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Abstract 

The significance of Bangla reading competency in students as a fundamental element for 

academic achievement is widely recognized. However, the underlying reasons for the low 

reading proficiency among students in grades two and three remain less explored. This study 

contributes to existing literature by examining the current teaching practices and challenges 

faced by Government Primary School teachers in Kurigram Sadar Upazila, Kurigram, 

concerning the factors contributing to low reading competency and strategies to address this 

issue. 

The research revealed that primary school teachers often lack commitment and readiness when 

conducting classes, identifying student decoding, phonological awareness, blending words, 

homework, and irregular attendance as major hindrances to achieving reading proficiency. 

Furthermore, it was observed that there was no adherence to the teacher's guide, less utilization 

of teaching aids, and classroom methodologies predominantly followed traditional approaches. 

Moreover, regular assessment of Bangla reading skills at the school level was found to be 

lacking. Another factor contributing to low reading rates and poor proficiency among early-

grade students is not maintaining the lesson sequence during class. 

 

Keywords: Low reading competency; Teacher perceptions; Decoding; Assessment; 
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Chapter 1 

Introduction and Background 

1.1 Introduction 

Numerous studies have identified that a significant number of students struggle with reading 

Bangla properly. The reading performance of students depends on their decoding skills, which are 

related to phonological awareness, phonics, and reading comprehension. In addition to these skills, 

teaching practices, use of teaching aids, assessments, positive environment, and context are also 

vital factors that contribute to achieving the ability to read Bangla proficiently. The objective of 

the research paper is to shed light on the low reading competence of the Bangla language by 

analyzing its root causes, effects, and possible solutions. The paper explores the factors that 

contribute to poor reading skills and presents various strategies to improve reading competency. 

Moreover, the study examines the impact of low reading competence on academic performance 

and provides valuable insights into educational approaches that can help minimize this issue. 

The foundation skill of reading competency is a prerequisite for academic success. Also, efficient 

and significant literacy skills lead to achieving people's desired educational and career 

opportunities (Project Literacy, 2020). Unluckily, low reading competency among students is 

gradually increasing (Blickenstaff et al., 2013). At the primary level, low reading competency 

becomes a burning issue that negatively influences Bangladesh's entire education system 

(Salahuddin et al., 2020). The current need to emphasize students' foundation skills in early grades 

at the school level to address and overcome the issue. According to Mathew’s effect in the reading 

Model, from first to third grade, reading performance increases by the foundation skill, which 

means those students who get academic support and without foundation skills students' 

performance become decreases in early grades (Visovsky, 2013). The study aims to explore the 
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factors of low reading competency from the school's context by unfolding the root causes behind 

this. 

1.2 Research Topic and Title  

This research topic is “The Current Situation of Bangla Reading Competency in Primary Schools.”  

The research title is Exploring the Existing Teaching Practices and Challenges for Enhancing 

Bangla Reading Competency: A Qualitative Study on Government Primary Schools. 

Reading is an essential basic skill for language learning (Sattar & Salehi, 2014). A good reader can 

decode and understand the text at a time. Reading competency at the primary level is very essential 

for next-level development. Without fluent readers, we would not be able to achieve quality 

education as well as achieve the SDG-4 goal. The study would explore the existing teaching 

practices regarding low reading competency that have been persistent in government primary 

schools. So, the title is important in our primary education context. 

1.3 Statement of the Problem 

Bangla reading competency is one of the emergent issues in early-grade students at the primary 

level. Although students completed grade three, most students cannot read correctly. The National 

Student Assessment 2015 published a report that in grade three, 35% of students could not read 

Bangla fluently, and 43% could not answer a simple question, which means that their 

comprehension test scores are weak (Ahmed, 2019). Low reading ability in Bangla, which 

primarily impacts our whole education system. A report published by the National Academy for 

Primary Education (NAPE) mentioned that 73% of students in grade three cannot read correctly, 

and 65% are not proficient in Bangla writing (Jasim, 2019). Very often, students in early grade 

read out the rhymes and some texts without identifying the words. They tend to memorize before 

decoding the text. As a result, students completed grade three, only 38% achieved their proficiency 



3 
 

level, 9% achieved advanced level, and 53% remained at basic and below basic level (National 

Student Assessment, 2017). According to the World Bank report, one-third of grade three students 

could not be classified as readers because they did not get enough test scores (World Bank, 2019).  

A recent report disclosed by the National Curriculum and Textbook Board mentioned that in grade 

two, a severe learning gap in Bangla reading was found at 38.94, In contrast, a countable of 24.57, 

and in grade three, it was 49.69 whereas, with a countable of 22.14. Students are still facing simple 

sentences and the meaning of sentences. Besides, students seek to apply appropriate methods and 

teaching materials from a joyful classroom by the teacher to overcome their reading gap (NCTB, 

2023). Therefore, we cannot overlook these issues as we are trying to achieve quality education 

for all. It is very essential to explore the issues in depth. It is crucial to know the current teaching 

practices and teachers' perceptions that would help the solution correctly resolve the issues. 

1.4 Research Questions   

Three research questions have been generated for this study, which would guide this study and 

are given below: 

Q.1) How do teachers use teaching-learning practices in the classroom for Bangla reading 

competency?  

Q. 2) What are the factors responsible for primary graders’ low reading competency? 

Q.3) What are the challenges teachers face in improving students’ reading competency?  

 

1.5 Purpose of the Study 

The purpose of this study is to explore the factors that contribute to low reading proficiency among 

students. The study will analyze the current teaching and learning practices, assessment processes, 

use of teaching aids and supplementary reading materials, students' decoding skills, and the real 
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context of the issues. This research aims to better understand the challenges faced by students with 

low reading skills and the experiences of teachers in dealing with them. The main goal is to identify 

the primary reasons for the reading gap and propose actionable initiatives to improve it. 

1.6 Significance of the Study 

Though the students are in grade three, have a major lack of ability to identify conjunct letters and 

the alphabet, blend words, and make sentences, which largely affects achieving reading skills 

(Salahuddin et al., 2020). With low reading competency, students cannot continue their education 

completion up to the primary level. 

This research aims to identify the reasons behind low reading competency and highlight areas for 

improvement, such as teaching practices, materials, and teacher-student interactions. It could 

provide valuable insights for readers and educators., that helps to achieve the SDG goal, in goal 4 

mentioned: “Ensure inclusive and equitable quality education and promote life-long learning 

opportunities for all” (United Nations, 2015).  

In government primary schools, the teachers play a key role in ensuring learners’ Bangla reading 

skills. There is a gap in the literature about the current practices of teaching activities and issues 

regarding students’ Bangla reading competency in early-grade learners. This study intends to 

address this gap by exploring teachers' perceptions regarding the current practices and issues in 

achieving Bangla reading competency in early grades. 
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Chapter 2 

Literature Review and Conceptual Framework 

2.1 Introduction  

This section involves a detailed investigation of various topics related to existing teaching practices 

and challenges for enhancing Bangla reading competency. To carry out this exploration, a thorough 

analysis of relevant literature sources was conducted, including books, research papers, policy 

documents, academic websites, articles, and journals related to the subject matter of the study. The 

scrutinized literature and published scholarly works were categorized into some primary 

subsections. namely: I) Reading competency, ii) Low reading competency, classroom practices, 

and learning initiatives iii) Teaching Approach iv) Supplementary reading materials v) 

Effectiveness of assessment and assessment tools vi) Parent’s awareness and involvement in 

students' homework vii) Teacher's Perception and Preparedness viii) Effects of Low Reading 

Competency and ix) Challenges. 

2.2 Reading competency 

Proficient reading ability and comprehension are essential for lifelong learning and effective 

participation in social activities. As readers of different grades perform differently based on their 

cognitive processes, it is important to identify specific processes for individual students or 

subgroups (McNamara, 2007). 

Reading is generally a complex process; to fulfil reading skills needs many skills in an organized 

way. From a broader perspective, students' goal is to achieve reading competency. To be a reader, 

three skills are generally required: reading skills, model-building ability, and comprehension 

ability (O’Reilly & Sheehan, 2009). To achieve prerequisite reading skills, one should have the 

ability to decode familiar and unfamiliar words while reading accurately. Model-building skills 
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help the student to comprehend the decoding text by reading. Therefore, in the early stages, the 

teaching approach is very important to make the student a skilled reader aligned with the textbook 

instruction.  

Connor (2005) stated that teachers' instructional practices and interactions with students 

significantly impact students' academic outcomes. Similarly, it is widely recognized that the 

teaching methods and interactions between teachers and students significantly impact academic 

performance (NICHD-ECCRN et al. 2002, as cited in Connor 2005). Besides, phonological 

awareness practices in teacher-guided decoding instruction effectively enhance children’s 

vocabulary and reading skills, even for those with low decoding ability (Connor et al., 2004). 

Though researchers and educationalists promote plenty of efforts to ensure reading for children, 

most children are too frail to touch the basic literacy level (Paris & Stalh, 2005). In the early stages 

of learning, reading instruction aligned with textbooks and supplementary reading materials is 

essential for developing and maintaining basic literacy skills. 

Children find it easy to connect words with objects when learning an oral language, but achieving 

reading ability is challenging without the proper decoding process for written text. McNamara 

(2007) stated that, due to inadequate practice, some students are proficient in verbal 

communication but dislike reading, leading to poor fluency in their reading skills. (Seidenberg et 

al. 2001 as cited in McNamara, 2007). 

2.3 Low reading competency, classroom practices, and learning initiatives  

The whole language approach is essential but not as effective as significant. (Team Tom Education, 

2022). The National Reading Panel USA disclosed evidence-based evaluation that the best way 

for children to read is to learn phonological awareness, then gradually phonics, vocabulary, 

reading, and comprehension skills (NICHD, 1997). Similarly, the foundation of reading skills 
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depends on word recognition and decoding, which are the initial skills in reading instruction that 

ultimately help students develop their comprehension abilities. (Lehr et al. 2005). Besides, in the 

National Bangla textbook in grade one, lesson 8, where students learn the letter ‘E’ (ই) from starting 

the word ‘Eit’ (ইট) & ‘Elish (ইলিশ) (Alam, 2019). According to the textbook, a student first learns 

a word or sentence and then gradually learns letters, phonics, and phonological awareness, which 

interrupts reading competency in early grade and is opposite to the National Reading Panel’s 

Scientific Report USA. So, the teaching-learning initiatives make the student a low reader as their 

phonological awareness and phonics foundation level do not become firm. 

Stanovich (2017) stated that Children in early grades who learn to read gradually become fluent 

readers, expanding their vocabulary and enhancing their ability to comprehend more advanced 

texts, enabling them to progress further. Furthermore, fluency is important as it is interrelated with 

comprehension (Hasan, 2011). Frequently, reading may appear to be a simple task, but it is a 

complex cognitive process for students. They must simultaneously navigate five key components: 

phonological awareness, phonics, vocabulary, comprehension, and fluency. These elements 

combine to form the foundation for achieving reading competency (Reader, 2018). Reading for 

pleasure is necessary to reduce social exclusion and enhance the standard of education. Most 

research activities initially addressed reading depending on the recognition of words and text 

comprehension, which means cognitive aspects of reading. It has been emphasized that the 

cognitive process of reading is not the only important aspect; reading for pleasure is also crucial 

and complements the cognitive process of reading (Rumbold & Clark, 2006). Students need 

support to learn five components from the textbook. Also, there needs to be an emphasis on 

systematic learning opportunities in the education system. 
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2.4 Teaching Approach  

The teaching approach is a set of assumptions that guide the teaching and learning of language, 

reflecting the nature of language learning. Over the past twenty years, there has been considerable 

controversy surrounding the acquisition of reading skills, particularly in comparing whole 

language and phonics approaches (Hempenstall, 2005). On the other hand, the whole language 

approach is being considered in the context of language development in early-grade textbook 

design in Bangladesh. 

Reading is a complicated process. Letter recognition, decoding, semantic knowledge, phoneme 

awareness, and comprehension that the proficient reader does together continuously. Besides, 

(Gleason, 2005) stated that the whole language approach aids in decoding, focusing on letters, the 

alphabet, phonics segmentation, and blending, and rapid reading comprehension, enhancing 

spontaneous decoding ability. However, it is crucially important to implement the right 

instructional practices in the classroom that align with the content of textbooks and teachers' 

instruction guides. In addition, Gleason (2005) stated that differences in theories of children's 

learning and development may be reflected in the continuation of higher expectations for teaching 

methods, which could potentially be associated with reading failure (Flesch, 1985 as cited in 

Gleason., J.B, 2007). 

The whole language approach aligned with the notion that the top-down method can play a vital 

role in achieving reading skills (Suknovic, 2020). Psychologists define two types of processing 

that are included in the reading and relative cognitive tasks. A bottom-up process is where children 

start learning from first phonological awareness. In the top-down process, there are expectations 

of some prior knowledge of the reader that the information would guide. Achieving rapid and 

accurate reading performance in nearly every situation involves combining top-down and bottom-
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up processes (Treiman, 2017). In Bangladesh, language learning and teaching practices follow the 

whole language approach. According to actual practice, students have to memorize rhymes and 

learn sentences before learning phonics and letters (NCTB, 2015).  

2.5 Supplementary reading materials 

As per the Report Card Survey 2016, supplementary reading materials (SRM) facilities had a 71% 

percentage in 2015; in 2016, the report shows 65%. Some school Headteachers responded that 

they have no SRM facilities (CAMPE, 2017). Effective SRM support ensures increased reading 

habits; the survey report found deficient support from SRM. Also, reading competency in early 

grades largely depends on quality instructional and supplemental reading materials. Teachers 

should incorporate various teaching aids, such as pictures, maps, charts, posters, and audio-visual 

materials, to enhance students' interest in learning (Joseph, 2015).  The outcomes of students are 

closely linked to teachers' instructional practices, which encompass creative aspects, close 

interrelationships, two-way participation, and responsive teaching (Pianta et al., 2002). There is a 

well-accepted belief that a set-up library with free space is necessary for children to learn, which 

influences the development of a love for reading. In primary schools' children do not have easy 

library access or opportunities to use libraries as places where they get age-appropriate books and 

learn to read (Phillips et al., 2017). 

2.6 Effectiveness of assessment and assessment tools 

Reading fluency is the ability to read the text smoothly and with accuracy. Students read out a 

grade-level passage per minute aloud, where teachers identify errors in words and take remedies 

as per errors (Jay et al., 2013). A baseline survey was conducted among the students of grades one, 

two, and three using IIEGRA tools in Cox’s Bazar and Khagrachari with the support of the USAID 

program. The result has shown that students can read 27 words per minute from grade one, 44 



10 
 

words can read from grade two students, and 54 words per minute from grade three (Shimu et.al, 

2016). The result shows low reading in grades one and two. It would be effective to use early-

grade reading assessment tools to measure the actual reading problem and take remedy plans as 

per tracking tools. However, teachers do not use student tracking tools to check Bangla reading 

performance at the primary level; this is an almost common scenario in our primary context.  

Similarly, formative assessment involves ongoing feedback to students regarding their learning 

advancement while also analyzing their areas of proficiency and areas that need improvement 

(Voinea, 2018). Likewise, linguistic educators have emphasized a greater emphasis on formative 

reading assessment in language classrooms (Salauddin, 2020). Furthermore, Black & Wiliam 

(1988) stated that formative assessment is a teaching approach that focuses on helping students 

improve their learning abilities; this method aims to provide ongoing feedback based on 

evaluation. 

2.7 Parent’s awareness and involvement on students' homework 

Active parental involvement is a crucial factor in ensuring the academic success of elementary 

school students when it comes to completing their homework (Epstein, J. 1988). Also, students 

need to receive a response on their homework performance. Parents and other adults should 

possess a comprehensive understanding of the concepts and topics covered in homework to offer 

specific and constructive support (Johan M.T et al., 2004). Similarly, the existing research suggests 

the positive impact of parental involvement in homework on student attitude, self-perception, work 

habits, and self-regulation (Hoove. D. et al., 2001 as cited Vicky. C. T, 2009). Besides, Parents 

with limited education and resources face significant challenges in providing adequate support for 

their children's education (Bourdieu, 1986). In Bangladesh, the problem is common at the primary 

school level in semi-urban, rural, and remote contexts. 
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2.8 Teacher's Perception and Preparedness  

Teachers' perception of low reading competency is of utmost importance, as they play a significant 

role in the learning process. Their assumptions about students' learning process have a crucial 

impact on the pedagogical approach (Giles & Tunks, 2014). In the same way, effective teaching is 

the key to enhancing students' learning abilities (Darling. H, 2000 as cited in Judy, 2008). In the 

same intonation, Judy (2008) mentioned that effective teaching requires a well-informed 

understanding of the subject and adapting methods to meet diverse learners' needs, ensuring high 

standards for all students (Alton‐Lee Citation 2003 as cited in Judy, 2008). Enhancing teacher 

preparedness is a pivotal issue for conducting effective classroom instruction, ultimately 

enhancing students' reading competence in the primary school context. 

2.9 Effects of Low Reading Competency  

Students' reading competency levels affect their academic, real-life, social, and extracurricular 

experiences. The goal for students is to read and write effectively, not just to answer questions or 

prepare for tests. When teachers' instructions are unclear or do not align with relevant activities, 

students may struggle to engage and learn effectively (Elfrieda et al., 2005). 

Besides, reading comprehension measures are suitable for evaluating third-grade standards, as the 

primary objective of reading instruction is to provide students with the knowledge and skills to 

comprehend and extract meaning from text (Torgesen, 2004). In a report published by the World 

Development Bank, 43% of grade three students could not answer simple questions properly from 

reading a Bangla text paragraph (World Bank, 2018). So, Students with low reading competency 

may face academic challenges that can significantly impact their overall life outcomes. 
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2.10 Challenges:  

The impact of missed lessons on irregularly attending students presents a challenge for teachers. 

Teachers face challenges to ensure that every student can catch up and improve their lesson and 

reading skills. Khan (2020) stated that students struggle with reading skills due to poor vocabulary, 

incorrect pronunciation, wrong spellings, slow reading pace, and decoding. These areas contribute 

to over 90% of the challenges faced by learners in reading skills (Khan et al., 2020). Similarly, 

Challenges in reading competency at the school level encompass students' decoding skills, 

irregular attendance, absence of a reading culture, and the necessity for contextualized reading 

curricula (Mary et al., 2021). In the primary school context, students who struggle with low reading 

skills and understanding are often promoted to the next class in early grades.  

2.11 Conceptual Framework  

A conceptual framework is a design of the study in qualitative research paradigms, 

interrelatedness, and correlation of concepts (Tamene, 2016). It helps the researcher to explore the 

actual context of the study. Jabareen (2009) stated that conceptual framework is an interconnected 

idea that provides a widespread understanding of phenomena. Also, the conceptual framework is 

considered the heart of the research. The conceptual framework delineates the researcher's 

approach to formulating a method for investigating the problem and how they extract insights from 

an analysis of the data source. (Imenda, 2014). It would help to drive the study. Different teaching 

techniques enhance students' motivation and reading text in classroom practices by the teachers 

(Dahlina & Fadilah, 2022). Teaching practices in participatory ways is essential for students' 

learning. Teachers need to ensure five key components of reading: phonological awareness, 

phonics, vocabulary, reading fluency, and comprehension, which help students to be fluent readers 

and reduce their ability of low reading competency. 
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The teaching approach and understanding between teachers and students create positive school 

environments (Nako, 2015). The teacher's motivation, attitude, and way of interacting with 

students largely influence the students' learning outcomes. Easy access to supplementary materials 

for students and teachers is the basic tool to enhance their knowledge and skills. Creating a 

teaching-learning environment and language-learning materials can create an effective role 

(Rosario & Diva, 2022). Supplementary reading materials, along with textbooks, could enhance 

the reading competency of students. 

Fluency is the ability of students to decode text with accuracy at their specific speed level 

(Rasinski, 2004). Teachers could help the students improve their reading fluency by creating a 

learning environment, which is the main purpose of learning. 

Early-grade reading assessment tools are an effective tool for identifying the reading fluency 

performance of early-grade students who recognize the standard level of words per minute 

(Dubeck, 2015). Reading assessment tools would help the teachers to explore the students’ 

improvement areas, reading levels, and gaps identified.  Assessment tools are essential to identify 

student learning gaps. Most research considered low reading competency in various student 

performance dimensions. To sequential guidelines in grades one and two, students become poor 

readers. Lack of effective teaching methods is also responsible for students' learning gaps 

(Salauddin, 2020). 
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Figure 1: Conceptual Framework of Reading Competency 

In the early stages of reading, children adopt several skills that help them decode words and 

develop fluency in reading. These skills are aligned with phonological awareness, phonics and 

reading fluency and are taught in classrooms through various practices, materials, and assessments. 

Learning to read is influenced by factors like individual differences, cultural background, and the 

importance of support from teachers and peers. The supplementary reading materials help support 

students who struggle with reading, as it provides them with the necessary assistance to develop 

their reading abilities. 

 

 

 

 



15 
 

Chapter 3 

Methodology 

3.1 Introduction 

The methodology section outlines the research framework utilized, encompassing various 

elements such as the research approach, research site, research participants, sampling technique, 

data collection method, methodology matrix, roles of researcher, data analysis procedure, ethical 

issues and concerns, Trustworthiness and rigour and limitation of the study. The research employed 

qualitative methods to extensively explore the existing teaching practices and challenges for 

enhancing Bangla reading competency. 

3.2 Research approach 

A qualitative research approach was undertaken for the study that helps identify areas of study 

where the theory of the topic is absent and variables are unknown. (Leedy & Ormrod, 2014). In 

qualitative research, three aspects are essential: the research site, process, and participant’s level. 

An effective qualitative study is achieved through the reflection and presentation of the site, 

process, and participants. (Creswell, 2007). Moreover, qualitative research generates a broader 

sense of behavior, so the approach helps to link and pick up the information about people’s actual 

conditions and lives (Daniel, 2016). Teachers have unique teaching experiences, practices, and 

methods. To fully explore these experiences and perceptions, a qualitative research approach 

would be more effective than closed-ended questions which may limit the range of insights. 

Additionally, practical experiences can differ depending on the context. Therefore, using semi-

structured and open-ended questions through a qualitative approach would be helpful in exploring 

the rich insights of teachers. To achieve this, researchers need to have a thorough understanding of 

the subject matter and create innovative perspectives. The research methodology needs to involve 
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utilizing a qualitative approach guided by the paradigms of constructivism. So, a qualitative 

research approach would be used for the study. 

3.3 Research site 

The study was conducted in three government primary schools of Kurigram Sadar Upazila under 

the Kurigram district. This was a semi-urban area of Bangladesh. The site was selected because 

the most vulnerable communities of Bangladesh are living, and students are struggling more. In 

addition, I have been living in the Kurigram district, so I had access to collect data from 

government primary schools, which made it easier for participants in the data collection phase of 

the research study. 

3.4 Research Participants 

Teachers from government primary schools have participated in a research study from three 

selected schools. The following specific criteria have been considered:  

▪ Teachers who conducted Bangla class 

▪ Taking classes in grades 2 and 3 

▪ Headteachers who monitored the Bangla class and supported Bangla assistant teachers 

from the management side. 

▪ Both male and female teachers have participated as responders. 

▪ Government recruitment teachers, not volunteer teachers, could not participate as 

responders. 

Before conducting the study, a consent letter was provided to the responders to maintain 

confidentiality. Participants provided consent prior to each interview, focus group discussion, and 

class observation, with their consent documented during the interview. This process assured 

participants of confidentiality, voluntary participation, the right to withdraw at any time, and 
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recording of the session. The total participants were 9 teachers, 3 Headteachers, and 6 assistant 

teachers who conducted Bangla classes in grades two and three. 

3.5 Sampling Techniques 

In qualitative research, purposeful sampling helps to understand the real fact that exists or is 

currently happening based on places and people (Creswell, 2012). Similarly, another writer stated 

that regarding purposeful sampling, the proper selection while maintaining the standard of 

individuals and sites is “information rich” (Patton,1990, as cited in Creswell, 2012). The study was 

conducted based on purposive sampling. 

3.6 Data collection method 

Data collection tools are important indicators for identifying the real situation of the phenomena. 

Effective data collection through in-depth interviews and participant observation is helpful for data 

triangulation (Dilshad & Latif, 2013). Data was collected through interviews, classroom 

observations, and focus group discussions. The selection of data collection methods in detail is 

given below. 

3.6.1 Interview Method 

An interview is crucial for gathering in-person data. A well-designed semi-structured interview 

ensures key data is captured within the context while allowing participants to share their own 

perspectives and maintain flexibility during the discussion. (Barrett & Twycross, 2018). For this 

study, individual teacher interviews have been taken to incorporate their opinion. The interview 

was conducted with nine teachers, and the Assistant and Headteachers participated as interview 

respondents. The process of conducting interviews could be a tool for researchers to obtain 

practical views, unique perspectives, and experiences from study participants. It also helps to 

explore in-depth descriptions of real contexts and facilitates interaction with students, which is 
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highly relevant to the study topic. As a result, the interview process is an effective way to capture 

the true context of the study participants. 

3.6.2 Classroom observation 

Another relying solely on teacher experience sharing may not provide a complete picture of 

classroom activities. Therefore, gathering insights through direct observation in the classroom is 

essential and an important data source for the study. Classroom observation is used as it is the first 

stage of the data collection method that helps to find out the implicit output of classroom-based 

learning activities (Wilcox 2000, as cited in Balushi and Saad, 2021). Classroom observation tools 

and guidelines have been developed to get responses from the selected six participants of Bangla 

teachers from government primary schools. Conducting classroom observations for research 

purposes offers invaluable insights into teaching methodologies, explores to enhance their 

instructional techniques, and drives positive outcomes in student achievement. Researchers can 

explore student engagement trends and identify disparities linked to outcomes by utilizing 

classroom observations in research. So, a classroom observation tool has been selected for the 

study. 

3.6.3 Focus group discussion 

Focus group discussion helps to explore instant feedback and viewpoints on the effective 

contribution of group members (Dilshad et al., 2013). In the study, semi-structured, open-ended 

questions were introduced cautiously to facilitate the focus group discussion. The Focus Group 

Discussion (FGD) was a helpful method that provided valuable insights into how teachers perceive 

and interact with students and areas of agreement or disagreement regarding low reading 

competency in primary school. The FGD also facilitated friendly exchanges with participants, 

allowing the researcher to gather diverse opinions. The researcher obtained a holistic 
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understanding of the subject by capturing both combined and conflicting views on Bangla reading 

competency. Overall, the FGD was an effective data collection method that enabled the researcher 

to gather extensive insights into the impacts of teaching practices on the classroom environment 

from students' perspectives. 

3.6.4 Methodology matrix 

Research questions Data 
Source 

Sampling 
Technique 

Research 
Method 

Total number of 
Participants 

How do teachers use 
teaching-learning 
practices in the 
classroom for Bangla 
reading competency? 

Primary Purposive 
Sampling 

Interviews and 
Observation 
 

▪ Assistant Teacher’s 
interview (Bangla): 
3 

▪ Classroom 
observation (3 
schools): 6 
 

 
 
 

What are the factors 
responsible for primary 
graders’ low reading 
competency? 
 
 
 

Primary Purposive 
Sampling 

Interviews,  
and 
FGD 
 

▪ Head Teacher’s 
interview: 3 

▪ Focus group 
discussion (6 
participants): 2 

 

What are the 
significant challenges 
teachers face in 
improving students’ 
reading competency? 

Primary Purposive 
Sampling 

Interviews,  
and 
FGD 
 

▪ Head Teacher’s 
interview: 3 

▪ Focus group 
discussion (6 
participants): 2 
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3.7 Role of Researchers 

As a researcher, I have made sure to use primary data collection tools to gather qualitative data 

through various methods. After collecting the data, I analyze and interpret it. I also interpret the 

findings in terms of research questions and reflect on any biases and influences. Additionally, I 

ensure ethical conduct throughout the study and present my findings through writing and 

dissemination. Iyengar (2011) calls qualitative data self-reveal data; it has a small chance of bias 

by the researcher during the presence of data collection. During data collection, I have always tried 

to collect the actual data that the participants respond to and do not apply any of my personal views 

that may raise questions about the study. I transcribed and translated only the pertinent sections of 

this study, as the conversations were in Bangla, the community's native language. My focus was 

to maintain accuracy: to translate the relevant dialogue accurately, ensuring the original meaning 

remained unchanged, and to keep the conversation's exactness. 

3.8 Data analysis procedure 

Qualitative data exploration refers to the way of narrative, arrangement, and interconnection with 

the concept of the researcher that is aligned with the phenomena (Ian, 1993). The data was 

collected through interviews, FGD, and observation. During data collection from the field, I have 

translated and transcribed the data and generated themes and sub-themes that were provided to the 

responders. Thematic analysis is useful for both small and large data sets, where it helps to analyze 

focus groups and interview data effectively (Braun & Clarke, 2006). For analysis, some steps have 

been ensured, such as reviewing the data in several ways to better understand the meaning and 

capturing the real information related to the questions, themes, and sub-themes. Also, there was an 

emphasis on the content analysis for the study during data collection from the field. After becoming 

acquainted with the data, I initiated systematic coding to organize and condense it into meaningful 
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codes. This process involved various coding techniques, including conceptual, relationship, and 

participant perspective coding. 

3.9 Data analyzing:  

In qualitative research, data collection and analysis occur concurrently (Creswell, 2012). In the 

process of data analysis, I employed the subsequent strategies. 

3.10 The procedure for scrutinizing qualitative data 

3.10.1 Listening with a Deconstructive Approach  

After collecting all the data from the participants, I analyzed it thoroughly. Initially, I listened to 

each recording multiple times to get a better understanding of the practice of classroom teaching 

in those schools. I then tried to summarize each conversation and sometimes compared it with the 

existing literature. The recorded interviews, focus group discussions, and classroom observations 

helped me to understand the study's focus and provided valuable insights. 

3.10.2 Transcription and translation 

I transcribed and translated only the relevant portions of the data collected for this study. Since the 

conversations were entirely in Bangla (the teachers’ native language), I paid close attention to two 

crucial factors while translating. Firstly, I ensured that I accurately translated the relevant portions 

of the conversation, focusing on preserving the original meaning without altering it and 

maintaining the accuracy of the dialogue. 

3.10.3 Creating the Thematic Categories 

To analyze the qualitative data, I used thematic analysis, which is a simple and effective method 

for interpreting qualitative data. Thematic analysis entails interpreting and deciding the 

significance of qualitative data, offering an adaptable and user-friendly technique for analyzing 

such data. (Braun & Clarke, 2006). After receiving the transcript, I followed a systematic process 
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to identify themes and sub-themes. This involved developing themes from the data and then 

splitting them into sub-themes. 

3.10.4 Generating Initial Codes 

After data familiarization, I used systematic coding with different types of codes, including 

conceptual, relationship, and participant perspective coding. This categorization helps to organize 

the codes and compare details before the analytical stages (Vaismoradi et al., 2016). 

3.10.5 Exploring and building the themes 

After coding the data, I widened my analytical range to recognize patterns. I kept my focus on the 

research questions while developing themes. Once I collected all the codes, I sorted them based 

on similarities and used my analytical judgment to group them. If a code had characteristics of 

multiple groups, I assigned it to the group that best suited it. 

3.10.6 Finalizing the sub-themes and themes  

In this phase, I performed interpretive analytical work. I provided detailed definitions for each 

theme and created a list of sub-themes that aligned with significant themes. Sub-themes were 

developed based on the data's demands. This stage finalized the analysis, ensuring each theme 

directly addressed the research questions by crafting a profound narrative. 

3.11 Ethical issues and concerns 

Generally, research ethics means maintaining some morals in conducting the research. Qualitative 

research aims to promote the human experience, values, self-belief, and culture within the actual 

context. It identifies evidence and creates a pathway to elaborate on the entire experience (Creswell 

et al., 2011). Researchers must ensure the collected information's confidentiality and reassure 

respondents that only aggregate data will be disclosed to the public (Okparaugo, 2021). To ensure 

confidentiality, a consent letter has been developed where all the relevant information was 
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incorporated, such as data preservation as confidentially, the right to refine information of the 

responder, the purpose of the study, data validation, and sharing process. 

3.12 Trustworthiness and rigour 

As a researcher, to ensure the study's trustworthiness, it has ensured to show the truth of the 

findings from the data collection. For truthfulness, during data collection, the data was checked 

several times, and ensured a review of the data from the responders. After data collection, I 

presented data on triangulation for validation, peer debriefing for better understanding, and cross-

checked by the participant to ensure the participant's consent. To promote the human experience, 

values, self-belief, and culture of the real context, qualitative research identifies some evidence 

and creates the pathway elaborating the whole experience (Creswell et al., 2011). All the relevant 

information has been incorporated, such as data preservation, the right to refine information of the 

responder, the purpose of the study, data validation, and sharing process that I have kept 

confidential. 

3.13 Limitations of the Study 

A few limitations were raised during the research. Based on the topic, the participants' interest was 

a bit slow to spontaneous. This study has a few limitations. To start, the researcher utilized 

interviews, classroom observations, and focus group discussions all on the same day at one school, 

which was challenging to accomplish. Additionally, the research only gathered data from three 

schools in Kurigram Sadar, limiting the coverage of the research site. Furthermore, the data 

collected from interviews with headteachers was also a limitation. 
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Chapter 4 

Results 

4.1 Introduction 

Throughout this chapter, I present the findings gained from the participants. I carefully addressed 

all the predetermined questions during interviews, classroom observations, and FGDs that 

predominantly focused on students’ Bangla reading competency and its correlation to classroom 

practices, curriculum, teaching-learning activities, and teachers’ perceptions. Reading Bangla 

proficiently is essential for quality education, and the respondents acknowledged that students who 

cannot read Bangla properly must struggle to study other subjects, such as English, math, science, 

etc. A few issues have been identified in the teaching-learning process that could improve 

classroom practices and help students improve their reading skills. Furthermore, the identified 

issues may help the students to achieve their reading skills simultaneously. 

The sections below are categorized into three main categories and eleven sub-categories that were 

derived from the analysis of interviews, observations, and focus group discussions. Each category 

is discussed in detail with examples from the findings that relate to exploring the existing teaching 

practices in Bangla reading competency at government primary schools.  

1. Teaching-learning practices in the classroom for Bangla reading competency  

2. The contributory factors for students’ low reading competency 

3. Major barriers and ways of overcoming  
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4.2 Teaching-learning practices in the classroom for Bangla reading competency  

4.2.1 Significance of student’s reading skills 

Each respondent has acknowledged that enhanced reading skills are essential for students' 

academic success in primary education and beyond. Specifically, at the beginning of the primary 

level, strong reading skills are crucial for continuing students’ further education, as Ms. Jiniya, a 

senior teacher (Interview #5, 13.06.2023), believed that Bangla is the foundation for all subjects. 

Likewise, Ms. Halima Begum, one of the Headteachers of a studied school (Interview #1, 

15.06.2023), mentioned that students' future educational outcome depends on fluent Bangla 

reading skills since it will help students excel in the future. Without proper Bangla reading and 

comprehension skills, students may struggle with other subjects and with presenting their 

knowledge. Students must learn phonemic knowledge, letters, vocabulary, Kar sign, and conjunct 

letters to improve reading skills. 

Ms. Jabunnesa, an assistant teacher (Interview # 4, 13.06.2023), echoed, saying, " To comprehend 

difficult vocabulary, students' reading skills are essential, including recognizing letters, Kar sign, 

and repeated reading and writing. However, Ms. Shoheli, the Headteacher (Interview #3, 

13.06.2023), stated, "It is important to teach the letters well, including conjunct letters, small, big, 

and difficult words. Only then can they learn to read effectively. Otherwise, it becomes 

challenging.̋ 

4.2.2. Learning different reading skills through existing practice 

Learning in letters, phonics, conjunct letters, Kar sign, and vocabulary decoding effectively 

improves students' reading skills in primary school contexts. Ms. Shoheli, the headteacher 

(Interview #3, 13.06.2023), described that "A student needs a comprehensive knowledge of the 
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alphabet, including letters, Kar signs, and conjunct letters, vocabulary, and a good understanding 

of words to read easily. Proper pronunciation is also crucial.̋ 

Besides, from the observation (Observation #1, 13.06.2023) it was observed that the teacher 

verbally taught cvwo (selvage), nvuK (shouting out), and Xvjy (slope) words without using the board. 

Little time was given to word pronunciation and breakdown. When taught how to pronounce the 

word, he did not use the board to break it down into letters. According to the teachers’ guide (TG), 

the teacher needs to use the board to write vocabulary words and teach them by breaking them 

down. Similarly, (Observation #2, 13.06.2023), little concentration is given to the pronunciation, 

where letters and letters make sounds, verbally taught pronouncing cvwo (selvage), nvuK (shouting 

out), without demonstrating the letter breakdown on the board. 

Ms. Jabunnesa, an assistant teacher (Interview # 4, 13.06.2023), described that in grades one and 

two, students learn all the conjunct letters. Sometimes, it isn't easy to teach them as all students are 

not at the same level. "Everyone can't identify the conjunct letter, which is one of the problems.̋ 

At the primary level, students often struggle with pronunciation and developing their reading skills. 

However, it was found that (Observation #3, 15. 06.2023) students did not have an opportunity to 

read the poem fluently and accurately or to practice reading with proper intonation. Additionally, 

the students were struggling with decoding, and reading was not supported. Likewise, 

(Observation #2, 15.06.2023) found that the teacher read a poem aloud and instructed the students 

to follow along with their fingers, whereas the students did not get help when struggling with 

matching fingers. Memorizing the poem was emphasized, and as a result, the class ended quickly. 
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4.2.3 Usage of teaching and learning materials 

A different dimension was found when exploring the supplementary materials used in the 

classroom along with the textbook, as Ms. Halima, the headteacher, described: 

To improve students' reading skills, we provide supplementary books to reading practice 

by encouraging students to share stories in class. During the Supplementary Reading 

Materials (SRM) period, students read and discuss storybooks in groups. Struggling 

students are paired with more proficient ones to improve their skills (Personal interview 

#1, 15.06.2023), 

In this regard, Ms. Jiniya, an assistant teacher (Interview #5, 13.06.2023), mentioned, "We use a 

variety of teaching aids, such as textbooks, pictures, models, and posters. In addition, we utilize 

the textbook's illustrations to facilitate discussions and comprehension checks with students about 

the topic.̋  

However, from the observation (Observation #6, 14.06.2023), the teacher followed the teacher 

guide (TG) systemically, introducing new words and conjunct letters, making sentences, and 

practicing reading and writing. Besides (Observation # 3, 15.06.2023), the teacher depended on 

the textbook to teach conjunct letters without using supplementary materials like charts or 

diagrams. 

During class, only textbooks were used as materials, and no additional resources, such as letter 

charts, cards, or conjunct letter charts, were utilized to provide visual aids. Similarly, the teacher 

only used textbooks as teaching material during class and showed pictures without any 

supplementary materials. Although the teacher tried to introduce some new words, they were not 
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explained thoroughly on the board. Consequently, the students adopted the words without fully 

understanding their meanings (Observation #2, 13.06.2023).  

4.2.4 Assessment practices 

The early-grade reading assessment tools (EGRA) are important for identifying reading 

competency gaps. The tools help to identify the students' reading gaps and help to prepare remedy 

plans. Mrs. Halima, the Headteacher (Interview #1, 15.06.2023), described, " To identify students' 

low reading competency, we individually assess their reading skills with a specific text. This 

enables us to find solutions and address weaknesses effectively.̋ Additionally, Ms. Shakina, another 

Headteacher (Interview #2, 14.06.2023), mentioned that we create reading groups in class and 

provide additional reading materials but do not use extra assessment tools to evaluate reading 

competency. 

From the classroom observation (Observation # 6, 14.06.2023) it was found that, during class, the 

teacher carefully evaluated each step, asked questions, corrected errors, and assessed the student's 

use of conjunct letters. 

Besides, Ms. Shoheli, another headteacher (Interview #3, 14.06.2023), mentioned, “After each 

lesson, we only thoroughly assess reading competency without relying on other tools.” 

During FGD (Focus group #1, 14.06.2023). one respondent described that we conduct 

Supplementary Reading Materials (SRM) classes for reading assessments, provide storybooks, and 

use cards as teaching aids. We assign homework, monitor progress, and identify struggling students 

for separate classes. However, we do not use specific tools to identify low reading competency 

gaps.  



29 
 

Besides, from the FGD, another respondent described that continuous assessment is far 

more effective in enhancing reading skills than exams, which leads to improved student 

performance. Regrettably, our education system tends to prioritize summative evaluation 

over formative assessment, although formative assessment helps repeatedly improve 

students' reading competency. (Focus group notes #1, 14.06. 2023). 

4.3 Factors responsible for low reading competency of the students 

4.3.1 Lack of dedication of the teachers  

Teachers’ sincerity such as preparing a lesson plan, time management, proper interaction and 

instruction, and participation in the classroom may help students in their progress. In this regard, 

Ms. Shakina, the Headteacher (Interview #2, 14.06.2023), described that "Bangla teachers have 

specific roles in arranging additional classes for weaker students to improve their reading skills. ̋

Similarly, Ms. Shoheli, another Headteacher (Interview #3, 13.06.2023), mentioned that teachers 

should be committed to teaching Bangla with proper spelling, pronunciation, and punctuation 

while providing ample student support. 

Likewise, Mr. Rafiqul Islam, the assistant teacher, described that teachers must ensure students 

recognize letters, kar symbols, conjunct letters, and vocabulary to improve their reading abilities. 

He also mentioned even in fourth and fifth grades; students often struggle to match kar signs with 

letters, which impairs their comprehension. (Personal interview #6, 14.06 2023) 

From the observation, it was observed that (Observation #1, 13.06.2023) teacher asked the grade 

two students to read one line of the poem at a time and match their fingers with the teacher. The 

students tried to read correctly, and some struggled in reading but did not get support to read 

correctly from the teacher. Similarly, (Observation #3, 15.06.2023) found that the student who 
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faced reading difficulties was unfortunately not provided with the necessary support in the 

classroom. Furthermore, from the classroom observation (Observation #2, 13.06.2023), it was 

found that the teacher prioritized group work for the students' reading correctly rather than 

supporting the individual students struggling with decoding and reading severely. 

4.3.2 Lack of parental involvement  

Completing students' home tasks and awareness of parents is essential to improve performance. 

Students often receive homework, but their home environment is sometimes not conducive to 

studying. The Headteacher, Ms. Shakina (Interview # 2, 14.06.2023), stated, "Practicing at home 

can improve reading performance. ̋

Similarly, Ms. Halima Begum, the Headteacher (Interview #1, 15.06.2023), described that teachers 

and parents must be more aware of improving students' reading competency. Many students do not 

complete their homework, and some parents do not supervise their children's homework. 

Unfortunately, some guardians and teachers neglect their children's education. Ms. Shoheli, the 

Headteacher (Interview #3, 13.06.2023), echoed, saying parents should ensure their children 

complete homework and reading at home to improve their competency. However, Ms. Salma, the 

assistant teacher (Interview #8, 15.06.2023), stated, "Active communication between parents and 

teachers is essential for improving students' reading skills.̋ 

During the FGD, one respondent (Focus group #1, 14.06.2023) described it as a big problem when 

students don't complete assigned homework and return to school without practicing. However, the 

assistant teacher (Interview #7, 14.06.2023) described that "Many students from families with 

limited education struggle with reading. Increased parental involvement is crucial to address this 

issue.̋ 
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4.3.3 Students’ irregularity and low attendance rate 

Regular attendance is an essential issue in our primary school's context in our education system. 

From the FGD, the respondents (Focus group #1, 14.06. 2023) stated that regular school attendance 

is crucial for struggling students as it can significantly enhance their reading proficiency. Similarly, 

in another FGD, the respondents (Focus group #2, 13.06.2023) agreed that "Irregular attendance 

negatively affects student confidence and concentration in class.̋  

Furthermore, Ms. Shakina, the Headteacher (Interview #2, 14.06.2023), mentioned that "Irregular 

attendance negatively affects student learning, a significant challenge for teachers. ̋ 

Besides, Ms. Shoheli, the headteacher (Interview #3, 13.06.2023), stated that although some 

students attend class, their mischievous behavior and lack of attention suggest they are not fully 

engaged. Some students are frequently absent, leading to isolation and difficulty participating in 

class. 

4.3.4. Teachers’ perception of textbooks and curriculum 

A new dimension is uncovered when exploring the teacher's views on the curriculum and textbook. 

Ms. Halima, the headteacher (Interview #1, 15.06.2023), stated that "students who use these 

textbooks and curriculum will achieve the necessary learning outcomes for future success.̋ 

Similarly, Ms. Shakina, another Headteacher (Interview #2, 14.06.2023), said that textbooks 

present letters, vocabulary, fill-in-the-blanks, and conjunct letters separately with clear instructions 

for teachers, which helps students. 

Likewise, Ms. Halima, the Headteacher (Interview #1, 15.06.2023), mentioned that the teaching 

method and textbooks instill practical skills in students by providing real-life examples, such as 

learning letters, words, and sentences. 
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Besides, Ms. Amena Begum, an assistant teacher, said every student has a unique learning 

style, but our one-dimensional education system restricts opportunities for talent 

development, such as the Sundarban lesson in textbooks, which lacks reality for students 

learning. To enhance the learning experience, students need to witness the Sundarban 

firsthand. The current education system needs more scope for talent development. Students 

generally fall into three categories such as good, medium, and low understanding levels in 

a classroom; however, textbooks are not designed to cater to these different category levels, 

which may impede effective learning. (Personal interview #7, 14.06. 2023). 

4.4 Major barriers and ways of overcoming  

4.4.1 Lack of decoding skills in the earlier grades  

Student's fluency largely depends on the first and second grades as in this stage, students learn 

letters, Kar sign, conjunct letters, and decoding skills to increase reading skills. Ms. Halima, the 

headteacher (Interview #1, 15.06.2023), revealed that some first graders struggle with recognizing 

letters, causing frustration. At my school, about 5% face these challenges. Teachers must prioritize 

reinforcing these skills in class and encourage practice at home. Similarly, Ms. Amena Begum, the 

assistant teacher (Interview #7, 15.06.2023), described that "weak students struggle with reading 

and writing fluency, which becomes apparent in first grade and intensifies in second grade.̋ 

Ms. Jiniya, the assistant teacher (Interview #5, 13.06.2023), emphasized that "students must 

develop phonological awareness, letter knowledge, vocabulary, reading skills, and comprehension. 

As children learn to read, they gradually improve their comprehension level.̋ Similarly, Ms. 

Shakina, the Headteacher (Interview #2, 14.06.2023), described that "before students can read 
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fluently, they must first learn the alphabet and read with proper spelling. Over time, their reading 

fluency will improve. ̋

Besides, during FGD one respondent (Focus group #2, 13.06.2023). agreed that the students 

struggle with recognizing letters, which hinders their ability to understand words and sentences. 

This is due to a lack of stored vocabulary, making it difficult to comprehend complex texts like 

poetry. Additionally, recognizing new words is challenging for students.  

From the focus group discussion, the respondents (Focus group #1, 14.06.2023) said, "Decoding 

letters, words, and phonemes is challenging for some students.̋ 

Besides, Ms. Salma Begum, the assistant teacher, described that due to a lack of vocabulary, 

conjunct letters, and punctuation, some students struggle to comprehend text while reading with 

the teacher in the same intonation. It's difficult for students to understand complex conjunct letters. 

For example: eªv²b, eªv²b is spelled ² (Personal interview #8, 15.06.2023). 

Ms. Halima, the headteacher (Interview #1, 15.06.2023), stated that students who struggle with 

reading skills, conjunct words, pronunciation, and punctuation are often promoted to the next grade 

without adequate knowledge in primary schools.  

In addition, the assistant teacher (Interview #7, 14.06.2023) stated that some students struggle with 

pronunciation, letter recognition, understanding the word meanings, and comprehending subject 

content. These are the vital challenges. 
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4.4.2 Teachers’ Preparedness 

Ensuring a congenial environment in the classroom and the teacher’s student interaction is 

essential to engage all the students in learning activities. Ms. Jiniya, an assistant teacher (interview 

#5, 13.06.2023), emphasized “One of the teachers stated the importance of teachers' preparation, 

and without appropriate teacher presentation, reading competency cannot be achieved for student’s 

effectively. ̋

From class observation (Observation #1, 13.06.2023) it was found that the teacher did not follow 

the Teacher guide (TG) outlined, resulting in a disrupted class sequence, and completed the class 

in less than the allotted time.  Similarly, (Observation #2, 13.06.2023) the class was shortened due 

to the emphasis on memorization, which took up most of the class time. The lack of preparation 

was evident in the conduction of the class. 

Besides, another observation was found (Observation #3, 15.06.2023) that the teacher instructed 

the students to open the relevant book page and read the poem. However, he did not provide any 

guidance on how to read the sentence correctly or how to comprehend the text properly. 

Additionally, he was not active in conducting the class.  

4.4.3 Strategies for Improving Reading Competency 

The study's most crucial factor is how to maximize low reading competency. One of the vital areas 

to be explored is closely related to the research questions. 

Mr. Rafiqul Islam, the assistant teacher (Interview #6, 14.06.2023), stated that "students should 

learn letters, kar symbols, and conjunct letters. They must read conjunct letters phonetically to 

learn new words.̋ Similarly, Ms. Halima, the Headteacher (Interview #1, 15.06.2023), described 

that students should consistently practice letter pronunciation and phonemes to develop reading 
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and speaking skills. Also, teachers should prioritize teaching correct letter pronunciation, writing, 

and reading. Teachers and parents must encourage students to practice regularly at home and 

school. Likewise, the assistant teacher (Interview #7, 14.06.2023) mentioned that "students must 

acquire listening, speaking, reading, and writing skills to improve their reading abilities. 

Recognizing letters accurately to match the text with the fingers is essential.̋ 

Mr. Harun-or-Rashid, the assistant teacher (Interview #9, 15.06.2023), mentioned, " When 

delivering a lesson, using visual materials such as letter charts, cards, and pictures is crucial in 

facilitating students' comprehension and understanding.̋   

From the classroom observation (Observation # 6, 14.06.2023), it was found that "Proper 

instruction is essential to ensure effective teaching and learning. Similarly, (Observation # 6, 

14.06.2023) Incorporating real-life examples during class is an incredibly effective way to help 

students understand lessons more clearly and confidently. Additionally, Mr. Rafiqul Islam, the 

assistant teacher (Interview #6, 15.06.2023), stated that teachers should use content pictures in 

their textbooks, practical materials such as letter charts, letter cards, conjunct letters charts, and 

other supplementary reading materials. 

During FGD, one respondent (Focus group #2, 13.06.2023) stated, “To improve students' reading 

skills, it is necessary to practice formative assessments while teaching decoding and reading. 

Identifying reading gaps and adjusting instruction accordingly is also crucial.̋ 

However, from the FGD, the respondents agreed that (Focus group #2, 13.06.2023) By motivating 

the teachers to prepare for classes, the headteacher can significantly play a role in improving the 

student’s reading skills. 
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Chapter 5 

Discussion and Conclusion 

5.1 Introduction 

The discussion section mainly focuses on examining the findings in relation to the existing 

literature, identifying implications for practice, and suggesting areas for future recommendations. 

It explores the various factors contributing to the gap, such as teachers' preparedness, use of 

materials, and curriculum effectiveness. Additionally, this section aims to provide a deeper 

understanding of the complexities surrounding early-grade reading competency and offers insights 

on how to minimize reading gaps. This portion of this research has been explained mainly under 

the three main areas, i.e., existing teaching-learning practices, which are focused on the 

interrelation to improving student's reading skills. The relevant factors associated with low reading 

competency in early grades of primary schools. Also, there are challenges teachers face for 

experiencing low reading competency for the students. The chapter concludes by providing 

recommendations for improving reading competency at the primary level. 

5.1.1 Improvement of students' reading proficiency through teaching and teaching materials 

The USA's National Reading Panel recommends teaching children phonological awareness first, 

followed by a gradual emphasis on phonics, vocabulary, reading, and comprehension to be student 

fluent readers. (NICHD, 1997). The acquisition of letters, conjunct letters, kar signs, and 

vocabulary has been agreed upon by almost all teachers as a crucial requirement for early-grade 

students to attain reading competency. Teaching phonemic awareness starts with words and initial 

consonants, vowels, letters, decoding, and blending letters. This helps to improve children's 

understanding of the parts of printed words and makes them proficient in phonemic awareness 

(Treiman, 2017). However, based on classroom observations, it has been found that some teachers 
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conduct their classes using traditional methods. They tend to rely less on the Teacher Guide's (TG) 

instructions. Specifically, they teach conjunct letters and vocabulary verbally instead of utilizing 

the blackboard to break down the words. Additionally, the teacher emphasized memorizing. 

Acquiring reading skills is a vital foundation for gaining language abilities (Sattar & Salehi, 2014). 

The teachers expressed deep concern regarding students' existing low reading competency, which 

seems to begin in early grades and continue into upper classes. It has been observed that teachers 

only depended on textbooks in the classroom teaching to the students. Additionally, less use of 

teaching materials, lack of preparedness, parent unawareness, irregular attendance, and effective 

evaluation are factors affecting reading competency. Similarly, during interviews with Bangla 

teachers, they stated that they mostly face significant challenges in teaching students decoding 

skills, which are crucial for developing reading abilities. 

The teachers expressed positive opinions about the textbooks, teaching aids, and curriculum, 

stating that they are well-organized and beneficial for both teachers and students. In Bangladesh, 

primary students’ textbooks are designed on the whole language approach. According to the 

textbooks, students are taught to memorize rhymes and learn sentences or words before phonics, 

phonological awareness, and letters are taught (NCTB, 2015). In our current situation, students are 

struggling to learn phonological awareness and phonics through the teaching approach, which is 

hindering their ability to develop decoding skills and blend words. However, classroom practice 

depends on a suitable environment for effective learning with the proper instruction aligned with 

textbooks and teachers' guides.  

Connor (2005) stated that teachers' instructional practices and interactions with students in the 

classroom have a significant impact on student outcomes (NICHD-ECCRN et al. 2002 as cited in 

Connor 2005). From this study, one of the teachers mentioned that there are three categories of 
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students in the class - sound, medium, and low categories and their understanding levels are not 

the same. Besides, the curriculum is designed in a one-dimensional way, and the books are not 

meant for three categories of students. As a result, it limits talent development in inbuilt content 

on textbooks and curricula in the primary context. 

The foundation of reading skills largely depends on letter, word recognition, and decoding skills; 

these are the starting level of reading instruction and build the students' confidence. (Lehr et.al 

2005). In this study, the headteacher emphasized the importance of teachers' sincerity towards their 

students in achieving reading skills. Regardless of the qualifications or experience of the teachers, 

their sincerity holds excellent value. Without sincerity towards their students, their knowledge and 

expertise hold little significance. Teaching students with integrity and genuineness is absolutely 

crucial for their success. Teacher-guided decoding instruction effectively enhances children's 

vocabulary and reading skills, primarily through phonological awareness practices. Even if 

children start with low decoding ability, they can significantly improve their skills under the 

guidance of teachers (Connor et al., 2004). Based on classroom observation, it was noted that the 

teacher taught vocabulary or words verbally without using the board. Little emphasis was given to 

word pronunciation by demonstrating the letter breakdown on the board. The students did not get 

an opportunity to read the poem fluently and accurately or practice reading with proper intonation. 

Moreover, teachers emphasize memorizing rather than reading the poem with comprehension 

while teaching the poem. 

5.1.2 Factors contributing to low reading competency and assessment process  

Libraries with free access and age-appropriate books are essential for children's learning and love 

for reading. However, primary schools lack such facilities, hindering children's access to resources 

that can improve their reading skills (Phillips et al., 2017). Besides, it was observed that teachers 
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predominantly relied on textbooks as their teaching; almost all the teachers did not additionally 

use supplementary materials and teaching aids such as letter charts or cards in classroom practices. 

A baseline survey was conducted using early-grade reading assessment tools to assess students 

reading fluency. The result showed low reading competency per minute in grades one and two 

(Shimu S.S et al., 2016).  The EGRA tools effectively use early-grade reading assessment to 

measure the real reading problem. However, the findings illustrated that some teachers assess their 

students by evaluating each step, asking questions, correcting errors, and assessing the students. 

Besides, almost all the teachers stated that they do not use additional tools like early grade reading 

assessment tools for the students to improve reading assessment. That is one of the relevant tools 

that identifies low reading competency in students struggling with decoding. 

Voinea (2018) stated that formative assessment is a continuous process of giving feedback to 

students on their learning progress and identifying strengths and weaknesses. Similarly, formative 

assessment improves learning by evaluating students using a criterion-based method. It helps 

students identify strengths/weaknesses and adjust learning strategies (Black & Wiliam, 1998). On 

the other hand, one of the respondents in the focus group discussion stated that continuous 

assessments are significantly more beneficial in improving reading skills than exams, which 

ultimately leads to enhanced student performance. However, it is unfortunate that our education 

system tends to prioritize summative assessments over formative assessments, even though 

formative assessments are crucial in strengthening students' reading competency. 

5.1.3 Support from different roles 

As educators, teachers hold a significant responsibility in education. They play a vital role in 

helping students develop personal qualities such as motivation, equipping them to pursue their 

aspirations, learn independently, and achieve their goals (Alderman, 2008). From this study, the 
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Headteachers have emphasized that Bangla teachers play a vital role in organizing extra classes 

for weaker students to enhance their reading skills. Additionally, they should be dedicated to 

teaching Bangla with accurate spelling, pronunciation, and punctuation while providing adequate 

student support. During the class observation, it was noted that certain teachers instructed the 

second-grade students to read one line of the poem at a time while following along with their 

fingers. Although the students attempted to read accurately, some faced difficulties while reading 

and did not receive adequate assistance from their teacher to read correctly. 

A range of research from the United States, Australia, and Ghana provides evidence that children's 

attendance plays a significant role in their learning and has an impact on their academic 

achievements (Cannon et al., 2006, as cited in Mayari, 2022 ). The teachers emphasized the 

importance of regular school attendance for struggling students, as it significantly enhances 

reading proficiency. Irregular attendance negatively affects student confidence and concentration 

in class. According to the study, some students are absent from school due to their parents' lack of 

awareness, disinterest in education, and poor economic conditions. 

5.1.4 Challenges and overcoming strategies 

First-graders who lack knowledge of letters, letter-sound correspondences, and phonological 

awareness require explicit and systematic instruction to effectively acquire the decoding strategies 

necessary (Torgesen, 2004). In the study, the teachers mentioned that first-grade students struggle 

with letter recognition, which causes frustration. Additionally, they face challenges with reading 

and writing fluency that become more pronounced in second grade. Torgesen (2004) stated that 

schools must focus on preventing early reading weaknesses and reading deficits by providing 

excellent core instruction for weaker children. Similarly, teachers need to pay attention to early 

graders learners to improve their decoding skills as per teacher instruction (TG). 
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Good teaching requires a well-informed understanding of the subject, effective teaching methods, 

and teachers adapting their methods to meet the needs of diverse learners, ensuring high standards 

across all students (Alton‐Lee Citation 2003 as cited in Judy, 2008). The importance of teacher 

preparation was emphasized by one teacher, who stated that effective student reading competency 

cannot be achieved without it. The Teacher Guide (TG) was not found to be followed by most of 

the teachers during class observation, resulting in a disrupted class sequence and the class being 

completed in less than the allotted time. 

Students can significantly benefit from receiving specific positive responses on their homework 

performance. It is important for parents and other adults to have a clear understanding of the 

concepts covered in the homework. Doing so makes students feel more confident and motivated 

in their academic pursuits (Johan M.T et al, 2004). From the studies, teachers mentioned practicing 

at home can significantly enhance a student's reading performance. Active parental involvement is 

absolutely essential for the success of elementary school students in completing their homework 

(Epstein, J. 1988). However, many students fail to complete their homework, and some parents do 

not oversee their children's homework. Additionally, some students with limited family education 

backgrounds struggle with reading competency and adopting learning. Therefore, active 

communication between parents and teachers is essential for improving students' reading skills.  

An individual's ability to focus attention on language awareness includes skills that connect 

vocabulary and reading comprehension, such as phonemic awareness, which is crucial in early 

grades of reading (Stahl S.A, 2007). It is important for teachers and parents to encourage students 

to practice regularly both at school and at home. When delivering a lesson, using visual aids such 

as letter charts, cards, and pictures can significantly enhance students' comprehension and 

understanding. Proper instruction is crucial to ensure effective teaching and learning. Similarly, 
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incorporating real-life examples during class is an incredibly effective way to help students 

understand lessons more clearly and confidently. 

To assist students in enhancing their reading skills, the headteacher can support Bangla teachers 

by providing motivation. Additionally, they can significantly improve students' reading skills 

through teacher's supportive supervision. Based on the focus group discussion, the headteachers 

should play a vital role, as recommended by other teachers.  

Students' low reading competency is a crucial issue that needs to be tackled head-on in their 

continuing education. It is of utmost importance that we need to adopt effective teaching practices 

in the classroom to enhance students' reading proficiency and ensure their successful completion 

of the education cycle. Otherwise, a large percentage of students would not be able to complete 

the education cycle. 

5.2 Conclusion  

This study mainly focuses on how the teachers' teaching practices in the classroom improve 

students' reading competency. It also explores how these teaching practices align with the 

textbooks, teacher guides, and curriculum. Additionally, the study explores the way teachers 

involve students in the teaching process and how actively students participate in the classroom. 

The study also identifies the use of teaching aids and how to maintain the sequence of the lesson 

delivery. 

The study has explored some key areas of concern. In many cases, teachers conducted classes with 

inadequate preparation. Teachers often focused on memorizing the poem instead of allocating 

enough time to blend words, form sentences, and develop decoding skills. Most teachers relied 

solely on textbooks rather than using the teacher guide (TG). They did not use any additional tools 
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to identify poor readers and develop a plan to help them. It is common for students in grades two 

and three to struggle with reading due to a lack of sufficient support during the learning process. 

Furthermore, this study also revealed the importance of proper assessment and the use of teacher 

guides and teaching aids in the classroom. Additionally, it emphasized the need for teachers to 

prioritize teaching letters and kar signs, blending words and sounds, and effectively utilizing 

phonological awareness and phonics from the early grades. Also, this study would enhance the 

researcher's understanding of the teaching approach adopted by Government Primary School 

teachers. The researcher could understand the reasons for low reading competency and explore 

solutions to this issue. Additionally, the study provides valuable factors and recommendations for 

practitioners and stakeholders to improve further to reduce low reading competency in government 

primary education. 

One of the key factors in providing quality education is ensuring that students are proficient 

readers. However, many students are unable to achieve this level of competency even after 

completing early grades. To address this issue, it is necessary to rethink the current approach to 

teaching and learning. 

5.3 Recommendation  

After carefully completing all the necessary steps, this study provides the following 

recommendations that could be useful in improving the teachers' teaching effectiveness.  

▪ Teachers need to be mindful of their approach when teaching pronunciation, letters, 

conjunct letters, vocabulary, blending words, and sentence construction to help students 

learn effectively in first and second grade. 
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▪ Teachers need to use teaching aids like letters and conjunct letters cards in the classroom 

regularly and teach the students following the teacher's guided instruction to maintain the 

class flow. 

▪ To enhance reading competency and alleviate monotony, it is necessary to provide students 

with grade-appropriate supplementary reading materials and conduct weekly 

supplementary reading materials (SRM) classes. 

▪ To enhance reading competency, it is essential to apply alternative assessments, such as 

early-grade reading assessment tools. These tools can help improve reading skills and 

identify the problem behind low reading competency. 

▪ Arranging parent meetings to increase parents’ awareness and inform their children's 

reading progress. 

The headteacher could create a positive learning environment for the Bangla reading practices 

and ensure necessary teaching aids for effective class conduction. 
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Appendices 1  

Consent Letter for interview  

Respected Participants  

Greeting!! 

To complete the master’s in education from BRAC University, a research study is a part of the 

master’s. I am Md. Atoar Hosen is seeking your cooperation in conducting the research titled 

''Practices and problems of Bangla reading competency in early grade students at primary 

schools.''. Among the chosen GPS, I would prefer to collect some information and gather data with 

you through an interview process. Participants will provide some information regarding teaching-

learning initiatives and share the reason for low reading competency from their own perceptions 

and experience with the relevant textbook and teaching method. 

It is only voluntary support for the research.  

The participant’s identity and schools name would be kept confidential by only the interviewer. 

You have the right to withdraw your participation and review your provide data at any time. 

The interview will be conducted in person. If further queries or questions about the research 

study, please communicate with me. 

Your valuable time will be highly appreciated in this regard. 

This is notified that _____________ on date ____________allows the interview by Atoar Hosen. 

Name of the Interviewee: ---------------------------------------------------------- 

Name of the Interviewer: ----------------------------------------------------------- 
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mv¶vrKv‡ii Rb¨ m¤§wZcÎ, 

m¤§vwbZ AskM«nYKvixiv 

ï‡f”Qv!! 

eª¨vK BDwbfvwm©wU †_‡K wk¶v wel‡q mœvZ‡KvËi m¤úbœ Kivi Rb¨ GKwU M‡elYv mœvZ‡KvËi Aa¨vq‡Yi GKwU Ask| Avwg †gvt 

Av‡Zvqvi †nv‡mb, " cÖv_wgK we`¨vj‡q cÖviw¤¢K-†MÖ‡W wk¶v_©x‡`i evsjv covi `¶Zvi mv‡_ wk¶v`v‡bi Abykxjb Ges mgm¨v" 

kxl©K M‡elYv cwiPvjbv Kivi Rb¨ Avcbvi mn‡hvwMZv Kvgbv KiwQ| wbe©vwPZ cÖv_wgK we`¨vj‡qi g‡a¨ †_‡K, Avwg GKwU 

B›UviwfD, K¬vm AeRvi‡fkb I †dvKvm MÖæc wWmKvkb cÖwµqvi gva¨‡g Avcbvi/Avcbv‡`i m¤§wZ‡Z wKQy Z_¨ msMÖn Ki‡Z 

m`q mn‡hvwMZv Kvgbv KiwQ| AskM«nYKvixiv wk¶Y- †kLv‡bv D‡`¨v‡Mi wel‡q wKQy Z_¨ cÖ`vb Ki‡e Ges Zv‡`i wbR¯̂ 

Dcjwä Ges AwfÁZv †_‡K cvV¨cy Í̄K Ges wk¶v`vb c×wZi mv‡_ mvejxj covi †hvM¨Zv cyivcywi AR©b bv Kivi KviY †kqvi 

Ki‡eb| 

Askগ্রnYKvixi bvg/cwiPq I we`¨vj‡qi bvg mvÿvZKvi MÖnYKvix †Mvcb ivL‡eb| 

Avcbvi AskMÖnY cÖZ¨vnvi Kivi Ges †h †Kv‡bv mgq  Avcbvi mieivn Kiv- Z_¨ ch©v‡jvPbv Kivi AwaKvi i‡q‡Q| 

mv¶vrKviwU e¨w³MZfv‡e/`‡j †bqv/ n‡e| M‡elYv Aa¨qb  m¤ú‡K© AviI Rvbvi  _vK‡j, AbyMÖn K‡i Avgvi mv‡_ †hvMv‡hvM 

Ki‡eb| GB wel‡q  Avcbvi g~j¨evb mgq AZšÍ ¸iæZ¡c~b©| GB g‡g© †Nvlbv Kiv n‡jv †h ------------------------- Zvwi‡L-

-----------Rbve †gv. Av‡Zvqvi  †nv‡m‡bi mv¶vZKv‡ii Rb¨ AbygwZ cÖ`vb Kiv n‡jv|  

mv¶vrKviMÖnxZvi bvg: ------------------------------------------- ¯̂vÿi: ---------------------------- 

 

m¤§wZ MÖnYKvix:   

mv¶vrKviMÖnYKvixi bvg: ------------------------------------------- ¯̂vÿi: ---------------------------- 

ZvwiL: ------------------------------------------------------------ ’̄vb: 
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Appendix 2  

Interview Questions 

Bangla Teacher’s interview form  

Teaching experience in Bangla Subject ------------- Years Months 

Type of training received on the Bangla subject--------------------------------------------- 

 

1. How many years have you been teaching Bangla subjects in the classroom? 

(Avcwb KZ eQi hver †kÖwYK‡ÿ evsjv weq‡q cvV`vb K‡ib?) 

2. Is it important to ensure students’ Bengali reading skills in the early grades of primary 

schools? Why do you think so? (cÖv_wgK  we`¨vj‡q cÖv_wgK  †MÖ‡W wkÿv_©x‡`i evsjv covi `ÿZv  wbwðZ 

Kiv wK ¸iæZ¡c~b©? Avcwb †Kb †mUv g‡b K‡ib?) 

3. What skills do you think students need to enhance to improve their reading skills? Please 

briefly explain. (wk¶v_©xi cVb `¶Zv AR©‡bi Rb¨ †Kvb †Kvb `¶Zv AR©b Kiv cÖ‡qvRb e‡j Avcwb g‡b K‡ib, 

ms‡¶‡c e¨vL¨v Kiæb) 

4. How do you usually conduct Bangla classes? Please briefly explain. (Avcwb mvaviYZ wKfv‡e 

evsjv K¬vm cwiPvjbv (cvV Dc ’̄vcb) K‡ib? ms‡¶‡c e¨vL¨v Kiæb)  

5. What materials and strategies do you use in the classroom to improve students' reading 

skills? (wk¶v_©x‡`i cVb `¶Zv AR©‡b Rb¨ Avcwb †kªwYK‡¶ Kx Kx DcKiY I †KŠkj e¨envi K‡i _v‡Kb?) 

6. What problem do you face while giving instructions to read words to students blending 

letters and conjunct letters? (wk¶v_©x‡`i eb© Ges hy³ eY© GKmv‡_ wgwj‡q kã covi wb‡ ©̀k †`qvi mgq Avcwb 

†Kvb ai‡Yi mgm¨vi m¤§yLxb nb?) 
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7.  What are the main problems of students decoding and understanding sentences or reading 

text at the primary level? (cÖv_wgK †MÖ‡W wk¶v_©x‡`i cv‡Vv×vi Ges evK¨ ev cvV¨ †evSvi †ÿ‡Î cÖavb mgm¨v¸wj 

Kx Kx?) 

8.  Do you find any gaps between teaching methods and textbooks? Please be specific about 

your experience. (Avcwb wK cvV`vb c×wZ Ges cvV¨cy Í̄‡Ki g‡a¨ †Kvb mgš̂qnxbZv Lyu‡R cvb? Avcbvi AwfÁZvq 

mywbw ©̀÷ K‡i ejyb) 

9. To what extent do you think the existing curriculum/Bangla Textbook support students to 

achieve reading skills? (evsjv wel‡q eZ©gvb KvwiKyjvg/wk¶vµg wk¶v_©x‡`i cVb `¶Zv AR©‡bi Rb¨ KZUv 

mnvqK e‡j Avcwb g‡b K‡ib?) 

10. What are the advantages to teach students following the teacher's instruction guide? Please 

briefly explain. (wk¶K wb‡`©wkKv AbymiY K‡i wk¶v_©x‡`i †kLv‡bvi myweav¸‡jv Kx Kx? ms‡¶‡c ejyb?) 

11. What problems do the students have in keeping up with the reading book during the 

teacher's aloud reading as per the teacher's instruction guide? Please briefly explain. (wk¶K 

wb‡`©wkKv Abyhvqx wk¶‡Ki mie cv‡Vi mgq wk¶v_©x‡`i eB‡qi mv‡_ Av½yj wgwj‡q co‡Z Kx Kx mgm¨vq c‡o? 

ms‡¶‡c ejyb)  

12. what are your recommendations for improving students' reading skills, considering your 

experience as a Bengali teacher? Please be specific about your experience (evsjv wk¶K wn‡m‡e 

wk¶v_©x‡`i cVb `¶Zv evov‡Z Avcbvi AwfÁZvi Av‡jv‡K mycvwik¸‡jv Kx Kx? Avcbvi AwfÁZvq mywbw ©̀÷ K‡i 

ejyb) 
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Appendix 3  

Interview Questions 

Head Teacher’s interview form  

Teaching experience -------------------------------------Years Months 

Type of training received --------------------------------------------- 

 

1. As a head teacher, do you think ensuring students' reading fluency in early grade is essential? 

Why do you think so? (GKRb cÖavb  wkÿK wn‡m‡e Avcwb wK g‡b K‡ib cÖv_wgK  †MÖ‡W wkÿv_©x‡`i covi mvejxjZv 

wbwðZ Kiv Acwinvh©? Avcwb  †Kb †mUv g‡b K‡ib?) 

2. To achieve students' reading skills, what types of abilities need to acquire in specific areas of 

reading? (wkÿv_x©‡`i cVb `ÿZv AR©‡bi Rb¨ mywbw ©̀ófv‡e cVb msµvšÍ †Kvb †Kvb w`Kmg~‡n wkÿv_x©‡K `ÿZv AR©b 

Kiv cÖ‡qvRb) 

3. What methods and strategies do you use or think should be used to help students acquire reading 

skills? (wkÿv_©x‡`i cVb `ÿZv AR©‡b mnvqZv Kivi Rb¨ Avcwb Kx Kx c×wZ I †KŠkj e¨envi K‡i _v‡Kb A_ev Kiv 

DwPZ e‡j g‡b K‡ib?) 

4. What tools does your school use to assess students' reading skills? How and when do you use 

these tools? (wkÿv_©x‡`i cVb `ÿZv welq g~j¨vqb Kivi Rb¨ Avcbvi we`¨vj‡q Kx Kx Uzj&m e¨envi K‡i _v‡Kb? Kxfv‡e 

Ges KLb Uzj&m e¨envi K‡ib?) 

5. How much do you give importance to the student's problem areas in reading skills? (cVb `ÿZvq 

wkÿv_©xi mgm¨vi w`KwU‡K Avcwb Kxfv‡e ¸iæZ¡ w`‡q _v‡Kb?) 

6. In your experience, what types of reading problems do students generally face in acquiring 

reading skills? Could you please give specific examples? (Avcbvi AwfÁZvq cVb `ÿZv AR©‡bi †ÿ‡Î cVb 

msµvšÍ mvaviYZ †Kvb ai‡bi mgm¨v wkÿv_©x‡`i †ekx m¤§yLxb n‡Z nq? mywbw ©̀ó D`vniY w`b) 
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7. Why do students usually have problems related to reading skills? (wkÿv_©x‡`i cVb `ÿZv msµvšÍ mgm¨v 

mvaviYZ †Kb n‡q _v‡K?) 

8. As a head teacher, what steps or strategies do you take in your school to address reading 

proficiency issues? Could you please give some specific examples? (cVb `ÿZv msµvšÍ mgm¨v wbim‡b 

cÖavb wkÿK wn‡m‡e Avcwb Kx Kx c`‡ÿc A_ev †KŠkj Avcbvi we`¨vj‡q wb‡q _v‡Kb? K‡qKwU mywbw ©̀ó D`vnib w`b) 

9. How helpful do you think the current curriculum in Bengali is for a teacher to improve students' 

reading skills? (evsjv wel‡q eZ©gvb KvwiKzjvg/wkÿvµg wkÿv_©x‡`i cVb `ÿZv AR©‡b GKRb wkÿ‡Ki Rb¨ KZUv 

mnvqK e‡j Avcwb g‡b K‡ib?) 

10. How helpful are the various lessons and lesson exercises included in the Bengali subject 

textbook for students to acquire reading skills? Please be specific about your experience. (evsjv 

wel‡qi cvV¨eB‡q ms‡hvwRZ wewfbœ cvV I cvV mnvqK Abykxjbx cVb `ÿZv AR©‡b wkÿv_©x‡`i Rb¨ KZUv mnvqK? Avcbvi 

AwfÁZvq mywbw ©̀÷ K‡i ejyb)  

11. What are the main challenges to improving reading skills? Could you please give some 

specific examples? (covi `¶Zv DbœwZ Kivi †ÿ‡Î c«avb P¨v‡jÄ¸wj Kx Kx? | K‡qKwU mywbw ©̀ó D`vnib w`b?) 

12. What are your suggestions to overcome the challenging issues and improve students' reading 

skills? (P¨v‡jwÄs mgm¨v¸wj KvwU‡q DV‡Z Ges wk¶v_©x‡`i covi `¶Zv DbœZ Ki‡Z AwfÁZvi wfwË‡Z Avcbvi 

civgk©¸‡jv Kx Kx?) 
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Appendix 4  

Class observation guideline 

a) Teaching-learning activities (wk¶Y-†kLv‡bv Kvh©µg) 

1. How do the teachers introduce new Bangla vocabulary to students? (wk¶Kiv Kxfv‡e wk¶v_©x‡`i 

Kv‡Q bZyb evsjv kã I kãfvÛvi cwiPq Kwi‡q w`‡q‡Qb?) 

2. How does the teacher help the student to pronounce blending letters/words? (wk¶K Kxfv‡e 

wkÿv_©x‡`i eb© †hv‡M kã D”PviY Ki‡Z mn‡hvwMZv K‡ib?) 

3. How does the teacher teach correct words in reading blended with conjunct letters and 

letters? (wk¶K wKfv‡e mwVK kã co‡Z mnvqZv K‡ib †hLv‡b eb© I hy³ eb© wgwj‡q co‡Z nq?) 

4. How do teachers teach students to read with fluency and correct pronunciation with 

accuracy? (wk¶Kiv Kxfv‡e wk¶v_©x‡`i mvejxjZvi mv‡_ Ges mwVK D”Pvi‡Y mwVKfv‡e co‡Z †kLvb?) 

5. How do the teachers teach reading comprehension strategies? (wk¶Kiv Kxfv‡e cov †evSvi 

`ÿZvi †KŠkj †kLvb?) 

b) Instructional strategies (wb‡`©kbvg~jK ‡KŠkj) 

1. How does the teacher instruct students to read the sentence/text and comprehend the text 

(As per textbook, teachers’ instruction guide).  (wk¶K Kxfv‡e wk¶v_©x‡`i evK¨ co‡Z Ges cvV¨wU 

eyS‡Z wb‡`©kbv w`‡q‡Qb (cvV¨cy Í̄K I wk¶K‡`i wb‡ ©̀wkKvi wb‡`©kbv Abyhvqx) 

2. How do teachers use teaching material in the classroom (letter chart, conjunct letter chart, 

textbook, teacher instruction guide) (wk¶Kiv Kxfv‡e †kÖwYK‡¶ cvV`v‡bi DcKiY e¨envi K‡ib| (e‡b©i 

PvU©, mshy³ e‡Y©i PvU©, cvV¨cy Í̄K, wk¶K wb‡ ©̀wkKv) 

3. How does the teacher evaluate all the students in the classroom while conducting class? 

(K¬vm cwiPvjbv (cvV Dc¯’vcb) Kivi mgq wk¶K Kxfv‡e †kÖwYK‡¶ mg Í̄ wkÿv_©x‡`i g~j¨vqb K‡ib?) 

c) Interaction between students and teachers (QvÎ Ges wk¶K g‡a¨ cvi¯úwiK m¤úK©) 
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1. How does a teacher interact with students to make a child-friendly environment in the 

classroom? (†kÖwYK‡¶ wkï-evÜe cwi‡ek ‰Zwi Kivi Rb¨ GKRb wk¶K Kxfv‡e wk¶v_©x‡`i mv‡_ cvi¯úwiK 

†hvMv‡hvM ‰Zix K‡ib?) 

2. What technique does the teacher use to make the class interactive and participatory? 

(K¬vm‡K B›Uv‡iw±f Ges AskM«nYg~jK Ki‡Z wk¶K †Kvb ‡KŠkj e¨envi K‡i‡Qb?) 

3. How does a teacher help the students struggling with reading? (GKRb wk¶K co‡Z mgm¨v n‡”Q 

Ggb wk¶v_©x‡`i Kxfv‡e mnvqZv K‡ib?) 

4. How does the teacher help students in group work and pair work? (wk¶K Kxfv‡e wkÿv_©x‡`i 

`jMZ KvR Ges RywU‡Z KvR Ki‡Z mvnvh¨ K‡ib?) 

 d) Classroom environment (†kÖwYK‡ÿi cwi‡ek) 

1. How does the teacher ensure discipline among the students in the classroom? (wk¶K Kxfv‡e 

†kÖwYK‡¶ wk¶v_©x‡`i g‡a¨ k…•Ljv wbwðZ K‡ib?) 

2. How does the teacher make sure classroom management (time management, pair 

work/group work, clear instruction). (wk¶K Kxfv‡e †kÖwYK¶ e¨e ’̄vcbv wbwðZ K‡ib (mgq e¨e ’̄vcbv, 

RywU/`jMZ KvR, wb‡ ©̀kbv) 

3. How does the teacher give the student the opportunity to ask questions (encourage them to 

ask questions, listen actively, and provide the correct answers)? (wk¶K Kxfv‡e wk¶v_©x‡K cÖkœ 

Kivi my‡hvM w`‡q‡Qb (cÖkœ wRÁvmv Ki‡Z, mwµqfv‡e ïb‡Z Ges mwVK DËi w`‡Z DrmvwnZ Ki‡Z) 

4. What technique does apply the teacher use to complete the lesson consistently within the 

stipulated time? (wba©vwiZ mg‡qi g‡a¨ avivevwnKfv‡e cvV †kl Ki‡Z wk¶K †Kvb †KŠkj cÖ‡qvM K‡i‡Qb?) 
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Appendix 5  

Focus group discussion for Teacher. 

Teacher’s level: 

Time: 

Date of interview:  

1. What are the main problems of students in acquiring reading skills? How do you explain 

the issue? (covi `¶Zv AR©‡b wk¶v_©x‡`i gyj mgm¨v¸‡jv Kx Kx? welqwU‡K Avcwb wKfv‡e e¨vL¨v Ki‡eb?) 

2. What are the main barriers to students becoming fluent readers? Please briefly explain 

(wk¶v_©x‡`i mvejxj cvVK n‡Z cÖavb evavmg~n Kx Kx? Avcbvi AwfÁZvi Av‡jv‡K ejyb|) 

3. How helpful is the existing assessment process in improving students' reading skills? 

Please explain your experience. (we`¨gvb g~j¨vqb c×wZ wk¶v_©x‡`i cVb `¶Zv evov‡bvi Rb¨ KZUyKy 

mnvqK? Avcbvi AwfÁZvi Av‡jv‡K ejyb|) 

4. Is it important to use separate tools for the students to improve their reading skills? Why 

do you think so? (wk¶v_©x‡`i covi `¶Zv DbœZ Kivi Rb¨ Avjv`v Uyjm e¨envi Kiv wK ¸iæZ¡c~Y©? Avcwb †Kb 

†mUv g‡b K‡ib?) 

5. How is assessment usually done in the classroom to improve students' reading skills? 

Please briefly explain. (wk¶v_©x‡`i covi `¶Zv DbœZ Kivi Rb¨ †kÖwYK‡ÿ  mvavibZ Kxfv‡e g~j¨vqb K‡i 

_v‡Kb? Avcbvi AwfÁZvi Av‡jv‡K ejyb|) 

6. What common problems have you faced during conducting a class in improving students' 

reading skills? Please explain your experience. (wk¶v_©x‡`i covi `¶Zvi DbœwZ‡Z Avcwb mvaviY 

†Kvb †Kvb mgm¨vi m¤§yLxb n‡q‡Qb? Avcbvi AwfÁZvi Av‡jv‡K ejyb|) 
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7. What are your suggestions based on your experience in identifying reading problems and 

challenges in improving students' reading skills? (wk¶v_©xi cVb `¶Zv msµvšÍ mgm¨v I P¨v‡jÄ¸‡jv 

wPwýZKiY Ges Dbœq‡b Avcbvi AwfÁZvi Av‡jv‡K civgk© Kx?) 
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Appendix 6: Sample of Interview Transcript 

Interviewee: Head Teacher  

Interviewer: Md. Atoar Hosen 

Date of interview: July 15, 2023 

Year of Experience: 30 Years 

Q1. As a head teacher, do you think ensuring students' reading fluency in early grade is essential? 

Why do you think so? (একজন প্রধান wkÿK wn‡m‡e আপলন লক মনন করনন প্রাথমলক †MÖ‡W wkÿv_©x‡`i পডার সাবিীিতা 

wbwðZ করা Acwinvh©? আপলন †Kb †mUv মনন করনন?) 

Interviewee: Of course, it is essential because we teach the students at the primary level as if they 

could be acquired this Bengali skill. They need to study on their way; when they will go to the 

higher class, they have to read more.  

If he can't read fluently, he cannot do much. He will not be able to read other subjects. If he can 

read Bengali fluently, he will be able to read in Math and advance in English as well. Social science 

and religion can move towards everything if he can read fluently. 

Q2,To achieve students' reading skills, what types of abilities need to acquire in specific areas of 

reading? (wkÿv_x©‡`i cVb `ÿZv AR©‡bi Rb¨ mywbw ©̀ófv‡e cVb msµvšÍ †Kvb †Kvb w`Kmg~‡n wkÿv_x©‡K `ÿZv AR©b 

Kiv cÖ‡qvRb) 

Interviewee: Mainly they have to hear letter pronunciation correctly and as if they can be able to 

speak. To learn the phonemes of the letter first. Even if I go to first grade, I have to hear phoneme 

pronunciations first and ensure they speak. And if he can say he can read and also if write, then he 

can read. One of the most important things that I think about reading skills is that they have to 
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practice again and again. It is very important that what the teacher did today, they must do in their 

school and practice at home. 

Q3. What methods and strategies do you use or think should be used to help students acquire 

reading skills? (wkÿv_©x‡`i cVb `ÿZv AR©‡b mnvqZv Kivi Rb¨ Avcwb Kx Kx c×wZ I †KŠkj e¨envi K‡i _v‡Kb A_ev 

Kiv DwPZ e‡j g‡b K‡ib?) 

Interviewee: For reading skills, we already teach reading in the classroom  as usual. As soon as 

that was taught, we often told stories and started a story in class. As I used to take classes in class 

four, I started a story, and then I said to another person you tell, and you tell, in such a way we're 

telling stories continuously from link with one after another.  

There is another when we use SRM: we let the students read the related storybooks of that level 

and teach them in groups. We have many students who are lagging behind, and some are good 

students; Because of this, I try to improve the lagging students with good students. 

Q4. What tools does your school use to assess students' reading skills? How and when do you use 

these tools? (wkÿv_©x‡`i cVb `ÿZv welq g~j¨vqb Kivi Rb¨ Avcbvi we`¨vj‡q Kx Kx Uzj&m e¨envi K‡i _v‡Kb? Kxfv‡e 

Ges KLb Uzj&m e¨envi K‡ib?) 

Interviewee: Lesson-related pictures, story books, letter cards, and word cards. 

Sub question: Do you use separate tools to improve your reading skills? 

Do it - we choose a specific text; Give them to read it one by one reading the text and try to find 

out, does he have a weakness or not? I do it a lot. We take a specific text, then let the students read 

the readings one by one. That means reading to the students alone. 



67 
 

Q5. How much do you give importance to the student's problem areas in reading skills? (cVb ̀ ÿZvq 

wkÿv_©xi mgm¨vi w`KwU‡K Avcwb Kxfv‡e ¸iæZ¡ w`‡q _v‡Kb?) 

Interviewee: Of course, important if my child can't read correctly. Earlier, I told you that if you 

can't read properly, you will be weak in other subjects. That's why it's so important to me. When 

we started school after Corona, I saw many of our children were so weak that I always came to 

school early in the morning. It is my practice. I used to cooperate a little, and so did my teachers. 

If you can't read the reading, it's a problem in every subject. 

Q6. In your experience, what types of reading problems do students generally face in acquiring 

reading skills? Could you please give specific examples? (Avcbvi AwfÁZvq cVb `ÿZv AR©‡bi †ÿ‡Î cVb 

msµvšÍ mvaviYZ †Kvb ai‡bi mgm¨v wkÿv_©x‡`i †ekx m¤§yLxb n‡Z nq? mywbw ©̀ó D`vniY w`b) 

Interviewee: If our students have a problem in the first grade with letters that they do not know 

the letter, it is very painful when they cannot say the sound of the word. They face problems in 

recognizing letters. There is also a lack of practice here. In my opinion, out of 50 children, 40 have 

learned letters and words, but ten children have problems recognizing letters, words, and writing 

issues. This child has the same problem even when he comes to class two. For them, different cures 

are required, or else they will not advance— 

 Lack of practice that will have to do at home, practice that will have to do at school, lack of 

practice is seen. 

Writing is also a subject, but the students are correct, but we also have to follow the seven streams 

to teach how to learn letters and the writing practice of students in our school. Many times I see 

some students come here from other schools; when they come from other schools,- we find that 

they are not habituated to our school writing practice. Sometimes they write in other ways. I see a 
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lot of kids write 9 upside down. It means that their consistency in writing is also not accepted. Due 

to this, students have a little problem in writing. But not all students in my school; they come to 

our school from other schools. Another thing is that the parents are very unaware of the rules that 

we have here. It is also a problem that you will not find conscious guardians here. 

Here we want to say one thing, although many of us and teachers may lack sincerity. Sometimes 

we lack   sincerity. 

Q7. Why do students usually have problems related to reading skills? (wkÿv_©x‡`i cVb `ÿZv msµvšÍ 

mgm¨v mvaviYZ †Kb n‡q _v‡K?) 

Interviewee: 

▪ Students are really erratic. I have seen that if a child attends school regularly, he will progress 

in reading skills. 

▪ Lack of practice, lack of regular handwriting, 

▪ lack of awareness of parents. 

Q8. As a head teacher, what steps or strategies do you take in your school to address reading 

proficiency issues? Could you please give some specific examples? (cVb `ÿZv msµvšÍ mgm¨v wbim‡b 

cÖavb wkÿK wn‡m‡e Avcwb Kx Kx c`‡ÿc A_ev †KŠkj Avcbvi we`¨vj‡q wb‡q _v‡Kb? K‡qKwU mywbw ©̀ó D`vnib w`b) 

Interviewee: During Corona, I have taken separate classes for them only for reading skills. It is 

still taken in the class if students are found to be very weak, and emphasis is given to those students. 

Allow good students to work in groups of lagging students. 
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Q9. How helpful do you think the current curriculum in Bengali is for a teacher to improve 

students' reading skills? (evsjv wel‡q eZ©gvb KvwiKzjvg/wkÿvµg wkÿv_©x‡`i cVb `ÿZv AR©‡b GKRb wkÿ‡Ki Rb¨ 

KZUv mnvqK e‡j Avcwb g‡b K‡ib?) 

Interviewee: Of course, Supportive.  

If our students can achieve learning this with the curriculum and textbooks that we have, then I 

think, inshallah, it means that he will advance in whatever he studies in the future. He will do well 

in the next class if the learning outcomes are achieved. 

Q10. How helpful are the various lessons and lesson exercises included in the Bengali subject 

textbook for students to acquire reading skills? Please be specific about your experience. (evsjv 

wel‡qi cvV¨eB‡q ms‡hvwRZ wewfbœ cvV I cvV mnvqK Abykxjbx cVb `ÿZv AR©‡b wkÿv_©x‡`i Rb¨ KZUv mnvqK? Avcbvi 

AwfÁZvq mywbw ©̀÷ K‡i ejyb)  

Interviewee: Of course, supportive, the teaching method and textbooks have been developed to 

maintain a correlation with reality and life oriented. The things that he will do on the way in life 

students from here can master them. If he goes to the market, he learns the calculation from here. 

Q.11 What are the main challenges to improving reading skills? Could you please give some 

specific examples? (covi `¶Zv DbœwZ Kivi †ÿ‡Î c«avb P¨v‡jÄ¸wj Kx Kx? | K‡qKwU mywbw ©̀ó D`vnib w`b?) 

Interviewee: 

▪ Using punctuation is a problem that I sometimes feel in my school. 

▪ Weakness of previous class, writing of many students is such a problem that the writing 

weakness is so much that he cannot understand what he is writing. 
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▪ Conjunct word problems, also problems in pronunciation.Q12. What are your suggestions to 

overcome the challenging issues and improve students' reading skills? (P¨v‡jwÄs mgm¨v¸wj KvwU‡q 

DV‡Z Ges wk¶v_©x‡`i covi `¶Zv DbœZ Ki‡Z AwfÁZvi wfwË‡Z Avcbvi civgk©¸‡jv Kx Kx?) 

Interviewee: 

▪ the first thing I would say is that we have to teach our letters correctly, pronounce and write 

▪ Proper writing should be taught. To be practiced at school and home. 

▪ Both teachers and parents should be sincere and aware. 

▪ We want them to read story books at home or books that match the textbooks; if those books 

are read regularly at home, text reading helpful books. 
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Appendix 7. Sample of extract code and theme 

Method 
(interview, 
FGD and 

Observation 

Type of question Respondent answer Extracted code Theme/ 
sub-

theme 

HT 
interview 
questions  

As a head teacher, 
do you think 
ensuring students' 
reading fluency in 
early grades is 
essential? Why do 
you think so? 

Shakina: of course, it is essential because 
we teach the students at the primary level 
as if they could be acquired this Bengali 
skill. They need to study on their way; 
when they will go to the higher class, they 
have to read more.  
 
 
 
 
 
 

Shakila: Fluent 
reading skills in 
Bengali are 
crucial for 
students to excel. 
Without it, they 
may struggle to 
comprehend 
other subjects. 
With fluency, 
students will 
excel in all 
subjects of study 
in the future. 

 

Focus group 
discussion  

How helpful is 
the existing 
assessment 
process in 
improving 
students' reading 
skills? Please 
explain your 
experience. 

FGD 2:  
Answer 1: I think so 
Answer 2: Formative Assessment is good 
for improving reading skills. It is 
happening; we need to do it regularly. We 
are doing it every day; if we assess how 
much they have read, then the reading 
skill increases. I taught the students the 
poem line ""সুখী hw`, সূখী যলি নালি িই আর কানরা 

দুঃ‡খ,"I read half the line and let someone 
else read the other half that is today's 
assessment today. Let's see if he can read 
the other half. 
If I do the daily assessment every day, I 
read one line to see if they can read the 
rest of the line. It is a continuous 
assessment; it will be appropriate. And 
after three and six months, anyone will 
hold the exam. There is no substitute for 
continuous assessment to improve reading 
skills. Marginal assessment is three 
months to six months later. 
 Answer 3: Weekly assessment, monthly 
assessment 
 

# Regular 
formative 
assessment 
improves 
reading skills. 
We teach 
students to be 
mindful while 
reading, ask 
them to write, 
and correct their 
work. There is 
no substitute for 
continuous 
assessment to 
improve reading 
skills. 

 
 
 
 
 
Lack of 
decoding 
skills in 
the 
earlier 
grades 
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Class room 
observation 

How does the 
teacher help the 
student to 
pronounce 
blending 
letters/words? 

Obser 1:  The teacher has done little work 
on word pronunciation, where how letters 
and letters make sounds.  
During this, the teacher taught the 
students the words meaning selvage (cvwo), 
Cry (nuvK) that he has pronounced verbally. 
He did not use the board while taught how 
to pronounce the word with the 
breakdown in letters. 
 

Observation 1: 
The teacher 
verbally taught 
selvage, cry, and 
slope words 
without using the 
board. Little 
time was given 
to word 
pronunciation 
and breakdown. 
When taught 
how to 
pronounce the 
word, he did not 
use the board to 
break it down 
into letters. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 


