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Abstract

This research investigates the difficulty of Enlglianguage teachers about English tasks that
they follow to teach their students in Bangladdsiniguage classroom. Task based language
learning is a new term for both teachers and leays® they might face some problems with this
approach. The purpose of this paper is to exantagerception of teachers about task based
learning and impact of this learning on Bangladdshiners. To collect relevant data, the
researcher has used qualitative method. As reséaothof data collection, teachers’ interviews,
focused group discussions and class observatioresiie®en included. After collecting data, they
have been analyzed. Teachers face difficulty indooting tasks as they have problems with
comprehending instructions and because of unfamiyliavith tasks. As the teachers have
difficulties so students are the most sufferersabee they do not understand the tasks that
teacher conducts. In the concluding part, the rekea has summarized the findings of the
study.



Chapter one: Introduction

1.1. Background of the study:

In the proposed research study researcher seeksimine the perception of task
based learning in ELT classrooms in Bangladeshiecanin Bangladesh most of the
teachers in secondary schools do not have propas idbout teaching techniques and
approaches. For classroom purposes, the teackes teeimplement different types of
tasks in the language classroom like tasks relatélte development of language skills,
e.g. reading, writing, speaking and listening. Sactévities depend on the classroom
size, number of students, opportunities for groogh gair work and so on. Most of the
teachers are not familiar with current approacbdsLiT; so in my research study
researcher aimed to identify easily accessible austlior teachers in the ELT field. Most
of the teachers follow traditional methods to tekdglish and students are also
accustomed to learn in this way.

However, now-a-days teachers are trying to keep péth modern methods of
teaching English. So they try to implement somthefmethods in their classrooms.
They have started to use task based learning guge classrooms to teach the students.
There are definitely some reflections of this apgioamong teachers and also learners.
This study was expected to help me understandateeption of task based learning
among learners as well as teachers. .

As the topic is about the difficulty of tasks in Ektlassrooms, it was necessary to
identify the possible problems that occur durirgk&ain the classroom. Data was
collected and after analyzing data some resulte Weamd. Throughout this research
researcher investigated the reasons of teachdfisutty in language classrooms and
their implications.

In our country, teachers need to conduct diffetgmes of activities for teaching a
language like teaching language skills, grammanaadbulary. For doing these
activities teachers perform different actions asd tasks so that learners can learn. They
face some problems while doing these activities wie students. Researcher intended
to know the difficulties faced by teachers in impenting tasks at higher secondary

level. In this research researcher also wantenMestigate the beliefs of teachers about



tasks, especially whether they know the task cfie-task, while task and post task) of
doing any task in the ELT classroom.
1.2 Context of the study:

The researcher wanted to explore the situationgbfdn secondary teachers
difficulty while implementing tasks in language staooms in Bangladesh. She targets
grassroots level teachers inside and outside Did@gladesh is a predominantly
monolingual country where English is learnt asraiffn language for academic and
professional purposes. Here, most of the teachleost@ach English in different
educational institutions are not much qualifiedegach English. Most of them do not
possess a degree in TESOL and their backgroundmidéavor them to teach English,
but they are doing it. Some of them have good anadqualifications, but they are not
well trained for teaching English and not famileith recent teaching methods and
techniques. So, these teachers might have gifiatilly while teaching English and
giving language tasks to learners. Still thesehteecare shouldering the burden of
teaching English in our schools and colleges. Risrreason, the researcher feels the
necessity to know the condition of these teacheganding task implementation in the
classroom.

1.3 Purposes:

While doing a research every researcher has a gpeiigfche research as he/she is
doing it. The purposes of doing research on ‘taficdity’ of higher secondary teachers
are:

» To know what the main problems are in implementasks in the language

classroom,

» To identify factors that create impediment for tears to implement tasks and

ways of overcoming them.

1.4 Research questions:
Some research questions have been prepared farcksand based on

these questions the research was carried out.



1.4.1 Main research question:
* What challenges/difficulties ELT (English Languadeaching) teachers face in
implementing different tasks in Bangladeshi languelgssroom?
1.4.2 Sub questions:
* What are the challenges in implementing differasks - in approach, techniques or
procedure in language the classroom?
» Are there any difficulties with teaching materialsd instructions given by teachers
for students to be able to do the tasks?
1.5 Significance of the study:

There are many educational institutions and schadBangladesh. In our country
most of the English teachers do not know how to tesehing techniques in different
situations. There are many teachers who do notadetuate training and have poor
English background, but they are teaching EngBhresearcher’s purpose in doing this
research is to know the challenges and difficultiesy face in their language classrooms.
There might be problems with materials, teachirghméjues, or instructions given by
teachers. So basically researcher would like tanktiee reasons behind difficulties faced
by teachers in implementing tasks in their classr@dviany people have researched with
TBLT in their respective fields of work in Banglae But no one has worked on task
difficulty of higher secondary learners and diffices faced by teachers in implementing
tasks in the language classroom. So researchesuwarntvestigate the situation that is
going on in our country and identify teachers’ idiffities in implementing tasks.

1.6 Definition of terms: The following terms are used in the dissertation:
1.6.1 Task based language teaching (TBLT):

TBLT refers to teaching a foreign language tleatks to engage learners in
authentic language use by having them performiassef tasks. One of the aims of
learners is to acquire new linguistic features wlir existing knowledge.

The main features of TBLT are;
- It is a naturalistic use of language.
- Itis more learners centered rather than teaohtiered learning.

- This theory focuses more on linguistic meanirtgeathan grammatical forms.



- The purpose of performing this task is to do reatld communication that can fulfill
learners’ needs.
1.6.2 Higher Secondary stage

Higher Secondary is the third stage in Bangladekitaional sector. Eleventh —
twelfth grade students encounter problems withedéfit tasks, so teachers also face
challenges while teaching.

1.6.3 Teachers’ difficulty in implementing tasks:

Most of the teachers are not qualified to teachliEngso they become anxious
and confused while teaching. They do not have mdeh about task based language
teaching, so they do not understand how to implénhentasks.

1.6.4 English in the national curriculum

English is studied as a compulsory subject in auriculum for specific purposes
like to pursue higher studies, gain academic kndgde using English for professional
and commercial purposes. Learners learn Englisti4orears in their academic life.

1.6.5 Use of English:

The National Curriculum and Textbook Board hascEpme that the aim of
English language syllabus is to focus on four lagguskills (speaking, listening, reading
and writing) as learner centered activities (NCTBriculum for secondary and higher
secondary levels 1995, cited in Salma). But initgain the classroom, teachers focus
more on reading, translating in mother tongue amiing essays as these are exam
oriented activities.

1.6.6 Educational institutions:

In our country Bangladesh, most of the educatiamstitutions are not very well
equipped that favor for learning English. For epém institutions mainly depend on
NCTB textbooks for teaching. Teachers are not familith the use of modern technical
support for facilitating classroom teaching likemqmuters, multimedia projectors, etc., so

that they can teach in a different way.



1.7 Conceptual framework, theory and pothesis:

The research has been done with the concept df ‘taslanguage teaching.
Sometimes tasks may create difficulty in understagmthe language if it is not clear. So
all learners may not have similar perceptions aka particular task rather some
students might like one type of activity but otheray oppose that.

Moreover, in Bangladeshi classroom, learners féftereint problems considering
the activities or tasks that their teachers useedoh them. For example, some learners
learn better with reading tasks but some othenkzarlearn with writing tasks. But in the
same classroom, the teacher is not able to proea@tsh and every particular task
according to learners™ preference. So it is a grodboth for the learners and teachers. So
to find out what real problems exist, it is necegda know learners™ difficulties. It is
important to understand learners’ problems andsfacuthose problem tasks should be
designed. However, pre-university students havéerdint types of tasks related to
different language skills. | think it will be sigm@ant to know their perception about
tasks, nature of tasks, problems faced by leanmedoing tasks and difficulties faced
teachers in implementing tasks.

1.8 Limitations of the study:

The research study had the following limitations;

* The study was confined to higher secondary teachredsstudents in some parts of
Dhaka city and outside Dhaka.

* The study was focused only on TBLT approach fok thiculty.

» There was limited time available for collectiondzfta and writing the report.

1.9 Thesis outline:

The thesis consists of following chapter

Chapter 1 provides a brief outline about the context, backgd and problems
based on the research topic. In this research ébearcher worked with Bangladeshi
teachers who teach at college level and theiradiffies in using tasks in the language
classroom. The objectives and purpose of the stardydescribed here. The research
guestion and sub research questions have beererwiiit this section. As a part of

introduction, the significance of the research lesn described in this part.



Chapter 2 explores relevant materials from the extensiveidsodf literature on
task based language teaching and learning to detertime significance of the research
problem, teachers’ difficulty in implementing taskghe language classroom. It reflects
on the nature and problem of task based languaghitey in different contexts.

Chapter 3 outlines the research study which is mainly quiigain nature. It
provides a brief description of selected study sireasearch tools, methods and data
collection method and research instruments. Fanglthis research, the researcher used
tools such as teachers™ interview, class observatind students’ focused group
discussion.

Chapter 4 shows the results that the researcher got frora dallection from
different sources. It shows a brief account of aede findings that is the result from each
research tool.

Chapter 5 shows the analysis of the results found from & dollection. It also
contains the full discussion, interpretation andleation of the results with reference. It
also helps to build the theory based on the rebdardings.

Chapter 6 is conclusions with recommendation and also inapions of doing this

research in Bangladeshi context.



Chapter 2: Literature Review

2.1 Definitions of ‘Tasks’:

According to Prabhu, (1987) “An activity which rempd learners to arrive at an
outcome from given information through some proesssf thought and which allowed
teachers to control and regulate that process egarded as a task. (Cited in Branden
2006, p.7)

Crookes (1986) defines tasks as “a piece of workctivity, usually with specific
objective, undertaken as part of an educationatsegwat work, or used to elicit data for
research”. (Cited in Branden 2006, p.4)

Carroll (1993) refers that “Any activity in which person engages, given an
appropriate setting, in order to achieve a spdidiaclass of objectives” (Cited in
Branden 2006. P.4).

Regarding ‘Task’, Bygate et al said that it is ativéty which requires learners to
use meaningful language to achieve an objective.

According to Nunan (1989), “ A piece of classroomrkwhich involves learners
in comprehending, manipulating, producing or intdérey in the target language while
their attention is primarily focused on meaninghextthan form”. (Branden 2006, p.7)

Skehan (1998) gives another definition of task;oating to him “an activity in
which: meaning is primary, there is some commurocaproblem to solve, there is a
comparable real world activities, task completias some priority and the assessment of
the task is in terms of outcome”. (Branden 2006, 8)

Two recent definitions of tasks were cited by Nuf®@97) for language learning
and teaching. According to Long (1980:89, cited\uman), a “task is a piece of work
undertaken for oneself or for others, freely ordome reward”.

Another definition was “An activity or action whids carried out as a result of
processing or understanding language i.e. as amesp. since it provides a purpose for
classroom activity which goes beyond practice ofgleage for its own sake (Branden
2006, p.7)).



Willis (1996 Cited in Jeon and Hann) defines tagksan activity in which the

target language is used for a communicative purprosgder to achieve an outcome”

(126).

Skehan (1998, cited in Jeon and Hann) says that thre four criteria for task

based learning such as goals, activity and its ooé; meaning and real world

relationship which are core features of task bas&duction in EFL classroom.

There are several types of tasks that teachersfarséeaching language in

classroom situations. Prabhu (Cited in Nunan 198@poses three types of activity:

information gap activity, opinion gap activity amdasoning gap activity. But it is

necessary to know whether these activity types leglmers to learn the second language

in classroom.

2.2 Types of tasks:

An important feature of TBLT is that learners wifyy to convey the meaning

whatever structure he follows. So the teacher da¢snterrupt at this stage teacher but

later on when they feel the necessity for any warrghrase then they produce.

According to Prabhu, there are three types of tésksneaningful communication.

These are:

a.

Information gap activity This activity involves transfer of informationofn one

student to another, from one group to another, foom place to another. Actually
it is transferring information into a language. Example, in pair work each peer
is given a part of total information and other memigets the rest of the
information. So, to complete the activity both dfein need to share their

information and fulfill the task.

Reasoning gap activityThis activity gives the learner much freedom se their
inference capability, practical reason or their cpption about anything.
Sometimes the information is given and learnersinieaderive new information
from the given one through the process of their o@asoning. So learners need
to understand the task so that they can give tbpinions with logic. For
example, responding to a teacher's teaching sabhexidording to given class

timetable.
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Opinion gap activity This activity is about sharing one's personallirige

preference or attitude for a given situation. $@an be completion of any story

or discussion about any social issue. (Prabhu 198%7)

There are six types of tasks described the TBL®ribs and these are mentioned below:

1.

Listing: Listing is an imaginative task that actually inved learners in the task

and they can share their ideas and experiencéstims process actually involves

A kind of brainstorming in which learners shareittevn knowledge and ideas
in a group or in pairs.

Fact finding in which learners can ask each otimer &so other people to search
for any information or they can get ideas fronoak

Ordering and sortingrhis task involves four processes like

Sequencing items, events or action in a orderedh@nological manner.
Categorizing items in a given group or groupingnhe under category
Classifying things in different ways not in the givmanner.

Comparing taskIn this task students need to compare and cdantrasous

elements among different things. So they should féiliar with some
expressions likaeeither, both, all, etc. (Willis 2002)

Problem solving taskThis task involves learners to take decision ifficdlt

situations. They face challenges and ambiguityoteesa problem. So it actually
helps the learners to develop their thinking anclsien making abilities.

Sharing experiencefhese types of tasks include narrating, descrjlexgloring

and explaining attitudes, opinions and reactionse butcome of this task is
usually social. These tasks help students to digwi and exchange their

knowledge and experience with others.

6. Creative tasksThese tasks include brainstorming, fact findingleoing and sorting,

comparing and many other activities. The task auees an end product that can be

appreciated by wider viewers. Students cultivagér tbtomprehensive problem-

solving abilities as well as their reasoning andlyzing abilities.
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2.3 Teachers’ role in task based approach:

Common features in task based language teachingopents of TBLT support that
effective way to teach a language is engaging &arim real world class in language
classroom. This can be done followed by gamesudgons, role plays, problem solving
activities, etc. So before starting a task, thechea should remember the following
features:

» People can learn a language though they have tassnatical knowledge in target
language and may make a lot of mistakes.

e TBLT can be done both for speaking and writing $ask

» Tasks can be performed through pair and group work.

* The meaning is given importance here rather them.fo

(Willis and Willis 2007, p.6)

2.4 Recent trend in TBLT:

One of the most important things about TBLT isttlia promotes learners
confidence by providing them with plenty of opparties to use language in the
classroom without being constantly afraid of makmgstakes” (Willis and Willis). It
strengthens the communication of learners when sih@gk much vocabulary to express
them in a more complex and sophisticated manner.

Nowadays TBLT approach identifies the importanceisihg grammar. So, these
days, task based activities incorporate one or nfama focused activity types. First,
learners are given a meaning based activity with réssources they already have and
when they are done with the activity they can idgnthat they need to learn further. So
these activities make them aware of the form oflédmguage and they can repeat the
activity but this time focused on grammatical forklowever, research says that TBLT is
practiced to teach a language for using it in nealld outside the classroom, not
specifically for examinations. The purpose of usii8). T is to make the learners able to
communicate and use the language to convey theingeao it does not test learners’

proficiency and accuracy in grammar.
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2.5 Teachers’ role in TBLT:

Moreover, teachers also play a very important foteteaching a language. So
teachers need to know the basic classroom skdlsntiean the ability to motivate learners
and organize activities in the classroom. They khdave the ability to demonstrate
certain points and explain the linguistic featutbat are necessary. TBLT involves
learners to work freely in the language classroamd ase their potential; but the
experienced teachers want accuracy from the learn@o avoiding this tendency the
teacher should be willing to make the learnersident in using language.

Teachers who do not have confidence in teachingt wair learners to be
accurate from the beginning so they try to corttiellearners™ activity. But if learners are
controlled in the first stage they never get th@asfunity to use the language in their
own way. The teacher can create a role model wleiamers can follow for language
learning.

People believe TBLT approach focuses mainly on spd&nguage. It is true that
there is lot of talking in TBL classroom, both frdearners and teachers; but it also gives
importance on reading.

Another truth about the TBLT teacher is that thkg their learners to do pair and
group work. The main reason for that is, learnest rgore opportunity to practice in
groups or with peers.

There are many types of tasks that teacher usethenlanguage teaching
classroom. ELT researchers and linguists have comevith different ideas for task
based leaning that they have found from their rebea
2.6 Previous research results of taskfficulty:

However from a previous research that was conduayedeon and Hann
in a Korean context among some secondary schodheesiit was found that task
based learning might not facilitate learning isiimplemented in a proper way.

Researcher has found from the Korean contexttdathers sometimes
have negative impressions about task based langleageing. For example,
49.1% middle school teachers and 55.2% high scheathers responded

negatively for task based learning, most teachave tack of confidence in using
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TBLT (75%) and assessment problem (64%) and 45e¥¥¢hers said they were

familiar with such types of language teaching (Jaond Hann 2009, p.132).

From another research it was found that learnedsgh@at difficulty with
task based learning in terms of accuracy and codtpleLearners who were
taught with task based learning committed morergr(¥=3.60) while learners
taught with structure based learning committed feareors (X=1.69). Learners
achieved less accuracy with task based learnifgp@rcent) than structure based
learning students (3.6 percent) (Rahimpour 20C&)p.

Deng and Carless (2009) did a research in Chineasibased language
teaching and from their research they found thatamby teachers, sometimes
students faced difficulty in different tasks, foxaenple; teacher gave an
information gap activity but no peer in the pairriwalid understand the this
activity.

Many people have conducted research in ‘task diffyt faced by both
teachers and students in the language classrooheriresearch done in Turkey,
Ruso (2006) found that most of the students erjeypre-task activity given by
the teachers but not ‘while task’ and ‘post taskéachers said they faced
difficulty when they gave listening activity, esjedty ‘filling gaps while listening
to music’.

So from the literature, it is seen that there aféer@nt types of task
difficulty faced by ELT teachers in different coxte. Now in Bangladeshi
context, the researcher will try to identify praike faced by students in doing
tasks and difficulties faced by teachers in tagkl@mentation.

2.7 Rationale for task baséanguage teaching:

Ellis (2003), states that task- based languagehiegcis a form of teaching
language. It treats language mainly as a tool éonraunication rather than as a subject
for study or manipulation. It is clear that if laars need to develop the skills in order to
use a second language easily and effectively inasiins they meet outside the
classroom, they need to experience how languagsed as a tool for communication in
those contexts.
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TBLT proposes the use of tasks as an essential @woemp in the language
classroom because it can provide better contextsadtivating learner's acquisition
processes and promoting L2 learning (Shehadeld iciturad 2009).

TBLT is based on a theory of language learningerathan a theory of language
structure. Richards and Rodgers (2001: 228, Musadpest that the reason for this is
that "tasks are believed to foster processes ofotragpn, modification and
experimentation that are at the heart of secorgliage learning”.

2.8 Types of Tasks:

Ellis (2003) has classified tasks into the followiypes:
Unfocused Tasks

An unfocused task is such type of task that engmgdearners to use English
freely without concentrating on just one or two@pe forms (for example a replication
activity).

Pedagogic (rehearsal, activation)

Pedagogical tasks have a psycholinguistic bas&lLih theory and research, but
do not necessarily reveal real-world tasks. Fometa, four students are given some
pictures and must describe them to the rest oflemses.

The other students ask the four students questdsit their pictures and a
student then tries to tell a story. The types afggogic tasks can be:

Rehearsal tasks

The following tasks done with pair-work role playeaexamples of rehearsal
tasks.

A: You are a passenger calling to reconfirm a red@n. Use the e-ticket
(provided separately) to check the details of ybgit.

B: You are an airline employee. Use the informasbeet (provided separately)
to answer your partner's questions.

Activation tasks
The teacher gives about two pictures with sligffiedences to a pair of students

and then asks each one to talk to their partneutabe differences between the pictures.
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Real-world tasks

Tasks are everywhere in our day to day life. B@naple, washing our face is a
task, as is preparing breakfast, going to work &y etc. Tasks are a part of our lives to
such an extent that there is hardly any activigg tannot be called a task.

Focused Tasks

A focused task (Ellis, 2003) is either a consci@ssaraising activity that focuses
on investigating samples of language to exploréqaar features. These are sometimes
called "meta-cognitive" activities.

Examples of this are classifying the uses of a ydub "ing" forms that appear in
a reading text or identifying phrases from a spadkanscript containing prepositions and
categorizing them into time, location, or others,aotask used because it is likely to
encourage the understanding of and/or the userb€plar language forms.

2.9 TBLT Methodology:

Ellis (2003) asserted that the design of a taskddssson involves consideration
of the stages or components of a lesson that h@skaas its principal component.
Various designs have been proposed (for examplaphr 1987; Skehan 1996).
However, they all have in common three principahges, these phases reflected the
chronology of a task-based lesson.

Thus the first phase is ‘pre-task’ and concernyahieus activities that teachers
and students can undertake before they start fike sach as whether students are given
time to plan the performance of the task. The sg&qomase, the 'during task' phase,
centers on the task itself and affords variousrulesional options, including whether
students are required to operate under time pres$be final 'post-task’ phase involves
procedures for following up on the task performance
2.9.1 The pre-task phase

The purpose of the pre-task phase is to prepacdests to perform the task in
ways that will promote acquisition. Skehan (1936¥rs two broad alternatives available
to the teacher during the pre-task phase:

There may be an emphasis on the general cogniée®adds for task, and/or an

emphasis on linguistic factors. As attention cdayaof students is limited, and it is
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needed to meet both linguistic and cognitive demmamhgaging in activities which
reduce cognitive load will release attention cagyafar the learners to concentrate more
on linguistic factors.

These alternatives can be done procedurally inrobf@ur ways:

(1) Supporting learners in performing a task simtia the task that will be
performed during task phase of the lesson;

(2) Asking students to observe a model of how tdopen a task;

(3) Engaging learners in non-task activities destto prepare them to perform
the task.

(4) Strategic planning of the main task performance
2.10 Performing a similar task

The use of a 'pre-task’ is a key feature of the @omcational Teaching Project
(Prabhu, 1987). It was carried out as an activitylving the entire class with the teacher
and involved the learners in completing a taskhefsame type and content as the main
task.

Thus, it served as a preparation for performing rtteen task individually. For
example, if the main task involves talking abouitloés and appearance of individuals or
groups; the teacher may talk to the students abowtthey dress and how this affects
their personalities.

2.11 Providing a model

An alternative to this first example is to ask #tadents to observe a model of
how the task can be performed without requiringrtite undertake a trial performance of
the task.

This involves presenting them with an oral text demonstrate an ‘ideal’
performance of the task. Both Skehan (1996) andisNi996) suggested that 'observing'
others performing a task can help to reduce theitog load on the learner.

2.12 Non-task preparation activities

There are a variety of non-task preparation acwithat teachers can choose

from. These centers on reducing the cognitive oguistic demands placed on the

learner. Activating learners' content schemata wviding them with background
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information serves as a means of defining the tapi@a task. Examples of this are
brainstorming and mind maps.
Strategic planning

Learners should be given time to plan how they peltform the task. This can be
distinguished from other pre-task options. It doest involve students in a trial
performance of the task or observing a model. Btancan be carried out individually, in
groups, or with the teacher.

2.13 The task cycle

Richards and Rodgers (2001) asserted that a taskdertaken by students (in
pairs or groups) and gives students a chance t@exphemselves and say whatever they
want to say. This may be in response to readingxiadr listening to a recording. The
teacher should move about the classroom and maostitiolents’ activities, encouraging
everyone's attempts at communication in the tdagefuage.

Moreover, the teacher should help students to fatmuvhat they want to say,
but does not intervene to correct errors. The esiplshould be placed on spontaneous,
exploratory speaking and confidence-building withie privacy of the small group.
Success in achieving the goals of a task increstaegnts' motivation.

2.13.1 Planning

Planning prepares students for the next stage; vihey are asked to report
briefly to the whole class how they performed thsktand what the outcome was.

Students draft and rehearse what they want tosayite.
- The teacher circulates among the students; offethem advice about language,
suggesting phrases and helping them polish anéatdtreir language.
- Emphasis is placed on clarity, organization, anduracy, as appropriate for an open
representation.
- Individual students often take the opportunityask questions about specific language
items.
2.13.2 Report

-The teacher asks some pairs or groups of studemtport briefly to the entire

class so that every student can compare findirrgse@in a survey.
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- The teacher runs the discussion, comments oncdiment of the students’
reports, rephrase, but does not make correctiopabic.
2.13.3 Post-task

-The students listen to an authentic recordinglwért speakers performing the
same task, and compare it to the ways in which geeformed on the task.
2.13.4 Analysis

The teacher establishes some language-focused besdexd on the texts students
have read or on the transcripts of the recordihgg have heard.
2.14 Examples include the following:

Students find words and phrases related to the ¢l the paragraph or text.
Students read the transcript, find words endindy witor’s, and tell what the's’ means.
Students find all the verbs in the simple pasteensd tell which ones refer to past time
and which do not.

Students underline and classify the questions entridinscript. The teacher helps
students begin and then they continue on their owm pairs or groups. The teacher
offers help and the students can ask questionstédaher then reviews the analysis in
complete form. The teacher also writes a list ¢évant language items on the board.
Students respond and make notes.

2.15 Practice
Students carry out practice activities as neededed on the language
analysis work already written on the board, or agamples from the text or
transcript. Practice activities may consist of ahthe following:
» Choral repetition of the phrases identified andsifeed
* Memory challenging games based on partially eragadples
» Using lists already on blackboard for progressigketion
» Sentence completion, matching the past tense weithsthe subject or
objects in the text

» Kim's game (in teams) with new words and phrases
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2.16 Teacher's Role
Willis (1996) assigned the following roles for teacs in the framework for
TBLT: In the pre-task, the teacher should:

* Present and define the topic.

» Use activities to help students memorize/learn sosedul words and phrases.

» Ensure that students comprehend the task instngctio

» Play recordings of others performing the same ¢tasksimilar one.

In the task cycle, the teacher should: act as rmoaitd motivate students. It ensures
that the purpose of the report is clear.

Act as a language advisor. It helps students revaal reports. Acting as
chairperson; selecting who will speak next:

» Offer brief feedback on content and form.

* Play a recording of others doing the same or simnaisk.

In the post-task (language focus), the teacherldhoeview each analysis activity
with the whole class. It brings other useful worghrases and patterns to students'
attention.

Teacher reviews language items from the reportestbgonducts practice activities
after analysis activities where necessary, to eolafidence.

2.17 Students' Role
Willis (1996) assigned the following roles for tlearners in the framework of TBLT:
In the pre-task, students should:
 Write down useful words and phrases from the ps&-tactivities and/or the
recording.
* Spend a few minutes preparing for the task indizilyu
In the task cycle, the students should:
» Perform the task in pairs or small groups.
* Prepare to report how they performed the task amat ey discovered to the class.

Rehearse what they will present to the entire clhgsesents their spoken reports to the
class.
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In the post-task (language focus), the student ldhquerform consciousness-raising
activities to identify and process specific langadgatures from the task and transcript.
Teacher asks about other features students noffzadtice words, phrases and patterns
from the analysis activities.
Students enter useful language items in their laggunotebooks.
Though we are talking about TBLT, there are sonublems identified by Ellis (2007). He
mentioned some pedagogical problems that occungluhie implementation of TBLT and
suggested a solution for each problem. Those are:

Teachers often believe that teaching using TBLMas possible with beginners.
The suggested solution is that teachers need terstachd that TBLT is input-based, and
that it is possible to initially increase profic@nthrough a series of situational tasks.
Students may be unwilling to risk communicatiaeéty'. Ellis suggested that teachers
should allow planning time and train the learn&tsidents will resort to communicating
in their L1. Ellis claimed that this is arguablytre problem; as proficiency develops,
learners automatically begin to use L2 more.

Teachers may not fully understand the principleSBIT or have the proficiency
to teach communicatively. Ellis claimed that moffecive teacher training may solve
this problem. Ellis also mentioned some problemthv@ducational system that may
emerge during the implementation of TBLT howeveng ssuggests the following
solutions for these problems:

Placing emphasis on 'knowledge learning'To solve this problem, she claims
that educational philosophy needs to be changed.

Examination system: To solve this problem, Ellis claims that more
communicative tests need to be developed.

Large classesEllis claimed that teachers may use group worklerelop tasks
suited to large classed. (Murad 2009, p.50)
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Chapter Three: Research Design

3.1 Background:

The research has been designed based on diffesssdrch questions. To collect
the data, the researcher prepared an open endetioguaire for doing qualitative
research. For doing the research, the researchengu to do class observation of higher
secondary college (classes 11-12), interviewinghtees and focused grouped discussion
with students.

The data were collected by interviewing three tesghand also classroom
observation of three different secondary schoadsga in urban, semi-urban and rural
areas. Focused group discussion with students was t know students” views about
their language class.

The results were analyzed based on the data faondthe survey. To represent
the data, the researcher analyzed the data foondifiterviewing and observing classes
and students’ FGD. Finally the data were analyadohtl out the results.

Based on the data collection and analysis, theareser has discussed the results. The
research results and findings from data have repted the validity of the research.
3.2 Description of teacher’s interview questions:

To get the information about different tasks thaacher use in language
classroom, the researcher prepared an intervievstiqneaire for secondary school
teachers. The questionnaire is divided into thragsplike ‘teachers’ overall difficulty
about task’, ‘task that combine language skill’ &adk in categorizing the students’. The
data will be analyzed thoroughly to find out theuks. There are twelve questions for
teachers™ interview. The questionnaire for teachedesigned in such way that teachers
can give their opinion for each and every skillasfguage.

3.3 Description of Class observation checkilist:

For collecting data, the researcher also obserget: classes of higher secondary
colleges in Dhaka and also outside Dhaka. Befoieggto observe the classes, the
researcher prepared the observation checklistatttatlly helped her to collect the data

in a systematic way. For example, she observenhgethd environment of class; number
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of students, their use of language, interactiontepas$, task completion classroom
management and all these data were analyzed bagbd cesearch problem.
3.4 Description of focused group discussion:

The researcher has prepared 10 questions for $tidenused group discussion.
The number of students participating in the disicussvas 6 students in each college.
Students were asked questions based on the tadkactwities their teacher assigns in
the English class. Researcher also asked studeots their likings and disliking about
activities so that she could understand the tydeactvities chosen by learners for
language learning purpose. After analyzing the desearcher interpreted the results for
coding the data. When all the results were analyz=garcher triangulated all data to get
the ultimate result.

3.5 Participants/the research subjects:

In this research 3 colleges were visited for redegurposes where 3 class
observations took place, 3 teacher interviews andGBs with students were done.
Students during the class observation were 15@n2425 in these three classes. These
classes differed as they were from different c@ted he researcher took three interviews
of teachers on the views of teaching and learnxpgeeence while teaching at college
level. Students from different colleges participhte the FGDs to share their reflections
about their teacher's teaching methods, activaras$ techniques. In FGDs, 18 students
participated from 3 colleges.

3.6 Research Instruments:

For collecting research data, researcher went gtrau different processes and
used varied instruments like, classroom observatioecklist, teacher's interview and
students’ FGD. The instruments and questionnaine weveloped by the researcher.
There were open ended questions in the interviewlsF&Ds, so that participants could
provide their opinions and views regarding teachingh task based learning in
Bangladeshi context.

3.7 Questionnaire:
The interview questions for teachers were desighading some parts like

‘language skills’, ‘different types of tasks’ anginion based questions. The FGD



23

questions for students were prepared also basethrgguage skills; students based
activities (pair work, group work and individualstd and opinions and suggestive
guestions. Classroom observation checklist wasapeebkeeping some points in mind
like types of activity, lesson plan, learning oljees and physical structure of the
classroom and participation of task by studentses€hresearch instruments were
designed based on the research topic.

3.8 Method for data collection:

The researcher, for this research only, used aitgtia¢ method for data
collection. The researcher feels the necessityliea data using this method because it
seems significant and quality of work is measured.

3.9 Limitations:

Though the research was done in a systematic viigyrdsearcher could not
conduct research in a broader sense. The researckl Wwe more worthy if researcher
could conduct it in all over the country includialji grade levels students and teachers
(primary, secondary). If time favors researcher Mydry to do a case study on education
system of Bangladesh to know the real scenarialotation. Researcher could manage
more participants for research to get more informmatbout task difficulty of both
teachers and learners.

3.9 Ethics:

As researcher has collected data from differeneges so she firstly needed to
commit to the organization that the information ttitaey provided would be kept
confidential. Names of participants and their igibns would not be disclosed
anywhere as it goes against the values and normeseérch.

So, the participants were convinced in this reghed they would not be in any
troublesome situation if they shared the truth dedcribed the real scenario of their

classrooms.
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3.10 Research procedures:
The research study was carried out in the followiamner:
1. Permission was taken by the researcher andtlieestudy was obtained from
the school principals.
2. The relevant literature was reviewed to sethgptheoretical background of the
study.
3. The questionnaire was designed based on TBLfoapp.
4. Interview questionnaire and FGD were preparetivatidated.
5. A pilot study was conducted on two students ftbmtarget subjects who did
not take part in the study.
6. This was done to ensure the reliability of th&tiument.
7. The questionnaire was administered before ated tife study. The results of
both instruments were analyzed.
8. The research data were collected for a periddreke months.
9. The findings of the study were analyzed andutised. The researcher wrote
and produced the dissertation according to thegljuigs presented in the guide

for writing theses and dissertations at BRAC Ursiutgr
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Chapter Four: Results

4. 1 Class observationl

As part of my research, | went for data collectiorone of the colleges in Dhaka.
| entered a classroom where the teacher was tepénglish and the topic of the class
was ‘asking and giving suggestions’. The repothefobservation is as:

4.1.1 Interaction:

The teacher was friendly and cooperative with thelents while teaching. |
observed that he was asking students whether tha@grstood the lesson or not. He also
encouraged students to participate in the classekample; he wanted to teach ‘how to
give suggestion’ to friends about enjoying a maatiestar Cineplex. Students responded
well and teacher started the lesson. During theolesnost of the students participated in
the tasks.

4.1.2 Use of Language:

The teacher used both Bangla and English for tegchis students; he used
English most of the time, but when students diduraterstand, he explained in Bangla.
Students also used English as their teacher ergedita speak in English.

4.1.3 Skills taught:

The teacher taught English, especially speakindl glisking and giving
suggestion). During class time, the teacher engauaratudents to speak in English inside
and outside the classroom.

4.1.4 Materials:

The teacher used reading handout among the stuolesesl on (asking and giving
suggestion). He also designed the activities basespeaking skill like conversation in
pairs, dialogue in front of the class performedshydents.

4.1.5 Task cycle:

The teacher used task cycled to perform the aesvin the class. In pre-task

phase he asked his students how to make a cup tfidagh he did not mention the topic

of the lesson. He actually asked suggestions abhaking tea from his students.
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4.1.6 While task:

The teacher introduced the topic to the students fen taught the difference
between “asking for suggestion and giving suggatiafter that he gave them a reading
and during that time they were supposed to undetlie sentences that referred giving
and asking for suggestions.

4.1.7 Post task:

When students finished the reading, the teacheedaskem what they had
underlined. Then the teacher gave them anothey adskatching activity’.
4.1.8 Students” participation in the task:

The teacher gave them both the tasks (individudl @air work) for the given
topic. As they were given individual and pair waakk, most of the students participated
in the task. | found that they were doing the aiéig actively and eagerly; the teacher
did not force them to do anything.

4.1.9 Task facilitation:

In each step, the teacher gave clear and easygtistis so that students could
understand them. He provided help to the weakelesiis roaming around the class. He
went to each group while doing the activities. Sttmes students did not understand the
guestions about asking for suggestions, in that taes teacher gave those examples like
how to invite. The shy students did not talk muttig teacher noticed the students and
while students were doing the group tasks, thehraencouraged students to participate
in the tasks. Students got the opportunity to pregeir tasks in the class; so in this way
the teacher helped them to participate in the tdskslly he gave feedback to students,
for example, for each activity he explained the d@oints and the areas that students
should improve.

4.1.10 Task relevancy and fulfillment:

The teacher showed me the lesson plan of thatriemso he also told me that the
objective of the lesson that was to teach “how it@ gand ask for suggestions. The
teacher seemed to have selected the right taskeofopleting the lesson. As the lesson
was based on ‘suggestions’, he prepared the aesivit such way that students needed to

participate in the activity. It would help themdoe and ask for suggestions in real life
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situations. The teacher also prepared the aciivisuch way that the teacher was able to
finish the lesson within class time as he planned.
4.1.11 Satisfaction:

When the class ended, | saw that both studentshentkacher were satisfied, no
doubts or questions in their mind. It seemed thay tenjoyed the tasks and understood
well. The teacher also expressed his feelings rtiat of the time he tried to teach his
students in this manner so that they can learebett
4.2 Class Observation2

| went outside Dhaka for data collection of myeash; there | visited a college
to observe the class of HSC first year. The clasaravas a big one and there were
almost 150 students there. Students seated irdiidreal seating arrangement (rows of
benches) and there was little space in the classtoaoam around. The teacher did not
get much scope to walk in the class except in titglie place, so he could not reach each
student to look over what they did.
4.2.1 Interaction pattern:

The classroom size was big and there were manestsidn the class. Though
there were many students in the class, very fedesiis interacted and participated in the
class activity.

4.2.2 Use of language:

In the class, maximum time, the teacher used Bdmgtause most of the students
could not understand if the teacher delivered bigure in English. Sometimes the
teacher used English and translated things in Basglthat students could understand.
Students did not respond in English, though somgesits in the class tried to do that.
4.2.3 Skill taught:

In the beginning of the class | found that teadyere them a reading from the
textbook. Students read the passage thoroughlyrenteacher selected some sentences

to teach ‘tense’.
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4.2.4 Material used:

The teacher used the textbook and the black baareixplaining the grammatical
rules. Students had their own books and they taddllow their teacher.

4.2.5 Task cycle:

The class duration was one hour and from the beginof the class, | noticed
that teacher did not have any pre-task or warmasgsisn to prepare the students for
learning. He just taught grammar (tense) and galevant examples so that students
could understand better.

4.2.6 Participation in task:

| mentioned earlier that very few students partitag in the tasks. Some students
were not attentive during the class time. They @odt respond well in the discussion;
only some front bench students responded in thes eldoen teacher asked.

4.2.7 Facilitation of task:

Teacher gave a clear instruction while giving #afivity to the students like he
explained what he wrote on the board. For examgdehter wrote a sentence and he
mentioned the form of the sentence and told therm#de that sentence in ‘perfect
tense’.

However during the class time teacher monitoredsthdents roaming around the
front desk because of lack of space.

4.2.8 Satisfaction:

Sometimes students were satisfied when the gctinas finished, but some others
looked overwhelmed. The teacher seemed contentechduvould have been more
pleased if more students could do the activity.

4.2.9 Task fulfillment:

He also gave feedback to the students when sortee cftudents did the activity

correctly. He spent time exactly for each actilatyt | am not sure about the objective of

the lesson (whether it is ‘tense or reading task’).
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4.3 Class Observation 3

| observed the third class in a college outsidekahahere | found that all the
students were female and it was their English clése seating arrangement of the class
was traditional row seating and there was lessespathe class to walk around.

The teacher started the class giving some paragmapbs to the students. He
told students to write down the topics which wolédp them in their exam.

Here | describe the classroom situations whichrelevant to my research topic.
4.3.1 Interaction pattern:

The interaction between the teacher and studenssnet satisfactory because,
mostly the teacher talked during the one hour diass. Only few students responded to
the teachers™ words. So there was no student-ggidigeraction and teacher-students
interaction.

4.3.2 Use of language

In the whole session the teacher used Banglaeasttidents found it difficult
while the teacher talked in English. Students vedneys speaking in Bangla.
4.3.3 Skills taught:

As the teacher was teaching ‘communicative competefrom the textbooks,
researcher asked the teacher and he told me thatsitheir reading class. He read the
passage from the book when students had alreadhéih their reading. He announced
time (five minutes) for reading and in that timerbamed around the classroom though
there was less space.

4.3.4 Teaching materials:

Theteacher used the textbook and wrote on the blaakdb&tudents wrote down
the topics from the board in their note books.
4.3.5 Task phase:

While observing the class | noticed that the teachd@ not follow the task cycle
(pre-task, while task and post task). He just ramgidalked about some discrete ideas for
example he talked about importance of communicatimmpetence and so on but not
about any particular task. He also did not finisé task that he started; | mean there was

no formal ending of the class, when the bell ruaddft the class.



30

4.3.6 Participation in task:

Only two-three students participated in the classcussion when teacher
encouraged them to talk but rest of the studentsdi respond during the class time.
4.3.7 Facilitation of task:

When | was in the classroom | found that teachied tto support students during
that time. But the students were nor very resp@aind they kept silent. However some
of them whispered among themselves. The teacherotied the class to maintain time.
For example, he first gave them some topics of graph writing, but some of the
students could not finish their task. To maintamet he switched to the next activity;
then he told students to meet him after class degatheir problems.

4.3.8 Satisfaction:

However it seemed to me that the teacher was noifartable enough after
taking the class. Actually he wanted to teach higlents more, but as because of
students’ proficiency level and lack of concentraiin the class, the teacher was not able
to teach well. On the other hand, | think studerasid not give attention to the lesson
because they did not get interest in learning.

4.3.9 Task fulfillment:

As | did not notice that teacher used lesson ptahcannot say that teacher used
the lesson plan and fulfilled his learning objeetivBut it seemed to me that teacher was
not well prepared for the class and he could niopssoer activities for learners.

4.4 Teacher's Interview 1:

For my research purpose | collected data from iffeELT teachers. They have
answered the questions in a different fashion.
4.4.1 Language skill:

This teacher gave his opinion about different lagguactivities and his views of
different tasks that he uses in his language dasswith his learners.

4.4.2 Reading
This teacher faced problems while doing the readasi in the class because

when students read the passage they did not uaddrtte meaning of some unknown
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words and asked the teacher. Sometime the teadtienod know the exact Bangla
meaning, so he could not answer the questions.
4.4.3 Speaking:

When teacher gave instructions for the task, stisdeid not understand the
pronunciation of teachers as he is not fluent.his tase, teacher sometimes failed to
make the instruction clear to the students. Stiwdalsio failed to ask questions as they
were sometimes confused about asking WH questlorsexample the teacher gave an
example of argumentative speaking. Students didunderstand the task as they had
problems with grammar and vocabulary.

4.4.4 Listening:

When the teacher gave listening task like they weéhr the audio track and
answer the questions. In such a case studentotishderstand the native accent, speech
and also the intonation pattern. So they couldaoohplete the activity as they missed
some information while they heard from the audiovateo track. For example, the
teacher played an audio about a movie and studmnikl not understand the word
‘disappear’ from the audio. Though they knew theanieg of the word but they could
not recognize the word.

4.4.5 Writing activity:

The teacher said that he found difficulty whileigty writing task to his students
as students make some grammatical mistakes wiglewhte, for example, they mix up
tense patterns and also the passive voice. Irsifigtion, the teacher found difficulty in
checking their activity and assessing their knogéed
4.4.6 Pair work and group work:

When a teacher asked for pair work in the claskobhied that some students did
not participate in the activity, they just sat iairp When the teacher gave the activity in
pairs, students did not understand the instructises they asked their teacher
individually. The problem occurred when the teadjeare opinion or logic based activity
because students did not agree with one anothénidrsituation the teacher had a great

difficulty to continue the class.
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While doing group activity, the teacher had 4-5spes in a group and gave instructions
for doing the activity. In group activity all théuslents did not participate and sometimes
someone did not agree with other person's ansverghen, they made chaos in the
class. Teachers also face assessment problensup gctivity.

4.4.7 Individual task:

When the teacher gave individual task in the cl&ssfaced some problems
because he needed to repeat the instructions &yawe if they not understand. There
was another problem in this situation. The teacioeitd not finish the activity in time if
they would assess the performance of each studdheiclass time. Some students are
shy in the class so they do not ask any questiomsgh they do not understand. In that
case pair and group work is really helpful for them

4.5 Teachers’ interview 2
1. What are the common task difficulties in your langwage classroom?

Interviewee: | face problem while doing differeasks in the class because | get unequal
merit of students, different proficiency level, andak foundation of English. | cannot use
English in the class because students do not uaderdecture in English. The reason
behind it is students™ shortage of vocabulary, iteglof proper environment in their home,
large classroom. We have less resources for exangldo not have microphones, standing
tool like podium, dais, lecture stand and other emacequipment.

2. In which type of activity do you have problem whileteaching?

Interviewee: | actually want to take class in Eslglbut students do not understand so |
need to take it in English. Students cannot resgonénglish they remain silent while |
speak in English. | need an environment where nogestits can practice English for
speaking.

3. Why do you think some tasks are more difficult thanother tasks?

Interviewee: | think some activities are diffictittan others because | cannot apply same

instruction and techniques for different tasks.d8tus find it difficult when | change the

instructions and teaching techniques. So hereeigithin difficulty.
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4. Are there any problems with reading tasks? If anywhat are those?

Interviewee: Students cannot read thoroughly arely thave great difficulty with
pronunciation. So they fear while reading for wegagnunciation. So it is not possible for
me to continue the class if | correct all of mydsants.

5. Do you face any problems while giving writing tasko your learners?

Interviewee: My students cannot write properly lamevhen | check their writing | find
that they have spelling mistakes, grammatical srrdhey actually want to write after
memorizing the things, but when | give them a gitumoutside textbooks, they cannot
write.

6. What do you do if there is any restriction in speaing tasks?

Interviewee: Actually we have very few speakindgksas our English class. Sometimes |
try but when all the students started to speakth@gehe class becomes noisy and | cannot
continue. | do not succeed while taking class iglih so | give up.

7. Have you ever faced any problem in listening task® there is, where is the
problem?

Interviewee: Actually | am saying frankly, we dotritave the opportunity to practice
listening skills as we do not get sufficient congrstfor the students.

8. Do you get any constraint if you give pairs work irthe class?
Interviewee: No, we cannot provide pair work in thess.
9. How do you face the situation if there is chaos igroup task?
Interviewee: Actually | do not get the opportunitypractice group work in my class with
my students.
10.When you give individual task in the class do yourid any restriction?

Interviewee: Yea, there is problem because whewd mdividual task | cannot check

everyone's task, in this case students cannotittalsy.
11.What are the problems that happen if you cannot firsh any task during the

class time?
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Interviewee: if | cannot finish any task during tblass time | give homework based on
the topic that we discussed in the class, the iictiype for home work includes fill in the
blanks.

12.How do you solve the problem of task difficulty ofyour learners?

Interviewee: When students face problems, | caithduring consultation time and ask
them about their individual task difficulty. To alge the situation, | think we need to start
from the grass root level.

4.6 Teachers’ interview 3

1. What are the common task difficulties in your langwage classroom?

Interviewee: Students come from rural areas; thieynat attentive in the class. They
do not know how to speak in English. So when hagla lecture in English, they do not
understand and for this reason | have to translatgo Bangla. The base of English
should be established from primary school and daehers should be very conscious
about teaching, they should teach more vocabulastudents are taught English from
the very beginning they can remove their shynesisaaxiety. | think it is necessary to
teach grammar to them from primary school.

2. In which type of activity do you have problems wHe teaching?

Interviewee: | mainly face problems while speakingEnglish. Sometimes while
teaching, students ask about unknown vocabulatg, ot know all the meanings at that
time, so | tell them that | will tell them in neskass. | search the vocabulary and start the
class. So | get stuck in this situation if my stutdedo not understand.

3. Why do you think some tasks are more difficult thanother tasks?

Interviewee: Yea, some tasks are more difficulhtbthers. For example, the writing
task is easier than the speaking task becauseitierwtask | can give detailed feedback
when necessary but in speaking task | cannot stoleanners when they make mistakes.
4. Are there any problems with reading tasks? If anywhat are those?

Interviewee: Yea, while giving reading task, |daaroblems because students have
pronunciation problems. The teacher explains tis& ta Bangla so that students can
understand.

5. Do you face any problems while giving writing tasko your learners?



35

Interviewee: Actually students have problems withngmatical structure and rules,
vocabulary while writing letters, applications aparagraphs. Sometimes | cannot reach
and monitor each student, so some students deebgdod, they think they cannot write
properly. So here is the main problem, | cannowouwe them.

6. What do you do if there is any restriction in speaing tasks?

Interviewee: Brighter students form groups amdregriselves, they can help weaker
students. Pair work is more effective than the graork. For doing it | selected the pair
who would work with whom. | kept time for each adty and announced time. While
speaking in English, students faced problems wittabulary that created impediments
for students. | encouraged students to speak ghidtn
7. Have you ever faced any problem in listening task®s there is, where is the

problem?

Interviewee: Yea, there was a problem because &fiteming text | gave them an
activity. They could not hear because they couldl vmaderstand the pronunciation and
accent.

8. Do you get any constraint if you give pairs work irthe class?

Interviewee: Actually in pair work both the studertn participate in the task, so | don’t
see any problem here.

9. How do you face the situation if there is chaos igroup task?

Interviewee: Sometimes there is problem with graupk, e.g. All the students do not
participate in the task; again some other studgmeak more so others do not get the scope.
When all the members start to speak together icldgsroom it becomes noisy.

10.When you give individual task in the class do yourid any restriction?

Interviewee: Sometimes | face problems with indibtask because | need to check all
the tasks and | find different types of difficutty my learners like someone has spelling and
grammar problems, sometimes | get comprehensioblgms, | become confused whether
they have understood my instructions or not.

11.What are the problems that happen if you cannot firsh any task during the

class time?
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Interviewee: In that case | give homework to thdmthe next class they show the

homework and then we move to the next activity.

12.How do you solve the problem of task difficulty ofyour learners?

Interviewee: First, | identify the common problenike language difficulty,
comprehension problems, vocabulary, etc. so | vatitthose on the board and then point out
the things, give examples. Then they understaridiesolve them in this way.

4.7 Students’ Focused group discussionl

As a part of my research, | collected data fronfed#nt higher secondary educational
organizations (colleges). For the purpose of doh@D, | went to three colleges and
managed some students so that | can get some mtiomrelated to my FGD questions. In
first FGD, | got 6 students in a group and | sedtein in a circle. So the transcript of the
FGD follows here:

1. What are the skills and activities you are taughtn your English class?
Responses:
Studentl: We are taught basically reading, writinthese two skills. Beside these, we
learn paragraph writing, passage reading, homewaskg meaning, and translation.
Student2: Both skills are practiced in our clas$ dwr teacher emphasizes more on
writing skill.
Student3: Passage reading from our textbook is comm
Student4i agreed with them.
Student5: Yea, reading is practiced more.
Student6: Writing is practiced but reading is giwaportance.
2. Where is the main focus of language tasks? Is thedus in form or meaning?
Responses:
Studentl: Both meaning and form are practiced. A@atocuses on ‘form’ more than
‘meaning’.
Student2: Grammatical structure is practiced &oexample ‘tense’.
Student3: If we do not understand the words, teagaree us example.

Student4: Both grammar and meaning is focused iitlags.
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Student5: | agreed with student 2.

Student6: Yea, it's true. Our Teacher taught us ¢ ‘form’ and ‘meaning’.

3. Are there any cycles in the tasks/activities likepfe-task, while task and post
task) in conducting tasks in your class?
Responses:
Studentl: No, teacher does not; in fact we areleatr about Task cycle.
Student2: Same
Student3: Same
Student4: Same
Student5: | am not sure it is called task cyclenot but sometimes our teacher asks
guestions about the topic of the lesson and intresltihe topic.
Student6: | agreed with Studnet5.
4. Can you use the activities/tasks outside the clager expressing meaning or
communication?
Responses:
Studentl: Sometimes | can use with teacher anadsie
Student2: Very few with my classmates.
Student3: | cannot use at all.
Student4: | don't get environment for using adigitexcept classroom.
Student5: Only with my younger brother I try buisitvery rare.
Student6: | do sometimes with my English teacher.
5. Which type of activity do you enjoy most and why? idividual, group
work and pair work)
Responses:
Studentl1i enjoy all these types you mentioned (individgmbup work and pair work).
Student2: | like the individual activity not theogip works because when | participate in
group work sometimes my peers do not agree withBuel comfort with pair work but

we have very little scope for pair work.
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Student3: | think we should have pair work in olass because we can learn better from
our peer especially if the peer is a meritoriouslent and also weak student. Meritorious
students can help weak students.
Student4: | do not think we have scope to praciltef them because teacher always
tells us to do tasks from textbooks.
Student5: No comment.
Student6: | agreed with what student 3 said.
6. Is there any task that create opportunity for you b develop your language
(like conversation, presentation, free writing, expessing own opinion etc)?
Responses:
Studentl: Yes, there is sometimes. When we writagsaph teacher tells us to use
our own words and sentences except memorizing Ephg
Student2: We do not get presentation type taslstwnetimes teacher asks to explain
any task if I understand the task.
Student3: We practice conversation from the textlaral teacher helps us.
Student4: We have very limited scope for thesevgiels that you mentioned here.
Student5: | completely agreed with the student 4.
Student6: No comment.
7. What type of activity/task is challenging and borirg for you? Why?
Responses:
Studentl: There are many activities that teachersgus but enjoyable activities are
very few. | do not like the activity from passagsading especially ‘summarizing’
activity.
Student2: Yes, we frequently do ‘summarizing’ i olass so it is boring.
Student3: Paragraph writing is boring to me bec#use are some guided questions.
Student4: | think ‘fill in the blank’ activity islso difficult so | do not get interest in
this activity.
Student5: | agree with all of them. We need vasiain tasks to learn better.
Student6: Reading and writing tasks are very comsaowe need other activities.

8. Does your teacher encourage you to complete a taskhe/she force you?
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Responses:

Studentl: No, teacher does not force us. But heshed to understand and complete

the task in time.

Student2: Teacher sometimes insists and also emgesius to focus on writing not

the speaking.

Student3: Teacher helps us.

Student4: No comment.

Student5: Our teacher does not force us to dacdlffactivity.

Student6: Teacher motivates us to do the actiiksy dctivities are important for the

examination.

9. Where do you use your learned tasks/activities of rigjlish language except
the classroom?

Responses:
Studentl: Sometimes with my friends | want but they shy to speak English.
Student2: | have a younger brother to whom I trggeak and while | teach him |
try to practice my tasks.
Student3: | do not have the environment for praagithe tasks.
Student4: Very rare situation, with my teacherédapfor 2-3 minutes outside the
classroom.
Student5: | can’t use at all because my friendghaat me when | speak English.
Student6: | do not care about people’s laughingniytfamily members do not
speak. So | do not get any partner for practicing.

10.How is your feeling about the activities/tasks thatyour teacher uses to teach

English? Would you like to give any suggestions ahbthe activities?

Responses:
Studentl: | think our teachers should bring varietythe tasks so that we can
learn more and enjoy our class.
Student2: Both ‘listening and speaking’ activitaae difficult so we want to learn
these activities.
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Student3: Sometimes it seems to me that my teaslenfused about tasks what
he is supposed to do so | think teacher shoulddyegaped for teaching.
Student4: Yea, | also agree what student 1, 2jd8 sahink our teacher should
have training so that he can teach well.
Student5: We need more enjoyable and interestitigtées.
Student6: | think our teacher sometimes face diffjcwhen we ask questions. So
it will be better if our teacher can teach easily.
4.8 Students’ Focused group discussion2
1. What are the skills and activities you are taughtn your English class?
Responses:
Studentl: All the skills including ‘reading, writinspeaking and listening’ are practiced
in our class.
Student2: Reading and writing skills are focusedeano
Student3Reading is practiced more in the classroom thonghur examination we get
the written tasks.
Student4: | think teacher ignores the speakingipastr class.
Student5: Teacher only says ‘read the passage atedtie summary’. So it seems to me
that reading and writing tasks are given importance
Student6: No comment at all.
2. Where is the main focus of language tasks? Is thedus in form or meaning?
Responses:
Studentl: Meaning is given importance in our classause teacher mostly asks whether
we have understood the meaning of the task or not.
Student?2: | think the main focus is on ‘meaninghea ‘form’.
Student3: No comment.
Student4: Form is given more importance than mepmiour English 1l paper subject.
Student5: Yes, | agree with student 4. We have @@ksnfor grammar in English II
paper.
Student6: | think both are given priority. So oeather knows better which is necessary

for us.
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3. Are there any cycles in the tasks/activities likepfe-task, while task and post task) in
conducting tasks in your class?
Responses:
Studentl: No, | do not think so because teachetsstiae class in his own way but he
mentions the topic and write it on the board.
Student2: | think sometimes sir follows the taskleyfor example when he taught us
‘bonsai tree’, he did it. First, he drew a pictafethe tree on the board and then asked
some questions. Then he told us to read passage.
Student3:Yea, | also agree with what student 2 said. Buhdype of activity happens
very few.
Student4: No comment.
Student5: Though there is no task cycle but teagives us activity after each lesson.
Student6: Post task is done in our class espedmligading’ class.
4. Can you use the activities/tasks outside the clad®r expressing meaning or
communication?
Responses:
Studentl1: No, | do not get chance. But our teaeheourages us a lot.
Student2: Actually 1 do not try to use those taski$side the classroom. But | agree
teacher tells us to do that.
Student3: Sometimes | speak with my friends in bteae. But written activities are not
practiced outside the classroom.
Student4: When | have some problems regarding ogfigh class | talk to sir and he
tells me to explain where | do not understand.
Student5: No comment.
Student6: | do not get scope to practice the taskside my classroom.
5. Which type of activity do you enjoy most and why? ifdividual, group work and
pair work)
Responses:
Studentl: | prefer individual task rather than otiasks.

Student2: | think only individual task is followed our classroom.
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Student3:Though teacher sometimes tries to give group wardk pair work but he
cannot do because we cannot participate in suehdf/pasks.

Student4: We have a large class so teacher fatfezilty to handle us if he gives pair
work and group work.

Student5: | also like individual task because thgmo scope to practice other tasks.
Student6: | think we do not need those tasks. Iddad task is fine for us.

. Is there any task that create opportunity for you b develop your language (like
conversation, presentation, free writing, expressigm own opinion etc)?

Responses:

Studentl: Yes, there is; especially writing quesianswer in written form with my own
words.

Student2: | do not think so for example we get ¢hastivities for language development
purpose but sir gives us tasks for examination.

Student3: In our speaking class, we cannot praspeaking but this class is taken once a
month.

Student4: No, | do not have much scope, actuathnl do these tasks but | need teacher's
help.

Student5: | agree with all of them.

Student6: No comment.

. What type of activity/task is challenging and borirg for you? Why?

Responses:

Studentl: In each class, teacher tells us to raasgge so it is boring for me.

Student2: When sir tells us to memorize the esaagsgrammars it seems difficult and
boring, because | cannot memorize any tasks ifnatainderstand.

Student3: | feel bored when teacher gives usiffilhe blanks’ task. If I don’t know the
exact answer; | cannot do it.

Student4: No comment.

Student5: | agree with student 1.

Student6: In our class, we write ‘summary’ from gage and that is the boring tasks for

mine.
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8. Does your teacher encourage you to complete a taskhe/she force you?
Responses:
Studentl: Yes, teacher always encourages us fgpleting the activity.
Student2: Sometimes he forces us especially whedaveot complete the activity on
time or take more time.
Student31 think when we submit the activity in time teachiges not force us. Actually
he does not need to force us.
Student4: No comment.
Student5: Teacher first announces the time. Ifigmdre the time then he tells us to
complete tasks quickly.
Student6: He encourages us in a positive way becheswants us to pass in the
examination and get good grades.

9. Where do you use your learned tasks/activities of riglish language except the
classroom?
Responses:
Studentl: | do not get scope to use the activitgida the class.
Student2: Sometimes | speak English with my fatherjs a teacher at a school so he
helps me.
Student3:1 have no partner for practicing.
Student4: | talk with my sister over phone but vieare situation.
Student5: | do not have scope to practice. Somstintiy but my family members laugh
at me.
Student6: No comment.

10.How is your feeling about the activities/tasks thatyour teacher uses to teach
English? Would you like to give any suggestions abbthe activities?
Responses:
Studentl: | think our teacher should have trainingubject area for example in English

because sometimes in some activities he becoméssenh
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Student2: Teacher needs preparation before the stasts since sometimes he forgets
about the previous class and start a new lessamghhthe previous lesson is not finished.
When we tell him he starts that previous lessoinaga
Student3Yea, | agree with them.
Student4: Teacher should design the tasks in sagtsw that we can enjoy those tasks.
Student5: Textbook is boring because activitiesshrest same here.
Student6:Teacher should minimize the writing and readingvégt He needs to add
‘speaking and listening’ tasks more in our lesson.
4.9 Students’ Focused group discussion 3
1. What are the skills and activities you are taughtn your English class?
Responses:
Studentl: 4 skills (reading, writing, speaking #inténing) are practiced in our class.
Student2: Reading and writing skills are given imi@ice.
Student3:1 agree with student 1.
Student4: Same answer.
Student5: Yes, all the 4 skills are taught in @nguage class.
Student6: 4 skills are practiced.
2. Where is the main focus of language tasks? Is thedus in form or meaning?
Responses:
Studentl: Both meaning and form are practiced mctass.
Student2: ‘Form’ is more restricted than ‘meaning’.
Student3:Meaning’ is easy to understand when we know tbenf.
Student4: Both.
Student5: Both meaning and forms are given impogan
Student6: | agree with all of them.
3. Are there any cycles in the tasks/activities likepfe-task, while task and post
task) in conducting tasks in your class?
Responses:
Studentl: Yes, task cycle is followed in our clagsnot all the time.
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Student2: In reading class, task cycle is followed in our writing class it is not

maintained.

Student31 agree with all my classmates.

Student4: | think we maintain cycle in some casgmeially in reading task but I am not

sure about the writing task.

Student5: Teacher always performs tasks but tadk ¢y not followed.

Student6: No comment.

4. Can you use the activities/tasks outside the clager expressing meaning or
communication?

Responses:

Studentl: No, but in my college and with my friepndsommunicate through writing a

small letter.

Student2: Sometimes, | talk with my English teachieere | take tuition.

Student3: | speak with my elder sister who is aeiti at university.

Student4: | cannot use it anywhere.

Student5: No comment.

Student6: Both in college and in my home, theredsscope to use the learnt tasks but

our teacher encourages us a lot to use those tasks.

5. Which type of activity do you enjoy most and why?itdividual, group work and
pair work)

Responses:

Studentl: | like group and also pair work becausthese tasks we can incorporate our

ideas and share what we know.

Student2: | will like these tasks because in gran@ pair work we get ideas from all the

members and learn better. But | also prefer indiaidask.

Student3: | like individual task because sometimiéshe members speak together so |

cannot get chance to participate and share my leuyel

Student4: | prefer pair work rather than individaald group task because in pair work

we can share both of our ideas to complete thesiashike such kind of activity.

Student5: | also agree with studnet5 because geation and sharing both occur here.
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Student6: | like group work because there | cae thle lead and also we all need to take

decision about our tasks.

6. Is there any task that create opportunity for you t develop your language (like
conversation, presentation, free writing, expressign own opinion etc)?

Responses:

Studentl: Yes, our writing is developed becauserioe a week we have a class on

‘learning through freedom and joy’ in that class w&n do whatever we want like

expressing ourselves, free writing and conversatiitim classmates.

Student2: Beside this we practice dialogue.

Student3: We can express ourselves through wntingt we did in the weekend. So it is

one kind of reflection.

Student4: No comment.

Student5: | think my classmates said it all.

Student6: | agree with my classmates.

7. What type of activity/task is challenging and borirg for you? Why?

Responses:

Studentl: | feel bored when everyday teacher gimeévidual task as there is no

variation.

Student?2: | think everything is fine except summariting.

Student3Reading passage is sometimes boring because thgiexteacher gives from

the passage are almost same.

Student4: | am not comfortable with memorizing gaaph for the exam.

Student5: | am not good at fill in the blanks’ thas task is boring to me.

Student6: Repetition in task is also tedious for us

8. Does your teacher encourage you to complete a taskhe/she force you?

Responses:

Studentl: Yes, our teacher encourages us mosedfrtfe to complete the activities but

he does not force us.

Student2: Actually I think it is our problem if tefzer needs to force us for the completion

of activity because sometimes we take more time tha usual time.
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Student3Yea, it is true that it is our problem as we madacher to force us.

Student4: But in the examination, teacher mustefarsto complete our writing.

Student5: In writing task, teacher sometimes fome$e needs to complete other tasks

he plans to do in class.

Student6: | agree with my friends.

9. Where do you use your learned tasks/activities of iiglish language except the
classroom?

Responses:

Studentl: | cannot use English outside the classratoall.

Student2: Actually the tasks are not appropriatd eglevant for using outside the

classroom or in real world.

Student3:Yea, | agree with what she said because our desvdre designed only for

classroom purpose.

Student4: Both activities and environment do notofato practice tasks outside the

classroom.

Student5: | can help my younger sibling to writegggaph for her class.

Student6: | think they said all.

10.How is your feeling about the activities/tasks thatyour teacher uses to teach
English? Would you like to give any suggestions abbthe activities?

Responses:

Studentl: It is my perception that first our teactteould feel good about his job.

Student2: Training should be provided to our Eglesachers.

Student3The tasks should be designed interestingly.

Student4: Materials except textbook should be ohetl and technical support is

necessary for example computer.

Student5: | agree with my friends.

Student6: | think teaching methods and techniqbesild be revised. Our teachers will

be more skilled if they know proper methods andhimégues for teaching.
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Chapter 5: Analysis and Discussion

The purpose of doing this research among highemskry college teachers is to
investigate their difficulty with language tasksatithey perform to teach English in their
institutes. For this reason, the researcher celtedata from different sources like class
observation, interview of teachers and FGD of sttsleHere is the analysis of the results
found from the data collection.

5.1 Analysis from Teachers “interview

There were 12 questions in the interview questioand questions (from 5-7)
were based on language skills, three questions &almyet group, pair and individual task
(8-10). Questions 1, 2,3,11 and 12 were relatetl t@iicher's activity and participation
in English lesson. Three higher secondary teachers interviewed from three different
colleges, one from Dhaka and two from outside Dhaka

In answering question 1, teachers gave differenhiops which they said they
experienced in teaching English. Almost all theckess talked about students
inefficiency in learning English. The summary oéithresponses to question 1 is given
below:

* Inequity of merit of students

» Different proficiency levels

* Weak foundation of English

» Large classrooms

* Shortage of vocabulary of students

» Students’ less concentration in the lesson

* Very little knowledge of grammar items (tense, egisentence patterns)

While answering question no 4, almost all teacli2rsut of 3) said that in reading
tasks they find it difficult to continue when thestudents cannot pronounce properly
while reading and they wonder if they find any uokm word in the reading texts.
Another teacher said “Actually 1 don’'t consider pomciation that much important
because English is not our mother tongue, so ftoismandatory to know the entire
correct pronunciation of each and every word rath&ce problem with vocabulary;

when students read a passage and look for unfamiteds they become anxious in that
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case | provide meaning but sometimes | don’t kndwthree meanings so it becomes
difficult for me to continue the class”.

In answer to question no 5, teachers gave sinyifss of responses like almost all of
them find problems with grammatical structure magestudents in their writing. One
teacher said he found problems in coherence asdcctaaprehensiveness in his students’
writings.

For questions 6 and 7, most of the teachers féfteuity because they do not get the
opportunity to practice these two skills (speakamgl listening) in their lessons. As they
cannot practice in the class, they do not get gerdfficulty. One teacher from the rural
area said that sometimes he tries speaking ires®h, but he cannot control the students
when all of them start to speak together. In thmget classroom becomes noisy and it is
very difficult for him to continue the class; so s®pped practicing the speaking skill.
On the other hand, a teacher from the semi-urbem gaive a different answer.

She said: “I can practice both speaking and lisggtasks in my class. For speaking
class every Thursday | take them into the EnglgFaking zone in my classroom. They
practice there and | monitor them, though theyraefluent enough but they try. For
listening | read out a story or a reading text drey listen to it carefully. Before starting
I announce that they need to do an activity anivé them tasks like questions- answer,
fill in the blanks, true/false or retell the stoAmong all these tasks they make mistakes
in “Fill in the blanks” activity compared to othtasks.”

Questions 8, 9 and 10 are about type types ofigctione by students. A teacher
from the rural area depicted that he does notlgestope for ‘group work and pair
work’. So he maintains individual task in his cldsg he faces problems with this
task because when he gives tasks to studentsdtipossible to get answers from
each student; so in this situation the remaininglesits feel discontented as they

think the teacher prefers other students to them.

On the other hand two other teachers respondedthibgtpractice all types of
tasks and also face some problems with all typexctivity. | have summarized their

words below:
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* Individual tasks take more time as instructionsdne®e be explained again and
again.

* In group tasks only brighter students participateer remains silent.

* In each group there are one or two dominating stisgiehey don’t give turns to
others to participate in the tasks.

* Sometimes shy students do not discuss in group veortkin individual task they
must as in this situation they need to completddbks by themselves.

* In pair work there are some problems especiallyopinion gap or logical
activity’ because no one agrees with other peertheg cannot negotiate among
themselves.

The questions no 2, 3, 11 and 12 (teachers’ im@rguestionnaire) teachers need to
perform better as they have difficulties. 6.67%chkeas answered that if they cannot
finish the task within the class time; they givertework and check the work in the next
class before starting the session. Rest of thénéeasaid they seat with the students after
the class if the time is convenient. Otherwise thiayt from the next class.

They solve students common problems like gramnchgice of vocabulary,
comprehension tasks writing those on the boardgandg examples.

However, answers from the teachers’ interview retved they are not directly following
tasks based learning and all of them have some contifficulties with the existing
tasks that they assign to their students.

Therefore it was found from the survey that they aot very familiar with task
based approach in their institution and cannotyapgith students so they face different
tasks difficulty. From the responses of these thieaehers it is found that they have a
great difficulty with the existing teaching technes and as well as tasks that they
implement in English class. So it is seen that tdew't know the term ‘task based

teaching’ and cannot follow task cycle.
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5.2 Analysis from Class observation

From class observation the result is found in d#ffiée categories like the
interaction pattern, use of language, task cyaid, lasson plan with learning objectives.
Here, in this chapter result will be analyzed basedthe data found from the data
collection.

5.2.1 Interaction pattern:

The interaction between teachers and learners shmtshey do not have very
close understanding in term of interaction. Onlsnearticular students (approximate 3-
4 students interacted in the class so this pergerdaes not signify the good interaction)
5.2.2 Use of language:

| observed three classes in different colleges gunthg that time | experienced
different points from each class. Among three ctam® observations, 66.67% (2 out of 3
teachers) speak both Bangla and English in thagti§inclass and the rest of the teachers
use Bangla in English class.

5.2.3 Skills taught:

Among three classes, teachers taught only twosséiid these are ‘speaking and
reading’. In 2 classes, teachers taught readiny ahkd in another class teacher taught
speaking skill. So from this result, it can be sHidt in most of our English classes
teacher practices reading skill to teach language.

5.2.4 Task cycle:

According to TBLT, there is task cycle which | @&dy defined and explained in
literature review part (pre-task, while task andtpask). From class observation | found
that only 33.33 % teachers understand task cydetlay follow this cycle for teaching
English.
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Table 1
Class 1 Class2 Class3
Number of students| 4-5 students 2-3 students Almost all of them
participated 4 students did not)
Total number of | 150 25 24
students
Participation rate 3.33% 12% 83.33%

So from this table it is seen that the participatad students in task is not very

satisfactory in most of the classes. As the peagentf students’ involvement in task is

low so this percent represents that students demjoy the tasks in their class.

5.2.6 Task relevance and fulfillment:

Among three classes | found that only one teaahetr ¢f three) followed lesson

plan in the class for teaching. So from the legslan | tried to relate the task as | knew

the learning objective from the lesson plan. | ®WB8.33% teachers were successful

delivering the class using lesson plan and fuliilthe learning objectives and rest of the

classes seemed ambiguous.
5.2.7 Satisfaction:

Teachers always want to teach better in their laggwclassroom. This is what the

researcher observed while staying in the classroginsost 200 students were there in 3

classrooms during the observation period so ambraf them it is found from the result

that only 35% students were satisfied in the lewy@ind rest of them did not show much

interest. In terms of teachers’ satisfaction or8y383% teachers seemed pleased with their

performance in teaching English.

In addition, result and analysis from the studefdsused group discussion is left

but based on the analysis found from teachersiviet® and classroom observation

(3-
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5.3 Analysis from FGD

5.3.1 Taught language skills:

Most of the students who participated in the FGReganportance to reading and
writing skills. They are taught these skills inithEnglish class. They said as these two
skills are significant for their board exam so teacmainly focused on these skills but
some of them said they are taught other skills el M«e grammar and vocabulary but
the case is very rare.

5.3.2 Meaning focused or form focused:

It is found from the survey result that mostluéit English teachers are concerned
about the accuracy in students™ writing but notreading. Sometimes they focus on
meaning especially in comprehending any passagm bbobst cases teachers are worried
about students™ accuracy so that they can pas&in.e
5.3.3 Task cycle:

Most of the students in the discussion said their ttreachers do not follow any
task cycle in their English class what they dohe tlass are included in while task and
post task. Students referred to that when the mgaidiacher told them to underline the
unknown word or difficulty with contextual meanirand finally for assessment the
teacher gave a task. Only 22.2% students out oftlilflents said that their teacher
followed task cycle in the class but not always.

5.3.4 Tasks are only class centered:

The researcher had a query about the usage of ¢taskisle the classroom that
means the availability of language tasks in realldvsituations. Almost all the students
responded that they do not have the opportunipraetice the language tasks outside the
classroom that actually reefers to the limitatidnlanguage task. Very few students
responded that they could have a little use irr tla@nily or siblings but the percentage is
not satisfactory.

5.3.5 Enjoyment of activity:

In terms of enjoyment of the activity students gaNféerent answers. Some of

them said they like individual task, some othedenis said they want more group tasks

than individual tasks. In pair work students sdidytdo not get scope to practice pair
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works in their class. One student commented aboaipgwork like “we do not have
favorable seating arrangement to do group workusdeacher does not prefer to do it”.
5.3.6 Tasks that make students bored:

There are many tasks students described they tieeinEnglish class but some
task are challenging and also boring for them. ks that make them bored include
summary writing, paragraph writing, fill in the bles and memorizing question answers.
But the only task they enjoy is the story writilgss where they have the choice to write
in their own words.

5.3.7 Teachers™ encouragement:

Teacher encourages students when they completactivity but he needs not to
force them in the class. Students said teachee$dateem when they lazily waste the time
to do the activity in the class. In exam teachex i@ control over time so in that time he
forces them to complete the activity. So it is clé@m these students’ words that
teachers in this level do not force students toplete the tasks rather than they give
positive reinforcement to students.

5.3.8 Students’ feeling:

Students have diversified feelings and suggestidmsn they were asked about
it. Some students mention that their teacher shmaddive training to teach better, some
said teacher should have enough preparation focl#ss. Some other students said they
need variety in tasks especially they want enjoyadks.

5.4 Overall analysis:

After getting results from class observation, teash interview and FGD with
students in higher secondary level researcher tasdf some important points. From
analyzing the result it can be said that Englistthers of Bangladesh (Higher secondary
level) face difficulties with tasks in the classno@specially with new tasks, tasks from
the textbooks. They cannot make the changes vathtional teaching methods because
they are comfortable and familiar with these tadkst it is the learners who feel the
necessity to have new innovative and real worlk tss that they get flexibility in
completing tasks. Teachers are not actually resplenfor this situation because they are

in the system of national curriculum so they cargwbeyond that. After doing research
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in these institutes the researcher observed amdifthat in these institutions learning of
students is very much teacher oriented. So it issssumption that most of the colleges
have the same condition in teaching English.

5.5 Discussion of the findings for first research gestion:

The first research questions relates to the tegchiethods, techniques and
procedure. From the result of the research it @justified that teacher are not familiar
with modern ELT methodologies to teach so they applying traditional grammar
translation method where learners have very limgedpe to show their performance
better. It is evident from the research that Baigghi teachers are not accustomed to
TBLT (task based language teaching); if they knbaua this term then they could apply
some of the techniques of this approach for vamain teaching. As they do not bring
variety in tasks learners feel bored and someticheienging to do the activity. So it is
necessary to bring changes with TBLT for languag&s. It is challenging for teachers to
teaching students with same methods, techniquetaghks.

5.6 Discussion of the findings for second researcjuestion:

The second research question relates to teachirtgrimla and medium of
instruction. It was found from the research thather teaches with NCTB textbooks and
some guide books. They do not use any other mktdika visual aids, pictures, real
objects, multimedia, audios, etc to bring changed make the class enjoyable to
learners. So, learners feel tired of doing the stmmgs again and again.

As there is no variation of materials so thereasyware change in instruction of
tasks. Sometimes teachers cannot make clear ttradtisn of the tasks so learners face
difficulty in understanding the tasks. Teachersdneeknow that instructions should be
clear and specific for the tasks. It is found frtme research that teachers do not feel

comfortable in giving clear instructions for actigs, so here it creates another problem.
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Chapter 6: Conclusion and Recommendations

Conclusion:

The researcher has drawn some conclusions fromsttity and theoretical propositions

of relevant literature.

1.

Bangladeshi language teachers are not familiar WBiLT (Task based language
teaching) so they follow the traditional methods feaching English. The reason
behind it, is the fixed curriculum of teaching ingeal by the government.

It is clear that most of the teachers face difficwith tasks because they have very
limited scope to change teaching techniques ancegdroes.

In TBLT it is found that there are three stagedigE1003) in a language tasks which
need to be followed, but in this research the mebea found that teachers are not
familiar with these stages. So they cannot follbes $teps in their teaching.

Learners feel tired of doing the same types avitiets as teachers do not bring new
tasks for them. Learners could enjoy Prabhu "s 84u8009) three types of tasks like
information gap, reasoning gap and opinion gajvgiets.

It is found from the research that learners indl@ss mainly practice two language
skills ‘reading and writing skills’ but if they pctice TBLT, then it would benefit
them with all the four skills.

Here, the teachers ‘role is very limited with thaditional method but if they use
TBLT, teachers should assume various roles whefonpeing the tasks. Nunan
(1989) and Richards and Rogers (2001) mentioneldwolg roles for teachers:
sequencer of tasks, preparer of learners for tgsks task consciousness raiser of the
form, guide, nurturer, provider of assistance arsructor.

The textbooks that are used in teaching English raoe very appropriate for

Bangladeshi students. Some texts and activitieaadcsuit Bangladeshi classrooms
and the activities, materials are not very muckilble for students to use those
outside the classroom. So their basic structur&nglish remains weak. So the
teacher should design some authentic materialeéoners to be used for language

teaching purposes.
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8. Despite the drawbacks and limitations both teaelmer students have adjusted them
in the existing curricula system. Though this ditra should be changed but the
teacher has no scope to teach in different waythSounderlying problem with tasks
make the students sufferer most.

Recommendations:

On the basis of recent research findings it is sahle to suggest some recommendations

to researchers, ELT teachers and English supesvisor

1. The researcher recommends that ELT teachers shoyddment TBLT tasks in
English class so that learners can learn with reskst and activities. It enhances
students’ accuracy and fluency of through involvetmenjoyment and attitude
towards English.

2. More training should be provided for English teash& develop their teaching
techniques and methods. Teachers should alsovbb/@u in material development
and textbook procedure. They should know desigmatgrials as learners’ need and
interest.

3. EFL teachers can play an important role in TBLT gadure so the researcher
recommends that English supervisors should arrgmrgeservice and in-service
training programs for teachers in the use of TBltdcpdures and principles in their
daily classroom practices.

4. Curriculum designers are suggested to incorpor&8eTTin the English textbooks.
Well-designed activities and tasks should be inetldh the teachers’ and students’
books. Students should be provided additional prattooks.

5. It is suggested that other researchers carry alitiadal studies to study the effect of
TBLT on developing the language skills of Banglddestudents in different
schooling stages. Additionally, the researcher meoends other researchers to
conduct studies on the effect of TBLT on developotiaer skills.
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It would be better if teachers design some of thietent of the textbooks they use
according to the procedures and principles of TBBY .doing so, they can vary their
teaching techniques and as a result their studatitbe more interested in learning
English as a foreign language and as an acadelnjecsu

The activities designed in NCTB books should coadéithe language skills so that

learners can learn them as an academic subject.
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Appendix A

Research tools

Class observation checklist

Interview questions for teachers

Students " focused group discussion (FGD)

As a part of my dissertation | would like to does@arch with the topic task based

K ® e

language teaching. So I think | should observe sdasses (3classes) to collect data.

Checklist for classroom observation

Number of participants:
Date:

Subject:

Topic of the lesson:
Class time:

1. Physical setting of the classroom:

Well equipped

Favorable for
teaching

Space, class size

2. Classroom management features: seating arrangement

Traditional

Group seating, U-shaped
class

3. Interaction pattern:

T/S

T/Ss

Ss/Ss




4. Use of L1/L2:

Mother tongue/Bangla

Target language/English

5. Skills taught:

Skills Tasks used

Reading

Writing

Speaking

Listening

6. Teaching materials used

Reading

Writing

Speaking

Listening

7. Task phases: Were the following phases used in theanagement of tasks by the
teacher?

Pre-task

While task

Post task

8. Participation of students in tasks:

Cooperating with others
in group/pair work or not

Participation by students
voluntary or coerced




9. Facilitation of task by the teacher

Instructions

Did the teacher make sure thatesttedunderstood the task and knew

what they would have to do?

Monitoring Did the teacher move about to see if students alglieeto do the task @

and helping as| giving help where needed?

needed

Task Were there any confusion among students about totdd or how to

management | proceed with the task and did it as a result hasiber progress of the
task with any particular groups of students? Hoavtbe teacher deal
with the problem?

Feedback Did the teacher provide opportunitgsorers to present the result of

their task/their responses to the task? Did he fgigdback to the
fulfillment of task/ responses given? How did heit@o

10. Task relevance and fulfillment

lesson

Objectives of the

objectives?

Were tasks and
activities chosen
relevant to lesson

Was adequate time
spent on each task
for students to be
able to complete the
tasks?

Was there a sense of
satisfaction among
students and the
teacher about a
fruitful outcome of

=



the tasks completed?

Appendix B
Interview guestions for teachers

1. What are the common task difficulties in your laage classroom@TsaTa (Ifete
(T YT FIS ATAT FIR FIOF N TJ?)

2. In which type of activity do you have problem véhieaching?TOTHTT STT (T
IS IS AT AHAATT 27?)

3. Why do you think some tasks are more difficult tiodimer tasks@ra1d {F 3= 27
P FTET AT FTS (VF FOA?)

4. |s there any problem with reading tasks? If anyawdre those@rSTa F1 & (F1
ST 77?2 T4 2 ©1RE (NS Fi?)

5. Do you face any problem while giving writing taskytour learners#fie (F14 F15
(M ST fF SAAT (T ST 2H2)

6. What do you do if there is any restriction in spagkasks2<TH SIS (P FATT]
A A fFeNT TN FE?)

7. Have you ever faced any problem in listening tdskBere is, where is the problem?
(CTIHE FTS FANAE ST FAE [ S (1 T MG ®=A? I 77 N (TS

I )

8. Do you get any constraint if you give pairs workhe classaro™ P9 PO T
{3 (1 AT 272

9. How do you face the situation if there is chaogroup task?aE F1S FJ0@ Wl Iw
(BT ST T O Ao fF Fer?)

10.When you give individual task in the class do ymdl fany restriction?a%< F15

FA0© [ {3 SUafey (F1 STy o)

11.What are the problems that happen if you cann@Hiany task during the class
time? (I (F1 TSV Ao FICTT FHIF [T CTH FA© A AN ©IR(T [F N/
ST S8 23?)

12.How do you solve the problem of task difficultyyafur learners =79
AR FIS [TAIF Sode] NFE [FOIE BT THET FE?)




Appendix C

Focused group discussion guestions for students

1. What are the skills and activities you are taughtaur English class?

Where is the main focus of language tasks? Isabesfin form or meaning?

3. Are there any cycles in the tasks/activities liggeftask, while task and post task) in
conducting tasks in your class?

4. Can you use the activities/tasks outside the ¢tassxpressing meaning or
communication?

5. Which type of activity do you enjoy most and whytd{vidual, group work and pair
work)

6. Is there any task that create opportunity for yodevelop your language (like
conversation, presentation, free writing, expregswn opinion etc)?

7. What type of activity/task is challenging and bgrior you? Why?

8. Does your teacher encourage you to complete aotasé/she force you?

9. Where do you use your learned tasks/activitiesrafiigh language except the classroom?

10.How is your feeling about the activities/tasks thatir teacher uses to teach English?
Would you like to give any suggestions about thevdies?

N

Thank you for participation!!!



