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This report reflects the achievements and progress of the BRAC Education Programme
(BEP) from December-May 2003.

Output 1 highlights CTDA’s confirmed funding of CAD $4 million for the Education for
Indigenous Children (EIC) programme. The funds will go towards providing access to
indigenous children in 700 BRAC schools and 125 secondary schools through post-
primary intervention. BEP's parmership with the GoB continues to be strengthened as the
GoB officials have expanded their interest in BEP’s initiatives. Major developments in
the Education Support Programme (ESP) include consolidation of the expansion plans
outlined in the first Progress Report, the first extenal review of the ESP and a funding
boost from NORAD for further expansion.

Under Output 2, the Capacity Development Unit is exploring training activities to
improve the English language and computer skills of the BEP office and field staff.
Several staff members were promoted and trained as QASs, to accommodate the
educational progress in the field. Team members from the Training and Resource Centre
(TARC) and the ADP Capacity Development Group developed 12 new training modules
for the staff/adolescents, which are already in practice.

A new sub-addition to the Education Development Unit, the Hlustration and Design Unil
(Output 3), collaborated with the Curriculum Development Unit to continue creating new
materials for grades IV and V, and to make curriculum revisions as needed.

Continuing Education and Post-primary Basic Education have been merged and renamed
as Post Primary Basic and Continuing Education (PACE). The mobile libraries and union
librarics continue to grow and develop under PACE, The Directorate of Youth agreed to
provide skill development training to 9,550 members of Gonokendros and Kishori
Kendros. BRAC has received permission from the Ministry of Education (MOE) to
conduct subject-based and management workshops for head teachers, subject teachers
and members of the SMC in secondary schools. A new BRAC initiative to supplement
secondary education, called Value Education and Citizenship Building through Co-
curricular Activities has been designed to provide training and support to teachers of
BRAC-supported secondary schools.

To reinforce empowerment for adolescents the Adolescent Development Programme
(ADP) launched the Economic Life Skills project (Output 4) which aims to provide basic
business skills and confidence for young women. ADP has also expanded its activities in
various areas and held a series of workshops with adolescents to receive feedback on
improving existing APON material.

The Pre-primary initiative (Output 5), in collaboration with the GoB is well underway,
with some Pre-Primary schools operating in the GoB school campus and plans are in
progress to extend classrooms for running Pre-primary programmes. The Ministry has
also approved BRAC students to compete in formal school scholarship examinations at
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the end of grade V. The Ministry of Primary and Mass Education (MoPME) decided to
allocate another 96 dysfunctional community schools to BRAC to make them
operational.

The Effective Programme Management (Output 6) section deals with details regarding
BEP’s support structure, such as Administration, Monitoring, Communications, Equity in
Education and MIS.

Finally a high level workshop was held on 16" January 2003 between donor partners and
BRAC top management. The focus of this workshop was to discuss a long term vision for
BEP (for details please see Annex 5).
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Funding
Activities



The following BEF activitics are being funded by the NFPE Phase 111 Donor Consortium, i.c. AKF/ CIDA,
DFID, RNE, EC NOVIB and UNICEF

-NEPE (Noz-Formal Primary Education)
Schools ~-BEOC (Baric Education For Older Children)
-BSP (Educatin Support Progrumme)
-Ethnic Minority
- Teacher training and development
Capacity Development - Suaff development
-Teachers Certification
Education Development | -Curriculum development
Unit - Matenal development
- Union Library
Continuing Education ~Mohile library
Adolescent Development | -Kishor Kendros/ Reading Centre
Programme
Government Partership | - PRIME
“Pre-Primary
-Commiinity

| WECL (Worst Form of Clild Labaus)

IT in Union Library
UNICEF APON Kishor Abhijan
ESP
NORAD
. Expansion of Pre-Primary under preparation
RNE
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BEP Organogram

Pragramime co-ardinetor
{Ligison with GoB &
Others)

List of Acronyms

ADP-Addolescent Development Programme FOUAField Operation Lin
CDLU-Capacity Devefapment Unit GPU-Gall Partnership Linit

ED Education Development Unit PARER-Post Primary Basic Education
CE-Continuing Education NIU-New Initiatives Unit

I ESP-Edwcation Support Progranume PSU-Pragramme Suppord Unit
E——————— =
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Output 1

School Operations

Equitable access to cost-effective primary
education for children, especially girls ensured.
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Output |

In the past, BRAC students were not permitted to participate in scholarship exams, This
provision was strictly confined to the formal primary school students at the end of Grade
V. The Government of Bangladesh has recently approved regulations to allow BRAC
(irade V students to compete with the formal primary school students in schelarship
EXEmMS.

BEOC schools have not been opened in some areas where BEP had a presence for at least
6-10 years, due to n shortage of 11- 14 years old students. Therefore, BEP had to identify
new areas lo open BEOC schools where the literacy rate is low and students of that age
group are out of school.

The programme has extended into the three hill districts of: Rangamati, Bandarban and
Khagrachan by opening 218 schools. The majority of the students in these schools are
from ethnic minority background.

In March 2003, CIDA confirmed funding of CAD $ 4 million, which will provide
indigenous Ghl]drm with access to 700 Primary schools in NFPE and 125 secondary
schools through Post-primary interventions. Additionally, new staff from indigenous
background have been recruited, and a survey has been conducted to find potential
teachers and students of a particular age group for these schools, In addition to that, other
innovative work have been done under the CIDA funded projects. For more information
on the CIDA funded initiative please see outputs 3 and 4.

* Another major highlight during this reporting period is that the government high officials
like DC, DPEO, TNO, UEO have visited various co ents of BEP and have
appreciated its overall activities. These local government officials have commented that,
BEP activitics complement the GoB efforts towards achieving “education for all” in the
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country. The officials have shown also their interest in other BEP activities such as the
Adolescent Development Ptrogramme (ADP), Continuing Education Programme,

Schools for Indigenous Children as well as Pre-primary Schools for five year old children
and above.

The success of an education programme is primarily conditioned on the status of teachers and
students and marters related to these twe performers.

Students

The student related achievement of the progmmme depends overtly on the number of schools
operating, schools reopening. students enrolled in the on-going schools and the course completed
schools. Yet underlying factors such as attendance levels, female participation, ratio of girls to
boys, level of learning achievement and students’ numbers are no less important in gauging the
success of the programme. The following data shows at a glance the status of the students at
various levels during this reporting period.

Table 1.1 presents grade wise learner's information as of May 2003

i | 1 ' o | L. | |
WEPE || sneas | 1R | 0 3w || nse I At 87 i 63 413 2 | ey || 6432
| |
T | 9330 1085 75 | T || o 137680 N | -zheTr s
— = =t — r— — —
| () | TS

Table 1.2 presents detailed numbers and types of schools in aperation during December 2002 -
May 2003 '

Planas per | BEP' Planfor | Achievements | Remarks
Puarticulars PP iux]m | Junc 02 - May in December
—h'h]r | 03 2&92 (4] MIE"
_Schools || NFPE I3, ?25 \[31726 |7 30695 | = |
———— BEOC 1 o3 0724 | 9330 _ﬁmmﬂws}mmge FI=
| e (KK) | - 14 yeass ol ehildren in
xg :m Fewer BEDF |
i | EsP [ 2550 “|2sse | 397 I — |
(NFPE} | ' |
_ || Tomal | 34000 | |_34.000 | i |
Swdents || NFPE | 712,613 | 712,613 | 680,893 1] I |
enrolled T REGE 291,720 201,720 | 280,677
in oo-going || g
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(hatput |

ESP 76,500 [ 76,500 119,204
(NFP'E) :
| Toal | 1,080,833 i 1,080,774 | =
Schaals. NFPE |l 6655 || 6655 | 4280 | |
Re-opening | grOC 2852 l 2852 1068
EE) _— = =
Fsp ETH “ 595 1495
(NFPE) | |
| Toral | 10,102 | 0,102 | 6843 I ]
Students | NFPE | 218,284 _'ii'zfs,jiiai_ B 141.24{3 | i
Homlledin - |"gEoc | 85860 [ 85360  |[ 31688 | - m
schogls {KH} - | :
Esp 17,850 “ 17,850 | 44,450
i (NFPE) .
|| Total | 321694 |l 321,694 [ ATTTS | |
Course MFPE EEL || 6#34 |[ 5676 | ||
Completed | “gEoC " 2669 2669 [ 672 ]
achinols {KK: | | |
ESPINFPE) || 595 || 395 || 495 | |
|| Toral (10102 | 10102 I I
Graduates | NFPE |[201,858 | 201,858 || 175,249 ! J|
BEOC 72,063 72,063 [ 19,494 -
(KK} I |
ESP 16,958 16,958 [ 14813
(NFPE) | | &
|| Total || 290879 [ 200879 || 208 556 | m— __]|
The Ratio of Girls to Bays

The standard ratio of girls to boys in BRAC schools is 70:30. But from the beginning of the year
2002 a slight change was seen in the ratio, which was 65:35. The ratio is still seen as 70:30 in the
out reached arcas whereas in the existing operating areas the ratio came down to 60:40
somewhat. Therefore, the average ratio as of May is 66.2: 33.8. It is a resultant of the fact that
for the past few years more girls have been enrolling in schools, due to the Food For Education,
Female Secondary School Stipend and finally the Primary Education Stipend Project (PESP) and
other major mobilisation efforts undertaken by tha Government. The country has almost achieved
gender parity in terms of enrolment in Grade I.'In the first half of the year, the total number of
reopening schools for NFPE, BEOC and ESP was 4,280, 1,068 and 1,495 respectively.

The Status of Schools in Different Grades

Each BRAC school starts from Grade I and ends after the completion of Grade V. The average
number of students in each class is 30-33, Table 1.2 shows the percentages of schools from
Grades I - V and table 1.4 shows details regarding schools in Grades IV and V.

Table 1.3 indicates grade wise on-going schools as of May 2003

e r———— N

|NFPE (Now-Formal Primary Eduottion ) 20695 | 4280 t 6ass | 13 | mom | s |

" Warinus field surveys conducted by the programme & Education Wateh report entitled Renewed Hope Daunting Challonges — State of
Primary Education in Bangladesh 2001,
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Output 1

\BEOC ( Basic Edweution for Older Chitie ) | 9330 | w068 || - | 3707 | | 4sss |
ESP (Eduastion Suppart Programme) | 3075 | 1405 | 1410 | 070 | | |
Total | w00 | eses | 7mes | ssvo | 7oss | sas |
% of toral N | | 201 ][ 21 | 195 |[ aas |[ w9 |

Tahle 1.4 presents grade IV and V Schools as of May 2003
Operation of BRAC Schools at GradesIV& YV

. v | 7.983 | 263398 | 64.2 ]
NFPE — -

v | 61 | 28413 | 64.2 |

BHOG = | : | | : |

V | 4,555 | 1761 || 68.8 |

Progression of BRAC Graduates in the Secondary Schools

During Phase I, the percentage of graduating students who have completed grade V and
progressed to secondary schools has gradually increased between 2000 and 2003 as shown in
figure 1.1, The percentage of female graduates enrolling in formal schooling has continued to be
slightly higher than that of male graduates (94.7% of girls in 2002 compared to 93.9% of hoys
AMR, 2002),

Figure 1.1 shown below is a graphical representation of graduates progressing in the secondary
schools

120 -

J_ 100 -
‘_t. B0 -
§ 604
S a0+
I 20 1
0 =

Year 2000 Year 2001 Year 2002 Year 2003
Yoar
ENFPE ®BEOC (KK)

Stipend for the BRAC School Graduates in Secondary Schools

After graduating from BRAC schools, students are encouraged to enroll in the secondary schools.
BEP has been providing scholarships to meritorious children who are from poor families. This
programme was introduced in 2002 according to the recommendations made by the MTR in
2001, In this reporting period, this scheme provided more than 12370 secondary students with
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scholarships. Amongst them, 4442 (35.9%) are from mainstream Bengali society, 5150 (41.6%)
are from indigenous background, and 2778 (22.5%) are students with disabilities. The ratio of
girls to boys privileged by the scholarship is 71.4%:28.6%. The selection of scholarship
recipients reflects BRAC s philosophy of supporting poorly served segments, thus contributing to
the overall development process. Regular attendance is a pre-requisite to receive the stipend.

Table 1.5 presents a summary of the number of students from various backgrounds who received
scholarships.

Toml students: frorm Betgmli background 359
Total students from ndigenous backgnound 5150 41.6
Teabal srulents with disabilities 2778 25
Total stadenrs 12370 100 |

Teachers

Competent and skillful teachers are essential for the success of the education programme. In this
regard it is beyond saying that teachers’ capacity development is an essential part of the
Programme.

Most of the teachers in BRAC schools are females, which reflect BRAC's philosophy of gender
parity. They have about 10 years of school qualification and are recruited from the local
community. The teachers should be between 18-35 years old, she/he should have good
communication and presentation skills, reside nearby the school, have an interest in working with
children and, above all, should be able to dedicate a reasonable amount of her time to school.

Tabie 1.6 shows number of teachers with the ratio of females to males as of May 03

Mumber of reachers | Fi655 |
| “Ratio of Female to Male teachets (%) | 983 1.7 |'
Training

Prior to the beginning of each school every teacher receives 12 days of basic training. Teachers
are also provided with one-day monthly refreshers (from grade 1 to V). In addition, a six-day
refresher is provided to the teachers at the beginning of each grade, which is called the grade
promotion refresher, There are also needs-based special refreshers held at definite intervals. The
traimings, which were provided to the teachers during this period is mentioned under output 2.

Teacher Certification

As noted in previous reports, BRAC's NFPE teacher's certification, in collaboration with other
mstitutions (e.g. Open University, etc.), was introduced as a pilot project. BEP has experimented
with providing 600 NFPE / KK teachers (hired between 1985-1994) with the opportunity to earn
their Secondary School Certificate (SSC) through distance education at Open University. BRAC
is paying 75% (taka 1500 / US $25) of the cost of tuition for the two-year course, which requires
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teachers to atiend a tutorial every Friday. BRAC is encouraging these teachers to earn their 85C
qualifications given that their employment depends on the availability of students in the next
eycle. SSC certification gives these teachers a better chance of getting employment after leaving
BRAC and gives the opportunity to study for those who have missed it due to early marmage and
other reasons. Moreover, BRAC also expects that the teachers’ studies might have an impact on
their teaching in BRAC schools. In this period the number of the teachers approved for these
stipends are 1466 and 473 for SSC and Higher Secondary Certificate (HSC) examinations
respectively.

Tt should be noted that in the last reporting period teachers were given stipends for SSC exams
only. In this period, eligible teachers are able to get a scholarship for the HSC examination. The
table below reflects the teacher certification status of this reporting period.

Table 1.7 presents Teacher Certification

For 85C Cermification

* || The reiwaining 28.6% of candidater well be admtied fu the fauvary 2004 sessin
v | The remmatning 39.0% of candidates weil be appearing in the vawminaiton that i schaduled ta be hold in Now/ Dec. 2003

. = = |
For HSC Certification ‘ 473 ] S ‘ ‘ | |
| process | ;
o || dnthe case of HSC appitaants, the miaxanmn nimber of andidater wbho have reverved appironad nail be admitted 1 the Seprenvber |
2003 sensan,

Training Course for Quality Assurance Specialists

During this reporting period, a fair proportion of staff have been promoted as QASs. These newly
promoted QASs need more professional development training in terms of their role, their
contribution to quality and assurance of quality in BRAC schools. Keeping this in mind a
training course has been designed which was conducted by a consultant. The TORs ask that the
role of the QASs be defined, that the skills required for providing quality support, training and
supervision in the programme be developed and that consideration be given to how quality
control can be intensified in the field of operation. The course was designed to meet their needs
and was flexible enough to changing circumstances. The course was divided into two halves. In
the first half, the QASs identified the needs of the training and the problems in BEP's existing
quality assurance process. Additionally they also identified the steps to over come these
problems. Then they were assigned field studies, The second half of the course was therefore
concentrated on analysis of the findings of the field studies, synthesis of ideas, and the drawing
up of action plans. Indicators of quality in several areas including pedagogy were identified
during this phase. At the end, a final job description and an outline appraisal system was
completed. Tt is hoped that the action rescarch reports will contribute significantly to
understanding the demands of the classroom and the needs of the teacher.

The Programme Manager under the direct supervision of the Program Head (PH) is responsible
for smooth field operation. There are three areas under the Field Operation Unit:

BEP Progress December 2002 — May 2003 15



Oviput |

1. School Operation and Management
2. Quality Improvement
3. Logistics and supplies

This unit supervises the activities of the Regional Managers (RMs). Planning of school openings
with RMs occurs under the guidance of the Programme Head (PH). The PH is assisted by the
Program Manager in the assessment, deployment and promotion of the staff. Regular monthly
meetings also take place with the RMs, This bridges the flow of information between the Head
Office and field. The Programme Manager is responsible for supervision of the activities of
school operations through the RMs. Sthe takes part in BEP's policy planning with the
Programme Head.

One Sector Specialist (SS) is responsible for coordinating matters related to Quality Assurance.
Currently there are 40 Quality Assurance Specialists across Bangladesh. The role of Quality
Assurance Specialists includes ensuring the ical performance of the stafl and teachers,
monitoring the leaming achievement of the children and haising with EDU in an effort 1o bndge
the information gap between the head office core group and the field. The Quality Assurance
Specialists (QAS's) post was specifically designed to ensure the quality of the pedagogic aspects
of the programme. 40 QASs (formerly called QMs) were developed in Phase Il QASs were
given a combination of pedagogic and management training, and they are vital in linking the field
with the Head Office Education Development Unit. They were directly involved with the Master
Trainer (MT) and Batch Trainer (BT) developing process. At the same time, the negotiated
gi.hguc often leads to innovative solutions or changes that they bring back with them to the
eld.

Another Senior Manager is responsible for providing logistic suppori. Under her, the two-
member team ensures that teaching and learning materials are provided on time from the field
offices. They prepare materials distribution plan and submit it to the BRAC procurement
department for purchase and delivery of the materials as needed.

The Sector Specialist being responsible for Capacity Development Unit (CDU) coordinales the
activities of CDU with field operations. Under her guidance a small group deals with the BRAC
training division to develop appropriate tmuining modules for staff and teachers, and to prepare
training plans. According to the plan, the BRAC training division provides training.

There are 510 team offices across the country through which BEP operates. A total of 510 team
offices are divided into 40 regions with each region having its own RM. Regional Managers are
selected from the experienced Quality Assurance Specialists. This is because the QASs are
usually from the most competent Team-in-charges (Tls) and they receive orientation and
experience specifically on pedagogy and matters related to improving quality at the school level.
The Regional Managers (RMs) are reportable to the Programme Manager and are the senior most
people at the field level. Their duties include supervising the programme, planning new school
openings, developing staff members, monitoring the schools and overseeing finances and all
local level material purchases. They supervise the activities at the team level, take part in
teachers' recruitment, supervise the Tls activities and conduct meetings with POs and Tls, They
participate in monthly meetings at the Head office (HO). The RMs are assisted by the QAS. In
addition, RMs provide support to field operations through continuous information on the
performance of existing staff for further capacity development.

The Team-in-charges (Tls) also come from the ranks of Program Organisers (POs), with at least
two years of experience in the BEP programme. They are responsible for planning and
implementation of school opening, task distribution among POs, developing quality of the POs,
regular monitoring and follow-up programme activities, supervision of PO activities and
conducting refresher courses along with the POs, etc. The TI's team consists of 6 o 7
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Programme Organisers. As of May 2002, the number of Tls stands at 443. Some Tls are
responsible for two teams.

Program Organisers (POs) are recruited and trained to become first-line supervisors of the
teachers and of the schools. They visit all the schools in their areas at least twice weekly,
Attending and reporting on monthly parent meetings and conducting the monthly teacher training
sessions are some of their other duties. POs are also responsible for selection of villages 10 open
schools, students survey, identifying suitable persons from the locality for teachers, arranging
school houses, distributing school materials among the teachers, and above all, for providing
support to the teachers under his’her supervision in running schools smoothly. As of November
2002, the total number of POs are 2432,

Master Trainers (MTs) are selected from the ranks of Programme Organisers. Experienced and
new stafl who demonstrate skills in a specific subject were provided special training to enhance
their skills as Master Trainers. MTs were made responsible for providing assistance related 10
subject teaching in Math, English and Social Studies to the teachers and other stafl at the local
level. Those who are natural communicators, are articulate and well accepted by teachers are
selected as MTs.

Batch Trainers (BTs) are created from teachers who demonstrate a clear understanding of
subject, can identify the strengths and weaknesses of pupils and are good communicators. These
individuals are made responsible for developing average teachers through refresher training
sessions. Batch Trainers are responsible for working with about 15-20 teachers in their own batch
and implementing new techniques and ideas in their own schools.

Teachers who have taught at least two cycles in BRAC schools and who showed the necessary
qualities are selected as Resource Teachers (RTs). They perform their duties as POs, RTs are also
developed as Master Trainers for subjects. They are also asked to work closely with weaker
teachers.

Staffing and Supplies

Field staff plays a key role in sustaining the operations of BRAC schools in terms of management
and supervision. The wide-ranging management and intensive supervision structure of BEP has
enabled it to operate schools m such a large magnitude while retaining its standard level of
quality and service delivery.ln October 2002, BEP decided to recruit women with HSC
qualification at the local level for supervising schools, Adolescent Centres and for supervising
Pre-primary schools. This recruitment policy has increased the number of women staff from
51.5% as of the last reporting period to 59.2% by May 2003.

During the period of December 2002 to May 2003, there was a total of 33,655 teachers for
34,000 schools. The reason for the vanation is that 345 teachers were teaching double shifts.

The number of team offices and regional offices stands at 510 and 40 respectively. Texts and
supplementary materials amounting to 1,114,774 have been supplied for leamers and teachers.
More aupplies have been added for students such as erasers, scales, crayons and exercise books
etc. Major items are supplied following strict rules and in coordination with BRAC's
Procurement Department. More purchasing at the central Imi provides scope for buying higher
standard of materials.
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Table 1.8 Teachers, staff and books required for operating areg and team offices

Teacher :

Staff 3560 6993
Regional offices 68 40
Team offices 425 510
Book supplies 1,115,833 1115930 1,114,774
(according to number

of children & teachers)

Developing Standardized School Assessment System for BRAC Education Programme- By
BEP

Developing standardized school assessment system for BEP is an ongoing project which started
in April 2002. This project is a collaborative action research, which has already finished its
initial stage. Al the preliminary stage, QASs and Monitors were involved in developing a grading
system, which could be implemented by both parties {or school assessment. Under this project,
four weorkshops had been conducted with QASs to ensure the active participation of
implementers and to build their capacity to comprehend the newly developed grading system in
field level. The details of these workshops are as follows;

1" workshop on Bloom’s Taxonomy of Educational objectives
The first training was conducted on Bloom's taxonomy of educational objectives. This training
was for developing the capacity of QASS’ in the base of assessmenl.

2"" workshop on writing learning outcome

This training was a continuity of the 1" one, It is the application part of the bloom’s taxonomy of
educational objectives. Through this training the project intended to build up the capacity of the
QAS in writing leaming outcome properly.

3" workshop on questioning

The training was conducted in three consecutive sessions. This training was intended to promote
the technique of developing good test items for question bank concentrating the learning outcome
of the lesson. Several techniques were discussed and job aids regarding this purpose were served
to the parficipants.

4th workshop on quality education

This workshop was conducted with QASs and more intensely with monitors. Monitors were
involved in this process actively; they were the agency of piloting the grading policy in the field
level. After piloting the preliminary grading manual, it has merged with the newly developed

* 345 teachers are conducting double shifted classes,
! Including service staff (Office Assistance, Cook)
Project Staff (Program Assistance, Pathagar Supervisor, Kishor Supearvisor, Resource Teachems)
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draft monitoring source book. The final monitoring source book will be published after
incorporating the comments on the draft. Final monitoring source book will be published in two
versions, the popular version will be available for every staff and teachers of BEP and the
technical version will be provided to the BEP monitors and QAS.
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Three main developments have taken place within the ESP during the last six months, viz:
1. Consolidation of the expansion plans outlined in the last Progress Report.
2. Making plans for further expansion due to additional support from NORAD.
3. An external review of ESP made in February-March 2003.

All three have given added impetus to the work of ESP, first by enlarging the coverage and scope
of its activities and, second by providing the first detailed insight into the management and
operation of the programme to assess its strengths and weaknesses and to make practical
recommendations for its further improvement.

As planned, the number of partner NGOs was increased from 313 to 514 in the first quarter of
2002 and the number of ESP schools increased from 2,975 1o 3,975, In effect the increase was
implemented by allocating five schools to each of the two hundred new partner NGOs.

The ESP now operates schools in 59 Districts compared with 60 as previously, due to the dropout
of the one partner NGO who was working in Chapai Nawabganj. However, the geographical
coverage of the programme has increased from 196 to 249 upazilas. Much of this recent
expansion has been in the more remote parts of Bhola, Thakurgaon, Panchagarh, Habiganj and
Kishorganj Districts thus adding to the earlier expansion in similar remote areas in the
Chittagong Hill Tracts, coastal chars and islands, and the various chars on the Jamuna, Padma
and Meghna rivers. Coverage has also been extended to ethnic minority groups. ESP has formed
partnerships with another four NGOs headed by ethnic minorities to administer 35 schools in
Natore, Rajshahi, and Moulvi Bazaar Districts plus two more NGOs to open 20 schools in the
Chittagong Hill Tracts. By May 2003 there were 185 ESP schools in the Chittagong Hill Tracts
enrolling 4,550 Pahari children (the Paharis form over 50% of the twelve ethnic groups in this
area).

The expansion programme has now been given a further boost through additional support from
NORAD (funding outside NFPE III DC). Just before the end of this reporting period NORAD
confirmed its intention to provide up to NOK 14 million (BDT 115.3 million) to support another
1,500 ESP schools. Although these funds are being provided outside the NFPE I umbrella, they
are to be used within the time frame of the NFPE IIl programme - i.e. by end May 2004. Due to
this time limitation the most practical way to implement this additional assistance is by
increasing the school allocation to existing partner NGOs, Thus, under this expansion, the
number of ESP schools is being increased from 3,975 to 5475 while the number of partner
NGOs remains at 514,

The Table and Map on the following three pages show that the geographical distribution pattern
for ESP schools that was given in the last Progress Report will be further strengthened by these
developments i.e.
e The South-West of the country (Map Area 3, with 1,340 schools)) will continue to be the
largest single area for ESP schools
¢  Two-thirds of all ESP schools will continue to be located in four of the nine geographical
areas depicted on the map (Areas 1, 2, 3, and 6). Together they will have 3,605 schools.
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Please see the following pages for ESP distribution table followed by the area maps

DISTRIBUTION OF ESP SCHOOLS: Existing Plus NORAD Fun

Number of Number of Schools
Partner NGOs Additional
Existing  (NORAD) TOTAL

Area 1: NW
GGaibandha 15 125 40 165
Dinajpur 14 100 45 145
Thakurgaon 10 65 40 105
Rangpur g 65 35 100
Lalmonirhat 5] 45 20 65
Panchagarh 7 45 20 65
Nilphamari 4 30 15 45
Kurigram 3 20 15 35

Sub-total 68 495 230 725
Area 2: W. Central
Sirajgan| 15 135 35 170
Bogra 14 115 35 150
Pabna 13 100 45 145
Rajshahi 1% 75 45 120
MNatore g 70 25 85
MNaogaon 7 &0 20 20
Joypurhat 7 50 a0 20

Sub-total 76 B05 235 840
Area 3: SW
Jessore 19 165 45 210
Satkhira 14 110 40 150
Kishtia 13 105 40 145
Faridpur 13 100 40 140
Jhenaidah 13 105 30 135
Khulna 12 20 35 125
Rajbari 10 75 35 110
Marall 2] 75 25 100
Bagerhal T E5 20 4]
Meherpur B 35 20 56
Magura 5 25 25 50
Chuadanga b 25 20 45

Sub-total 126 965 375 1340
Area 4: N Central
Tangall 22 180 75 255
Jamalpur 1 85 20 115
Mymensingh 8 B85 25 a0
Sherpur 8 70 19 85
Metrakona 5 45 20 65

Sub-total 54 455 155 610
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Area 5: Central

Kishoreganj

Brahmanbaria

Gazipur
Dhaka
MNarayanganj

Area B: S Central

Barisal
Pirajpur
Gopalgan|
Shariatpur
Madaripur
Bhola
Barguna
Jhalakati
Patuakhali

Area 7: NE
Habigan|
Moulvibazar

Sylhet
Sunamgan|

Area 8: E Central

Comilla
Moakhali
Laxmipur
Chandpur

Area 9: SE
Chittagong
Rangamati
Khagrachari
Cox's Bazar
Bandarban

*“*Two NGOs - VPKA and BAWPA - each cover two districts

Sub-total

Sub-total

Sub-total

Sub-total

Sub-total

TOTAL (All Areas)

TOTAL

11
10

13

ot i
= D

o B e

67

10
10
5]
4

30

12
8
B
4

18

14
"
8
&
3

41

516"

et |

Additional
Existing (NORAD) TOTAL
75 45 120
75 25 100
10 9 15
10 0 10
10 0 10
105 30 135
BS 25 110
70 35 105
75 25 100
85 15 100
45 30 75
40 30 70
45 20 65
40 15 55
10 10 20
495 205 700
65 25 80
65 15 g0
40 25 65
25 15 40
195 80 275
gq 35 125
100 15 115
45 15 60
35 10 45
180 40 220
110 30 140
BO 0 a0
85 10 75
20 25 55
a0 5 35
315 70 385
3975 1500 5475

N.B. For visual view of the geographical areas used in this Table see the map overleaf
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In response to a decision taken at the March 2002 DCM an in-depth review of ESP was carried
out from 3 February to 4 March 2003 to identify the strengths and weaknesses of the programme,
its effectiveness and efficiency and to recommend its future course of actions.

The overall conclusion of the review was positive: that ESP has achieved a large measure of
success in reaching out-of-school children, and that it has clearly demonstrated that the NFPE
mode] can be disseminated through partmer NGOs. However, for building on this success and
making fuller use of the critical mass of programme staff (Regional Managers and PO-T5Ss) that
has been created, the Review Team recommended that immediate attention should be focused on
the following measures before ESP embarks on further expansion:

s Clarify the vision and objectives of ESP related to the kind of partnerships wanted and the
kind of underserved areas to be included in the programme.

s llndertake school mapping of ESP and BEP and, if possible, GOB schools, in order to
prioritise the geographical areas for future expansion and develop regional strategic plans.

¢ DUndertake training of staff in strategic planning and results based management.

* Develop a five-year strategic plan for NFPE IV with an LFA that articulates outcomes,
outputs and indicators for measuring progress towards expected results.

e Develop and implement a plan for decentralisation of ESP, specifying roles and
responsibilities of all staff and delegation of decision-making power.

e Address quality assurance issues through (a) revisions to existing (raining programmes
before training new batches of teachers and POs, and (b) standardisation of assessment
tools for pupil and teacher performances.

e Strengthen the existing management systems with a focus on improving communication,
reparting, monitoring, planning and assessment.

The Review Team also made recommendations on a wide range of other issues for the longer-
term development of ESP. These more detailed findings and recommendations are summarised in
Annex 2 of this report

ESP has responded by drawing up an Implementation Chart (see overleaf)) that incorporates most
of the above key recommendations. The programme of work envisaged gives prominence to
identifying areas for closer collaboration with BEP, MIS and other units in BRAC: defining job
respansibilities for key staff, strategic planning; reviewing criteria for selection of partner NGOs;
financial planning; school mapping; and training. In the two months since the Review a start has
been made on the first four items listed.
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This teaching programme consists of a six-year schooling cycle ranging from Pre-primary to
Grade V.

With respect to BRAC's commitment to ‘Education for All * and the belief that children with
Special needs should be included in mainstream as a pilot scheme was developed in partnership
with Helen keller Intemmational. In Janury 2002, BEP signed an agreement with HKI to pilot an
inclusion program in two formal schools. The commitment and enthusiasm of teachers has been
kev to the success of the pilot, In the previous reporting period, since HKI did not maintain its
commitment BEP was on its own. And till this reporting period it has not changed its track as it
feels that such initiatives could be expanded to the other non-formal schools for providing
inclusive education for children with disabilities.

HEP Pragress December 2002 —May 2003 25



Output 2

Capacity Development

Pedagogic skills of teachers and staff
(supervisory), and supervisory skills of
staff are developed, updated and in use.
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During the period of December 2002 to May 2003, the following training and courses took place:

e A fair proportion of staff were promoted as Quality Assurance Specialists (QASs). A
training course was designed to provide professional development training to the QQASs.
The course covered the following areas:

Q2
Q

a

o

o

Recognizing what quality is in a classroom situation

Understanding the educational theory or learming that underline the development
of indicators of quality
Acknowledging the minimal level of resources that are required before quality
education can be considered
Planning the required training and supervision required in order to innovate and
sustain new methodologies in the classroom
Recognising the role of the QASs and others in this process.

e EDU's Curriculum Group conducted a workshop with TARC trainers to modify the
modules on specific-subject for Pedagogy Management Course (PMC)-1, PMC-2 training

in February 2003. Later on orientation training has been organised for the trainers.

e Curriculum Group has been providing different subject based warkshops and training to

the QASs and the subject core group MTs. (For further details please see Annex 1)

* ADP’s staff capacity has also been developed through training. Twelve new training
modules were created towards the end of last year by a team of 10 Training and Resource
Centre (TARC) trainers and a senior member from the ADP Capacity Group. The
modules were modified and finalised after being tested in the ficld. Following are the

latest ADP training modules based on the modified version.

Skno Training Name Participant venue

i Basic training on Kishon Netri, | TARC
Kishori Kendro RSS. PS, KS

2. Basic training on Kishori Netri, | TARC
APON Social Skall RSS, PS, KS,

AM

3. Basic taining on Kishori Netri, | TARC
APON Economic RSS, P§, KS,
Life skill AM

4, Operation RSS, P§, K5 | TARC
Management course
for ADP stafl

5, Communication skill | RSS, PS. KS | TARC
Development training

BEP Progress Report December 2002 — May 2003
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During the reporting period the group (ADP) also developed the facilitators guide and the
participants’ copy for Economic Life Skills Project (details of this is given in the ADP
section, output 4).

A series of workshops with adolescents were held to receive feedback for improving
APON materials. The updated matenal will be offered to both girls and boys.

An adolescent (girl) from Tangail attended the International conference on Safe water
and Sanitation for the future i Kyoto, Japan.

The Programme Organisers who are involved in PRIME activities were provided with an
orientation of three days. Besides this a series of orientation courses for the Upazila
Managers (UMs) with the development of communication skills, communicative English
and computer literacy were provided.

A BEP staff member has received seven months of training as a Webmaster.

The BEP monitors attended a three-day workshop to assess the need for fulure training.
As monitors, all EDU and Capacity Development Unit (CDU) staff members have also
attended a workshop on need assessment of curriculum development.

Two BEP staff are doing one year long MA courses at the University of London UK
(under TCT award funded by DFID) for the session Sept 2002-Sept. 2003. During the
reporting period, another two senior staff members have been selected for one year long
courses (award funded by AKF/CIDA).

Training Achievements against 2002 - 2003 Work Plan

Particulars of Participants Duration BEP's Work | Achievements in

Training and (days) Plan June December 2002
Refresher Courses 2002 -May' 0

2003 May 2003

Basic/ Foundation PO 6 234 4 180
trimng new staff
Opernnonal PO, RT G 368 . - Tao
Managemenr course new staff
(OMC) — 1
Opetanonal TIC 12 180 50
Management
Course (OMC) - 2
Pedagogy PO 12 _ .
Management
Course (PMC) - 1
Pedagogy PO 12 = 24
Management course
(PMC) -2
Pre-Service training PO 3 days = 5z
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Particulars of Participants Duration BEP's Work | Achievements in
Training and {days) Plan June December 2002
Refresher Courses 2002 -May' o
2003 May 2003
In-Service training PO Hdays = 30
Communicanve Monitor One month = 31
English course
Oither Trainings
GQAL PO, TIC 3 180 23
RM
Team building 500
TIE, PO,
RT, 'QM,
BRAC Values and RM, 2 500 10
Culture
5¢ PO,
Maonitors,
Higher
Gender & Muanagems 25
susminable nt
Development
PO, TIC 6 davs 50
Ormamsatvonal
development
PO 3 days 920
Suff openmbion for
Pre-promary schaools
Subject based MT TiC
PO 6 days MT MT:360
KT
MT Workshop & TiC
Refresher PO 1-3 days _ Hbb
Worshop BT
Refreshers
TIC Traming &
Warkshop TIC 2 days . 38
Financtal
onentation TIC 2 days E B4
QAS Workshop
QAS 2 days - 47
special Warkshop
Staffl Jddays 3 20
Staff workshop on QM/ Core G days Rest core
assessment group MTs group =
MTs

BIEP Pragress Report Decomber 2002 — May 2003
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Parnculars of Participants Dusation BEP's Work Achievements in
Training and (days) Plan June December 2002
Refresher Courses 2002 -May' o
2003 May 2003

Subject based PO 6 davs 59
trning for non
MTs

Staff 1-3 day 1604
Subject based
genernl
workshop &
mefteshers
NGO Lendership RM
And 8 monrhs 3
Management
Course
Technical co- St Material | year
apetation toaining Developme
nr specialist

8]

3-6 months 1

Training Achievements against 2002 - 2003 Wark Plan

PRIME & Pre-Primary
Particulars of Participants | Duration | Achievements in
Training and {days) December 2002
Refresher Courscs May 2003
Pre-primary Basic K3 6 1273
Pre-primary Basie Teachet f 14650
taining
In-Setvice training B3 f 352
Tn-Service fraining ES fi 0933
Traning on pre- R35 3 38
primary
TOT on pre- B3 6 317
prmary

BEP Progress Repart Decontber 2002 — May 2003 2
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Training Achievements against 2002 - 2003 Work Plan

Post —Primary Basic and Continuing Education (PACE)

Particulars of Participants Duration BEP's Work | Achievements
Training and {days) Plan June in
Refresher Courses 2002 -May' | December 2007
2003 to May 2003
Foundation training on POPACE) 9 20 23
Libyeary
Clnentation on PACE PO(PACE) 3 = 118
Basic training an lilaty Lilirarian 12 130 130
Ohperntion
Refreshers on Library Librarian 5 N 162
Commirtes orienttdon Comminee 1 100 584
members Library Participants
Basic tramning on Assistant 5 = 50
Mobile Libragan
Library
Waorkshop on Mobile Assistant 1 = 19
librury Libratian
Adwvance training on Librarian 16 _ 4
Computer
I'T wonkshop Librarian | e 23
Advance I'T Cource PO 3 months = i
Waorkshop excellent Librarian 1 = 45
Union Library
Subject based teachers Teachers of Thigh 13 B4
Traintng English school {Incloding 15
(Modulel) pilot schools
teachers)
Subject based teachers Teachers of high 1& 152
Tratung Marth Module school
1)
Waotkshop on Head weacher, Assistant 5 4492
development headTeacher, SMC {Tncluding 30
OF Post primary  basic Charman 8Vice- pilet stheals
educanon hatrmam teschers)
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Brealkdown of Staff Special Training plans to take place during December 20002 - May 2003

Subject Staff to receive Number of MTs Achicvements in
MT training/ to receive December 2002 10
workshop refreshers /worksh May 2002
ops:
(2 days)

Mathematics MT warkshop : Training :136
MT warkshap : 350 Refreshers &
MT mraning workshops : 218
242

Enghsh MT workshop : Training : 104
MT warkshop 310 Refreshers &
M1 Training workshops :108
283

Soeial Studies MT workshop Traming :26
MT workshop 300 Refreshers &
MT Trainng wotkshops 234
=38

Bengali MT wotkshop Traming : M
MT wotkshop : 410 Refreshers &
MT Training | workshops : 177
262

Social Science MT workshop : Tratning
MT workshop 400 Refreshers &
MT Truning workshops : 129
263

Plans for Teacher

Training to take place during December 2002-Mar 2003

Particulars of training and BEP's Work Achievements in Remarls
refreshers courses Plan December 2002 1o
December 2002 May 2003
-May' 2003

12 days basic traming for 4200 R216

teachers

3 days onentation (before 0845 GHE4S

schoal opening)

3  days refreshers  after 6243 6843 2 days refreshers after

Preparatory phase [+ preparatory phase(+

introducing Ponbesh Porichi) introducing Poribesh
Pornchit) has been
redesigned and
ncluded with 3 days
refreshers after
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Particulars of training and BEP's Work Achievements in Remarls
refreshers conrses Plan December 2002 to
December 2002 May 2003
-May' 2003
prepanatory phase,
4 days refresherss at  the 1410 1410 i diys refreshers have
beginning of class Il been reduced to 4 days
fram March 2000

4 days refreshers at  the 4847

beginning of class 111

1 day monthly refreshers 120000 106880

Subject based special refreshers T8 (4 days T983(4days) Puround 1500 schoals
opn  definire  intervals  for Fompleted course after
teachers of prade TV (NFPE) 861 (2 days) 861 (2 duys) rtacle I

Subject based special refreshers 4555 (6 4555(6 days)

on definite  intervals  for days)

teachers of 4th phase (BEOC)

Subject based special refreshers B61(3 days) B61(3 days)

on definite  intervals  for

teachers of prade V (NFPE)

Subject based specil tefeesliers 4555 3 4555 (3 days)

on  definite  intervals  for clays)

teachers of 5th phase (BEOLC)

Refresherss oo Math  for TOE3 (1 daw) 7983 {1 day)

teachers of class IV (NFPE) 6811 861 (1 days)

days)

Refreshers  on Math  for 45353 455503 days)

teachers of 4th phase (BEOC) days)

Refreshers  on Math  for B61 (3 days) Bl (3 days)

teachers of class V (INFPE)

Refreshers on  Math  for 4535 2days) 4355(2 days)

teachers of class V (BEOC)

Subject based tmining —

Genenl training (GT)

Batch teniners training (BT) 19(3days)

Onentution(BT) 53(3days)

Refreshers (BT 470¢1-2 days)

Special BT onentation, 8205

workshop

derefreshers 1-3 days

Workshop on story  ddenter
wonng for teachers 1 day

35

Subject based taining
3o year Community School
teachers Gdays

27

Community School teachers
Meeting & workshop 2days

12

Training for Formal School
Teachers 6 days

128

BEP Prgresr Report December 2002 — May 2003
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Breakdown of special subject-based training to be provided to teachers during December 2002 -
May 2003

Subject BEP's plan for Jan - Dec 2002 BEP's Achicvements in
December 2002 to May 2003
Teachers to BT to Teachers BTs received
receive BT recerve received BT refreshees/ workshop
Erimning refreshers training (2/3 days)
(3 days/6 (3/6 days)
days)
Matheman 974 3 ddays : 600 | Omentaton: 18 | Refreshes 8 Workshop:
e ] 114
4/5 days :
90
English 937 3 days :| Odentation: 17 | Refreshes &Workshiop: 94
450
4/5 days :
90
Bengali 1,023 3 days - 600 | Onentation: Refreshes &Workshop:
122
4/5 days -
70
Social B2 3 days 300 | Onentation:18 Refreshes &Warkshop:
Studies 138
4/5 davs | Truning: 19
30
Scicnce 478 3 days 300 | Teamning: Refreshes &Warkshop;
4/5 days ; | {rnentation:
£l

ADP Capacity Development Achicvements against December 2002-May 2003

Subject BEP's plan for Jan- BEP's
June 2002 Achievements in
December 2002 to
May 2003

Adoleseent Leader workshop 2 days g5 (UNICEF) 47

Adelescent Leader workshop Sdays (UNICER) a5

Basic  mmining on  Kighoree Kendea o a16

Eishoree NMetree(KN] 12 days

KS5/PS Traning 210 (UNICEF)
200 (DC)

Trainmg on ADP Muoagement P5 & K5 46

G days

*Training on ADP Management for faclimtors 25

12 duys

ADP worlcshop RM, RSS, new RSS & TIC 2-5 =

days.
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ADP Quentatton for BM & RS5 3 days 38
Concept & subject matter of Reading Centra [UNICER) -
P5 Gdays
Concept & subject mateer of Reading Centre 18
TARLC Traner Goays
APON wockshop for TARC Teainer 2cdays 2
Concept & subject matter of Reading Centre 47
15 Gelays
Communication & repmoductve health training (UNICER, 75
for 'S (Sdays)
Kishon life education for Kishories & days 46
Economuc life skall tmining for Kishoree 6 days {(LNICER 106
Adolescent monitor 90 (UNICEF) =
Exchanpe workshop 90 (UNICEF) 1]
Martied Adolescent Gt =
Workshop on nsk for adolescent (sexual abuse) 25 {UNICER) -~
Pathagur Supervisor 100 (UNICER 73
*Photoprapher franing 25 (UNICER Notdone
Photwographers’ refreshers 23 Mot done
Hournalism training 30 (UNICER Mot done
Tournalism refreshers 30 Mar dione
*Computer eaining 25 (UINICHR) Mot done
Health Checkup Gdays [K5) 14 14

16 (UNICEE) 16

Libmrians franmg

1,138 (UNICER

1,138 (3 days)

Peer Educator girls Gidiys

990 (UNIGER)

945

Mived proup worckshop PS8 KS 0 davs

320 (UNICEF)

150

Coumgeling truining fior APON (APON boys)-
Jddays

APON boys workshop 6 days

244

APON onenration for Pachagar Supervisor

Communicition slall Development 3days (PS)

(UNICEF)

Expenence Sharing workshop

(UNICER)

TOT {trainers truining)

(UNICER)

AL teainang (APON)

* Constrains in providing livelihood led to the development of Economic Life Skills Project

(ELSP).

For further details please see Output 4.

BEF Progress Report Decomber 2002 — May 2003

37



Output 3

Materials Development
and New Initiatives

Curriculum and materials are continuonsly updated

and developed.
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Phase I1I faced a major challenge in developing the cumriculum and materials for grades TV
and V. As BEP intends to prepare graduates to continue their education in formal schools,
BEP with discretion had decided to use government textbooks in these grades except for
Mathematics.

The government textbooks being too difficult for the teachers and students to comprehend
necessitated the development of teacher’s guides and students’ workbooks in all subjects and
ensuring that all GoB competencies are covered within the curriculum. There was another
rationale for developing BRAC's own books since the government books were not available
in time, and thus a lot of inconvenience was created. Moreover, it was learnt that since the
National Curriculum and Textbook Board (NCTB) books did not reflect the national
competencies properly, all new and existing learning materials will be written reflecting all
the terminal national competencies and will also be written in simple and lucid language.
This was when the education programme realized and decided-

= that we should revise and redesign the existing curriculum and syllabus as it
should reach the leamer so that the cognition and acquisition of knowledge is
attained.

= workbooks will be developed in all subjects and will be used in all BRAC
schools,

Thus, the education development unit started developing its own workbooks for the learners
and guides for the teachers. The workbook is embedded with texts, and exercises are
incorporated afler each concept in an innovative way. This gives students a scope for
practice as well as evaluation of the leamers. The materials are reflevant, gender sensitive,
activity based, child and teacher friendly as they are designed to captivate the leamers’ minds
with interesting, enjoyable and effective teaching.

* The existing materials for grades I to 111 are required to be revised too as most of
the contents are not reflecting the national competencies.

* Grades I to Il books will be revised following the grade 1V and V material
format,

Objectives of Workbooks and Teacher's Guides:

= Time Duration of each grade and subject: In BRAC schools, students of each grade
get specific months to complete their syllabus. All the new materials are designed
based on the time duration of that particular grade covering all competencies and
syllabus. In addition. a month is also kept for revision and evaluation purpose.
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* Designed only for BRAC students and teachers: All the materials both student’s
workbooks and teacher’s guides are designed for BRAC students and teachers. The
materials are relevant to the needs of the poor rural children.

= Based on national terminal competencies: As the NCTB books do not reflect all the
terminal competencies completely, in our new materials/curriculum we have tried to
reflect all the terminal competencies and have also added couple of more concepts
based on current issues. For example, national competency missed out ‘Arsenic
Pollution’, which is now an important issue for environmental problems and we have
incorporated this concept in our Grade I'V Science workbook.

» Develop student's knowledge and understanding: In all the developed materials, we
have tried to impart emphasis on understanding rather than rote memorization. More
pictures with the related texts have been used to make the workbooks easier and
friendlier for the children. In the case of difficult and broad concepts, we have used
more pictures and points w make the text look and read simple and lucid. Simple
words and concepts relevant to our students’ context are used in the texts.

o [English for Today students’ one colour practise book for grade 111,
e English for Today teacher’s one colour guide book for grade I11.
Science multi-colour workbook for grade 1V,

Science one colour teacher's guide for grade IV.

Social Studies multi colour workbook for grade IV.

Social Studies one colour teacher’s guide for grade IV.

Maths multi-colour workbook for grade IV.

Maths one colour teacher’s guide for grade TV.

English multi colour alphabet chart for grade [

English multi colour practise book for grade L.

English multi colour teacher's guide for grade L

® ®» & & & ® ¥ =

The BRAC school curriculum and syllabus have been redesigned based on government
competencies. This change came about due to increased awareness of both competencies and
teaching and leaming. Previously NCTB curnculum formed the basis for BRAC
supplementary materials but it was discovered that these did not cover the competencies. The
new materials being developed include more activity-based workbooks and teacher’s guides
designed to teach the competencies and are specifically for BRAC teachers.

The curriculum, while covering government competencies, strives (o be relevant to the needs
of the poor rural children. Currently, the cumriculum consists of lessons in Bangla,
Mathematics, English, Social studies and Science. Science is being taught in grade IV and V,
while Religious Education from class 1Il. A significant portion of each day (40 minutes) is
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Flow Chart of Material Development Process
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spent on songs and dances encouraging the children to think creatively, take pride in their
culture and to view the classroom as an enjoyable place.

All the new developed books are activity based and focus on developing life and thinking
skills for rural children. Gender bias is a common problem in the textbooks of developing
countries. Often the activities of men are treated as admirable while women, if featured at
all, are portrayed only in domestic roles and as passive creatures. The ¢urriculum is therefore
designed to present positive gender portrayed. In all the new developed materials, there is an
equal distribution between men and women. Girls are portrayed as doctors, riding cycles
while boys portrayed as helping his mother, sweeping the yard etc.

During the time span of Dec’02 to May "03 and in consistent with the previous period EDU is
continuing to focus on grades IV and V and this will continue till the end of this Phase. The
projected activities are in accordance with the project proposal for phase 111 and according to
the 2003 work plan.

Material Development for Mathematics

Grades I - I

This reporting period observes the completion and publication of both the teacher's guide and
students’ workbook for grade Il incorporating national competencies. These books are used
in all BRAC schools. The subject core groups together with the QASs, MTs and teachers
regularly follow-up the teaching-learning outcome.

Grades IV and V

During this reporting, students’' workbook and teachers’ guide for grade IV have been
published and are in use in the schools.

Muaterial Dissemination

The published matenial of grade IV had been disseminated through QASs and core group
MTs. For this purpose, the group conducted workshop with them, which has taken place in
the months of April and May.

Annex 1 shows the further achievements in mathematics

Material Development for English

Grades I - 11

To impart quality in a three-month English teaching and learning environment for Grade 1, a
workbook has been developed. Now it is being used in the schools. The grade I teacher’s
guide has been formalized and extended to three months teaching. Instructions related to
using alphabet charts and instruction on game by using alphabet cards have been written.

DEP Prigmarr Rapord Decesbier 2002 fa My 200 45



Clugns 3

Both the books will be in use in schools from June 2003. A workshop was organised on grade
I workbook and teacher’s guide for core group MTs and QASs.

The grade 11 teacher's guide and workbook have been revised, developed and field-tested.
These have been finalised and awaiting illustration, printing and publication. This followed
detailed discussion during training with QASs earlier this year. This book no longer uses
Bengali sounds as a basis for teacher’s English reading pronunciation.

Training for Staff and Teachers

For training achievements please see Annex |

Materials Development for Social Studies

Social Studies I-111

The students” workbook and teacher’s guide for grade 11 are in the process of development
and will be incorporating national competencies. The Social Studies curriculum and syllabus
for all grades are in the process of development which will incorporate national
competencies. Materials on value education and Ethnic Minorities are in the process of being
added to the revised grade I workbooks. Revision of grade III curriculum (workbook and
teachers’ guide) will be started from July 03 and it will be published within May 04.

It is to be noted that a drafi syllabus has been chalked out. Accordingly, content is being
incorporated into the existing material. All teacher's guides and students’ books have texts
with exercises. The revised workbook and teachers’ guide for grade Il are undergoing
development process. It is hoped that it will be published by August’03. After publishing
grade Il workbook and guide book, revision of grade I workbook and teacher’s guide will be
started.

Social Studies IV and V

Government text was being used in grades IV and V. Nevertheless, many of the government
competencies are not reflected in the textbooks and they are overloaded with complicated
concepts. In addition, since the texts have no students’ workbook and teacher’s guides, they
appear to be difficult not only for the teachers to teach but also for the students to learn. Such
a condition necessitated the development of grade IV & V supplementary materials.

The distinctiveness of the grade IV students’ workbook and teacher’s guide is that it is in
simplified language. Additionally, there is proper incorporation of the government
competencies, exercises are patterned innovatively and creatively and thus contribute to
facilitating the teaching-learning process.

Workbook and teacher’s guide of grade IV have been published in April'03 and the materials
have already been started 1o be used in schools. Development of materials (workbook and
teacher’s guide) for grade V is going on and it will be published by the beginning of next
year.
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Training / Workshops grades IV & V

A six day workshop with core MTs in April '03 was organised to introduce the newly
developed workbook and teacher's guide of grade TV,

Annex [ shows the further achievements in Social Studies

Material Development for Science

Grades IV & V

In this reporting period, the group continued its work on developing and disseminating
materials, which are discussed below.

Material Dissemination

The primary challenge in this reporting period is to disseminate the newly developed
materials of grade IV up to terminal, i.e. school level. For this purpose, the group arranged
and conducted workshop with QASs and subject group core MTs during April-May. These
workshops have been conducted in two consecutive weeks for convenience of those
stakeholders for disseminating this training in the field. When the group planned to
disseminate the material, it found that the major constraint of the dissemination process was
that there had no separate science MTs in the field level; rather a group of MTs took
responsibility both for Science and Social Studies (IV-V) materials. As a result, pedagogy of
Science and Social studies remained the same, which is a major contradiction from the
educational perspective, and thus created several problems, as Science and Social Studies
need different approaches of teaching and leaming. For those afore-mentioned purposes, the
group realized that it should develop its own subject group i.e., MTs to cope with, validate/
evaluate and disseminare the newly developed matenals. Therefore, new core group of MTs
was formed. These core group MTs along with QASs will develop the new Science MTs in
the field level. which will start in next July. An outcome-based flexible, Science MT based
training module was developed in accordance with the QASs for this purpose. On the other
hand, introducing new materials and its pedagogy for the new staff, the subject specific
module of Pedagogy Management Cowrse IT (PMC IT) revised by TARC trainers with group
in February took place. Additionally, they were given an orientation on those newly
developed materials in May.

Marerial Development for Grade V'

The group continued its material development process for grade V. For this purpose a number
of dialogues have taken place with different level of stakeholders both at the field level and
Head office. Right now, there is a supplementary material, a teacher’s guide, used in the field,
which assist the teachers for providing meaningful teaching in accordance with NCTB
textbooks. At the outset, the group evaluated this teacher's guide in terms of strength and
weakness for deciding the group’s next intervention. In line with this effort, several other
ground work have been done; as the group studied the subject-based essential leaming
continua prescribed by NCTB, particularly for grade V and reflection of those competencies
in the NCTB textbook. After this, the group uncovered the leamning outcomes and a detailed
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course of study for designing a new student’s workbook and teacher's guide. However, it has
been decided that new materials have been developed in line with grade IV materials for the
convenience of teachers to teach and leamers to learn. Since from this reporting period
onward the learmers can participate in the scholarship examination, so that the group has
reviewed questions/ contents required for appearing in the scholarship examination and
planned to reflect those related issues in the new material. In this reporting period, the group
developed two chapters that will be field-tested both by the group and QASs in the next
period.

Annex | shows the firther achievements in Science

Materials Development for Bengali
Grades I to V

The story books of grade I, Il and III have been published and being used in BRAC schools
of all regions. These storybooks are interesting as exercises are added to the text. The
exercises include activities like solving puzzles, drawing and colouring. How children read
out from the storybooks in classrooms is closely monitored / followed-up by the Bangla
CGroup. Teacher's guide for grade IV & V are being used in BRAC schools of all regions.

A work book for grade 1V is under the process of development. Its field-testing will be going
on from July 2003. On the basis of the feedback, the workbook is being revised. Side by side
the teacher’s guide on the basis of the workbook is under the process of development and
being ficld-tested too.

Technical assistance from a consultant has been sought in language development. The
consultant will be working closely with EDU from the next reporting period.

Training

Training on supplementary materials has been provided to QASs & subject core MTs. The
subject core group is following up the dissemination of the material.

Training activities in the Curriculum Group

The material development is also complemented with subject based training modules for field
stafl and teachers. The curriculum group members are engaged in providing special subject
based training/workshops to all QASs and core group MTs who are selected subject wise
from each region. These workshops are later on disseminated by the QASs together with the
core group MTs to all Team In Charges (TICs), other MTs and BTs (Batch Trainers). The
methods and ideas obtained from the workshops are again shared and disseminated 1o all the
teachers in the monthly teacher’s refreshers. The same training and workshops are being
provided to BEP monitors, TARC trainers and Regional Managers (RMs).

For further training details, please see Annex |
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Monitoring Findings

An assessment of the uses of workbooks and teachers' guide books - by BRAC monitoring
Depariment

137 schools of class 11 were taken as sample to assess the use of teacher’s guide books and work
books in class I1. 92% boys and 94% girls were present. Among the students attending, 49% boys
and 50% girls attended school timely. 59% schools started timely. 92% students brought all the
relevant books. 93% teachers wrote their lesson plan, 72% gali, 82% Mathematics, 88%
English, 85% Social studies lesson plans were compatible with the teachers guide. The
percentage of teachers that followed the guidebooks was 79% in Mathematics, 83% in English
and 82% in Social Studies. Students used 100% pages of Mathematics, 83% pages of Social
Studies and 95% pages of English work books.
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Education for Indigenous Children

This is a new initiative under phase 111, Previously this initiative was placed in output 3 under the
Equity in Education Unit. Recently the unit was renamed the New Initiatives Unit.

Bangladesh is a diverse and culturally rich country. It is a country where different ethnic groups
co-exist with the maimstream Bengali population. There are approximately 45 different
indigenous groups living in the country. The major groups include: Shantal, Monipuri, Khasia,
Hajong, Urao, Bagani (tea garden people), Munda, Paharia, Pahan, Garo, Dhalo, Koch, Kuki,
Chakma, Marma and Tripura. According to the latest population census (1991), the total number
of indigenous people in Bangladesh is 1.2 million. This number constitutes approximately 1.13%
of the total population of the country.

After the World Conference on Education for All (Jomtien) in 1990, Bangladesh started working
to reduce the gender gap in its primary education sector. By 2002, the country had managed to
reduce the gender gap in the area of primary school enrollment with the ratio of boys to girls
being 51.1:48.9. In addition to this, a proposal was made to improve the enrollment ratio of
indigenous groups in the primary system. Unfortunately, no national, government-led targets
have yet been set to increase the number of indigenous children attending schools. Thus far the
emphasis has been put only on reducing the gender gap. In addition, research in the area of
education for indigenous peoples is very limited. Presently there are no national siatistics
providing educational data on indigenous groups. Despite this lack of statistical data, it has been
reported that the children of ethnic minorities were less likely to enroll in schoels than those of
majority Bengalis.'! Similarly, children of indigenous communities also face numerous
difficulties in post-primary education. Lack of an indigenous child-friendly environment along
with untrained teachers, classes not being taught in the mother tongue, insufficient and
nappropriate materials and poor management systems result in the children of these communities
dropping out of school prior to completing Grade X

! Education Watch Report 2001
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Common Misconceptions

Misconceptions of Indigenous people arise because of the lack of knowledge of the mainstream
Bangladeshi population. Since little of the culture of indigenous groups is known, people tend to
make assumptions to feed their curiosity, Unfortunately, most of the assumptions made about
these groups tends to be negative. Popular misconceptions of indigenous groups are:

These minority groups are indiscreet and less intellectual

They abuse alcohol

These groups lack patriotism

They are less confident and cannot pronounce Bangla very well

To create equality in the minds of the population these misconceptions must be done away with.
To learn more about indigenous cultures BRAC set up group discussions. These groups were
comprised of different ethnic groups in hopes that each individual group would be able to
understand another ethnic group's culture. For example. to the mainstream Bangladeshi
population the consumption of alcohol is seen as a ¢rime against their religion. The consumption
of aleohal in most of the indigenous societies is largely due to religious traditions. By becoming
more aware of others cultures it will become easier to respect and be proud of the diverse
cultures in this nation. Hopefully these group discussions will aid in the peaceful co-existing of
minority groups within the mainstream population.

BRAC's Efforts for Indigenous Education

In an effort to improve the prevailing situation and to strengthen the GoB's objective 1o achieve
its EFA goals by 2015, BRAC became involved in furthering the opportunities of indigenous
people in the education sector in 1999, Since BRAC’s initial involvement it has enrolled
indigenous students in its NFPE schools in 14 different regions. BRAC has made an effort to
cater to the specific needs of these children by developing special materials, raising awareness of
issues both intermally and externally, hiring a complement of teachers and support staff of
indigenous backgrounds, undertaking research studies on the suitability of its interventions, and
making linkages with other NGOs working with indigenous populations. In order to step up the
pace of results, the numbers of indigenous schools, students and teachers have been increased in
recent months.

BRAC has been working in the non-formal primary education sector for the past seventeen years,
and in the area of indigenous education for over three years. During this period, it has
accumulated knowledge and expertise in the area of indigenous education that will help it to
successfully carry out the planned expansion of the current initiative.

In addition, BRAC has been working on a Post-Primary Basic Education (PBEn) (grades 6 to 10
in Bangladesh) pilot program since 2001. The focus of the PBEn program has been to enhance
the capacity of teachers of rural non-government secondary schools in mathematics, English,
science subjects, and school management through in-service training and workshops. Over the
period of a year, BRAC has carried out needs assessment exercises, consulted relevant
institutions (e.g., Institute of Education Research, teachers of training colleges), functionaries of
DSHE (Directory of Secondary Higher Education), and experts on different subjects in
addressing the prevailing problems in secondary schools. During this time BRAC has also
worked to develop appropriate training packages and materials for the professional development
of teachers in order to enable them to teach better in the classroom and to create a better leaming
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environment in the schools. To date, BRAC has carried out intensive training for teachers in
mathematics and English, and is planning on mainstreaming its PBEn program in the next Phase
of BEP.

Lastly, BRAC possesses a well-developed national infrastructure, support system and
management system, all of which will be applied to intensifying its Education for Indigenous
Children (EIC) program.

Specific Objectives:

* To increase enrolment of indigenous children in schools

* To boost the self esteem of indigenous people

s Tocreate a positive attitude of main stream communities towards indigenous people

¢ To use the indigenous mother tongue as an instruction of language in primary education

At present, BRAC's Education Program (BEP) runs 34,000 non-formal primary schools. There
are approximately 14 289(56.7% females) indigenous students studying in 928 of these schools,
where either 100% of the students are of indigenous backgrounds, or where there is a mix of
indigenous and mainstream Bengali children. There are 421 teachers in these schools of which
94.5% are females. Of the 40 regions covered by BEP, 14 include schools with indigenous
children. Out of 510 BEP teams, 76 include schools with indigenous children. There are 172
Team in Charge and Program Organisers. There are also 8 Regional Sector Specialists, 3 of
whom have been recruited from ethnic minority communities. Additionally, there are currently
250 Kishori Kendros with 6350 adolescents attending them.

Under BRAC's new initiative (This project will be funded by CIDA) 700 new schools are being

opened to serve indigenous communities. Along with a new curriculum, these schools will also
be provided with latrines to promote good hygiene habits. The program will be located in the 14

regions and 35 upazillas where a significant number of indigenous children have been identified.
BRAC conducted workshops and field visits, as well as hired an independent consultant and 6
resource personnel from indigenous backgrounds, in order o assess the need to revise the
curriculum and to create supplementary materials. The supplementary materials are in indigenous
languages and have content that better reflect and serve the indigenous communities where the
new schools will be opened. In order to maximise the learning potential of the students, the
preparatory phase will be taught in the mother tongue, with Bangla as the language of instruction
gradually phased-in throughout the curriculum from grade | to V, with support in the mother
tongue when necessary, Currently the preparatory phase has been extended from two and a half
months 10 a four-month period. Workshops were held with indigenous teachers and indigenous
batch trainers with strong minority language skills in order to assess the need to review the basic
teacher's training module and the foundation training module for BRAC staff. The fraining
modules have since been revised. Additionally, a two days refresher course for the teachers in
the EIC program has been introduced in the preparatory phase and in the first grade.

BRAC would like to recruit 1400 new teachers under this new initiative, which would have the
secondary benefit of furthering the employment of ethnic minorities. Two teachers will be
recruited for each class, each teacher belonging to the same ethnic group as the students, Given
BRAC's goal of encouraging employment for members of the indigenous societies the criteria
for the employment of teachers is flexible. Additionally, 200 ethnic minority staff have been
recruited as school supervisors, and another 53 have been hired in the Chittagong Hill Tracts with
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funding from BEP (DC financing). Two staff from ethnic background have been transferred into
the EIC core group at Head Office.

In addition to the curricular and material development being undertaken for the new indigenous
schools, materials are also being developed for adolescent reading centres. In co-operation with
FIVDB, a Bangladeshi NGO working with indigenous communities, materials are being
collected about the history and culture of indigenous communities for publication in a magazine
entitled “Manush.” Two such magazines have been published thus far, with an additional two to
be created. The magazines are being distributed to the reading centres, BRAC team and regional
offices, to the upazilla Executive Officers, the upazilla Educational Officers, and the District
Commissioners. The indigenous resource team has also been working on publishing two books
for the reading centres to educate adolescents about their legal rights and folk history, These
books will be distributed throughout reading centres whose clientele is indigenous, as well as to
reading centres in mainstream Bengali communities.

For further details please see output 1.
The indigenous population is divided into four geographical cluster:

A. North Bengal Cluster:
Dinajpur,Rajshahi, Sirajgonj Joypurhat, Natore, Nawgoan, Chapai.N.gonj.Rangpur,
Bogra, Nilphamari, Gaibandha, Panchagor, Thakurgoan

B. Mymensing-Jamalpur Cluster:
Mymensing.Jamalpur, Tangail, Sherpur, Netrokona, Gajipur

C. Sylhet-Hobigonj Cluster:
Sylhet, Sunamgonj, Moulovibazar, Hobigonj, Sreemongal

D. Chittagong & Chittagong Hill Tracts Cluster:
Chittagong, Coxbazar, Comilla, Bandarban, Khagrachari, Rangamati, Payuakhali,
Borguna

As a result of socio-economic, cultural, and geographical differences, BRAC commenced using
different policies in each cluster. The clusters are presently as follows:

® Tea Garden, Sylhet, Sreemongal- this cluster is comprised of the Manipuris, Shantals,
Hajang, Khasia and the Tea garden population.

¢ Hill Tracts includes Rangamati, Khagrachori, and Bandarban-comprised of Chakma,
Marma, Tripura, Lusai, Mro, Bom, Khumi, Khang,

* Plain Land includes Mymensingh, Rajashi, Rangpura, Dinajpur belt- made up of the
Garos, Rajbonshi, Hajong, Dhalo, Koch, Shantal, Pahan, Urao, Mahato, Munda .Shantals
Paharia, and a few other groups.

¥
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Pre-Primary Initiative

BRAC launched its pre-primary school programme in 1997, which it still executes successfully
on a small scale. Pre-Primary classes have been one of BEP's most interesting interventions. Asa
matter of policy Pre-Primary Schools are only linked to Government Primary schools, Positive
results from the pilot phase encouraged BEP 1o expand to 7,500 pre-primary classes with an
enrollment of 216,667 learners (As of May 2002). The Pre-Primary project model serves up to
25-30 young leamers in each class, 60% of whom must be girls, aged 5-6 years old. The Pre-
Primary curriculum emphasizes pedagogy of play to prepare students to be able to read and write
Bengali alphabet and numbers and to count and manipulate numbers through games. The
programme lasts a full 12 months and is led by two Kishori (adolescent) teachers, with an
average age of 15 years,. BRAC provides these pre-primary teachers training before the school
yvear starls. In addition, each teacher receives a puidebook with detailed instructions for the
preparation and conduct classroom activities.

Although this is a new initiative and was under the EDU, it is now being managed under the
Government of Bangladesh Partnership Unit (GPU).

Details are given in output 5.
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Output 4

Post-Primary Basic &
Continning Edncation

BEP Graduates (including adolescents)
and community people (children,
adults, and adolescents) have increased
access to continuing education.
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* The Union Library is a financially sustainable mechanism of life long learning in the rural
communities.

= Communities where the Union Library (UL) is located provide at least one room (400-
500 square feet) free of cost.

¢ Communities form local committees, to organize and run the library (¢.g. find a library
room, mobilize subscribers, make decisions about activities in the library etc).
Communities mobilize 200-300 subscribers to raise a minimum of Tk. 30,000
(approximately US § 500) before the library is opened. Once the library is established, the
community mobilizes another Tk. 20,000 to develop a trust.

¢ BRAC provides a matching grant of Tk. 50,000; 1,000 books and the necessary fumiture,
BRAC also provides the supervisory and capacity development support.

¢ The community registers the library with the GoB (Govt. of Bangladesh) as a trust.

® The funds mobilized by the community and granted by BRAC are then put into a fixed
accounl. The interest eamed from the bank is used to meet the monthly recuming
expenses of the library, including the salary of the librarian.

* Usually a local person (preferably a woman) is selected as a Librarian, and s/he receives
necessary training from BRAC to operate the library.

e  The library is kept open for 4 to 6 hours a day, 6 days a week. The hours and days of
operation are set by the commitiee.

e  Members of the library are eligible to borrow one book at a time for one week, Since
many students of rural secondary schools are poor and cannot afford to buy textbooks, the
Union Libraries keep a few sets of textbooks for students to borrow for an entire
academic year.

= Apart from its basic role of providing reading maicrials such as books, newspapers and
magazines, the Union Libraries also carry out several other important functions including
educational, socio-cultural and sports activities in an effort to bring the community
together.

e BRAC links library members with free skills training courses (e.g. pouliry and livestock
rearing & treatment) offered by The Directorates of Youth.

e Some library committees actively encourage and accept in— kind donations (e.g. of crops
after harvest or book donations) to raise funds.

* Since 87% of Union Libraries are housed in Secondary School premises, the libraries set
aside a specific amount of time (in consultation with school routine) to promote the habit
of library usage among students of the school.

# Most libraries have a corner dedicated to children. Each children’s corner has 100 to 150
books, 1 or 2 magazines suitable for children, a selection of indoor games and a
blackboard for arts.

Mobile Libraries

The mobile library has been piloted since September 2001. The objective is to reach adult women
and men who, for a number of reasons (e.g. distance of the library from the residence, etc.), are
unable to take advantage of library services of the ULs. The mobile library is managed by a part-
time Assistant Librarian (usually a woman), who carries about 100 books to the doorsteps of
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rural households by a rickshaw van once/twice a week. He/She rings a bell to announce his‘her
arrival. Generally books are displayed in a trunk. A list of all the books is also available in the
respective Union Library and is obtainable from the Assistant Librarian for readers to make a
selection. This intervention is still at its pilot stage.

As of now there are 74 mobile libraries.

There are 2,168 members (678 new members were admitted during December 02 to
May '03), out of which 1,443 (66.56% of total) members are female. The average
number of member per maobile library is 30.

Intraduction of Computers in the Uls

BRAC initiated a pilot project in late 1999, in response to the community demand for basic
computer literacy, Accordingly 10 Union Libraries were equipped with computers. The librarians
are provided training on Basic computer operation (12 days) & an Advance course (15 days).
Librarians then provide training to children, students and adult. Special, reduced rates are given
to women, disabled persons, children of poor families and students of the attached school. The
objective of a charging small fee is to develop a mechanism to cover costs including
maintenance.

» Asof May 2003, 70 libraries have been equipped with computers. Some of the computers
were donated by FED (Foundation for Education & Development), BATB (British
American Tobacco Bangladesh), BCC (BRAC Computer Section), UNOCAL and
UNICEF.

* To date 749 people (mostly students of colleges) of which 226 are female, have been

given computer training. About 285 children (128 female) have also been were being
trained on the computer basic course,

* On a pilot basis, 20 libraries have each been given 10 interactive CDs on different
subjects including general knowledge. English and science.

* About 6 staff (3 female) received Advance IT training for a duration of 3 (three) months.
During the period of June 2002 to November 2002, 28 staffs were trained on Basic IT .
This staff training was organized to monitor IT activities at the field level.

Children’s Corner

As of May 2003, about 88.30% of the libraries have set a separate space for children. Children
aged 6-10 years can get access to this comer. There are a total of 100-150 books and 1-2
magazines in the comer.

* The comer is decorated with different materials (charts of birds, fish, animals, world map
elc.).

e There is a blackboard, chalk and duster to draw pictures. The librarian helps children to
draw pictures.
Occasionally, the librarian organizes story telling for children.
Different types of CDs (general knowledge, leaming, games etc.) that are suitable for
children are also introduced n a few libraries where there are computers.
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Skill Training (Working with the Directorate of Youth)

Initiatives have been taken to organize livelihood enhancement skill development traiming
courses for adolescents/youth members of Gonokendro in cooperation with different government
bodies. The Directorate of Youth plays the leading role in organizing skill development training
courses, Started in 1998 in a very small scale, the number of beneficiaries/trainees has been
increasing almost every year. The Directorate of Youth agreed to provide cost-free training to
9550 members of the Gonokendros and Reading Centres on different trades in the period July
2003 = June 2004,

The training centres of the Directorate offer both long & short duration courses on different
subjects. Long duration courses (such as livestock rearing and treatment) are residential and take
place in the centres, while short duration course are non-residential and usually organized in field
locations. The skill training now covers a variety of training such as Fisheries, Electrical,
Refrigeration, Poultry & Livestock, Electronics, Computer, Tailoring, Nursery, and Handicrafis
elc.

As of May 2003, a total of 12,286 (female: 4,835) library members received training on different
trades in cooperation particularly with the Directorate of Youth.

Textbook Lending

While organizing Union Library activities, BRAC realized that students of poor households in
secondary schools face difficulty in obtaining textbooks. Many parents cannot afford to buy
books in time. To address the issue BRAC introduced a “text book lending programme” in 1997
Under the programme, students are allowed to borrow a set of books for an entire academic year.
On return of the current set at the end of the academic year, she/he can borrow another set for the
next grade. In 2003, a total of 13,131 sets of books have been distributed through 539 libraries

Socio-Cultural Activities

Organising educational, socio-cultural and sports activities are regular phenomena in most
Gonokendros. Most common activities are as follows:

o Individual performance: Usual activities include writing wall magazines and individual
competitions such as drawing, easy writing, presentation, recitation, etc. During the
period December 2002 to May 2003, a total of 137 libraries organized individual
performances.

¢ Group performance: Performing a skit, drama, publishing annual magazine, etc. During
the reporting period of December 2002 to May 2003, a total of 392 libraries organized
group performances.

o Celebrating important oceasions: This covers Intermational Mother Language Day,
Independence Day, Victory Day, Bengali New Year Day, anniversary of libranes, etc.
During the period of December 2002 to May 2003, a total of 265 libraries celebrated
national days.

s Social service: Organizing Medi-Care (e.g. eye camps, blood donations and medical
camps for general diagnosis to benefit the common people) is an important facet of social
service. During the period December 2002 to May 2003, a total of 120 libraries organized
social services.
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Harmownium and Tabla (Musical Instrument)

267 Libraries have been provided with harmonium/tabla sets. These musical instruments are
mostly being used in different cultural activities. Additionally, adolescents and youth are taking
harmonium lessons in an increasing number of libraries.

During the reporting period (December 2002 — May 2003) 64 new libraries have been opened
bringing the total to 752. The membership now stands at 327,578 or an average of 436 members
per library. About 151 285 members are female (46.18% of the total) and about 680 librarians
(i.e. 92.26%) are women. On average 225 books were borrowed in each library.

Table 1.1 Summary of achievements made by the ULs during the period of December 2002 to
May 2003 against BEP s June 2002 to May 2003 Work plan.

Particular BEP's Work Plan for Achievement during
June 2002 ~May 2003 December 2002 — May 2003
; (12 Months) __(6Months)
| Union based | 100 new libranes 1a be apened 1o | 64 new libraties have been apened to
library mualke a toml of 750 librares. ke a total of 752 Union Libraries.

Activity plans of | Each library commuttee prepates its || 474 libraries organized scovines which are |
the Union based | own annual plan, which is revised by s follows:

libraries the committee hall yeardy and adjusts Mo, aof libraties
to tealities / seopes - Individual pecformance 137
| - Group performance 302
- Celebrating national days 265
- Social Services 120
- Training of members an
different trade b
- Fundraising througrh erop
collection 474

| Shall development traimng providing . ".['hmuéh 44 libraries skl training has been

to members in cooperation with The | provided 10 941 members (467 of them
Duectomte of Youth and other Govt, | women). Subject/ tradewise broakdown is
departments. as follows:
& Fishery 1271 (57 women)
- Poultry and livestock 286 (BB women)
- Tailoting 303 (287
Women)
- Ayrrieulure 51 (34 women)
(| - Orthers 30 (1 woman)
Libenties with computer teamning Basic computer teaning: 921 (in 6 month
provide short duraton courses to | period)
children and adults (including youth) || Total of 1,136 trained (38% female) as of
May 2003

|| Advanced IT for libtanians: 15 hbranans
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BEP's Work Plan for

Achievement during
June 2002 ~May 2003 December 2002 — May 2003
(12 Months) (6 Months)
Training Librarians of 100 branes will recerve | 130 libranans (incloding 30 replaced)
basie training on Hbrary operation, recetved basic training on library
operation, The course has been revisited
| and upgraded.
20 staff will recetve basic training on 22 sraff received basic traimng on library
lbary operation, tion,
6 (including 3 female) staff received
Advanced IT training,
100 librasies wall provide onentation | Orientations have been provided o the
to commumiy members, commirtee members of 587 libracies. .
Mohile Library (New initiative) 50 Assistant libratians received paining on
Muobile libmry aperation. A separate
wotkshop an mobile library for assistant
librarian has also been held.
| Trusts 75% UL formed trust out of 750, Trusts have been formed m 36 Union
formation libeanies dunng this period. The ol

numbier of trusts 15 567 (75.60% of the
tafal)

The Monitoring Report of November/December 2002, published by BRAC Monitoring
Department shows that of 56 Pathagar that were monitored:

e 95% of Pathagar completed annual work plans for 2002,

e 62% of these plans were prepared by the members of trustee board and the rest with
support from BRAC staff, and

e 30% of Pathagar achieved their goals in terms of issuing books.

Background

In Bangladesh, secondary education spans 5 academic years, from class VI to X and concludes
with a public examination, Secondary School Certificate (SSC). The local community manages
98% of the 16,166 secondary schools in the country and the government runs the rest. However,
the non-government secondary schoolteachers receive 90% of their salary from the government
and grants for maintenance. 96% of secondary school students attend community-run non-
government schools.

In the recent years, a number of positive developments took place in secondary education.
Enrolment has increased by 84%, from 2.99 million in 1990 to 7.9 million in 2001 and female
enrolment increased to 53.2% in 2001 (BANBEIS, 2001). The number of secondary schools in
the country has increased by 54% from 1990 to 2001,
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Despite these changes, secondary education system is confronting with mentionable problems,
particularly in delivering quality education to students. Pass rate in the SSC exam is poor, 36% in
2003, The results were particularly poor in Maths, English and Science. The situation is even
worse in the rural areas and non-government schools.

Rationale

Although the local community runs 98% of the secondary schools, the performance of the
students in the SSC examination falls short of expectations. There are 8 number of reasons for
this:

» (Changes in the national curriculum meant teachers needed to be trained in new skills, yet
there is no adequate provision of such training (the exception is English, vet even here the
coverage is limited)

e The government's provision of management training to the Head and Assistant Head
Teachers and School Management Committee (SMC) falls short of expectations.

e The cwrent mechanisms of monitoring teachers have not been adequate in ensuring
quality teaching.

Goal

To ensure better management of non-governmental secondary schools and improve their capacity
to deliver quality education.

Objective

e To enhance the subject teachers' capacily in Mathematics, English and Science by
providing them with training on the relevant subjects.

e To improve the management skills of the School Management Committee (SMC)
membets as well as the Head and Assistant Head Teachers by providing management
COUTSES.

¢ To facilitate the physical and mental growth of the students by promoting co-curricular
and extra curricular activities.

Government Cooperation

In the light of the stated objectives, BRAC introduced an experimental project in 22 non-
government schools in 2001, Initial results were encouraging so a formal request was made 1o the
CGioB for permission to conduct workshops/training for Head Teachers, subject teachers and
members of the SMC in secondary schools. The Ministry of Education granted permission in
2002, Meanwhile, BRAC requested the DC to extend their support to carry out the activities in
schools in the ethnic areas. The CIDA extended its support through additional funding for work
in the ethnic arcas.

Survey and School Selection

In December 2002, BRAC began a survey of secondary schools in 10 districts — Moulvibazar,
Habiganj, Mymensingh, Netrokona, Sherpur, Tangail, Dinajpur, Naogaon, Joypurhat and
Rajshahi — where the presence of ethnic minority students is higher. A total of 200 schools were
surveyed and 125 schools were selected on the basis of the information collected by the survey.
Survey results suggest that, on average, 15% of students and 9% of teachers belong to ethnic
minority. The survey also suggests that there is an immense need for capacity development of
subject teachers as well as SMC members, Head and Assistant Head Teachers. BRAC carried out
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rapport building exercises with these 125 selected schools and reached a consensus to work
together in improving the quality of education through capacity development of the SMC
members, Head Teachers, Assistant Head Teachers and subject teachers, A series of workshops
were conducted on management which were offered to the Head Teachers, Assistant Head
Teachers and SMC members, These were followed by training of teachers in Mathematics and
English, Appropriate materials for training were developed in these areas. In the process of
material development, BRAC engaged the services of experts and experienced teachers of well-
reputed organizations and schools. A pool of trainers has also been developed. Schoolteachers
(including retired) and employees of government/private teachers training institutes are included
in this pool as part-time trainers.

BRAC planned training for 600 Math and 500 English teachers in the 125 selected schools in the
ethnic minority areas. The survey results showed that the number of teachers in these schools is
less (329 Math and 361 English teachers). To reach the planned number of teachers, BRAC is
considering increasing the number of schools to approximately 175.

Achievements (From December 2002 —May 2003)

topics, and were incrensed to 16 topics in
light of trial course experiences.

| Particular | BEP’s Plan for June 2002to | Achievement in Dec. 2002 to May 2003
May 2003 | .

| L Material Development

| . Mathematics || - Materials on selected topics to be | - Materials on selected areas/ topics were
developed [or refteshers training of || developed for training of teachers of
Class 6 to 8, Class 6 to 8.
- Materials to be developed for - Materlals on 32 topics were developed

. | TOT. _____ || forTOT.

b, English - Materials to be prepaced for the | - Training matenals for the tnal course of

trinl eourse for rraming of teachers: || Class 6 to 8 have been prepared on 12
af Class 6 to 8 and tevise afrer the ||

trial course, if necded.

. Science - Matetiale an 19 topics (ineluding 2 || - Materdals on selected topics have hg:::.r:l
pedagogical contents) o he developed which will be used 1 the tal
developed for trial course for course,

| teachers of Class 6w B S

' 2. Training == e

s Mathematics Five batches of 21-day modular | Five batches of training were provided to 122
training (modulel) to be teachers who are engaped in teaching Class 6
provided to 125 teachers of to 10 from ethnic schools. This was Module

L1 || Class 6 to 10. 1. —

b. English [ A mrial course to be provided o || A trial course was conducted to finalize the
20 teachers of grade 6 0 8 | training materials on English.

Training on Module 1 ta he | In 4 batches, B4 teachers from ethnic schools
provided ro teachers reaching received the tminme. The rest of the weachers
in Class 6 to # in ethnic will receive the trainihg in coming months
- mingnty schools. | per plan,
| 3. TOT =Ty i
| Marhematics 10-day TOT to be provided 1o | TOT was provided to 17 mainers who are
a8 : the truiners. | now elipble to work as Mathematics mrainers.

Enplish TOT A TOT to be provided to 16 trawners {including 7 part-time) have

potential trainers of English. received trmining to become eligible to work as
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Particular

BEP's Plan for June 2002 to

May 2003

Achievement in December. 2002 to
Mn}r 2003

- 4. Management Workshop

| Management -I'n'limagnnrm wuorkshops fc.'-r- .-"1-2?_’- Head Tﬁchm,z?:.— J"i...ssiu.tan.t
| Workshop (March to' || Head Teacher, Assistant Head Head Teachers, 122 SMC Chairs and
i) Teacher, SMC Chair and Vice 122 SMC Vice Chairs participated in

Chair-of 125 schools to be
arganised.

the 5-days resideéntial manugement
workshop (492 altogether). 8

participants could not attend these

wothshops due (o personal reasons

(e.p: sickness). They will go through
| _rh: wotkshop at a later date.

Value Education And Citizenship Building through Co—-Extra Curricular Activities

Despite good values, co-exira curricular activities are rarely organized in the remote rural
secondary schools. The reasons behind this are multifarious, mcluding lack of teacher’s capacity.
BRAC has planned to provide training to one teacher from each of the schools on this subject.
These activities will include debates, creative writing and subject-based clubs/brigades. Notre
Dam College and St. Joseph School, which are well reputed for their elub activities, have agreed
to work with BRAC in this area. Works are underway 1o develop a training module to train up
teachers on the subjects.

It is worth noting that on an experimental basis, BRAC introduced some co and extra curricular
activities in three schools early this year. Initial results are encouraging. Mentoring has resulted
better attendance among the students, increased their interest in peer learning and is helping
weaker students learn better.

Post-Primary Basic Edueation Activities Outside Donor Support

BRAC, which started its PBEn works with 22 non-government secondary schools from
Mamkgonj and Tangail districts in 2001, has been providing training support to these schools.
During the reporting period, Headmasters, Assistant Headmasters and SMC members
participated in 3-day management workshops. Additionally, 47 teachers received training in
Mathematics, including a 6-day refresher course for teachers of grades 6 to 8. The details on the
subject-based training are given in the table below. English teachers will receive the training in
the next quarter.

Particular | BEPs Plan for June 2002 to | Achievements in Decemnber 2002
May 2003 o to May 2003
Marhematics A 12-day gaining 1o be Trainmg was provided 16 19 teachers
provided 1o 20 teachers of of Class 6 1o B,

Ciqss 6 o 8.

A 16 worlang days reaining 10

be provided to 25 teachers of
 Class 6 1o 8.

A G-day refreshers tralning to

be provided 1o 19 teachers of

Class 6 to 10

Training was provided to 16 teachers
of Class 6 1o 8.

Refreshers training was provided to 12
teachers of Class 6 m B,
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Economic Life Skills Project (ELSP)

A new course on basic economic life-skills has been field tested in 4 Regions, at 8 KKs. This
course has evolved out of the livelihood component that has been an integral part of ADP since
early 2000. Keeping in mind that it is not easy for adolescent girls who are continuing with their
studies to get full time jobs with their level of education, this course came out as a substitute, [t
is intended to provide basic knowledge on jobs (covering interview skills etc.) and business, so
that they feel confident in entering the job market or starting up their own small-scale business.

The regions where the field test was done are Natore, Naogaon, Sherpur and Manikganj. The
objectives of the course are as follows:

* Todevelop the self- confidence of adolescent girls.

* To give them an idea about basic business skills.

* To inform them of the best possible ways to utilize the available resources that their
community has to offer.

The main objective of the ELSP is not to promise employment but rather to focus on
entreprencurship development among rural adolescent girls. In this project, 20-25 members of
each KK (APON course graduates get priority) have been selected to get basic ideas related to
small-scale business and few basic information prior to entering into the job market. The contents
mainly cover the essential elements related to business, for example, resources and obstacles,
sources of capital, profitability, book-keeping, promotion and distribution, proper way of writing
job applications, etc. The field test took place between May and June for one —and-a- half

months. The findings from the field test are being incorporated and these will be implemented in
the mainstream ADP shortly.

Rationale behind this initiative

In the livelihood training project adolescent girls were given training in a particular area
(photography, computer training, etc.). After receiving training some of the girls were provided
with part-time jobs through BRAC. The project faced certain difficulties, which were as follows:

* The part time job opportunities in a particular ficld were not always available in the girls'
respective areas, It became difficult to provide girls with job as promised, since a large
number of girls were trained in one area.

= Many employers are reluctant to hire part-ime workers, and the girls need to continue
their studies, thus they are unable to work full time. This goes along with the fact that,
due to security issues, adolescent girls cannot enter the job market as easily as their male
counterparts.

¢ Lack of prior knowledge/ideas related o business or jobs makes it difficult for people to

come up with ideas or becom self- reliant, let alone be successful in life, and the case is
even stronger in the rural context. This is due to the fact thal necessary prior knowledge
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to start up any business or to enter into the job market is literally non-existent in our
society, particularly for rural girls.

It is expected that if the girls receive this course positively, then this would help them become
hetter-equipped' persons for either starting up a business or performing in any job. Even if some
of them decide not to do anything by themselves, they will be able to help their family members
or in-laws with their knowledge, thus changing their status in their family.

Capacity Development for the Staff

Staff capacity has been developed through different training and workshops. Twelve new training
modules for the staff have been developed and were completed by the end of 2002 by a team
comprising of 10 trainers from TARC and along with a senior member from the ADP Capacity
Development group. At first, need was assessed, then materials were prepared, field-tested and,
after collecting the feedback from the field, alterations were made and then the final version of
the modules came out. Training is going on based on these current modules. To develop and
revise the existing module is one of the key responsibilities of the section that works in capacity.
Besides developing modules, this group conducts both training and workshop sessions. The
developed training modules that are to be provided to the staff, AM and Kishori Netri
(Adolescent Leader) are divided into five steps. These are:

[Sino. || Training Name | Participant | Venue
1 Basic training on Kishori || Kishor Netri, RSS, PS, K5 || TARC
! | Kendro |
[2 [Basic traiming on APON | Kishon Netn, RSS, PS, KS, |[ TARC
_ Social Siall AM
3 Basic training on  APON || Kishor Netd, RSS, PS, Kb| TARC
| Eeonomic Life Skill || AM |, -
4 | Opertion Management | RSS, PS, KS | TARC
|| eourse For ADP Stafl
5 || Commumcation Slall 'RSE, PS, K5 TARC
| Development training |

Expansion of APON Boys

APON for Boys has been expanded in six more regions since May 2003, The APON for Boys
course is running in 110 high schools at present.

" Two sisters in the Sherpur region, having completed APON training, were stll in sehool when thelr family went
through a financial crisis. Threatened with being withdrawn ffom school, they set about generating their own
income; One started offering tadoving secvices, the ather phoragraphy. They sivier had heard about the success af
athery in the ADE program. Having been rich erough before theiy evivis re have o camera, shie:bewan the initiatives
herself without the trainfng. Both ststers have since been pavt af the Pilor APCN 11 ELSE, which they sav wos very
wvefil in giving them fdeas for vumiing their businesses. Far exangle, the photographer, after learning about sapply
il demand, dropped the price of ier phetos fromTake 20 1o Taka |5, Both are row sarning enough o cover the
cosey af their own eduediion and more™, 1 Raynor's Report for the BEP Appraisal Mision’D3 an ELSP ADP
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During this reporting period the pilot of the Economic Life Skills Project has concluded
successfully in three regions. Alongside this major activity, the groundwork for redesigning
APON-I has been progressing in this period. The programme has decided that girls as well as
boys will get the same material for the APON -I course. Parallel to this, APON for Boys has been
expanded successfully in 6 more regions. In this reporting period the number of female RSSs
increased from 11 to 22, at the field level, currently making the female:male RSS matio 55:45 for
ADP,

The following is the glimpse of Number of KKs and on-going Adolescent Peer Organised
Netwark (APON) course:

8,038 KKs are in operation as of May

642 KKs opened between December 2002 - May 2003

1664 KKs are running APON 1 ( both 5 months and 13 months, funded by DC )

879 KKs are running APON 1 (both 5 months and 13 months, funded by UNICEF,
outside DC financing)

According to the nature of activities, ADP is split into three components to support the
programme, These are:

» field operations
¢ curriculum and capacity development
* new initiative

Field Operations

To support the APON course, an infrastructure was developed called Adolescent Development
Programme (ADP). This programme introduced various positions both at the Head Office and in
the field. Although all PS and KS are female, the RSS position was dominated by male stalf.
However, during the reporting period the number has changed from 11 to 22 women out of 40
{55.45%) RSS. The RS5 hold the top position at the field level, The Kishori Kendros situated ina
region are administered by the RSS. These RSS meet on a monthly basis with the H/O staff and
exchange feedback from the field, thus incerporating a decentralised dynamic management style.

2 PS-Full Time Job opportunities for Adolescent Girls
The PS, or Project Staff, supervises the existing Kishori Kendros in a given team. This is
a fulltime position, and only HSC graduates are eligible for these posts. This decision was
consciously made; as it enables BRAC graduate girls who have finished their 12 years
education to get a full time job. It also acts as a career stepping-stone for girls interested
in joining BRAC or other organisations, later on as PO. The PS is responsible for all the
Kishori Kendros in a Team. There are approximately 20-25 KKs in each team.

a  Adolescent Girls as Monitors and Supervisors
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A new field management structure was needed for adequate monitoring and supervision
of the course when APON-1 for girls was introduced in the Kishori Kendro. Thus, in
2001 the jobs of Kishori Supervisors (KS) and Adolescent Monitor (AM) were
mtroduced. These are part-time monitoring and supervisory positions for adolescent girls
enabling them to continue with their studies as well as work part-time. AMs monitor 8
centers in a month whereas KSs are responsible for 6 KKs per week. They usually visit
KKs during the afternoon for two hours, five days a week. One day per week is kept for
them to be at the office for necessary deskwork and weekly meetings.

o Adolescents as Peer Leaders (Kishori Netri)
BEP’s experience to work with the adolescent teachers for the pre-primary schools led 1o
the creation of the post for two peer educators for each APON class. To strengthen the
mechanism for KK members to be able to practice leadership skills the programme has
decided 1o change the role of the KK librarians and Peer Educators, and has developed
them as Kishori Netris (Adolescent Leaders).

Curriculum and Capacity Development

This umt is responsible for developing various materials for the courses offered to the
adolescents as well as developing different training and workshop modules for both adolescents
and for the staff. During the reporting period the group has developed the Facilitators® Guide and
the Participants' Caopy for ELSP, and modules for all the training of ADP (staff & adolescents),
and is on the process of redesigning APON-I materials,

Capacity development for adolescents as well as the ADP staff is the other responsibility of this
unit, ADP builds the capacity for the staff through different training, orientation and workshop as
well as builds capacity for the adolescents through different relevant training and workshops,

NEW INITIATIVES

The purpose of this component is 10 closely monitor the new interventions that are being
implemented within the ADP. Each intervention has been part of this new initiative and once it
shows positive resulls (both in terms of relevance, necessity and practicality as a separate
component) it goes for expansion ¢.g. APON for Girls, APON for Boys etc.

APON for Boys

With the success of APON for Girls, BEP felt that it was important that adolescent boys also be
given a course in life-skills to sensitise them about similar social and reproductive health related
issues. Without the awareness and support of adolescent males (who are going to be the husbands
and fathers of these girls in future), the idea of women’s empowerment and equality will never be
fully achievable in society. Thus, APON for Boys, a similar course as APON -1 (for girls) was
developed. APON for Boys uses the same concept as APON for Girls, with a peer to peer
approach. The course deals with many of the same issues as APON for Girls, including early
marriage, dowry, acid attacks, HIV/AIDS, abuse, reproductive health, drug addiction, trafficking,
ele. The programme was initiated in two regions in 2001 on a pilot basis. By July 2002, it was
expanded lo three more regions. Boys in high school (grades 1X-X) are being reached through
this course, The boys are expected to become aware and sensitive to the issues related to girl's
empowerment. The course is offered through 11 books in 16 classes. There are 25-30 members
in each class. The class meets once a week for 3 months, on their school premises,
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Feedback was collected from the course-completed boys on materials, methods, and the course as
a whole through a survey” from a section of the participants and management staff. The main
objective of this study was to assess how well the present programme was serving the purpose of
the project. Following their feedback and recommendations, the programme is now on 115 way to
being redesigned. As planned, the boys and girls will get the same course material in future.

Upgraded Kishori Kendro Project

When the KKs were first set up, the objective behind it was to maintain and continue to develop
the literacy levels of the adolescents who had completed 3 vears of schooling from the KK
schools, and in most cases were discontinuing with further education. Previously it was found
that most of the BEOC graduates did not continue with their secondary education. The scenario
has recently been reversed. Presently the majority of the BEOC students are continuing with their
secondary schooling. As a result, the girls are no longer satisfied with just the basic reading
programme that the Reading Centres used to offer.

To address the current needs, ADP changed its policy and thus has started a pilot project in order
to experiment with several issues through the Upgraded Kishori Kendro. The goal is to create a
secure and congenial atmosphere for the adelescents so that they can enjoy their adolescence
through activities such as games and singing and dancing- rather than being confined in their
homes. These centers offer them different kinds of recreational items. They also aim to increase
the involvement of the community; mothers are invited to watch TV on Fridays; parents are
invited to take responsibility for offering structural support, i.e., providing the rooms for the
centers. To increase the involvement of the community a committee has been formed with the
members of the KK and with participation from the community. The rent of the house and the
electricity bill are provided collectively by the community, as well.

The upgrade project has been initiated in 20 KK in three regions — Rangpur, Nilphamari and
Bogra. These KKs are provided with Television sets, cassette plavers, book shelves, more game
items, daily newspapers, textbooks etc. The girls groups meet 6 days a week for two hours and
Fridays are kept open for mothers to gather at the centres.

Various reports and surveys were done during this reporting Period

Research Findings
APON for Boys: A Study done in December 2002
This study, done jointly by ADP and RED, shows the followings:
* APON boys course should be offered to the 9™ grade students. The duration of the class

should be one hour
s  APON class should be included in the class routine

* done jointly by ADP and BEP Research Group, in Dec. 2002
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Among all of the 12 booklets, the one on environmental issues in not necessary
The class should take place in the High School
Head Teachers and the School Management Committee should be more involved in the
process
Game items should be provided
Other activitics rather than stories could be used to convey messages
An increased number of community meetings will involve the community and help serve
the purpose of changing people's perspectives on selected issues
Centres should have a management commitiee
» Not more than 25-30 students should be in each class

A few Case Studies gathered from 3 regions vevealed the following:
»  Many who used to smoke tobacco have given up smoking,

o  Adolescent boys have become more aware of the company they keep since they llearned
about the negative influences of peer pressure.

= Participants have become aware of STD/AIDs.
# They have become aware of gender discrimination, and gender roles.

They have shown increased interest to know about relevant issues.
They have become aware of the horrific aftermath of acid attacks.
They have been aware of the negative effects of early marriage and dowry.

Monitoring Findings

Monitoring findings during the reporting period on adolescents' savings capacity showed that, the
percentage of adolescent girls able o save Taka 2 is 70.6%, whereas 20.78% believed they could
save Taka 5, and 7.05% believed that they could save Taka 10 per month. However, observation
done by supervisors at different levels showed that even those who belicved they could save
Taka 2 per month were irregular in deoing so. Due to this prevailing situation the programme
decided to make savings an optional habit rather than a compulsory one. This itsell proves that
the majority of the girls whom the programme is catering to lie below the poverty level.
Therefore, making ADP a self-sustaining venture may not be possible in the immediate future,
although the option remains open for the long-term.

Technical Assistance

Consultant's Report on Redesigning the APON course

ADP's consultant, Rachel Carnegie, worked with the ADP group from 23-28 February, 2003.
This was the second consultancy done by Ms. Carnegie for the ADP. She made her first visit in
late 2001.

Key Recommendations of this consultancy are as follows:

Promote a supportive environment for adolescenis
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o It is vital that BRAC and other agencies involved in adolescent programming work
urgently to counter any negative reactions to adolescent girls” education and development
and to create a supportive and enabling environment for adolescent girls. Without a
supportive environment, it is very difficult for APON girls to put their new learning into
action. A situation where an adolescent knows the best course of action (e.g. delaying
marriage) but is not supported by her family and community can lead to even greater
stress and suffering for the girl,

o At national level - It will be necessary to develop a national communication strategy in
support of adolescent development.

0 At community level - BRAC already works with communities before the APON centres
are opened to gain their support. However, it seems necessary to conlinue this open
discussion with parents and community leaders to ensure that any misunderstandings are
cleared, and that the community can see the benefits of the APON centres both to the girls
and to their families and communities.

Revise or creafe new learning materials

a2  Detailed notes are given in the report for revising existing learning materials and where
necessary creating new materials, either where the existing materials require too extensive
changes or where new topics have emerged as prioritics. This revision process requires
investment of time in formative research with adolescents and mn gaining technical
advice, but such investment will be repaid in terms of the quality and effectiveness of the
final product.

Extend and revise methads in learning process

g APON staff and adolescents themselves want to see greater variety in the methods used in
APON sessions. In many centres it has now been found that the majority of the
adolescents have continued in secondary school, so the leaming processes can be
accelerated.

Reinforce life skills development

o For adolescents to put learning info action, four factors are necessary:
o Information

Motivation

The ability to act (life skills, and

A supportive environment

0o

o It is important that the APON leamning process communicates health and
social information and motivates them to act, but also develops [ijfe skills in
young people to enable them to put their learming into action. Life skills-based
education is already mplicit in much of APON's materials (through role
models in the stories and through leaming activities) but it also needs to be
explicit to help the adolescents relate their learning to their real lives.

BEF Progress Report December 2002 — May 2003 T6



o After each topic has finished, the messages need to be reinforced and the life
skills, highlighted in the stories, need to be practiced. Research has shown that
while general life skills education is useful, adolescents are more likely to
apply life skills to situations, which they have practiced in a learning setting,

It was found out that to provide the adolescent girls with part time jobs while enabling
them to continue their studies was not possible. However, BEP has been successful in
absorbing around 23,000 adolescents through different projects by providing them with
full/part-time jobs in-house through mainly its ADP and Pre-Primary programmes.

As expected earlier -providing livelihood opportunities to the adolescent girls became
difficult keeping in mind the outside BRAC employmentemplovers. Therefore, after
series of discussion with the concermed stakeholders it was found out that the
entrepreneurship development amongst the adolescent girls was feasible. Thus the
introduction of a short course on basic ELSP evolved.

Having established the Reading Centres and APON course, BEP experienced that the
needs and concemns of adolescents differ from one group to another. For example, there
are married/unmarried group, school going and oul of school group, girls/boys etc.
Therefore, a further strategy was taken to develop an Adolescent Development
Programme. Besides on-going Adolescent Centers, APON in 15 regions and APON
Kishori Abhijan in 11 regions, another pilot initiative has been undertaken for adolescent
boys- the APON for Boys, which is now being piloted in 5 regions of Bangladesh. This
initiative was started keeping in mind the fact that the sensitized adolescents will be
married to the boys of the society who are less sensitive about these issues. Therefore,
providing these boys with a similar course would not only make them sensitive towards
their female counterparts, but also would help them leam about problems (trafficking,
child abuse, drugs, threat of STD/AIDs ete.) they might face as adolescents themselves.

Both adolescent girls and boys want entertainment/recreation side-by-side education.
Therefore, emphasizing on enterlainment and education should be a constant focus of the

programme.

Given the support and opportunities (adolescent girls and boys) will form a resource pool
for various activities.

As support and involvement of the parents and community is very important for the
successful running of a project such as the ADP, it has been decided to initiate certain
sessions with the parents on a pilot basis from August 2003. Based on the out come of the
pilot, mitiatives will be mainstreamed,
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Output 5

GoB Partnership Unit
A maturing Collaboration

Formal Primary School stakeholders (local
and national) are aware of BRAC’s
excperiences and considering them in their

policies and programmes.
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Chutput §

* In November 2002 the Government gave BRAC approval to open pre-primary schools in
GoB primary school catchment area across the country.

o Under the framework of pre-primary we have received permission to hold workshops
with the SMC members, head teachers, teachers of GoB primary schools as well as with
other persons engaged in primary education.

# This year the Government has given BRAC permission to allow grade V students (from
BRAC operated non-formal schools; community and formal schools) to compete in the
Government scholarship éxamination (see also output 1),

e Recently the MoPME has decided to allocated another 96 dysfunctional community
schools to BRAC to make them operational. Formal agreement between the Government
and BRAC will soon be signed.

« GPU identifies the expansion of the pre-primary schools as a potential area for
strengthening collaboration with GoB. Now 7,500 pre-primary schools are being operated
throughout the country both in GoB primary school campuses and in GPS catchment.’

e In order to activate the Schoal Management Committee (SMC), workshops are held with
all the members of the SMC to make them aware of ther functions, roles and
responsibilities.

= In 2003, with permission from the Gol, the Pre-Primary school imititive began to operate
schools on the campuses of government primary schools. Director General (DG) of
Directorate of Primary Education (DPE) gave formal permission for classroom extension
within the primary school campuses to operate the pre-primary classes, in response to the
letters from the District Primary Education Officers (DPEO) of Kushtia and Rajbari
districts. It should be noted that local level GoB officials in all PRIME areas have given
written permission in this regard as well.

! Each GoB primary school has some specified ares which is detormingd by the government from where all the
eligible school going children will ettend that GoB primary school. This area is called a catchment,
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The following organogram shows the different interventions in the GP

GoB PARTNERSHIP UNIT

|

FIELD OPERATION UNIT

!

MATERIAL DEVELOPMENT UNIT
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PRIME

PRE-PRIMARY
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Chitpuit 5

PRIMARY INITIATIVES IN MAINSTREAM EDUCATION (PRIME)

PRIME has undertaken the aim of improving the quality of primary education by being directly
involved with all the stakeholders of primary education, The initiative is delivering its activities
under the guidance and supervision of a number of experienced staff from the central level 1o the
grassroots to establish relationships with various stakeholders in the formal education system.
PRIME works to study the existing formal primary education system and to seek the ways to
collaborate in bringing more quality to primary education.

The overall objective of PRIME is to improve the quality of primary education through
BRAC's involvement with the main actors in primary education sector,

During the reporting period PRIME has taken initiatives to establish Pre-Primary schools in GPS
campuses to strengthen the collaboration with GoB. PRIME has already established 582 Pre-
Primary schools in the GPS campus. (For further details, please see Pre-Primary section)

Weorkshop with School Management Commintee (SMC)

PRIME has started conducting workshops with the SMC members in PRIME intervention areas.

The Material Development Unit (MDL) has trained 40 Program Organizers whose particular task
it is to provide training 1o the SMC members, In the meantime three workshops have been held
on an experimental basis attended by the Deputy Commissioners, Additional Deputy
Commissioners, District Primary Education Officers, Upazila Nirbahi Officers, Upazila
Education Officers and others concerned. It created enthusiasm among the SMC members and
other government officials, PRIME has also received suggestions from the mentioned GoB
officials and participants, which have been incorporated in the module. The SMC workshops
impart knowledge to the participants about their functions, roles and responsibilities. All
participants prepare an action plan at the end of each workshop which entails their tasks for a
specific period of time. PRIME staff will follow up on these action plans and maintain regular
contact with the SMC members to ensure the tasks are implemented. Based on the revised
module SMC workshops are now being held in all PRIME areas.

Workshop with the Head reacher / teachers

Since its inception PRIME has been conducting workshops with the head teachers of GoB
primary schools. All activities of PRIME center around the quality of primary education. As Pre-
Primary course graduates are admitted into grade | in GoB Primary schools it is important that
the head teachers of these schools get involved in the whole process. Consequently PRIME
started holding workshops with the GoB head teachers. Every year each head teacher in the
PRIME intervened areas from GoB primary schools attend four workshops at the PRIME office.

Moreover, Recently PRIME has been requested by the upazila administration of Fulbari under
Kurigram district to arrange an orientation course for the newly recruited GoB primary school
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teachers. It should be mentioned that in the government system there does not exist any provision
for providing orientation to GoB primary school teachers before they start teaching at schools.

Field Trips by GoB Officials

GoB officials, public representatives, members of the civil society and other concerned
community members started visiting PRIME activities which created a lot of enthusiasm and
encouragement among them. BRAC began getting appreciation from the GoB officials and
others expressing their outstanding satisfaction and their request for expansion. As a resul, in
March 2003 PRIME expanded to another 10 upazilas. Moreover, 2003 witnessed a smooth
transfer of pre-primary school graduates to adjacent GPSs which are regarded as mother schools.
This led to an improvement in the relationship between BRAC and the GPSs at local as well as in
the central level. '

Letters from GoB officials are included below:
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Material and Capacity Development of PRIME

The Material Development Unit creates and modifies the cumriculum that is used in PRIME
related activities of different training, workshop and materials related to GPSs,

An orientation module has been developed for the Program Organiser (PO) and they have been
provided with a three-day orientation. A series of orientation courses for the Upazila Managers
(UMs) with the development of communication skills, communicative English and computer
literacy etc. have been provided. A seven days orientation on social mobilization has been
provided for some selected POs of PRIME who are now conducting workshops of SMC
members.

Modules as well as materials have been developed for workshops for the SMC members
regarding their roles and responsibilities in improving Govtovernment primary schools. In this
regard the MDU has exchanged ideas and experiences with the relevant persons of primary
education such as District Primary Education Officers, Upazila Education Officers and Assistant
Upazila education Officers. They have also visited a good number of GoB primary schools and
talked to the teachers and SMC members to assess the need for module preparation. All Regional
Managers (RMs) have been provided with two days orientation on linkages with GoB.

Table 1.1 indicates the progress of work against the planned activities of PRIME for December
2002 ro May 2003

BEP’s plan for June2002 - May Achievements from December
ARG 2003 2002 - May 2003

Survey will continue to another 3 | Survey c:mpletnd and u total number
Household S okt unions to operate 2,500 pre podmary (| of 7,500 pre-pomary schools ane in

BoertAl Fdtats schools. opemion.
[ ’iﬁppmximntcl}r 3,000 diffecent PRIME staff have arranged and
types of meetings will be held. participated in 1,133 SMC meeungs.
A b bl They have parucipated i 1,330
s monthly forums, parents meetings
B e i and forums, These forums discussed
P the importance of education.
I Done.
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Another new three unions will be
coveted up by arsenic tests:

ux‘sppmxilmtr]g 2500 {accumnlated)

3,495 Pre-primary schools ate in

School Opening Pre-primaty schoals will be in opetation in PRIME intervention
Operation. arens, 4005 are opemting outside
I PRIME areas.
Approximately 5,000 Basic 12,262 teachers have been provided
Training teacher’s training will be held, with basic training (including

PRIME).

Parents meetings on

Organise monthly parents meetings
to inform them about the progress
af schools, support required from

PRIME staff conduct monthly
meeting with the parents of Pre-
primary leamers and community

Organising feld visits
for GeB officials

school activities them and also to addreess their people.
address their concerns, etc. i
Workshops & seminars will be | Workshops and meetngs with GoB
Advacacy seminars for || held. primary head teachers/ teachers are
Iocal GoB officials and || It will be contmueed whenever bemg conducted which are also
teachers survey will be conducted. | uttended by local GoB officials.
Dissetiination of It will continue. Eﬂmmn 15 going on with the
:t:unar : s primary head teachers,
It will comtimue during tb_zs peniod || This:is continuing. MPs, DCs, ADCs,
by BRAC BEP. DPEDs, UNOS UEOS and others

concerned are visinng PRIME's
actvitics.

Teaching Materials

Review of all materials, i.e teacher's
guide, learner’s books, support
materials, aid, raning materials and
moxdule of staff, supervisors and
teachers.

Basic  teacher's  training  module,
tencher’s guide, support materials, staff
traning module have been revised.
Presently lenrner’'s boolis and  other
related materials are being revised.

Training to staff

200 Supervisors will be given
orientation on review materials and
miodile,

Coneernet supervisors have heen
oriented on the revised materials.

Basic trainmg on Shishu Srend will be
provided to 200 Shishu Srend

Supervisors,

Completed.

Management tramning will be
provided 1o 200 Shishu Sreni
SUPEryisors,

120 PSs have received ToT.

More refresher will be provided,

Muoathly refresher wre continuing

Pre-primary Schools

BRAC's pre-primary schools enroll children 4-5 years of age. Each school enrolls 25-30
children (60% female), The duration of the program is 12 months. The pre-school runs for 2
hours a day, 6 days a week. The pre-school is conducted by two adolescent teachers, with an
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average age of 15 years who are continuing their studies in Secondary School. The Pre-primary
program requires community participation The pre-school program runs on activity based
curriculum in which child-to-child teaching-learning methodology is used. All the children are
provided the education materials and supplies free of cost.

The overall aim of the pre-school intervention is to promote children's holistic development
through a joyful and child friendly environment and prepare them for the formal primary school.
Indeed, women's empowerment is a secondary aim of the pre-primary initiative, with adolescent
women playing a key role in program implementation as teachers and supervisors.

Table 1.2 Pre-Primary schools at a glance as of May 2003

Total no. of
KS Ps
Tatal I"'ﬂ:-l’nnmq.' Total No. OF
Schonls: 7,500 Adalescents: 14274° 1115 404°
Female | 0% Temale teachers 100%, 100%
No. of Mother schools’
Pre-Primary GPS /RNGPS
Schools 4,560

BRAC’s initiative of pre-primary schools is an effort to strengthen the government's ohjective to
achieve Education For All (EFA) successfully by 2015, In an effort to strengthen GoB linkages
in all regions BEP created a new position, the Regional Sector Specialists (RSS) for pre-primary,
in 36 out of 40 (39% female) regions where PP schools were operating.

Status of Operations

In May 2003, 7,500 schools are in operation. Out of these 4.005 schools are operating in the
NFPE area and the remaining 3,493 schools are in PRIME area of 40 upazilas. Altogether 7,500
schools are located in 54 districts of Bangladesh.

Figure- || Distribution of present Pre-primary schaol aperated in the areas of NFPE and PRIME

* In the case of an experienced BRAC NFPE acher, one teacher s considered for each Pre-primary school
* KS: Kishori (Adolescent) Supetvisor who are overseeing Pre-Primary schools

* PS:Pre-Primary Supervisor who are supervising KSs

* Mother school means the GoB primary schools where Pre-Primary course graduates will get enrolled.
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MNFPE Area Prime Area
Locations

| ONFPE Arsa DPrime Arss |

With the advent of PRIME, BEP realised that together with other activities the pre-primary
schools could be an excellent way of reducing the number of dropouts in the GPSs and, at the
same time, it could aid in building closer relations with the formal system stakeholders at the
local level. In 2003 BEP intensified effort to operate PP schools in GPS campuses, The lessons
learnt will be transferred elsewhere in areas where PP are operating outside PRIME,

At the end of the November 2002, we received a letter from the MoPME in connection with
approval of the Government . The letter is as follows:
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Survey before introducing Pre-Primary Program

An intensive survey is conducted in the new area before introducing the pre-primary program.
The survey includes an intensive effort to comprehend the formal education system for setting
up the infrastructure needed to undertake planned activities, and relationship building with
various stakeholders, as well as of planning for the future. The survey is conducted by the staff
members and local surveyors working in the field level. This process facilitates building
relationships with various stakeholders in the formal education system, to study the existing
formal primary education system and to assess demands and expectations through informal
discussions.
The survey which includes the children from 0-14 years old was undertaken with the following
objectives:

o To know the status of all children whether or not they attend schools

o 5-6 age group children for pre-primary schools

o B-10 age group children for NFPE schools

o 11-14 age group children for Kishore-Kishori (adolescent) schools

o
This survey contained information not only on the children, but also on the financial status of the
parents. It is hoped that the information from the survey will also be useful in the future, for
example, in helping the formal system to identify dropout children, as well as in forming a
baseline survey from which improvements can be measured.

Classroom Extension in Primary School Campus

Pre-Primary has taken the initiative to establish Pre-Primary schools in GoB primary school
campuscs. At the initial stage, in some areas Pre-Primary has started to construct and renovate
rooms in GoB primary schools with approval of the local GoB officials through PRIME
inerventions, The Director General of Directorate of Primary Education has given written
permission to PRIME for the construction of new rooms in GoB primary schools in Kushtia and
Rajbari in response to the letters from the concerned District Primary Education Officers,

In selecting the pre-school classrooms within the GPS campus, BRAC considers the following
options:

Build a new room within the primary school campus

Renovate some unusable rooms in GoB primary schools

Use the primary school’s surplus rooms

When establishing more than one pre-primary class in a GoB campus, a separate house is
rented within the catchment of the GoB primary schools.

In response to the letter of District Education Officer Kushtia, Director General of DPEO has
sent the following approval letter.
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By May 2003, 582 pre-primary schools are being operated in GoB primary school campus of
which 301 (52%) rooms have newly been constructed, 196 (36%) rooms have been renovated
and 85 (12%) usable surplus rooms have been provided by the concerned GoB primary schools
for operation of pre-primary schools. (Shown in figure 1.2)

Figure-1,2: Percentage distribution of Pre-primary classroom extension status within the
maother school campus

Usable surplis
rOOmE
12%

Rooms
renovated —._
38% Mawly
- Constructad
" rooms
51%

The pre-primary Material and Capacity Development Group deals with the materials regarding
the pre-primary schools and also the materials related to the capacity development of pre-primary
staftf.

Curriculum Review

Recently the material development unit has started to review the on-going pre-primary
cummicilum. The review includes the Barmer Mela (Alphabet Book), Shankhar Mela (Math),
Chabi Dekhe Shikhi (social & environmental studies) along with all the materials used for the
pre-primary schools.

Capacity Development

A capacity development plan is designed for the purpose of making the teacher and staff
professionally efficient. The general list of this plan includes traming, meeting, workshop,
refreshers, discussion and supportive supervision. It should be noted that 7.424 (out of 12,262)
teachers were provided with basic training in TARCs. The group noted that basic training held at
TARC differs significantly in terms of capacity development from basic training held at local
level. Because the exposure in TARC is much greater BEP is considering the policy of holding
basic training for pre-primary teachers at TARC only,

Table 1.3 indicates the Capacity development strategy for the pre-primary personnel

e [ Duration |
Type of capacity development
personnel @i
|| Teacher | Basic training + Onentation [ 62
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[ KS [ Basic & In-service [ 66

| PS | Basic training, In-service training & Training of Trainers | 61646

[ RrRss | Orientation on pre-primary, Traming of Tramers & Commurication Iraining | 646
| UM | Orientation [ 2
L_#O || FebiinpatTesinety L5

KS8=Khishori Supervisor, PS=Project Supervisor, RSS=Regional Sector Specialist, UM=Upazila

Manager, PO=Program Organiser

It should be noted that under the frame work of Pre-Primary we have also received permission to
carry out social mobilisation, exchange ideas and expertise with the personnel engaged in Pre-
Primary education such as holding workshops with head teachers, teachers, AUEOs, UEOs etc.

and SMC members in order to involve them in primary education.

Table 1.3 The progress of work against the planned activities of Pre-primary for December 2002

to May 2003

Particular BEP:s plan for June 2002-May 2003 Achievements from Decembet

| 2002 - May 2003

| Teaching Matenals Review of all matenals, e, tenchers guide, || Basic teacher’s traming module teacher's
leatner's books, support materils, aid, gritiche, staff prateing module, some
training materials and module of saft, suppart materials have heen reviewed,
fupervisors and teachers. Learnei®s books and some related

| muaterinls are bemng revised

| Training of staff und || It will continue Orentanon has already been conducted,

reachers 14 B55s have been provided

communication tedrng

33 R85 recerved special onentation on
Gab linkage

448 Py have been provided Basic
trenining

352 PS5 received Tn-fenvice tralning
KS 1,275 Basic teaiang

933 K5 In-service

PS5 wll be 1n charge of supermsing the
Sheshu srenee supervisoms in stead of POs
Relative numbers, of P5 will receive ToT,

37T P35 have been provided wirh ToT.

Approsmmarcly 4,000 reachers will be
provided with basic tralning.

12,262 teachers hove been provided
with basic training

Mare refresher will be provided

Bvery teacher attends monthly teacher
refreshers every month,

Community Schools

Community schools were established by the GoB under the General Education Project between
1990 and 1996 in rural areas where the density of population was very high, but where literacy
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rates were very low and where, for geopraphic reasons. many children (especially girls) were
unable to attend primary schools.

After a survey done in 1998 revealed that 194 community schools had become dysfunctional, the
GoB decided to hand them over to various NGOs. Using their own funds, the NGOs were to
make the schools functional within two years and in return the GoB agreed to consider providing
free textbooks and paying the teachers salaries.

BRAC was given 73 community schools under this arrangement in 1998 & 2000. Of these, 45
schools were handed over to BRAC by the GoB (one school was eroded by river).

o A Training Course Module ( subject based ) was developed for the community staff
and the training was conducted during May 2003,
e Class routine was prepared and supplied to all classes of all the community schools.

s (lass ( grade I-V) lesson distribution was prepared for all subjects and will be distributed
to all schools within June 2003.

All staffs working with community school project have been provided fraining on management
and academic supervision early this year.

As of May 2003, the 44 community schools are functioning well, with classes ranging from pre-
primary to Class V. The schools use the GoB curricula and textbooks (which are being provided
free by the GoB), with supplementary materials that are provided by BRAC. At present, 6,687
students attend these schools from Pre-primary through Class V. The ratio of male to female
students is 51: 49,

BRAC field staff supervise the schools and provide ongoing support to the teachers as and when
required; where there isn't a BEP office, a separate program organizer (PQO) has been trained to
supervise the school. All community schoolteachers are given the same component of training as
BEP's non-formal schoolteachers. They receive 15 days basic training and 3 days orientation
before opening schools. They receive a one-day refresher course every month. Each teacher
receives 6 days of training at the beginning of each new academic vear at BRAC s training
centers. As of May 2003, they have also received an in-service training of 6+ days training after
the first term and second term examinations respectively.

Extension of Classroom
Participation of the community in improving the school infrastructure has been noteworthy. Out
of the 44 schools there were 23 two-roomed schools. Among 14 of these schools the members of

the community constructed one of the rooms for each. This participation is further reflected
when we see that in nine community schoolrooms will be built this year.

Schaolarship Examination
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Of the 44 schools, 27 initially completed grade V. Some of these Class V students have taken the
Class V scholarship examinations in 2002; in addition, all students from pre-primary o Class V
have taken final exams in December 2002. Out of 27 schools which completed class V, 11
students received scholarships in 2002.

Table 1.4 The progress of work against the planned activities of Community Schools for
December 2002 to May 2003

Particular

BEP’s plan for June'02- May® 03

Achievement from December'02-
May'03

Operanon of Schools

| GPU plans to opemie 44 community
schools with 6,353 students and 162

| reachers.

153 reachers are employed in these
Community schools and impartog

i t:m:l'll:.i.ng to 6,687 srodents.

|
Course complete

| 714 smdents of 27 oIty
schools will complete Geade Voand

T14 students :nrn{ﬂcred Grade V from
27 community schools and of these 652

tir wit for scholarship exam tlus vear,

will ger admitred in secondary students gor admitred in secondary
| schoals. schonls,
| Grade V srudents of Commurity Students from grade-V took scholasship
Grrade Vo scholatship test schools will be grven the opportunity examinations in 2002 and a total of 11

students olitaned scholarship,

Subject based teachers’
i

| Teachers ﬂtﬂmmuu.t\r sehooly will
be provided 6 days subjecr baged
o

k -

153 teachers from community schools
have received O days subject based

training at the beginning of new
academnic yeur of 2003.

| Negotianons will be enannued with
the GoB for taking over the 28
schools that hive not been banded

Megntiations are going om. Recently the
GoB s requested BRAC to take over
another 06 dysfunctional schoold o

r&ﬂuﬂm A awver to BEP yet. | ke them operatonal A formd
agreement between the GoB and
BRAC wall be stgned 0.

Research Findings

"Performance of BRAC Preschool Students in Primary Schools"- by Data International

In 2003, BRAC commissioned, Data International, a local consulting firm, 1o undertake an
assessment of their preschool program. Covering 52 government primary schools, students
of Grade |, who had earlier attended BRAC s preschool (termed “BRAC students™) and those
who had not (termed “non-BRAC students™), were included in the study. Classroom activities
of BRAC preschools, including usage of teaching materials, were studied. In addition,
teachers, head teachers, and parents were interviewed. The salient findings of the study are
provided in bullets below.

0 BRAC students performed better in the achievement tests — an average score for BRAC
students was about 26 percent higher than that of non-BRAC students.
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0 The multivariate analysis identified that BRAC students were 4 times more likely 1o
perform better than non-BRAC students.

0 The multivariate analysis also found that although the education of both parents has an
impact on student performance, the mother’s education has more of an impact. Children
whose mother had HSC or higher education were 3 times more likely to perform better.

0 The perceptions and opinions of the class teachers regarding the performance of BRAC
children support this finding.

o The majority of the parents of the BRAC children also had positive views on the efficacy
of the BRAC pre primary schooling.

o Head teachers of the relevant primary schools also view the program in a positive light.

o In terms of qualitative findings, BRAC students were more responsive and attentive.

Two cautionary notes should be considered for this study and its findings. First, the observations
and findings are on studying various direct and indirect beneficiaries and stakeholders of the
BRAC preschool program. This is a sample based study and entailed single interactions,
classroom observations and interviews. Multiple and lengthier visits and interviews would
arguably have vielded preater insights into the process.

Second, this study did not explore the cost effectiveness or the sustainability of BRAC's
preschool program. While the benefits from the intervention appear to be conclusively positive
and effective, recommendations for expansion of the program should take cost factors into
consideration.

“Quality of baseline data: the case of PRIME project”-By Md. Abul Kalam

This study attempted to assess the quality of baseline data of the Primary Initiative in Mainstream
Education (PRIME) project of the BRAC Education Programme collected through census done
by locally recruited interviewers. A sample survey of 900 households was done. Of these 900
households 100 were re-surveyed. Inter-observer agreement or concordance was used in
assessing the quality of data. The measurement of inter-observer agreement indicated that there
were less than 10% cases in each variable in which a disagreement between observers of sample
survey and re-survey was found. This further indicated an acceptable level of the quality of data
in sample survey as well as re-survey. However, the study indicated that there was disagreement
of 10% to 30% cases in two variables out of 12. These variables were related to age and socio
economic conditions. It is therefore, suggested that one should be careful in using the census data
for a more realistic inlerpretation otherwise it could give a misleading picture of the situation.
The study also suggests, that for any census in the future it should be ensured that proper,
adequate and sufficient training is provided to interviewers with a well-explained manual. It
further suggests that proper and adequate monitoring/supervision by the supervisors has to be
done to ensure the quality of data and that the data are properly collected.
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Management Information System (MIS) Unit

The MIS Unit was formed in October 2001, Previously it was comprised of three groups
MIS, Research, and Monitoring. During the reporting period June 2002 — May 2003, MIS
was working as an independent unit. MIS is responsible for storing and updating data on
BEP's programmes, as well as analysing and producing relevant reports for programme
planners,

At the beginning of Phase III, the MIS system was maintained exclusively for the NFPE/
BEOC schools. Regional offices would send hard copies of information on all aspects of
school operations and staff, which were then crosschecked. Currently, the MIS system is
being updated to include information on the various components of BEP, including
Continuing Education, PRIME and Pre-Primary schools etc.

The new MIS unil was strengthened in order to restructure and improve the existing system.
The restructuring of the MIS involved the following tasks:

1. Technical assistance for a period of 3 months

2. Building the capacity of BRAC staff who are engaged in the MIS unit
3. Planning the development of the MIS system

4. Piloting with M15 decentralization at field level

Durning the period of June 2002 to May 2003, BEP engaged a consultant who has 13 years of
experience in development and maintenance of IT applications on Windows, The consultant
has been employed for the following tasks:

¢ to provide guidance and suggestions for upgrading the existing software/system
+ to develop capacity for decentralizing the system at BEP regional office
+ 1o pilot existing software for decentralizing the MIS system.

The consultant has also been involved in the development of the MIS Unit and has submitted
a draft report with initial findings and possible recommendations.

In addition, two staff members have received training on Information Technology i.c.
Webmaster on computer for seven months and six months Diploma in Information
Technology. Another senior staff member of BEP is being enrolled in a 1 year Diploma
Course on Information Management Systems at the Asian Institute of Technology in
Thailand beginning in August 2003, These measures will increase the capacity of some BEP
gtafT to address the challenges in future.

Again, the design of restructuring and the planning of MIS have been completed, but much of
the work is still under the process of development. One of the major obstacles has been that
VISUAL BASIC. NET expert is extremely difficult to find in Bangladesh.

Finally, from 2003, MIS decentralization is being piloted at the field level. Four computers
have been provided in four Regional offices (Manikgonj, Mymensing, Rangpur and
Hobigonj). Based on the pilot at field the consultant will be engaged in October to provide
assistance in making the piloting of decentralization effective,
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Communication Unit

BEP has realized that it has to pul forth its progress and development at the national as well
as at the international levels. As a result, BEP has formed a group that is responsible for
communication and exposure of its programme. All communications related to donor liaison
and internships have been carried out under this unit. In addition, the unit is responsible for
maintaining correspondence related to in-country/ overseas training of staff and technical
assistance for the programme. The Communication Unit is also maintaining good linkages
with all BEP's units to get information that helps to develop and prepare effective reports,
and work plans.

Communication Unit is responsible for the following activities:

* Responsible for making linkages with different BEP units for the development of half
yearly progress reports and annual work plan
Working closely with the Donor liaison office
Writing and updating project proposals within BEP
Maintaining correspondence related to in-country/overseas training of staff and
technical assistance for the programme.

Administration Unit

The Administration Unit is responsible for all administrative tasks related to procurement,
financial matters, personnel issues al the Head Office as well as at the field level and all
related logistical needs. This unit is working closely with Field Operations Unit (FOU) and
Educational Development Unit (EDU) related to students books and supplies.

Monitoring and Research Unit

BEP’s monitoring team consists of two staff members in Head Office and 36 field monitors.
Of these, 30 are of the NFPE/KK school programme, five are for Continuing Education (CE),
and one Head Office staff member is responsible for coordinating all the NFPE/KK monitors,
CE and ADP monitors. The separate monitoring unit was originally created so that biases at
the field level could be circumvented and the state of the school programme could be
monitored independently, A 10% sample size is used, therefore enabling the monitors to
cover all 34,000 schools.

The old method of monitoring focused mainly on student achievement, without taking into
consideration the reasons behind the achievement. In an effort to improve the monitoring
process, new tools are being developed for the monitoring team that take in account the
classroom teaching process as well as student achievement. In addition, refreshers
observation 1s included as a part of the Maonitor’s regular job, Moreover, the process of
dissemination of the findings will be changed to involve more actors. During this reporting
period, four workshops have been arranged. The main objectives of these workshops are to
develop the knowledge and skill on questioning, interviewing, method of sampling,
information collection techniques, analysing process and reporting. Both theories and
practices took place in the workshops.
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These new initiatives have been piloted since May 2002 and will continue until December
2003.

The Monitoring Unit has begun an initiative to monitor the Gender Education Moniloring
System (GEMS) in the programme. It has developed a new database based on S5PSS
(Statistical Package for Social Sciences) to analyse the monitoring findings concentrating on
the gender issue in learning achievement. Later on, these databases will be merged with BEP
MIS database. In the near future the monitoring unit will also include an education dalnbase
for monitoring inclusive education that will take into account disability and indigenous
issues, and the poverty line while analysing students’ achievement.

The BEP Research group planned to undertake three studies for the year 2002-3, but based on
demands from different groups of BEP, it started seven different research projects, of which
two were technical assistance projects.

Develaping Standardized School Assessment System for BRAC Education Programme:

Research Group of MRU has started a collaborative action research project involving the
Monitors and Quality Assurance Specialists in a guideline development process. The project
started in April 2002 and expected to be finished by December 2003 (except for the follow up
study of this project). Desk research and capacity development of the QASs and monitors has
been taking place since May 2002. A draft-grading guide characterized by a two-step
absolute grading system has been piloted in the field. The grading manual has merged with
the monitoring source book which is at the very imitial stage.

BEP documentation project

This is a new project launched by the Research and Monitoring Unit. This project intends to
digitalize the documents, which are essential for the program representation. Already one
demo CD has been published in a form of multimedia archive where all the available research
documents and other related documents are included. The project team will continue
upgrading this multimedia archive. The Final version of this archive CD is expected to be
developed by the end of December 2003.

An assessment of the process of learner sampling used in the BEP monitoring system

The main objective of this study was (o assess that the ongoing sampling for selecting
learners for monitoring was scientifically appropriate. Twenty-four schools from eight team
offices of four regions were selected randomly. The team offices and regions were also
randomly selected. All learners of cach selected school were tested by a produced test
instrument. The test resull was analysed from three points of view regarding sample sizes i)
all students of a school in a sample, ii) five students of the same school in a sample, which
was followed by the monitors, and iii) ten students of the same school in another sample.
Although the report has not been finalized, an analysis of the findings has been included here.
The results from the above mentioned three approaches did not reflect any significant
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differences, which confirms that the sample size followed by the monitors is appropriate.
Final draft of this research is under process.

Achievement of Competencies of the Students of BRAC Nen-formal Primary Scheols,
2000-2002 (done by RED)

Using the test instrument developed for Education Watch 2000, this study assessed the
achievement of competencies of the students of BRAC non-formal primary schools. Three
batches of students (second, third and fourth) completing full eycle of primary education
within a time span of four years were the subjects of this study.

The findings revealed thai the students of all the three baiches were equally competent. Both
inter and intra school variation in performance reduces over time.

The key findings of this study:

Students of all the three baiches performed egually. Of the 27 competencies considered for
the test, on average, the students of each batch achieved about 18 competencies. Otherwise,
the mean number of compelencies achieved by the students was mostly equal in all the
surveys. This means that, on average, the students of NFPE achieved two-thirds of the
competencies assessed.

The students of recemt years more homogenous than the previous years. Analysis of co-
efficient of variation of number of competencies achieved and the number of correct answers
made ensured this. A similar pattern was also observed when data were analysed for boys and

girls separately. This is good from an equity perspective.

Imter-school variation reduces over time. It was observed in Education Watch 2000 that
school-to-school variation was more in the non-formal schools than the formal schools. This
is because non-formal schools are run by many NGOs at vanous situations. School-level
analysis of this study shows that inter-school variation in BRAC system is reducing over
tome.

However, the findings noted a gender gap where girls were lagging behind. To address this
discrepancy and increase over all performance, teaching methods in mathematics, social
science and general science will be examined more carefully.

“Basic Competencies of the Graduates of BRAC Non-formal Primary Schools Declining”
- By Samir R Nath (done by RED)

Based on the Declaration of the World Conference on Education for All held in Jomtien in
1990, BRAC designed an instrument to measure the level of basic education of Bangladeshi
children. The Research and Evaluation Division of BRAC regularly monitors the
performance of the graduates of BRAC's non-formal primary schools through this
instrument. The instrument has four sections — reading, writing, numeracy and life
skills’knowledge. A respondent satisfying the set criteria in all the four areas was considered
having a basic education. This report presents the basic educational status of the graduates of
four cohorts of 1995, 1997, 1999 and 2001, Four independent samples were drawn from
these four cohorts and the graduates were tested after nine/ten months of their graduation.
Besides, re-test of the previously assessed graduates were done during the following surveys.
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The sampling design was similar in each survey. Children from three types of BRAC schools
were assessed, these are Non Formal Primary Education (NFPE) and Basic Education for
Older Children (BEOC) directly run by BRAC Education Programme, and NFPE under the
Education Support Programme (ESP) operated by other NGOs with support from BRAC.
The sample size for the four independent surveys was about 1,260 each. Not all former
graduates were found in the re-surveys, for instance only a third of the graduates of 1995
were common in all the four surveys. It could be concluded from these studies:

The overall performance of the leamers is gradually decreasing. Higher level of deviations
was seen in BEOC schools while performance of learners of ESP schools show a gradual
improvement. Gender gap against girls is gradually increasing. Numeracy is the area where
the performance of the girls was behind the boys in all the four surveys. Incorporation of life
skills/ knowledge is a strong point in BRAC cumiculum. Performance in life skills /
knowledge seriously deteriorated in recent years, especially in BEOC schools. The level of
basic education of the former graduates increased over the period due to higher knowledge
retention rates and admission in formal schools. Major improvement occurred during the first
two years of graduation from BRAC schools.

“Changes in lives of Kishori Supervisors due to employment in BRAC Education
programme"- by Md. Kaiser Ali Khan and Md, Altaf Hossain (done by RED)

Findings reveal that due to employment, the KSs have benefited economically - they are no
longer dependent on their households, especially for their schooling, rather they often provide
economic support to their houscholds. Their social status, mobility and social networks seem
to have increased significantly.

However, the employment and - thus income of the KSs has contributed to their schooling,
but it creates problems in attending classes held in the afternoon that may result in poor
attainment in school examinations. As they work six days a week from 1.30 pm to 5.30 pm, it
hampers their regular study.

Adolescents' employment in the BRAC Programme helps change economic behaviour at the
household level, leads to greater participation in the households' economic decision making,
access to Anancial resources, facilitates greater freedom of mobility and creates new social
networks. It also discourages the practice of early marriage.

Finally, considering the economic and sogial benefits of the girls, it is suggested that more
adolescent girls may be employed following existing selection criteria. At the same time, it is
necessary (o explore ways of improving their level of educational attainment.

The Monitoring department of BRAC conducted monitoring surveys on several issues of
BRAC Education Program (BEP) during the period of November 2002 to June 2003.
Information related to some issues have been mentioned below
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Present conditions of the former teachers of BRAC schools and Opinions of the examinees
of HSC/SSC-by BRAC monitors

In13 areas, 310 teachers who are no longer working in BRAC schools were taken as samples.
Reasons for not continuing showed14% of the teachers identified their family pressure as the
reason for discontinuing the job, husbands opposed to work in the case of 7% teachers, 9%
teachers themselves do not want to continue, 4% indicated the behaviour of the supervisors,
6% had got other suitable jobs, teaching quality of 1% teachers were below standard, new
schools were not setup in the village of 28%, having small children 9%, got married 3%,
unwell 6% and other reasons 13%.

Sixty-three teachers who were working in BRAC schools and took grants from BEP to appear
for SSC/HSC examination were taken as samples. 14% of the sampled teachers sat for HSC
examination and 86% teachers sat for SSC examination. Out of the 63 teachers 97% were
married. 2% teachers had teaching experience of 1-2 years, 3% of teachers had 2-5 years of
experience, the rest of the teachers had more than 5 years experience.

Assessment of School survey of new schools

In the sampled 38 new schools 37% in preparatory phase of the students were boys and 63%
of the students were girls. Out of the boys and girls 96% boys and 97% girls were present on
the monitoring date. 80% of students were 8-10 yvears old, 9% of them were more than 10
years old, and 11% of students were appropriately 7 years old. 80% of students were from the
target group. 74% of the schoolhouses were according to the correct size. 45% of
schoolhouses belonged to target group and VO members. 32% teachers were newly
appointed and 68% were former teachers. 95% of teachers had the basic training. Among the
teachers 97% came from lower and mid income families.

Employment of BRAC Graduates

98% of the BRAC graduates were working in BEP, 1% in BDP while remaining 1% of the
graduates were working outside of BRAC. 87% of the BRAC graduates had continued their
studies. 96% of the sampled graduates were unmarried. 91% of the 45 workers used bicycles.
T4% of graduates earned less than 300 taka, 17% earned 301 to 600 taka, 7% earned 600 to
1500 taka and 2% eamed 1500 to 2000 taka.

Union Libraries

Among the 26 sampled Gonokendra Pathagar, 51% of the honourable members, 69% of the
were general members and 52% of the students renewed their cards. In nine pathagar readers'
a forum was organized. Book transactions were increased in 78% pathagar due to the
activities of the reader’s forum. Drawing was taught in 35% of the pathagar. There were
games for the children in 85% of pathagars and out of these 86% were in order.

ESP Schools

15 ESP schools were monitored. Cash registers of 79% of schools were updated up to May
2003. The compatibility of the stock registers and actual stock had been checked. The
percentage of compatibility was 60% for chalk, 27% for wooden pencil, 33% for slate,
exercise khata for 40%, slate pencil for 47%, pen for 20% and bound khata (exercise copy)
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for 53% schools. The schools that started on time on the monitoring day were 90% of class I,
90% of class 1, 71% of class II1. After rechecking the answer sheet it was found that 21% of
the students got less than 10 marks while 49% of the students got 10 marks.
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Financial Report

During the period from June 1999 1o May 2003 total amount of Taka 3,969,414,515
was received and actual expenditure for the period was Taka 4,152,545,158.

Opening deficit balance of the Project fund on 1% June 2002 was Tk. 90,883,710. During the
period from June 2002 to May 2003 total amount of receipt for the project was Tk.
1,117,723,191, The amount of receipt was Tk. 1,101,813,156 from donor grant, Tk.
15,000,000 from BRAC contribution and Tk. 910,035 from Bank interest. Actual expenditure
for the period was Tk. 1,209,970,124 resulted in a deficit closing balance by Tk. 183,130,643.
This deficit occurred primarily because some of the disbursements of donor financing
installments have been delayed. As a result, we have to finance the deficit through
overdraft/loans from outside.

The financial reports of the reporting period have been enclosed in three different formats,
which are stated below:

1. Financial report including budget variance analysis
2. TFinancial report as per EC Format,
3. LFA Based financial report.

In addition to this, we have enclosed Unit cost (Cost per student per year/per grade) as of
June 2003,

(For mare details please see annex-4)
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Report on Unit cost of NFPE/BEOC/ESP Schools

Unit cost of different type schools are set out below:

NFPE: Non Formal Primary Education (NFPE): In these type of schools BRAC teaches with
its unique education system offering 4 vear basic education covering I-V grades over a period
of 4 yvears (48 months). Each grade consists of 33 students. At present BRAC is operating
20,695 NFPE schools.

BEOC: Basic Education for Older Children (BEOCY): In these type of schools BRAC teaches
with its unique education system offering 3 year basic education covering I-V grades over a
period of 3 years (36 months), Each grade consists of 30 students, At present there are 9,330
BEOC schools are in operation.

ESP: Education Support Program (ESP): This type of school was started to expand NFPE
coverage through partnership with small NGOs. Through this program BRAC provides
technical and financial support to a number of small NGOs. ESP schools follow the BRAC
approach including material and textbooks and offer 3 year of basic primary education
covering I-11l grades over a period of 3 vears (36 months). Each grade consists of 30 students.
At present BRAC is supporting 3,975 schools.

Methodology:

The statement has been prepared on the basis of the actual cost incurred as of June 2003,
There are mainly two types of expenditure, Fixed costs are incurred once for a cost cycle, on
the other hand, variable costs are incurred in accordance with the programs progress. During
the preparation all these concepts has taken into account. In the statement activities/events
are shown vertically whereas performance indicators are horizontally. Details of the contents
and methodology are set out below:

Head of expenditure: This column represents the name of expenditure’s head. Notes
inserted in the parentheses have been used to specify the nature of expenditure of the
respective heads.

Unit cost: This column represents the amount incurred for each event/activity as stated in the
head of expenditure.

Unit: This column represents respective time/unit for which the amount on the unit cost
column was incurred for,

Number/quantity: This column represents the number or quantity of an event/activity that
was occurred during the stipulated period.

Total cost (per school per course): This column represents the actual amount incurred to
teach one student for a cycle. This amount is the outcome of multiplication of Unit Cost
Column and Number /Quantity column.
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v" Total cost for per cycle per school was the summation of all the expenditure heads
{Teachers cost, student books and supplies, field operation, research and evaluation and
Ho management and logistics expenses).

v Total cost per student per year has been calculated using the following formula:

Total cost per cycle per school
Mumber of years in a cycle X Number of students per school

¥ Total cost per student per grade has been calculated using the following formula:

Total cost per cycle per school
Mumber of grades in a cvele X Number of students per grade

Details cost schedule of unit cost is in Annex -4
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EDU’s Achievements against
Work plan

a. Summary of training achievements
b. Different subject based achievements
¢. Flowehart of Training Structure



During the reporting period of Dec'02 to May 03, the Curriculum Group has providing the
Jollowing subject based workshops / training to the QASs and subject core grovip MTs:

» In Math (grade IV ). a three day long workshop was held in April with core group
MTs;

s In Math (grade IV), a two-day long workshop on revised materials with QASs was
held in May;

* The QASs and Core group MTs disseminated this training in the field;
* In English (grade I-V) a training has been provided to Formal and Community school

staff;

* In English (grade I-¥) a workshop was conducted for TARC trainers to develop
module in February;

* In Bengali (grade IV —¥) a training on supplementary materials has been provided to
the (JASs & subject core MTs;

* In Social Studies (grades I - Ill) one-day training has been provided to the TARC
trainers;

» In Social Studies (grades 111} a one-day workshop was organised for the QASs;

s In Soctal Studies (grades I-111) a two-day training has been provided to Community
School teachers and stafT a1 Barishal;

= In Science (grades IV-Vj new core group MTs were developed;

* InScience (grades IV-F) a four day long workshop with the QASs on newly
developed materials has been held in April this year;

* In Science (grade V) a six-day long workshop on newly developed grade I'V
materials with core MTs has been held in April;
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BEP’s plan for June 2002 o May
2003

Achievernents in December 2002 w
May 2003

Materials
Development

Grades 1-111

Teacher's Guide and Workbook
for grade IIT will be tevised and
published.

Teacher’s guide and workbook for
Grade TIT have been revised and
published.

Grade IV
Workbook for grade TV will be
revised.

During this reporting  period, a
students” warkbook and reacher’s gude
fisr prade TV have been revised,
published and ate i vse in the schools

Grades I-TV

Math curdcolum and syllabus for
Grades 1-V will be developed and
finalized in accordance with the

national competency.

Curdeulum and syllabus for each grade
i5 being uppraded and revised Toal
syllabus for each grade will be finalized
by the end of this year.

Training

Grades IV-V

Training on supplementury
materials related to grades IV and
V will be provided to QASs and
selected subject core group MTs

They will disseminate these
trainings  to  other sl and
teschers.

Three — day long workshop on revised
grade IV matenals with core group
MTs has been held mn April this year.

Two-day long workshop on revised
grade TV matenals with (QASs has been
hield in May this year,

The QASs and Core group MTs
disseminated this trunmg in the field,
Two-day long workshop on revised
grade TV muterials with TARC trainers
has been held in May this vear.
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Achievement
Test

Achicvement test will take place | —

for grades TV-V.

Particular

BEPs plan for Junc 2002
to May 2003

Achievements in December 2002 to
May 2003

Materials
Development

Grades I-IIT
A  smdenis’ Pracice Book
(Workbook) will be developed
for Grade [11,

Teachers” Guide for Grade 111
will be revised and improved
according  ta the format
developed fiar Grades IV and
N.

The students’ Practise Book has been
developed and 15 being used in the schoals,

The tescher’s Guide book has been tevised
and is being used in the schools,

A teacher’s Guide & Practice book for
Grade-1 have been developed and will be
used in the schools in the next reporting
periad.

Grades V-V

An English text book named
“English  for Tomorrow”
along with a soudents’
workboaok have heen
developed for Grade TV which
will be piloted and wied in
Mymensingh region and in all
Farmal schonls.

English curnculom and
syllabus for Grades I-V will be
developed and finalized.

The previous book of Grade TV is beng
used in the schools. Tt 1s well accepted by
the field staff and accordingly they want to
continue this book. To intrroduce the new
book in the schools the respective staff and

teachers require more taining, workshop
and refreshers.

The curtculum and syllabus for Grades 1-V
1% now under the dmlnpmr process,

Training

Tiaining on  supplementary
matedaly related o Grades IV
and V owall be provided to
QASs, MT's & RTs.

Refreshers  training will  be
conducted for the newly
selected core group members.

Core MTs training was conducted on
Grade TV & V supplemetitary materials.
QASs training was conducted on prade |

This has not taken place.

A tramning has been provided to formal &
Community schools staff on Grade 11, 111,
IV, V in Dec' 02
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Particular

BEP’s plan for June 2002 | Achievements in December 2002 to

to May 2003

May 2003

A wotkshop was conducted with TARC
tramers o develop module of - V in
February 2002,

Particular BEP's plan for June 2002 Achievements in December
w May 2003 2002 10 May 2003
Gerads T - IIT
Materials Warkhook and texthook of grade T || Due 1o the revision of Grade 11
Development will be revised on the basis of the workbook grade 1 workbook and
new syllabus. texthook have not been revised.
This will be done in the next year,
Sactal Studies curnculum and Curricolum and syllabus for each
syllabus for Grades I-11T will be grade is being upgraded and
developed and finalized. revised. The complete syllabus for
each grade will be finalized by the
end of this year.
Chaprer-wise excreise will be
prepared for Grade [11 It has already been completed.
Except this a competency based
workbook and Guide book for
Grade-TIT will be finalized later
this year. This book 15 now
undergoing the development
pmc:s&.
Grager I11°-17
Supplementary matemals for Grade || The grade V workbook and
V will be fnalized teachet’s guide are under the
development process and will be
published in the next year. The
grade TV supplementary matedals
have been published in May'03
Social Studies and science and are in use in all schools,
Curriculum and syllabus for Geades
IV and V will be developed and Curnculum and syllabus for each
finalized, prade is being upgraded and
revisell The compléte syllabus for
cach grade will be finalized by the
end of this year
Conadde T - ITT
Training One-day training has been

provided to the TARC trainers.

One day workshop has been
atganised for the QASs.

Two dav tranine has been

BEP Progress Repart December 2002- May 2003




Particular BEP’s plan for June 2002 Achievements in December
to May 2003 2002 vo May 2003

provided o Community school
teachers and staff at Barishal
TARC.

Cirader 1117 Workshop with formal school

Training on supplementary materials | seafl and teacher was held for

related to grades TV will be provided | introducing new workbook and

to QASs und selected subject- core || teachers puide for Grade IV,

group MTs. They will dissemnate

thiese teainings to other staff and

teachers:
Workshop was held with
Communtty Schools” teachers and
staff on teaching learmng

methodology for grade IV,

One special subject based module
modificition session has been
carried out with TARC trainers in
Felbruary,

A Six day workshop with core
MTs for introducing the new
workbook and reachers’ Guide
for the process of disseminanon
of new materials in feld was held
R

Oine and half day workshop with
TARC tratners for introducing
new matertals of Grade IV In
May 03

Particular BEPs plan for June 2002 to | Achievements in December 2002 1o
May 2003 May 2003
Grades IV-17
Materials Supplementary materials for || Supplementary materials for grade V
Development Grade Vowill be Ainalized. have not been completed yer. The
group is now working to develop
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Students” workbook and tescher’s
puide for grade V and this will be
finalized by this vear.

Sooal Studies and Science

curdculum and syllabus for
Grades IV 10 V owill be
developed and fnalized.

During this reportng period, a student’
workbook and teacher's puide for grade
TV have been developed, published and
used in the schools,

Curticulum and syllabus far each grade
is being upgmded and revised. Toral
syllabus for ench grade will be finalized
by the end of this year

Training

Grades 11-17

Training on supplementary
matedals related to Grades IV
and V will be provided to
(QASs and selected subject-
core MTs. They will
disseminate these toainings to
other staff and teachers

New care group MTs for Seience was
developed.

Ste-day long wotkshop en newly
developed grade TV matenals with cote
group MTs held in April this year.

Fout- day long workshop on newly
developed grade TV materials with
QASs held in April this year.

The QASs and Core group MTs
digserminated (his training in the field.

Two-day long workshop on newly
developed grade IV materials with
TARC tramers held in May this year.

M )

Particular BEPs plan for June 2002 to May | Achievements during December
2003 2002 to May 2003
Grades I-TV
Materials Bangla curriculom and syllabus for | This & under  the process of
Development Grades [ to V will be developed | development.
and finalized
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I Grades IV-V

Grade IV teacher’s puide s
Fnalized and is under the process

of publicanon.

Grade V Teacher’s Guide is under
the process of development

Now it 1s being used in the schools,

It has been published and being used
tn the schoaol,

Training

Grades IV-V

Training on supplementary
materials related to grades TV and

Training on supplementary materals
has been provided 1o QASs & subject

V will be provided 1o QASs and core MT. We are following up the
sclected subject core group MTs. | dissemination of the material
They will disseminate these

training to other staff and teachers
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Flowchart of Training Structure Followed in EDU
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Annex — 2

Progress on Implementation of

MTR Recommendations

a. BEP Work plan Against MTR. Recommendations 2001

b. BEP Work plan Against AMM Recommendations2002

. ESP Review Mission Conclusion @ Recommendations2003
d. ESP Implementation plan Against RM Recommendations



BEP Work plan Against MTR Recommendations 2001

l

ACTIVITIES 2002 2003 2004
RESPONSIBLE

Analysis of EDU smrengths and weaknesses EDU Completed
Review LFA - S Communmcation Completed
Detuil out terminal competencaes EDU Complered
ldennfy areas i EDU where exremal assistance EDU Completed
might be used -
Redesign TARC remmg vo focus on child /teacher EDU, CDU Ch-going
lewrnung methods
Start grving inclvidual avtennon to weaker students Field Opertions Un-going
Female fellowship scheme < - = = Ficld Operations lnmeduced
Prepare a systematic stalff development plan for CDU, Freld Completed
RMs, QASs, and RTs Operanons

MIS On-going

Disseminate quarterdy MIS reports more wadely —




Progression of BRAC graduates (esp. gurds) n
secondary school -~

Development of a ool for assessing learner
achievement (SAT) —

Prepare piiot for annual work planning ar regronal
level -

Capacity building for data interpretation (M15 )
Develop a tutoring and counselling scheme — —

Continue finks with Min. ¥ & § e1c. in organinng
gkills, trmnings for members of CE

BRAC Monitonng,
RED, MIS

RED

Field Operations,

MIS

MIS

ADP

On-gomng

On-gong

Introduced

On-going

Mot yet started

On-going




ACTIVITIES

UNIT/UNITS RESPONSIBLE

COMMENTS

Analysiz of EDU strengths and weaknesses...........

Detail out terminal
COMPEIEHCIES. .. ..eooreavrrapimimrance

Identify arcas in EDLI where external assistance
might be uséd. ..

Redesign TARC training to focus on child /teacher

EDL

Communication

EDU

EDU, CDU

Competent staff were récruited to strengthen the EDU. We think that the
capacity has increased considerably.

Done

Dane

Done. Consuliants have been invited for providing technical assistance.
DR. William Gibbs for Maths and Dr.Brigid Smith for language
development.

This will be reviewed as a part of quality assurance mechanisms,




ACTIVITIES UNIT RESPONSIBLE COMMENTS
Start giving mdividual attention to weaker Field Operations A consultant has been engaged to work on quality assurance systems m
students........... management, EDU, Monitoring and training, The consultant has worked
with Quality assurance Specialists, Giving individual attention to weaker
learmers is part of a larger framework for quality assurance mechanisms.
This initiative will continue.
irplemented
Female fe]}uw&hlp Field Operations
DL has prepared a yearlong plan for staff capacity development.
Prepare a systematic staff development plan for Cchu Foundation Course, Pedagogy Management Course (PMC)- I, PMC - 11
RMs, QASs and modules have been finalised to be disseminated to field Supervisors.
Dong
Disseminale quarlcrl}' MIS reports more MIS
widely...
Dang
Progression of BRAC graduates (esp. girls) in BRAC Monitoring, RED, MIS
secondary schools.......
Work in progress.

Development of a tool for assessing learmer
achievement (SAT)..

Prepare pilot for annual work planning at regional
vl

Capacity building for data interpretation

RED

Field Operations, MIS

MIs

Pilot has started in four regions. This is in a n initial stage.

A consultant has been engaged to strengthen the capacity of information
system.




Develop a tutoring and counseling scheme

Continue links with Min. Y & § in orgamzing
skills, trainings for members of CE

CE, ADP

Rather than tutoring ADP considers counseling scheme more appropriate
within the ADP framework.

Implemented.




BEP Work Plan Against AMM 2002 Recommendations

“The full cydle (ie. including Crsdes IV and
V) should be extended to all NFPE/BEOC/ESP as
so0n as possible.

Agreed

We have decided 1o extend the BEOC course into four years
to cover primary education in BEP Proposal 2004 -2009.

Standardized Achievement Tests should be developed
and conducted regularly,

Agreed

Waork tn progress by RED.

Pioneer an improvement of English for NFPE teachers
and supervisors by setting up an "English Language
Learning Log-frame".

Disagreed

Our first goal is to improve the standard of English related to
primary level.

BRAC should evaluate its emergimg MIS system early
in 2003 to ensure that it remains strongly linked to
management and does not develop into an unwieldy
structure. )

Union Libraries into Community Learning Centres and
turn selected Reading Centres into sub-centres of a
broader libraty/information service.

" 'BRAC to consiler the possibility of tunsformiig:

Ihsagreed

| The objectives of Reading centres now renamed, as
Adolescent centres are not similar 1o those of Union Hbraries.

We think that MIS system requires mmprovements. A
consultant has been working with BEP MIS to serve this
purpose.

Additional training should be given through APON in
communication skills and courses provided in
counselmg skalls.

Agreed

We are in line with the recommendation and accordingly
truining modules for ADP have been developed and reviewed
These are for strengtheming the communication skills of KSs,
PSs and RSSs. This is a cross cutting issue for capacity
development of all ADP staff,

Additional training should be given through APON in
parents craft, child development and land inheritance
laws procedures,

Disagreed

The APON course has been reviewed based on consultations
with adolescents. The major focus at this stage is to redefine
the role of Adolescent Centres and to redesign the training
modules and the APON courses, An economic life skill
project is in the process of being mainstreamed with APON,




BRAC dcnn inr.h study into the
existing fraining provisions.

RED has been azked to conduct studies for ADP. One siudy
has been ondertaken in this context and is entitled as:
Changes tn Secondary education status of Adolescent Girls in
Wage Emplovment, 2001, The study is now complete.

A number of suggestions were made for new
initiatives including: expansion of children's comers in
ULs, mtroduction of adult literacy classes, use of
libraries by disabled people, introduce intra-and inter-
library schemes, use of ULs as regional Call Centres.

Agreed

We do agree with the recommendation on all points and have
already started few initiatives on a pilot basis. But due to non-
availability of funds 1t may not be possible to introduce adult
literacy classes through Uls. Experimental operation of one
call centre started in July 2003. A few more Gonokendros are
plannmg to start call centres. Physically impaired people will
be encouraged to use libraries and appropriated mechamisms
need to be worked out in this context. Through book rotation,
intra and inter-library contact will be introduced.

Seize opportunities for linkages between BRAC and
GoB  in  continuwing  education and adolescent

development.

Agreed

Cooperation with the Directorate of Youth (DoY) has been

strengthening. The DoY agreed to provide training to 9550
members of Gonekendro and ADP each year.

PRIME & New Initiatives

An organisational review should be made of the higher
levels (managers and above) of PRIME to ensure that
administration, communication and the exchange of
ideas is not impeded by a dysfunctional structure,

Agreed

Effort 10 mainstream PRIME in future may lead to structuring
and management review. For the moment PRIME needs its
own separate structure for the experiment to be effective.

BRAC should explore the possibilities of achieving
wide-ranging partnerships with GoB in specific
geographical arcas 1o ensure that all children in that
area complete primary education and achieve basic
competencies,

Agreed

BEP has already swrted working with the GoB through
PRIME initiatives. We agree with the proposal, but
developing  wide-ranging  partnership  requires  moutual
understanding and time. Donor agencies can play a role i this
regard,

Amange for Grade V students to compete for
scholarships before entry into high school,

Agreed

The MoPME has given the permission

Make an evaluation of BRAC's formal and community
schools in 2003,

Agreed

We agree. We shall commission an evaluation in futare.

Recopnised gualifications for BRAC teachers should

Most of the BEP teachers are GoB recognized SSC level




be addressed in consultanon with the GoB.

certificate holders. Those who are not being encouraged by
BEF to take part in public examinations. For the information
72% of the existing teachers are SSC holders.

e Consider the possibility of a« BRAC representative
being invited to join the PEDP Steering Committee
and, in turm, a senior GoB officer participating in the
BEP committee,

The AMM recommends that for NFPE 1V BRAC and the
DPs give creative consideration to:

*  Maintain at least 34,000 schools in operation

We completely agree with the proposal but the GoB needs to
accept the suggestion.

All the recommendations mentioned below have been given
due attention in preparing the new proposal for the period of
BEP 2004-2009.

* Continue support lo these schools through matenals
development (including a ujwﬁnglnhhw
component), (eacher upgrading (including formal
certification) end copstructive supervision.

These are being incorporated in the new Proposal 2004 -2009,
Pgs. 30-35.

s  Establishment of Community Leamning Centres

Union Libraries will be renamed as mmit-Purpose
Community Learning Centres! Gonokendra to better reflect
the actual situation.

® Increasingly gear the Adolescent Development
Programme to the socio-cconomic requirements of the
participants,

Agreed

This has been indicated w BEP Project Proposal 2004 -2009,
P. 62.

¢ Expand the PRIME mitiative, including the
establishment and operation of Pre-primary schools in
an increased number of primary sc¢hool catchment
areas.

Agreed

This has been indicated in the Project Proposal 2004 -2009, p.
49.

® Underwrite a number of GoB-BRAC action research
initiatives aimed at enabling all children in a specific
geographical area satisfactorily to completed primary
educabon.

Proposal 2004 -2000, p. 95. However, this requires to be
elaboraied further.




ESP REVIEW
MISSION

CONCIL.USIONS &
RECOMMENDATIONS




CONCLUSIONS

RECOMMENDATIONS

Partner NGOs

1. ESP’s partner NGOs have changed.
Now have larger and wider capacity &
potential.

2. Need to revise the selection criteria for
pariner NGOs.

3. Location of ESP schools driven by
NGO community rather than by
strategic concerns

4. Additional training & incentives
needed for NGO POs.

Need to clarify ESP's long-term planning vision

Revise selection criteria. to include:

- Financial capacity of the NGO
Staff capacity and experience
Level of interest in ESP
How ESP is linked to the NGOs goals & objectives

- Level of acceptance & credibility of the NGO in the community that it serves
Formalise the selection process with the development of an assessment tool. This
could be done in consultation with BDP staff.

Carry out school mapping of BEP & ESP schools. To be done asap 1o prioritise
locations for future expansion in NFPE [V.

A 6-day course in finance & management for POs and accounting staff of pariner
NGOs.

ESP appoint a staff member to develop with EDU & TARC a course giving priority
to teaching pedagogy that promotes effective teaching & leaming.

Establish incentive programmes to foster exchange visits among NGOs or with BEP.
The ESP model to include monthly or bi-monthly refresher 1-2 day courses to
mtroduce new teaching pedagogy & assessment strategics.

include items for professional development activities in next budget.

Develop a profile form for each PO to complete and update on an annual basis.

BEP Progress Report December 2002 — May 2003




CONCLUSIONS

RECOMMENDATIONS

5. No systematic tracking of NGO POs.

6. No performance assessment of
programme staff.

7. Need a formal system to identify the
capacity of partner NGOs.

8. (Cash contributions to NGOs not
adjusted for inflation.

9. Need to phase out those NGOs who

Monthly reporting form of statf and teacher turnover

Develop clear policy guidelines for training replacement POs.

Improve PO gender balance by selecting the best female teachers as POs when
positions become vacant,

Develop an instrument to assess PO performance as an administrator, trainer and
mentor o teachers.
Include training for this task in the NGO Orientation.

Carry out a formal assessment of NGOs at the end of each 3-year cycle.
Wider sampling of NGOs in annual internal audits, and especially to audit those with
irregular financial accounting.

Build an annual inflation factor into cash contributions to NGOs. Include in contract
documents with guidelines on allocation for teachers salaries, PO subsidies etc...
Communities to pay Tk5() towards the Tk200 increase in house rents.

Review teachers salaries in line with those of BEP teachers. Include a small amount
to cover transport cost to & from refresher courses.

Review PO subsidy & negotiate a minimum salary of Tk2,500 .Adjust this upwards
to Tk3,000 where PO takes responsibility for 15 or more schools.

Increase overhead costs to 7%

Ensure that ESP staff have a clear understanding of sustainability and how it should
be built into schools. Examine options for withdrawing financial support (E.g.
Raising funds through donors, communities, public funds)

BEP Progress Report December 2002 -~ May 2003




CONCLUSIONS

RECOMMENDATIONS

have acquired a degree of financial
sustainability,

Levels of Support (Schools & Communities)
1. BEP model delivered through pariner
NGOs under ESP management worked
well.

2. Some under- & over-aged children
found in ESP schools

3. Teachers salaries are low

4. Existing training programmes of
teachers and POs are inadequate.

5. The Lesson Plan widely used does not
contain methods/technigues of

Replication of BEP model through partner NGOs should continue.

ESP should committed to adhere to its strategy for setting children aged 8- 10 years.

Give preference to enrolling children with minor impairments.
Teacher traming should address mainstreaming & inclusive education.

Teacher salary should be raised to at least Tk1,000.

Increase duration of training programmes from 12 to 15 days.

Redesign basic training programme to prepare effective teachers and supervisors;
also include a practicum of at least one week.

Trainers of TARC & PO-TSSs to be given TOTR before introduction of redesigned
basic training programme.

Provide subject based to all teachers at TARC on a rotation basis

Monthly 3-4 day refresher courses; comprehensive refresher training at TARC every
three years.

Redesign existing 1-day refreshers for teachers to develop Unit Plan.

Appropriate Lesson Plan should be taught & practiced in basic training.
Include presentation of Lesson Plan in monthly refresher courses.
Provide POs with intensive training on pedagogy.

BEP Progress Report December 2002 — May 2003




CONCLUSIONS

RECOMMENDATIONS

presenting lessons and assessing pupils.

6. Seldom use of teaching aids in ESP
schools

7. PO check list covers mainly admin
aspects: poor on pedagogical aspects.

8. Teachers do not have scope to observe
others at full length.

Management Capacity & Systems

1. Endorsement of the placement of ESP
with the BEP under DED IL

(rive emphasis on use of teaching aids
ESP to provide aids that are difficult to prepare or collect locally,

Develop checklist for classroom observation
PO to record classroom performance & provide support and follow-up to overcome
weak areas.

Develop a programme to observe teachers at other NGO, BEP or formal schools
Have annual 1-day upazila workshop to share ideas/experience.

DED 1I to take a proactive role in identifying areas for collaboration between ESP
and other units.

Inclusion on ESP in key processes of planning, setting policy, setting policy, systems
for implementation and quality assurance as well as critical consultative for a.
Review job profiles of ESP and BEP staff to ensure responsibilities include scope for
collaboration and cooperation.

BEP Progresy Report December 2002 — May 2003




CONCLUSIONS RECOMMENDATIONS
e Undertake a school mapping exercise to show the provision of ESP, BEP and GOB
schools.
1. Key policy decisions required to Redefine the primary focus of the ESP programme.
determine what kind of NGO ESP Realign the goal, objectives and strategies with the agreed vision of the programme.
should support, and how the Dewlup policy guidelines for:
programme seeks to contribute to the Assessment of NGOs for entry & exit in the ESP programme.
national EFA objective. - Developing a gender parity policy for recruitment of management and other
staff.
- Sharing the cost of replacement training programme with NGOs.
- Inclusion of children with disabilities.
e Train staff in strategic planning and results based management.
s Develop a 3 to § year planning framework/LFA with clearly defined milestones,
" = results and outputs.
A i::d rﬂfl{;-ug;;!mm}!hmmg]tﬂ i et + Devolve planning and budgeting to PO-TSS (for NGOs) and to RMs for regions.
ol oo ¥ s Make budgetary provisions for establishment of internal/external monitoring
SapRors systems, training needs, exchange visits elc..
¢ Finalise job responsibilitics of HQ PO responsible for information management.
Work closely with MIS unit, review BEP reporting systems and develop standardised
data formats.
3. Need toreali — of i e Train all PO-TSS staff in results based report writing.
e B 2T o nstitutionalise periodic review and planning meetings of POs and PO-TSSs.

* Expedite training in use of computers for all RMs and PO-TSSs.

BEP Progress Report December 2002 - May 2003




CONCLUSIONS

RECOMMENDATIONS

Monitoring
I. Need to put in place a new monitoring
system that is results based and feeds
into strategic planning needs.

Develop a systematic monitoring design that articulates key results as defined in the
revised LFA. Streamline the monitoring system with MIS.

Institutionalise an external monitoring system for ESP at the end of two years of each
multi-year phase so that it can feed in to the mid-term and end-term review of the
NFPE cycle,

Staff Responsibilities, Workload &

¢ Define work breakdown structure and clear written job responsibilities.
Skills e Develop tools for assessment.
I. Need to realign staff structure with e Strengthen the existing performance appraisal and have regular updates.
clear allocation of responsibilities along + Provide training to ESP supervisors as well as NGO heads in performance
with systems for performance management.
assessment and professional e Make linkages with the Capacity Development Unit for training needs.
development. * Develop stronger peer networks within ESP and with BEP.
Linkage & Comparison of Models e Take a proactive role in identifying areas for collaboration required by ESP from
Need to institutionalise the level of other umts.
cooperation and collaboration among * Align structure and processes in the education programme 1o enable inclusion of ESP
the various divisions and units in the in the key processes.
wider education programme. « Review job profiles of ESP and BEP staff to ensure responsibilities including scope

Beneficial to have more sharing of

for collaboration and cooperation.

Explore the possibility of assisting GOB in developing a strategic plan where NGOs
will play the role of implementers and the GOB will play the supporting role as

BEP Progress Report December 2002 — May 2003




CONCLUSIONS RECOMMENDATIONS

experiences and lessons learnt to assist supervisers and monitors.
in expanding linkages with GOB and ¢ Share lessons learnt through periodic workshops and discussion sessions.
other NGOs.
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BRAC/ESP

ESP Implementation plan Against Review Mission Recommendations, February to March 2003

sl w 2003 2004 |

no. | Recommendation Apr | May | Jun | Jul | Aug | Sep | Oct | Nov | Dec | Jan | Feb | Mar | Apr | Ma | Jun | Jul | Aug | Sep | Oct | Nov | Dee
Identifying areas of

1 | collaboration required by

ESP from other units

Warking closely with BRAC
MIS

Alignments of struclure and
process in BRAC education

program

Developing strategic plan
for ESP

Developing profiles of POs
of pariner NGOs containing
academic qualifications,
gender, length of service,
training received alc.

Institutionalize external

maonitoring system

Allocating funds in budgsts

BEP Progresy Report Décember 2002 - May 2003

Defining job responsibililies
of RMs, TSSs and Monilor.
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for providing training to
replaced teachers and POs

Keeping provision for cost
of inflation for all ilems in
ESP NFPE budgel

10

Revising the criterla for
selecting partnar NGOs

1"

Developing internal
monitoring syslem

12

Developing refresher
course for POs of pariner
NGOs

13

Providing training to RMs,
TSSs of ESP on log frame

14

Reviewing and revising
basic tralning courses

BEP Progress Report December 2002 — May 2003
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L.EA based Progress



Purpose:

BRAC's Education Programme (BEP) — NFPE Phase 111
Progress of December 2002 to May 2003

Al least an averape score

SAT has |:| taken

SAT tools are under the
The provision of an ol 40%; for Bengali, place. process of
improved full-range Social Studies, Maths and development,
primary curriculum English attained by a
that will allow representative sample of
learners to retaln and | 5% léarmers in the annual
use the literacy, Standradized
numeracy and life Achievement Test (SAT)
skalls leamed. by 2004
90% completed primary | A total of 6,843 schools -
cycle achieved with a total enrollment
of 222,311
NFPE/ BEOC (NFPE+BEOC+ESP)
praduates are and a completion
contributing 209,556
economically to their (NFPE+BECC+ESP)
farmlies. was achieved during
Dec 2002 — May 2003.
A total of 94.3%
learners enrolled
completed the course.
Out of 6,843 schools
6191 schools completed
full primary school
cycle (190,148 leamers
93.9%), The rest 652
(including 495 ESP)
completed 3" grade.
At least 80% of BRAC 642 Kishori Kendros A new project (ELSP)
BEOC graduates remain | have been opened has evolved as an
in touch with hiteracy during this reporting extension of livelihood
muaterials and are also period, fraining to give basic
imvolved in receiving knowledpe on business,
trainings on poultry which has already
rearing, horticulture, completed its pilol
vegetable gardening, phase and will be
sewing, embroidery and incorporated into the
book binding, mainstream of ADP,
50% of graduates In 2002, 137,032 —
complete education until (95.9%) learners have
Grade VIIL enrolled in Secondary
Schools in Grade V1
from 4948 NFPE
schools,
Cumulative budget toend | Cum. Expendinure (o Achievement on yearly
My 2003: end May 2003; budget in Percentage:
Tk, 4,705,261,024 TK. 4,175,856,663
Programme level Budpet for June 2002 - Expenditure for June 96% (achioved)
Finance: May 2003: 2002- May 2003
Tk 1,283386,823 TK. 1,233,945,412
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Output 1: Operational Schools

Equitable access to

34,004} schoals are m

34000 schools (NFPE

2.2 At least 80% of the
supervisory staff (PO, T1, RM,
QAS) are following the
supervision action plan and

cost-effective operation for 1.1 million 20,695, BEOC 9330
primary education | children including 60% - 70% | and ESP 3975) are in
for poor children, girls with usable facilities operation for 1.1
especially girls (room, mat, board, child million children
ensured, friendly environment) every including 6G.2% girls.
wear until 2004 at a cost of
USS 20/ child/ year). A caleulation of unit
costs indieate US §
17.5 for NFPE, US §
20.1 for BEQOC and
US § 14.4 for ESP
(per student per year).
Tatal cost per student
per-grade indicates
US § 14.0 for NFPE,
US $ 12,1 for BEOC
and US 'S 14.4 for
ESP,
Cumulative budget to end Cumulative
May 2003; expenditure to end
Tk, 3 482,648 600 May 2003 Tk 96%:
Finance level of Budget for June2{1)2 - May 3.280,118,073
Cutpur 1: 2003z Expenditure for June
Th. 945,035,744 2002 — May 2003 Tk
010,347,764
Ouiput 2: Capacity development of stafl and teachers
Pedagogic skills 2.1 At least 70% teachers 5,216 Teachers have In addition to basic
of teachers and deliver the lessons fallowing a received basic (12 days) | training teachers also
staff standardized quality checklist leachers’ training during | received monthly
(supervisory) amd | (e.g. lesson plin, correct use of | this reporting period. refreshers and subject
supervisory skills | materials, ongoing assessment based special refresher
of staif are of lenming, time management sessions,
developed, etc),
updated and in
use.

The following numbey
of stall have received
the following training;

OMC-1 Troinmg: 160
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assessing the teachers and PORT
facilities periodically and giving
feedback including suggestions. | OMC-2 Training: 50
TIC
PMC-2 Training: 24 PO
Cumulative budget to end May | Cumulative expenditure
2003; to end May 2003
Finance level of Tk, 704,819,052 Tk. 531,799,670 1015
Output 2: Budget for June 2002 — May Expenditure for June
2003: 2002 — May 2003
Tk. 151,627 447 Tk. 153,509,301

Qutput 3: Material development and new initiatives

Carrieulum and 3., Updated and Revision and -
materials are developed curriculum | development of
continuously and matenials (relevant, | curnculum and materials
updated and participatory, child- 1s a continuous process. 1
developed) friendly, gender has been decided that the
friendly and NCTH curriculum has to be
competency —based) are | child-friendly, pender
in the possession of friendly und NCTB
teachers und students. competency based, Grade
Land 111 English, grade:
IV social studies, grade
IV seience and grade IV
math practice book as
well as guide have
already been published
and being used in the
field.
Cumulative budget to Cumulative expenditure
end May 2003: to end May 2003
Tk. 105,584,533 Tk. 63,100,033 106%
Finance level of
output 3,1: Budget for June 2002 — | Expenditure for June
May 2003: 2002 - May 2003
Thk. 19,752,869 Tk 20,863,316
Finance level of Cumulative budget to Cumulative expenditure
output 3.2: end May 2003: 1o end May 2003
Tk. 14,658,559 Th 434,923 3% (The finening is for
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the EIC mitiative funded

Budget for June 2002 - | Expenditure for June by CIDA)
May 2003; 2002 - May
Tk. 14,658,559 Tk. 434,923
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Output 4: Continuing education programme
BEP graduates 4.1 6000 Reading As of May 8,038 KKs P
(including centres at different are in operation. During
adolescents) and district 50% managed this reporting period 642
community people by adolescent ns KIKs have been opened,
(children, adulis and | librarians and 100% KKs are managed
adolescents) have supervisors and by and supervised by the
increased access to Regional Programmie adolescents,
continuing education. | Organizers with books
and materials on
awareness raising are in
operations for BEP
graduates and other
adolescents (90% girls)
for horrowing and
mobilization.
4.2 900 commumnity- A total of 752 CE has been renamed
managed libraries Gonokendros are in as Post Primary Basic
including 500 new ones | operation, Out of this 64 | and Continuing
with 100 hooks { 100- have been opened Education,
150 for children, news during this period.
paper, magazines) are in
operation with
bomrowing and reading
Cumulative budget 10 Cumulative expenditure
end May 2003 to end May 2003 Tk.
Tk. 285,583,653 210.270.322 100%
Finance level of
output 4.1: Budget for June 2002 -~ | Expenditure for June
May 2003: 2002 — May 2003 Tk
Tk. 75,204,146 75450411
Finance level of Cumulative budget o Cumulative expenditure
output 4.2: end May 2003; to end May 2003 Tk.
Tk. 4,201,204 2,697,543 64% (This Runding is
for PACE under CIDA
Budget for June 2002 - | Expenditure for June linancing)
May 2003; 2002 - May 2003 Tk,
Th. 4,201,204 2,697,543
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Output 5: GoB Partnership
Formal 5.1 At the local level a At the local level formal —
primary sample 15 -20% of formal | primary school stakeholders
school primary school are covered through pre-
stakeholders stakeholders covered by | primary intervention,
{local and to improve the formal workshop with SMC members
national) are primary school system by | ol the govt. primary schools
aware of 2004, for which the government has
BRAcS given the approval. Moreover
experiences as measures of social
and maobilization informal and
considering formal discussion, meetings
them in their are also held with government
polices and officials, parents, teachers and
programmes. local community to improve
the formal primary school
system. 582 pre-primary
schools (one room school)
have been running in the
Government primary schoal
campus and out which 301
rooms have been construcied
during this reporting period.
5.2 At the national level, Previously a letter from
stakeholders have MoPME indicated a
enpressed willingness to collaborate
interests/willingness in through pre-primary schools
making 2 policy and /ar linked 1o GPS and social
programme changes (o mohilization to improve the
improve the formal formml primary school sysiem.
primary school system by
2004,
Cumulative budget to end | Cumulative expenditure to end
May 2003: May 2003
Finance level | Tk 107,765,414 Tk. 78,436,094 Y7%
of Budget for June 2002 -
Qutput 5: May 2003: Expenditure for June 2002 -
Tk. 72,906,854 May 2003
Th. 70,642,142
Output 6i: Management and Research
An effective 6. BRAC's NFPE and CE | A number of studies have been —
programme programme i running carried out by BEP and RED.
management smoothly according 1o
is in place, plan and any deviation is | In addition RED and BRAC
continuously handled monitoring Department alse
with timely follow-up conducted follow-up activities at
actions. the out put level of the
imtervention.
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Activities a) 1.1 mllion children 1.1 million children
Output 1: (785,000 age 8-10 years | (NFPE age 8-10:
Child Selection and 305,000 of 11- 14 680,893, BEOC age 11-
i) Identify and select years through NFPE, I4: 280,677 and ESP
children based on a set of | BEOC and ESP schools) | sge 8-10: 119,204)
eriteria (rural, never mchiding 60% - 70% including 66.2 girls,
schooled, dropped out, girls selected following
age 8-14, ethnic the set ¢riteria by 2004
minorities, and preferably | (yearly 1.1 million) 505 | Total Team Offices: 510
| girls. Team offices.
Physical facilities b) Physical facihites In terms of quality and | Information
b) Armange physical {room, boards, mats and | quantity 96% schoaols collected by the
facilities (room, boards, stools) are available in at | satsfy the critena. BEP monitors,
mats and stools) least 80% of the 34,000
according to defined schools satisfying in the
specifications quantity and quality
criteria for each item
Every year,
c) 34,000 teachers and During this reporting -
¢) Provide teachers 2,500 PO/RTs us period, 33,655 teachers
(preferably female) and supervisors have joined | (98.3 are female) and
supervisory staff based on | (90% female teachers 2544 PO/RTs (30.4 are
defined selection criteria. | and 30% female femnale) bave been
PO/RTs) and placed at placed. Tt is noted that in
schools and PO/RTs this reporting period the
ratio of female staff’
increazed o 39.2%
{including project staff).
Provide Texthooks d) Usable textbooks and | 100% students and -
d) Provide textbooks and | supplementary materials | teachers are provided
supplementary materials | are in the possessions of | quality books and
including successful all students m 34,000 materials on time, In this
clements of piloted schools according to periad 1,114, 774
projects. grades at the beginning texthooks and
of school session each supplementary materialy
vear, have been supplied for
learners and teachers.
i ¢} Parents and SMC In gach month Parents -
e) Establish and maiomin | members meet in 80% of | and SMC members meet
school management in the cases, where at least | (mostly mothers) for
eollaboration with the 70% parents and SMC each school,
commumity (SMC members participate and
parenis) can expluin their roles
and responsibilities and
impacts of education at
the end of each year in
each village school.
Goll /NGO Linkages 1) 1010 workshops and | During this reporting =
f) Establish & mamtam meetings held yearly period 87 workshops
linkages with other with heads of the (with 1340 participants)
mshtu educational institutions have been held with the
[Gol3, NGOs) and all UEO and AUEOQ, | head teachers of GPSs.
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out of whom 70% can
explain major paints of
BRAC s education
PrOSTAMIME EVEry year

within the working areas

of Team Ofices,
Ouipul 2: a) By 2003 ot least 80% | 5,216 Teachers have -
Primary Pedagopy: of teachers trained in 9 received basic (12 days)

Teachers

) Provide need-basged
training to teachers
inchding ESP (Grade I-
V) on primary education
pedagopy and subjects
(inital for new recruits
and refreshers for
existing).

sessions can demonstrate
and prepare appropriaie
lesson plans describe on
subject-related contents

afler the training.

teachers' training during
this reporting period.
The other trainings and
number of participants
are:

Subject based special
refreshers for teachers of
grade IV (NFPE): 7983
(4 days) 861 (2 days)

Subject based special
refreshers for teachers of
4" phase (BEOC): 4555

Subject based special
refreshers for teachers of
grade ¥ (NFPE): 861

Subject based special
refreshers for teachers of
5" phase (BEOC): 4555

In addition o the above
trainings teachers have
received monthly
refresher traiming.
AL least 70% of BT can -— BTs can conduct
conduct teacher’s refreshers, However
training followed by the entire BT
positive evaluation aftet capacity
receiving 2 subject - development
specific training, process is currently
being required.
More mformation
will be available in
the next reporting
period.
Primary Pedagogy; b} At least 80% of stafl | A total of 24 POs have —_

Supervisors members trained can received PMC — 2 and
b) Provide need-based demenstrate and prepare | after this training they
lramning on primary appropriate lesson plans | can demonstrate and
education pedagogy and and describe on subject- | prepare appropriate
subjects 1o supervisors related content after the | lesson plans.

(RTs, MT/POs, QMs) and | traming and work

teacher’s tramers under following the
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ESP. supervigion plan by
2003,
Adolescent Training c) The adolescent Basic training (12 days) -
) Provide need-based supervisors are have given to 816
truining to adolescents as | supervising Kishori Kishoree Netrees on
leaders and librarians and | Kendro facilities Kishoree Kendro
supervisors for Reading following prescribed
Centres and commmunity supervision plan, 46 PS & KS have piven
peaple as Union grading librarians and 6 days traming on ADP
Community Librarians, providing feedback, Management.
25 Kishoree Netrees
(course facilitator) have
provided with tramning
on ADP Management
the supervision capacity
of the adolescents.
d.i. All CE staff who - Please see Output 2
d) Provide staff participated in traiming
development for CE staff | can explain their msks
and capacity development | and demonstrate their
training for the work after training.
community { Trust
members, librarians, and | iL 50% of the it. Committoe members
different other local community librarians, of 584 Gonokendros
people). commumnity members have been provided
and Trust members in oriemtation on their task.
500 new libraries can About 31.20% of the
explain their tusks afler | participants were
A
Output 3 #) NCTB competency NCTB Competency and -
- and more activity-based | more activity-based
a) Revise existing relevant revised Smdents’ Practice book
curriculum and materials | curriculum and materials | as well as Teachers’
for Grades | - 11T in all in all subjects are Guide for grade [ and 11
subjects available each year, of English have been
developed during this
reporting period. Itis to
be mentioned that the
Grade I book is being
used in the ficld and
Grade 1 book will be
used in the schools in
the next reporting
period.
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Chapter wise excroiscs
has been 1

in Grade I Social
Studies book. Revision
of Grade 1T students’
Practice book and a
compelency based
students’ practice book
as well as teachers'
guide for grade T are
unier process,

Grades IV -V

b) Develop textbook and
supplementary materials
for Grades IV — V.

b) Activity based, child-
friendly supplementary
materials and rextbooks
for Grades IV -V
available by 2004

Competency and
practice book and
teachers® guide for
social smdies grade [V
have been finahzed
durmg this period and
the practice book &
guide for grade V are
under the process of
development,

Giade IV practice book
and guide on science
have been finalized and
the development of
practice book and guide
for grade V is under the
process of development.

Grade IV practice book
and guide on
mathematics have been
finalized and the
development of grade V
practice book and guide
has been started during

Please see Output 3
and Annex- 1.

Qutput 4
Establish Reading

Centers

a) Establish Reading
Centers for BEP
groduntes and adolescent
gitls following defined
policies

a) 6000 Reading Centers
with usable facilities
(s, stool, trunk) in
different Districts are in
operation cach year,

As of May 8,038 KKs
are in operation, During
this reporting period 642
KKs (Kishori kendros)
have been opened.

Reading Materials

b) Provide reading
materials on selected
issues relevant for
adolescents for on and off
premise uses.

200 materials of
different kinds are
availoble for use and
borrowing by 2004 inall
RCs.

In addition to differemt
types (6) of magarmes
and books (150 — 200)
in the KKs there are 20
reading materials of
different kinds on
APON available m the
KKs.

A pilol project has
been initiated in 20
KKs to expenment
with entertainment
& game items,
texthook, daily

newspapers ete,
This comes as an

BEF Progress Report December 2002- May 2003




addition to the
existing maleriale,

and 50% of them are
organized in reading and
ancial networks.

social network for the
adolescents. National
holidays are being
observed in Kishori
Kendros in all regions.
This comes as an
addition 1o the monthly
cultral activities 1o be
taken place in Kishori
Kendros with
approximately 50%
achievement. A pilot
project has been
mmatiated m 20 KEKs to
creale a secure and
congenial atmosphere
for the adolescents. A
committee has been
formed with the
members of the KK and
with participation from
the commmnity, which
upholds the adoleseents
socially.

Life Skill Truining ) 5,000 adolescent girls | Life Skills training was | Tt is to be noted that
¢) Introduce life skill received life skill running through APON | the redesigning of
training on a pilot basis training at RCs and 50% | course in 458 KKs APON course is
of them can explain their | during this reporting under process.
knowledge and period. So
demonstrate their skills. | approximately 11,450
adolescents received this
Social Activities d) 90% adolescent gitls | The KK and its various -
d) Organize and promote | of each RC participated | activities organize and
monthly in ong kind of | promote the adolescents
socio-cultural activity socially and create a

0
2} Undertake mobilization
MEasures

) 50% of the
adolescent girls are
visiting

organizations institutions
related to their needs.

As measures of
mobilisation more than
50% of the adolescent
girls are visiting
different
organisations/institutions
related to their needs,
For example: adolescent
girls are coming to the
KKs, attending the
APON class, going lo
the TARC. Besides
adolescent girls working
as part time employees
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have been given bicycle
for their personal and
official use. The above
inttiatives create an
opportunity {o interact
with more people and to
share their ideas with
ench other and virtually
increase their mobility,

New Community 0 By May 2004, 500 332 (94.32% of 352; -
Libraries new Union Libraries Phase 11T) Gonokendros
) Establish facilities for with children’s comer with children’s comner
new Union Libraries with | are functioning in are functioning till May
children’s comer, different unions with 2003,
partially with community | active community
finuncing membership and

management.
Reading Materials g) User-friendly books There are a total of -
&) Provide reading (fiction, non-fiction, 118,208 books in the
materials on diversified educational, life issues, Gonokendros (Phase
issues for onfoff premise | reference, textbooks [11}. A total of 904 books
uses ncluding from etc....) 1,000 books per | per Gonokendros are
mobile library, UL, are available for available for on/off

on/off premise use, premise use, including

including S0% of thers | 30% of them from

from mobile library, mohile library.

iviti h) At least 2 socio- At least 2 socio-cultural -

h) Organize socio-cultural | cultural activities held in | activities have been
activities 7% of the libranes 40% | observed in 474 (63%)

women/girls participants | Gonokendros.

in the events.
Introducing Computers | i) At least 70-80 A total of 70 —
i) Introduce computer and | commumity librancs Gonokendros have been
communication computer based equipped with computer
technologies in selected information on child and a Gonokendro has
library on experimental rights development etc.... | been connected to
basis, can be downloaded by internet.

May 2004,
Output § o) 4,320 sessions held PRIME staff have -
School Forums with SMCs, 1080 with | participated in 1,133
u) Redctive school based | PTAs yearly in 30 SMC meetings, which
fotums (parents, SMC , Uipazillas, after which have been organised wnd
teachers) to improve their | 50% of SMC members, | coordinated by them,
understanding on roles 70% MF members and
and responsibilities and 30% of PTA membets
maotivate them to perform | can articulate their roles
them and responsibilities.
Upazila Resource b) URCs (one in each This has not taken place. | The GoB approval for
Centers target Upazila) are teachers’ training and
b) Establich Upazila established by 2004, strengthening the URC
Resource Centers for where 30% of formal has not been given. Asa
teachers to share primary school teachers resull the idea
successful‘effective headmasiers, and establish the URCs
teaching methods ATEOs attended the seems to be redundant.
practiced by BRAC. workshops on good

classroom practices and
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effective school
managemenl syslems,

Organizing Awareness
Efforis

¢) Organize workshops,
seminars, conferences and
field visits for MPs, DCs,
DPs, DPEOs ete.... to
make them aware of the
state of the primary
education goal, local and
national, of the PRIME
programime and

c.1) 120 seminars (2 per
yenr per Upazila) held
with DCs, local MPs,
UNOs, TEOs, AIECs,
HMs, UP chairmen and
civil society, where
feedback sessions
indicate that 50-70% of
participants are aware of
the state of primary
education and of
PRIME's goal.

¢.2) 2 national
conferences held with
DPs, civil society and
GoB representatives,
where discussions and
recommendations
indicate that participants
are willing o engage in
further debare and
discussion on the issue
of Go-NGOeooperation
in education.

£.3) 2 feld visits by
members of the
parliamentary Standing
Committes on education,
after which the state of
primary education and
NGO/GoB cooperation
is discussed in
Parlinment.

Dhuring this reporting
period 87 workshops
(with 1340 participants)
have been held with the
head teachers. These
workshops have been
organised to make the
participants aware about
the state of primary
education and PRIME
goal, The workshop
findmgs also mdicated
that the participants are
well aware of these.

.3} Up to now a total of
425 government officials
have visited different
components of GPL! and
their great appreciations
recommended for the
expansion for the
programme and thus
create a positive
atmosphere for the
development of GPU,
The government
officials inclnde the
MPs, DCs, ADCs,
DPEQs, UNOs, UEQs,
AEUOs, UPs, and other
high officials.
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Establish Pre-primary | d) 1,200 pre-primary 7500 schools have been -
schools of one-year rumning during this
d) Establish pre-primary | cycle are in operation by | reporting period having
schools 10 demonstrate April 2002 each school | 25-35 children of aged
the importance of having ....... children of | 5+ each.
preparing children for wievesns YEHTH BZE.
formal schools,
Reopening Community | ¢} 44 Commumnity The number of Please see output 5
Schools Schools using NFPE Community Schools
e) Take over from the methods in operation by | using NFPE method in
GoB reopen and operate | 2002 and GoB assessed | operation is 44.
Community Schools to the running of the
demonstrate to the GoB | schools positively.
that BRAC NFPE
methods can be used
successfully in the formal
system.
Outpul 6 a) Monitoring reports Monitoring reports are -
Monitoring and shared and shared in 3 bimonthly
Reporting recommendations used monitoring meeting and
a) Continue with periodic | to revise operational also in cluster meeting in
monitoring and reporting | plans regularly the field level.
Upgrading MI1S System | b) MIS section has In order to upgrade the -
b) Upgrade the existing | updated hardware and | existing HQ-based MIS
HQ-based MIS systemas | software and provides a design on overall datas
a decision support system. | data for documentation | and object model for the
and analysis according new management
to the demand of information system has
different sections. been completed.
4 Computers have been
provided to 4 regions for
the pilot project. The
Head Office based LAN
has been completed.
Research Activities c) At least 10 research Two ongoing research -
¢} Undertake nead-based | activities and reports are | projects is taking place
research activities aviilable antl used for in this period and six
(baseline operation, decision making. completed research are
action and evaluation avnilable for decision-
research) making. (for detail
please see the research
ahstracts)
Internal Sharing d) At least 30 meetings | This has taken place -
d) Continue internal (RMs-12, QAS-12 and regularly at different
sharing sessions for monitors-06) held levels, both in HO and
learning and review and | internally at different ficld level.
participate in selected levels.
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external sharing sessions
on NFPE and CE.

Senior stafl members
have participated in 10-
20

A high level workshap
was held in January 16,
2003,

For details please sce
Annex - §.

Disseminating
Programme

Information

e} Disseminate selected
programme information
to local and national

development partners,

¢) Development partners
penodically received
selected information
about BEP and its major
achievements,

DPs received Progress
reports, draft proposal
prior to DCM in
November and April
2003,

Professional

Development Training
f) Provide need-based
professional development
training to programme
personnel

1) 4-5 members have
participated in relevant
traiming cach year and
shared major learming
with colleagues in the
form for reports and
presentations.

The followmg need-
based professional
development training
has been provided 1o the
programme personnel
period:

¢ A month long
traming has
provided to the
QASs for their
professional
development

# Monitors have
received a
maonth long
COUrse an
communicaive

English

+ ‘Two BEP staff
have been
doing n year
long MA
course in the
University of
London UK for
the session
Sept 2002 -
Sept 2003,

+  Another 2 stafl
have been
selected for o
year long
course funded
by AKF/CIDA

¢ A BEP saaff
has received a
seven month
training as a
Webmaster

+ A BEP smaff
has been
working and
another staff

Please see Output 2 for
details,
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has been
selected to
wark in
Southern
Sudan as part
of LINICEF -
BRAC Partner
linking project
to replicate
BEP Schoaols
& Anadolescent
(female) from
Tangail has
attended the
International
Conference on
Safe Water and
Sanitation for
the future in
Kyoto, Japan
* Two
adolescents (a
girl and a boy}
have attended a
round table
session with
the Prime
Minister,
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Annex-4

Financial Report

a. Financial Report as per BRAC Format
b. Financial Report as per EC Format

¢. L.EA based Financial Report

d. Unit cost based Actual Cost

e. Budget VVariance NFPE 111

BEP Progresy Report December 2(02 — May 2003



Annex-5

Consideration of The Future
Direction of
BRAC EDUCATION PROGRAMME



Draft Report on the discussion held on 16 January 2003.

CONSIDERATION OF THE FUTURE DIRECTION OF
BRAC EDUCATION PROGRAMME

This paper sets out the ideas and suggestions put forward at a discussion mecting between
senior membets of BRAC's management and educanion programme staff and representatives
of the donor consortium that is funding Phase II1 of BRAC’s Non-Formal Education
Programme (see Annex 1 for list of participants). The purpose of the meeting was to
consider BRAC's position and strategy in the future development of the education sector,
and especially the primary sector, in Bangladesh and the role of donors in supporting
BRAC’s activities. The discussion and conclusions, summarised in this paper, are expected to
(a) be an input inn each donor’s own decision-making about assisting BRAC's educaton
programme, (b) be helpful in prepaning BRAC's progmmme proposal for the next phase,
and (¢) serve as a guide for donors’ appraisal of the proposal. The day-long meetng took
place on 16 January 2003 and was presided over by Dr Manzoor Ahmed as facilitator.

The Education Sector Context

There 15 a huge unmet need for basic education both in terms of the number of children to
be educated and in the quality of education they receive. At the primary level:

Niuimibers:

- 20% of childten are not going to school and a third of those that do attend soon
drop out of the system. In effect this means that almost a half of all children
(estimates of numbers vary from 5 to 8 million) are not getting basic educaton. At
present BRAC caters for 1 million of these children.

- Demographic forecases indicate that there will be no decline in the number of
children entering the primary age group for at least another 10 years. Even then the
decline in numbets is likely to be slow and gradual.

- The present system is very inequitable. While patity in gender has been achieved in
primary education enrolment, there are stll many disadvantaged proups (e.p.
disabled, blind, ethnic minorities and the very poor) who are still largely excluded.

Cnality.

- 'There is no system in place to assess what children are leaming. Ad hoc studies
indicate that achievement levels are deplorably low, notably in the core subjects of
English, Maths and Science.

- The causes of poor quality are many. Major ones are low standards of teaching, poor
textbooks and learning materials, poor classtoom environment (including
overcrowding), absenteeism and inadequate supervision.

-  What consututes “basic” education is also under discussion. Extension of the

present primary cycle from 5 to 8 years has been approved m principle but
implementation is still on hold.
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- A litle over 2 per cent of the national GDP is allocated for education in Bangladesh;
in other countries (including neighbouring ones such as Thailand, India and
Malaysia) the proportion is much higher.

The Government appears not to be able to mobilise the resources necessary to meet the
basic education needs. New schoaols and addition of more classrooms to existing schools are
urgently needed to cater for the large number of children who are not being served at
present and who will continue to come of primary school age in the foresceable futare, It is
understood that the government is not int‘tnding to open new schools; mstead 1t is relymg
on the development of registered non-government schools to fill the void. At the same time
there 15 grudging acceptance of the continuing intervention by NGOs although, since their
input 15 termed as “non-formal”, they are considered to be outside the mamstream primary
system, do not receive any financial assistance from the government and are excluded from
any government statistics. NGOs and the contribution they might make to future of primary
education, have been excluded from the terms of reference of the five-year primary
educanon development programme in preparation under PEDP IL

It is cleat that, although NGOs stll have an important role to play in the primary education
sector, the main questions to be considered are:

* How to obtain better recognition of the NGO contribution from government, and

* How to ptomote cooperation between povernment and non-government providers
of educaton.

Short-Term Considerations: Strategy for NFPE IV

The main thrust of NFPE IV will continue 1o focus on schools. These now number 34,000
but this figure could be increased substannally to meet the large unsansfied demand if
funding 15 available.

BRAC also clearly sees the need to pursue the initiatives it has taken under NFPE 111, These
would nvolve the programme 1n:

¢ Further improving quality through the provision of better textbook/class materials
and training to teachers in better teaching methods,

¢ Capacity building within BRAC plus assistance to government with post-primary
teacher tramning,

e Adolescent development,

e Contunung education, in which the development of IT packages will play a
significant part,

e The development of pre-primary schooling,

¢ Increased work with disadvantaged groups, and especially to pursue and extend the
ongoing work with ethnic minontes.

Scope 15 also seen for a number of new initiatives, viz

e Harly childhood development as it 18 now recognised that critical mental, physical
and emotional development of children take place in the formative phase of 0-3
years,
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latroducton of the full primary cycle in all schools run by BRAC,
Transformation of the Community Schools into formal primary schools,
Extension of the work with disadvantaged groups to include urban slum children,

Exploring ways of supporting post-primary education in the context of evolving and
broadened definition of basic education,

® Systematic formative and summative assessment of children’s learning achievement,
especially for full cycle primary education, as an important tool for quality assurance.

Fundamental to all these imitiatives is acceptance of the need to actively pursue closer
linkages and collaboration with the government and this BRAC intends to follow ngorously
through its PRIME inidative which is already showing posinve signs of acceptance at the
District level. Ewven so, it is recognised that government is more able to deal with a
standardized general education programme than with varied educational needs of
disadvantaged target groups such as disabled children, slum children, children of ethnic
minorities and children from very poor families. Hence BRAC's interest in making its own
special contribution in these areas. Pre-primary schooling (as well as interventions in carly
childhood development) and quality improvement at the post-pomary stage are also seen as
areas that provide a way of establishing the desired closer linkages with the government.
They are also areas that hitherto have received hmited artention,

The problem for donors is twofold, First, and most important, is how to defend continued
support for these efforts by BRAC (and other NGOs) mn view of the fact that donors are
aiming for a government-led, sector-wide approach. However, the government has not
articulated a comprehensive sector approach for primary education that can serve all
children, making full use of both government and non-government providers of education
services. Donors prime concern is the effective working of the primary education system,
covering all groups of children, Their hope 1s that non-formal education, offered by BRAC
and other NGOs, and PEDP, confined to formal programmes, can gradually be merged into
a unified programme of quality primary education with necessary diversity in delivery modes
to suit special circumstances and needs of learners. This goal is best promoted by assisting
both government and NGO programmes and encouraging them to work together to move
towards 2 unified and effective sectoral programme.

Secondly, some members of the present donor consortium have funding limitations which
will require a reduction in ther level of support from that pertamning in NFPE [11. This may
not be a limiting factor if other donors join the consortium. It was noted that NORAD has
already expressed its interest in becoming a member. However, it is clear that donors will
remain the main source of funding in NFPE IV.

Long Term Vision

Human resource development is the major need of Bangladesh as the country has limited

other resources, In order to be part of the emerging global system Bangladesh should be
aiming for an education system where:
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= At least 40% of children would have a good secondary education (the present
proportion is less than 15%)
- 10-15% of young people would receive tertiary education (the current ratio is under
59/5).
These figures will not be reached without a major improvement in quality and achievemnents
at primary level

Government will be unable to meet this need from its own resources so there is stll a case
for external assistance in the foreseeable future, Moreover, the government has not
demonstrated the will or the capacity to develop and implement creative approaches to serve
effectively the disadvantaped groups in the populaton. Therefore, if all funds were to be
channeled direetly through government these will not be utilised to the best advantage.
Although both BRAC and donors recognise that ultimately education is a public sector
responsibility, there is still a need for a diversity of providers, preferably working through an
increased institutional capacity at upazila and local levels. Ar the same time, there should be
a gradual shift towards funding from indigenous sources, with higher public allocations for
educanon and greater mobilisation of community and other non-government resources.

BRAC has the ability to support the government’s primary and basic education goals both
through its primary school and other education activities and its role as a learning resource
centre. Hgually importantly, it can support the government education programmes through
its large and widespread organisation. at the community level due to its extensive VO
network. Through the combination of these factors it is envisaged that BRAC could
eventually become an education Resource Centre for the nation, assisting with community-
based management of education, teacher training, curriculum development, and capacity
building. Interim measures that might lead to this end are:

e Setting up an Institute of Fducation in BRAC University in order to mstitutionahize
professional support for BRAC's education proptamme and offer assistance to the
public sector and other programmes,

e Establishing BRAC primary schools in areas where there are no schools, with a view to
rarning them eventually into repistered insututions eligible for government funding,

s  Using the transformation of Community Schools (as proposed i the new initiatives
be adopted under NFPE IV) as the vanguard for the establishment of BRAC primary
schools,

¢ Consolidating varous non-formal education activities - including early childhood
dev clnpmmt the adolescent programme, reading centres, 1CT-based education and skill

training into Community Learning Centres - as a step towards building the learning
COMMUANILY.

In this vision the progression seen for BRAC 15 from us present posinon as providers of
basic primary education to one as a network of education Resource Centres on a regional /
national scale. This path will take BRAC through a growing role in hugh priotity innovauve
activities ranging from early childhood and pre-primary schools, to extended primary and
pott-pamary basic education, to education for children with special needs, and o creating
community learming centres,
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BRAC:

Donors:
AKF
CIDA
DFID
EC

RNE
UNICEF

DLO:

LIST OF PARTICIPANTS

Dr Manzoor Ahmed
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Mt Abdul-Muyeed Chowdhury
Mr Aminul Alam

Ms Erum Marium

Dr Safiqul Islam
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Ms Samira Tharani

Ms Amanda Edmunds

Dr Rokeva Khanam

Ms Josephine Kalinauckas
Mr Cornelius Hacking

Mr James Jennings

Mr Graham White

Chairman

Executive Director

Deputy Executive Director
Programme Head, BEP
Programme Head Cont. Education
Education Adviser
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Third Secretary

Education Sector Mananger
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First Secretary, Education
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Coordinator
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