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Abstract 

In our country, the long-established face-to-face assessment process shifted to an online 

mode due to the pandemic. However, teachers and the authority could not apply that 

established method during the remote assessment. To assess students’ knowledge, they 

started to take assignments that were assigned by the teachers. Besides assignments, teachers 

used continuous assessment procedures to assess learners’ knowledge. The assessment 

process changed again when the pandemic’s intensity started to cool off and everything was 

gradually returning to its place. Therefore, this study focuses on the two aspects of English 

assessment at the junior secondary level of Bangladesh; one is the adaptation of the 

assessment process of English throughout the pandemic as well as in the time of post-

pandemic transition and another aspect is the impact it had on students and teachers during 

the same period. This study is accomplished by following a qualitative research approach. All 

data has been collected by interviewing participants and analysed through thematic analysis. 

The participants are teachers and students of junior secondary level in Bangladesh. The 

results are reported under the following themes; i) Adaptation of Assessment Process ii) 

Different types of Assessments and iii) Impact of the assessment. Moreover, this study offers 

a brief discussion on these themes, for instance, it talks about how teachers and learners have 

adapted to all new assessment processes during the pandemic and in the transition to post-

pandemic. Then it focuses on the types of assessments English teachers have followed in 

online mode as well as after the pandemic. Lastly, this study explains the impact alternative 

assessments had during the pandemic and are now in the post-pandemic transition period. It 

also examines both the positive and negative impacts of the assessment methods applied by 

our institutions.  

Keywords: Pandemic; Junior Secondary Level; Online-assessment; Post-Pandemic-

assessment.  
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Chapter 1  

Introduction 

1.1 Background of the story 

In many countries’ education systems, ‘Assessing’ learners is a crucial event that plays 

a significant role in the whole process of teaching and learning. Assessment is not a distinct 

element rather it is a process to reveal students learning status. Besides, it allows teachers to 

find out the teaching outcome to improve or modify the process of educating Learners.  

During the time of pandemic, the educational sector has faced the worst consequences 

of the outbreak of the Covid19 pandemic. On top of it, those countries that do not have enough 

resources to tackle this situation are at a loss for constructing their future generation through 

Education. Though the tertiary level of Bangladesh was able to continue with their education 

system by modifying it according to the need, however, the junior secondary level could not 

continue with their education for the first year of the pandemic. As for the second year, schools 

barely conducted classes without taking exams because schools went for online education and 

adapted new assessment methods to assess students’ knowledge that have a significant impact 

on the students' learning and further life.  

Furthermore, another issue is assessing the knowledge of English. Although the subject 

‘English’ is CLT-based, there is no attempt to incorporate assessment tasks to evaluate four 

language skills (Speaking, Listening, Reading, and Writing) in the English language. Only 

reading and writing have been implemented properly from the beginning of the CLT-based 

education system in our country. Even in COVID19, the scenario was the same or maybe a bit 

worse than the usual time and teachers are going through a stressful phase to set everything in 

place for ensuring students learning.  
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Therefore, this thesis identifies the adaptation process of the English assessment 

methods during the recent pandemic as well as in the transition to post-pandemic; however, the 

sudden changes in assessment process left positive and negative impacts on the student and 

teacher which have been discussed in this study as well. 

1.2 Junior Secondary level of education 

In Bangladesh, class 6 to class 8 is considered as junior secondary level.  Students from 

11 to 13 (plus) years old are mostly going through this level of education. This is the most 

crucial stage of our education system as students gradually transition from primary to 

secondary level. Teachers provide an advanced level of knowledge regarding grammar and 

other aspects of the English language step by step throughout the whole process of completing 

these levels. Students learn and are encouraged to develop creative writing in English rather 

than memorizing everything.  

Moreover, assessing tasks help to reinforce learning further. At this point giving input 

with proper teaching is the main concern for a better output through assessments. During this 

phase, students’ knowledge increase to the extent that after going through Class 6, 7, and 8, 

they can choose their preferred division such as science, arts or comers. Furthermore, these 

stages not only develop students in terms of educational knowledge, but also make them grow 

mentally and physically fit for some of their future aspects of life. Thus, the junior secondary 

level is a transition period for students which progresses through the teaching-learning and 

assessing process. 

1.3 Assessment process of junior secondary level of education 

Before COVID19, assigning assessments 1 of Classes 6, 7 and 8 depended on the school 

teachers and authority’s decision except for the finals of class 8. The final exam of class 8 is 

fixed because students of class 8 are required to sit for JSC (Junior School Certificate) exams. 
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Though the allocated marks for each task varied from each institution, other than that all the 

assessment methods, tasks and topics were the same for assessing students. For instance, 

assignments, class work, homework, class tests, midterm, and finals are common in all schools. 

However, the only difference is the quantity of each type of assessment and the marks 

allocation of every subject. Therefore, English as a subject is not an exception. On top of it the 

tasks and assessment methods are to evaluate students reading and writing skills where 

speaking and listening skills are neglected thoroughly; especially in public schools.   

Nevertheless, unlike classes 6, 7 and mid-8, the question pattern of the JSC examination 

is fixed as it is a national examination. The pattern is given below: 

Part 

A,B,C,D 

Tasks& allocated marks for each (English) 

(till 2019 and 2022) 

Total 

marks 

100 

Part A 

(1st ) Reading 

Comprehension 

1. MCQ 

2. Answer the following questions    

3. Fill in the gaps with meaningful words    

7marks 

8 marks 

5 marks 

20 marks 

Part B 

1st paper 

1. Complete the grid below with 

appropriate information 

2. True False 

3. Fill in the gaps (with clues) 

4. Fill in the gaps without clues 

5. Match the sentence with columns A 

and B 

5 marks 

 

5 marks 

5 marks 

5 marks  

5 marks 

25 marks 
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Part C 

Grammar 

2nd paper 

1. Fill in the gaps with suitable suffixes, 

prefixes or both 

2. Fill in gaps with articles 

3. Changing sentences   

4. Change the form of speech 

5. Use capital letters 

5 marks 

 

5 marks 

5 marks  

5 marks 

5 marks  

25 marks 

Part D 

Composition 

part 

1. Make a dialogue 

2. Email  

3. Paragraph 

10 marks  

10 marks 

10 marks   

30 marks 

 

For the JSC exam, teachers evaluate and give scores by following the grading policy 

they have been provided by the Government.  

1.4 Purpose of the study 

The purpose of the study is to find alternative assessment methods that the government 

and schools have come up with for the English subject during the pandemic as well as post-

pandemic. Also, everything related to the assessment is interconnected to the teaching and 

learning outcome; therefore, this study has also shaded light on it. Moreover, this study also 

intends to find how positively this method has impacted learners and because of it what are the 

consequences everyone is facing across the country. Besides positive impacts, there are 

negative impacts as well which I have intended to find through this study for the readers to 

understand both aspects of its impact.    
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1.5 Research questions 

1. How have teachers adapted the assessing process during COVID19 as well as in the 

period of post-pandemic? 

2. How have students adapted the assessing process during the pandemic along with 

post-pandemic? 

3. What are the impacts of the assessment process on teachers and learners?? 

1.6 Limitation of the study 

As during my research people were stuck at home due to lockdown and had various 

issues going on in their lives so I could not find more participants for this study. Also, some of 

my participants, especially teachers, could not sit for a face-to-face interview due to their busy 

schedules with schools reopening. For this reason, each of the teachers gave an interview over 

the phone as well as submit a written response to my interview questions. Therefore, I felt that 

I could not fully take advantage of their participation and was unable to gather more important 

information from them. Another limitation is that there are few journals (secondary resources) 

on this study in the context of Bangladesh or there are some papers which required money to 

get it. Thus, as a student, I could not avail that and to some extent, the absence of a good number 

of journals can be seen in the literature section. 

1.7 Significance of the study 

The significance of this study is that one can get an overall idea about students' 

struggles, lacks and needs related to assessment. Thus, this study will help teachers to fill the 

gaps by considering what could have been done. Therefore, teachers will try to modify their 

way to assess students by keeping in mind some core points to help students with their further 

struggles step by step in the post-pandemic period. 
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1.8 My observation as a student and home tutor 

Being a university-level student, I found that tertiary-level education has done a 

remarkable job despite failing in a few situations However, as a home tutor, my experience was 

quite different. The scenario of schools is not much pleasing in terms of teaching-learning and 

assessment. Most importantly, the part of the assessment was not up to the mark. It felt that all 

assignments are only for engaging students with their studies but not for actual learning. Also, 

schools conducting online classes had quite a lot of issues to address. Besides, school teachers 

were not groomed to teach and assess students in special circumstances, for which they lack 

knowledge and experience that is reflected in students learning.     
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Chapter 2 

Methodology of the Research 

2.1 Introduction 

This chapter discusses the methodology of this study including research design, 

participants, data collection and analysing procedure. Under the data collection procedure, I 

have briefly discussed the ethical considerations that I have taken into account. 

2.2 Research Design 

This research has been conducted based on qualitative research due to its great 

advantage of bringing out in-depth information. I have used a semi-structured interview process 

along with some writing samples. To begin with my research, I formed research questions that 

helped me to structure my thesis topic. The rationale behind selecting this topic is the recent 

circumstances in the educational sector during the pandemic as well as post-pandemic. The 

most crucial part is the current situation of the assessing process at the junior secondary level. 

For this study, there are three main research questions; such as ‘how have teachers adapted 

assessing style during COVID19 as well as in the transition period to post-pandemic?’ ‘How 

have students adapted learning and assessing style during the pandemic as well as post-

pandemic?’ ‘What are the impacts of it on learners? 

Next, I choose suitable participants for interviews who provided me with the necessary 

information. Lastly, I analyzed all information thoroughly by following the thematic analysis 

process. 

2.3 Participants 

The participants for this research are teachers and students of junior secondary level. 

The reason behind choosing this level of students and teachers is that this is a crucial stage that 
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makes the transition from primary to secondary level smoother for students. The junior 

secondary level consists of three grades such as class 6, class 7, and class 8. During this time 

students learn English grammar gradually from intermediate to advance levels. This level of 

students and teachers can provide more in-depth information regarding assessments during the 

time of pandemic and also during the transition period to post-pandemic. Here, by analyzing 

information, I can find participants learning status and their challenges and improvement 

during 2020-2021.  

Again, teachers of the same level need to be more strategic to teach and assess students 

of junior secondary level to minimize the one-year study gap and provide assistance. Hence, 

participants have provided data that may give great insight into this matter. The teachers have 

also provided information about the challenges they faced during online education and about 

the necessary measures they think should be taken now.  

Moreover, I choose participants from the same as well as different schools. The 

participants’ names are given in the table below: 

Student School and Class Teacher 

(English) 

School and class 

Maliha 

Shimu 

Class 6 

Nagar Govt. Girls High 

School 

Mrs Orpita Class 6, 7 and 8 

Nagar Govt. Girls High 

School 

Promi 

Tnisha 

Sara 

Ruqaia 

Class 7 

Nagar Govt. Girls High 

School 

Mrs Ruhi Class 6, 7  

Zilla School 

Sadia Class 8   
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Tania 

Sabreena 

Moumita 

Manik foundation School 

and Collage  

Sadman Class 8 

Zilla School 

  

 

2.3 Data collection procedure 

2.3.1  Introduction 

I interviewed two teachers over the phone as they were unable to allocate time for face-

to-face sessions with me due to the pandemic. Hence, I have asked questions as precisely as 

possible to get the necessary data for 2020-2021 and early 2022. In addition to a  phone 

interview, they have given written answers to some of my questions.    

Next, I interviewed students of each class together to collect data for two years through the 

Zoom platform. I have asked them questions that are related to the second and third research 

questions.  

First of all, for the interview, I contacted them before the day of the interview and 

prepared interview questions beforehand. I have used a semi-structured interview approach. 

Then each class and teacher was interviewed on a different day. Interview sessions were started 

by asking about their educational background and then gradually moved further. Whenever I 

needed more information, I asked them follow-up questions. After that when I felt no new 

information was coming from the interview, I ended the interview and recorded everything on 

Zoom immediately to preserve the data.   
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I have collected assignments that students have done during the pandemic along with 

their final examination questions and given marks. 

2.3.2  Ethical consideration 

As for the ethical aspect of my research, I have asked permission from the authority 

beforehand for collecting sample assignments to use. As per their requirement, I can use those 

to analyze but cannot write anything from those assignments in this paper. Therefore, I have 

only used it to analyze and refrain from using any data directly in my thesis. 

 Next, for the interview, I have taken the consent of all my participants and ensured that 

they are allowing me to interview them without any pressure. They asked me not to use their 

real name, designation, and other personal information. Therefore, as per their request instead 

of their formal name I have used pseudo names.  

Lastly, I have given proper credit to all the rightful owners of each secondary resource 

which I have used throughout this paper.  

2.4. Data analysis 

This section discusses the steps that have been followed to analyze the collected data 

which I have obtained from interviews and students’ writing. 

2.4.1 Data Analysis Framework 

 To establish research work, a framework is necessary for analyzing data which can 

lead to proper data analysis. According to Boyatzis, thematic analysis is a systematic process 

of arranging qualitative data into themes that require “an explicit” encoding procedure (1998, 

p.4). Thus, the steps I have followed are given below.  
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The Framework for Analyzing Data of the Study 

Research 

Question 

Sources of Data Data Analysis Findings 

&Discussion 

  Coding Creating 

categories 

and themes 

Showing 

founded data 

&Interpreting 

results in the 

light of 

scholarly 

literature 

RQ1 

RQ3 

Teacher’s 

interview 

 

Verbatim Transcription, 

Coding. 

Generating 

categories and 

themes 

 

RQ2 

RQ3 

Students 

Interviews and 

writing samples     

Verbatim Transcription, 

Coding. 

Comparing their writing 

sample with one of their 

guide book as well as 

interview speech 

 

Here, I have collected data from two sources; one is an interview and another is a 

writing sample (Assignment and Final answer script) of the students. The interview is analyzed 

by applying verbatim transcription. 

2.4.2 Analysing interviews 

After taking the interview I followed verbatim transcription for my participants in each 

class. Here, first of all, from all the transcriptions, I coded and selected the most prominent 

codes. After that, I categorized all codes into categories and put the categories into a specific 

sub-theme. From the sub-themes, I have finally found some prominent themes. Below, a 
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sample structure of the table is given that I have used to find themes and answers to each 

research question.  

Table 1 

Themes from the interviews of RQ1, RQ2, RQ3 

Name of 

participants 

Code and DU Category Sub-theme Theme 

 

2.4.3 Analysing writing samples 

I have collected my participants’ assignments and final answer scripts of each class that 

they have done during the pandemic as well as in the post-pandemic transition period. There 

were no marks allocated for their assignments only four-category to give remarks. For 

analyzing these writing samples of the students, I have looked at whether they have applied 

their current knowledge of English grammar, produced sentences with errors or not, have 

shown creativity and analysis to complete all English assignments, or have done plagiarism 

and copied from the internet and form other students. I have tried to see if they have properly 

covered all the points and the questions that are required for writing appropriate English and 

stayed within the content or not. Moreover, in the final answer script, I tried to find grammatical 

errors, all the mistakes they made in every task and marks to see what kind effect of online 

teaching left on them.   

2.4.4 Analysing Final Question and Grades 

I have analyzed the question paper by looking at the allocated marks for English first 

and second papers. Then, I also try to find whether students’ assignments were helpful for their 

final exam or not. The question papers carried 50 marks; 20 for the first paper, 20 for the 
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second, and 10 for a paragraph. This marks distribution is for classes 6 and 8. As for class 7, 

they emphasized more English first paper-30 marks and second paper-20. Finally, I looked at 

their grades to find their performance in each part.  
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Chapter 3 

Review of Relevant Literature 

3.1 Introduction 

 The primary focus of this study is to find out the adaptation strategy for the assessment 

process and discuss its impact on the teachers and learners during Covid19 and through the 

transition to post-Covid19. This chapter hence discusses scholarly works, related to the 

adaptation strategy of the assessment process along with its impact during the pandemic and 

through the transition to post-pandemic. As the assessment cannot be possible without 

teaching-learning, therefore, literature related to those has also been mentioned in this section 

for the readers to get a better overview of all the aspects. Furthermore, this chapter also aims 

at locating gaps in the literature regarding the topic to show the significance of this study in 

filling the research gap. This chapter is divided into 5 main parts and a few sub-parts as the 

following: 

3.2 Assessing process during COVID19 and in the transition to post-

pandemic   

a) During Pandemic: 

Covid19, needed a different assessment process to meet learners’ needs as teaching-

learning will not be conducted face-to-face. So, the assessment method should be formative, 

have cognitive complexity, and requires active participation (Sutadji et al., 2021; 

Correspondent, 2020)). 

Moreover, Islam (2019) says that teachers are facing dilemmas regarding applying 

alternative assessments in the curriculum. Abdullah (2021) stated that he has knowledge but 

he was bounded by the system of authority that he cannot practice. Again, this article talks 
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about what alternative assessment is and also a comparison between traditional vs. alternative 

assessment. According to him, the traditional examination has been effective but now to assess 

students’ ability as well as knowledge alternative assessment is best.  

Proficiency in the English language happens gradually and for that implementation of an 

effective assessment is a must (Islam et al., 2021). When the pandemic started, the government 

decided to conduct remote learning and for assessment, they decided to give assignments. It 

applies to all subjects. Teachers did not require to give the effort to come up with innovative 

tasks because the government has taken initiative to design and provided assignments 

themselves (Lipi, 2021). The government informed us to upload assignments on the 

government’s website of education DSHE. They asked students to expect assignments from 

the short syllabus of NCTB. The Government gave teachers four categories for evaluation 

superb, very good, good, and progress needed. (Alamgir, 2020). To receive homework, 

teachers and students have also chosen messenger as an easy tool for submitting students’ 

works (Shrestha et al., 2021) 

           In 2020, students are auto-promoted to the next level (Alam, 2020). So, in 2021 initially, 

classes 6 to 9 were given assignments to identify learning shortcomings. However, it was 

neither for grading nor for promotion. So, they have given assignments to keep students 

engaged during pandemics. Moreover, according to The Daily Star, the government strictly 

prohibited students from plagiarism and instructed teachers to punish students by resubmitting 

their assignments if any situation occurs. Parents are asked to bring assignments to the school 

after done. Students were instructed to submit handwritten assignments (Alamgir, 2020) 

b) Transition to Post-Covid19: 

At the time of re-opening education institutions, all teachers are encouraged to assess 

learning gaps to get an idea of students’ level of knowledge (Islam, 2021).  Again, for re-
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opening and adapting to new situations after two years of isolation, the government took annual 

examinations on a short syllabus from classes 5 to 9. Also, the JSC exam was held on a short 

syllabus to start the public examination of class 8 again after the pandemic (The Daily Star, 

2021).  

           As auto pass was greatly criticized, therefore the government decided to re-open schools 

to take exams. Annual school exams of 2021 and JSC of class 8 was taken on limited subjects 

during the pandemic by following safety measure. Next, based on those assessment results, the 

government instructed school authorities to promote students to the next class (Abdullah, 

2021). The government is thinking of including assignment-based assessments after re-opening 

as there might need for a closer again if the situation gets worse (Jasim, 2021). 

3.3 Impact of assessing method during COVID19 and transition to post-

pandemic   

3.3.1  Positive impact 

Research by Hashemi (2021) says that flexibility in assessment left a positive impact 

on learners by putting less pressure and stress during this hard time.  

According to Mahapatra (2021), technology like zoom, WhatsApp, and Facebook 

helped teachers to interact with students more easily when they need. He also used messenger 

to exchange practical material and assessment scripts to help students with their studies during 

covid19. Moreover, from the teachers’ point of view, remote learning saves time, space and 

audio-record help the learner to study in their free time (Hossain, 2021). University teachers 

have learned how to do active teaching and online assessing (Habib, 2021). 

There are some advantages of online assessment, such as, it is cost-effective, flexible, 

efficient with online assessment tools, can monitor students’ progress in real-time, easy to 
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correct mistakes, and can restore data in server and time savior (Alsalhi et al., 2022). In 

addition, as school teachers and students had prior knowledge about the assessing process of 

assignments, therefore, it was easy for them to implement and conduct it (Podder & Mizan, 

2020). Despite having poor skills in technology, teachers have got the opportunity to take help 

from peers, fellow teachers, or other foreign teachers through YouTube or online media just by 

being at home (Bangladesh Case Study, 2021).  

 Moreover, developing the grading rubrics ahead of time helped teachers to evaluate 

students’ assignments in a proper way (Rahman et al., 2022). Alternative assessment is a great 

way to reach students during this crisis period. According to Ali & Dmour, e-assessments even 

reduced tutoring effort and time to a great extent (2021). They added that from their survey 

students found online assessments easier to take than physical exams. Further, more questions 

than physical exams made students study deeply for their exams.  

Finally, this remote education taught lessons to students and teachers that, screening all 

day before an exam is tiring and harm full. Students learned that they can learn better when 

they are energetic and healthy. Also, now they know the value of the educational institution 

(Hughes, 2020).   

3.3.2   Negative impact 

Remote education has been very challenging for all teachers as they are under-

resourced and the availability, accessibility as well as uses of technology was not in the practice 

of Bangladesh’s education system (Khan et al., 2012). Due to English being a significant 

language, Harrison (2020) feels the necessity of technical knowledge for teachers, to polish 

their online knowledge and provide successful teaching and assessing during this pandemic. 

Teachers and students have faced challenges like unstable internet connection, students’ 

attendance, keeping students motivated, lack of technological knowledge, plagiarism checking, 
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and many more (Shrestha et al., 2021). She added that, even if urban areas can manage, rural 

teachers and students are facing the worst.  

There are some other disadvantages as well, such as assessing practical skills is difficult 

in e-assessment, difficulty in estimating the length of broad answers, no way to get partial 

marks by explaining one’s write-up and it does not allow teachers to observe students’ line of 

thinking (Alsalhi et al., 2022). 

According to Podder & Mizan, teachers do not have proper training on online 

assessment, therefore, many teachers consider alternative assessment as a burden (2020). They 

added that traditional teachers did not welcome alternative assessments. Furthermore, some of 

the students complain that they could not understand BTVs classes because the mode of 

language was Bangla and they might speak in another language like Chittagonian language. (A 

Rapid Assessment Impact of COVID-19 on Education in Bangladesh, 2020). Therefore, 

understanding what they need to do for assignments was a bit hard for them.  

Among the four skills reading and writing were prominent and no speaking or listening 

classes were taken during online classes let alone taking exams on those skills. Even if speaking 

happened, Hossain (2021) says it is only for answering questions-answers. To supervise 

students, teachers go under pressure to ensure learning (Grubic et al., 2020). According to 

teachers, the integration of tasks was not smooth rather classroom activities felt like small 

breaks. He added that occasionally students felt enthusiastic and rubrics along with checklists 

are used to track learners’ progress which was not sufficient (Mahapatra, 2021).  

Access to educational resources is a big challenge for students; especially in 

economically limited households (Rabi, 2020). Bushra Zaman (2021) said while assessing, 

Bangladeshi teachers felt difficult to understand if learners have written what they understood 

and whether they can express their ideas clearly while writing assignments. Moreover, due to 
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a lack of immediate feedback after the class lecture, teachers were unable to assess students’ 

understanding of the topic (Mukhtar et al., 2020). it is hard to identify whether students are 

killing their time during group work or not (Afrin, 2020).  Assessments which fall during the 

time of the transition to post-COVID19 promotes memorization due to the exam pattern and 

way of delivering lecture (Islam et al., 2021).  

According to Alam (2020), promoting students to the next class without grades and 

exams, made them anxious. He added that, as this is an era of the internet, losing creativity and 

finding weakness is a concern due to copy ad pasting in assignments.  Again, due to the easy 

access to online resources, students tried to access those during online assessments and cheated 

(Mukhtar et al., 2020; Ali & Dmour, 2021). To some extent, e-assessment is unfair for students 

as it’s hard to measure who cheated and who gave actual effort (Ali & Dmour, 2021). Gonzalez 

(2020) further mentioned that continuous studying in a non-rewarded scenario, made students 

demotivated to learn. As some assessments did not contribute to students’ promotion, therefore, 

they lack attention in their studies (Alam, 2020). He further added that these assessment 

processes distracted teachers and students from quality education.  

In addition, the language is a barrier because the platforms teachers-students use for 

remote assessing and teaching are in the English language. Therefore, navigation and 

understanding of those applications is an issue for parents and students who do not understand 

English (Wal, 2020). Due to a lack of stable internet and necessary devices, almost 57.90 

percent of children in Bangladesh could not attend online education, let alone exams. Also, the 

education gap and remote education caused learners to drop out; female learners are the most 

affected ones (Government of the People’s Republic of Bangladesh, Ministry of Primary and 

Mass Education, Ministry of Education, 2020).  
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Mamun (2021) also mentions that Bangladeshi students are suffering from a financial 

crisis; as a result, not being able to buy and join through devices during class and online exams. 

He added that not only technophobia but they are also having mental disorders and health issues 

due to anxiety, stress, depression, lack of exercise, lack of sleep and sight problems for more 

browsing time. 

During re-opening, if the government does not take proper initiative to attract students-

parents towards education, then it will be an engraving issue that might take further years to 

restore minority’s minds towards literacy (Tithi, 2020). This is a failed experiment for 

Bangladesh as students do not know how to do it and what to expect from teachers (Iqbal, 

2021).   

3.4 Government’s action in fulfilling Gap and loss of education 

3.4.1     Action during Pandemic: 

Despite knowing the unfavorable condition of online teaching and assessing in 

Bangladesh, to some extent, this teaching and assessing mode can prove to be a help to prevent 

education loss (Uddin, 2020). With the collaboration of Bangladesh and UNICEF, Bangladesh 

is providing pragmatic various online as well as remote learning programs through television, 

mobile phones, radio, smartphones, internet platforms, etc. to reduce and prevent more loss in 

Education (Hossain, 2021). Also, the government is doing it to make English language teachers 

adapt to teaching English in this new situation. 

 To fulfil the education gap and understand subject contents, many students take tuition 

from private teachers during this period. In addition, parents who are financially well enough 

are eager to provide a private tutor to reduce and fill the gap caused by inadequate online 

education (Lipi, 2021). Moreover, to fulfil the education gap for disabled people, the 

Bangladeshi government has taken initiative to record textbooks besides Braille books and 
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multimedia talking devices to help disabled students during remote education (COVID 19, 

Technology-Based Education and Disability: The Case of Bangladesh Emerging Practices in 

Inclusive Digital Learning for Students with Disabilities, 2021). 

3.4.2   Action in the transition to Post Pandemic: 

 The Bangladeshi government has addressed a three-stage plan to focus on readiness and 

support for recovering and reopening educational institutions in the post-pandemic emergency. 

They have joined forces with UNESCO and UNICEF for post-pandemic education. According 

to them, first of all, in short term (after 6 months)- they would build an education system that 

supports the safe re-opening of schools, and then in the medium term (immediate after 12 

months), will ensure institution-based learning for everyone by implementing phase-wise re-

opening and finally, they will develop a sustainable education system to avoid a similar 

outbreak in the future (Government of the People’s Republic of Bangladesh, Ministry of 

Primary and Mass Education, Ministry of Education, 2020).  

Also, the government has taken an initiative toward a blended learning framework that 

combines digital learning and outdoor learning for students to ensure learning, fill the gap and 

make the transition smooth for students (Idrak, 2021). He added that, by ensuring teachers’ 

training, the government is trying to focus on teaching initially the core subjects like Bangla, 

English, and Math to cope with classroom situations gradually. 

3.5 Washback effect 

According to Fitriyah   & Jannah (2021), the positive effects of the online assessment 

were increased flexibility of assessment (students can take the test anywhere and it is not 

proctored, allowing open access to their text and notes), increased awareness of creating online 

language assessments, and increased proficiency. Also, the negative effects were the 

complexity of administering assessments, reduced levels of contact and engagement between 
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teachers and students and irritation with technology and anxiety during language tests. 

Syafrizal  & Pahamzah (2020) stated that teachers needed to teach students about the process 

of exams as well as what and how they should write, though they wanted to focus more on a 

better understanding of students’ lessons. They added that despite all these, students were more 

relaxed to take the online assessment, eventually leading to a better learning outcome. 

Moreover, due to online assessment, they were able to prepare more effectively. However, even 

if a test is valid and trustworthy, it will be difficult to affect students' learning and help them 

grow their competence in useful and meaningful ways if the process and preparation are not 

properly addressed, which is the situation with English tests in schools during the pandemic. 

3.6 Research gap 

From the above discussion, it is observed that these are all general information that 

applies from school to university. There is no detailed and in-depth research information about 

the adaptation of the assessment process of four language skills during the pandemic and 

transition to post-pandemic in the Bangladeshi context. 

Again, researches on the impact of learners' assessment processes are also not 

specifically mentioned in most of the literature. Moreover, there is hardly any research on 

teaching-learning and assessment regarding the gradual transition to post-pandemic and 

reopening schools. If the reader looks at the references in the literature, most of them are news 

articles about Bangladesh. Other papers that I have cited on schools are researched at the 

secondary and tertiary levels. Thus, this research is to fill those gaps and add further new 

information on this topic in the context of Bangladesh. 
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Chapter 4  

Results and discussion 

 

4.1 Introduction 

After analyzing the entire interview, I could find three core themes; i) Adaptation of 

Assessment Process ii) Different types of Assessments iii) Impact of the assessment. Moreover, 

under each theme, there are some categories. All these have been discussed below:    

4.2 Adaptation of Assessment process 

For adapting a specific assessment method during the pandemic, teachers of each school 

did not have to go through brain-storming stages.  The reason was the government’s 

intervention. At that crucial stage, the government took everything on hand, and by considering 

the situation they assigned ‘Assignments’ as an assessment method for students. Mrs. Ruhi 

said, “It was easy to follow the government’s instruction because along with the assessment 

method, they have provided us with a rubric to evaluate students' assignments. We practically 

did not have to do anything.” 

Another teacher Mrs Orpita mentioned that “All the questions of the assignments were 

already created by the government. So, we just provided students all the questions every week 

and told them to follow the rubrics because marks distribution, type of category and writing 

process for it was already mentioned besides the assignment question”.  Again, she added that, 

“we did not need to give marks in numerical value, rather government mentioned 4 categories 

like excellent, very good, good and needs improvement. This also made assignment evaluation 

easy for us.”   
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     As for the students, they are already accustomed to assignments before the pandemic. 

Therefore, they already had the idea of how to write assignments. Maliha, a student of class 6 

stated, “We are already experienced in writing assignments because we needed to write in each 

level of class but during that time teachers only gave us questions or topics for the assignment. 

However, this time the criteria of getting good marks and a little bit of hint were given along 

with the question. So, we know what to write and how to write already.” Some of them mention 

that they had a home tutor who also helped them when they faced difficulty or took help from 

the internet as well as peers.    

However, after almost 2 years of isolation and staying in lockdown, it was not easy for 

students to sit for the offline exam. During an interview, Sara mentioned that “No class, no 

nothing and suddenly we had to sit for the final exam after so long. I was kind of afraid to sit 

for the exam in school.” Ruqaia added that “I was also anxious and thinking about what will 

happen in the exam hall. I will forget everything before the exam starts and so on.” Moreover, 

along with Moumita, some other students agreed on one thing though the exam was held on a 

short syllabus and the allocated marks for the English exam were only 50, however, students 

felt nervous to give offline examinations after the re-opening of their schools. Not only students 

felt pressure but also teachers had gone through extreme pressure conducting and developing 

final questions in a short syllabus. Mrs. Ruhi stated that “I had to consider the knowledge level 

of every student, what they had taught and how much they had learned during the lockdown. 

After considering all this I had to select tasks and topics which students could easily perform” 

Therefore, from the above findings, it can be said that the process of adaptation was 

undisrupted and smooth to execute during the crisis, yet the scenario during the transition 

period was not comfortable at all. Both teachers and students were comfortable with the new 

way of assessing in the pandemic. Teachers did not face any difficulty to develop and 

implement assignments during the lockdown as the government did that for them. Also, despite 
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staying at home and getting instruction through online platforms, students completed their 

assignments comfortably with the help of proper guidance.   

However, the case is different in terms of post-pandemic. Students faced problems 

adapting to the in-person assessment process due to the study gap and not attending physical 

exams for almost two years. During this course of time, they developed a fear of physical exams 

as they were more comfortable with writing assignments at home. As for teachers, they faced 

difficulty during the transition period because It’s been two years since they had conducted 

offline exams for students and made question papers because during the pandemic government 

did that for them. Hence, an adaptation of the assessment process after the pandemic was less 

comfortable than during the pandemic for both teachers and students. 

4.3 Different types of Assessments 

a) Assessments during Covid19 

 To assess students learning during the Covid19 pandemic, schools and the government 

have assigned alternative assessments for students. The reason behind this initiative is the 

lockdown and the closer of the educational institution. From the participants' statements I have 

found that the government assigns assignments for each level which is the same for every 

school in Bangladesh. However, other assessment processes that schools have taken on their 

initiative vary from school to school. 

ii) Assignment  

To keep students productive and engage with education, the government assigned 

assignments across the country. Each subject had its assignments. Therefore, English is not an 

exception to having assignments. 
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According to the teachers, Mrs Ruhi and Orpita these assignments are designed and 

implemented solely by the government. Schools are only instructed to follow the government’s 

instructions. The topics of the assignments are from each textbook. Moreover, from the 

student’s point of view, the government tried to prepare assignments creatively where students 

have to also think creatively before they answer questions of the assignment. However, all 

these assignments were small assignments that require one to three pages to complete 

depending on students' handwriting. Teachers said that government comes up with assignments 

while thinking about students' ability and the availability of teaching on that lesson or unit of 

the English textbooks.        

To evaluate, the government published a grading system which was applicable for every 

course. Therefore, all assignments were prepared in such a way that while assessing teachers 

can easily evaluate through those categories. For instance, the government had set four 

categories for evaluation such as excellent, very good, good, and progress needed.  Here, each 

category was defined every preciously to make it easy for the teacher to evaluate students 

writing. Thus, according to both the teachers, they did not have trouble assessing students’ 

assignments. 

iii) The other types of assessments 

Other than assignments, students stated that schools have taken more initiative to assess 

them. However, it varies from school to school and respective English teachers. During 

COVID19 students were introduced and got comfortable with the technology, therefore, some 

schools such as Moumita’s school have taken online quiz exams where they have given MCQ-

type questions to students so that they did not need to write down anything and could select the 

correct option by looking through the screen. 
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            One of the students, Sadman said that during the class teachers ask them questions to 

see whether they had understood what had been taught to them. Another participant said that 

after the class some teachers had a 10-minute question-answer session to verify that students 

understood everything through online education. Mrs Orpita, the teacher of class 7stated that 

they sometimes did this to ensure that students had fewer complications in understanding 

English grammar or ETF (English For Today) lessons. Sometimes teachers gave homework 

and students need to show those by holding it in front of the screen. According to students, 

teachers would then assess those and occasionally gave feedback.   

c) Assessment during the transition to post-pandemic (Reopening) 

Now, in the time post-pandemic, as the schools have started to reopen gradually, 

therefore classes have started to work more or less like the usual time. Hence, with proper 

health and safety measures, schools are now taking offline exams. During the transition to a 

post-pandemic, schools took the offline exam on a selective syllabus with the government’s 

guidance. One participant said that their school is taking in-person short exams like quizzes. 

However, this scenario is not the same for every school. Even so, those schools' exam question 

consists of MCQ followed by filling in the gaps and some grammar part. Some schools took 

50 marks exam and some took 25. After analyzing questions of a particular school, I have found 

that the question is a mixture of English 1st and 2nd papers. 30 marks were allocated for English 

1st and 20 marks for English 2nd paper questions. 

This assessment was done in on the English exam and for evaluation; it has a different 

grading system than during the Pandemic. They considered 50 marks as 100 and had given 

grades using usual grading policies before the pandemic. 

From the above results, it can be said that the assignment method of assessing was a 

good initiative from the government because during COVID19 students were in lockdown, 
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schools were closed, and the online teaching method was not sufficient for students to sit for 

the exam, so by considering all these factors assignment was a good initiative from the 

government. In addition to these, which method needs less instruction to give, might have also 

been considered as well by the government because they assigned assignments which is a 

familiar method for students that requires providing fewer instructions. This also reduced the 

stress on the teachers as it had a specific rubric and they did not need to develop anything 

during the crisis moment. As for the other assessment methods conducted by teachers, those 

helped students to stay focused during online classes even if it is for a short time. 

Similarly, the assessment method during the transition to post-pandemic was also 

beneficial for students because it was conducted in a short syllabus. It helped students to adjust 

to the environment of the exam hall and exam questions after a long period. Moreover, it helped 

teachers as well, because they needed to prepare English question papers which carried only 

fifty percent marks than usual. Therefore, this method of reducing allocated marks allowed the 

teachers to adjust themselves again with developing question papers.  

4.4 Impact of the assessment 

i) Positive impact of the assessment process and methods 

 The assessment process during COVID19 left some positive impacts on students which 

is quite noticeable and effective for them. These are subcategorized in the following points: 

a) Helped students to stay productive: 

We know that it’s hard to make students stay engaged with studies if there is no process 

for assessing their learning.  

During COVID-19 students were facing the worst consequences. For the first time, they 

were having online classes at home. They might feel monotonous; however, as they knew that 
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they had to complete their assignments, therefore, they were to some extent attentive to classes 

and productive. They tried to complete assignments as instructed during the lockdown. All the 

students agreed with the above discussion. One of my participants, Maliha said, “These 

assignments helped us to stay productive even for a little period”.  

b) Enhance the learning process 

According to Sadia, “Sitting at home without studying is hard as we were not used to 

with it. During this lockdown, every type of assessment is reinforcing learning. Those are 

beneficial for us”. Other student participants also mentioned a similar kind of point of view. 

Even in lockdown students were eager to learn properly due to the assessments, otherwise, they 

might not try to learn anything from the online classes because it is hard to concentrate without 

any external force. Here, assignments were working as an external factor that helped them to 

learn further. Sara said, “because of the assessment we tried to learn better by following classes. 

This facilitates learning and has helped us to continue with the studies further”.   

c) Motivated students: 

 The closure of educational institutions had demotivated students. However, online 

classes, assessing students with assignments, and other mini-assessments gave them hope for 

learning even in lockdown. According to Shimu, “Half a loaf is better than none; at least we 

are connected to our education and engaged with writing homework as well as assignments.” 

Ruqaia also agreed with her by saying “yeah, it motivated us.” Moreover, other participants 

agreed that this initiative gave them the strength to continue studying even if the situation was 

not comfortable.  
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d) Made students overcome anxiousness: 

This sudden pandemic brought fear regarding life and career. Students lived with both 

of them during the pandemic; especially at the beginning of it.  Tanisha said that “because of 

these online assessments and government assignments, we are at ease even for a little. We were 

much tensed regarding our education and feared the possibility of dropout. However, online 

education and assessment are relieved for us and also for our parents.” All the participants have 

mentioned similar concerns and stated that Assignments help them to forget the rage of the 

pandemic by making them engaged with assessments of online classes.     

e) Competitive environment made parents take initiative to reduce further 

study gap: 

Before COVID-19, parents and students were always concerned and competitive 

regarding their children’s education. However, during the pandemic, they were more concerned 

about the future because of students’ educational gap. Online education allowed everyone to 

be competitive while sitting at home. Ruquia mentioned having a private tutor. She added that 

“As there were assignments and online classes, therefore, my parents want me to do well in 

those assignments. Also, during mini-class assessments they want me to do well in that and 

learn well, so for that reason they give me a home tutor to reduce study loss. This also made 

me do well than everybody else.”  Some students gain a competitive advantage.  

f) Moved students to technologically based education 

Since education was solely based on online as well as assessments, students learned to 

use technology even if it was not easy for them. All of my participants (students) said that to 

search materials on YouTube or Google they need to struggle at first but later on master up on 

that. Moumita added, “It was a bit tough to learn a new platform to give online MCQ exams, 

however, after one exam it was easy for me to use a Google form to give next exams.” 
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According to students and teachers now they can take and give exams using a line platform. 

Ruqaia mentioned that “I don’t have fear of using new apps anymore.”      

g) Provided comfort, saved time and energy 

To some extent, the online assessment process helped students to give exams 

comfortably from their homes. It also saved their time, money, and energy. Sara mentioned 

that “online assessments and assignments saved my time and energy from going to school. I 

could invest all of my time and energy in each assignment. Also, as I am giving exams from 

my own home, it gives me a great advantage to finish my assessments while sitting in my 

comfortable place.”  Other students also agreed on the part of writing assignments and giving 

online exams by being comfortable and stress-free at home.   

 Moreover, gradually reopening and taking small assessments in schools also have a 

positive effect on students. For instance, 

a) Making students comfortable with the school’s usual examination process: 

After being at home for 18 months and continuing education from home has developed 

anxiety and doubt about their ability to give offline exams. Therefore, small offline exams have 

helped students to be comfortable again with the school’s assessment process. Sara said that “I 

doubted my ability and was a little nervous before giving offline exams. However, as schools 

started to take exams on the small syllabus, therefore, it helped me to get comfortable with in-

person exams gradually after almost 2 years.” 

ii) Negative impact of the Assessment Process 

Though the whole process of assessment might seem like a blessing to everyone 

because of the continuation of learning, however, it is not the actual case. There are negative 

impacts as well and those were the barriers to the way students learn. For instance, 
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a) No implementation of four language skills 

Although before the pandemic schools only focused on reading and writing skills, 

during that time, they already had a proper well-established assessment process regarding 

writing skills. Nevertheless, during the pandemic, practicing reading and writing skills were 

even worse than before. There was no initiative to assess students reading skills. No tasks were 

included in any assignments. According to Sara, “When schools were open, at least we got 

some reading comprehension tasks to determine our reading ability but during online, there 

was nothing like that though”.  As for writing skills, the implementation process was not worthy 

of learning. Creativity was missing in most of the cases. Hence, the purpose of the writing skill 

did not get fulfilled at all. 

b) Tendency of copying  

One of the participants called Sadman mentioned that all the assignments required 

writing skills but the quality of each assignment was very poor in terms of authenticity. As the 

education system has moved to the online platform, everything is easy to access, even the 

answers to the assignments. Everything was available on the internet. Sara said that “In the 

beginning, I tried to write assignments using my creativity, but after a while when I saw that 

my other friends are not giving enough effort and copying assignments from the internet, so I 

also started to copy them from the internet. It was easy to do that”. Other students agreed with 

this statement as well.  

Also, while analyzing students writing samples, I found that all are the same. It felt like 

most of them have copied from the same YouTube channel or online platform. The teachers 

said that “as there was no system of punishment during this crisis period, so the rate of 

plagiarism was high. Most of them were just copied from the internet and submitted to me.” 
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c) Unable to fulfil study gap 

The assessments are not designed to be effective in terms of filling the study gap, caused 

by the pandemic. Mrs Orpita said that “all the assignments were only to keep students engaged 

with education. Other than that, the tasks of the assignments did not hold any significant value.” 

All the other participants also agreed to that. Sadman said that “I did not learn anything from 

the assignments because I find it a bit wired and could not relate to the tasks.” Other students 

also shared the same viewpoint on this topic that assignments did not help students fill any 

study gap. 

d)  Anxiety regarding online assessments 

Online assessments also increased anxiety among students. It happened due to the 

quizzes. Moumita and Tania mentioned that their school gave a limited time during quizzes 

and due to unstable internet connection; it’s hard for them, to select the answers or complete 

the exam. Therefore, there was a continuous fear of the exam’s time is running out. This only 

happened among the students of certain schools who had taken online quizzes.  

           e) Absence of feedback 

On usual days, teachers provide feedback on students’ assignments. However, during 

the pandemic teachers did not give any feedback on assignments. Even if students asked their 

teachers for feedback yet they did not provide any. For instance, Moumita said that “We did 

not know where we did mistakes and where to improve.” According to Sabreena “Even if we 

ask them, they only tell us whether we got good, excellent or very good remarks and tend to 

avoid it.” 

The teacher's reply to this statement is that “Most of the assignments are plagiarized, 

so we did not feel encouraged or the necessity of giving feedback.” Therefore, for the sake of 

the institute, they are telling only the truth. 
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f) Improper implication of evaluation guideline 

Another negative impact was giving the same score to all without proper reasons. 

According to participants, surprisingly they found that most of the students got ‘very good’ or 

‘excellent’ even after copying from the internet or submitting similar copies. Ruqaia added that 

“One day I went to the teacher’s room to ask about the result of my assignment, however, the 

teacher said that she still hadn’t finished checking yet. When I was returning, she said she 

would give ‘excellent’ to all the students and told me to tell everyone about this.”  

From this, it can be said that teachers did not follow the rubrics properly or give marks 

by judging students’ abilities. Mrs., Orpita said, “Their answers are all the same, so it does not 

matter even if I properly evaluate them or not.”     

           The assessment process during the transition to post-pandemic also has negative impacts 

on learners, for instance, 

a) Anxiety to sit for the exam 

For a long period of staying at home and continuing education from their comfort zone, 

students accepted it as a new normal. Therefore, after the re-opening, sitting for an exam 

immediately made them anxious. According to all the students’ statements, it felt different to 

sit for the offline exam after so long. They have gone through hesitation, nervousness, and 

anxiety to appear in the exam hall. They took time for getting used to the offline assessment 

process as well as performing without fear again. 

 Therefore, from the above results, it can be said that the negative impacts of the 

assessment process are more prominent than the positive impacts though visually the positive 

impacts are more. However, the effect of negative impacts will last for a long time even after 

the pandemic where the positive impacts only lasted during COVID19. Some negative impacts 

are hard to overcome and are a long process to do so. For instance, the most crucial negative 
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impact is the study gap. The gap in students’ knowledge caused due to the improper 

implementation of the assessment process, ineffective teaching methods and absence of 

feedback have hampered the flow of education. Teachers and the authority must consider the 

level of students’ knowledge before allocating topics alike before the pandemic. As the 

situation of students is not the same as before the pandemic, so the teachers cannot provide the 

same English syllabus to the students that they had given before. If they do so, then students 

will fall under another crisis of incomprehension. Students will not be able to understand the 

advanced topics of English grammar due to the lack of proper prior knowledge on that topic. 

Thus, this situation needs redesigning of the syllabus to reduce the study gap gradually.  

In addition to that, during the online assessment, students have developed the habit of 

plagiarizing. This negative impact requires the implementation of strict rules and punishment 

policy to mitigate the habit of copying. Otherwise, it will be hard to reduce this tendency of 

copying among students. Furthermore, another negative impact is having anxiety during 

exams. Though it might seem that it will occur only during exams, however, the feeling of 

anxiety might take a long time to lessen its effect as it is a psychological condition. As they 

have developed anxiety therefore it might emerge in other situations. Lastly, during the 

pandemic, no implementation of four language skills affected students negatively because there 

were no proper implementations of any skills of English. Therefore, students now even lack 

writing skills. The reason behind mentioning only the writing skill is that schools only focus 

on reading and writing skills. During the online assessment, students’ ability to write creatively 

got reduced. As for teachers, their efficiency in giving feedback and checking scripts is also 

reduced which might take time to overcome. Nevertheless, it’s not as severe as the other 

negative impacts of the assessment during the pandemic.  
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Chapter 5 

Conclusion 

5.1 Introduction 

This study aimed to explore learners’ assessment methods and related impacts on 

students and teachers during COVID19 as well as in the post-pandemic. In addition, this paper 

also gives an overview of the teaching and learning process through a literature review to give 

readers enough exposure to understand the context in which the assessment happened during 

the above-mentioned time frame. By analyzing the qualitative data, this study briefly explains 

the adaptation process of assessments by the teachers and students; some adapted assessment 

methods by the government as well as teachers for continuing education during the crisis. 

Moreover, this study explores some challenges related to the assessment process during this 

exceptional time of the pandemic.  

The results and discussion section of this thesis consist of three themes. One is the 

adaptation of the assessment process, the second is different types of assessments and the third 

theme is the impact of the assessment process. From these sections, readers get to know that 

teachers and students have adapted the assessment method smoothly which was developed by 

the government. However, students faced difficulty while performing tasks like class work or 

in-class question-answer sessions due to technical issues. One can also notice the absence of 

incorporating four language skills even in remote assessment. Although the positive impact of 

assessment is more than the negative, nevertheless, the negative impact will stay for a long 

time that might need a proper strategy to overcome, especially the study gap. It will require the 

effective measure to reduce the gap in learners’ grammatical knowledge. Other negative 

impacts can be reduced by implementing proper rules and regulations. 
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           The results and discussion section will help schools and policymakers to notice the 

negative impacts, lacks, and gaps of learners. These will help them to find effective measures 

to implement those efficiently after post-pandemic. Post-pandemic is a long process to recover 

our education system. Thus, this section might help them to think creatively for a long time to 

mitigate the gap which has been created during the pandemic. Additionally, this research work 

will encourage other researchers to go for further similar topics with more participants and time 

to find new viewpoints on this problem. 

A few recommendations can be made after this study. For instance, 

a) The authority and the policymakers should consider incorporating speaking and 

listening assessments gradually in the education system. Even if the allocated marks 

are minimum. It will help learners to get used to these two skills as well 

b) In addition, before incorporating, the authority should give proper training to the 

school teachers so that they can ensure the proper learning regarding these two 

skills. Teachers should learn a student-friendly way to teach and assess them. 

c) Again, regarding the learning gap which has been created during the pandemic, 

teachers should step by step emphasize those by allocating a small portion of 

previous topics in their teaching and assessing altogether with the current ones. This 

will help students to restudy those topics correctly and recover from their losses 

without further pressure. 

d) Finally, schools and government should develop some strategies to build a solid 

assessment process to tackle any sudden circumstances like COVID19 in the future 

to prevent a gap in learners’ knowledge.   



38 
  

References 

 

Abdullah, M. (2021, December 31). 2021 in review: A challenging year for education. Dhaka 

Tribune. https://www.dhakatribune.com/bangladesh/2021/12/31/2021-in-review-a-

challenging-year-for-education 

Afrin, M. (2020). Virtual EFL Classes during COVID-19 in Bangladesh: Pros and Cons with 

Possible Solutions at Tertiary Level. International Journal of English Language & 

Language Studies, 8(2), 77–86. 

http://www.eltsjournal.org/archive/value8%20issue2/8-8-2-20.pdf 

Alam, A. (2020, October 27). An alternative assessment for learning outcomes amid Covid-19. 

OPINION | Theindependentbd.Com. https://m.theindependentbd.com/post/255228 

Alamgir, M. (2020, November 2). Govt warns classes 6 to 9 students against copying, using  

guides in assignments. The Daily Star. https://www.thedailystar.net/city/news/sixth-

ninth-graders-govt-warns-students-against-copying-using-guides-assignments-

1987765 

Ali And, L., & Dmour, N. A. H. H. A. (2021). The Shift to Online Assessment Due to  

COVID-19: An Empirical Study of University Students, Behaviour and Performance, 

in the Region of UAE. International Journal of Information and Education Technology, 

11(5), 220–228. http://www.ijiet.org/vol11/1515-JR555.pdf 

Alsalhi, N. R., Qusef, A. D., Al-Qatawneh, S. S., & Eltahir, M. E. (2022). Students’  

Perspective on Online Assessment during theCOVID-19 Pandemic in Higher 

Education Institutions. Information Sciences Letter, 11(1), 37–46. 



39 
  

https://www.researchgate.net/publication/357647876_Students’_Perspective_on_Onli

ne_Assessment_during_the_COVID-19_Pandemic_in_Higher_Education_Institutions 

A rapid assessment Impact of COVID-19 on Education in Bangladesh. (2020). Brac.  

http://www.brac.net/program/wp-content/uploads/2020/07/Rapid-assessment-impact-

of-COVID-19-education-in-Bangladesh.pdf 

Correspondent, S. (2020, December 18). Education curriculum to be changed in 2021. Daily 

Bangladesh. https://www.daily-bangladesh.com/english/Education-curriculum-to-be-

changed-in-2021/54621 

COVID 19, technology-based education and disability: The case of BangladeshEmerging 

practices in inclusive digital learning for students with disabilities. (2021). UNESCO. 

https://unesdoc.unesco.org/ark:/48223/pf0000377665/PDF/377665eng.pdf.multi 

Camacho, A., Correia, N., Zaccoletti, S., & Daniel, J. R. (2021). Anxiety and Social Support 

as Predictors of Student Academic Motivation During the COVID-19. Frontiers in 

Psychology, 12. https://doi.org/10.3389/fpsyg.2021.644338 

Fitriyah, I., & Jannah, M. (2021). Online Assessment Effect in EFL Classroom: An  

Investigation on Students and Teachers’ Perceptions. IJELTAL, 5(2). 

https://eric.ed.gov/?id=EJ1297230 

Gonzalez, T. (2020, October 9). Influence of COVID-19 confinement on students’ performance 

in higher education. PLOS ONE. 

https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0239490#sec030 

Government of the People’s Republic of Bangladesh, Ministry of Primary and Mass Education, 

Ministry of Education. (2020, May). COVID-19 Response and Recovery Plan 

Education Sector. UNESCO. 



40 
  

https://planipolis.iiep.unesco.org/sites/default/files/ressources/bangladesh_moe_covid

_19_response_and_recovery_plan.pdf 

Grubic, N., Badovinac, S., & Johri, A. M. (2020). Student mental health in the midst of the  

COVID-19 pandemic: A call for further research and immediate 

solutions. International Journal of Social Psychiatry, 66(5), 517–

518. https://doi.org/10.1177/0020764020925108 

Habib, M. A. A. W. B. (2021, November 28). Coping with Covid-19. The Daily Star. 

https://www.thedailystar.net/supplements/future-education/news/coping-covid-19-

2905336 

Hasan, M. (2021, September 11). Back to school after almost a year and a half. Dhaka Tribune. 

https://archive.dhakatribune.com/bangladesh/education/2021/09/12/back-to-school-

after-nearly-18-months 

Hossain, M. M. (2021). English Language Teaching through Virtual Classroom during 

COVID-19 Lockdown in Bangladesh: Challenges and Propositions. Journal of English 

Education and Teaching (JEET), 5(1), 41–60. 

https://www.researchgate.net/publication/350430731_English_Language_Teaching_t

hrough_Virtual_Classroom_during_COVID-

19_Lockdown_in_Bangladesh_Challenges_and_Propositions 

Hashemi, Ali. (2021). Previous Studies on The Impact of Online Education in EFL and ESL 

contexts. Technium Social Sciences Journal. 23. 177-186. 

https://www.researchgate.net/publication/354488742_Previous_Studies_on_The_Imp

act_of_Online_Education_in_EFL_and_ESL_contexts 

Idrak, T. (2021, July 30). Towards a blended learning framework for post-pandemic 

Bangladesh. The Daily Star. 



41 
  

https://www.thedailystar.net/youth/education/news/towards-blended-learning-

framework-post-pandemic-bangladesh-2140756 

Islam, M. S., Hasan, M. K., Sultana, S., Karim, A., & Rahman, M. M. (2021). English language 

assessment in Bangladesh today: principles, practices, and problems. Language Testing 

in Asia, 11(1). https://doi.org/10.1186/s40468-020-00116-z 

Islam, S. (2021, May 23). Reimagining post-Covid primary education. The Daily Star. 

https://www.thedailystar.net/opinion/news/reimagining-post-covid-primary-

education-2097497 

Iqbal, F. B. (2021, December 23). Online Education: A failed experiment? The Daily Star. 

https://www.thedailystar.net/shout/news/online-education-failed-experiment-2923396 

Jasim, M. M. (2021, September 3). Assignments to continue after school reopening. The 

Business Standard. https://www.tbsnews.net/bangladesh/education/assignments-

continue-after-school-reopening-297037 

Khan, M. H. S., Hasan, M., & Clement, C. K. (2012). Barriers to the introduction of ICT into  

education in developing countries: The example of Bangladesh. International Journal 

of Instruction, 5(2), 61–80. 

Lipi, S. (2021, March 1). Bangladesh launched assignment-based online education in the 

pandemic. Did it work? Bdnews24.Com. 

https://bdnews24.com/education/2021/03/01/bangladesh-launched-assignment-based-

online-education-in-pandemic.-did-it-work 

Mahapatra, S. K. (2021, July 19). Online Formative Assessment and Feedback Practices of 

ESL Teachers in India, Bangladesh, and Nepal: A Multiple Case Study. SpringerLink. 

https://link.springer.com/article/10.1007/s40299-021-00603-

8?error=cookies_not_supported&code=408a168f-a438-43bb-93f3-62f9a1845ce0 



42 
  

Mamun, F. a., Hosen, I., Misti, J. M., Kaggwa, M. M., & Mamun, M. A. (2021). Mental 

Disorders of Bangladeshi Students During the COVID-19 Pandemic: A Systematic 

Review. Psychology Research and Behavior Management, Volume 14, 645–654. 

https://doi.org/10.2147/prbm.s315961 

Mukhtar, K., Javed, K., Arooj, M., & Sethi, A. (2020). Advantages, Limitations and 

Recommendations for online learning during COVID-19 pandemic era. National 

Library of Medicine, 36. https://www.ncbi.nlm.nih.gov/pmc/articles/PMC7306967/ 

Podder, R., & Mizan, M. M. R. (2020). Alternative Assessment Practices in Secondary  

Schools in Bangladesh. Education and Development Research Council (EDRC), 6(3), 

22–33. 

https://www.researchgate.net/publication/345391212_Alternative_Assessment_Practi

ces_in_Secondary_Schools_in_Bangladesh 

Rabi, I. R. M. A. E. A. M. (2020, September 22). Cushioning the educational fallout of Covid-

19 in Bangladesh. The Daily Star. 

https://www.thedailystar.net/opinion/news/cushioning-the-educational-fallout-covid-

19-bangladesh-1965789 

Rahman, Kh. A., Seraj , P. M. I., Hasan , Md. Kamrul, Namaziandost, E., & Tilwani, Shouket 

Ahmad. (2020). Washback of assessment on English teaching-learning practice at 

secondary schools. Language Testing in Asia, 12(11). 

https://link.springer.com/content/pdf/10.1186/s40468-021-00129-2.pdf 

Sutadji, E., Susilo, H., Wibawa, A. P., Jabari, N. A. M., & Rohmad, S. N. (2021). Adaptation 

strategy of authentic assessment in online learning during the covid-19 pandemic. 

Journal of Physics: Conference Series. https://iopscience.iop.org/article/10.1088/1742-

6596/1810/1/012059/meta 



43 
  

Shrestha, S., Haque, S., Dawadi, S., & Giri, R. A. (2021). Preparations for and practices of 

online education during the Covid-19 pandemic: A study of Bangladesh and Nepal. 

Education and Information Technologies. 

https://link.springer.com/article/10.1007/s10639-021-10659-0 

Syafrizal , S., & Pahamzah ,  John . (2020, July 13). Language assessment in English language 

teaching: a washback of Indonesian students’ test in covid 19 situation. Journal of 

southwest Jiaotong university, 55(4). https://doi.org/10.35741/issn.0258-2724.55.4.40 

The Daily Star. (2021, September 26). Four urgent steps to put students on track for successful 

learning. https://www.thedailystar.net/views/opinion/news/four-urgent-steps-put-

students-track-successful-learning-2183326 

Tithi, N. (2020, May 28). Education crisis will be more severe after reopening of schools. The 

Daily Star. https://www.thedailystar.net/opinion/news/education-crisis-will-be-more-

severe-after-reopening-schools-1906003 

Uddin, M. (2020, June 13). Effects of the pandemic on the education sector in  

Bangladesh. The Financial Express. https://thefinancialexpress.com.bd/views/effects-

of-the-pandemic-on-the-education-sector-in-bangladesh-1592061447 

Wal, M. (2020, June 16). COVID-19: Introducing a strange transition in our education system. 

The Daily Star. https://www.thedailystar.net/lifestyle/news/covid-19-introducing-

strange-transition-our-education-system-1914933 

 

 

 



44 
  

Appendix A 

Interview Questions 

Student 

1. How are you coping with the new assessing style? 

2. Did you face problems while using technology?  

3. How did you get assessed in 2020, 2021, and 2022? 

4. What type of assignments did you have? 

5. Was it help full? Did you learn anything? 

6. Did you use your creativity in assignments? 

7. Are you satisfied with the grading system? Why or why not? 

8. Did you get a private tutor in 2020, 2021, and 2022? Why or why not? 

9. What types of challenges did you face while attending English exams remotely? Are 

you facing challenges now? 

10. Do you get feedback from teachers? 

11. Did you learn 4 skills of language? 

12. Do you think these assessment methods were able to reduce the gap in English? 

13. What motivates you? 

14. What are the good and bad sides of assessing English online? 

15. Have you learned any lessons from this pandemic?  

16. What challenges did students face while giving the final exam in 2021? 

17. Were those assessments helped you throughout your final exam in 2021? 

Teacher 

1. Which class and medium do you teach? 
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2. Which skills do you focus more on (Speaking, listening, reading, and writing)? What 

happens to other skills? Why it is hard to implement some skills online as well as 

offline?  

3. How did you assess them in 2020 and 2021? 

4. Do you think assessments were helpful for students? Did they use their creativity or 

plagiarized? 

5. Were English assignments come from the government? Apart from assignments, did 

you come up with any other alternative way to assess students' learning?  

6. Did you take exams to promote students?  

7. What challenges did teachers face while preparing the annual English question paper 

in 2021?  

8. Did you get training for conducting online classes? Did you face problems while 

using technology? 

9. Do you think a learning gap has been created as schools were closed in 2020? What 

type of impact did it have on students in terms of English? How are you trying to 

reduce that gap through assessment? (Especially the Grammar part) 

10. Do you think students learned better? 

11. What is your point of view on students taking private tutoring during this pandemic? 

12. What measures govt. took for students in terms of assessment? 

13. What challenges are you facing now? 

14. What was the impact of assessing English during Covid19? (positive and negative 

impacts) 

15. What strategies are you planning to assess students in the transition to post-

COVID19?  (Strategies for English 1st and 2nd paper) 


