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1. BACKGROUND

This proposal is being submitted by BRAC to the Canadian International Development Agency
(CIDA) for additional funding for the BRAC Non-Formal Primary Education Project Phase |il. The
additional CAD 4 million that CIDA proposes to give to NFPE Ill would be channeled towards the
existing "Mew Initfatives” under the current NFPE Ill LFA-based budget. Specifically, the
additional funds would be used for expanding the NFPE’s current experimental program for
educating indigenous children (EIC) in primary as well as post-primary basic education, as
outlined below. Of the CAD 4 million in additional funding, the expanded EIC program would
utilize CAD 500,000 by March 31, 2003, and CAD 3.5 million between April 1, 2003 and March
31, 2004.

2. CONTEXT

information on the Indigenous Population of Bangladesh

Bangladesh is a country where, in some areas, different ethnic groups co-exist with the
mainstream Bengall population. There are approximately 45 different indigenous groups living
in the country, The major groups Include: Shantal, Monipuri, Khasia, Hajong, Urao, Bagani (tea
garden people), Munda, Paharia, Pahan, Garo, Dhalo, Koch, Kuki, Chakma, Marma and Tripura.
According to the latest population census (1991}, the total number of indigenous people in
Bangladesh 15 1.2 million. This number constitutes approximately 1.13% of the total population
of the country.

After the World Conference on Education for All (Jomtfen) in 1990, Bangladesh started working
to reduce the gender gap in its primary education sector, By 2002, the country had managed
ta reduce the gender gap in the area of primary school enrollment with the ratio of boys to
girls being 51.1:48.9. In addition to this, a proposal was made to improve the enrcllment ratio
of indigenous groups in the primary system. Unfortunately, no national, government-led
targets have yet been set to reduce the indigenous student gap. The only emphasis has been
on reducing the gender gap. In addition, research in the area of education for indigenous
peoples is very limited; no national statistics providing educational data on indigenous groups
in Bangladesh currently exist, However, It was found that the children of ethnic minorities
were less likely to enroll in schools than those of majority Bengalis.! Similarly, children of
indigenous communities also face numerous difficulties in post-primary education. Lack of an
indigenous child-friendly environment coupled with untrained teachers, insufficient and
inappropriate materfals, and poor management systems result in the children of these
communities dropping out pricr to completing Grade X.

Government of Bangladesh (GoB) and NGO Efforts for Indigenous Education

In the National Plan of Action (2002-2015), Section 3.2.8, the Government of Bangladesh (GoB)
states that it will address the educational needs of disabled, socially disadvantaged and
indigenous children. However, at present, programs run by government agencies are very
limited in scope. Unfortunately, there are no statistics on how many indigencus children are
enrolled in the GoB system. Recently conducted formal interviews with high-level GoB officials

! Education Watch Report 2001
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indicate that the GoB is not acknowledging the needs of indigenous people.” There are also
several Bangladeshi NGOs currently working for the development of indigenous people. Thelr
areas of work include micro-credit, handicrafts and other income generating activities, and
education. These activities are useful but inadequate for the total development of this

disadvantaged group of Bangladesh.

In post-primary, maost of the institutions are private but receiving assistance such as teacher
subvention from the GoB. As with most non-government secondary schools in other parts of
the country, the GoB has abdicated fts responsibility towards post-primary education to
communities. In fact, non-government secondary schools represent 97.5% of all secondary
schools in Barngladesh; provide education to 96% of the country’s secondary school students;
and absorb 96% of the teachers. Unfortunately, many of the non-government secondary
schools in indigenous areas are worse off than schools in other parts of the country, simply
because the communities are even less equipped than maost to manage and run the schools, and
because of their geographical remoteness, Apart from a few private initiatives, little effort has
been made by the GoB to increase indigenous student access and retention at the post-primary
lavel.

BRAC's Efforts for Indigenous Education

In an effort to better the prevailing situation and to strengthen the GoB’s objective to achieve
its EFA goals by 2015, BRAC began fts interest in Indigenous education in 17999, Since this time,
BRAC has enrolled indigenous students in its NFPE schools in 14 different regions of the
country, as well as made a concentrated effort to cater to the specific needs of these children
by developing special materials, raising awareness of the issues both internally and externally,
hiring a complement of teachers and support staff of indigenous backgrounds, undertaking
research studies on the suitability of its interventions, and making linkages with other NGOs
working with indigenous populations. In order to step up the pace of results, the number of
indigenous schools, students and teachers has been increased in recent months.

BRAC has been working in non-formal primary education for the past seventeen years, and in
the area of indigenous education for over three years, In this time, it has accumulated
knowledge and expertise in the area of indigenous education that will help it to successfully

carry out the planned expansion of the current initiative.

In addition, BRAC has been working en a Post-Primary Basic Education (PBEn) (grades é to 10 in
Bangladesh) pilot program since 2000. The focus of the PBEn program has been to enhance the
capacity of teachers of rural non-government secondary schools in mathematics, English,
science subjects, and school management through in-service training and workshops. Over the
period of a year, BRAC carried out need assessment exercises, consulted relevant institutions
(e.g., Institute of Education Research, teachers of training colleges), functionaries of DSHE,
and experts on different subjects in addressing the prevailing problems in secondary schools,
and worked to develop appropriate training packages and materials for the professional
development of teachers in order to enable them to teach better in the classroom, leading to
better learning in the schools. To date, BRAC has carried out intensive training for teachers in
mathematics and English, and is planning on mainstreaming its PBEn program in the next Phase
of BEP.

Lastly, BRAC possesses a well-developed natfonal infrastructure, support systerm and
management system, all of which will be applied to intensifying its EIC program.

* Betwoen September and November 2002, one of the Head Office Elhnic Minority group members of BRAC met with
both ex-GoB Directorate of Primary Education staff membar and a current high-level siaff member in the Planning Division
to talk ebout the issue.
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3. BRAC's CURRENT EIC PROGRAM

At present, BRAC's Education Program (BEP) runs 34,000 non-formal primary schools. There
are approximately 7,592 indigenous students studying in 628 of these schools, where either
100% of the students are of indigenous background, or where there is a mix of indigenous and
mainstream Bengali children. Of the 40 regions covered by BEP, 16 include schools with
indigenous children.

BEP’s current experimental EIC initiative consists of the following activities:

e Materials Development: Children from indigenous backgrounds were invited to two
creative writing workshops. Stories written by these students were collected in order
to understand the jdeas, feelings, interests, cultures and lives of children from
indigenous origin and to increase their self-esteem, These storfes will be published and
shared in all BRAC schools.

» Training/Workshops: The primary objectives of training were to improve the quality of
teaching-learning methods and to familiarize and sensitize the mainstream teachers to
the cultures and traditions of indigenous students. BRAC has already conducted 4
workshops with Teamns-in-Charge, Program Organizers, and trainers at Sreemongol and
Savar training centers to create awareness of indigenous ssues.

» Advocacy/Linkage Buildine: Earty on, BRAC organized an ideas-sharing workshop with
NGO leaders from indigenous backgrounds. This information has been circulated and
added to. Sharing ideas on the common misconceptions that prevail in mainstream
Bengali society about indigenous people is crucial. Designing future advocacy
strategies is an ongoing process. In addition, BRAC has already networked with the
following NGOs currently working with indigenous groups across the country: CARITAS,
Koinonia (a project of the national Christian Fellowship of Bangladesh), Proshika, and
Oxfam. BRAC staff has also interacted with NGOs such as Greenhill, CARE and the
Integrated Development Foundation in the remote area of Rangamati.

e Monitoring, Research and Evaluation: Continuous development and evaluation of the
maonitoring system for indigenous schools is necessary. BRAC 1s promoting comparative
studies on the quality of indigenous schools and mainstream schools with a particular
focus on language and cultural issues. A recent BRAC Research and Evaluation Division
intern research paper on ethnic minerities and education in Bangladesh provides
preliminary documentation that the need for further research and education for this
group of people is much needed and will be essential in formulating effective policies.’
In addition, a current BRAC BEP intern/independent researcher is carrying out a
doctoral level study on teacher training which will incorporate BRAC's work-to-date on
developing an fndigenous teacher training model’,

BEP's interventions in Past-Primary Basic education consist of the following activities:

 Government Appraval: in tate 2001, BRAC approached the Ministry of Education for
approval to wark in the post-primary education secter and to develop different
interventions through a pilot project. Appreval was granted by the GoB.

« Teacher Education and Development: After the necessary preparatory work, BRAC
launched a training program in May 2002 to enhance the capacity of teachers engaged in

3 Rowshan Hannan, BEAC"

* Brenda Haipllk's research s mrranuy n-uhg fl.[rln’uﬂhf Hchmhmqhﬂu Eunnﬂtun Eumwmﬂ of the CIDAFAKFC
funding to BRAC's NFFE il Project.
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teaching mathematics and English at the post-primary level. So far, 60 teachers have
received training and another 50 teachers will be attending the course in December 2002 -
January 2003. The three-week residential training program is intensive in nature and
covers key areas in mathematics and English.

= Material Development: After a thorough needs assessment, BRAC entered into the material
development phase by engaging a mixed group of people, including BRAC staff with
relatively good knowledge of the relevant subjects, practicing teachers, and experts on the
subjects (mathematics and English).

« Cooperation with Other Projects/Providers: In erder to supplement its knowledge base, to
reach a larger number of schools, to 'Incpease the impact of its intervention and to avoid
overlapping of effort, BRAC has been in regular contact with other major
projects/interventions in the area of post-primary education. At this moment, there are
two major government projects within the domain of secondary education. These are
PROMOCTE ({Program for Motivation, Training and Employment of Female Teachers) and
SESIP (Secondary Education Sector Improvement Project).

4. EXPANSION OF BRAC’S EIC INITIATIVE WITH ADDITIONAL FUNDING

Basic education is a human right for all children in Bangladesh. By expanding its current EIC
program, BRAC hopes to provide equal opportunities for education to the children of ethnic
minority populations in Bangladesh. Through interventions related to consciousness-raising,
designing appropriate policies, recruiting and developing rescurce per::unnel developing
special curriculum materials, making linkages with other NGOs working in the sector, and
promoting advocacy activities, as well as by opening additional NFPE schools targeted to
children of indigenous backgrounds, BRAC will directly fill a vital and ureent need within the
current primary education sector. In addition to running and supporting the operation of
schools for indigenous children, BRAC also hopes through this initiative to begin developing a
model for non-formal primary ethnic minority schools that can be refined in the next phase of
NFPE, and eventually be taken up and adapted by both the GoB and other NGOs. Moreover,
BRAC will also expand its post-primary basic education model to encompass areas with largely
indigenous populations, specifically by developing the capacities of teachers in post-primary
and by developing materials geared especially for older indigenous children. Perhaps most
vital is the fact that efforts in post-primary will ensure an effective transition for indigenous
children after thair primary schooling and will assist them to continue their education from
Grades VI to X.

The propesed expansion of the EIC initiative will contribute to NFPE IlI's existing overall goal
("To strengthen the national system") and purpose ("The provision of an improved, full-range
primary curriculum that will allow learners to retain and use the literacy, numeracy and life
skills learned” and "NFPE/BEOC graduates are contributing economically to their families”).

In addition, for the purposes of mnni{:ﬁnﬁng and evaluating the results of the initiative, BRAC
proposes the three following Outputs :

= Increased access to cnst-effed:we quality primary education for indigenous
children;

¢ Progress towards the development of a model for primary education for
indigenous children; and

» Increased access to and retention of indigenous children in quality post-primary
basic education.

* Please nole that these are “Outputs” as defined by the current NFPE lll LFA, not as defined by CIDA. In CIDA terms,
these would probabyy be more appropriately larmed "Outcomas”.
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These Outputs are described in detail below. In addition, a budget Is included at the end of
this proposal.

Output 1: Increased access to cost-effective, quality primary education for indigenous
children.

Table 1: Characteristics of Schools for Indigenous Children

# of schools to be opened 700 )
# of children to be enrolled 19,600 total (700 x 28)
Age of children B-14 years old
Type of schools NFPE and BEOC/KK
_Girl:boy ratio 50:50
# of students per class 28
# of teachers to be recruited 700 teachers + 700 assistant teachers
Length of cycle 4 years
Cost per learner per year Us 539° (approximately)

Number of Schools and Children: A total of 700 schools will be opened over a 13-month time
period under this inftiative, with a total enrollment of 19,600 learmers. These schools will be in

addition to the 34,000 ongoing schools under the current NFPE Phase Ill. Children aged 8-14
years will be selected for enrollment in two categories of schools, NFPE and BEOC, both of
which will provide the full primary cycle over 4 years. The target ratio of boys to girls will be
50:50, because the number of indigenous girl children is insufficient to form 65% of each class.
Moreover, currently the un-enrolled ratio of indigenous boys to girls is equal. Flexibility in
enrollment criteria and school opening criteria is crucial at this early stage of program design,
and needs-based management is necessary. If there are some indigenous children living fn an
area who qualify for school admission but there is an insufficient number of students to open a
100% indigenous school, these students will be enrolled into an existing NFPE or KK school in
the area with other learners from Bengali background. Conversely, if there are some Bengali
children who qualify for school admission living in an area where an indigenous school is being
opened, they will be enrolled in the indigenous school.

Locatjon of Schools: Geographically, the indigenous groups in Bangladesh can be divided into 4
major clusters, three of which will be targeted through this initiative: (Please see the
attached map. )
= The Sylhet-Sreemongal belt includes the Khasia, Monipuri, Hajong, Shantal
groups and a large group of pecple from various indigenous groups known
collectively as Bagani (tea garden workers).
« The Mymensineh belt includes the Garo, Rajbonshi, Hajong, Dhalo and Koch
graups.
= The Raishahi nd Dinajpur belt include the Shantal, Pahan, Urao,
Mahato, Paharia, Munda and a few other groups.

No activities in the Chittagong Hill Tracts (CHTS) will be funded through this EIC initiative;
however, BEP will continue to fund activities in the CHTs through its main NFPE |l program.

€ The per child per year cost ks higher than in NFPE/MKK schoots bacause the Initlal start-up custs (e.g., initial teacher
tralning, schoof fumniture, et} for schoals are nomally spread out over a 4-year time span; however, because these
achooks ere only belng funded for one-year, these costs cannot be spread out.
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Fee Policy: BRAC has decided to provide free access to quality primary education for
‘indigenous children, who often come from the poorest families. Consequently a 100% fee
exemption has been made for them.

Flexible Class S{ze: In a regular NFPE classroom, a teacher is responsible for a cohort of 30 to
33 students. Due to the scattered, remote locations of indigenous communities, the number of

students in a BRAC NFPE/KK school catering to indigenous students will be approximately 28.
BRAC's immediate goal 15 to increase the number of schools in Indigenous settlements
throughout the country.

Active Community Participation: As it does with all of its education programs, BRAC is working
closely with community leaders in indigenous areas to share ideas and dispel common
misconceptions about indigenous people. Ongoing needs assessment of communities must be
community-led and community-developed.

Parent Participation: In normal BRAC schools, parents are made aware of Issues relating to
their children’s education and health, To facilitate this, parents (especially mothers) attend
monthly meetings where subjects beyond schooling, including health and hygiene, are
discussed. This would be replicated with the parents ef indigenous children and, hopefully,
will have a positive impact on the areas of education, health and hygiene for indigenous
communities.

Management Information Systems (MIS}: BRAC’s MIS unit will work to provide guantitative data
for monitoring and evaluation of the expanded EIC initiative. The monitoring group s
responsible for collecting both quantitative and qualitative information and analyzing it. All
recommendations from monitors are shared and disseminated to different levels within BEP.
The MIS unit’s work closely supervises data collection on school operations, teachers and staff
training sessions, as well as staffing and logistics. At present, an updated school monitoring
form is being drafted for use in indigenous and mixed BRAC schools. This form will help to
monitor the EIC program, as well as ald in planning further programs.

Student Evaluation: All of BEP’s existing evaluation tools will be used for indigenous student
evaluation (including SAT tests). In addition to this, comparisons will be made between the
progress of indigenous and Bengall students in order to evaluate the effectiveness of this
initiative.

Advocacy and Research: BRAC Local Representatives are currently being used as advocates
within BRAC to promote BEP's EIC initiative. BRAC also provides financial and technical
suppoert to organizations working with ethnic minorities through ESP. Future plans include
developing further implementation strategies and developing effective methods of information
dissemination to target NGO/GobB officials, ethnic people at the grass root level, community
leaders as well as BRAC staff. To decrease negative perceptions among indigenous people and
for the promotion of indigenous awareness, a network will be built up through the Advocacy
Unit within BRAC,

Staff members are currently being used as researchers and surveyors to gather information.
Initial household surveys are being carried out to identify children aged 8-14 and geographical
locations where new BRAC schools in indigenous areas can be opened. Both BEP and RED
researchers will be involved in assessing the changes in popular attitudes towards indigenous
people. In addition, researchers will assess the impact of training and workshops related to
this new initiative,

Management: Under this new initiative management of the schools will be integrated within
the BEP's existing management structure. In addition, some new indigenous staff will be
recruited to manage this initiative, An ethnic minority core group is already in place at Head



BRAG Education Pregram 7
Proposal for Additiomal Funding
Education for Indigenous Childran inftlatlve

Office to manage and guide this initiative. This core group will be expanded to fnclude staff
currently involved in field cperations, teacher and supervisor training, developing materials,
and monitoring and evaluation,

Qutput 2: Progress towards the development of a model for primary education for
indigenous children’.

The development of a model of primary education for indigenous children will necessitate
making changes to the current NFPE model, as well as innovating new elements. At the same
time, in an effort to integrate indigenous culture within mainstrearmn Bengall schools, some of
these innovations will be adapted back into the NFPE program. One of the objectives of BEP
during this experimental stage is to test out new adaptations and methodologles, and
eventually to document the successes and challenges of the new model. Innovative elements
of the new model can be categorized under three major headings:

Field Operations

Close Supervision: Due to the scattered nature and remoteness of the areas where these
schools will be located, it will be very difficult for supervisors to manage and supervise more
than 8 schools each (compared to 14 schools each for normal NFPE schools). Transportation
facilities such as motorcycles or a monetary allowance and local accommodation for field staff
will be needed to allow this close and necessary supervision to take place.

Regional Sector Specialists (RSS): These cultural experts will play a very important role in
ensuring the success of this initiative. RSSs will increase the participation of indigenous people
and communication within the community. RSS personnel will help to preserve the cultures
and identities of indigenous groups and to build strong networks among indigenous
communities, BRAC field staff and BRAC Head Office staff. It is imperative that indigenous
community participants feel comfortable working with BRAC in order for progress to be made.
BRAC has already begun recruiting R55s from indigenous backgrounds.

Encouraging Minority Staff Recruitment: Te promote better relationships and awareness
building among the teachers and staff BRAC has already begun recruiting a complement of field
staff from indigenous communities.

Flexible Policies for Teacher Recruitment: BRAC has strongly encouraged teachers from
indigenous backgrounds to join BEP as this will help develop the self-esteem and confidence of
indigenous learners and provide positive role models in indigenous communities. Exercising
flexibility in BRAC's teacher recruitment policy for indigenous teachers will be key, although a
minimum formal educational qualification of grade 9 is the normal requirement for BRAC
teachers, indigenous teachers with less than this level of education are encouraged to apply
and will have chances for future educational development. In the case of indigenous teachers,
the personality and competency levels of potential teachers can be lower than the normal
requirement because of non-availability of teachers from this background. In one class there
could potentially be two teachers who both speak at least one of the minority languages
spoken by students in the class. The second teacher, acting as an assistant teacher, could be
an adolescent from the community. This strategy will not only help student learning in the
classroom, but will also help the adolescent to get professional experience and perhaps
become a BRAC teacher at some point in the future.

7 It should be noted that the output deliberately uses the phrese ‘progress towards' since, realisticaly, a8 mede! cannot be
deveioped and lested within 12 moanths; if would take at least ane full cysie of graduates, if not more, before success can
be adequately gauged.
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Curriculum and Materials Development

|ndigenous Materials Development: BEP staff, along with indigenous teachers and all
community members (parents, students, etc.) will work together to develop supplementary
curriculum resources for different subject areas (Bangla, mathematics, social studfes and
Enelish). Current subject texts will also be revised to include indigenous material {i.e.,
pictures of indigenous children, ways of life, etc.). BRAC will also continue to liaise with local
NGOs who have experience working with and developing curriculum materials for indigenous
learners.

Language Development: BRAC has learned through experience that indigenous children face
difficulties in Bangla in the fnitfal years of schooling. Bangla is not the mother tongue of these
students. BRAC encourages teachers and students to use the local dfalect whenever necessary
in order for learmers to understand the concepts taught and for meaningful learning to occur.
This is a first "survival' step to promote participation, confidence and seif-esteem building in
indisenous learners. Ultimately, BRAC hopes to incorporate bilingual and bicultural education
into this developing fndigenous NFPE model.

Teachers’' Guides: BRAC will develop teachers' guides that will incorporate different
technigues on how to {ntegrate information about the lifestyles and cultures of indigenous
peaples while also providing ideas about how to teach indigenous pupils to Increase their
confidence and self-esteem. Increasing indigenous content across the curriculum (in math,
Bangla, social studies and English) is one of the primary goals of curriculum development within
this initiative, as s the promotion of life skills content particular to the remote geographical
areas where indigenous students live,

Emphasis on Self-Esteem: Teachers and students will be encouraged to participate {n songs and
dances from their own cultures. This contributes to making children culturally sensitive and
increasingly self-confident at an early age and to changing the perception of mainstream
learners towards indigenous learners.

Video Creation: Videos about the ethnic minorities of Bangladesh showing BEP interventions in
education, geographical locations, cultures and languages are being planned. These products

could be used within BRAC during training sessions, during parents meetings and for advocacy
and warkshop purposes, as well as internationally to increase awareness of indigenous issues.

Capacity Development For Primary

Orientations for Bengalf Staff: These orientations will encourage fnteraction and socialfzation
of current Bengali staff with indigenous staff, teachers and students.

QOrientations for Teachers: These orientations will encourage teachers to increase interaction
among children from indigenous origins with their Bengali counterparts, to share ideas and
collaborate with indigenous colleagues, and to change their preconceptions and misconceptions
about indigenous people.

RSS Development: These staff members must be very effective communicators and "cultural
border crossers’ to promote better communication amongst all stakeholders. Therefore, they
will also need training.

Batch Trainer Pevelopment: Batch Trainers (BTs) are experienced teachers who are
responsible for helping program organizers to train teachers during monthly refresher courses.
These expert teachers are playing, and will continue to play, a key role in indigenous teacher
development. At present, they help to familiarize and sensitize mainstream Bengali and
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indigenous teachers about the cultures and traditions of their indigenous pupils as well as to
understand how to integrate indigenous students into mainstream classrooms. BTs will also be
used as curriculum developers for this new initiative. Thus, it is important that these staff
members receive appropriate continuous training.

Other Staff Development: Staff development through university programs and short courses on
bilingual education, diversity in education and multicultural education will be encouraged, as
will the participation of BRAC Head Office and field staff at international conferences to both
promate BRAC's NFPE EIC model and to learn about what other organizations /individuals are
doing internationally in the field of indigenous education,

Technical Support: BRAC will be actively seeking experienced consultant(s) who can help with
language development needs, strengthening the capacity of staff and teachers and any other
areas of concern where expertise is needed.

DQutput 3: Increased access to and retention of indigenous children in quality post-
primary basic education.

Table 2: Characteristics of Schools for PBEn

# of schools to be benefited 125
# of subject teachers to 1,350
receive subject-based training
# of Head and Assistant Head 500
teachers to receive school
management training

# of workshops with wider 119
community and relevant GoB
officers

Selection of Teachers & Schools: For school selection, priority will be given to those areas in
the greater districts of Mymensingh, Sylhet, Rangpur and Dinajpur, where different ethnic
groups co-exist with the mainstream Bengali population. A total of 125 rural non-government
secondary schools will be the recipients of BRAC support. The criteria for school selection
include:

« schools where students of indigenous communities are enrolled;

» valid legal status of the school (i.e., affiliated with the government, receiving teacher
subvention, and Female Secondary Stipend Program);

« has a management committee constituted as per the government rules; age of the school
(in existence at least for 10 years);

« has a Head Teacher (i.e., the position is not vacant); and

« willing to cooperate with BRAC In the pre- and post-training period for situation assessment,
follow-up and monitoring. ’

Library Facilities: Most students who come from non-literate environments have little
understanding about the use of libraries. The experiences of BRAC's continuing education,
particularly the Gonokendro/union libraries, suggest that secondary school students can derive
significant benefit if a functional library is available in the school.




BRAC Educatlon Program 1a
Proposal for Additional Funding
Education for indiganous Children Initiative

Taking these positive experiences into consideration, BRAC plans to establish a library in the
project schools. Each library will be equipped with computers and CDs on different subjects
(e.g., English, mathematics, science), which will allow students and teachers to increase their
knowledge in different subject areas as well as to become computer literate. The librarian will
be trained to operate the computer.

Creating an Enabling Environment: MNon-government secondary schools theoretically represent
an ideal model of public-private partnership. The community takes jnitiative in establishing
the schools and manages the schools through a committee {school management committee or
SMC) with support from the government. BRAC experiences suggest that the broader
community and professional groups can play a more pro-active role in addressing some of the
praoblems of the secondary schools if they are duly prepared and mobilized.

In order to promote and sustain a better learning enabling environment within the schools, a
series of workshops and dialogue sessions will be organized with different groups of people
including representatives of local bodies, local-level government officers and other leaders and
members of the community,

Monitorine and Research: Monitoring, MIS (management information system) and research
activities will represent important aspects of the PBEn initiative. The objective of the MIS
would be to facilitate informed decision-making. Following-up key activities (e.g., training
and workshops) and generating new infarmation through research studies on key areas will be
another facet of PBEn.

Capacity Development for Post-Primary

Teacher Education and Professional Development {TEPD): BRAC's intervention in the area of
teacher education and developrment is meant to bring about a qualitative improvement In
teachers’ capacities so that they can effectively facilitate classroom teaching in major subject
areas such as English, mathematics, science and ca- and extra-curricular activities. In-service
training will be imparted through modular courses with retraining and systematic post-training
follow-up, monitoring and action research.

Management Training: Head Teachers and Assistant Head Teachers of the project schools and
the members of the 5MCs will be trafned on different aspects of school management. BRAC
plans to introduce a short duration (5 to 7-day) course and intensive management training
during the project period.

Trainer Development: During the project period, BRAC will develop an appropriate number of
trainers in the above-mentioned areas. One of the significant components of PBEn will be
trainer development for the key subjects including mathematics, English, and science subjects;
these trainers will eventually be engaged in the training of teachers. This would allow BRAC to
minimize its dependence on external trainers.

stipend for Indigenous Populations: BRAC will, through a stipend system, support continuing
education for both BRAC students and teachers of indigenous backgrounds. These stipends will

consist of:

« Teacher stipends to support the continuation of education for indigenous
teachers to complete the secondary school certificate course, A stipend of Tk.
1,300 per teacher has been budgeted for 1,400 teachers (700 teachers and 700
assistant teachers per year).

» Post-Primary s nt stipends to support free post-primary education far
ndigenous students, A stipend of Tk. 25 per month per student for 7,000
students has been budgeted for the period of 13 months

» Higher secondary/tertiary student stipends to provide financial support for
indigenous learners interested in pursuing higher education up to the college or




BRAC Education Program 11
for Additional Funding
Education for Indigencus Children Initialive

university level. A stipend of Tk. 3,000 (including tuition fees and book
purchase) for 500 students has been allocated.

Curriculum and Material Development

rial Development for Post-Primary: Materfals development will be another fmportant
activity of the pilot project. Since English, mathematics and science have been identified as
the hardest subjects at the secondary level, BRAC will develop appropriate materials for
training of teachers on the relevant subjects.

To encourage the co-and extra-curricular activities in the secondary schools, materials will be
developed for training of teachers in their area. Mecessary materials will also be developed for
the training of the Head teachers and SMCs.

All the materials will be Field tested and revised before being used in the training sessions,

Due to limited human resources in the area of materials development, particularly in
mathematics, English and science subjects, BRAC for the time being will hire external resource
persons/materfal developers as short-term consultants from the country's existing human
resources to develop necessary materials.

Field Operations

Management of the PBEn: The PBEn [s a relatively new intervention. It is therefore very
important that all the activities at all levels are duly designed, planned, implemented and
monitored to achieve planned results. BRAC's initial experiences in PBEn and other programs
{e.g., NFPE, continuing education) suggest that strong social contact/mobilization works are
required to create ownership and engage the school teachers, SMC members, and community
members in organizing and implementing different activities. Taking these factors into
consideration, BRAC will assfgn one Program Organizer (PO) for 3 schools each, for arganizing
local level activities including rapport building, social mobilization and fellow up of activities in
different areas. The POs will be duly prepared through fnitial and in-service training to carry
out the assignment effectively.

The POs will be guided and supported by an Area Manager, An Area Manager (AM) will be a
person with adequate experience in education and social mobilization work (at least 3 to 4
years) and proper training. An AM will facilitate the activities of 15 to 20 schools depending on
geographical proximity. The AM will meet the POs regularly (at least once a month) to discuss
progress, lessons and problems of different activities/issues, and to identify potential actions.
All field level activities will be coordinated by a Regional Manager (RM), who will undertake
field visits to meet a cross-section of staff, school teachers, and local people to have first-hand
information and meet the POs and AMs regularly to discuss progress and problems of different
activities under PBEn. The RM will be reportable to the Program Coordinator, who will
coordinate the all activities of FBEn. The PC will guide the work of all the units of PBEn
including material development, teacher trainer development, advocacy, and field-level
operations, as well as liaise with other departments both within and outside BRAC. The PC will
be accountable for his/her works to the Deputy Executive Director (DED) of BRAC, who is
responsible for program design, policy planning,. general guidance, and overall implementation
of the BRAC Education Programme (BEP). It is worth noting that both the PBEn and Primary
level interventions activities will be organized in the same locations and from the same field
offices.

5. SUSTAINABILITY AFTER 2004
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The duration of this initiative is 13 months. After March 31, 2004, when CIDA funding comes to

an end, the 700 NFPE/KK primary schools will be supported by BRAC NFPE Il] funds until BEP

Phase IV begins in June 2004. In Phase IV, these schools will be integrated into the larger BEP

nen-formal primary school operation. Interventions in post-primary through this EIC initiative

Eﬂ. pmﬁgﬁaisnfnrmatinn and strategic direction for mainstreaming the post-primary program in
next e.

6. REPORTING ON THE EXPANDED EIC INITIATIVE
BRAC will, as per CIDA's request, report on the three outputs above as part of its current

reporting to the Donor Consortium for NFPE |II, through its semi-annual Progress Reports.
Requests for funds will continue to be channeled through Aga Khan Foundation Canada.



BRAC

Summary Budget for Post Primary Basic Education and

Ethnic Minority School
March 2003 to March 2004
SL Activity/ Amount in Taka
No- Tiem March 2003 April 2003 Total
to March 2003 Cost

A, Ethnic Minority School (Output 1 & 2}
A.l Teachers Cost 2,036,200 13,123,200 15,159,400
A2 Student Books and supplies 772,120 4,801,000 5.573.120
A School rent and Class room Supplies 374,400 3,212,200 3,586,600
Ad Materials Development 9,310,000 12,699,216 22,009,216
AS Operational Expenses 855,500 17,541,000 18,496,500
A6 Consultant and Technical assistance - 2,500,000 2,500,000
AT Rescarch and Monitoring 268,964 1,027,532 1,296 497
A8 HO Management and Logistics Expenses 041,375 3,596,363 4,537,739

Total of A 14,658,560 58,500,511 73,159,071
B Post Primary Basic Education (Output 3)
B.1 Material Development 937,500 7,650,000 8,587,500
B.2 Teacher Trainer 429 000 5.148.000 5,577,000
B.3 TI‘H.iI'IiI]E & Workshop 36,523,000 36,523,000
B.4 Programme Implementation and Management 1,218,000 2,016,000 3,234,000
B.5 Facilitation, Supervision and Monitoring 637,700 7,652 400 8,290,100
B.6 Research ] 31,200 360,000 391,200
B.7 Institutional linkage with other professional organizat 500,000 1,500,000 2,000,000
B.§ Stipend for Student & Teachers 175,000 5,700,000 5,875,000
B9 H.O Lng‘isﬂcs and Management Cost 272 804 4,633,258 4,906,062

Total of B 4,201,204 71,182,658 75,383,862

Total Budget (A+B) in Taka 18,859,764 129,683,169 | 148,542,933

Total Bul:lgl!l (A+B) in CAD S 509,723 3,504,951 4,014,674




Unit Cost Number/ ity Costin Taka
Ttem/Activity Teks | March 2003 | April 2003 | March 2003 April 2003 Tetal Cost
March 20 to March 2004
A. Ethnic Minority School
1. Tenchers Cost
1.1 Tenchers Truiring (Basic
Truining) 24 duoys
T 4000 per teacher per course 4,000 400 1,000 1,600,000 4 000,000 5,600,000
{700 Teacher + 700 Assistant Teacher)
1.2 3 day onientstion course
(before opening school)
Tk.AD per persan per day 120 400 1,000 48,000 120,000 168,000
{700 Teacher + 700 Assistant Teacher)
1.3 Refreshers conrse 1 day per month
Field based
Tk 40 per person per manth 40 400 1,400 32,000 192,000 224,000
{700 Teacher + 700 Assistant Teacher)
1. 4 Teacher Salary T 200 700 140,000 5,880,000 6,020,000
T 700 per month
1.5 Assistant Teacher Salary 30{ 200 T00 60,000 2,520,000 2,580,000
‘T 300 per month
1.6 Teaching ayds snd manwal 600 200 500 120,000 300,000 420,000
1.7 Teachers Supplies
1.7.1 Teacher Bag 30 400 1,060 32.000 80,000 112,060
1.7.2 Bound Exercise Book i 400 7,000 g 0 0
Per School per year 8 Nos
L7.3 Ball pen 3 600 8,400 1,800 25200 27,000
Per Schoal per year 12 Nos
1.74 Clip File 6 200 500 1,200 3,000 4,200
Per School per Cycle | No
1.7.5 Folding File fi 200 500 1,200 3,000 4,200
Per School per Cycle 1 No
Total of Teacher Cost (1) 2,036,200 13,123,200 15,159,400
1. Student Books and supplies
2. 1. Student Books {Grade-T)
2. 1.1 Bangls Text bookiPart 1) 8 3600 14,000 44,800 112,000 156,800
2. 1.2 Bengls Text book(Part I) 10 5,600 14,000 56,000 140,000 155,000
2. 1.3 Math's Text book 3 5,600 14,000 44,800 112,000 156,800




3. School rent and Class room Supplies

3.1 Supplementary Reading Materinis

Unit Cost MNumber/Quantity Cost in Taks
Tem/Activity Taka | March2003 |April 2003 March 2003 | Aprl2003 | Total Cost
March 20 to March 2004
2. 1.4 Math Warkbook 14 S,600 14,000 78,400 196,000 274,100
2. 1.5 Shahsj Path 5 5,600 14,000 28,000 70,000 98000
2. 1.6 Paribash Parichiti Warkbook 14 5600 14,000 78,400 196,000 274,400
2, 1.7 Story Books (Per schoaol) GO0 200 500 120,000 300,000 420,000
2.2 Student Books (Grade-IT)
2 2.1 Bangla Text book 8 0 19,600 o 156,800 156,800
2,2.2 Bangla Workbook 14 B 19,600 f 274 400 274,400
2.2.3 Math's Text book B 0 19600 0 156,800 156,800
2.2.4 Math's Workboaok 14 o 19,600 f 274,400 274,400
2. 2.5 Maths Teachars Guide - 20 0 19,600 g 352,000 392,900
2, 2.6 Social shudies Text book 10 0 19,600 v 196,000 196,000
2,2,7 Social studies Werkbook 14 0 15,600 0 274,400 274,400
2.2.8 Social studies Teachers Guide 20 o 19,600 i 352,000 392,000
2.2.9 English Warkbook 14 0 19600 0 274 400 274 400
2. 2.10 Stary Bocks (4 capies per Schoal) 10 0 2 800 0 28,000 28,000
2.3, Student Supplies : |
2.3.1 Slate 15 5,600 14,000 84,000 210,006 204,000
2.3.2 Scale 3 5.600 14,000 14,000 35,000 49,000
2.3.3 Hard board 8 5600 14,000 44,800 112,000 156,300
2,34 Line drawing sheet 2 5,600 14,000 12,320 30,800 43,120
2.3.5 Slate pencil 025 16,800 168,000 4,200 42,000 46,200
Per year per Student 12 Nos-
2.3.6 Wood pentil 1.50 5,600 £4,000 8,400 126,000 134,400
Per year per Student 6 Nos
2.3.7 Exercise book 2.50 16,800 168,000 42,000 420,000 462,000
Per year per Studerit 12 Nos
2.3.8 Pencil sharpner 20,00 5600 14,000 112,000 280,000 322,000
Per year per school 4 dozen
Taotal of Student Books and supplies (2) 772,120 4,801,000 5,573,120




Unit Cost Mumbex/Cuantity Cost in Taka
Ttem/Activity Taka March 2003 | April 2003 | March 2003 April 2003 Total Cost
March 20 to March 2004
3.1.1 Gonokendra (Joumnal) 3.00 0 33,600 0 100,800 100,800
Per yent per school 48 coples
3.1.2 Story Book  (Grade-IT) 20.00 0 21,000 ] 420,000 420,000
Par - =chool 30 copies per Cyele
3.2, Classroom Supplies
3.2.1 Signbeard 130 200 506 30,000 75,000 1045, (K0
3.2.2 Blackbourd 150 200 00 30,000 75,000 13,000
3.2.3 Pamting of Black boards 10 200 ati) 2,000 5.000 1000
Pet year
324 Trunk 20 200 S04 44,000 110,000 134,000
3.2.5 Floor Mt 250 200 500 50,000 123,000 175,000
3.2.6 Duster (2 nos Fer Year) & 200 1,400 1,200 8,400 9,600
327 Chalk 1] 200 S00 7.200 18,000 25200
3.2.% Classroom supplies. 350 200 700 170,000 595,000 765,000
3.3. Scheol rent 200 200 00 40,000 1,680,000 1,720,800
Total of School rent and Class room Supplies {3) 374,400 3,212,200 3,586,600
4. Materials Development
4.1, Supplementary matenals
4.1.1 Ethnic School (per School) 2,000 0 a0 0 1,400,000 1,400,000
4,1.2 Mainstream (per school) 896 10000 10,546 | 8,960,000 9,449216 18,409,716
4.2, Workshop 15,0800 10 70 150,000 1,050,000 1,200,000
4.3. Advocucy 200,000 BOO,000 1,000,000
Total of Materials Development and Stipend (4) 9,310,000 12,699,216 22,009,216
5. Operational Expenses
5.1. Salary and Benefits
5.1.1 Salary of PO
Th.G000 per manth 6,000 25 88 130,000 6,300,000 5450000
5.1.2 Salary of Team Incherge 7,000 30 30 210,006 2,520,000 2,730,000
Tk 7000 per manth
5.1.3 Salary of Regional Monager 6,000 5 5 30.000 360000 FO0 00
T 12 () per meonith {30%3)
5.1.4. Salary of Regionsl Sector Specialist 8,000 5 5 40,000 480,000 520,000
Tk.8,000 per month
5.1.5 Salnry of Cality Manager 4,000 5 3 20,000 240,000 260,000
Tk 8,000 per manth (50%)
5.1.6 Salary of Team Office Accountant 1,500 30 30 43,000 340,000 383,000




Unat Cost Number/Quantity Cost in Teke
Ttem/Activity Taka | March 2003 | April2003| Murch2003 | April 2003 | Tetal Cost
March 20 10 March 2004
Tk.6,000 per month (25%)
5.1.7 Salary of Service Stnff 3,000 30 a0 90,000 1,080,000 1,170,000
T 3000 per month
5.2. Travelling & transportation 1,500 70 133 105,000 2385000 2,490,000
5.3. StafT training & Development 10% - - 49,500 1,044,000 1,093,500
10% of salary
5.4. Office Rent and Utilities 5,000 30 30 150,000 1,800,000 1,950,000
Th.5,000 per month
5.5, Office stationeries snd supplies 1,000 30 30 30,000 360,000 390,000
TG00 per month
5.6, Genera| Expenses end Maintenance 1,200 30 30 36,000 432,000 468,000
Tk. 1200 per monih
Total Operutional expenses (5) 955,500 17,541,000 18,496,500
. Consultant and Technical assistance 0 2,500,000 2,500,000
7. Research and Monitoring 2% 268,964 1,027,532 1296497
% HO Management and Logistics Expenses
T of above expenses T 941,373 3596363 4,537,739
Total of A 14,658 560 38,500,511 73,155,071
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Budget lor Post Primary Rase Education
Activities for 12% exivting non-governmant
rural schools

Miaterial Develspment

Salanes anc berefin of mazeral developer
{Eng-%, Mach-3, Saence-I, Mamsgement-2,
Cofextra curmculer Actreities-| =] § persons)
Trxvelng and teroporation (15% of 1.1)
Capacity development (10W of | 1)

Local Consulant (Eng-2, Math-2, Mansgement-1,
Eoisnce- 1= & personi )

Compuicr with 1TPS and stabilizer (3 nod)

Total ol B.1

Teacher Trainer

Salarien and benefits of the teachers muiner

(Eng.-10, Math- 10, Scionce -3, Manegomeni-2,
Co/extra curricular trainer-2 = 29 persons)

Traveling and tranaporation {20% of 2.1)
Capocity development of teachar ralner (1 0% ol 2.1)
Total of 1.2

Training and Warkahop

Maik Tralnlng

Teacher basic training (45 days)

Teacher refleshers truining (10 days)

English Training

Teacher basic truintng (43 days)

Teacher refreshens training (10 days)

Science Truining

Teacher hasic truining 30 deya

Teacher refreshery truning {10 duys)

Truinteg on Co/extrs curricular sotivithes
Co~cxtra curmcular sctivine waining for physcsl
teachers (10 days )

Refresher raining for the plrywical taachers an
codetrs curmculer sctiveies (8 daye)

AManrzrment Development Training
Marag=ment cmvclopmenl trunng for he head-
ey and paw heacmestes (5 davs)

Refrerher r3irirg on mumgement éovelopment

for the headmasien and a3l headmasiery { ey
Massgrmenl Deyvcdopment Training
Managzrment dovelrprnenl ainung for L
Chawrman™ o Chaurmen of the School Mankpemen
Commnze and eoe other members (3dmn)
Worlahep

Werkshop with SMC one time m the (period School based
DEO/Upille level FSSAP ylT wall be arvited)
Advoracy and sharing of expericaces

Witk Union/UpazilaDismet and central level peoples
{educationist, local gevi. representutive, got alfficen,
civil society etz )

Unian kevel (100 union | timan)
Upszils level (25 uparily | times )

District level (14 distriet | Ymes)

Central level (1 limes)

Total ol B3
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R 33,000
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1,865,000
640,000
640,000
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343 000
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300 0060
160,000
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36,523,000




SL Activity/ Uit Cist Quuntity/Nos Amount in Tala
No Btem {Taka) Apri-March| March April 2003 Total
o 2003 1003044 L5 1o Murch 2004 Coai
(B4 Progmamme Implementation and Menagenment .
41  Salaries and benefln of Reglonal Manager (PEN) 15,000 1 1 15,000 180,000 195,000
42 Trveling end transportation (20% 6l 4.1) 3,000 1 1 3,000 36,000 3,000
43 Co-extri corricular activity suppor ) :
per schoal Th 10,000 for 12 months 10,000 40 60 400,000 600,000 1,000,000
44  Laborstory and teaching learning materjals suppen .
Tk. 20,000 per school for 12 months 20,000 40 60 800,000 1,200 000 2,000,000
Total of B4 1,218,000 2,016,000 3,234,000
B35 Farilimtion, Supervision and Modioring ) .
51  Salmrice and henefits of the field stifT £,000 42 42 334,000 4,032,000 4, 368,0100
$1.1 Traveling and transportation (20% of 5.1) | &S00 42 42 67,200 806,400 £73,600
5.1:2 Capacity dovelopment (10% of'5.1) L 42 42 33,600 402,200 436,K00
£73  Splaries and henefits of Ares facilitator 14,000 4 & H.I_!I:Iﬂ 1,004 000 1,043 000
£3.1 Troveling and transpormtion (20% of 5.3) 2,800 & & 16,800 201 600 218,400
53.2 Copacity develapment {10% of 5.3) 1,400 6 & £.400 100,200 1069 300
54  Salsries and hencfits of monitor 10,600 3 3 30,000 360,000 390,000
241 Traveling ond tmasponmtion (25% of 5.4) 2,500 3 E) 7,500 90,500 97,500
543 Copacity development (10% of 5.4) 1,000 3 3 3,000 36,000 35,000
57 Swaff for Programme support '
57,1 Staff for MIS . 10,000 | 2 20,000 240,000 260,000
572 Trveling and transpurmtion (20% of 5.5.1) 2,000 2 2 4,000 48,000 52,000
£73 Genenil sipport {staff} 8,000 2 2 16,500 192,000 208 000
574 Trvcling and tansportation (20% of 5.5.3) 1,500 2 2 3,200 38,400 41,600
575 Compuler opsretar E.0D0 I 1 £,000 B 30 104,000
Tatal of B.S 637,700 T.652.400 8,190,100
Bb Research
631 Salariés and benefits of reseancher 12,000 2 ‘A 24,000 285,000 312,000
652 Traveling and transporwation (20% ol 6.5.1) 2400 d i 4,800 27,600 62,400
653 Capocity development (10% of 55.1) 1,200 l 2 2,400 14,400 15,800
© Totalof B.6 31,200 360,000 91,200
7.8 Institational linkage with other professional organization 500,000 1,500, 060 2,000,000
Tatal of B,7 300,000 1,500, Mg 2,000,000
B.E Stipend for Student and Teachers:
1.0 Stipend for Student (enly a tile) _
11 Secondary {monthly) _ 23 7,000 7.000 175,000 2,100,000 2.275,000
1.1 Higher Secondary /Tertiary (yearly) 3,000 - 00 - 1,500,000 1,500,000
20 Stipend for Tencherfyearly) 1,500 . LA00 & 2,100,000 2,100,000
Total of B8 175,000 5,700,000 5.875,000
B9 HO Logistics and manugement (7% of tha cost) 272,504 4,633,258 4,506,062
[Tatul of B 43013204  T1,182658 75,383,862




