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Abstract

Listening comprehension is the primary channdeafning a language. This study tried to find
out the difficulties/problems face both the teashard the students in terms of listening skill in
the classroom at Secondary level Education in Batggh. At secondary level education CLT
(Communicative Language Teaching) approach is diited and the students and teachers are
asked to practice all four skills equally to deyetbeir communicative skill. But only speaking,
writing and reading skills are given maximum impote. The teachers are avoiding teaching
listening skill to the students. The study focusedteachers and students problems in terms of
teaching and learning listening skill in the clagsn. Five research questions were developed to
find out the problems. Sufficient data and inforimatwere collected from teachers’ and
students’ opinions through questionnaire, FGD dadscobservation. Both the teachers and the
students of Non Government Secondary high schools part in this study. After collecting the
data, it was analyzed and the findings came. Thdysdiscovered some reasons that were
helpful to find out the answers of the problemssd&h on the findings, conclusions and

recommendations were made.



Chapter 1: Introduction

1.1General Background

In Bangladesh the approach to teaching-learningngflish has undergone radical changes over
the past two decades. The objectives of learningliEh have been changed radically. The
necessity of learning English is needed for worttevcommunication. It is unquestionable that
English is the language for trade, commerce, jolketamedical assistance, higher education or
access to information. Being able to use the lagguar effective communication in real life
situations locally and globally has become the primrpose for learning English as a foreign
language. As English is skill based subject efiecttommunication depends on how much
competent a person in four skills such as listengpgaking, reading and writing. To give equal
emphasize on the four skills CLT (Communicative duasmge Teaching) approach is the best
approach. Considering this learning need, the eguatiopted Communicative Language
Teaching (CLT) from primary to higher secondaryelsv A communicative curriculum for
secondary level was introduced in 1996.The Nati@thlcation Policy (2010) also emphasizes
the learning of English for communicative purpos&be successful implementation of a
language curriculum, especially a communicativeglege curriculum, depends mainly on

properly trained teachers.

There are four basic principles of CLT approachhsas i) personal engagement ii) interacting
co-operating iii) using four skills in real lifetaation and iv) learning by doing. In CLT
approach four skills will be taught in integratedyand by practicing the four skills equally the
learners will be efficient in English. But in ouecondary level education only two skills are
practiced. So the purposes of introducing CLT apg@inas not achieving here. On the other hand
the teachers and the learners are not getting énchnce to practice the four skills. They are
exam oriented. In the examination only reading anding skills are tested. So, they are
avoiding the two major skills especially the ligtenskill. This avoiding tendency is the main
barrier of developing our students’ English. In ewdo communicate orally in English,

development of listening skill is a must.



In terms of communication, listening skill playsviéal role because another powerful skill i.e.
speaking skill is interrelated with the listeninkills Communication means to exchange the
thought, feelings, emotion, opinions, sorrow, happs etc. to the others through language. The
student has to learn not only the forms of theifprédanguage, the sound segments, the word
forms, and the sentence structures but also toarttevith context of words to act the possible
meaning. English is not a content based subjebera skill based subject. In our secondary
education sector, to do well in English languagestudents have to pay equal attention to learn
all the four skills. But the scenario is differenThe teachers of secondary level are avoiding
teaching their students listening skills and spaglskill. On the other hand the students are also

neglecting the two vital skills. So, in the longirthe quality of teaching English is falling down.

The Ministry of Education (MOE) has taken some @&xie measures to train the secondary level
English teachers to provide them with updated tegctools and techniques as well to reform
the national curriculum to help students mastesaits of skills whenever it comes to English as
a Second Language in Bangladesh. Besides the GobBangladesh some NGOs and others
projects are also trying to train the teacherseabadary school. For example, BRAC is one of
the NGOs, is trying to provide the qualitative miag to the secondary level teachers. After
receiving the training, they are requested to iyget what they learnt from the training session.
The teachers are receiving training again and ajgatirin school i.e. in the classroom they are
not implementing the training. They are taking tfess by following traditional methods. CLT
approach is not implemented. They are supposeatthtthe students listening skills with the
others three skills but reality is different. Lisieg skill is neglected. So the goal of curriculign
not achieving. Actually, where are the problems ahet are the problems? The purpose of my
research was to find out the challenges or diffieslin the classroom that are really the barriers
of teaching listening skill.

However, from my observation so far | notice, so&chers consider listening as the easiest
skill to be taught (but they are not teaching thuelents). Most students think it is difficult. This
contradiction points to the fact that there are s@spects of teaching listening that need to be
explored. Students’ burden in listening comprehmmsictivities does arise from difficulties in
decoding the signals. In normal experience in motioague, language grows in context,



whereas for foreign language, context must be edediecause the more knowledge about the

situation the more readily the language used.

This made listening one of the most challengindisskbr students and teachers to develop and
yet one of the most important. The study found thet problems of both the teachers and the
students in terms of teaching and learning therisig skill.

A significant number of researches have been adeduin reading and writing skill, the
researchers (Morris & Leavey, 2006; Linebarger,12a8unsaker, 1990) have been identified
that for human learning and development listenkiy kas played an important role. Listening
is the key to all effective communication, withdbe ability to listen effectively messages are
easily misunderstood — communication breaks dowhtha sender of the message can easily
become frustrated or irritated. The mismatch situmatan createAccording to Howatt & Dakin
(1974), listening which is the ability to identind understand what others are saying, involves
understanding speakers accents or pronunciatiamrgars and vocabulary, and comprehension
of meaning. It involves more than simply hearingsténing is an active process that constitutes
the construction, retention and reaction of meatfiad) is assigned to information. So, the ability
to listening skill depends on understanding theakpes pronunciation, the grammar and words
used the speaker and the message that the speakts to disseminate. The listener has to
maintain the process to get the message. If thenbs overcomes the process successfully, he
gains the ability of a good listener. In this cocten Rachel Naomi Remen has said,(cited in
Skills You Need, 2011-2014Yhe most basic and powerful way to connect to haoperson is

to listen. Just listen. Perhaps the most impdrtdnng we ever give each other is our
attention.” It is clear that listening is one kind of ability listen effectively to receive message
accurately in communicative proceSo the ability of listening skill in foreign langge does
not come in a day. To be skilled in a foreign leeqggei the listener should spend time because this
is not our mother tongue. So to acquire a foreagrgliage it should be practiced like our mother
tongue within a homogeneous speech community. @&akothe main place to practice the
foreign language like English. In this connectidailbert (2005) found that K-12 students spend
between 65% and 90% of their school time in leagnwhich is achieved, in fact, through
listening course. Research has found that impromeimeistening skill has a positive effect on

other language skills: reading, writing, and spegkiBut in Bangladesh application of this



theory is very challenging because the teacherssamtknts should speak English to create a
homogeneous speech community which is a rare wituatFrom the above discussion it is easy
to understand that listening is a challengind skilearn English. The challenge is not only for
the students but also for the teachers. It wasfliletp find out the reasons of avoiding the

listening skill in the classroom.

1.2 Context

CLT approach has been introduced in Bangladesabsy since 1996 (National Curriculum and
Textbook Board [NCTB], 1996)CLT approach is the combination of all methods. For
implementing the CLT approach in Bangladesh, thera change on the approach of the
English teaching learning methods. The teaching&mglish is emphasized on the function of
language as a mean of communication. The learneus forhowto use the language and not on
what the language is. The curriculum does not conceaimiynon the linguistic understanding,

but it aims to make students able to use the laggyappropriately in daily conversation. As a
result, the need for the listening competence faently attracted considerable attention.

Consequently, communicative approaches are progodseiused in teaching learning method.

However, some observation and researches in tliedfeEnglish teaching in Bangladesh have
found that the teaching of listening skill is stdisappointing and needs to be improved.
Although students have mastered the basic elenoériEsglish grammar and vocabulary, their
listening comprehension is often weak. Through esysttic study of Basic English teaching
stages started at university. The real thing isttim@ugh studying the students are able to use the
reading, writing and translation in integrated way their listening and speaking capabilities
have been left behind. The main reason is the stadage not getting chance to practice listening

skill in their academic education system.

Listening is so important that many top employeave gegular listening skills training for their
employees. This is not surprising when we condidatr good listening skills can lead to: better
customer satisfaction, greater productivity witivée mistakes, increased sharing of information

that in turn can lead to more creative and inneeatvork.



Good listening skills also have benefits in ourspeal lives, including: a greater number of
friends and social networks, improved self-este@h eonfidence, higher grades in academic
work and increased health and wellbeing. Studesgehshown that, whereas speaking raises
blood pressure, listening brings it down. In acadecareer the students are giving more
emphasis on only receptive and expressive skidlgeading and writing. But it should be on the
speaking and listening skills. In (2009) a studydiacted by Yalcinkaya, Muluk and Ashim,
they have showed that the foundation of reading ariting skill is built upon speaking and
listening skill. In this regard they have showtkeir argument that written language skills
hardly develop without realizing the infrastructwiea language — the sounds. They have also
argued that listening ability strongly influencgseaking, reading and writing ability. Actually
the research indicates the importance of listenmdenglish as foreign language learning.
Another study showed that adults spend an averag@% of their time engaged in some sort of
communication, of this an average of 45% is spesténing compared to 30% speaking, 16%
reading and 9% writing(Adler,2001).

Though there are a lot of benefits of listeningdlstie teachers and the students are avoiding the
most important skill in terms of learning English @ foreign language. The English for Today
books has been designed in such a way so thae#uohdrs and the students can practice the
listening skill. Even then the teachers are avgdhe listening skill. The study therefore wants

to investigate to find out the reasons of avoidimglistening skill in the classroom.
1.3 Purpose of the Study:
The purpose of the study was to
1. Search and find out the problems the studantsin the listening class.
2. Find out the problems the teachers face whtéstening skill to the students.
3. Know the teachers’ attitude toward the ligtgrskill.
4. Find out the problems in the English for Tptaoks related with the listening skills.

5. Search and find out the problems with théstéar teaching listening skills.



1.4 Significance, Scope and Delimitation
1.4.1Significance

Listening is the most frequently used form of laage skill (Thanajaro, Metinee; Shrum, Judith,
2000), which plays a significant role in daily conmmication and educational process. It is the
basic bricks and mortar of a language acquisitkrmshen (1992) has argued that language
acquisition highly depends on the decoding proadsmaking sense of incoming message.
Language acquisition never accrues without acaefiset comprehensible language input (Rost,
1994). In this regard Nunan suggested that listemnthe gasoline that fuels the acquisition
process. So without acquiring listening skill thideys skills, others skills cannot be learn in
proper way. But in our secondary Education Sedcstening skill and speaking skills are

avoiding by the teachers and the students.

This paper brings the attention to profound andicali skill in language learning, namely
listening with a particular focus on EFL learnimgBangladesh. There is some initial evidence
demonstrating the development of listening skilhieh leads to the efficiency of second and
foreign language development. The developmentsténing skill depends on the teachers and
the students. If the teachers of secondary leaeht¢he students listening skill, the students will
learn the listening skill. The study has found some problems that are hindering the listening
skill development in Bangladesh. The outcome of shaly is expecting to provide empirical
evidence that will be useful to teachers of Englisinguage in the classroom, curriculum
developers as well as textbooks writers. Theystaoh help second language teachers to realize
that mastery of a language rests on the abilitiisten well, understand the speeches of other
people, and the ability to communicate effectivaliis realization will make teachers discover
that through the listening skill the students cavelop their English. The listening study
therefore made some useful suggestions which wdberage second language teachers to use
different materials in developing the English Istegy and speaking skills of their students at the

Secondary Level.



1.4.2 Scope and Delimitation

The scope of this research study is to find outatteas where the teachers and the students face
the problems or difficulties in terms of learningténing skills. Though there are a lot of
research has been conducted on language learmngfexw researches have been conducted in
this area. So in this sense, the researcher getarace to research in this area. Delimitation of
the research is the following areas- Time limitati@accessibility in the Secondary Schools,
Small sample size, confidential information colient unavailability of respondents during my

need.

1.5. Research Questions:
1.5.1. General Question

1) What are the teachers’ attitudes to teachnlisteskill in the classrooms at secondary level

education in Bangladesh?

1.5.2. Sub Questions:

1) What are the difficulties the students facéhm listening classes?

2) What are the difficulties the teachers factetizh listening skill?

3) What are the teachers’ attitudes to listenkily?s

4) What are the problems of listening lesson givetihe English for Today books?
5) How the curriculum and the examination systeencaiferent?

1.6. Conceptual framework, theory and Hypothesis

Students spend a large portion of the school dagning. They listen to announcements, to
classroom instruction, to peers and to various alcpersonnel. Students with good listening
skills are generally more successful than theirp®dio are passive listeners. But this listening
skill follows some theories and methods such asten, Behaviorist theory, Mentalist theory,

Innatist theory Grammar Translation methods andiduwdngual method etc. Krashen brings



listening-based methods together through the natfolcomprehensible input’. He claims that
‘acquisition’ can take place only when people ustird messages in the ‘target language’
(Krashen and Terrell, 1983). Listening is motivabsdthe need to get messages out of what is
heard. Foreign language learner acquires a newudaeg by hearing in contexts where the
meaning is made plain to them. Ideally the spebely hear has enough ‘old’ language that the
student already knows and makes enough sense igotitext for the new language to be

understood and absorbed. How the teacher getsehsage across is not particularly important.

Behaviorism derives from the work of the famousgb®jogist Skinner (1975).According to the
behaviorism theory; every utterance is producedh assult of some kind of stimulus. Such
stimulus could be internal, physical or verbal. Egample, language response to hunger which
is an internal state could be the utterance, “Illamgry”. For a child to learn to make such a
response, his attempt at producing the piece ajuage will have to be reinforced, and if

reinforced, would likely lead to further utterances

For listening the message the learners involve Wightwo processes such as bottom up theory
and top down theory. It is also called listeninggass model. Before applying the listening
process model the listeners should take preparafontaking preparation they should follow
the three stages such as- i) determine the Ligie@wal(s), ii) analyze Listening context and iii)
address the influence of Listening filtefe listening goals involve people, settings arsttsa
purposes. Because goals are varied and incorploo#tteverbal and non verbal components, and
effective listeners must determine if the immedigtal is (Thompson, Leintz, Nevers, &
Witkowski, 2013, p. 230).For example, discriminaticomprehensive, evaluative, appreciative,
empathic and interpersonal. For effective listerumglerstanding the context is very important
(Thompson, 2013, p.231). For example, who is ptasgithe message? What is the occasion for
delivery of the message? Why is this presentat@ingomade? For whom is the message being
presented? The third step of preparatory step &ltress the Influence of Listening Filters for
example- Listening filters are internal and extérfaetors that influence all aspects of the
listening situation. They affect the listening pess; thus, it is imperative that the effective
listener take inventory of them and, before theefisng event begins, find ways to address them.
Some of the many listening filters are: culturetdning style, age, brain dominance, physical

condition, atmosphere, psychological states et¢hisregard Krashen (1987, cited by Larsen-



Freeman &Long, 1991) believes that a high affecfilter inhibits acquisition, whereas a low
affective filter promotes it. In this regard Kras@®89) identifies materials which tend to lower
the affective filter as "comprehensible input opits of real interest” (p.29), that is, by and
large, a hint if not direction, authentic materials

The Integrative Listening process Model does warkle basis of the following five distinctive
components i) receive, ii)comprehend, iii) intetpiig) evaluate, and v) respond(Thompson et
al.,2013, p.232) .

From the above theories it is clear that for laggra language the students and the teachers need
motivation, a good teacher (or guide) and leartopgloing. Here, for the students the teachers
are the teachers of the secondary schools. Andetwhers learning the teachers may be the
trainers from whom the teachers are receiving thaing. So, when the learners face any

difficulties the teacher and the trainers will h&ip learners to learn the language.

1.6.1 Hypothesisinconsistency between curriculum and examinatiagtesy is the main cause

of avoiding listening skill at secondary level edtion in Bangladesh.

1.7. Thesis Outline

For writing the research paper the researchervislisome stepsThe researcher divides his
research paper into some Chapters. The researeh jsayritten by the researcher on the basis
of the following Chapters. The chapters deal widme sequential ideas and outline of the study

to the reader.

Chapter 1: It is the first chapter and it provi@delsrief outlines about the research and the thesis,
including the background of the topic, context #pecific research problem, and associated
research questions and purposes of the study;aatigt, Ithe significance and delimitation of the
research. It gives the ideas about the researchr papd controls the whole process of the

research.

Chapter2: Chapter two is related the study in neviliterature. Here the researcher studies
some related literature and gets the ideas abeugalp and scope of the research and finally

provides the summary of literature review.
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Chapter 3: This chapter describes the processsigiag the whole materials and according the
materials how the researcher moves to fulfill theppse of the study. Here, the researcher
designs the materials favutlines the research methods for this study by bioimmg both

gualitative and quantitative techniques. It progidebrief description of selection of the study
areas, the target peoples, attitudes, the datactiolh methods and analysis along with the

limitations.

Chapter4: It is the result chapter and here theareber shows the information that he gets
according to the questionnaire. According to thiingsinformation data is written here. The
researcher only puts the data here according taulestionnaire for both the teachers and the
students.

Chapter5: This chapter discusses and analysesathefrdm the result chapter and according to
the discussion and analysis the findings comes. égee the researcher matches the findings
with the purposes of the study. It reflects onriagure and problems of the study and explains in
detail the challenges of listening skill, the barsi to policy implementation, and prospective
areas of participation. The chapter is divided wo tparts. While part one elaborates these
findings from the perspectives of the target pepplader study, part two presents the data

obtained from interviews and focus group discussiwith participants and class follow reports.
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Chapter 2: Literature Review

2.1. Introduction

It is one kind of intellectual cultural to studyteliature before starting a research. Related
literature is always helpful to find out the gapghe respective areas. The literature becomes an
input to the analysis and planning the researcystLliterature is also helpful for gathering
conceptual knowledge in the relevant field. Thesaesher also reviewed a good number of

literature related to the second language learanthlearning listening skill even its problems.
2.2. Review

In our country English language is treated as ars®danguage and everyone wants to be
competent in this language. But the competency mewmes by practicing only two skills. If

any student wants to be competent in English laggwspecially in communication he/she has
to be competent equally in four skills. While Hyn{&872:159 cited in Abedin, M. M. , Majlish,

S. H. K., & Akter, S. 2009) mentioned ‘communigaticompetence’ as the aim of language
teaching, Richard and Rodgers (2001:159 cited iadily M.M. et al 2009 ) have explained the
as communication”. Chomsky regards language theoryerms of ‘homogeneous speech

community’.

From this theory it obvious that four skills areuatly important for language learning and for
practicing the four skills the learners need a camity where the students and teachers speak in
the same language. The target language is Enghshim the classroom the medium of
communication is English. But in Bangladesh thiensgio is absent. Only some English
medium schools are following the theory. Almost tak nongovernment high school English
teachers do not follow the theory. They are usiegdali language in English classes and the
students are also following the teachers. As altrésmogeneous English speech community is
not created there. It is one of the main barridrstadents listening skill development. The
teachers are the model of the students. In therdam the teachers are not speaking English and
the students are deprived from listening Englislrédver, outside of the school in Bangladesh
the learners are not getting the chance to pratittaing skill because the community where

he/she lives, all the members speak Bengali.
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The main purpose of listening language skill isctimmunicate in real life situations. For
successful communication listening skill plays talrole. So the development of the listening
skill is very important. In this regard, Rixon (¥8said, “The aim of teaching listening
comprehension is (or should be) to help learnefSnaflish cope with listening in real life. One
of the main reasons for getting students to listespoken English is to let them hear different
varieties and accents — rather than just the voidgeir teacher with its own idiosyncrasies. In
today’s world, they need to be exposed not onlpre variety of English The second major
reason for teaching listening is because it hdlpdents to acquire language subconsciously even

in terms of native English speakers’ communicati¢as cited in Abedin, M.M. et al 2009)

According to the researchthis is the language learning theory and applicédniall language.

In Bangladesh this theory is not fruitful in theckground of secondary education. Though the
curriculum and the syllabus have been designecherbasis of this theory, still it is confined
within the papers. But it is one of the principtd<CLT; EFT book is designed in such a way. So
what is the barrier of implementing of CLT approackhe problem is with the implementation
the theory. The contents on listening that are igexV in the EFT books are not teaching
properly in the classroom. The teachers and thdests are using the Guide books in the
classroom. Both the teachers and students aret mserhited. Listening and speaking skills are
not tested in the examination so, they are avoidmege skills. So students are not taught the
listening within the real contexts. Result is natisfactory. After completing their education they
are not able to communicate in their real life aiiton in English. If they practiced the listening
from class six to ten, they would be able to comicate in their real life situations and they
could be able to catch different varieties and atscthey would be the global speaker as English
is a global language. In this regard Richard (18P@houghtthat the listening selection
depended on the purpose of listening task. On #seskof listening purpose, interactional and
transactional listening could be referred as wédindergrift (2002:2) has explained the matter
as: Interactional use of language is socially dednexisting largely to satisfy the social neefls o

the participants; e.g., small talk, and casual eosations.

To achievehe research findings of this study, language legratrategies are also important in
learning listening skills. According to Chamot (B)0learning strategies are procedures that

facilitate learning and are conscious and goalasirihExamining students’ learning strategies can
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help gain insight into the Meta cognitive, cogretivsocial, and affective strategies used by
second language (L2) students. Less successfutrggidan be taught strategies to help them

become better language learners (Chamot, 2005).

This theory describes the strategy of learnenmsieg process of second language. To facilitate
second language learning in the classroom theitoil should follow the teaching procedure
according to the learning strategy of learnersiendlassroom. Teacher should know the learning
strategy of learners and set the goal of the lesattiout setting the goal of lesson the learning
will never fruitful. So teacher should follow theM8RT (Specific, Measurable, Achievable,

Realistic and Time bound) lesson plan for teacimnge classroom.

Listening is an interactive complex process wheeeléarners interpret with what they know and
what they are hearing. From schematic point of viemvolves the connection between the
background knowledge and the knowledge currengy thre acquiring. The role of Listening
skill is to make a connection with the learninggass. In this connection, Vandergrift (2002:2)
have said: Listening comprehension is ...an interadtterpretive process where listeners use
both prior knowledge and linguistic knowledge irdarstanding message. The degree to which
listeners use the one process or the other wilexd@pon their knowledge of the language,
familiarity with the topic or the purpose for lisiag. Listeners’ role is not just to hear. Actually
listening involves comprehension. In this respe@f1984: 345-48) has said that in listening
comprehension there would be a context and withencontext there would be five components
such as sound discrimination, grammatical structuetention, stress and intonation and
vocabulary. So listeners should be able to recegtiiz sound, word meaning and grammatical
structures and they should have attention to tesstand intonation. He has again added that

students should be conscious about the socio-alitontext of the exposed content

The procedure of teaching listening and reading skialmost same. Listening skill had been
traditionally treated as receptive skill. It recagrprocessing input. Like reading skill listening
skill follows the bottom-up and top-down processthis regard Rixon (1986) have mentioned
that in the 1950s listening was based on “sepdmailding blocks” of the language that are the
sounds, words and structures. It was a parts-tdevlyoproach where the listener moved from
sound to grammar and vocabulary and finally to glohessage. The model gives emphasis on

understanding the sound first, after that theristdries to understand the words and finally tries
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to match to sentence with its structure. In theotly the listener follows the strategy step by step
like a building. As the learners give more emphasisevery word for understanding it is
challenging for the learners. When they fail to enstbind all they word they think that they are
unsuccessful learners. This is quite opposite ti¥@apeakers. In this connection Rixon have
said “native speakers do not rely entirely on wiatir ears tell them, but fill in parts of the

message, usually unconsciously, according to wiest ¢xpecto hear” (Rixon, 30).

On the other hand the top-down approach is the sipof bottom-up approach. It is more
effective than bottom-up approach. The listenesy in important and active role here within
the context. In this approach the listeners gegeththings at a time i) prior knowledge, ii) back
ground knowledge and iii) contextual clues. Andarand Lynch have said that the listener has
to construct “a coherent interpretation” (Andersord Lynch, 1988: 11) by linking what is said
with what is known and then inferring, or interpmgt the message. As a result, the listener
creates “a mental model”, which is the listeneeésspnal representation of what he has heard, by
combining previous knowledge and experience wighjtist received input. Anderson and Lynch
(1988: 11) referred to such listeners as “activedehdouilder.” To arrive at such listening
comprehension, they suggested that three sourcden@kledge are needed: schematic or

background knowledge, context and systemic knovdedg
2.3. Summary

The purpose of the research was to explore thegabof the teachers and the students face in
the listening classroom. The researcher’s study avgsalitative study and for this reason the
researcher tried to review the qualitative reseditehature in this field. But in the research diel
there were a few numbers of the qualitative meth@is the researcher followed the both
gualitative and mixed studies. Little number oéddtures found regarding the respected research

field. By reading the literature the researcherol@d the mental faculty.
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Chapter 3: Research Design

3.1. Methodology and Research Design

This study addressed the following research questibat included in the chapter 1. Why do
teachers avoid teaching listening skill? Whattaeeproblems the students face in the listening
classes? What are the problems the teachersddeadh listening skill? What are the teachers’
attitudes to listening skill? In order to find dbe answers of the above questions the researcher
took some steps one after another and went to dlkfields physically. He observed some
classes and applied the semi-structure interviethoas as his research is qualitative one. In this
regard the researcher asked some questions tecedlcbers and the students in the schools.
Because the problems are in the classroom whilewimg the listening class. Through this
gualitative approach the researcher tried to fintd the problems through the FGD with the

students and the teachers.

Qualitative research isised as an umbrella term under this umbrella sootieitees and
strategies were followed by the researcher. Acogrdo the Bogdan and Biklen in qualitative
research data are termed soft because data arerigkbrpn detailed description of persons,
places, and their conversations; and they arewlateh cannot be handled with statistical tools
(Bogdan & Biklen, 2007)in qualitative research the researcher got chamoax with the actual
experience subjects in which their beliefs andydaittivities were portrayed in a particular

setting.

The researcher followed them and went to schoots cnlected data. At first the researcher
made a relationship with the head teachers andrsotieachers. Then he shared with them
purpose of collecting data .The researcher for beekesearch took schedule and date according

to their time.
3.2. Population

The successful teaching always depends on thédeaand the students. When the teachers’
and the students face any difficulties, the leaymill be hampered. On the other hand, teachers

subject based knowledge is a factor to teach thests in the secondary level education. To
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know the teachers’ background the researcher kepieation on the research paper on the last
degree of the teachers. To explore the teacherssamtents problems in listening skill the

researcher set the questions for the studentshaneachers.

The study was carried out in non Government hidiosls in Bangladesh located in different
districts. All the high schools located in ruradar The study also carried out in a BRAC training
centre for teachers’ interview by questionnairee Tarticipants were the teachers and the
students. The number of the students 8&asnd the number of the teachers was 70. Both the
teachers and the students participated in the sflidly researcher studied at five schools for
students’ interview and FGD. The names of the sisheere Nowdapara Hamidpur Pilot high
school, Nowdapara girls’ high school, Motiabil higithool, Mohanganj high school and
Dhopaghata high school. All the high schools werglan Rajshahi district. For teachers’
interview and FGD the researcher selected five BR&@rning Centers (BLC) such as the
Uttara BLC, Pabna BLC, Dinajpur BLC, Rajshahi BL@da\atore BLC. The participants took
part in questioning and answering sessions, FoecaspEDiscussion and triangulation sessions.
For getting the actual scenario of real classrobenresearcher observed ten classes from ten

schools in Rajshahi district.
3.3. Survey instrument

To collect information, the researcher developedstjannaires for interview and Focus Group
discussion (FGD) for both the students and theherac The questionnaire for the students and
teachers were multiple choice questions along wpbn ended questions. In the open ended
guestion the teachers were given the scope to pocate their valuable suggestions in the
guestionnaire. Both the questionnaires were prejparsuch a way that helped for a comparative
study. To get the real information the researclesighed a class follow up checklist. For data

analysis, a common statistical tool like descripttatistics was used.
3.4. Procedure and Timeline

The research was to be conducted with the teaemelthe students of different school. So the
researcher decided to collect the data from thdestis and the teachers. In every school the
researcher went several times. In first visit tagearcher met with the Head teachers and the

other teachers in their school and told them thpgmes of going there. When they allowed the
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researcher, he collected the data from the studentee same way the researcher collected the
teachers’ information from the different corner B&ngladesh through five BRAC Learning
Centers. The teachers came to BRAC Learning Cdotreeceiving training and by taking
permission from the BRAC authority the researchentwthere and collected the information.

The total duration of collecting data was one month
3.5. Data collection

Data were collected by the researcher within threogeof a week from first week to third week
of February/14The semi-structured questionnaires were givendddhchers in Rajshahi BRAC
Learning Centre, Dinajpur BRAC Learning Center, ialBRAC Learning Center, Natore
BRAC Learning Center and Uttara BRAC Learning Cerand Students FGDs and interviews
were taken from Hamidpur pilot high school, Motiabigh school, Mohangonj high school,

Dhopaghata high school and Nawdapara girls’ hidgiostin Rajshahi.
3.6. Data processing

After collecting the data, the researcher tranechitanalyzed and interpreted every interview.
For FGD the researcher had to listen to the reagain and again and then transcribed it. The
researcher took into account the overall opinibmodk huge time to analyze the data and come

to conclusion.
3.7. Limitation, Consent access and human participds’ protection

Limitation: For every research there are some limitation ke, researcher faced some

difficulties with the following areas-

Resource Constraints: For an effective researah,rédsearcher needed manpower. As the
researcher is alone, it was difficult for him tomage everything. So, the result might not come

easily.

Time limitation: Time is another factor to compldtee research smoothly. As the time was
limited the researcher did the all task quickly, 8w impact of quickness might hamper the

research study.
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Accessibility: During collecting the data the sohauthority and the teachers were firstly not

agreeing to receive the researcher in their school.
Small sample size: Due to time constraints, thepdagize was limited to small size.

Confidential information: Confidentiality of dataas another important barrier that faced during

the conduct of the study. Every organization hag thwn secrecy that is not revealed to others.

Scarcity of secondary data: Necessary recordsjqatioins were not available. That constraint
might narrow the scope of the study.

Unavailability of Respondents: The students and tdechers were busy for other works.
Therefore, they did not contact properly alwayslyCior data collection the researcher went
their schools several times and according there tihe researcher gave the interview and
collected data. In the same way for students’ F@®researcher communicated with the Head
teacher of high school but their internal probletwgas not possible to collect information in the

first particular visit.

Consent access and human participants’ protection Here the researcher asserts that, the
outcome of the study will implement only for wekanf the students and teachers of Bangladesh
and it is a part of MA in TESOL course. It will nbé implemented for any harmful activities for
any student.
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Chapter 4: Results

In this chapter the researcher presents the resiuttee research. The researcher conducte
research with the 7teachers an85 students. So he discusses their perception artddattall
together according tahe questionnaire of the students and the teach®rs.result, the
researcher jot down éccording to the tablone by one then he jot down result according tc

open ended questions and F

4.1. Result from Teachers’ Questionnair
4.1.1. Listening English is an important skill in learning English languag¢ (Table 1:

Teachers’ opinions regarding listening <)

The researcher asked the statement to the teachiarsw the importance of listening English
learn English languagémong the70 teachers 53 teacheagreed strongl with the statement.
That indicated 76% teachessongly agreedthat listening skill is important for learning Ersil.
On the other hand, 28 teachers onlagreedwith the statement and among them only 1 tea
was neutral with the statement. That was indic#tatlamong the 70 teachers only 1% teac

wereneutrd and 99% of teachers werefavor of the statement.

80% 76%
70%
60%
50%
40%
30% -
20% -
10% -
0% -

1%

Strongly disagree

Strongly agree Agree ‘ Neutral ‘ Disagree

Figurel:Teachers opinionsbout the importance of listening s
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4.1. 2 Listening skill should be taught in the classroomd learn English Languag. (Table 1:
Teachers’ opinions regarding listening <)

The researcher set tiecond statement to know the present status dfiteatistening skill in
the classroom. In this regard he asked ttwhether they should teach listening skill to

students in the classroonmihere were70 teachers and amongeth there were6 participants
(52%) whostrongly agreedvith the statennt on the other hand, another participants (47%)
agreed with the statemen$o total (52%+47%)= Y% participants was in favored the
statement. They accepted the truth that listeskilyymust be taught in the classroc« The rest

of the participants (1%) were neut

1%

B Strongly agree
Agree

m Neutral

Figure 2: Teachers opinions of teaching listenkill in the classroon
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Table 1: Teachers’ opinions regarding listening ski

> = 3 > 9
Information B < = < a @ 0 %

g g g g g | ®
N S T ST = S = B =

Listening English is an important skill 63 |76 |16 |23 |1 |1 - - - |-

learning English language

Listening skill should be taught in the 36 |52 |33 |47 |1 |1

classroom to learn English Language.

You should teach your students listening skB5 |50 |32 |46 |3 |4

in classroom by following EFT books.

Listening skill should be tested in the examp. 3347 |30 |43 |1 |1 6 |9

Our exam system is not authentic 2028 |26 (37 |9 |13 |13 |19 |23

4.1.3. Using EFT for teaching listening skil{Table 1:Teachers’ opinions regarding listening
skill)

The statement was set to know whether the teadbléya/ed the EfT book to teach the students
listening skill in the classroom. Among the 70 tesrs there were highest number of (50%)
teachers whatrongly agreedwith the statement and 46% teachers who aglseedwith the

statement. Therefore, 96% teachers were in favdhiefstatement. On the contrary the lowest
number of students (4%) was neutral. So, among toéal number of students most of them

believed that for teaching the listening skill trehould follow the EfT books.
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B Strongly agree
W Agree

= Neutral

Figure 3: Using EfT for teaching listening skilltine classroor

4.1.4. Listening skill should be tested in the examation (Table 1 Teachers’ opinions

regarding listening skill)

There were 70 teacheasd the researcher asked them to know whetheniligteskill should be
tested in the examination. Among them highest nurabéhe teachers (3iwho agreed strongly
(47%) with the statemertie second highest number of teachers (30 and 43% agreedwith
the statementhe lowest number of the teachers 1% teachers meareal with the statement a
the third highest number of the teachers (6 and 9f¥ispgreed with the statement.

Strongly disagree |
Disagree | 9%
Neutral | 1%
Agree | 43%
Strongly agree | 47%
0% 1(;% 2(;% 3(;% 4(;% S(IJ%

Figure 4: Listening skilshould be included in the examina
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4.1.5 Our exam system is not authenti€Table 1:Teachers’ opinions regarding listening skill)

The researcher set the statement to know the teiad@nion about the relation between the

listening skill and the examination system. Amohg 70 teachers the highest number of the
teachers (26 teachers and 37%) agreed with thenstat whereas the second highest number of
the teachers (20 teachers and 28%) strongly agvéadhe statement. 13% of the teachers (9

teachers) were neutral with the statement.On therband, 19% of them (13 teachers) disagreed

40%
359 A\ 37%
30% 4/ N\
8% \

25% \
20% 19%
15% \ . /\
10% % \

5% \

N 3%
0% T T T T 1
Strongly agree Agree Neutral Disagree Strongly disagree

Figure 5: Teachers’ opinion on Authenticity of exaypstem

with the statement. The poorest number of thehierac(2 teachers and 3%) teachers disagreed

strongly with the statement.

4.1.6. Teaching listening skill (passage) in the adsroom (Table 2: Frequency of doing

activities by the teachers in the classroom relatighl listening skill)

The researcher asked the teachers how often thgittéheir students listening skill. Among the
70 teachers only 26% teachers (20 teachargaystaught their students listening skill in the
classroom. 29% teachers (20 teachef@ntaught their students listening comprehensione Th
largest number of the teachers (27) was 38% whghtatheir students listening skdbmetimes.
1% teacher taught their studerdsely and 6% teacharevertaught their students listening skill.
The scenario showed that (100%-26%) =74% teachensotl practice listening skill regularly
with the students. All of them expressed that th@ese some barriers that held up them to

practice listening skill in the class room.
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Never H 6%

Rarely _- 1%
Sometimes _ 389
Often _ 29%
Always _— 26%
Information _I!O
(IJ 0.(IJS 011 0.I15 012 0.I25 013 0.I35 014

Figure 6: Frequency of teaching listening pas

4.1.7. Using TG (Teachers’ Guide) for teaching lishing skill (Table2: Frequency of doing

activities by the teachers in the classroom relatighl listening skill

For teaching listening lessons and other lessash&rs need to take preparn. There is no

passage in the HFbooks on listening. So, for teaching lisng passage TG is needed. WI

0.35

0.3

28%
0.25

AN

/ 24%

0.15
0.1 16% \v 9%
0.05
0 T . . )

Always

Often Sometimes Rarely

Never

Figure 7: Using TG (Teachers’ Guide) for teachiegsbn to the stude

the researcher asked the teachers whether theyT@ed not for teaching listening skill in tl

classroom, only 28%eachers replied that they d TG always 10% teacher«oftenused TG,
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29% teachers used T€dmetime, 9% teachersarely used TG and24 teacherneverused TG
for teaching listening. It is very obvious that tteachers who were not using TG they were
teaching the listeningassage in the class because listening passaggvarein the Teacher:
Guide.

4.1.8. Using English language in the classroc (Table 2: Frequency of doing activities by

teachers in the classroom related with listenin):

Among the 70 teachemonly 33% teachelalwaysused English language in the classroom, -
teachers used dften 17% teachers used Englisometimes3% teachersarely used English
and another 3% teachengve used English in the classroom. To develop listerskil a
homogeneous speech community is needed but the Hataed that only 33% teachers

trying to speak in English in the classroalways

0.5
0.45
0.4
0.35
0.3 A
0.25 A
0.2 A
0.15 A
0.1 A
0.05 A
o0 - : : C3% 0 3%
Always Often Sometimes Rarely Never

Figure 8: Using English language in the classi

4.1.9. Conducting group work and pair work (Table 2: Frequencgf doing activities by thi

teachers in the classroom related with listeninlt):

The data described that among 70 teachers most of them could not arrange group \&ack
pair work in the classroom. Only % of teachers arranged group and pair walwayswhile
22% of them arranged group work and pair wioften on the other hand % of teachers
engaged their students in group and pair wvsometimesOnly three teachers %) shared that
theyrarely did the tasks with the stude but 3% teachersever did the ta:. But all of them
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agreed that the group and pair work was alwaysfllelp develop listening skill in th

classroom.
Never
Rarely
Sometimes 3
Often — Jo 17 S5
Alays o — — A N E—
0 0.05 0.1 0.15 0.2 0.25 0.3 0.35 0.4 0.45 0.5

Figure 9: Conducting group work and pair w

4.1.10. Using different techniques for teaching vabulary (Table 2: Frequency of doir

activities by the teachers in the classroom relatighl listening skill

The total number of the teachers was The information showed us at 41% of teachers
presented vocabulaglwaysby following the different techniques while 3% @fathersnever
followedany technique or used any visual aids for voceay teaching in the classroom.% of
the teachersometimesised different techniques and visual aids for vataly piesentation. On
the other hand, 34% of thieachers presented vocabuloften As English is a foreign langua
in our country to know the context in English, uredending the difficult word meaning

essential.
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Figurel10: Using different techniqueor teaching vocabula

4.1.11. Taking challenges to teach listening sk (Table 2: Frequency of doing activities by

teachers in the classroom related with listeniril):

In Bangladesh teaching listening skill in the ctass is a big challenge. T researcher asked

the teachers whether they motivated or not to téiatdming skil in the classroom. Among tt

70 teachers only 48 of them agreed to take the challenalwaysof teaching listeningkill in

the classroom where a%of teacherrarely motivated to take the challenges to teach liste

skill in the classroom. B4 of teachers weroftenmotivated when 3% teachers were motivati

sometimes.

0.5
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A 39%
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/ i) / a%
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Always Often Sometimes Rarely

Figure 11: Taking listening as a challe
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Table 2: Frequency of doing activities by the teadrs in the classroom related with

listening skill
Information a
” £
= > —
g 5 £ © 2
2 £ S T )
< @] ] o pa [%
_ _ _ _ _ <
s i s s i S
Sl [ | |8 8|82 |88 s
Teach listening skilf 18 |26 |20 |29 |27 |38 |1 1 |4 |6 |N=70
(passage) in the class
Use TG for teaching for20 |28 |7 10 |20 |29 |6 9 |17 |24

listening passage

Use English in the class 2833 |31 |44 |12 |17 |2 3 |2 |3

Conduct G.W and P.W 3246 |15 |22 |21 |30 |1 1 1 1

Use different technique far29 (41 |24 |34 |15 |22 |- - 2 |3

teaching vocabulary

Take challenges to teact80 (43 |10 |14 |27 |39 |3 4 |- -
listening skill
Large classes are bj@s |36 (14 |20 |20 |29 |3 4 |8 |11

problem to implement

listening skill
Students are motivated t®@6 |37 |23 |33 |17 |24 |4 6 - -

learn listening skill

4.1.12.Large classes are big problem to implement listeng skill (Table 2: Frequency of

doing activities by the teachers in the classroelated with listening skill)

The researcher asked the teachers whether thedkg® is problem or not for conducting the
listening lessons. The table showed us 36% of &xaalave practical opinion according to them,

the large class waalways problem whereas, 11% of them disagreed with tlaestent
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according to them, large class wnevera problem to them. 29 teachers were the mie
position. According to thengometime large class is a problem for conducting listeniegssbn
On the contrary, 20% of teachers faced problems& Wit large clasvery oftenwhen 4%
teachers thought that large class creates prokvery rarefor condicting listening class. Froi
teacher’s point of view large classroom is a biglieémge for conducting listening lesson in

class.

0.4
0.35 g 36%

0.3

bl 29%

0.25

0.2 T

0.15

0.1 Wl 11%

0.05 Wl 2%
0 G ———————————&

Always Often Sometimes Rarely Never

Figurel2:Problem with large class

4.1.13. Students’ motivatiol (Table 2: Frequency of doinactivities by the teachers in t
classroom related with listening sk

The researcher wanted to know from the teachersrhogh their students motivated earning
listening skill. Only 3% teachers answered that their studealway: motivated to learn
listening skl in the classroom. Another % of teachers replied that students sometimes
motivated learn liening skill in the classroom% teachers thought that their studentsrarely
motivated to learn listening skilOnly 33% teacher®ften believed that their students ¢
motivated to learn listening skill. According toeth, self motivation is needed for learn

anything. In CLT approach it is called personalagemer
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m Always
H Often

6% W Sometimes
M Rarely

M Never

Figurel3: Students motivation

Result of teachers’ self proficiency
4.1.14. Can speak English fluentlyTable 3 Teachers’ self proficiengy

While collecting data the researcher wanted to kméwether they could speak English fluently
or not. Among the 70 participants 16% of the teexls¢ronglyagreedwith the statement they
replied that they could speak English fluently; vehas 1% teachegstrongly disagreedvith the
statement i.e. they could not speak English flyer@n the other hand, 70% teachexgeed
with the statement and 7% teachers weeaitral. Rest of the teacher i.e. 6% of teachers
disagreedwith the opinion. So, (16+70) %=86% teachers caakfluently in English.
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1%

B Strongly agree
W Agree

© Neutral

B Disagree

m Strongly disagree

Figurel4: Teachers’ opinion on speaking English flue
4.1.15. Can pronounce goc (Table 3: Teachers’ self proficiency

The researcher asked the teachers if they had gawdinciation. Among th70 teachers only
20% of teacheragreedwith the statemerstrongly1% teachers shown thedisagreemenivith

the statement.P2 teachers werneutraland 67% teacheeggreedwith the statement

Disagree ﬂ

Neutral -
neree | )

Strongly agree

Figurel5: Have good pronunciation



4.1.16. Can catch the foreign pronunciatiorfTable 3: Teachers’ self proficiency
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For practicing listening skill teachers should distto the native speakers’ speeches. In this
regard the researcher set this question to knowtdhehers capability of understanding or
catching the foreign pronunciation. Hence, we fothat 24% teacheistrongly agreedvith the
statement and other 23% teachagseedwith the statement. Other 32% teachers wezatral

Whereas, 21% teachatsagreedwith the statement

2909,
S ra

35%

30%
24%

23%

25%
20%
15%
10%

5%
0% ‘

Strongly agree ‘

Agree

()

21%

Neutral

| Disagree

‘ Strongly disagree ‘

Figurel6: Catching the foreign pronunciation

Table 3: Teachers’ self proficiency

Information > _ Q > g |2
2 g @ g 5 2 5|3
o @ o 5 o S ® | €
s O (=] Q 5 5 0 3]
n & < z a n T |
e e [ [ [
P S = SO I B A BN O I

Can speak English Fluently 11 |16 |49 |70 |5 7 |4 |6 |1 1| N=70

Can pronounce good 14 (20 |47 |67 |8 12 |1 1 |- -

Catch foreign pronunciation 17 |24 |16 |23 |22 |32 |15 |21 |- -

Can teach listening skill14 20 |52 |74 |2 3 |2 |3 |- -

according to procedure

Need training 52 |74 |17 |25 |1 1

Have loud voice 35 |50 (33 (48 |1 1 1 1
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4.1.17. Can teach listening skill without any hesition (Table 3: Teachers’ self proficiency

The participants had been asked whether they khewetching listening procedure or not. 20%
of them stronglyagreedand 74% of themagreedon this point.3% teachers wareutraland 3%
teacherglisagreedthe statement. 94% teachers believed that theld ¢each listeningskill to
the students without any hesitation. Accordinghe table the highest number of the teachers

knew the teaching listening procedure.

80%

70%

60%

50%

40%

30%

20%
20% -

10% -

3% 3%
0% - | I

Strongly agree Agree Neutral | Disagree | Strongly disagree ‘

Figurel7: Teaching listening skill without any heasbn

4.1.18. Need Training for conducting the effectivdistening class. (Table 3: Teachers’ self

proficiency)

The researcher asked the participants if they remiding. Regarding this question 74%
participants stronglhagreedthat they need training and 25% participasgseedon that point

that they need training for conducting the effeetlistening class. Only 1% participants were
neutral. Total (74%+25%) =99% teachers felt that trainingswneeded for conducting an

effective listening class.
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80% -
70% -
60% A
50% -
40% -
30% A
20% A
10% - Ay

0%

Strongly agree ‘ Agree ‘ Neutral ‘

Figure 18: Need training
4.1.19. Have loud voic€Table 3: Teachers’ self proficier)

This question was set to kn whether they had loud voice. %0teacheragreed stronglywith
the statement and #8of themagreed Only 1% teachers strongtiisagree(with the statement
whereas 1% waseutral. So total (50%+48%) =% teachers had the loud voice to conduct

listening class in a large cla

1% 1%

\

m Strongly agree
m Agree
» Neutral

Strongly disagree

Figurel9: Have loud voice
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Result of open ended questions
4.1.20. Teaching listening lessons

Among the 70 teachers many of them answered thgivtinote some questions on the board then
they read the passage before the class. The ssuds#ahed to the teachers and answer the given
guestions. Some of them replied that they callstlident for reading the passage in the class and
instruct the other students to listen him/her (egpdn this way they were practicing listening
skill in the classroom. Among the 70 participaotdy four or five teachers answered the
question properly. According to them they followtbd stages and steps properly. They followed
the pre-listening stage, while listening and pagehing stage. But all of them shared that they
didn’t have the listening passage with them for f@wks. As a result many of them were using
the self prepared material that was not relatetl thié EFT listening. On the other hand, in some
cases they were using the guide book included skstening passages but these are not
prescribed by NCTB. Among the 70 teachers manyheft were using mobile phone to teach
listening skill in the classroom provided by EIANdish In Action). Actually they were not
following the unique procedure to teach the ligtgrskill in the field. The teachers were not well
trained on listening skill. As a result there issmatch situation on listening skill at Secondary

education sector.

4.1.21. Challenges of Listening skill

The researcher asked the teachers to mention #tlernges of listening skill in the classroom.
They mentioned the following challenges

i) The large class is a problem for teaching listeskity in the classroom.

i) All students cannot listen properly.

iii) The students cannot understand the meaning ofstieaihg passage because they try
to understand the all word meaning rather thargtbie

iv) The students don’t understand the native Englishyanciation.

V) The students are not regular in the English class.

Vi) The students are not habituated for listening ats:
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vi)  The school does not have the listening materiath sas computer, listening CD,
electricity, TG etc.

viii)  Students’ poor receptive capacity on listenind).ski

iX) Students need to listen the passage again and again

X) Unfamiliar context to the students.

Xi) Teachers don’t have the training.

xii)  Teachers don’t have the English background.

xiii)  Limited time access for an English class.
4.1.22 Teachers’ opinion about the importance listeng skill

All of the teachers told that listening skill ispartant. Without being followed listening skill the
students cannot be perfected in English languagedle®eloping listening skill the students can
develop their pronunciation which is very helpfal develop their speaking skill. Both the
speaking and listening skill are important for commication. Listening skill is needed to
develop the other three skills. It can motivate shedents to learn English language. Listening
skill helps the students to be creative and innegatf the students can develop their listening
skill they can develop their conversation skill.sBies these, listening skill helps the students to
develop their vocabulary stock. While playing thB ©r tape- recorder the students become

more interested to read the related story. It hefipdents to understand the text or topic well.
4.1.23. Availability of teaching aids and resources schools

Almost all the schools are in the rural areas. Haehers shared that in their schools there was
no teaching materials for teaching listening skill.some schools they had mobile phone and
speakers to teach their students listening skithéclassroom which is given by a project named
English In Action. Most of the school had only EBdoks, chalk duster, picture etc.

4.1.24. The resources they need for listening skill

The researcher kept a question in the questiontiatdo know what kind of materials they need
for teaching listening skill. In replied they dendad the following resources to teach listening

skill in the classroom-
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Context based CD, Project CD/DVD player, rchargeablespeakers, audio CD, digit

classroom, TG and overall they need clear instoadtiom NCTB.
4.2. Result of students’ questionnair

4.2.1. Listening English is an important skill in learning English Language. (Table 4:

Students’ opinions regardirigtening skil)

The researcher asked the students about the imperiaf listening English to learn Engli
language Among the 85 students 79 studestrongly agreedwith the statement and that w
93%. The second highest number i.e. 5% of theestisiagreedwith the statement. On ti
contrary only 2% studentdisagree( with the statement. There was no student who slyc

disagreed with the statement.

93%

100% -
80% -
60% -
40% -

5% 20
200/ T Z/0
0 - -
| | | | |
Strongly agree Agree Neutral Disagree Strongly
disagree

Figure20: Students’ opinions about the Importancéstéing Englist

4.2.2. Listening English should practice in the cksroom to learn Englisi (Table 4: Students’

opinions regardingstening skil)

Among the 85 studentbe highest number of the students’ i.e. 67 stidstmongly agreed wit
the statement. The percentage was 79%. Other Hérdgiagreed with the statement and
was 20% of total students. Only 1% of the studevese neutral with the statement. Noby

disagreed or strongly disagreed with the staten
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1%

B Strongly agree
W Agree

M Neutral

= Disagree

Strongly disagree

Figure21:Students opinions cpractice listening English in the classrc
4.2.3. Like to practice listening skill in the clasroom (Table 4: Students’ opinions regard
Listening skil)

The question was set to know about their likingp@cticing listening in the classroom. Ama
the 85 students 65%greed strongl and 31% of studentagreedwith the statemeniOn the
other hand, only 1%tudennts werneutralwith the satement when 3% of the studestrongly

disagreed wth the statement. There was no student disagreedwith the statemer

1% 3%

B Strongly agree
W Agree
M Neutral

m Strongly disagree

Figure 22 Like to practice listening skill in the classro
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Table 4: Students opinions regarding listening skil

> g >3
20 |a g 5 55
§0 | © 5 © 5 L
52 |8 2 |8 |58 ¢
Statement £
vd
[ [e [e e [e
PSR S|IR |8 |28 |2
Listening English is an important79 | 93| 4 | 5 - - 12 2 - - | N=85
skill in learning English
Language.
You should practice listening 67791720 | 1 1
English in classroom to learn
English Language
You like practicing listeningto | 55|65 |26 |31 |1 1 3 |3
English.
You always try to understand 45153 (33|39 |5 6 (2|2
word meaning rather than the
context while listening
Listening English part should be 37 | 43 |18 |21 |9 11 |6 |7 15|18
included in exam.

4.2.4. Understanding word meaning rather than undestanding the gist(Table 4: Students

opinions regarding listening sKill

From the table the data showed that among theugteists 53% studenssrongly agreegdon the
other hand, nobodstrongly disagreedavith the statement. 39 % of the studesseedwhereas
only 2% of them disagreed with the opinion. Theeren5students who did nagreeor disagree
with the statement. The percentage of neutral stisdeas 6 %.They wemeutral. So the table

showed that the highest number of the studentd toeunderstand the word meaning while

listen.
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53%

60% -
50% 39%
40%
30% -
20% -

6% e
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Strongly agree Agree Neutral Disagree Strongly
disagree

Figure 23: Understanding word meaning rathan understanding the ¢

4.2.5. Listening English should be included in thexamination (Table 4: Students’ opinior

regarding listening skill

The researcher asked if the listening skill tegtetthe examination. Among tt85 students 43%
studentsagreed stronglywith the statement .On the other hand, there V18 students who
agreedwith the statement i.e., % of the studentagreedwith the statemer Among all the
students 11% of themeutral where as 7% students disagreed and 18% stustrongly
disagreedwith the statementt was clear that according to thamber of the students who we
in favor of the statemenlistening skill should be tested in the examinatirit is included in

the examination, they could give more emphasizg.

Stron
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ree

Neutr|Disag disagr

agree|Agree| al

Stron
gl

T T T T T T T T T

0% 5% 10% 15% 20% 25% 30% 35% 40% 45% 50%

Figure 24: Opinions on testing listening skill retexamination (Students’ point of vie
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4.2.6. Frequewry of practicing listening passag (Table 5: Frequency of practicing listeni
activity)

The data showed us that only%studentsalwayspractice listening skill on the contra 39 %
students practiced listening s oftenand 32% of students practiced listening s sometimes.

Listening skill wagarely practiced by &6 students in their schools.

H Always

m Often
Sometimes

H Rarely

M Never

Figure 25: Frequency of practicing listening ¢

4.2.7. Frequency of vocabulary presentatic (Table 5: Frequency ' practicing listening
activity)

The researcher asked the students to know from thewm often their teachers presen
vocabulary before reading the passage or playiegGb. Among the 85 students only
students told that their teachers always pres vocabulary before taking the class on lister
skill. The percentage was 33%. Only 7% studentwered that before reading passage
playing CD their teachers presented vocabularieg often. On the other hand, the high
number of students (40%)sgonded that sometimes their teachers presentedbwiacy before
teaching listening skill in the classroom where8%olof students told that their teacher rai
presented the vocabulary before taking the lisgeolass 2% of students told that theirachers

never presented any vocabulary before taking #gsabn listening cla:



Table 5: Frequency of practicing listeningactivity
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How often do you practice listenir
skills (passage) in the classroc 181 211331391271 321 7| 8 |- - | n=85
How often do your teacher prese | 28 | 33 | 6 7 134140 |15|18| 2 | 2
vocabularies before reading
passage/playing CD?
How often do your teachers a 11| 13 | 35 (41|36 (42| 3 | 4 | - -
classmates speak in English outs
of EFT lesson activities?
How often do your teachers set” | 4 5 7 8 (33|39 1| 1 |40] 47
listening task before reading
passage/playing CD?
40% 33% 402
30%
10% ’ « 18%
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Often
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Rarely

Never

Figure 26:Vocabulary presentation before taking listenings
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4.2.8. Speaking English out of the EfT lesson by e¢hteachers and studentgTable 5:
Frequency of practicing listening activity)

According to the table only 13% students told thair teachers spoke English outside the

42%

13%

4%

Always Often Sometimes Rarely Never

Figure 27: Frequency of Speaking English out cdsiaom

classes always whereas 4% students replied tleat tbachers and they did not speak
English outside of the English classes. Betweeneth@o options 41% students shared that
their teachers often spoke English with them oetsied English classes on the contrary 42%
students answered that they sometimes practicetisengith their teachers outside of the
English classes.

4.2.9 Frequency of setting task by the teachewghile teaching listening(Table 5:
Frequency of practicing listening activity)

Question no 9 was asked to the students to knovreéljeency of setting task by the teachers
before starting reading the passage or playingCiDen listening classes. It was found that
among the 85 students the highest number of thdests (40) replied that their teachers
never set the task before teaching listening passagelaying CD. That was 47%. The
second highest number (33) of the students reptiatitheir teachersometimeset the task
while teaching listening passage or playing CD. yTleecupied 39%. The third highest
number of the students (i.e. 8% and total 7) shtratbftentheir teachers set the task for
listening passage whereas 5% students answereth#iateacherslwaysset the listening
task before teaching the listening passage or mi{D. Among the 85 students only 1%
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students replied that their teachrarely set the task before teaching listening passag
playing CD.

Sometimes

Figure 28: Frequency of setting task by the tea while listening

4.2.10.Ways to practice listening skill in the classroor
The researcher s#tis question with some options to know how thegcficed listening skill ir
the classroom. They mentioned the following v-

i) By Listening to their English teachers’ lecturedapeehes

i) by working with classmat
Among the 85students many of them practice listening skill wihle classmates and with th
teachers in the classroom. Some of them answeatdhity rarely practiced listening skill in t
classroom.
4.2.11. Ways to pratice listening English outsides the classroc
The researcher asked the students how they préistiesing skill outside of the classroo
This was also a multiple choice question and thdesits answered the following optic
By listening TV/Radio psgrams such as English news, movie, cartoons, etricBmmentary
Listening English recordings or programs throughbMoPhone/MP3 Player e
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4.2.12. Difficulties faced by the students whilastening to English
There were some options with the statement. Theareker wanted to know the difficulties that
the students facedRegarding this question the students mentioned ddiffieulties that they
were facing while listening such as-

i) comprehensive skill

i) less commonness or less analogy of linguistic featbetween Bengali and English

anxiety

iii) poor listening skill due to less access to Englistiass and real life

iv) long text and alien content

V) trying to understand all words in a text rathentbaderstand the gist of the message.
4.2.13.Areas of difficulties in English listening skill

The students were asked by the researcher to methigoareas where they faced difficulties

in listening. The students gave the following anelsre they faced difficulties-

i) pronunciation and accent

i) unknown vocabulary

iii) keeping Pace while listening to speakers, audreasrding in English such as speedy

iv) English Syntax such as long chunk/sentence

v) contracted form of spoken English
4.2.14.Suggestions for making listening skill interesting
The researcher asked them to express the ways kihgnlistening skill interesting. It was a
MCQ question with some options. The students gaeefollowing ways to make the lesson
interesting.

i) Concentrating not on each single words but maia iolethe sentences of the listening

text

i) Playing CD/reading the listening text twice/thrice

iii) Regular Conducting of listening lessons given iT&F

iv) Teaching listening with fun and in less frightenimgy

v) Activities followed by listening texts would be eresting or short to answer

vi) Sentence Stress (stressing on the key words Giethignces)

vii) Intonation (Ups and Downs in the speech, not invitace)
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4.3. From teacher’'s FGD

4.3.1. Importance of listening skill

All of them agreed with the statement that listgnskill is important for communication.
According to them listening and speaking go sidesidg. A good listener is a good speaker. So
for effective communication listening is importafRtr understanding the text and for developing
students’ pronunciation listening skill is imporntarFor understanding others’ thoughts, an
opinion listening is important. It increases theatulary stock. It helps us to share the thoughts
and feelings. Students’ understanding dependsehstiening skill.

4.3.2. Relation between listening and speaking skil

According to them development of listening is threrpquisite of speaking skill. So, listening
and speaking skill are interrelated. Listeningas $peaking and speaking for listening. Without
achieving listening skill one cannot speak welktening is the way of speaking.

4.3.3. Prefer to teach listening skill in the claseom

All of them agreed to teach listening skill in ttlass because they thought without listening skill
speaking skill will not be completed and otherdlskill be hampered. It improves students
speaking, reading and writing skills. Classroorthesbest place for practicing listening skKill.
4.3.4. Teachers’ opinion regarding teaching listeng skill

They thought listening skill is difficult to teadieir students because they didn’'t have the
teaching materials, they did not get the trainimgligtening skill and they didn’t know the
listening skill's procedure. They could not teacéllwvithout having the material. EFT book is
the best source of teaching listening skill toghelents.

4.3.5. Facing problems while teaching listening dkin the classroom

Most of the teachers faced the following problemsile teaching listening skill in the
classroom-

Large class, mixed abilities students, student&néibn, lack of materials, did not have the
ability of preparing own listening materials, timmitation, irregularity of the students in the
English class, students’ vocabulary problem etc.

4.3.6. Using authentic materials rather than EFT baed materials for listening skill

Most of them disagreed with the statement. Because hlaglyno enough time to prepare the
extra materials. They told that they had to congplbe syllabus and they had to take others

classes. So they used the given material in the BdOks. But sometimes they were using
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teaching materials apart from the EFT books. Manghem gave opinion that they preferred to
use technology based materials.

4.3.7. Students understanding about listening skill

Many of them answered that their students were ymgr and weak in English and their
vocabulary stock is limited. So they could not ustend the listening passage properly and tried
to know the all words meaning while listening tresgage.

4.3.8.Self confidents to teach listening skill

All the teachers were not equally confident mosthafm disagreed with the statement because
they did not know how to teach listening skill. Yh@mentioned that their background was not
English as a result they did not know the basitufeaof English language.

4.3.9. Need training; All of the teachers agreed with the point that thmmed training for

teaching listening skill to the students and tovrtbe proper procedure of listening skill.
4.3.10.Students understanding in listening test

According to the teachers they faced serious problehile teaching listening skill in the
classroom. The main reason was their students cmildatch the foreign accent, pronunciation
and their short and quick sound. On the other lvemeh they read the listening text, they could
not reach to all the students due to their low &oic

4.4. From students FGD:

4.4.1. Ideas about the four skills
Most of the students didn’t have the ideas aboatftlur skills. Many of them knew only two
skills and some of them did not hear the name eflidtening skill. By sharing each other they
knew the listening skill.

4.4.2. Teachers’ teaching methodology
According to the students their teacher told sgosemetimes in the classroom but they told the
stories in Bengali. They added that their teackerdd not play the CD because CDs were not
available in the school. Besides this, CD and DMBy@rs were not available in the rural
schools. So most of the time they were avoidingtigg skill.
4.4.3. Importance of listening skill
All the students agreed with the statement th&tdiag skill is important for communication,

and for developing the other three skills.
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4.4.4. Listening skill and its problems
While listen, the students tried to know all therde&omeaning which were the great Problems.
According to them the context that used for teaglstening skill sometimes unfamiliar to them
and they could not understand the gist.

4.4.5.Facing difficult words while listen
The students were facing the vocabulary problenegmmg problem, speedy reading problems,
different types of pronunciation problems, aliemtext problems.

4.4. 6.Native English accent

All the students faced the accent problems whewchiers played CD or read the listening
passage in the class.

4.4.7.Students attitude about listening skill

When the researcher asked the students this guedtithe students told that questions were not
setting in the exam from listening passage ancetivere no passage given in the EfT book. As a
result their teacher did not practice the listerskdl in the classroom so they were not getting
chance to practice the listening skill. They weveiding the listening skill due to unauthentic
examination system.

4.4.8 Listening skill and exam system
All of them knew that there is no relation betweaka exam paper and the listening skill. Only
reading and the writing skills are tested in thareiation. It was the root cause of avoiding
listening skill.

4.4.9. Present status of listening skill

In 2014 from January to February their teachelk toaly one class on listening skill by

preparing material himself.

4.5. Class observation:

The researcher observed 10 classes in differdmdote in Rajshahi and Barishal district in
Bangladesh. It is a matter of great sorrow thathelteachers spoke most of the time Bengali in
English class. Which was the quite opposite of 8ddcanguage Acquisition theory. They used
the model test book or guide book in the class Esalt; they could not implement the training
in the classroom. They took the classes withowwodegplan. They instructed the students to read

a model question at night at their home and inn&xet day they let the students to write the
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answers in the classroom. In this way the studeratsticed only reading and writing skill in the
classroom. Both the teachers and the students edvdlte important two skills speaking and
listening skill. The teachers always tried to te#tohir students in such a way so that they can
pass the exam easily. Moreover, the teachers shiaaedhey didn't get the TG or the listening
materials for teaching listening skill in the classm.
The table shows that among the 10 classes onlwaonctasses practiced the reading skill and
another 8 classes practiced writing skill. Thereswm@ practice of listening skill. Only two
schools teachers took the classes by following ER@. Another 3 schools took classes on
grammar and rest of the schools followed the wgiskills through the model test book. So the
teachers and the students practiced only two skélening and speaking skills are neglected.
The total number of students was 739 and totaleptestudents were 441 so the attendance rate
was 59.67%. The rest of the students were not aegulthe English class. According to them it
was also a big challenge for teachers to develepsthdents listening skill. There were 110
students in a large class and in the small clasr®e ttvere 34 students. Among the ten schools
three school practiced English in the classroome Bthers seven schools did not always
practiced English in the classroom. The teacheastiged both Bengali and English language
while taking class. Only one school’s teacher madesson plan. 8 school’s teachers followed
the model test book. The teachers used chain gsll, work and group in their classes. The
challenges of the school teachers were to mantdgelarge classes and speaking English in the
class room. On the other hand large classes werehdllenges to follow the CLT approaches.
Sometimes the teachers used wrong English to stedents’. Good side of the teachers was

they were helpful and cooperative to the students.
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Chapter 5: Discussion analysis and Findings

5.1. Discussion and Analysis
After collecting the data according to the questaires, it is analyzed and discussed.
Importance of listening skill

After collecting the data the researcher have aealyit. From teachers’ interview, students’
interview, teachers’ FGD and students’ FGD theagad®er has found that all of them agree with
the importance of listening skill. From the firstestion (table-1) we have found that the highest
number of teachers (53 out of 70) and studentsut76b85) strongly agreeon the point that
listening skill is important, the second highestntner of the students (4) and teachers (16) agree
with the statement. According to the students dnadtéachers, listening skill is important for
second language acquisition. As English is a foréémguage in our country we have to acquire
English language like our Bengali language. 99%ttees believe that through listening skill the
students can develop their pronunciation, vocagu@ymmunication, and other three skills. So,
listening skill is important. On the other handyrfr the students’ interview (table-4) we have
found that 98% studenssronglyagreeon that point. According to the teachers andstndents
listening and speaking skill go side by side. A djdistener is a good speaker. So for effective
communication listening is important. The informatgiven by the teachers and the students
can relate the research conducted by the researdherris & Leavey, (2006); Linebarger,
(2001) and Hunsaker, (1990). They have been idedtithat for human learning and
development listening skill has played an importané. Listening is the key to all effective
communication, without the ability to listen effeetly messages are easily misunderstood —
communication breaks down and the sender of thesagescan easily become frustrated or
irritated.

Importance of teaching listening skill in the classoom

Both the teachers and the students agree withtdtensent that listening skill should practice in
the classroom. Among 7tachers 69 teachers of them agree to practi@mniigt skill in the
classroom (table-1). The same opinion has beemdiyehe students. From table -4 it is showed
that 99% of the students agree to practice listeskill in the classroom. They think without

listening skill speaking skill will not completed@ others skill will be hampered. There is an
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interconnection among the four skills. AccordingQbT approach the teachers should teach all
the skill in integrated way so that the learnens davelop their English language. But from the
class observation report we have shown that listeskill is not practiced in the school. In the
classroom both the teachers and the students @ Bengali language which is quite opposite
of Second Language Acquisition theory. Accordingh® SLA theory in the classroom both the
teachers and the students should practice thet targguage and by practicing that language the
students will acquire the Second Language. AccgrtiinMendelsohn (2001) and Berne (1998)
listening skills have not yet reached the classra@mh research has not been conducted in the
classroom. Though the teachers and the studentsstthat the listening skills is important to
learn the others skill they are not following keeptheir wordsAt present most of the teachers
are avoiding listening skill because question iss@tting from listening lesson. As a result, the
students cannot practice the language within a lgemeous speech community. So there is a
mismatch between the teachers focus and the adtissroom practice. According to the theory
of foreign language acquisition, to be skilled ifoeeign language the listener should spend time
because this is not our mother tongue. So to aeguioreign language it should be practiced like
our mother tongue within a homogeneous speech caritynu School is the main place to

practice the foreign language like English.
The frequency of practicing listening skill in theclass

The researcher asks them how often they are takasg on listening skill. The answers are not
satisfactory, only26% teachers are always teachstgning skill, 68% teachers do not teach
listening skills to their students regularly and ®&&achers never teach their students listening
skill. On the contrary, students’ data shows thy @1%students always practice listening skill
whereas, 32%students sometimes practice listerkilgamd 39% of students often practice
listening skill. Listening skill is rarely practideby 8% students in their schools. According to
the syllabus and curriculum all four skill should practice equally but the report is telling us
that listening skill is not practiced regularly. &lpicture is showing that a good number of
teachers do not teach listening skill to their etitd. Huge number of teachers does not teach the
students listening skill regularly. According toeth, sometimes they teach their students

listening skill. Though the students are very csirio learn listening skill, they are depriving
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from learning listening skill. According to thetiéing theory this is hampering the others three

skills. So, they are not able to develop theirlEhganguage.
Exam system versus listening test

If we look at the table no-1, we get the idea altbet exam system in Bangladesh. Both the
teachers and the students believe that the exat@nsys not authentic to learn the four skills
equally. Among the 70 teachers 65% (28%+37%) teachgree that our exam system is not fit
for testing the four skills. Only reading and wrgiskill is tested in the examination but listening
and speaking skill are neglected. This is quiteregaf curriculum’s goal. As the listening skill

is not tested in the examination, the teacherstlaadtudents are not attentive to learn listening
skill. 87% teachers are in favor of testing listeniskill in the examination (table-1). The
teachers and the students are exam orientedtdhing skill is included in the examination, they
students can be a good listening practitioner. @tise (listening45%-+speaking30%) = 75%
communication will be hampered (Adler, R. et al02D According to the Richard (1990:2),
listening selection depends on the purpose ofnlistetask. On the basis of listening purpose,
interactional and transactional listening can Herred as well. If we ask the students why do
they should learn listening skill in the class andside of the class? The researcher thinks that
there is no the exact answer of this questionécsthdents. What are the benefits of the listening
skill? The students don’t know the answer of thiegfion also. As a result, they are not willing
to practice the listening skill in the classroond dhe teachers are not always motivating them to
practice listening skill. So motivation is very ded for the students. The teacher should
motivate the students by following Gardner’s mdiima theory. Without sufficient motivation,
even individuals with the most remarkable abilitesnnot accomplish long-term goals, and
neither are appropriate curricula and good teaclengugh on their own to ensure student
achievement. On the other hand, high motivationmake up for considerable deficiencies both
in one's language aptitude and learning conditibntheir seminal work, Gardner and Lambert
(1972) emphasize that, although language aptitwdeumts for a considerable proportion of
individual variability in language learning achievent, motivational factors can override the

aptitude effect.
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Teaching listening skill by following EFT book

Among the 70 teachers 50%teachers strongly agresdd=FT book in the class for teaching
listening skill. Other 46% teachers also agreedaching listening lessons from EFT book. So,
96% of teachers somehow agree to teach listeniiigrskhe classes by following EfT book. All
the teachers believe that both the teacher andttidents should use EFT book in the class
because listening activities are given in EFT b&dme listening lessons are given in the books
and under the lessons there are some sectionsr thalsection there are some activities which
are design in such a way that by practicing thedevides our students can develop their
listening skill. But all of them faced difficultieto teach listening passages to the students
because they don’t have the CD of the passagethagpdion’t know how to run the CD. On the
other hand CD and computers are not availableem #thool. Even the teachers do not get the
TG. According to Prof. Md. Mostafa Kamaluddin (Oma&n of NCTB 2013, academic year) the
publication of Teachers’ Guide and CD are undecgss but till now the teachers did not get the
TG and CD. So, all of them cannot teach listenikifj by following the EFT book. As a result
the students are deprived from learning listenkllj is the classroom.

Using TG for teaching

By this question the researcher wants to know vérethe teachers use the TG for teaching
listening skill in the classroom. We have obsertret less number of the teachers(28%) use TG
always on the other hand, a good number of tea@¥#¥® never use the TG for teaching
listening skill. In betweemlwaysandneverthere is a handsome amount of teachers (48%) who
do not use TG regularly. Listening activities areeg in the EFT books but the related passages
are given in TG. Actually the TG is not given by tNCTB. The teachers collect the TG from
different publishers. So the teachers who are sotguTG they are not teaching the listening
skill in the classroom. From the data it is alseaclthat the teacher who are using TG able to
take nice class because TG is a guide for the ¢escBy following the TG teacher can take
preparation and can take and effective classhdfdil the teachers can use Teacher Guide the

listening skill can be practiced more.
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Practice listening English by the students

The researcher asks the students to know how ttaeyiqe listening skill in the classroom. All

of the students answer that they practice listeinglish outside of the classroom, by listening
their teachers’ lectures, by working with theirsdmates, by listening EFT lessons, by listening
CD etc. by doing group works and pair works witheir classmates they are developing
listening skill in the classroom. Actually this the way to develop listening skill in the
classroom. If the teachers speak English in thesotem, by listening them the learners can
develop their listening skill. And it follows thestening theory and CLT principles “learning by
doing”. By listening with their partners the learmecan develop their listening skill in the
classroom. But here is a word Second Languagentieains English. According to the class
follow up report the students and the teachersnatausing the EFT book. On the other hand,
they are using the model test book and they arg lmesy to practice seen and unseen passage
which is related with the examination. So the infation that they give there are some
misconception. In this regard, Nunan told that @3800) there is a mismatch between teachers
and learners expectations of the classroom. Obdkes of the classroom research he added that
the teachers believed in communicative activitie$ the students were found to traditional

learning activities more.

The students get fewer chances to practice listeskill outside of the classroom. The response
the learners reply that they practice listening IBhgby listening TV/Radio programs such as
English news, movie, cartoons, cricket commentécy and by Listening English recordings or
programs through Mobile Phone/MP3 Player. To dgvelee listening skills real context is
needed for that reason the students should prattcearget language outside the classroom in
this sense they are in right track but very fewnimber of the students are doing this activities
outside the classroom.

Teachers’ self proficiency

When we have analyzed the data collected from débehers’ self proficiency we have found
that, most of the teachers (16%+70%) =86% can spegksh fluently. Among the 70 teachers
7% teachers don’t agree with the statement whitleats that they cannot take class by using

English language. On the other hand, 7% teachemnareutral position we can assume that they
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cannot speak in English also. So a good numbeeaxfhiers are not using English in the real
classroom. But it is one kind of barrier of studefistening skill development. From class
observation it is clear that though the teacher syggak in English, they use both English and
Bengali in the class. As a result the students tdgpeak in English. Another thing is teachers’
pronunciation. According to the data 87% teachetigbe that their pronunciation is good on the
other hand1% believe that their pronunciation isumto the mark. 12% teachers are in neutral

that shows us that there are some problems withghenunciation.

The third question is related to catching the fgmepronunciation. For practicing listening skill
teachers should listen to the native speakers’cégse In this regards the researcher set this
guestion to know the teachers capability of un@eding or catching the foreign pronunciation.
Hence, we have found that 47% teachers can cagcfothign pronunciation but 21% teachers
cannot catch the foreign pronunciation. Other 32&chers were neutral. The fourth question is
asked the teachers to know their knowledge on tegdtstening skill. Among the 70 teachers
20% teacher do agree strongly with the statemedtaother 74% teachers agree with the
statement total 20%+74%=94% teachers i.e. the kighember of teachers know how teach
listening skill in the classroom. 3% teachers aretral and another 3% teachers do not know the
listening skill's teaching procedure. So most @& thachers can take a listening class according
to the listening procedure and many of them cartaké¢ the listening class by maintaining
listening procedure. For their development andtéiing listening class properly 99% of them
believe that they need training. According to thiérthey get training they can develop their

teaching listening capacity.

Last question is to know about their loud voice ebhis very helpful to take the listening class in
a large class. Among the 70 teachers 50% teacloesirangly agree that they have loud and
clear voice for conducting listening class in agtarclass. On the other side 48% teachers do
agree with the statement that they have their imide for conducting listening class. Only 1%
teachers give the opposite opinion according tonthieeir voice is not loud and clear. 1%
teachers do not have any comment on this staterb®@nteachers disagreed with the statement.
That is saying us that most of the teachers hagdahd voice to conduct the listening class

without CD and speaker.
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Teaching listening according to the procedure

The question is open ended question and througlgtiestion the researcher wants to know how
the teachers take the listening class. It is foilvad among the 7@achers many of them write
some questions on the board then they read thegm$sefore the class. The students listen to
the teachers and answer the given questions. Séithera respond that they call a student for
reading the passage in the class and instructtties students to listen him/her. In this way they
are practicing listening skill in the classroom.méng the 70 participants only four or five
teachers answer the question properly. Accordinghton they follow the stages and steps
properly. They follow the pre-listening stage, whiistening and post listening stage. It means
using procedures where learners work in pairs ougs employing language resources in
problem solving tasks, Richards and Rodgers (1®)58But all of them share that they don't
have the listening passage with them in new boAksa result many of them are using the self
prepared materials that are not related with th& Efening. On the other hand, in some cases
they are using the guide book included some liatppiassages but these are not prescribed by
NCTB. Among the 70 teachers many of them are usingile phone to teach listening skill in
the classroom provided by EIA (English In ActioArtually they are not following the unique
procedure to teach the listening skill in the fegltd. They also reply that they don’t receive any
training on teaching listening skill. As a resuilete is a mismatch situation on listening skill at

Secondary education sector.

Challenges of implementing listening skill

To find out the challenges of listening skill tresearchers asks the teachers whether the face any
challenges. The teachers reply the following cinajés they face for implementing the listening

skill in the class.

)] The large class is a problem for teaching listeskity in the classroom.

i) All students cannot listen properly in a large slas

iii) The students cannot understand the meaning ofstieaihg passage because they try
to understand the all word meaning rather thargise

iv) The students don’t understand the native pronuoaiat

V) The students are not regular in English class.
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Vi) The students are not habituated for listening ats:

vi)  The school does not have the listening materiath sas computer, listening CD,
electricity, TG etc.

viii)  Students’ poor receptive capacity on listenind).ski

iX) Students need to listen the passage again and again

X) Unfamiliar context to the students.

Xi) Teachers don’t get the training.

xii)  Teachers don’t have the English background.

xiii)  Class duration is not suitable for listening skill.

xiv)  They have to take seven or eight classes in everyda
Teachers’ attitude towards the listening skill

All of the teachers agree that listening skill nsportant. Without following listening skill the
students cannot be perfect in English languaged®xeloping listening skill the students can
develop their pronunciation which is very helpfol develop their speaking skill. Both the
speaking and listening skill are important for commication. Listening skill is needed to
develop the other three skills. It can motivate shedents to learn English language. Listening
skill helps the students to be creative and innegatf the students can develop their listening
skill they can develop their conversation skill.sRkes these, listening skill helps the students to
develop their vocabulary stock. For listening stethchers sometimes play CD or cassette player
with the correct pronunciation which is very helpfar the students and the teacher. While
playing the CD or tape- recorder the students becaore interested to read the related story. It
helps students to understand the text or topic. Wwelthis sense all of them agree to teach the
listening skill to the students. But when they gadach the listening skill to the students, they
face some problems they cannot teach the listeskilgproperly. They have got the EFT book
but they do not get the TG or the listening CD.aA®sult, they cannot teach the listening skill to
the students. Moreover, the listening skill are t@sting in the examination for this reason the
teachers are neglecting the listening skill. Thotlgdre are a lot of challenges, some of them are
motivated to teach listening skill to the studeriise data shows us that only 43% of teachers
always agree (table-2) to take the challenges. &dbe teachers is not willing to take listening

skill. This is the reality of practicing listenirgkill in the classroom situation.
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Availability of teaching aids and resources in schals

Almost all the schools are in the rural areas. f#aehers have shared that in their schools there
is no teaching materials for teaching listenindl ska some schools they have mobile phone and
speakers to teach their students listening skithéclassroom which is given by a project named
English In Action. They have EFT books, chalk dugpecture etc.

The teachers are very demoralize to teach theniiggeskill in the classroom when they see that
they don’t have the required materials. It is oie dhe most challenging jobs for them to
implement the curriculum’s goal and objectives lie ttlassroom. To full fill the demand of
curriculum they need the following resources inirtlsghool- i) the passages which are related
the listening activities given in the EFT bookg, tihe context based CD, iii) projector, V)
CD/DVD player, v) rechargeable speakers VI) Audd, @ii) TG, vii) Overall they need clear
instruction from NCTB etc.

Difficulties for the students

There are some options with the statement. Thareser wants to know the difficulties that the
students faceRegarding this question the students mention saffieutties that they face while
listening such as
i) comprehensive skill
i) less commonness or less analogy of linguistic featbetween Bengali and English
anxiety
iii) poor listening skill due to less access to Englistiass and real life
iv) long text and alien content
V) trying to understand all words in a text rathemtbaderstand the gist
vi) pronunciation and accent
vii) unknown Vocabulary
viii) keeping pace while listening to speakensdio or recording in English such as speedy
ix) English Syntax such as long chunk/sergenc

x) contracted form of spoken English
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5.2. Findings

The purpose of the study was to explore the problefrthe teachers and students face in the
listening classes in the secondary education sdetom this study it has been observed that both
the teachers and the students believe listeningniglish is important to develop the English
language. Both the teachers and the students bellet the listening skill is important for
communication and to learn the other three sKillee curriculum is authentic in this sense. But
the implementation is very difficult in our conteXA lot of problems are being faced by the
teachers and the students in the real classroamatisih. The main problem is our exam system.
Only two skills are tested in the examination sthidbe teachers and students are avoiding the
listening skill intentionally. Most of them are FaWing the touch and pass methods. But the
students are curios to learn the listening skilithe teachers teach them, they will learn the
listening skill in the classroom. Though the studeare curios, they are facing some problems
such as vocabulary problem, shyness problem, aeg tannot catch the native speakers’
pronunciation. They cannot comprehend the listemagsage because the features of Bengali
and English language are not the same there issactemmonness between the two languages.
English is not a content based subject, it is dlabed subject. So, listening skill is developed
when the students can practice inside and out$ideclass. The students who are eager to
practice listening skill inside the classroom, thlieynot get enough chance to practice speaking
and listening skill in the classroom because theyat get the partners. Only during the English
class they can practice English language. All thdents do not get the opportunity to practice
listening skill outside of the classroom because ¢hvironment is not suitable for practicing
listening skill. Due to less access they caneoetbp the listening skill. Long and alien content
is another problem for the students. On the otl@rdhthe students try to understand the all
words meaning while listen the passage rather thamontext. When they try to understand all
the word they think more about the words and théssrthe main message. Listening speedy
conversation and reading also a problem for thdestis and foreign pronunciation is a barrier
for them to listen. Another big problem they facattacted form of English language.

Like the students the teachers also face problemsetching the listening skill at Secondary
level education in Bangladesh. They are facingtat problems such as most of the teachers
did not get the training on listening skills. Thég not know how to teach the listening skill in

the class room. Another problem the teachers fadarge classroom. In Bangladesh in many
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secondary schools there are more than 100 stutheatiarge class. In that situation the teachers
cannot teach the listening skill properly. So, adow to the study large class is a serious
problem. According to them the students cannot lileeelistening passage so large class is
problem to deliver the listening skill to the statke Most of the time when the teachers take
class on listening skill the students cannot untdadsthe meaning of the difficult words for that
reason they have to read the listening passageaséwee. It is time consuming and for the large
class listening is very difficult. The teacher’'se®cannot reach at the back of the class. Another
significant problem is that students are not regingEnglish class as a result the students who
are irregular, cannot cope with the class andahehter cannot run the class properly. He/she has
to pay attention to the irregular students whileduecting the class. Another thing that the
students sometimes cannot understand the unfanubiatext and cannot match their prior
knowledge with the context as a result the teachexe to take extra care for the irregular
student that's why the teachers face problems wbgehing listening skill in the classroom.
Another problem that teacher face in the listerlags is they cannot finish the listening class in
time because of students’ poor listening competeBoenetimes the teachers get trouble for
teaching listening skill. Most of the teachers damave English background. For that reason
most of them cannot understand the feature of Eimdginguage and the literary term in English.
So without having English background they face iclifties in teaching English in the
classroom. They cannot prepare the substitute ralstef CD and TG. So they cannot continue
the class without the CD or the prescribe passagsgn the TG. Not only that they have to
take at list six or seven classes per day andlibheg to handle a large class with mixed abilities

students also. Another big problem is lack of hatg materials.

We find that cent percent students and teachers aen their opinion that they do not have
any logistic support of practicing listening. Thég not have the computer, listening passage,
sound system, Teachers’ Guide and in some cases@ty and they face the difficulties to take
class on listening skills.

From this study it is obvious that listening skdltill now unattended in the classroom because
the NCTB has provided the books in the schoolsdmlinhot provide the CD or listening text in
the field so the teachers and students cannotigedittening skill. Only the listening activities
are given in EFT books but main passages are notdad. So, without TG or Listening CD the

teachers cannot follow the EFT books for teachisighing skill in the classroom. On the other
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hand, most of them are not fluent in English are/tbannot prepare the material themselves on

listening. For this reason they are waiting for M@TB’s materials.

Only two skills are practiced in the classroom the¢ reading and writing. As listening and
speaking skills are not being tested in the exatwwinathese two skills are avoided by the
students and the teachers.

The study gives us the proper scenario of lisgerskill in present situation in Bangladesh.
There is a mismatch between the curriculum and BB®Oks. Though some teachers are
practicing listening skill with the help of Guidedks and other sources it is not authentic. But
according to the researchers at least they amgttgi practice listening skill.

So, the researcher’s findings related to the probldescribed in the statement of problem. i.e.
the teaching of listening skill is still disappaimg and needs to be improved. There is a
inconsistency between the examination systems amitwlum is the main cause of avoiding
listening skill. The students are well in readimgl avriting even in grammar but they are weak in
listening.

The researcher has found out some problems. 8w &uthority takes some initiatives to solve
the problems, the research will be the helpful aseful for the students, teachers and the book

writers.
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Chapter 6: Conclusion, Limitation and Recommendatio

6.1. Conclusion

The study examined the teachers and studentsdattibwards the listening skill and overall the
problems faced by the teachers and the studengsaittice listening skill. From the above
findings and discussions, it can be claimed thdissésning skill is neglected in our country at
Secondary level education.EFL (English as a foréagqguage) teachers should give priority in
teaching listening. As no skill should be taughtisolation, teachers can incorporate teaching
listening with the other skills, thus the learnardl be benefited ultimately. The teaching of
English should be emphasized on the function ofjdage as a mean of communication. The
learners should focus ohow to use the language and not wat the language is. The
curriculum does not concern mainly on the lingaisinderstanding, but it aims to make students
able to use the language appropriately in dailyvesation. As a result, the need for the
listening competence should be attracted consite@tention. Consequently, communicative

approaches are proposed to be used in teachingriganethod.

For every research there are some limitation sorésearcher faced some difficulties with the

following areas-
6.2. Limitation

For every research there are some limitation sorélsearcher faces some difficulties with the

following areas-

Resource Constraints, Time limitation, AccessiilitSmall sample size, Confidential

information, Scarcity of secondary data and Unannity of Respondents.
6.3. Recommendation

In brief, in Bangladeshi context, the researchegugssts the following suggestions to solve the

listening problems in Secondary Level Education:

1. Motivation is a great tonic of doing every works English is not our mother tongue

motivation is needed for learning it. In the sama&yuistening is the most important skill of
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learning any language. So our students should hevated to develop their listening skill to
learn English. Our Secondary English teachers camecforward with positive motivation to
drive away the anxiety about the listening skill. teaching listening, teachers should give
maximum importance to the listening process andheeshouldn’t be too much rigid about the
evaluation of the learners. Using listening adigtfor testing only leads to anxiety, which

weaken the development of Meta cognitive strategies

2. According to the learning listening skill priknowledge plays in important role and our

students should develop their prior knowledge.his tegards, teachers should help students to
grow prior knowledge regarding the listening matisti so that learners will be able to connect
their background knowledge with the listening atg. Teachers should make easy the context

for the learners so that the learners feel intecekgarn listening skills.

3. For doing any task successfully any one shoulolwkthe purposes of doing the work. So

teachers should let the students know the purplsgtening skill while listening.

4. Using authentic materials is important to depedar students listening skill. In this regard our
teachers should use the tape recorder or CD ihstieaing class and government should provide
the CD and others listening material as much askqdi/hile listening will be practiced, students

should be given more than one chance for hearmgdame materials.

5. Understanding the difficult words meaningngportant things. Teachers should encourage
the students to build up rich vocabulary stock.cheas should also motivate them to improve

their critical listening skill.

6. English is not a content based subject it iB Bsed subject and any skill can be develop
through practice .The more exposure the learndigyat the more they will be competent. It is
not necessary that students will practice listenmglass room only. For the development of
Extensive listening they can be encouraged to wéieglish movies with sub-title, listen to

English song, documentary show English news, sgortsmentary etc.
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7. Though the students of secondary level educatennot adult most of them are now well
equipped with mobile phone and it is a common jpraddf listening FM radio for entertainment.

The English teachers should encourage their stadenthear BBC (FM broadcast) in their

mobile phone. The government can take initiativeteot education based FM radio channel in
English.

8. Listening skill should be included in the exaation and Government should take the proper
initiative to assess the students listening skill.
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Appendices:
Appendix 1: Action Plan chart (3 months Plan)

Work 1st | 2nd | 3rd | 4th | 5th 6th 7th 8th | 9t loth | 11th| 12th
wee | wee | wee | wee |wee |wee | wee |wee wee | wee | wee
k k k k k k k k \I/(vee k k k
DD/D|/D|/D|D|D|D/D/D|D|D/D|D|/D|DD|OD D D DD|D
112112121 |2(1|2|1|2|1|2(1|2{1 |21|2|1|2|1]|2

Primary discussion
about research

Topic selection and
draft

Consultancy with the
teacher

Reading article
,writing proposal and
submission

Data collection

Data analysis

Review the Proposal

Editing

Finalize and
submission
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Appendix 2: Questionnaire for Teacher(s)

(The Questionnaire is a part of academic resegdgramme and will never be used for any
sort of commercial purpose. Your respond might ldelpelop ELT practices in Bangladesh. You
are requested to go through the questions and respbese accordingly. Please feel free to
ask/contact if you have any difficulty. I wouldeliko assure your response will remain
confidential and ethics will be maintained at abéls. Thank you in advance for helping this
research work.)

General Information

.SChOOL.....co il. District.........ccooviii s
iii. Location: O Urban O Rural iv. Age...... v. GenderL] Malel] Female
vi. Teaching experience: .............. year(s)

vii. Have you received any training on teaching liShgELT? [0 Yes [ No

If yes, please SPECITY. ...
Part-1

1. Listening English is an important skill in learg English Language.

[ Strongly agree [0 Agree O Neutral [ Disagree [ Strongly Disagree

If others, please SPECIY ..o

2. Listening skill should be taught in the classnoto learn English Language.

Ol Strongly agree [ Agree O Neutral 0O Disagree [ Strongly Disagree

If others, please SPECITY: ......oi it e e e

3. Teacher should teach students listening skitlassroom by following EFT books.

[ Strongly agree [0 Agree O Neutral [ Disagree [ Strongly Disagree
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4. Listening skill should be tested in the exartiora
O Strongly agreel 1 Agree [ Neutral L1 Disagree O strongly disagree
(Please SPECITY) .. ...t e e e
5. Our exam system is not authentic to test foulissk
[ Strongly agree [ Agreell Neutralld Disagred_1 Strongly Disagree
6. Teach listening passage to the students.
O Always [ Often [0 Sometimes O Rarely ] Never
If others, please SPeCIfy: ...
7. Use Teachers’ Guide to teach listening pastathe students.
O Always [ Often [0 Sometimes O Rarely ] Never
GIVE FBASON(S) «ue it tin it et et et e et e e et e e e e e e
8. Use English language in English class.
O Always [ Often 0 Sometimes [ Rarely [ Never
GV TBASON(S) «u et iin et ettt e et e e e e e e et e e e e e e
9. Conduct pair and group work to engage studardgferent tasks and activities from EFT.
O Always [ Often [0 Sometimes O Rarely ] Never
GV TBASON(S) +u it et it et et e et e et e e et et e e e et e e e

10. Use techniques like visual aids, miming/agtend explanation in English etc. to teach
vocabulary.

O Always [ Often 0 Sometimed] Rarely [ Never

GV TBASON(S) +ut et teniet et it e ettt et e e et et et e e e et e e e
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11. Feel motivated to take the challenges tdtdéiatening skill in your classroom.

O Always O Often [0 Sometimes O Rarely I Never

12. Large class is a big problem to implemengtistg skill.

O Always [ Often [0 Sometimes O Rarely [0 Never

13. Students are motivated to learn listening. ski

O Always [ Often [0 Sometimes [0 Rarely ] Never
Part-2

Self-assessed Proficiency

14. | can speak English fluently.

O Strongly agre€] Agree [ Neutral [ Disagreel Strongly Disagree

15. My pronunciation (accent) in English is verydo

O Strongly agreé] Agreell Neutralld Disagred] Strongly Disagree

16. | can catch the foreign pronunciation easily.

Ol Strongly agree [ Agree O Neutral 0O Disagree [ Strongly Disagree

17. | can teach my students listening skill withany hesitation because | know the procedure of

teaching listening skill.

01 Strongly agree [ Agree O Neutral 0O Disagree [ Strongly Disagree
18. I need training to learn more about listeniki.s
[ Strongly agree [0 Agree O Neutral [ Disagred] Strongly Disagree
19. My voice is loud enough to hear back benchénenclassroom.

[ Strongly agrelel Agree [ Neutral [ Disagree [ Strongly Disagree
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Part-3
20. How do you teach your students listening lessmm English for Today?

Answer:

21. What are the challenges you face while teaclstening skill to your students in class?

Answer:

22. What is your opinion about the importance atteng listening skill?

Answer:

23. What type of teaching aids and resources e In your school to teach listening skill?

Answer:

24. What kind of resources you need in your schot¢ach listening skill.

Answer:

Thank You.
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Appendix 3: FGD for Teachers

(The Questionnaire is a part of academic reseangdgmmme and will never be used for any
sort of commercial purpose. Your respond might ldelgelop ELT practices in Bangladesh. You
are requested to go through the questions and resgbese accordingly. Please feel free to
ask/contact if you have any difficulty. | wouldeliko assure your response will remain
confidential and ethics will be maintained at abéls. Thank you in advance for helping this

research work.)

1. Do you think Listening skill is an important Béor communication? Why
2. Do you think speaking skill and listening skitke interrelated? How?

3. Do you prefer to teach your students listersikifj in the classroom? Why?
4. Do you believe Listening skill is very easy ¢ac¢h in the class? Why?

5. Do youprefer to use English authentic materials rathan fisten to those provided in the
course book? Give reasons.

6. Do you prefer to use simplified listening madésiprovided in the course book? Yes or not. If

yes why?

7. Do you think your students are very weak ireligg skill? Yes or not. Why

8. Do you think you are confident enough to tethehstudents listening skill? Give reasons.
9. Do you need training to teach listening skibive reasons.

10. The students don’t face any problem in regardiraccent while listening. Do you agree or

disagree? Give reasons.

Thank You
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Appendix 4: Questionnaire for Students

(The Questionnaire is a part of academic reseangdgmmme and will never be used for any
sort of commercial purpose. Your respond might ldelgelop ELT practices in Bangladesh. You
are requested to go through the questions and resgbese accordingly. Please feel free to
ask/contact if you have any difficulty. | wouldeliko assure your response will remain
confidential and ethics will be maintained at abéls. Thank you in advance for helping this

research work.)

General Information

. School..........oooiiiii . District.......cocoovii
iii. Location: 0 Urban [ Rural iv. Gender:[d Male [0 Female v. Class:
Questions
Part -1

1. Listening English is an important skill in laarg English Language.

O Strongly agre€] Agreel] Neutrald Disagred] Strongly Disagree

2. Listening English should practice in the stasm to learn English Language.
O Strongly agre€] Agreeld Neutrald Disagree [ Strongly Disagree

3. Like to practicing listening skill in the cEasom.

[ Strongly agreed Agree [0 Neutral [ Disagree [ Strongly Disagree

Others (if applicable): ... ... e

4. You always try to understand word meaning ratin@n the context while listening
01 Strongly agree Agree U1 Neutral [ Disagree 0 Strongly Disagree

5. Listening English part should be included inraxa



O Strongly agre€] Agreeld Neutrald Disagree [ Strongly Disagree
If others, please SPeCIfy: ... e
6. Practice listening skills (passage) in thesriasm.
O Always 0O Often [ Sometimes [0 Rarely [0 Never
7. Teacher present vocabularies before readingagegsaying CD in the class.
O Always O Often [ Sometimes [0 Rarely ] Never
8. Teachers and classmates speak in Englishf @k Dlesson activities.
O Always O Often 0O Sometimes O Rarely L1 Never
9. Teachers set the listening task before regofiisgage/playing CD in the class?
O Always O Often [ Sometimes [0 Rarely ] Never
Part -2
10. How do you practice listening English in thass?(Tick more than one if applicable)
O Listening to my English teachers’ lecturer andesih
O Working with my classmates
LI EFT listening lessons
O Listening to CDS
O NBIS: e
11. How do you practice listening English outsittesclassroom?
O Practicing with real people (parents, siblinggrds etc.)

O Listening to TV/Radio programmes such as Englisivg) movie, cartoons, cricket

commentary etc.
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O Listening English recordings or programmers thfoMpbile Phone/MP3 Player

O Attending Language club, English week, Englishrseu

[0 Rarely practice

Others (if appliCable): ... .. i e e e

12. What difficulties do you face while listening EnglishATick more than one if applicable)
0 Comprehensive skill

[0 Less commonness or less analogy of linguistiafeatbetween Bengali and English
O Anxiety

[ Poor listening skill due to less access to Enghstiass and real life

[ Long text and alien content

O Trying to understand all words in a text rathemtluinderstand the gist

13. Which area(s) of English language make(s) Bhdistening skill difficult for youZTick

more than one if applicable)

O Pronunciation and accent

0 Unknown Vocabulary

[J Keeping Pace while listening to speakers, audi@oording in English such as speedy
O English Syntax such as long chunk/sentence

[0 Contracted form of spoken English

Others (if appliCable): ... .. i e e
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14. How can you and your English teacher(s) makgligm listening interesting or easyPick
more than one if applicable)

[0 Concentrating not on each single words but maga iof the sentences of the listening text
O Playing/reading the listening text twice/thrice

[0 Regular Conducting of listening lessons given T &

O] Teaching listening with fun and in less frighteminay

O Activities followed by listening texts would bet@mesting or short to answer

[J Sentence Stress (stressing on the key words ctfiiences)

O Intonation (Ups and Downs in the speech, notahvbice)

[ Giving pre-idea about the text you will listen to

[ Tell the meaning of difficult vocabulary beforewteach

Others (if applicable): ... ... e

Thank you.
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Appendix 5: FGD Questions for Students

(The Questionnaire is a part of academic reseandig@mmme and will never be used for any
sort of commercial purpose. Your respond might ldelpelop ELT practices in Bangladesh. You
are requested to go through the questions and respbese accordingly. Please feel free to
ask/contact if you have any difficulty. I wouldeliko assure your response will remain
confidential and ethics will be maintained at abéls. Thank you in advance for helping this

research work.)

1. There are four skills, among the four skills @rhis the most important skill and why?
2. Do your teachers tell stories/Play CD in thesstaom? Why?

3. Do you think listening skill is important for onunication? If yes, why?

4. What are the problems do you face in listenkilljis the classroom?

5. Do you try to understand every word for listeggfin

6. Do you face any difficulty while listen the page in the class room? If yes, what do you do
then?

7. Do you face any problem with different accent?

8. Can you get common any question from listenasgdns in the exam?

Thank you



Appendix 6: Class Follow up format

Class follow- up format.
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Name of School:

Upazilla: District: Area:
Subject (¥ /2" paper):
Lesson/Topic:
Total Students: Boys: Girls: Present Students: Boys: Girls:
Date:
Teacher's Name: Mmnag received:
Indicators Details Comments
Lesson Plan:

Review of previous class

Use of English LanguageTeacher

%
() Students

Use of Textbook: EFT/Prescribed

Grammar

Teacher followed all the steps of EFT:
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Use of techniques {Put Tick/ mark}:

Pair Worka Group Worko
Chain DrilloMonitoringo

EvaluationoOtherso(Specify)

Students’ Response (%):

Teacher Encourages the Students:

Care for Extra Support Learners

Teaching Aids (Specify):

Ways of concluding the class:

Teacher’s dealing with different skills:

Reading:
Writing:
Listening:

Speaking:

Grammar:




Observer's General Comment:
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Strength

Challenges

Areas need to be developed

Signature of the Observer:
Name

Designation

Date



