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1. BACKGROUND 

This proposal is being submitted by BRAC to the Canadian International Development Agency 
(CIOA) for additional funding for the BRAC Non-formal Primary Education Project Phase Ill. The 
additional CAD 4 mfltlon that CIDA proposes· to give to NfPE Ill would be channeled towards the 
existing "New Initiatives" under the current NFPE Ill LfA-based budget ... Specifically, the 
additional funds would be used for expanding the NFPE~.s current experimental program for 
educating indigenous children (EICJ in .Primary. a$ well as post-primary basic ~ducation, ·as 
outlined below. Of the CAD 4· million in additional funding, the expanded EIC program would 
ut1Uze CAD 500,000 by March 31, 2()()3, al)d CAD 3.5 million between Aprll1, 2003 and March 
31, 2004. 

2 •. CONTEXT 

Information on th!!- lndigl!'nous Population of 8angl,_desl:t 
Bangladesh is a country where, In some areas, ·different ethnfc·groups co-e.xfs:t wfth the 
mainstream Bengali population. There are approximately AS dlft:erentindigeno.~ groups.livihg 
in .the country. The major groups Include: Shantal, MonfpiJrl, Kliasia, Hajong, Urao, Bagan! (tea · 
garden pepple), Munda, Paharla; Pahan, Garo, 01\alo; Koch, Kukf, Chakma, Marina and Trlpura. 
According. to the latest populatio.n census (1991 ), the total n.umb!!r of indi'genollS people In . 
Bangladesh Is 1.2 mllll.on. This number conStitutes approximately 1.13% of the t9tal population 
of the· country. 

After the World Conference on Education for All (Jomtlen) In 1990, Bangladesh ~tarted woridilg 
to ·reduc!" the.gencler gap In Its primary education sector. By 2'002, the country had managed 
to reduce the gencle,r gap in the are_a or primary school enrollment with the ratio of boys to 
girts f:leing 51,1:48. 9. In a.dditlon to this, a proposal was made to. improve the enrollment rati.o' 
of lndige.nous groups in the ·primary system. Ull(ortunately, nil national, government-led 
targe~ have y!"t b.een set to reduce the 'indigenous student gap. The only emphasis h.itS been 
on redudng the gender gap. lri addition, re5earch fn the area of education for indigenous 
peoples Is very limited; no natfo.nal statistics providing educational data on indigenous .groups 
in Bangladesh currently· elCist. However, It was found that the children of ethnic minorities 
Were less likely to enroll in schools than those of majority Bengalis.' Slnillarly, children of 
indigenous communities als() face numerous difficulties fn post-primary education. Lack of an 
indigenous child-friendly environment coupled with untrained teachers, fnsufffdent and 
inappropriate materials, and poor management systems result fn the children of these 
communities dropping out prior to completing Grade X. 

.Government of Bangladesh (Go8) and NGO EHorts for fndlgenous Education 
In the National Plan of Action (2002·2015!, Sec:tj~m 3.2.8, the Gpvemment of Bangladesh ((joB) 
states. that.ft will address the educational needS of disabled, socially disa~antaged and 
in.dige'na.us children. However, at.present, programs run by government agencies are very 
lfmitl!.d.in scope. Unfortunately, there are no statlstics,on how many Indigenous children are 
en.rol!e.d in the GoB system. Recently conducted (crmallntervfews with high-level G.oB offfdals 

1 'Edui::atioil Walch Repott 2001 
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lncllca~e that the GoB IS not acknpw\edgfng the ~ds Of indigenous people.> There are also 
several Bangladeshi NGOs currently working for the development of lncllgenous p~ple. Their 
areas of work Include micro·cieclft, liandici:afts and other lnconie generating actiVftfes, and 
educatlcm. These iu:t;Mties are useful but lnadequ~te for the total del(elopment of this 
d!Sailvantq,ged group of Bangllidesh. · 
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In p<>St·primary, most of the Institutions are pnva,te but receMng assistance such as teacher 
subvention from the GoB. As with most non-gov~rlimelit secondary school~ In other par:ts of 
the country, the GoB 11!!5 abdicated Its responsibility towards post-primary education to · 
comrriuriltfes. In fact, non-government secondl(ry schoolS represent 97.5~ of all secondary 
school.s fn Bangladesh; provide education to 96% of the country's secondary school students·; 
and absorbc96% of the teacher5. Unfortunately, many of the non-government setondary 
schoois In lndtgenowrareas are worse off than .schoo!S In other parts of the country, simply 
because the communities ate even less equipped than most to manage and run the schools, a.nd 
because of their geographk:al remoteness. Apart from a.few private Initiatives, Little effort has 
been made by the GoB to·lncrease Indigenous student ;~ccess and retention atthe post·prlmary 
level. 

BRAC's Efforts for Indigenous Education 

ln.an effort to better the prevailing situation and to strengthen the GoB's objective to achieve 
Its EFA goals by 2015, BRAC began Its Interest In indigenous. education In 1999. Since this time, 
BRAC has enrolled indigenous students in Its NFP'E schools in 14 different re.gions of the 
co·untry, as well as made a concentrated effort to cater to the specific needs of these childr.en 
by. developing special. materia1s, raising awareness of the issues both internally and externally, 
hiring ·a complement of teachers and support· staff of indigenous backgrounds, undertaklng 
research studies on the suitability of Its interventions, and making linkages with .other NGOs 
worklng with indigenous populations. In order to step up the pace of results, the number of 
Indigenous schools, students and teacher! has been Increased in recent months. 

BRAC has been working. in non•formal primary education for the past seventeen years, and in 
the are a of Indigenous education for o>~er three years. In this time, it has accumulated 
kllowtedge .and·expertlse in the area of indigeno.us edu~ation: that will help·.lt to successfully 
carry out the planned expansion of the. current initiative. 

In adclftlon, BRAG has been working on a P.ost·Primal)' Basic Education (PB.En) (grades 6 to 1P.In 
Bangladesh) pilot program since 200o. The focus of the PcBEn program has been to enhance the 
capacity of teachers of rural non-g9vemment· secondary schools In mathematics, English, 
science subjects, and school management through In-service training and workshops. Over the 
·period of a year, BRAC carried out need assessment exerdses, consulted relevant ins.titutions 
(e.g., Institute of Education Research, teachers of t raining colleges), functionaries of DSHE, 
and experts on different subjects in addressing the pr.evailing problems in secondary schools, 
and worked to develop appropriate. training·packag!!S and materials for the professional 
development of teachers In order to enable them to teach better in the classroom, leadiog to 
better learning in the schools. To date, BRAC has·:carried out intensive training for teacher! in 
mathematics and English, and is planning .on mainstreaming its PBEn program in the next Phase 
of BEP. 

Lastly, BRAC possesses a well-developed national Infrastructure, support sy.stem and 
management.system, all of which will be applied to Intensifying Its EIC program. 

• llelwlton September and Ncw'ember·2002. one at the He.d'Oft!!:e EOwll~ MTDOJIIY.9r<k1P. meti>bero or \!RAt mat Willi 
bolli'ex-GoS OireOIO'I!e ot Primary ~ucallon 11311 rnernbo< Olld • .......ern higll4eVII.Ii!afl mt!!ftbei. in the Planning ~ 
(Q l!aik •b9ul the Issue. . 
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3. BRAC's CURRENT ElC PROGRAM 
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At present, BRAe's Education Program (BEP) runs 34,000. non' formal pr1maty schools. There 
~ apj>.roxfmately 7,592 Indigenous stu~nts studYing in 62~ of these schools, ·where either 
1~· of the students are of Indigenous background, ·or where tliere Is a miX of Indigenous and 
mainstream Bimgall children • . Of the 40 regions covered by BEP; 16 Include· schools· witll 
i~nous children. · 

BEP's current expertmental EIC Initiative consists· of the following actNities: 

• Materials Development: Children from Indigenous· backgrounds were lrW!ted till two 
creative writing workShops. Stories written by these students were collected In ·order 
to understand the Ideas, feelings, Interests, cultures and lives of t htldren from 
Indigenous origin. and· to Increase their self -esteem. These stories wilt be pUblished and 
shared in all BRAC ·schools. 

• Tra!ning/Wort<Shops: The primary o_bjectives· of tralnlng.were to Improve the quality of 
teaching· learning methods and to familiarize lind se·nsftize·tfie· mainstream. teachers to 
the cultures--and traditions· of Indigenous students. BRAC has already conducted 4 
workshops with Teains·ln·Charge, Program Organizers, and trainers· at .Sreemongol and 
Siivar training centers· to create awareneSs of Indigenous Issues. · 

• Advocacy/Linkage Burtdlng: E:arty o·n, BRAC ·organi%ed an Ideas-sharing· workshop with 
NGO leaders from indigenOus backgrounds. This Information has been circulated and 
added to. Sharing ideas on .the common ml.sconceptlons that prevall fn mainstream 
·sengall society about indigenous pe<iple fs crucial. Oesfgnfng future advocacy 
strategies fs an ongoing process. In addition, BRAC hils already networked with the 
following NGOs currently worliirig with iridl'genous groups across the· country: CARITAS, 
Koinonia (a prt>jeq of the national Chri~tan Fellowship of Bangladesh), Prosh!ka, and 
oxtam. BRAC staff has a.lso Interacted with NGOs such ·as Greenhill, CARE and the 
lrrtegrated Development Foundation In the remote area of Rangamatf. 

• Monitoring, Research.and Evaluation: Continuo~ development and eiiatuation of the 
moilltoririg system for indlgenous sehools Is necessary. BRAC Is promoting comparative 
studies on the quality of ·indigenous schools and mainstream schools with a particular 
focus o.n language and cultural issues. A reteirt BRAC Research and Evaiuatlon OIVIslon 
intern research paper on ethnic mloorltfes ·and education In BangladeSh proVides 
preliminary documentation that tl:le need for further research and education for this. 
group of peoPle Is much needed and Witt be ·essential In formulating effective poUcle.s.3 

In addition, a current BRAC BEP intem/fndej:lendent researcher Is carrying out a 
~toraltevel study on teacher·trainlng .whlch Will l~.orporate BRAC's W<lrk-til·date on 
developing an Indigenous teacher training ni0del4 • · 

BEP's lnte!Vent1ons In Post·Prlmary Basic education consist of. the following activities: 

• !:lovemment Approval: In late 2:001, BRAC approached the MfniS~cy of Education for 
approval to work in the post-primary education sector and to devetqp dlffe.reht 
lnterVe.ntlons through a .Pilot proJect. ApprcilVal was granted by the GoB. 

• Teacher Education and Oev.elopnient: Aftet the necessary preparatory work, BRAC 
@unch_ed a .tralnlng program In May 2002 to enhance the capacity of teache.rs engaged ln. 

1 Rowohan H81111i10; 8RAC'5 emn!o-Minc!l!y Scf>ool&; A SturfV Of.f>ercep!ionnnd Classroom Behay!our, M~ 2DO;t 
• Brerida H<lipllk'o.- rs Cllfl'enll'/ being funded by AKFCICIDA 1hrougll,. Gaoadl•urcomp0n81'i! of 111e CiDA/AKFC 
fun<lng to BI!AC'& NFPE Ill ·ProJect 
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teaching mathematics and English at the post-prlma!'Y leve.L. So far, 60 teachers have 
received ttafrtfng and another 50 teachers wtl.l be ~ending tfle·Course lri Oec'embet 2002, .• 
Januar.y 2003: The three-week resldentlal tralnfng program Is· Intensive ln. nature ·and 
co"ers key areas in mathematics and English. 

o Material Development: Aftet a thorough ne-ects·assessment, BRAC enter~ Into the.mat,erla! 
development phase by engagfng a inlXed group of l)e<iple, liich.idlng BRAC staff with · 
relatively good knowledge of the relevant subjects, practf'i:Jng te-achers, and ·eXj)e'rts on the 
subJects (mathematics and English). 

• Cooperation with Other·Protetts/PrqvldeJ!S: In order to supplemerit' it:S kno\v~ge ba!;e, to 
reach a Larger number of schools, to lncreiire the lmJ:iact of ft~' lnterVe.ntion ana to avorit 
overlapping· of effort, BRAC has been In regular contact with other major 
piOjects/lnterventions·in the area of post-primary ·education. At this rnolneht, th~re are 
two major government projects within the· domain of secondazy· education. These are 
PROMOTE (Program for Motivation, .Training and Employment of female Teachers) ·arid 
SESIP (Secondar.y Education Sector Improvement Project). 

-4. EXPANSION OF BRAC'.S EIC INITIATIVE WITH ADDITIONAL fUNDING 

Basic·educatlon ls·a human right for alt cbildren in. Bangladesh. By expanding Its current EIC 
program, BRAC hopes. to provide equal opportunities for-.education to the children-of ethnk 
ml1'!¢rity populations In B.angladesh. Through interventions relate'd to consclousliess-ra1stng, 
designing appropriate policies, recruiting and deve loping resource personnel, developing· 
special curriculum materials, making linkages with other NGOs, working in the sector, a'rid 
proiT)Otlng advocacy actMtles·; as well as by openlng.additional NFPE schools targeted-to 
children of indigenous backgrounds, BRAC will directly fill avftal and urgent- need within the 
current primary education sector. ln addition to running and supportlng.the operation of 
sdiools for Indigenous children, BRAC also hopes through' this lnltlattve·to begin devetoplng a 
mo.del for non· formal primary ethnk mlnortty·schools that can be. refined in 'the next phaSe of 
NFPE, and e-ventually be taken up and·adapted.by both the. GoB and other NGOs. f.NJreover, 
BR.I\C will also expand. its post-primary basic education model to encompass -areas with largely 
indigenous populations, specifically by developing the ~apacities of teachers in post-primary 
and by developing materials geared ,especially for .older indigenous children: Perhaps most 
vltall$·the fact that efforts in post-prtmary_will ensur.e an effective transition for Indigenous 
children after their primary $Choollng and will assist them to c.ontinue their education from 
Grades VI . to X. 

The proposed eXP3nsion of lhe· EIC:: initiative Will, contribute-to NFPE lll's·exlstfng.overall.goal 
(''To strel)!lthen the national system") .and purpose (''The prov.ision of. an Improved, full-range 
pr'lmary curriculum tl)at w1.ll allow learners to ~etaln -~nd .use the· literacy, numer:acy·and life 
skills learned" and "NFPE/BE()C graduates· are c;o.ntributlng economically to their farrifl!es".J. 

In· a.dditlon, for the purposes of monltc;>rlng; and evaluating,the r~lts 'Of the. Initiative; B.RAC 
5 

proposes the three folJ,owlng Outputs : 

o Increased access to Cllst·effectlve, quality primary edue'atlon fQr fndlgel'l¢us 
children; 

• P.rogress towards the deVelopment of a model for p·rtmary edue<\Uori for 
indlgelious children; and · 

• Increased a:cceti to ana retention offndlgenous ~il.dr,en In quality pPS!,plirnary 
baste ecttpitfpn. 

A ~ noteli.t lll•se ar.-·OJAput$~ ,~'dlllnecBIY tile Cllfllnl~fl'l{ IIIIJ'~, nol<~.l. de!fned 1!Y CIDA. In .CIPAterma, 
~ W!iu(o .pn>bo~;>~y t>e m.Or& IPPI'OP.Iillely termed 'OIJit'omea'. .. . . . . . . 
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These Outputs are described In detail below. In adtlition, a budget-ls.·lnclucled at the end .of 
this proposal. 

Output 1: Increased access to .. cost.effectlve, quality primary education for Indigenous 
children. 

Nuuiber of S<;boo~ and Chlldr§n: A total of 700 schoolS will be OJ)ened over a 1 ~-month tfine 
perfod under this Initiative, with a total enrollment of 19,600 learners. These schoolswi_ll be In 
addition to the 34,000 ongoing ~chools under .the current NFPE Phase Ill . Children ;:~g_ed 8-14 
years will be sel~ed f.or enrollment In two ·categories of schools, NFPE and 8EOC:, ~th of 
which will provide the full primary q'de over 4 y~. The target ratio of l:>oys to girls wi~l be 
50:50, because the number of fndlgemius girl 'children is insuffident to form 65% of each class. 
M;lreover, currently ttie un-enroJled ratio of indigenous boys· to girls is equal. fleXibility In 
enrqllment crfterfa and s_chool opening ~rfterla is crucial at this early sfage of program design, 
and needs-based manage~nt Is oece_Ssary. If there are some lndlgeno_us children living In an 
area who qualify for school admission but tfiere 'fs an insi:Jtficient number of stuclents.to open a 
1(l()j6_ lndfgeMus school, thes_e students witt be enrolled intO an existing NFPI:: or KK schQolln 
ttie area with other learners from Bengali backgrour:td. c0nver:s_ely, if there are some Bengali 
di1ldren who qualify for school admission living In an area.where ail indigenous school Is being 
opened, they w1U be enrolled In the Indigenous sehoql. 

Location of SchoolS: Geographically, the irrdfgeooils groups in Bangladesh can be divided Into 4 
major dusters, three of which will be targeted thr'ough _this initiative: (PieciS_e see the 
at_mche.d niap.) 

• The Sylhet-Sree010nl@l belt fnclud.e:S the Khasl;t, Monfpurt, Hajorig, Shantal 
groups and a large group of pel:l)lle from ~lous Indigenous groups kiiown 
coue·cttyely as_ B~anf (tea garden workers). 

• The Mvmensingh belt inc.ludes the Garo, Rajbonshf, Hajong, Ohalo l!Qd Koch · 
sroups. 

• The Ralshahf, Raogpur-and Dinalpur belt fnclude the-Sh_antal, Pahao, Urap, 
MatJato,_ Paharfa, Munda and-a few other groups. 

l'!o .actiVities in tile Chittagong Hill T~ts (CHTsj .\\'ill b_e (unded through this EJC lnltfatfve; 
l'oQwever,-8~- will continue to fund activitie5 fh the qrrs thrQ'ugh Its main Nf'PE ill pro.!lf.l!.m. 

• The, per c:ll&f per year-00011& higher !han In ~FPEII<K r;ohC>Oia'beca.- Uu!.IMial stall-up COOl$ (~g .. ·Jnlliall.oaoller 

training, '""""" IUI'nlture, etc.) tor ISdlqo1s .,. normally 11j>(Md oUI'qwr. 4-yut tlmt w•: ~-~-"'·-··' 
sCI)ocils are O~ly being 1undld fOr on;,.yolir, these obsls cannat.be<oprfi!il~ . . ·- . .. . . . . 
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fee Polley: BRAC has declded to proVIde free·i!Ccess to quality primary education for 
·fndlgenous children, who often come fr om the poorest families. CorisequentJy.a fOM.fee 
exemption has beeri made for them. 

flexible Cla51> Size: In a regular NFPE classroom, a teacher is re'Sponsfble fcir a cohort of 30. to 
33 students. Due to the scattered, remote locations of Indigenous communities, the number of 
students In a BRAC NFPE/KK school catering to Indigenous students will be apjjroXImately 28. 
BRAC's Immediate goat Is to ·lncrease·the number of sch<'lols In Indigenous settlements 
throughout the country. 

Active Community Participation: As It does with all of its education progfams, BRAC Is working 
·closely with community leade~ in indigenous ar.eas to share ideas and dispel common 
misconceptions about Indigenous people. Ongoing needs assessment of communities must be 
communfty·led and community•developed. 

Parent Participation: In normal BRAC s"hools·; parents are made aware of Issues relating to 
their children's education and health. To facilitate this, parents (especially mothers) attend 
monthly meetings where subjects bey<'lnd schooling, Including health and hygiene, are 
discussed. This would be replicated with the parents ef indigenous children and, hopefully, 
will have a positive impact on the areas of education, health and hygiene for indigenous. 
-communities. 

Management Information SVstems (MIS): .BRAC's MJS .unlt will work to p.rovfde quantitative. data 
for monitoring and evaluation of the expanded Etc Initiative. The monftering group Is 
responsible for collecting beth quantitative and qualitative information and analyzing ft. All 
recommendations fr.om monitors are shared and disseminated to different levels within BEP. 
The MIS unit' s work closely supervises data collection on school operations, teachers and staff 
tralnln!l.sesslons, as well as staffing· and logistics. At present, an updated school nwliltoring 
form Is being drafted f<'lr use In Indigenous and mixed BRAC schools. This form will help to 
monitor the EIC program, as well as aid In planning. further programs. 

Student Evaluation: All of BEP's exlst(ng evaluation toots will be used for lndlgenous student 
evaluation (Including SAT tests). In addition to this, comparisons will be. made between the 
progress of Indigenous and Bengali students In order to evaluate the e.ffectlveness of this 
Initiative. 

Advocacy and Research: BRAC Loc:al Representative.s are currently being used as advocates 
within BRAC to promote B.EP's EIC Initiative. BRAC.also provides financial and technical 
support to organizations working with ethnic minorities through ESP. Future plans include 
developing further Implementation strategies and developing effective methods of Information 
dissemination to target NGO/GoB officials, ethnic people at the grass root level, community 
leaders as well as BRAC staff. To decrease negative perceptions among lndlgeno.us people and 
for the promotion of indlgeneus awareness, a network will be built up through the Advocacy 
Unit within BRAC. 

Staff members are. currently being used as researchers and surveyors to gather Information. 
lnltlal household s.urveys ar.e being canied out to Identify children aged 8·14 and geographical 
locations where new BRAC schools in indigenous areas can be .opened. Both I!EP and RED 
researchers will be involved In a,ssessing the c;h~nges in popular attitudes towm:ds indigenous. 
people. In addition, r~earchers will assess the Impact of 'training-and workshops related to 
this new initiative. 

Management: Under this new initiative management of the .scheols .will be integ.:ated Within 
the BEP·'s 1~xisting management structure. In a.ddltioJJ, some new indigeno\lS staff will be 
recruited to manage this initlativ.e. An ethnic minority ~ore group !s already In p.lace at Head 
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Office to manage and guide this lnttfatjve. This c.ore gro_up wfll be expanded to Include staff 
currently Involved In field operations, tl!ach.er and supervisor training, developing materials, 
and monitoring and evaluation. 

Output 2: Progress towards the d~velopment of. a model for primary education for 
indigenous cliildren1• 

The development at a model of primary education for Indigenous children will necessitate 
making changes to the current NFPE model, as well as Innovating new elements. At the same 
time, in an effort to Integrate Indigenous culture· wfthln mainstream Bengal! schools, sqme of 
these Innovations wfll be adapted back Inti) the NFPE program. One of the objectives of BEP 
during this experimental stage Is to test out new adaptations and methodologies, and 
eventually to document the successes and challenges of the new modeL InnovatiVe elementS 
of the new model can be categoriled under three major headfnss: 

Field Operations 
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CloSe Supervjsion: Due· to the scattered nature and remoteness of the areas where these 
schools will be located, it will be very difficult for supervisors to manage and supervise more 
than 8 schools each (compared to 14 sct10ols eac.h for normal NFPE schools). Transportation 
facilities such as motorcycles or a monetary allowance.and local accommodation for field staff 
will be needed to allow this close and necessary supervision to take place. 

Regional Sector Specialists !RSS); These cultural experts wfll play a very fmportarit role In 
ensuring the success of this Initiative. RSSs wfll Increase the participation of Indigenous people 
·and communication within the community. RSS personnel wfll help to preserve the cultures 
and Identities of indigenous groups and to build strong networks among Indigenous 
communities, BRAC field staff and BRAC Head Office staff. It is ImperatiVe that Indigenous 
community participants feel comfortable working wfth BRAC In order for progress to be made. 
BRAC has already begun recruiting RSSs from indigenous backgrounds. 

Encouraging Minority Staff Recruitment: To promote better relationships and awareness 
building among the teachers and staff BRAC has already begun recruiting a complement of field 
staff from Indigenous communities. 

Flexible Policies for Teacher Recruitment: BRAC has strongly encouraged teachers from 
Indigenous backgrounds to join BEP as this wfll help develop the self·esteem arid confidence of 
Indigenous learners and provide positive role models In Indigenous communities. Exercising 
fle>ctbnlty in BRAC's teacher recruitment policy for Indigenous teachers wfll be key. Although a 
minimum formal educational qualification of grade 9 Is the normal requirement for BRAC 
teachers, Indigenous teachers with less than this level o·f education are encouraged to apply 
and wfll have chances for future educational development. In the case of Indigenous teachers, 
the personality and competency levels of potential teachers can be lower than the normal 
requirement because of non·avaflabllity of teachers from this background. In one class there 
could potentially be two teachers who both speak at least one of the minority languages 
spoken by students In the class. The second teacher, acting as an assistant teacher, could be 
an adolescent from the community. This strategy Will not only help student learning In the 
classroom, but wfll also help the adolescent to get profess!anal experience and perhaps 
become a BRAC teacher at some point In the ·future. 

7 It shou4d be noud !hot the outpu\ deliberately useslho pi)Tne 'progTl!SS towards' alnce, re.allsticalfy; a modtl cannot be 
del(eloped andtesll!d ..;thin 13 mant11s; K muld lrille atleast.onefuD q'(lle of gra.duates, lr not mora, bt(areJIUCi;e.S can 
be adequalely gauged. · · · 
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Curriculum and MAterials ~velopment 
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Indigenous Materials Development: BEP staff, along with Indigenous teachers and all 
community members {parents, students, etc.) will work together to develop supplementary 
curriculum resources for different subject areas (Bangia, mathematics, social studies and 
English). Current subject texts will also be revised to include lndigenous·materlal (I.e., 
pictures of Indigenous children, ways of life, etc.). BRAC will also continue to liaise-with local. 
NG.Os who have experience working with and developing curriculum materials. for Indigenous 
learners. 

Language Development: BRAC has teamed through experience that Indigenous children face 
difTtculties In Bangia in the Initial years of schooling. Bangla is not the mother tongue of these 
students. BRAC encourages teachers and stude.nts to use the local dialect whenever necessary 
In order for learners to understand the concepts taught and for meaningful learning to occur. 
This is a first 'survival' step to promote participation, confidence and self-esteem building In 
Indigenous leamers. Ultimately, BRAC hopes to Incorporate b.fllngual and bicultural education 
into this developing Indigenous NFPE model. 

Teachers' Guides: BRAC will develop teachers' guides that w111 Incorporate different 
techniques on how to Integra i.e Information about the lifestyles and cultures of Indigenous 
peoples wtille also providing Ideas about how to teach ·indigenous pupils to Increase their 
confidence and self ·esteem. I ncrea5ing indigenous content across the curriculum (in math, 
B;lngla, social studies and English) is one of the prim.ary goals of curriculum development within 
this fnitlat!ve, as Is the promotion of life skills content partl.cular to the remote geographical 
areas where Indigenous students live. 

Empbasis on Self-Esteem: Teachers and students wiU be encouraged to participate in songs and 
dances from their own <:ultures. This contributes to making childrt!n culturaUy sensitive and 
Increasingly self-confident at an early age and to changing the perception of mainstream 
learners towards indigenous learners. 

VIdeo Creatlori: Videos about the ethnic minoritieS of Bal')gladesh showing BEP Interventions In 
education, geographical locations, cultures and languages are being planned. These products 
could be used within BRAe· during tra,lnlng sessions, during parents meetings iind for advocacy 
and workshop purposes, as well as fnt.ematfonally to increaSe awareness of Indigenous ISsues. 

capacity Development for Prtma,.Y 

Or!entat.foos for Bengali Staff: These orientations will encourage Interaction and so.cliillzatioti 
of current Bengali ~aff with indigenous staff, teachers and students. 

Orientations for Teachers: These orientations will encourage teachers to Increas-e Interaction 
among children from indige-nous origins with their Bengali counterparts, to share. Ideas and 
collaborate with Indigenous .co.lleagues, and to change the.fr preconceptions and misconceptions 
about Indigenous peop\e. 

RSS Development: These staff members must be very effective communicators and 'cultural 
border crossers' to promote better cpmmunication amongst all stakeholders. Therefore, they 
will also need training. 

Batch Trainer Development: ·aatth Trainers (BTs) arfi! experienced teachers who are 
responsible for helping program organizers to train teache·rs during monthly refresher courses. 
These expert teachers are playing, and will o::ontinue to play, a key ~ole in Indigenous teacher 
development. At present, they help to familiarize and sensitize malnstre)l.m Bengali and 
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Indigenous teachers about the cultures and traditions of their Indigenous pupilS as well as to 
understand how to Integrate lndl~nous students Into malnstre(!m classrooms. BTs will alsO be 
used as·currfculum developers for this new Initiative. Thus, It Is Important that these staff 
members receive appropriate continuous training. 

Otller Staff Development: Staff development through university programs and short courses on 
bilingual education, diversity In education and multicultural education will be encouraged, as 
will the partidpation of BRAC Head Office and field staff at International conferences to both 
promote BRAC's NFPE EIC model and to learn abOut what other organlzatfons/fndlv!duals are 
dOing Internationally In the field of Indigenous education. 

Technical Support: BRAC will be actiVely seeking experienced consultant(s) who can help with 
language development needs, strengthening the capacity of staff and teachers and any othe·r 
areas of concern where expertise Is needed. 

Output 3: Increased access to and retention of Indigenous children in quality post· 
primaty basic education. 

Tabl.e :z: Characteristics of Schools for PBEn 

II of schools to be benefited 125 
II of subject teachers to 1,350 
receive subject-based trainln!l 
II of Head and Assistant Head 500 
teachers to receive school 
mana ment tralnlnq 
II of workshops with wider 119 
community and relevant GoB 
officers 

Selection of Teachers & Schools: For school· selection, priority will be given to those areas in 
the greater districts of Mymensingh, Sylhet, Rangpur and Oinajpur, where different ethnic 
groups co-exist with the mainstream Bengal! population. A total of 125 rural non-government 
secondary sct1ools will be the recipients of BRAC support. The criteria for school selection 
Include: 

• schools where studerits of indigenoiJS communities are enrolled; 

• valid legal status of the school (i.e .•. affiliated with the government, receiving teacher 
subvention, and Female Secondary Stipend Program); 

• has a management committee constituted as per the government rules; age of the school 
(In existence at least for 10 years); 

• has a Head Teacher (I. e. , the position is not vacant); and 

• willing to cooperate with BRAC In the pre- and post-training period for situation asse5sinen1, 
follow-up and monitoring. · 

Lfbrarv Facllftfes: Most students who come from non-literate environments have Uttle 
understanding about the use of libraries. The expe·rtences of BRAC's continuing education, 
particularly the Gonokendro/unfoli libraries, ~uggest that secondary school students can derive 
significant benefit if a functional library is available In the school. 
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Taking these positive experiences into consideration, BRAC plans to establish a Ubrar.y In the 
project schools. Each library will be equipped with computers and COs on different subjects 
·(e.g., English, mathematics, science), which will allow students and teachers to Increase their 
knowledge in different subject areas as well as to become computer literate. The librarian will 
be trained to operate the computer. 

Creating an Enabling Environment: Non-government sectmdary schools theoretically represent 
an Ideal model of public-private partnership. The community takes initiative in est<!bllshlng 
the schools and manages the schools through a ~ommlttee (school managem.ent committee or 
SMC) with support from the government. BRAC experiences·suggest that the broader 
community and professional groupS can play a more Pro·active role fn addressing. some of the 
problems of the secondary Khoots If they ~ duly prepared and mobilized. 

In order to promote and sustain a better learning enabling environment \¥!thin the schools, a 
series of workshops ,and dialogue s~lons will be organized with different groups of people 
Including representatives of local bodies, local-level gove('Oment officers and other lea(jers and 
members t;>f th·e community. 

Monitoring and Research: Monitoring, MIS (management Information s~tem) and research 
activities will represent important aspects of the PBEn initiative. The objective of the Ml~ 
w.ould be to fadlitate fnfon'Tied decision-making. Following-up key ac.tlvfties (e.g., trainings 
and workshops) and generatin·g. new information through research studJes on key areas will be 
another facet of PBEn. 

capacity Development for Post-Primary 

Teacher Education and Professional Qevelop[!ient ITEPDl: BRAC's intervention In the area of 
teacher education and development is meant to biing about a qualitative improvement In 
teachers' capaCities so that they can effectively fadlitate classro.om teaching In major subject 
areas such as Ehgllsh, mathematics, sdence and co· and extra-curricular activities. ln·serv1ce 
training wilt be Imparted through modular cburses with retraining and systematic pos.t-trainli'ig 
follow-up, monitoring arid action reseanch. 

Management Training: Head Teachers and Assistant Head Teachers of the project schools and 
the members of the SMCs will be trained on i:Ufferent aspects ofs,choo.l management. BRAC 
plans to Introduce a short duration (5 to -?·day) course and Intensive management training 
during the project period. 

Trainer DeveloPment: During the project period, BRAC wfll.develop an approprtate number of 
trainers in the above-mentloned areas. One of the sfgnlffcant components of PBEn will be 
tfl!,lner development for the key subjects Including mathematics; English, and science subjects; 
these trainers will eventually be engaged In the tril;lnlng of teachers. This would allow BRAC to 
minimize its dependence on external trainers. 

Stipend for Indigenous Populations: BRAC will, through a stipend ~tem, support continuing 
e.ducatlon for both BRAC students and teachers of Indigenous backgro.unds. These stipends will 
tons.fst of: 

• Teacher.stlpends to suppert the continuation of education for Indigenous 
teachers to complete the secondary school certlficate course. A stipend of~ .. 
1, 500 per teacher has. been budgeted for 1 ,400 teachers (700. teachers and 700 
assistant teachers Rf!r year). 

• Post-PdmaJV student stipends to support free post-primary education for 
indigenous student5. A stipend of~- 25 per month per student for 7,000 
students has been budgeted for the period o.f 13 months. 

• Higher secondarv/tert1ary student stipends to provide. financial support for 
indigenous .learners interested In pursuing higher education up to the college or 
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Material Development fc;ir Post-Primary: ,l,jatertals. develop·ment will be another Important 
a1=tivity o.f the pilot project. Since English, mathematics and scleni:e have been Identified as 
the hardest subjects at the secondary level, BRAC will develOp appropriate materials for 
training of teachers on the retevant subjects. 

To encourage the co-and extra-curricular actlvftf¢s In the ·secondary schools, materials will be 
developed for training of teachers In their area. NeCe$5!11"¥ materialS wfll als.o be developed for 
the training of the Head teachers ·and SMCs. 

A.U the materials will be field tested and revised befo"re being used jn the training s~ions. 

Due to limited human resources In the area of materials development, particularly In 
mathematics, English and sclencesutijects, BRAC for the time being will hire external resource 
perSons/materia\ developers as short-term co.nsultants from the countr¥'S eXisting human 
resources to develop necessary materlals. 

Field Operations 

Maru!gement of the PBEn: The PBEn fs a relatively new Intervention. ft Is therefore very 
Important that all the activities at all levels are duly designed, planned, Implemented and 
monitof!!d to achieve planned results. BRAC's Initial experiences In PBEn and other J)rogfllms 
(e.g., NFPE, continuing education) suggest that strong social contact/mobilization works are 
required to· create ownership and engage the school teachers, SMC members, and community 
members In organizing and Implementing different activities. Tal<ing these factors Into 
conslde·ratlon, BRAC will ~lgn one Program Organizer (PO) for 3 schools each, for organizing 
local level activities Including rapport bufldlng, social mobilization and follow.up of actMties in 
different areas. The POs will be duly prepared through Initial and In-service tfllining to carry 
out the assignment effectively. 

The POs will be guided and supported by an Area Manager. An Area Manager (AM) Will be a 
person with adeqt.tate experience in education and social mobilization work (at least 3 to 4 
yeaiS) and proper training. An AM will fadlitate the actfvities of 15 tci 20 schools depending on 
geographical proximity. The AM will meet the POs regularly·(at least once a month) to discusS 
progress, lessons and problems of different activities/issues, and to Identify potential actions. 
All field level a"tivitles will be coordinated by a Regional Manager (RM), who will undertake 
field visits to meet a cro.ss;.sectlon of staff, school teachers, and local people to have first·hand 
information and meet the ·POs and AJJ6 regularly to discuss progress ·and problems of different 
activities under PBEn. The RM will be reportable to the Program Coordinator, who will 
coordinate the all activities of PBEn. The PC will guide the work of all the units of PBEn 
indudlng material development, teacher trainer development, advocacy, and field-level 
operat.lOns, ·as well as liaise wfth other departments both within and outside BRAC. The PC wm 
be accountable for hislher works to the Deputy Executive Director (OED) of BRAC, who Is 
responsible for program design, policy planning,. !leneral guidance, and overall Implementation 
of the BRAC Education Programme (BEP). It Is worth noting that both the PBEn and Primary 
level Interventions actlv.itfes will be organized In the·same locationS and from the same field 
offices. 

5. SUSTAINABIUTY AFTER 2004 
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The duration gf:thls Initiative Is 1311)0nths. After· March 31, 200<4, when CIDA funding comes tli 
an end, the 700 Nfl1E/KK primary schools will be supported by BRAC NFPE Ill funds until BEP . 
Phase IV begins· In June 2004. In Phase IV, these schools' will be Integrated Into the larger BEP 
non·formal primary school operation. Interventions. In post·prlmary through this EJC fn.ltfatlve 
will provide information and strategic direction for mafnstreamlng the post·prlmary pro!lram tn 
the next Phase. 

6. REPORTING .ON THE EXPANDED EIC:: INmATIVE 

SRAC will, as·per. C1DA's request, report on the three outputs,above .as part of its current 
·reporting to. the Donor Consortium for NI'PE Ill, throi,Jghlts·seml·aMuat·Rrogress Reports. 
~for fund$ V)'fll q;mtlnue to be channeled through .Aga Khan Foundation Canada. 
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A.1 
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A.3 
A.4 

A.S 
A.6 
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A.8 
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B·l 
8.2 
B.3 
8.4 
B:S 
B.6 
8.7 

B.& 
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BRAC 
·Sttmmill:)'"l;tudget.ror.PoitPrimaryBaslc Education and 

Et)lnk MJnorlfy ·school 

Maich 1003 Ill l~flu-eb·201l;•f 

Acti01}'1 Amount in Taka 
Jrem Mareh2003 Aprll2003 

to MJTcl1 1ooJ 
.Efhnir, Minority Scliool '(Output J'&'l} 

Teachers Cost 2;036;200 13 ,123~00 

Siudent Books l!lfd ~upplies 772,120 4,801,000 

School rent and ·Cia,sS'room Supp!.ies 374,~00 3,212,200 

Materials Develppment 9,310,jl00 12,699,216 

Operational Expenses 9'55,500 17,5~ 1,000 

eoru)lltant arid Technical a$sis,tan'ce . 2;500.POO 

Rescll!ch ·and Monitoring 268,964 I .02~,532 

HO Managomcnt and.Logistlc:s E1CJ>.eJ)!ICS 941,375 3'596,363 , . 
Total or A 14,658;560 58;500;511 

P·ost Primary Basic Education (Output3) 

Material Oevolopmetlt 937;500 7,650,000 

Teacher Trainer 429,000 5,148,000 

Training & Workshop . 36-,523;000 

PrQgnumne lmP.lc:mentation and· Management 1,218,000 2,016,000 

Facilitatioo; Supervisionnd Monitoring .657,700 7,652,400 

Resi!lirch 31,200 360,000 

Instltutiomi.l linkage with other profcs~i'oDAl organi:mt 500,000 1,500,000 

StiPend for SIUdent &. Teachers 11s.ooo 5~700,000 
H.O Logistics and Management'Cost. 272,804 4,633,258 

Total. orB 4,201,204 71,181,,658 

Total 

Cost 

15,159,400 

5;513, 120 
3,586,600 

22,009,216 

18,496;500 

2:,500,000 

1.296,497 

4,537,139 

73,159,071 

8,587,500 

5,577,000 

J6;Stl,OOO 
J,zj,!,OQO 
8,290.1.00 

391,200 

2;000;000 

5,875,000 

4,906,062 

75,383,862 

I. Js,ss9,764 1 m ,683,)69 I t :'8~2,9331 

4;0t4,674 I 
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. Unit.Cost Number/ · 
.. 

Co~lin Taka 
Actioity TAka Maroh2003 April'2003 March2003· Aprill003 Tot81 Cos.t 

Martit 20 to-March 2004 
A. Ethiil< Minority School 

t. Teadien Cost 
1.1 T encltoili T Jll iriing (&l!ic 

Trllinlng) 24 dltj's 
T.k.4000 pi:f ~hor.pilr eour;e 4~000 1100 
(100 Toaob<r + 700 A~ T*Mr) 

1,000 1,6011,000. 4,000.000 5,600,000 

1.2 3 chiy nrimtatian oourse 
(before opening «:hbol) . . . 

400 48;000 l+O:o6o 168,o0o Tk:4ti P"" pcrsan per cfuy 12!)· 1 000 . . ... 
(700 Tcacl1cr + 700 Assil<lant TCSOh<!r) 

1.3 Rd'reilws c~ 1 d4yper mi;.Jiib 
F'leld bo.sed 
T.k.40 per_pel1!Q.Il per (D(ll]lb 40 4Qo 1,400 32,000 192 .• 000 224,000' 

(700 Teacher+ 70Q Msistam T~hec) 

1. 4 trNber Salazy 700 200. .700 1~0.000 .5,880,000 6,020,000 
n: 160 per lllOilth 

. 
1.5 ~~ Teaoher Salary. 300· 11.00 700 ·60,000 2;520,000· ·2,580,000. 

T.k.300 per m<mth 

),6 T .. oblng 'aid$ 11Dd llllli!uaJ 600 200 500 -120,000 300,000 420;0.00 

1.1 TeaCherS Sopplil>s 
. 

1.1.1 T encltei ll' .· : ~ 80 400 l,OQO 32,000, SQ,ODO 112,000 
.. 

1.7.2 Bound ~'J~oolc ' ·, . 0 40.0 7;6QO : 0 
.. 
0 D 

P.,r .8obno~per}\'al"8 No$ 

l. 7.3 B.all pen 3 6@ 8,400 1•800 •- 25,l00 v.ooo 
P..-~I per year lll'JAA 

L 7.4 Clip Fill: -6 
.. 
200 500. L,2oQ . 3,000 4,200 

l'er.S.cl1ool per C)ll:lc.l 'No 

L.7:S l'olding.Filc 6 200 soo· 1,200. 3,000 4,200 
Per Sdlool per. Cyc.le 1 No . 

Total or Tcacb~r Cost (l) 2;036,200 . !3,123)00 1s;1s9;i100 

l. Sll!ilellt Boola llld 11ipplles· 
1? • . l. Student Booi<S ( Gmdi:·l) . 
2. 1..1 Bangia Tc>.~ liool;(iiartl) li 5·600 .. 14,000 4'4.800 112,@ 

. . 
1~6.800 . .... 

2 .. 1.2 ~Ten~ll) i_o 3,600 14,000 56,000 140,000 1 :;s,ooo 

2. 13 Malli's 'fo.tbo_ok 8 S@ . . . l4,00!J 44,800 112;000 I 56,800 
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lhfriC&t Numb<:~ · "C&tln Taka 

ft<\m/A<:ti~ Taka Marth 2003 April2003. Marcll2003 April2003 Tota!C~ 
Marth 20 to MIUCh 2004 

2. 1.4 Math Worldiook IJI 5;600 14,000 78,400 196,000 274;100 

2. I . S Sbaliaj Palh s S600 • 14 000 . . 28,000 70,000 98·000 • 

2. 1.6 Plli!bashPariCbi.ii Workbook 14 5"~)(,.. 14000 78'100 196;000 274400 

2. 1.7 Stocy"~(Per~ool) 6pli lOU ~00 120000 .. . . 300,000· 420,000 

:z. 2 Studenl Booka (Gm.te.ID 

2. 2.1 Bangia Text boo~ 8 ·a·· I 9,C)QO 0 1~;~00 156'800 -·! . . 

2. 2.2 Bangi,.:Worl<book 14 0 19;600 D. l74,40Q 274,400 

2. 2.3 Maih\s Texl \roQk 8 0 19",600 0 156;800 156.800 

.. . 
l?4,400 2. 2.4 Malh's Wolkbonk H 0 19.~00 0 274400 . ' 

2. :z.s Maw ·r..,.ru;,.. Ouide . 20 0 19;600 0 392,000 Jn')OO ' . 

2. 2.6 S()cliiJ sfudles Text book 10 0 19,600 a. 196,000 196,000 

~· 2.7 SOciill stul!les w~ 14 0 19~600 ll ·214,40(1 274,4ll0 

2. 2.8 Soci.llhttio!W:Ceadlm Oulde lD ·a 
'• '• . 19,600 ·o. -3.92,000 392,000 

2.2.9 e · 11mwaal\ook . JIB. . . 14 0 19j600 0 274;~oo 2.74,!100 

:Z. 2.1Q Stq;y~ (4 <"Pie$~~~) 10 0 2;800 0 28,000 28;000 . . 

2 .. 3. StudcnJ SUppll~ . 
2. 3.1 Slate. IS s600 14,000 84 000 210.090 2~.060 .. . . . 

. 
49,000 2.3;2 Scale . • 3 5;600 14,000 .14,000. 35,0,00 . 

2.3.3 Hazd board 8 5;600 14;000 
. 

44;800' 112,000 156;800 

2.3.4 Wile dnrni!lg meet ·2 S;600 14,000 12',.320 30;800 43.1.20 

2:3.5 Slate pencil 0.2$ 16,800 168,000 4",200 42;000 46;200 
Per yC!Ir p<i Siniferl.l ll No!· 

:z.p; Wood pencil 
Per yearpc:r snubt 6 N~ 

!.SO 5:600 . . 84"000' • 8,400 126,000 134;400 

2.3.? e~se book 
. 

16i8oll 2..50 
Per year per Studel\t.l2.NOJ,, 

168_;000 42,(/00 42Q;~ 4ii2;qoo 

. 
2.0:oo sooli 1U,Qo.Q" ~.O<)(i 2:3,8 Pencil.sbarpner 14,000"· .3~~000 .• 

Per year per school 4 dozen . 
Total of Student BookJ 111d ruppli01 (l) .7nu.io 4.801.0.00 5$13.110 

l: .. School rollt md. Cll:is rnom:Supplfu · 

l:l Supp!<imd!WJ'-Raiilill& MaterialS 



Unit Cost Numbor/~titv Cost in Taka 

jncm!Aetivity Taka March 2003 Aprii2Q03 ~2003 Apri12003 T rita! C<>~t 
March 20 to March .2004 

3.1.1 Goookendra (JnUOlJII) 3.00 0 33,600 0 100,800 100,800 

Per )'ear per school 48 copies 

3.1.2 Stnry Book (Grode-n) 20.00 0 21,000 0 420,000 420,000 

Per · sc.hool 30 copic:11 per Cycle 

3.2. ClllSSioom Supplies 
3.2.1 Signb<md 150 200 500 30,0.00 75,000 105,000 

3.2.2 Blackboord. ISO 200 5<10 30,000 75,000 liD 000 
' 

3.2.3 Palnting·ofBlook boards 10 200 sao 2,000 5,0QO 7,000 

Per year 
3.2.4 Tnmk. 220 200 sao 44,000 110,000 154,000 

3.2.5 Floor M1l1 2SO 200 500 50,000 125,000 175,000 

3.2.6 Duster'(2 DDS P.-. Year) 6 200 1,400 1,200 8,400 9,600 

3.2, 7 ChaiJc 36 200 500 7,200 18,000 25,200 

3..2.8 Cllil.s~ rupplies 850 200 700 170,000 595,000 765,000 

B. SchiX>l rent 200 200 700 40,000 1,680,000 1,720,000 

Total of School rent and Cl..,. ru~m SUppHes (3) 374,400 3,211,-100 3,586,600 

4. Maw rials .De...topmenl 

4. 1. SuppiiOileii!Bry materials . 

4.1.1 Elhnit School (per School) 2,000 0 700 0 1,400,000 1,400,000 
4.1.2 Maln\!lre8m (per SthoOJ) 896 10,000 10,546 8;960,000 9,449,216 18,409,116 

4.2. Workslwp . 15,000 10 70 150,000 1,050,000 1,200,000 . 

4..3. Advooucy 200 •. 000 800,000 1,000,000 

Total of MAterials DeVelopm ... t .ll!ld Stipend (4) 9,310,000 .11,699,216 22,oo9.2 t6 

5. Op~ntlonal Rl)len•es 
5.1. S.tary and Benefits 
H.\ Satacy· ol'PO 

Tk.6000 per manlh 6,000 25 88 I SO,OOO 6,300,000 6,450,000 

S.l .2 SaJsry of Team lnchw'ge 7,00Q 30 30 210,000 . 2,520,000 2,730,000 
Tk. 7000 per monlh 

5.1.3 Salary of Regional M!lllager 6,000 s 5 30,000 360,000 390,000 

Tk.l2.000 pcrmonlh (50%) 

• 
5.1.4. &lary ofRegiorull Sc:ttor Speeialillt 8,000 s s 40,000 480,000 520,000 

n.&,ooo per month 

5.1.5 Salary of Quality Manager 4,000 s 5 20,000 240,000 260,000 
Th.8,000 per monlh (S~Iii) 

5.1.6 Salary of Team Office Ao;:countant 1.~00 30 3.0 45000 • • 
540,000 585.000 
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Unil Cot! Number · 
.. 

Cost in Taka 
ltcn/Acti'iity Taka Mlirch 2003 April2003 Match 2003 April2003 TOlal C'nst 

Mlirch 20 toMarcl>2004 
Tt.6,000 per man!h (25%) 

s. I. 7 5AJarY of S=ice Sll!ff 3,000 30 30 90,000 1,080,000 1,170,000 
11<.3000. p<:r nionlh 

5.2..Tra•elling & tml5p0rl!.tia.i 1,500 70 133 ros·.ooo 2J.8S,OOO 2,490,000 

s.J. suilftramms & o.:,·clopm<n• 10% - - 49,500 1 .~·,ooo 1,093,500 
10%ofso.Wy 

5.4. Office Rent and UiiliU"" S,OOO . 30 30 1.5(),000 1,800,000 1,950,!100 
n.s,ooo per month 

5.5, Ofll«: &tatill!ierit!S ami SUpPlies 1,000 .30 .30 30000 
• • 360000 

• • 390000 • 
lk 1000 per month . 

5.6. G:en!:ml ~.amdMaint"'l~•ce 1,200 30 30 36000 • 432,QOO 468,~) 

Tk.1200 per month 

Total Op:ontiond •.xpenJOJ (5) 955,500 17,541,000 18;496,500 

6. COMult.inl and Technical~ 0 2,500,000 l,SUO,OOO 

7. Reseorcll omd Monitorinil 2% 268,964 1,021,532 1,296;497 

S HO M.anagomenliJDd Logistks ~emcs· 

7%ofabovio - 7% 941.375 3"596,363 4,537,739 

TOtal of A 14,6!18,.560 ss.soo,su 73,11i9;071 



SL A<1ltityl 010110..1 0-INeo A,.,OUalt.T•b 

"" 1- (Tilia) - Ap<l·' lobrdl Aprii21!Gl Total 
2llGl ~ ~ .. M1rdt lOOt c.o 

•• llulfa•t tot'"' Mftwr ._.. ~--
Acdvllln' fot 121 ...,..,. '*' p•suwt ............. 
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