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Abstract

The studyhas evaluated the quality of English laggutextbook forGrades IX — X of Secondary
schools which wereintroduced in January, 2013 bifddal Curriculum and Textbook Board of
Bangladesh (NCTB). A survey questionnaire was usdtlis study to elicit the perspective of
thirty English teachers from different districts Bangladesh and fiveclasseswereobserved in
order to explore the practical effect of the texthan the teaching and learning process. A focus
group discussion was also conducted with twentgesits of classes IX — X, who have been
studying this book since last year. The general eapgnce, design and illustration,
supplementary materials, objectives, topic appateness, learning components, socio-cultural
contexts, skills development, teachability, flektlpj teaching methods, and practice and testing
and syllabus friendliness about the new EFT textbemere taken into consideration in order to
find out the effectiveness of the textbook. Twofatiént types of computations- a per-item
analysisand a per-category analysis weredone torexghe effectiveness of the new English For
Today (EFT) textbook and the attitudesof teacherd students towards the textbook. The
findings were generally in favor of the textbookcept for the teaching methods, testing and
evaluation system. The study concluded with recontagons and suggestions for the

furtherimprovement of the textbook.
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Retrospective evaluation.
Definition of key words
Communicative—competence

Communicative competence refers to the abilityde a language for communicative purposes.
It represents a speaker’s internalized knowleddk bbthe grammatical rules of a language and
of the rules for appropriate use in social conteXtse term was addressed by Dell Hymes in
1966.Cannale& Swain (1980) introduced first the poghensive model of Communicative
Competence through which they intended to serveuictional and assessment purposes of
communicative competence. According to them theprehensive model posited the following

four components of communicative competence:

Grammatical competence: the knowledge of the laggueode (grammatical rules,
vocabulary, pronunciation, spelling etc.

Sociolinguistic competence: the mastery of thewaaitural code of language use.
Discourse competence: the ability to combine laggustructures into different cohesive
texts.

Social competence: the knowledge of verbal and veybal communication strategies.
Developing students’ communicative competence is of the crucial objectives of

language teaching and learning process.
Curriculum

In formal education curriculum is the planned iatgion of students with instructional contents,
materials, resources and processes for evaluati@gathievement of educational objectives.
Curriculum helps to outline the skills, performasicattitudes and values that students are
expected to learn from schooling. It is also referthe entire program provided by a classroom,

school, district, state or country.



Evaluation

The term evaluation has been used to define atyaoie processes in the field of applied
linguistics. Lynch (1996) defined evaluation ase‘ystematic attempt to gather information in
order to make judgments or decisions” (p. 2). Asrfaterials evaluation as a field of study,
Carter and Nunan defines it as “the process of omgggthe value of learning materials. This
can be predictive pre-use evaluation, ongoing Whe® evaluationor retrospective post
useevaluation(p. 223) On of the most ‘workable’imigbns of evaluation was provided by
Richards et al. (1985:98), who described evaluati®rithe systematic gathering of information
for purposes of making decisions’ The evaluatioteathing materials may be done before they
are used in the classroom in order to determinethvinghey suit the needs of the particular
group of learners (predictive evaluation), or aftex materials have been used in the classroom
in order to evaluate their effectiveness and efficy, and teachers’ and learners’ attitudes

towards them (retrospective evaluation).
Predictive evaluation

Predictive evaluation refers to a kind of evaluati®fore using teaching materials in classroom

in order to find out the suitability of those pauiar teaching materials according to the needs of
a particular group of learners. R. Ellis (199&tas$ that teachers have to choose their teaching
materials for teaching which are available to thtenough carrying out predictive evaluation in

order to determine which are best suited their psep.
Retrospective evaluation

It refers to a kind of evaluation that evaluates #ffectiveness of the teaching materials that
already been used by the teachers and learnergurpese of such kind of evaluation is to find
out effectiveness of particular materials and wdgls of teachers and learners towards those
teaching materials. As Rod .Ellis (1996) stateseaieachers have used the materials, they may
feel the need to undertake a further evaluatiodetermine whether the materials have worked

for them. This constitutes a process of retrospeavaluation.
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Chapter 1: Introduction

1.1 Introduction

We have been practicing CLT for several years hutemlucation system, our context, testing
and evaluation system are not designed accordifiglg.textbooks play very important role in
teaching and learning any language. Our secondachers have been practicing CLT following
the previous EFT textbooks. Last year in 2013, dweti Curriculum and Textbook Board of
Bangladesh (NCTB) introduced new EFT textbookstlersecondary level. In order to evaluate

the effectiveness of the book, this study was cotetllamongconcernedteachers and students.
1.2Background and context

The approachesof English language teaching andifgahave been changing gradually and
relentlessly in terms of the changing world. Vas@aitempts have been taken into account in this
regard consequently to fulfill the demand in couddetime. Previously, English language
learning was content-based and was also based amr@ar-Translation Method (GTM). Then
English learning mainly focused on literature antpbasized thelearning of grammar. But now-
a-days, it emphasizes the acquisition of communieadmpetence, which is considered to be an
effective method in learning English and has becaenpopular method in all countries. From
this perspective, the present English syllabus BRT textbooks of Bangladesh have been
designed on the communicative Language Teachind\@pproach. The previous syllabus and
EFT book were also based on CLT approach. The garpbthe change of the syllabus and EFT
is to keep pace with progress in CLT in a changiggld and make them more suitable and
appropriate for our learners. To fulfill new demarad the changing world, need for innovations
became necessary. Our teachers have been teagahgfighEollowing the previous English for

Today (EFT)textbook for the last seventeen yealishwvasanother reasonbehind the change.

Moreover, English learning, in this age of globalian, is very important for the citizens of

Bangladesh for various reasons. It is used as guaory subject at the school and college
levels as well as the language of higher studi€aingladesh. English proficiency is a must for
those who want to go abroad for higher studies.ddeer, foreign companies, non-government

organizations, multinational companies etc. givrgy in recruiting those people who have



satisfactory performance in English. However, itusfortunate that Bangladesh is losing

international job market due to the poor perforneaimcEnglish among the job seekers.

For learning English, students in Bangladesh speimdmum 12 years compulsorily in their
academic life. So, they are supposed to be prafidie the target language. But most of the
students, in reality, cannot use English satisfdgtor properly. An English learner needs to be
proficient in the four basic language skills: Lisiteg, Speaking, Reading and Writing. But these
four skills are not practiced, taught and learngelgaiately in most of the schools in Bangladesh.
The reason in the past was due to the failure gigdeng an appropriate syllabus and text book
and its implementation. And at present, though @Glpproach has been introduced at the SSC
level in Bangladesh, the target language competenEaglish has not been fulfilled yet due to
the lack of sufficient trained teachers, teachegrhing materials, lack of teacher-student
interaction, lack of students' motivation, studefear in using English and the irresponsible
conduct of some teachers and some concerned aytinoembers. That is why; a successful
communicative competence in English requires sgltirese problems and modification of the
SSC level English EFT textbook. According to Na#biCurriculum and Textbook Board of
Bangladesh (NCTB), the new EFT textbookforgradeXIXas been designed on the basis of
Communicative Language Teaching (CLT) approBlela. bookemphasizes practicing language
skills through a variety of meaningful and enjoyahttivities. (According to the preface page of
new English For Today (EFT)textbook grades ix-x).

1.3 The author’s views about the new EFT textboo&oeding to the preface page of the
textbook

The author’s views about the new EFT textbook lier ¢dlasses of (9-10) of secondary schools of
Bangladesh may be summarizedfas contents and illustrations of this book devetbm order

to suit the learners' age and cognitive level. Bbek emphasizes practicing language skills
through a variety of meaningful and enjoyable ati¢is. The book will help teachers plan
lessons more effectively and teach students conwuatinely through teaching learning

activities.



1.4 Important role of course books

According to O’Neil (1982) the use of course bobkse several justifications. They fulfill the
needs of students, even they may not be desigredfisplly for them, help learners to look
ahead or refresh them with past lessons and rentibgeelements of surprise in their
expectations. Moreover, well designed course badlksv for improvisation and adaptation by

the teacher, as well as empowering students téecspantaneous interaction in the class.

While discussing the role of course books or teakts, Leslie E. Sheldon expressed a very
important view that the textbooks not only repregbe visible heart of any ELT program but
also offer considerable advantages for both stgdmmi teachers when they are being used in the
ESL/EFL classroom. (Sheldon, 1988, p.237).Textbards play an essential role in innovation
which can be supportive to teachers in case of gihgrocesses, when faced with untried
methodologies they create a scaffolding upon wiiey can build more creative methodology
of their own. (Hutchinson & Torres, 1994). Hutclons& Torres (1994) further added that the
way textbook chapters and structures can providieigprint of how lessons shall be conducted.
Textbooks can be considered as a tool to motivatestimulate language learning (Allwright,
1981, Lee, 1997, Skierso, 1991.)Textbooks are quaatily useful in providing support and
security for new teachers or teachers, who hawatively low confidence to deliver ELT lessons

in a communicative way (Mares 2003, Tomlinson 20081996).
1.5 Limitation of course book

Cunningsworth (1995) provides four interrelatedadisantages of using course books. For
example, there might be lack of variety in teachprgcedures in them. They may not be
responsive towards students’ individual needs. Té¢myld diminish spontaneity and flexibility
and finally creativity in teaching techniques aadduage use may be insufficient. He also states
that “Heavy dependence on course books is far ideal as it reduces the importance of the

individual contributions that good teachers makalldevels in the learning process. (p.10).



Sheldon (1998) points out that textbooks are ofkl@mot seem to provide good value of money,
they are seen as poor compromises between whduca®onally desirable, on the other hand

financially viable.

Allwright (1982) suggests that textbooks are tokkeiible and generally reflect the pedagogic,
psychological, and linguistic preferences and @asketheir authors. He also claims that the
educational methodology which presented througkbteks, influence the classroom settings
indirectly imposing external language objectivegttRermore, the pedagogic principles that are
displayed in many textbooks may also be confligteantradictory or even out-dated depending

on the capitalizing interests and exploitationthef sponsoring agent.

According to the above discussion it is therefoeeyvcrucial for us to conduct ELT textbook
evaluation in order to ensure the effective useasdo attain our teaching objectives, and to
making them economically viable to teachers andesits.

1.6 Statement of the purpose

Considering the above issues evaluation of this BEW for class (ix-x) is very crucial. It is the
valid urge to justify how effective the book is @aohieve the objectives behind introducing the
book to the teachers and students. The main puigfabe research is to evaluate the new EFT
book of SSC and recommend bringing further develamhchange in order to ensure successful
implementation of it in our ELT context. It is nssary to evaluate the effectiveness of this
book. Considering the necessity, the study has beeducted.

1.7 Significance of the study

The importanceof English in Bangladesh today isywvewucial for quality in education and
significant positive influence in national and imtational life. The role of English in Bangladesh
initially modified to higher education as a librdanguage. It is considered as a window on the
world. For education, commerce, technology andseieeverywhere English is playing the vital
role. To fulfill this demand, English teachersoafr secondary school can contribute most. But,
only then, they can do their best in this regardemv they can be skilled resources.
Communicative language teaching approach was intexin our country about 17 years ago,

still teachers have been teaching English tradilign There are many reasons behind it. The



effectiveness of the EFT textbook is one of therme Textbook designers and the respective
ministry claim that the book is designed on theidbad communicative approadrhe book
emphasizes practicing language skills through getyanf meaningful and enjoyable activities.
The book will help teachers plan lessons more g¥ely and teach students communicatively
through teaching learning activitie€onsidering this significance this study is cortddcto
evaluate how effectiveness and reliability of taetibook in terms of the context of Bangladesh.
This study is significant because by evaluating Ef€T textbook it can be declared the
effectiveness of the EFT textbook which is veryctal at present. Moreover, through this

evaluation the necessary changes might be brirfgimits further development.
1.8 Thesis outline:
This thesis consists offollowing chapters:

Chapter one provides a brief outline about theare$eincluding the introduction, background
and the context, the author’s view about the new tktbook, important role and limitations of

textbook, statement of the purpose and the sigmtie of the study.
Chapter two outlines the literature review and intgrace of textbook evaluation.

Chapter three outlines the research design fostindy including strategy and framework for the
study, sampling techniques and sample researchigugsnformation about the participants of

the study, research instruments and procedurebnaiation and delimitation of the research.

Chapter four explores the data analysis and regujuestionnaire survey with teachers, class

observation and FGD with students.

Chapter five outlines the analysis of results arsgu$sion on the basis of mostly agreed and
disagreed statements of the questionnaire survély the teachers, result analysis of class
observation and result analysis and discussiorherbasis of Focus Group Discussion (FGD)

with students.

Chapter six reports the recommendations and canalusgarding the findings of the research.



Chapter: 2Literature review

In this chapter the researcher reviewed some ckldagzature with a view to get necessary
guideline and research gaps.

2.1 Importance of textbook evaluation

According to Hutchinson and Waters, textbook evadmais basically a straightforward,
analytical ‘matching process: matching needs toilaa solutions’ (Hutchinson&Waters
(1987):97). Textbook selection can have massiveaanpn the teaching and learning process as
teacher would make references to the textbooks ri@sworth (1995). Financial success has

become the primary goal of textbook publishing (8t (1998), Tomlinson (2003).

Cunningsworth (1995) and Ellis (1997) suggest teatbook evaluation helps teachers move
beyond impressionistic assessments and it helps th@cquire useful, accurate, systematic, and
contextual insights into the overall nature of bexdk material. Sheldon (1988) has expressed
many other reasons for textbook evaluation. He ggegd that the selection of an ELT textbook
often signals an important administrative and etlanal decision in which there is considerable

professional, financial, or even political investihe

The major focus of the study is to enrich the é&itare by carrying out an empirical post -use
evaluation study of textbook because of not hawngugh literature in this area. As a large
number of studies are not available in this aredy dew post-use evaluation studies are
reviewed. The followings are the related literatig@ew for this research:

2.2 Review of related literature

Zishnu, (2011) evaluatedtasks of (IX-X) English tbmok of Bangladesh and showedhow
skillfully the tasks are designed in the textbookx) of secondary level of Bangladesh. In
conclusion she summarized that the book has besgndel keeping a good balance among the
skills and the tasks. She also described the framewnd empirical basis for task- based
language teaching in which she tried to show hoasken’s, (1985).Hypotheses are related to
task based learning. Particularly she emphasizedt IHypothesis. She has shown how different
kinds of tasks help learner to acquire the targegliage. In conclusion she stated that the result,

as a whole, confirms that the book has many peas@ispects; yet, in a number of areas, the



responses were not satisfactory’ which needs turdiger modified. However, the tasks in the

book seem to be very skillfully designed around @Gamicative Language Teaching principles.

Bruder (1978) suggests the use of a checklistgiftairiteria: level, objectives, style, language,
age, time, convictions, and competency. He clalmas these criteria should be considered from

the viewpoints of teachers and students.

Nunan (1989, p. 11) defined “task' as"a piece oanimg focused work involving learners in
comprehending, producing and /or interacting intrget language, and that tasks are analyzed
or categorized according to their goal, input daiztjvities, setting and roles. Moreover, she
explained task component, task difficulty, from itopo task, tasks involving listing, task

involving ordering and sorting, etc.

Cunningsworth (1984) discussed the principles aitdr@ for course analysis. The criteria he

suggested are discussed under the following hesdiagguage content, selection and gradation
of language items, presentation and practice of laeguage items, developing language skills
and communicative abilities, supporting materialstization and the learner, conclusions and
overall evaluation. At the end of the book, he jmted a checklist that should be used in course

evaluation.

Sheldon (1988) discusses some of the common thesdrand practical problems in textbook
design. He reviews literature on the subject ofliegk evaluation and the previous evaluative
proposals. Finally, he suggests an evaluation shdwth consists of seventeen elements:
rationale, availability, user definition, layoutdugraphics, accessibility, linkage, selection and
grading, physical characteristics, appropriacyhenticity, cultural bias, educational validity,
practice and revision, flexibility, guidance andeaadl value for money. He also provides several

key questions to be asked about each feature.

Al- Yousef (2007) evaluated secondary level thirddg intermediate English textbooks used in
Saudi Arabia as a part of his master’s thesis iithvhe used the modified checklist considering
local context based on the work of CunningwortiO8)9 As a comprehensive assessment of the
overall pedagogical value of the textbook contéid study was designed. The researcher was

revealing some of the major strengths and weakaasisthe content of different textbooks of



Saudi Arabia. The study has shed light upon hoevtduate a textbook’s pedagogical fitness as

per the official curriculum.

Litz (2005) evaluated a university level textbooged in one of the language courses at a
university in South Korea. The focusing of the stugs on how the textbook can meet student’s
and teacher’s needs. As a post-use evaluatiosatialtiated in order to determine the overall

pedagogical value and suitability of this book tosdgathis component of the university language

program.

Breen &Candlin (1987) published a principled guide both evaluators and producers of
materials. Skierso (1991) provided probably the thumsnprehensive checklist of criteria for
textbooks and teachers’ books by combining cheskfitom various sources. Hemsley (1997)

also proposed checklists for evaluating materials.

Mukundan&Ahour (2010) review 48 evaluation chedklisom 1970 to 2008 and criticize many
of them for being too demanding of time and expertd be useful to teachers, too vague to be
answerable, too context bound to be general, todusong to be useable and too lacking in
validity to be useful. In conclusion they said thaframework for generating clear, concise and
flexible criteria would be more useful than detdilend inflexible checklists. They also gave
importance to giving more attention to retrospertvaluation than to predictive evaluation, in
terms of evaluating the effect of the materialsmlinson (2003b) and Ellis (2011) also stressed

this point.

Choudhury (2001:17) considers that the major probie Bangladesh is with the contents of
English textbooks; that the teachers follow culteantent in the textbooks which are very much
foreign and do not allow the students to use timeaginative power. Choudhury also questions
the recent attempts to make English courses, ptualtional, without any literary content. He

thinks that "teaching language without the helditefature is doomed to be unattractive and
therefore, ineffective. Feeding on a mechanicat dan hardly be proper way to nature the

young learner's mind."



Most of the early works on textbook evaluation wesaducted in order to help the teachers and
materials developers to develop criteria for eviligaand selecting materials For example,
Tucker (1975) proposed a four-component schemen&asuring the internal and external value
of beginners’ textbooks, Davison (1976) proposéaecategory scheme for the evaluation and
selection of textbooks and Dauod&Celce-Murcia ()9p®ovided checklists of criteria for

evaluating course books. Williams (1983) developeteria for textbook evaluation.

The limitations of the above literature and theleaton criteria are these are mostly specific to
a context of learning and need considerable maditio for using in other context. According to
Matthews (1985), any evaluation should start frorspecification of the teaching situation;
Cunningsworth (1995) emphasized the importanceetérchining criteria relevant to the target

learners.

Considering the above limitation and the demandhef present situation of the secondary
education of Bangladesh this research has conduntemtder to measure the internal and
external value of new EFT textbooks introduced @12 As a post-use evaluation this research
has some important findings about the strengthsveeaknesses of the EFTtextbook which are

crucial to be considered in terms of further depeaient of the textbook.
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Chapter: 3: Research design

3.1 Strategy and framework:

The study explored the attitude and motivation edchers and students show towards the
English For Today (EFT) textbook (ix-x) to evaluéite textbook and to find out its merits and
faults with providing some recommendations. Prinsoyrces and secondary sources were taken
into consideration to strengthen the research wlahd was followed the following techniques
to conduct the research activity. Questionnairesesufor the teachers, class observation with
specific checklist and focus group discussion wiité students were conducted for this study.
Moreover, in this chapter, there is a detailed wBsmn on implications, administration,
sampling, data analysis and the research toolslit@tiiee and quantitative types of methods
were used in data collection and data analysisdeas by making 12 different categories of the
guestionnaire according to different aspects offoi@sk evaluation checklist adapted from three
sources; checklist by Lesley A Sheldon, checklistTomlinson, et al.(2001) and the checklist
used by Alamri(2008).The questionnaire started \eiéisic information about the respondents
and 56 statements in the form of Likert (1932) ingatscales clustered under the following
categories i.e. (a) The general appearance, (bjgrdeend illustration, (c) supplementary

materials, (d) objectives, (e) topic and conteffjdanguage contents, (g) Language skills

(h) Social and cultural contexts, (i) TeachabilijyTeaching methods/approaches, (k), Practice

and testing () syllabus friendliness.

3.2 Sampling Technique and Sample: Thirtyteachergmajlish are selected randomly as the

representative respondents.
3.3 Research questions

Two types of questions were developed in ordexfdoee the effects of new English For Today
(EFT) textbook for grades 9-10 on the students tmathers of non-government secondary
schools of Bangladesh. General question and sos@fispquestions are taken into account in

order to evaluate the EFT textbook.
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3.4 General question and specific questions

General question: What is the effect of new EFTiltegk among the teachers and students in
achieving the target language?

Specific questions:

» What attitudes do the teachers and students hawe abw EFT book?

» What challenges do the teachers and studentsdammpe with the textbook?

= How does it help teachers to complete syllabus?

= What extents do the activities and tasks help tharnkers to achieve
communicative competency in the target language?

= How satisfactory is the general appearance of tio&D

= How appropriate is the design and illustrationhaf book?

= Are the accompanying materials relevant to theesbipatter being discussed?

= Are the objectives of the course for which the tbexik is used met?

= Are the topic contents carefully selected so tla@heconcept will help in the full
understanding of the subject?

» How far are the social and cultural contexts appadg in the book?

* How much is the teaching of language skills sagfn the book?

» Is the book suitable with regard to its teachaflit

» |Is the book suitable with regard to its flexibif?ty

» |Is the book suitable with regard to its teachinghods?

= Are the tests, activities and exercises providethiénbook effective?
3.5 Participants

The participants of the study were the teacheBngflish of non-government secondary level of
Bangladesh from different district and the studesftgrade (9-10) of Bangladeshi secondary
school. In order to collect data from the teacharguestionnaire was used. Thirty non-
government English teachers were selected randronly different districts of Bangladesh for

the study. One FGD session was conducted amorgfutlents of grade (9-10) of x High school

of Kushtiasadar, Kushtia, Bangladesh. Moreovere ftlasses were observed of five English



12

teachers with specific checklist (appendix-3) wiaches English in classes (9-10) EFT textbook
to their students.

3.6 Instruments and Procedures:Three kinds of reflséastruments were developed taking help
from different sources e.g. the survey questiomnéir teachers, class observation form and

Focus Group Discussion (FGD) questionnaire foresttsl etc.
The research was conducted maintaining the follgyirmcedures:
3.7 Teachers’ survey Questionnaire

A survey questionnaire was used to collect datenfthe respondents. The researcher
developed the teachers’ survey questionnaire takahg fromLikert scale as the rating scale for
his research. While designing the questions, teeareher tried to make the questions as simple
and brief as possible so that the participantsatdace any difficulties. The questions basically
asked the participants about their opinion towdheéstasks in the English textbook for classes-
(IX = X). (Appendix A)

3.8 Focus Group Discussion (FGD) questions

A focus group discussion was conducted with thelestts of grade (ix-x) with a view to
investigating the strengths, actual problem of HEf€Ttextbook, its implementation and the

necessary modification. (Appendix C)
3.9 Class observation

Five classes were observed of five teachers foligwsome specific checklist in a class
observation format (Appendix B) to know the actumaplementation, problems of the textbook

and to explore the effectiveness of the book.
3.9.1 Limitation and delimitation

The limitation of the study is the duration of ttesearch- the allocated course time. The size of
the sample is considered according to the timetcaings. Another limitation of the research was
the book itself; it has introduced from January 208till it is new to the teachers and students.

The targeted respondents are not so clear abougftbetiveness of the book. Taking into



13

account all the above factors small size of respotsdwas selected from the population. Teacher
survey was conducted face to face from a trainegsisn of BRAC Post Primary basic and
continuing Education (PACE) program and throughirml twenty teacher surveys were
conducted face to face.Rests of ten surveys wendumbed through online. Teacher survey
forms (questionnaires) were sent to teachers aeyg ¢lbnt those questionnaires back through

email. It would be better if the researcher cowdduct all the questionnaire survey face to face.
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Chapter: 4: Data analysis and Results

To analyze the result researcher divided the quasdire into fourteen categories through which
the result of the study can be presented in a iydie manner. In the result part researcher
showed the percentage of the responses in tabtegraphs according to different categories
based on agreement, strongly agreement, disagréestiemgly disagreement and neutrality of
the respondents. In the result part the reseaatherincluded the perspective of the teachers and
students about new EFT textbook, presented thennation gathered through class observation
and Focus Group Discussion (FGD) among the stud@his following are the results of the
study presented through graphs and tables. Tharass has presented all the information in
tables and graphs with necessary explanations kandications so that the readers can easily
understand.

Figure-1: Educational qualification

Educational qualification

B HSC
HBA
= MA
H BA Bed
= MA Bed

u MA Med

4.1 Information of educational qualification of trespondents

The study was conducted selecting 30 English teadnem different districts of Bangladesh.
Among them one teacher has HSC degree, 4 teacareesBA, and 6 of them have both BAand
BEddegrees. Three teachers haveMA degree and bBeai have MABEd and 5 have other
degrees.
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Table-1: Teachingxperienceyears)

1-5 6-10 11-15 15+
12 08 03 07

4.2 Information of the respondents’ teaching experi

Questionnaire survey was conducted among 30 Engéalkhers from different rans of
experience. There were 12 teachers who h-5 years teaching experience. 8 teas have 6-
10years experience, three teachers hav-15 yearsand 7 teachers hawmore than 15 years
experience (see Table-Different rangs of teaching experience of the teachers ' helpful for
the study because they have experi of teaching previouknglish For TodayEFT) textbook.
New EFT textbooksire new to the. They have been teaching this textbfor one year, since
2013. It is considerable that teachers generally do exn of the teaching materials gradu
by experiencing them armlso compar new textbooksmaterials with previous os. Through
this study teachers got the opportunity to exptiess opinion about the new EFT textbo:

Figure-2: General appearance

90% -1~ 83%
80% - g B 1 The cover is informative and
70% attractive.
6 -
60% 1 47% B 2 The font size and type used in
50% the book are appropriate for ( 9-
40% - 10)
30% - 20% o1 79 20% 3 There is an informative
20% - " ° orientation page.
69
10% 3780 0 o, _
O‘; —-0=c Oﬁ‘l, O;%f.—.'l7 B 4 The book has a complete and
) ' ' ' ' ' detailed table of contents.
agree Strongly  disagree  Strongly neutral

agree disagree

4.3Respondents’ opinion about general appearancedégiibool

Among the respondent teache77% think that the cover of the new EFT book

informative and attractivanc20% teachers strongly agrewadhile only 3% teachers express
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disagreement (Figure-2). 83% teachers agreed dhidstrongly agreed on the point that the font
size and type used in the textbook are appropioatstudents.lt means that the font size and type
used in the new EFT textbook are fairly well. Aletteachers expressed their satisfaction on this
statement. The necessity of an orientation iscensdito be a vital issue for being a successful
text book for teachers as well for students. hos a good sign that almost 63% (50% disagreed
and 13% strongly disagreed) of the respondentsesgpd negative attitude towards this point.
Few teachers agreed (23%) and 10% strongly agideate were 3% teachers who were neutral

on this point.Source: Figure-2: General appearance

Table-2: Design &lllustration

SL | Statements agree | Strongly (disagre | Strongly | neutral

N agree disagree

O.

1 | The illustrations are attractiy 40% | 3.33% 50% 7% 0%

2 | The illustrations stimulate students to | 77% | 7% 17% | 0% 0%
creative.

3 | The illustrations are function 80% | 7% 13% | 0% 0

4 | The illustrations is eye frienc 20% | 13% 57% | 0% 03%

5 | The design anillustration economici 7% | 7% 13% | 0% 3%

4.4 Teachers’ perspectives about design and iitistrs

A motivational atmosphere for practice can be tecahrough presenting colorful pictures
and appealing illustrations in the textbook. Studdyecome interested when they get colorful
pictures to talk about. If the illustrations arenple and free from unnecessary details, a
combination of stunning cartoons and real photdyapf people and objects are added
skillfully, it opens up ample scope for studentgtactice the speaking skill. Eye friendly page
layout and effective use of graphics make each paggque and attractive which create
opportunities for the students activating backgtbumowledge, understanding contextual
meaning of words and motivate them to talk. Saraetive design and illustrations are the
important criteria of good ELT Textbook. Consideyithis fact the above points were

administered among the teachers in this study ahthg following responses (Table: 4). Half of
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the respondents (50%) think that the illustratiares not attractive, 40% teachers agreed on this
point, only 3.33% teachers strongly agreed and #ungly agreed that the illustrations are
attractive. It is encouraging that 77% teacherssiclamed the illustrations inspire students to be
creative; on the other hand only 17% of them e)xgmésdisagreement.Moreover, 7% of the
teachers were strongly agreed that the illustratioare helpful making students
creative.Functional illustrations are a preconditad an effective ELT textbook. 80% teachers
agreed that the present EFT textbook’s illustratiare functional and 7% strongly agreed on this
whereas only 13% teachers were disagreed. Anothality] of a good textbook is the eye
friendly illustrations. It is peculiar that a greatmber of teachers agreed that the illustratioas a
attractive, helpful for the students to be creatinve functional but 57% teachers disagreed that
the illustrations are not eye friendly. Only 20%d&a8% teachers agreed and strongly agreed on
this point and 3% were neutral. A developing cogritke ours often thinks developing
textbooks with the process that is economical. #é&chers think that the new textbook is
economic and 7% strongly agreed, in contrast 138agieed and 3% were not interested to

express their opinion on this point.

Majority of (50%) teachers think that the illustoats are not attractive. Forty percent agreed on
this point. About the functionality of the illustran 80% percent teachers were agreed and 17%
percent were disagreed. 57% percent responderdagreesd about the eye friendliness of the

illustrations.Source: Table-2: Design & lllustaati
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Table-3: Objectives

S agree Strongly | disagree | Strongly| Neutral

L Statements agree disagree

N

o

1 | Generally, the book fulfills the general objectivafc| 73% | 13% 10% 0% 3%
Teaching English

2 | The terminal objectives mt the needs and wants | 30% | 7% 33% 30% 0%
grade (9-10)

3 | The objectives are specified at the beginning ahi| 23% | 20% 30% 27% 0%
lesson.

4 | The objectives are written clearly with simg| 30% | 10% 33% 27% 0%
language.

5 | The objectives contribute to the attainmeor | 63% | 20% 10% 7% 0%
achieving four skills.

6 | The objective are measurabl 83% | 3% 7% 3% 3%

7 | The objectiveare achievab 83% | 7% 7% 0% 3%

4.5 The position of the respondents on objectives

The book is helpful in fulfilling the general objaes of teaching English according to the

respondents’ answers because in table -5, tot&@by@greed 73% and 13% strongly agreed in
this statement while only 10% teachers were disghrén meeting the needs and wants of the
students the terminal objectives of the book shaadappropriate according to the level of the
students. 63% agreed (33% and 30% strongly disdpteachers respondents thought that the
terminal objectives of the textbook are not appaiprto meet the needs and wants of the
students of class (ix-x) of Bangladesh. Only 30%chers thought these are appropriate in this
regard and 7% teachers strongly agreed on thist.pbie objectives are not specified at the

beginning of the lessons in new EFT textbook thésthe observation of 57% (30% and 27%
are disagreed and strongly disagreed) teachersngirtiee respondents 23% were agreed and
20% of them strongly agreed on this point thatdbgctives are specified at the beginning of

each lesson. Only 40% teachers thought that thectogs are written in simple and clear
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language among them 10% teachers strongly agrediorven as 33% and 27% teachers did
not think so. One thing was noticeable here thas wWeugh 63%, 57% and 60% teachers
disagreed that the objectives were not approprigegified at the beginning of each lesson and
were not written clearly and in simple languagéhim new EFT textbook, 63% and 20% teachers
agreed and strongly agreed on the point that thectbes of the textbook were helpful to

attainment or achieving four skills (listening, akmg, reading and writing) whereas 10%

disagreed and 7% strongly disagreed on the staterttemas praiseworthy that 83% teachers
agreed that the objectives were measurable, 3% gyr@agreed while only 10% (7% and 3%)

were disagreed and interestingly 3% were neutrahisnpoint. Almost all the teachers expressed
agreement on the statement that the objectiveseohéw EFT textbook were achievable (83%
and 7%) rest of the 7% respondents were disagme@@dgain 3% were neutral.Source: Table-3:

Objectives

Figure- 3: Supplementary Materials

60% 57%
supplimentary

50% materials

40% 37%

H 1 The book is designed
incorporating supplementary
materials

30% 27%
0%

20% -

13% B 2 Availability of materials are

sufficient
10% -

0%0% 3 The teaching aids that suggested

in the book are appropriate

0% -
agree Strongly disagree Strongly neutral
agree disagree

4.6Thinking of the respondents on supplementargrn@s used in the book

The EFT textbook for classes 9 — 10 isthe mainebookfor teaching and learning English in
Bangladesh. Whether the book is designed incorpgraither supplementary materials or not,
taking into account this question, the study wasiatstered among teachers and students of

secondary schools of our country. According to giestionnaire survey result (see figure: 3)
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only 27% teachers agreed, 7% strongly agreed V#@ité disagreed and 16% of them strongly
disagreed on that statement that the new EFT tektbawas designed incorporating
supplementary materials.Though34% teachers thoupht the textbook was designed
incorporating sufficient supplementary materialsly023% (20% agreed and 3% strongly
agreed) agreed about the availability of the supplgary materials on the other hand 20%
teachers thought it was not and 57% of them wemngly disagreed on that point. Teaching
aids suggested in any textbook helps teachersktogeeparation easily and to teach properly.
50% teachers (37% agreed and 13% strongly agreadhinhg aids suggested in the book isok
while 33% were disagreed and 3% strongly disagnmeehis respect. 13% teachers were neutral
in this regard. Source: Figure- 3: Supplementaryekials

Table-4: Topics andContents

SL agree | Strongly | disagree | Strongly| neutral
N Statements agree disagree

0]

1 | The topics and the contents of the book are appeali 67% | 7% 23% 0% 3%
2 | The topics encourage students to express theinews. 67% | 30% 3% 0% 0%
3 | The topics allow students to think critically. 67%20% 10% 0% 3%
4 | The topics and contents are valid according tocoatext 80% | 10% 7% 3% 0%

4.7 Status of topic and contents of the textboaorating to the respondents

Topics and the contents of any textbook can creat@enient atmosphere for students and
teachers. The topics and contents of textbook teeéé appealing, encouraging, valid according

to context and they should allow students and tracthink creatively and critically.

63% of the respondents were agreed and7% weregBtragreed at the same time as 23%
respondents could not agree more and 3% of therestpondents were not interested to express
any comments. The topics and the contents of theHferl textbook (9-10) are encouraging for
the students in order to expressing their own viealmost all the teachers expressed agreement
on this point 97% ( 67% agreed and 30% stronglged)y only 3% expressed opposite opinion
on this point. 67% respondents’ expressed theeeagent and 20% were strongly agreed on the
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statement that the topics of the textbook allowdsftus think critically but 10% teachers
expressed opposite response and 3% were neuteatoplts and contents are valid according to
our context- 80% teachers agreed, 10% stronglyeagos this statement whereas 7% were

disagreed and 3% were strongly disagreed in thga@. Source: Table-4: Topics and Contents

Table-5: Language contents

SL Statements agree | Strongly | disagree | Strongly| neutral

NO agree disagree

1 The book includes adequate materials for teaching® | 7% 13% 7% 0%
vocabulary.

2 The materials for teaching grammar, vocabulang [a63% | 30% 7% 0% 0%

pronunciation are graded in an appropriate manner.

3 The book includes adequate material for prontiocia 67% | 20% 10% 3% 0%
work.
4 Language contents are helpful in achieving fdillss | 80% | 10% 6% 0% 4%

4.8 Respondents’ evaluation of language and cantent

Though 73% teacher agreed and 7% strongly agre#uegpoint that the book included adequate
materials for teaching vocabulary, 13% disagreetl % were strongly disagreed. On the point
of grading of grammar, vocabulary and pronunciaiioran appropriate manner, 63% agreed,
30% strongly agreed but 7% disagreed.67% teachetgyht that the materials that included in
the EFT textbook is appropriate for developing prmeiation of the students
and 20% strongly believe so. No more than 10%ht@cbelieve that the materials are not
adequate for the students and 3% strongly disagB€8d respondents agreed and 10% strongly
agreed that the contents of the new textbook agEutien achieving four skills of the students
while only 6% teachers disagreed and 4% were neutrthis point. Source: Table-5: Language
contents
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Figure-4: Language Skills

T Language skills

m 1 The four skills are adequately
covered.

B 2 There is sufficient material for
spoken English (e.g.
dialogues, role-plays etc.)

3 There are adequate materials
and activity for reading skill

4.9 Integration of Language ski

Incorporating four skills in materials is very impent component of a suitable El
textbook. It is crucial to know whether a text aint materials that ara combination of four
skills or not.The four skills are adequately cover by the bc73% agreed an(7% strongly
agreed only 1% disagreed on the staten7% strongly disagreed. Theew textbook contains
sufficient spoken skill developing materials, tinas theagreementf 53% (43% agreed ar
10% strongly agreed) that point on the contrary 3if8agreed and 10% strongly disagreed. 8
teachers’ experience was positive on the statethat there are adequate teaching material
practicing reading skill whilst only 13% (10% disagd and 3% strongly disagreed) teacl
have different opinion. Even though teachers egperd that in the book there are us
materials for developingwsdents listening skillthe necessary CDs and otlequipment for this
are not sufficient. 87% teachers (20% disagreed@t®d strongly disagreed) was against
statement that the necessary CDs equipmentare sufficient for developing listening s.
Very few only 6% agreed and 7% strongly agreedh hotivating that 70% teachers agreed
4% strongly agreed that the activities in the tegtbhas been designed keeping well balance
four skills in the same time 13% respondents of shedy expessed disagreement on t
statement andl3% teachers were not interested expressing opinion. Sourc: Figure-4:
Language Skills
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Table-6: Social and Cultural Contexts

SL Statements agree | Strongly | disagree | Strongly| neutral
NO. agree disagree
1 The social and cultural contexts in the book aBH% | 10% 10% 0 0

comprehensible.

2 The book expresses positive views of ethnic origir80% | 13% 10% 17% 0

occupations, age groups, social groups and disabili

3 The contents of the book are authentic and reliable | 40% | 33% 13% 7% 7%

4.9.1 Social and cultural context supported intéx¢book

The learning of any language can be effective éf lgarning materials contain the social and
cultural context in a comprehensive manner. HayesZchrier (2000) contend that L2 English
language instruction textbooks and teaching matshauld be evaluated on the basis of the
explicated criteria. Specifically stated, when ass® the value and possible effectiveness of L2
teaching materials, it is incumbent upon evaluatorslo so in light of the cultural-linguistic
context of implementation. The reading exerciseenias should draw from the students’
cultural context. A number participants of the stsaid that the social and cultural context in
the book are comprehensible. Not only that 10% wstrengly agreed this but only 10%
expressed disagreement. Totally 73% (60% agreedL@¥dstrongly agreed) respondents were
agreed on that through the contents of the EFTotek writers and materials designers have
shown positive views of ethnic groups, occupatiage groups, social groups and disability.
The contents of teaching must be authentic an@hieli It is observed that altogether 73%
teachers agreed and strongly agreed instead13%reeshand 7% strongly disagreed about the
authenticity and reliability of the contents of theok.Source:Table-6: Social and Cultural

Contexts
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Table7: Teachability

SL | Statements agree Strongly | disagree | Strongly| neutral

N agree disagree

1 | The book helps teachers to minimize their prepamati77% | 7% 7% 3% 7%
time.

2 | The book helps teachers exploit the activities e®tithe| 81% | 10% 3% 3% 3%
students' expectations.

3 | Teachers feel comfort teaching the book. 10% 10% %50 | 20% 10%

4 | Students’ participate in the class and co-opeedehers 66% | 20% 7% 0 7%
teaching this book.

5 | The tasks of the book are appropriate to the lefi¢he | 27% 3% 47% 23% 0
students

4.9.2 The grade of teachability of the textbook

Language teaching and learning materials museaehtble. If the textbook is designed in
such a manner that helps teachers to take preparadry easily, teachers use the book willingly.
77% teachers agreed and 7% strongly agreed onding that the text book helps teacher to
minimize preparation time on the contrary only 7%agdhers disagreed and 3% strongly
disagreed and rest of 7% teachers were neutral. nEwe textbook activitiescan beutilized
tofulfill the expectation of the learners. On thitatement81% teachers agreed 10% strongly
agreed but 3% were in the opposite side, 3% styomgbosed and 3% were in neutral position.
Though most of the teachers expressed positiveudgtitowards the points that the book
minimize preparation time, activities are helpfuketing learners’ expectation, only 10%
respondents felt comfort teaching this book andleral0%strongly agreed on this where 50%
disagreed and 20% teachers expressed strong disagmeon that point. Most interestingly 66%
teachers’ agreement was on the point that studemdperate and participate in the class
attentively while teachers conduct the class usimgynew EFT text of class (9-10). More 20%
strongly agreed. On the other hand, no more tharexpfessed different view and 7% teachers
were not interested making any comment on thistijposiA textbook can be considered as
successful when the tasks of the book treatedfestige. The tasks or activities that included in

any textbook are expected to be appropriated acwptd the level of the students of a particular
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class. According to teachers’ response, the tatkke textbook are not appropriate, because
only 27% teachers agreed and 3% strongly agreetthairnwhile 47% teachers were disagreed
and 23% also strongly disagreed that the taskshefrtew EFT textbook are appropriate

according to the level of the learners of (9-10Bangladesh.Source:Table-7: Teachability

Table-8: Teaching Methods/approach

S agree | Strongly | disagree | Strongly | neutral

I’:l Statements agree disagree

0]

1 | The methods used are student-centered. 177% 13% 10%0% %0

2 | The methods used allow students to talk more tha@% | 13% 13% 3% 0%
teachers.

3 | The method/ approach followed in the book af®% | 20% 10% 0% 0%
helpful for doing group work, pair work, etc.

4 | The teaching method/approach followed in the beak80% | 10% 3% 0% 7%
the latest in the field.

5 | The teaching method/approach followed in the beakd7% | 10% 10% 0% 3%
helpful in achieving language competency.

4.9.3 The nature of the methods and approach steggesthe book

CLT approach emphasizes students centered matamal teaching. So, it is very crucial
that the book should have been designed consid#isg’7% of the respondents agreed that the
methods used in the textbook are students cent&@¥, were strongly agreed while 10%
teachers disagreed. 70% agreed on the statemerthéhenethods suggested in the book allow
students talk more than the teachers and 13% $yrahnigk so on the other hand 13% were
against this statement and 3% teachers stronglgsgobthis. The methods/approaches followed
in this EFT textbook are helpful for doing pair wand group workAli M. Alamri,(2008)., etc.;
90% teachers (70% agreed and20% strongly agrep@pbsed this statement whereas only 10%
teacher thought the opposite. The teaching methpploach followed in the textbook are latest
in field- 80% respondents stated that point and 30%ngly agreed where Only 10% expressed
disagreement and 3% teachers expressed their litgutegarding this statement. Source: Table-
12: Teaching Methods/approach
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Table -9: Practice and Testing

SL | Statement agre« | Strongly | disagre | Strongly | neutra
NO agree disagree
1 The tass in the text motive learne| 87% 13% 0% 0% 0%

participation

2 There is a balance between different mc¢| 80% 13% 07% 0% 0%
of activities (individual work, pair work

and group work,etc).

The tasks are learner frienc 90% 10% 0% 0% 0%
4 The tass requirt learners to exchan¢| 87% 10% 3% 0% 0%
information.
5 Every exercise has a clear direct 87% 7% 6% 0% 0%
6 The tasks designed in such a manner tt| 73% 10% 7% 3% 7%

encourages interaction between learners

and the teachers.

4.9.4 The suitability of tasks used in the textbook

The textbook is motivating and different modes divaty were are well balancedand the tasks
are learner friendly, students get chance to exghanformation and the exercise has clear
direction that create opportunity in class to deraction between students to teachers, students
to students and teacher to students. Generallyawesgpport the above statements but according
to teachers’ questionnaire survey in order to krbev effects of newly introduced English for
Today (EFT) textbook for classes 9-10 among teached students of secondary school of
Bangladesh. 87% teachers of our study opined hieatiaisks of the textbook are motivating to the
learners’ participation. Moreover another 13% sgigropined the statement. It came to know
through the study that 80% teachers understandibhgut the modes of activities and balance
among them is positive and 13% teachers stronglintegreement in the same time only7%
were in disagreement. One thing is encouraging diaghe respondents were in agreement on
one statement- the tasks are learner friendly. 8@%ed and 10% strongly agreed almost same

result came out about another statement that Hks t@quire learners to exchange information.
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83% teachers were of the same opinion; 87% agreddl@% strongly were in same position
where only 3% were in different opinion. The exsecsuggested in this book with clear and
understandable direction/ instruction 87% of trepo;dents supported this statement. Moreover,
it was strongly supported by 7% teachers. Thereewaly 6% teachers who were in different
opinion. The tasks designed in such a manner tlesicburages interaction between learners and
the teachers this statement was accepted by 73&hetsaand strongly accepted by other 10%
but there were 10% respondents who were not irieetds accept this statement and other 7%

were neutral.
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Table-5: §llabus friendlines

80% - syllabus friendliness

70% B 1 The tasks are helpful in

covering syllabus.

60%

50%
M 2 The tasks of the book are
supportive to the testing

system.

40%
30%

3 Tasks are challenging for
both the teachers’ and the
students.’

20%

10%

0%
M 4 Tasks are appropriate for

the attainment of the
objectives incorporated in
the book

agree Strongly  disagree  Strongly neutral
agree disagree

4.9.5 The syllabus friendliness of the tasks intéxtbool

The tasks are helpful covering the sylle. 27% teachersupported this3% strongly supported
whereas 33% disagreed and 37% strongly disagre@dtig statement. Similarly 80% teach
disagreed and strongly disagreed with the statethamtthe tasks of the book are supportivi
the testing system. 83% @dagreed and 13% strongly agreed) teachers thinkaggthe task
are challenging for both students and teacherd®wrdntrary 10¢ (7%+3% were disagreed and
7% neutral. 7% of the respondents alagreed and 7% strongly agreed \ the statement that
‘the tasks are appropriate for the attainmer the objectives that incorporated in ttextbook.
Thetasks are designed keeping well balanadom easy to difficult -this pointwas disagreed

with by 63% teachers whilenly 27% were agreed and 10% teaclwere neutra

Source: Table-10:yHabus friendlines
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Chapter 5: Analysis of results and discussion erbisis of mostly agreed

statements

5.1 Introduction:

In the analysis part the researcher has analymethformation about the new EFT textbook
that the researcher gathered through questionsaivey in such a manner that all the statements
which were agreed and strongly agreed by majoetgent of the respondents were presented in
a table with necessary interpretation, inferencesevaluation. In addition to this the researcher
also analyzed the information that he got from theess observation of respective English
teachers and FGD among the students in separagrpph with research’s own interpretation

and evaluation on the light of literature reviewdanaking relation to language learning theories.

Table: 10: Statements that agreed by most of dehtes

® > 8
SL Statements 961) < g g
no. < 5 ?
1 The cover is informative and attractive. 77% 20%
2 The font size and type used in the book are gyiate for ( 9-10) 83% 17%
3 The design and illustration economical 77% 7%
4 The design and illustrations are attractive. 40% 33%
5 The illustrations stimulate students to be cveati 7% 7%
6 The illustrations are functional. 80% 7%
7 Generally, the book fulfills the general objeeswf Teaching English 73% 13%
8 The objectives contribute to the attainment diiedng four skills. 63% 20%
9 The objectives are measurable. 83% 3%
10 The objectives are achievable 83% 7%
11 The teaching aids that suggested in the boolyepriate 37% 13%
12 The topics and the contents of the book areadippe 67% 7%
13 The topics encourage students to express tvaiv@ews. 67% 30%
14 The topics allow students to think critically. 0% 20%
15 The topics and contents are valid accordingitacontext 80% 10%
16 The book includes adequate materials for tegohicabulary. 73% 7%
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17 The materials for teaching grammar, vocabulang, pronunciation are graded53% 30%

in an appropriate manner.

18 The book includes adequate material for proratiozi work. 67% 20%
19 Language contents are helpful in achieving &kilfs 80% 10%
20 The four skills are adequately covered. 73% 7%

21 There are sufficient materials for spoken Englis.g. dialogues, role-plays43% 10%

etc.)
22 There are adequate materials and activity fdirgy skill 67% 20%
23 The social and cultural contexts in the bookcamaprehensible. 80% 10%

24 The book expresses positive views of ethnicimgigoccupations, age groupgs60% 13%

social groups and disability.

25 The contents of the book are authentic andhielia 40% 33%

26 The book helps teachers to minimize their praar time. 77% 7%

27 The book helps teachers exploit the activitesieet the students' expectations.  80% 10%
28 Students’ participate in the class and co-opéeggichers teaching this book. 67% 20%
29 The methods used are students-centered. 77% 13%

30 The methods used allow students to talk morne tiachers. 70% 13%

31 The method/ approach followed in the book aidpfhkfor doing group work,| 70% 20%
pair work, etc.
32 The teaching method/approach followed in the&kbsthe latest in the field. 80% 10%

33 The teaching method/approach followed in thekbisohelpful in achieving 77% 10%

language competency.

34 The tasks in the text motivate learners padioim 87% 13%

35 There is a balance between different modes wfitées (individual, pair and| 80% 13%
group).

36 The tasks are learner friendly. 90% 10%

37 The task requires learners to exchange infoomati 87% 10%

38 Every exercise has a clear direction. 87% 7%

39 The tasks designed in such a manner that itueages interaction betwegn73% 10%

learners and the teachers.

40 Tasks are challenging for both the teachers'thadtudents’. 70% 13%

41 Tasks are appropriate for the attainment ofatbjectives incorporated in the73% 7%
book

5.2Analysis and discussion in terms of most agstat@ments

According to the table above, almost 97% resporsdagteed with the statement that the cover

page of the new EFT textbook is attractive andrimgttive. It is a very positive opinion about
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the textbook, because attractive and informativeec@age is very crucial for the learners and
teachers to be motivated for learning and teachipgrticular subject. The font size and the type
used in the book are appropriate according todhel lof grades 9-10. 100% teacher respondents
of this study agreed and strongly agreed with plosit. It shows the positive perspective of the
teachers about the textbook. To be an ideal tekthiocs crucial that the font size and style
should be eye friendly. 97% teachers’ experienatithe design and illustration are positive
that these are economical. 73% teachers’ observabout the attractiveness, of the design and
illustration is positive; 40% of the respondentsegg and 33% strongly agreed. They also think
that the illustrations stimulate students to beative and are functional. Result shows that 84%
agreed with the first statement and 87% agreed thémext statement. It is opined by language
teaching specialists that having such qualities asitive to produce an effective
textbook.Textbooks can be considered as a tool dtvate and stimulate language learning.
(Allright 1982, Lee 1997&Skierso 1991).

83% of the respondents showed their agreement @nstibng agreement that generally the new
textbook fulfills the general objectives of teadahinglish to the students. Totally 83% teachers
have positive perspective about the textbook imseof contributing to the attainment of four
skills. 86% and 90% teachers’ belief in terms ofaswability and achievability of objectives is
positive. So, here we got the answers of two $igeguestions of the research whether the
objectives of the course for which the textbookised are met, and the attitude of teachers and
students toward the new textbook, Based on the=gut\can be said that the new EFT textbook
is good enough in fulfilling the general objectivaslanguage learning and it is also clear that
the teachers have a very positive attitudes towtmdstextbook. It was also experienced while
observing teachers’ classes. Almost all the lessbrise EFT textbook are integrated with four
skills along with different tasks and most of theks are helpful in achieving four skills as well
as fulfilling general objectives of language leami50% teachers think that the teaching aids
that are suggested in the textbook are appropr@tethis point 13% teachers were neutral.
During class observation the researcher askeddadfication about the statement and almost all
the respondents said that suggested teachingaidd be appropriate for teaching, CD for
practicing listening skills still remained unsugalifrom the respective education ministry. So,
teachers are ignoring the practice of listenindl skid also havestopped teaching those lessons

as the necessary listening CDs are absent.
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The topics and the contents of the book are appgaley encourage students to express their
own views and allow them to think critically. Inetbe three statements the percentage of the
teachers’ responses are respectively 74%, 97% @dh.1So, according to the findings it can be
predicted that the teachers’ perspective towaridstéxtbook is praiseworthy and it can be said
that topics and contents of the new textbook afiel ¥ar our teaching and learning context as
90% of the respondents’ teachers of this study sdotheir agreement. Any ELT material
should include adequate elements for teaching wtaap because vocabulary plays a pivotal
role in language learning.One of the most essewotiggctives of the study was toexploring
whether the new EFT textbook contains adequate ezlesrfor language teaching or not.lt is
found that 84% teachers thinking is in favor ofsthAnother positive finding is 93% teachers
thinkthat in the textbook materials for teachingargmar, vocabulary and pronunciation are
graded in an appropriate manner and almost 97%h¢eacsupported that there are adequate
materials for teaching pronunciation. It is obsen®y the researcher that there are not any
materials or contents for teaching pronunciatioedly in the textbook. There are some lessons
including some poems but these are reading slskdbaot for practicing pronunciation. It might
be the reasons for the respondents’ agreeing. @@#hers thought that language contents are
helpful in achieving four skills and the four skilhre adequately covered. , 84% teachers agreed
with these two statements which are inspiring. Adow to the authors of this textbook, the
book emphasizes practicing language skills throaghariety of meaningful and enjoyable
activities which is supported by most of the regfents. So here it may be said that the textbook
authors’ claims are substantiated. (43+10)% teachgoport that theage sufficient materials for
spoken English (e.g. dialogues, role-plays, et&lmost 97% respondents agreed on the point
that the textbook contains adequate reading skNetbping materials.According to M O’Neil
(1982) well designed course books allow for impsation and adaptation by the teacher, as well
as empowering students to create spontaneous dtitgran the class.As the new textbook’s
language contents are helpful in achieving foullsskeind the activities of the textbook covered
four skills. Moreover, the systems of language reay e.g. vocabulary, grammar and
pronunciation are graded in appropriate mannehis textbookintegrated with the four skills
which is agreed by more than 80% respondents aocptd the results of the analysis that

supports O’Neil’s statement.
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One of the crucial objectives of teaching is topare the learners to be good citizens of the
country as well gopodmembers of the world socidfy.language teaching material are designed
incorporating different aspectsof society and aeltupositive views of ethnic origins,
occupations, age groups, social groups and disalili comprehensive manner, learners can
become socially, culturally and environmentally &sva According to the findings of
guestionnaire survey of teachers, 90% teacher& that the social and cultural contexts in the
book are comprehensible. Not only that, 73% ofrdspondents agreed with the statement that
the book expresses positive views of ethnic origotgupations, age groups, social groups and
disability. So, it can be considered that the teglb is well organized in this respect.
Authenticity and reliability are the unavoidablemlents of any quality teaching materials. In
this respect 73% of the respondents thinking argtige that the contents of the book are
authentic and reliable. According to our contexir, Bnglish teachers used to conduct 5/6 classes
per day. So, it is difficult for them to spend mairee in preparing lessons. It is encouraging that
84% of the respondents’ experience about the tekth® affirmative in terms of minimizing
preparation time. 90% teachers said that the tekth® helpful in exploiting the activities to
meet students’ expectations and 97% support thathelpful for students in participating and
cooperating with teachers in the class. So, 80%oredents consider the textbook as student
centered.According to Communicative Language TewcHICLT) approachthere are some
important principles of CLT approach, e.g. studeni$ be engaged personally in thinking,
creating and enjoying, interacting and cooperatitigeeachers and others students, using four
skills in communication and learning by doing. Tdpnion of the author of this EFT textbook
is: it emphasizes practicing language skills througkasaety of meaningful and enjoyable
activities. The book will help teachers plan lessamore effectively and teach students
communicatively through teaching learning actiwti®o, the results of the survey are in favor of
this opinion.83% teachers’ point of view is the heets used in this book allow students talk
more than teachers. Again 90% view about the metloal approach used in the book are
helpful in doing pair work and group work and so @amd 90% respondents agreed that the
methods and approaches used in the textbook ageardgl 78% teachers also think that the
methods approachesare helpful in achieving commatimee competency.Communicative
competence refers to the speaker’s internalizedvledge both of the grammatical rules of a

language and the rules for appropriate use in kgomatexts (Hymes, 1966). 100% teacher’s
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response about the point that the tasks in thé&aekt motivate learners’ participation and 93%
of them support that the tasks are presented ialanbed way. All the respondents’ opinions
about learners’ friendliness of tasks is affirmativSharing and cooperating, exchanging
information are good ways to developing speakinid) skd creativity in language learning.
Clear instruction/direction is considered the pretition of a successful class. 94% respondents
views in this regards are positive that the exercisncluded in the textbook have clear
instructions / directions and 83% teachers reftattthe statement that the design of tasks
encourage students’ interaction among them and te#@bhers. Though 83% teachers think that
the tasks are a bit challenging for teachers andests, 80%agreed on that point that the tasks

are appropriate in attaining the objectives incoaed in the textbook.
5.3 Summary of the discussion

So, at the end of the discussion of the statentbatsmostly agreed and strongly agreed by the
respondents, it may predict that the new textbasklbeen designed in such a manner that can be
suited in terms of the level of the learners. fekitls, grammar, vocabulary, pronunciation are
included in the textbook skillfully following Commicative Language Teaching (CLT)
approach as we have seen in the results that tive inextbook through the tasks, activities and
contents incorporated the principles of CLT apphoddoreover, most of the research questions
have been addressed positively by the respondents.

5.4Analysis of results and discussion on the bafsisostly disagreed statements

5.5 Introduction

Every evaluation has some strengths and weaknasddsoth of the aspects are equally essential
for the further improvement of that particular campnt that has been evaluated. There are
some statements on which the respondents of iy stould not agree for their valid reasons.
Here the researcher analyzes the result on the bashose statements on which most of the
respondents expressed their disagreement. Thacheeaas analyzed each statement discussed

the results in terms of research questions, lileeateview and made necessary prediction
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Table: 11: Statements that disagreed by most dithehers.

SL o =93
o Statements ? < g ? <
a nho
1 | There is an informative orientation pe 50% | 13%
2 | The book has complete and detailed table of conte 47% | 20%
3 | The illustrations is eye frienc 57% | 0%
5 | The teminal objectives meet the needs and wants of gra-10) | 33% | 30%
6 | The objectives are specified at the beginning ohdassor 30% | 27%
7 | Theobjectives are written clearly with simple langui 33% | 27%
8 | The book is designed incorporating supplementarty rizds 50% | 17%
9 | Availability of materials are sufficie 20% | 57%
10 | The necessary CD and equipment for developingniisteskill | 20% | 67%

are supplied with the book are sufficient.

11 | The activities are designed keeping well balandewf skills 20% | 50%

12 | Teachers feel comfort teaching the b 50% | 20%
13 | The tasks of the book are appropriate to the lef/tle studen | 47% | 23%
14 | The tasks are helpful in covering syllat 33% | 37T%
15 | The tasks of the book are supportive to the testysten 37% | 43%
16 | Tasks are designed sequentially from easy to dif 33% | 30%

5.6Analysis and discussion of the statements mdgthgreed by the respondents

Every textbook should have an informative orieotatpage by which the learners and teachers
get overview of the materials without spending mtiate. According to the above table 63%
teachers’ observation is that there is no informeatirientation page in the new EFT textbook. It
is one of the drawbacks of the book. Another imgariveak point of the new textbook is that
absent of a complete and detail table of conteage p67% teachers experience is like this. The
researcher went through the book and explored ithéhe new textbook there is a table of
content page but not sufficiently detail and cortgldn the table of contents the respective
material designer put only units’ information anagp number but under every unit there are
several lessons that are not included in the tableontent page. Though the respondents
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expressed much positive feedback on design anstrdiion, 63% teachers reflect negative
feedback on that point that the illustrations aye &iendly. Through FGD with students and
sharing with respondents of the study, the researcame to know that as the book contains
poor quality of paper, most of the pictures, chiaibje and graph seemed unclear. 63% and 57%
teachers’ opinion about the terminal objectives presentation is suggestive that the terminals
objectives are not sufficiently meet the needs ha&f students and are not presented at the
beginning of each lesson. Objectives are preseateithe beginning of the unit in general.
Furthermore, 60% respondents are dissatisfied abwitlanguage used in presenting the
objectives. These opinion need to be taken undesideration in order to further improve the
textbook. 67% respondents have expressed advenmserogbout the supplementary materials
suggested in the book and 77% have the same congllaut the availability of those materials.
Here teachers mention particularly the listeningl sleveloping materials CDs and equipment
etc. 97% teachers’ response is negative in thiges The fact is that though the new English
For Today (EFT) textbook introduced in 2013, theassary listening CDs and text have yet not
been supplied by the education ministry. The atiwiare designed keeping a good balance of
four skills. But respondents provided some conttady responses. 80% teachers showed their
positive attitude on the statement that the foutssére adequately covered by the book, but the
same teachers showed disagreement about the statdraethe activities have been designed
keeping a good balance of four skills and theicpetage is 70%. According to experience it can
be said that the activities have been designedikgepgood balanced of four skills, because all
the lessons of the textbook are integrated with &kills skillfully. 70% and 80% respondents’
perspectives about the task’s relation with théabyls and testing system are negative. And 63%

of them think the tasks are not designed sequénfrain easy to difficult.
5.6.1Summary of the discussion

Analyzing the findings the researcher is inclined tbelieve that the book
hascontainsenoughelements and activities that make nthe book an effective textbook in
Bangladeshi context. Out of 57 statements of thehlters showed their positive responses on 41
statements and they showed their disagreementl@itatements. The ratio of the percentage of
agreement and disagreement is 72%:28%. So, morghtvage is given on the book being

effective. There are some areas that need carefitberation while revising the textbook.
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5.7 Result analysis of class observation and désons

Class observation is an important way of lookingtreg application of any class activities,
teaching material, textbook, etc. For this stuah ftlasses were observed from five teachers and
crucial findings emerged about the new textboog, attivities, contents, authenticity and
reliability.

Table: 12: Class observation: 1

Lessonr Sections o| Sectitn wise suggested activities of the les
information the lesson
Unit:4 A Making suggestion about controlling high growth pbpulation
Lesson:4 discussing in group following clues.
Topic:. The| B Expressing agreement with logic after reading
story of Lippy | C Making prediction using phrases of third conditional inps
D Gap filling using will and woul

5.7. 1:Findings and discussion of class observdtion

The researcher observed the first class in a s@tobbulotpur, Kushtia, Bangladesh. It was a
class of grade ix. The total number of studentshisfclass was 44 and present students were 41.
At the beginning of the class teachers exchangeetiggs then declared the topic and asked the
students to read the given clues on controllindhilggowth of population and then instructed
them to make more suggestions like these. It wasrgkd that at the beginning of the class
students were seen hesitating but gradually thdyogiercome their problem and did the task
successfully. When teacher asked the learners thelactivity in section B by reading the text,
students faced problem understanding meaning ofesamrds for example: consequence,
inevitable, influential, pursue, hazard, shatter gtwas observed that teacher also felt difficul
presenting meaning of those words. Though teactree gome meanings of those words those
were not contextual meaning at all. So, it can &id that some words in the EFT textbook’s
lesson were challenging for the learners and teachge well. The students those who were
advanced learners could cope with the difficulbas those who need extra support were almost

silent in the class as teacher used English mositteotime. While working in group and pair
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students were seen spontaneous and enjoying. \yhdtimg the activity of section C making
prediction using third conditional students felblplem but when teachers instructed them to take
help from their lesson in which the use of thircdhdibional were used contextually. It was an
important finding from the observation that theslas of the textbook were designed very nicely
integrating four language skills and using grampints contextually that helps learners to be

developed their communicative competency.

Nunan (1989, p. 11) defined ‘task' as a piece ddmmg focused work involving learners in
comprehending, producing and /or interacting intrget language, and that tasks are analyzed

or categorized according to their goal, input dataivities, setting and roles.

Table 13: Classobservation 2

Lessonr Sections o| Section wise suggested activities of the le

information the lesson

Unit:4 A Expressing opinion on question ‘why we should Idanglish?
Lesson:5 B Read to knoymore about the importance of learning Enc¢

Topic :Let's| C&D Working in group to find out why English is needed particular
become job

skilled E Rearranging sentences by reading

workforce

5.7. 2:Findings and discussion of class observétion

The second class observation was in a non-goveinsecdool in Kushtia. In class ten the total
number of students was 56 and present were 43adtawco-education school. The teacher was
prepared for the class with his lesson plan. Adtethanging greetings the teacher told students
to open their book unit four lesson five and insted them to make groups and asked them to
discuss the question-why should we learn EnglisiiterAive minutes when he elicited the
responses it was amazing that most of the groupe caut with many logical opinions about the
importance of learning English. It was easy for #tedents because the topic was known to
them. After that the teacher assigned them in repdnd doing the task in section C again in

groups to find out the reasons why English is ndefde particular job like hotel front desk
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officer and flight crew, etc. They were also asemjito find out some jobs in which knowing
English is important. Students were found comfdeatioing the tasks except some extra
supported learners. It was inspiring that the teaetas very careful about the extra supported
learners; he tried to involve them in the taskftaigt and also gave them chance to participate in
answering questions. Finally students were askedad a text about the importance of learning
English and rearrange sentences or parts of sexge¢aavrite a paragraph. Most of the students
successfully rearranged the given sentences antkewhe paragraph. Here the researcher
mentionedKrashen’s (1985) Input Hypotheses (i+&f trashen believed that language input
should bei(+ 1); that is, the learner should receive inpua &vel slightly beyond his current
level of understanding. If the students are prayidemprehensible language input that suit their
level, the language learning become successfulthig lesson of the EFT textbook many
comprehensible language inputs are provided shyllfilhat seemed suitable in terms of their
understanding level. For example at beginning efldsson the learners were asked to express
their opinion about the importance of learning Estglthen they were given more information
about it and asked them to discuss in group fotiquéar job how useful learning English was
after that again they were given further informatio the form of comprehension and finally
asked them to arranged sentences in a paragraphtakamportance of learning English. So, it
is predictable that how useful and achievable ¢i3sdn for the teacher and learners is. So, it can

be said that it was a positive side of the new EXibook.
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Table 14: Class observation 3

Lesson Sections 0| Section wise suggested activities of the le

information the lesson

Unit:4 F Answering comprehensive questions in groups oreperience o
Lesson:5 the reading passage

Topic : Let's| G Doing project work on finding out people in theachlity who car
become speak and write English in their communicationtistatheir age,
skilled education and profession.

workforce

5.7. 3: Findings and discussion of class obsemeédio

It was the observation of the same teacher’s dlasise same school and section F & G of the
same lesson-unit 4 lesson 5; ‘Let's become a skilorkforce.” The intension behind the
observation was to see how teachers administeesdaiv activity ‘project work’ which is newly
introduced in this textbook. The teacher askedl¢heners to work in groups and answer the
guestions that were given in section F as postimgaaktivity. The learners participated in the
activity minutely. While students were doing thetiaty, the teacher did monitoring and
corrected their errors in writing by providing tberrect information and sometimes corrected by
the students and helped accordingly. The teactser ellcited their group work through chain
drill and provided necessary correction. The redear was overwhelmed when the observed
teacher asked the students to do the project wotkea class. According to the work instruction
it was an activity that need to do going back &rthocality or village in the form of survey, but
when teacher asked them to do that in the classtheynjust did brain storming and answer the
teacher. By consulting with the observant the neteeame to know the fact that as the activity
was new to them and they did not get any guidefioen no one he did according to his
understanding. Thus, it can be summarized thaptbgct work was new to the learners and

teachers that need to be addressed with suffigigdeline.
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Table 15: Classobservations 4

Lesson Sections 0| Section wise suggested activities of the le
information the lesson
Unit: 1 A Discussing questions in groups by reading givarasir
Lesson: 4 B Defining responsibilities breading te»
Topic | C Making list of responsibilities in groups according different
Responsibilities prompts, situation and place.
D Making list incorporating the way of dischargingpensibilities by
observing posters.

5.7. 4: Findings and discussion of class obsematio

The fourth class was observed in Norsingdi, Badega in class ix in a rural school. The
number of student of the class was 60 but 47 stadeare present on the day of observation. It
was a lesson from unit 1, lesson 4 and the titkhefiesson is ‘Responsibilities’. There were four
sections in the lesson incorporating speaking,ingadnd writing skills. In section A there is a
situation given with some questions. The teachkedshe learners to discuss the questions in
groups according to given situation. The teached tio involve the learners in speaking as much
as possible. The teacher elicited the group regsoimschain drill technique in order to involve
the learners more in speaking. In section B teachsked them to define responsibility by
reading the text. Here in this section the teaghesented some vocabulary for the learners so
that they could understand the text well. The nrogtortant part of the lesson was section C in
which students were asked to make lists on diftegpeompts, situation and according to places.
There were eight prompts all together through whiah learners had to prepare almost three
lists of responsibilities and answer five questioegarding different responsibilities. Here in
section C the prompts and questions were on this lbadifferent responsibilities as a good
citizen of a country as well as a human being, anbex of whole globe. The last section was
about making list watching picture of dischargimgponsibilities in case of people’s throwing
household dusts on the road instead of putting dioistbin. It was a awareness raising activity
through the learners would be aware about theporesbilities towards environment. It was
experienced that the textbook not only containsvidiets regarding four skills, it was full of
awareness raising activities in order to build hnroharacteristics and practice human values to
become a good citizen of the whole world.
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Table 16: Classobservation 5

Lesson Sections 0| Section wise suggested activities of the le
information the lesson
Unit: 5 A Describing pictures following questio
Lesson:2 B Completing table to make statements to expressesaasc
Topic suggestions.
:Environmental| C Preparing lecture on selected topic in groups aedemting ir
pollution front of the class.
D Finding out messages from posters and expresdiimgdi with
reasons

5.7. 5:Findings and discussion of class observdion

The last class observation was done in a co-edurcathool in Kushtia district of Bangladesh in
class ten where total students were 35 and pregerd 28. Environment was the title of the
lesson which has four sections integrated speakmywriting skills. The teacher followed the
steps of the EFT textbook’s lesson properly. InediMearners in picture discussion but in
section B there were many difficult words for thedents that hindered their understanding and
teacher also felt problem providing contextual niegn The words are; apparently,
indiscriminate, hazardous, habitations, sedimemdfills, fueling, exhaust, emission etc. in
section C the activity of completing table with tindormation from the text. It seemed as very
productive activity but when they were asked tgppre lecture on the statement ‘polluting the
land means polluting water’ and presenting in froftthe class seemed challenging to the
learners and teacher also faced challenge hanttiengctivity. The last activity was enjoyable to
the learners because they got chance to explorendssage from posters and express their
likings. From the observation it can be expreséatl $ome of the activities and vocabulary are

not achievable and without less scope for the siisde guess contextual meaning.
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5.8 Result analysis and discussion of Focus Gragpudsion (FGD)

By conducting Focus Group Discussion (FGD) with shalents of x High school, Kushtiasadar,
kushtia, the researcher got important informatiboua the effectiveness and problems of the
new English For Today (EFT) textbook. Almost seyepércent students said that they feel
comfortable while their teachers conduct classesggusFT textbook while almost thirty percent
of the respondents of FGD said that they face ehg#ts understanding teachers’ classes. A
number of students think that the EFT textbookes/ymportant teaching material for them. So,
when their teachers conduct classes without EFTboek, they feel uncomfortable and
hesitation. Because, EFT textbooks have great &pgpethem, though they face problems
understanding teachers classes using EFT textAdwly said that as the textbook was very new
to them, they are facing some problems to cope wyithut for the time being they can overcome
the challenges. According to the students who @pédied in the FGD, understanding teachers
explanation, meaning of new words, new activitiashsas project work, matching meaning
according to context, they think that through usiihg textbook in their classes regularly their
competency in four skills will be improved. A numlzé students said that they sometimes could
not understand teachers’ instruction, some diffiaubrds. They claimed that in new EFT
textbook many difficult words are used that creatiedllenge for them to understand the context
of the lesson. They said that new EFT textbook tesigned incorporating many useful
activities. Though they face problems in doing ecbjwork most of them like to participating
such types of activity. Almost seventy percent stud expressed feelings about the pictures of
the book positively. They also like the general egrance of the book though they have
complained about the paper used in the book. Thgyearticipating classroom activities like:
pair work, group work chain drill etc. they toldatithe activities of the book helps them thinking

creatively and critically.
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Chapter 6: Recommendations

The paper that is used in the text book need tchbeged so that it can last long.
For developing country like us we need to thinksieg the text book at least
three times. For doing so we have to use such typeaper that lasts long.

The language of the book needs to be made easygirpde, jargon need to be
avoided.

The nature of the project work included in the bowed to be doable and
authentic. Besides this, necessary guidelines ojegrwork need to be providing
as teachers’ guide.

Materials suggested in the book need to be provateearly as possible: e.g.
Listening CD, Teachers’ Guide and necessary equipme

Objectives need to be specified at the beginningaah lesson rather than each
unit.

Keeping balance between the testing system antextas very crucial. Taking
this issue into account, text book need to be eglis

A detailed table of contents page including lessdormation should be added at
the beginning of the book.

Teacher orientation on that book should be ensasezhrly as possible.

Color pictures can be attractive and motivatindgéarners. So, if it is possible to
set color pictures that would be helpful for teachi

A book map incorporating unit, lesson, languagenieg skills, grammar points,
new vocabulary and language functions need to lwedhdifter the table of
contents page.

Adequate materials for developing students’ proration need to be included.
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6.1 Conclusion

A textbook is an important teaching material faoauntry like ours. We have EFT textbooksfor

primary to higher secondary levels. Textbook desigrs a continuous process, because the
world is changing every day. Everyday new informatis being adding to the teaching learning

system. To cope with changing world, bringing cheisycrucial. Understanding this importance,

our education ministry has changed our EFT textbo@hanging is not the end step of any
process, implementing the change effectively iciatufor the sustainable development in any

sector. Through this study the researcher has ateluhe effectiveness of our newly introduced
EFT textbook for classes 9 - 10. The most inspifinding of this study is that teachers and the
students are appreciating the change. Most ofdhaehers and students have positive attitude
towards the new textbook. The findings exploredthig study will be helpful for bringing

furtherdevelopment in this regards. The study paNe the way for further research .
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Appendices

Appendix A
Questionnaire for the teachers

Disclaimer: This information is going to be usedyofor academic purposes and will not be

disclosed to anybody or any organization.

N.B: The questionnaire is only applicable for thts&chers who teach English first paper (EFT
textbook) in their Schools.

Teacher’'s name: (optional)

School:

Address of the school: Village. Post office

Thana District

Respondent’'s mobile  No. ,  Ematdress (if available)
Educational qualification_IHSC [ BL1 wMA ML [ 1 Med

Others (please, mention)

Experience in teaching English (year{ ] -5 [ ]10 [ ] 11-15 [ ]J15+
Necessary instruction for the respondents

Read the following statements with every heading) jurt tick () mark on the relevant column
that match with your opinion.1 (agree), 2(strongtyee), 3(disagree), 4. (Strongly disagree) 5
(neutral)



A- General Appearan Responsi

No. Statement 1 |2 3

The cover is informative and attracti

The font size and type used in the book are apjartepior ( ¢-10)

1
2
3 | There is an informativorientation pag:
4

The book has a complete and detailed table of ot

5 | Every lesson is given an appropriate 1

B- Design and lllustratic

Statement

The illustrations are attracti

The illustrations stimulatstudents to be creati

The illustrations are function

The illustrations is eye frienc

a| B W N|

The design and illustration econom

C- supplementary Materie

Statement

The book is designed incorporating supplemel material:

The teaching aids that suggested in the book qneppate

N

0.

1

2 | Availability of materials are sufficie
3

D-

Objective:

Statement

1 | Generally, the book fulfills the general objectivds eaching Englis

Theterminal objectives meet the needs and wants olegsa(-10)

2
3 | The objectives are specified at the beginning ohdessor
4

The objectives are written clearly with simple laage

The objectives contribute to the attainmenachieving four skills

5 | They are measurahb

6 | They are achievab

E- TopicandContent




Statement

The topic and the contents of the book are apm

The topics encourage students to express theivews

The topics allow students to think critica

A W N RO =z

The topic and contents are valid according to oatex

F- Language Conter

N | Statement

0

1 | The book includes adequate materials for teachimglulary

2 | The materials foteaching grammar, vocabulary, and pronunciatiorgeaided ir
an appropriate manner.

3 | The book includes adequate material for pronurariatiork

4 | Language contents are helpful in achieving foults

G- Language SkKill

N | Statement

0.

1 | The four skills are adequately cove

2 | There is sufficient material for spoken Englisty(alialogues, ro-plays etc.

3 | There are adequate materials and activity for repskill

4 | The necessary CD and equipment for develolistening skill are supplied wit
the book are sufficient.

5 | The activities are designed keeping well balandewf skills

H-Social and Cultural Conte:
Statement

1 | The social and cultural contexts in the book amm@hensibl

2 | The book expresses positive views of ethnic origotzupations, age grouj
social groups and disability.

3 | The contents of the book are authentic and rel

|- Teachabilit

Statement

1 | The book helps teachers to minimize ttpreparation time

2 | The book helps teachers exploit the activities éztthe students' expectatic




3 | Teachers feel comfort teaching the b

4 | Students’ participate in the class an-operate teachers teaching this b

5 | Thetasks of the book are appropriate to the levehefstuden

J- Teaching Methods/approz

statemen

1 | The methods used are stuc-centerec

2 | The methods used allow students to talk more thachier:

3 | The method/ approacfollowed in the book are helpful for doing group nkic
pair work, etc.

4 | The teaching method/approach followed in the bedke latest in the fiel

5 | The teaching method/approach followed in the bookhélpful in achieving

language competency.

K- Practice and Testil

Statement

1 | The task s in the text motive learners participe

2 | There is a balance between different modes of idesv(individua work, pai
work and group work etc).

3 | The tasks are learnfriendly.

4 | The task requires learners to exchange informi

5 | Every exercise has a clear direct

6 | The tasks designed in such a manner that it engesiranteraction betwes

learners and the teachers.

L-SyllabusFriendlines:

Statement

1

The tasks are helpful in covering syllat

2 | The tasks of the book are supportive to the testysten
3 | Tasks are challenging for both the teachers’ aagthdents

Tasks are appropriate for the attainment o objectives incorporated in tt
4 | book

Tasks are designed sequentially from easy to dif

Thank you very much for your cooperation




Appendix B

Class observation form

School: Upozila district
Subject :( Lesson/Topic) Class:
Total Students: Present Students: Date:
Teacher's Name: MobN:
Indicator: Details Comment

Teacher prepared Lesson P

Use of English Teache
Language:

Student

The frequency of using textbor

Teacher followed all thesteps o
EFT:

Use of techniques e.g. pair/ grc

work, chain drill etc.

The nature of Students’ respor

The way Teacher’'s encouragi
the Students:

Teacher attitudes towards ex

Support Learners




Attitude of extra supporte

students towards the tasks

Teaching Aids used by the teacl

Teacher and students felt comf

dealing with the tasks.

Students participated in every te
spontaneously

Teacher ‘s dealing with the err

Teacher relates the task with

objective of the lesson.

The difficulties faced by th
teacher

The nature of difficulties faced
the students

Teacher feelings in  makir
sequence among the activities |of

the lesson.

Observer's overall comments:

Signature of the Observer:
Name
Designation:

Date




Appendix C
Focus Group Discussion (FGD) questionnaire forstadents

How do you feel when your teacher conducts a ddgsssing EFT book?

How do feel when your teacher conducts a classowitEFT book?

Do you face any challenges in your English clas$aMypes of problems do you face in
your English class when your teacher uses EFT book?

How do you feel doing the tasks of EFT book?

Is the language of the book easily understandablarfy.

Are the tests, activities and exercises providethénbook effective? Why?

How satisfactory is the general appearance of tio&D

What types of problems do you face while readirggtéxt of the book?

Is the book helpful for developing four skills (esing, speaking, reading and writing)?
How?

How this book helps you and your teachers to cotaplee syllabus?

Is the book helpful for grammar learning? How?

Do you find anything new in this book? Please, aipl



