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"Basic education is more than an end in itself. It is the 
foundation for lifelong learning and human development in 
which countries may build, systematically, further levels and 
types of education and training ... The most urgent priority 
is to ensure access to, and improve the quality of, education 
for girls and women, and to remove every obstacle that 
hampers their active participation .•• If the basic learning 
needs of al~ are to be met t .hrough a much broader scope of 
action than in the past, it will be esse:ntia~ to mobilize 
existing and new financia~ and human resources , public, 
pri vate, eu~d voluntary. • 

world Declaration on Education for All: Meeting Basic 
Learnin9 Needs 
Jomtien, Thailand, 1990 

Bangladesh is a rapidly growing 
country with one of the highest 
illiteracy rates in the world. 
Currently, only 35\ of the 
adult (15 years and older ) 
population has basic literacy 
skills . For girls and women it 
is even l ess . The rate of 
illiteracy is expected to 
increase as t he popu~ation 
increases . Due to socio-
economical and cultura l 
factors, millions of children 
in Bangladesh are left out of 
school. Educating all the 
children o f Bangladesh is an 
immense task but one that is 
crucial to the development of 
the country. To enable these 
underserved children attain 
basic education and literacy, 
BRAC i nitiated the Non Fo rmal 
Primary Education Programme in 
1985. 

The programme was formal ly 
launched with 22 experimental 
schools (includ i ng 2 pre-
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primary schools). The goal of 
the programme was to develop a 
replicable primary education 
model which wou~d provide basic 
literacy, numeracy and social 
awareness to the poorest rural 
children who had not yet been 
reached by the formal school 
system or who had dropped out. 
Girls and women were the main 
focus of this programme since 
there was (and still is) an 
extremely low female literacy 
status preval ent throughout the 
country . The success of these 
experimental schools encouraged 
the programme to open more 
schools over time and 
gradually develop itself to 
accoamodate many more children. 

No w, in less than a dec ade, the 
programme· stands at 29·, 274 
schools throughout Bangladesh 
with over 890,000 children who 
have e ither never enrolled in 
any school or have dropped out 
during class I. In 1994, NFPE 



graduates from the very first 
schools of 1985 c~leted their 
S. S. c (secondary school 
certificate) examination. So 
far reports of three students 
have been received. This would 
not have been possible for 
these children without the help 
of ·the BRAC school that came to 
their village 10 years ago. 

The HFPE Programme aims at: 

• .Reducing mass illiteracy 
and contributing to the 
attainment of basic 
education of children, 
especially those from the 
poorest families; 

• 

• 

• 

2 

Con.tributing towards 
strengthening the 
government's universal 
primary education 
prOgramme; 
Promoting increased 
participation of gir.ls in 
education; 
Enhancing the multi­
sectoral potential of· 
education in. other areas 
such as population 
planning, public hygiene 
and health. 



From 22 schools in 1985 to over 
28,000 in 1994 is a rapid 
expansion for any proqramme. 
This was achievable in part due 
to the tnanagement structure, 
implementation process of the 
programme, and its learner 
friendly curriculum. The 

strong support services of BRAC 
such as Personnel, Logistics , 
Training Division, Accounts, 
and the Computer Center helped 
with the expansion also. 
However, more importantly, the 
demand and support from the 
parents and the co11111unity 
fostered this growth . 

Gllph 1. Nl 7liw Of New Sc:hool8 Opened Mel TOial Schoola by v .. End 
lrolll1ll85 IO 19M 
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"BRAC's NFPE program is by far the largest single non­
government primary education program in Ban-gladesh . Although 
less than ten years old, it is one of the most prolilisi.ng 
progr.ams. More t:·han 90% of the children who start: BRAC schools 
graduat:e, and a large proportion of t:he NFPE program graduates 
are admitted into Class IV or higher of the Government school 
system• 

Prima.rv Education From All.: Learning from t:he BRAC 
Experience, A Case Study . 
Development, 1993. 

Academy for Educational. 

The Schools 

BRAC currently operat·es two 
different school models . In 
.1985, the Non-Formal Prjmary 
Education (NFPE) model was 
started as a 3 year programme 
for children between the ages 
of 8 and 10. These were 
children who never enrolled in 
any school or who dropped out 
during class one from ·the 
fonnal schools. However, there 
was an increas ing need for 
education for older children 
who had never attended ·school, 
so in 1988 the Bas.ic Education 
for Older Children (BEOC, 
previously known as PEOC model , 
als.o known as the Xishor­
Xishori School) was cre ated. 
These schools enabled students 
who were 11-14 years old or 
slightly older to attend 
school. The BEOC schools are 
also 3 years long but cover 
.five academic years of 
curriculum. This is possible 
since the students are olde·r 
and are better able to grasp 
the material. The schools 
have no fee and all learning 
materials for the students are 
provided by BRAC. BRAC schools 
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enable these children to 
continue their education and 
prepare them .for entrance into 
fonnal schools. 

Creating the Schoo1s 

In order to ensure that the 
BRAC schools can educate as 
many children as possible, an 
extensive selection process is 
conducted. Every year BRAC 
sets goals for the number of 
new schools to be opened, 
usually in the rural areas. 
Based on this number, surveys 
are conducted in different 
areas to assess parent demand 
for schools, number of eligible 
students, availability of 
qualified teachers, and the 
proximity of the new school to 
a cluster o.f existing schools 
or the feasibility of forming a 
cluster of schools in the 
villages surveyed. 

Educating the community about 
the NFPE program is the next 
step,, which includes mobilizing 
and orienting the elites, the 
political and religious 
leaders , ·the parents , and the 



several people of the 
community . once a demand for 
schools in a certain area 
exists a list of prospective 
students and teachers is 
created. The list of the 
students is checked with the 
other local government schools 
to make sure that no student is 
already enrolled in these 
schools and. to ascertain that 
indeed these children have 
dropped out. This ensures that 

The St udents 

the BRAC schools are 
complementing the government • s 
education programme rather than 
competing with it . After the 
student list is finalized and 
the teachers identified, one 
school is opened .in a v illage 
for every 33 students. The 
sel ection process .is complete 
when the community and the 
local landowners help to choose 
a school site and build the 
classroom. 

Moha • ed Zafar Mian 

Zafar is a student of Surundi BRAC school . Imam Ali , his 
father, is into small trades. He sells rice in the· market 
p l a c e of Beyutha. Zalar is the fourth among his 5 brothers and 
3 sisters. Both of· his parents are illi terate. Two of h.is 
elder brothers are r ickshaw pullers. If it weren • t tor the 
BRAC school., Zafar would be just as il'literates his elde.r 
siblings. "I would have gone astray just like the o ther kids,• 
he ruminates . 

It was a friend called Helal who first told Zalar about. the 
BRAC school. Tha ·t ·• s hov Zafar' s career as a student started. 
He passed his s.s.c. (secondary school certificate) exam this 
year. The sad thing is that his friend Helal bad to drop out 
of school some time back. 

Among the girls and boys who had started going to the BRAC 
school with za·f'ar, twelve are still cont i nuing t heir studies .. 
Determination, believes Zalar, is the key point for continuing 
studies. 

As he looks back, Zafar recalls bis school days at the BRAC 
school as being the most colorful days of his life. The 
education.al environment was unique in the BRAG school, recalls 
Zafar . When asked about his aim in life, be said be wants to 
be a banker after finishing higbee studies. Now .be passes his 
spare time wri t ing poems, playing with bis friends, and helping 
his father wi th work. 

Zafar and two other BRAC gradu·ates, Fatema Aktar and Shamsun 
Nohar Shelly, passed their S.S.C. examination this year with 
2nd division marks . 
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The students of BRAC schools 
are the ch~ldren of the poor 
and the landless . They are the 
• unreachable" who have been 
denied education because of 
gender and poverty . At least 
70' of the chil.dren enrolled ~n 
the schools are guls. 
Elaphasis ~ placed on creatmg 
an envuonment which woul.d 
gradually lead to equal. 
educational. opportunities for 
both boys and g~rls reinforcmg 
BRAC ' s efforts towards gender 
parity . 

fte 2'eac be rs 

ae. 

Rani, 

Eligibility to becoale a BRAC 
school teacher depends on 
requirements that are few, but 
important. The teacher JDUSt 
be a married local resident of 
the village and IIIUSt have a t 
least nme years of schoolmg. 
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Preference is given to women . 
Once selected, she is given an 
initial 12 day training at one 
of BRAC • s training centers 
(TARC), followed by a 
periodical training at the 
beginning of each year. Requl.ar 
montbl.y one-day refresher 
courses are provided regardl.ess 
of the school year the teacher 
is in . The teachers receive 
an average monthly reJDUneration 
of Tk . 500 for their work. In 
all BRAC schools , the same 
teacher teaches the same batch 
of 33 students through the 
entire three year school cycle. 

fte P&reat aad U e ec ua tty 

Education without parental 
support is very diff~cul.t. 
Children need to feel 
acceptance from the parents 
about their schooling, and when 
possible, parents need to be 
involved in the school and 
c ommunity as a sign of 
commitment to their child • s 
education. Parent and 
community participation plays a 
critical. part in the programme 
design and forms an important 
feature of all BRAC schoola. 

Each school has a school 
management committee made up of 
three parents, a c oanunity 
leader and the teacher who 
together are responsible for 
the smooth running of the 
school. This committee meets 
whenever necessary. The school 
C()!l!llli ttee and the other parents 
help maintain and protect the 
school, set school time and 
vacation and ensure their 
children's regul.ar attendance. 

Parent meetmgs are held once a 
month in e ach school tha t are 



lld. zeudd.in~lilah( 4 . 
BRAC pa.rdf ':;'f"' "'"' 

•sRAC is he~§ 'the poor 
.i..n ottr coulitiy through 
BRAC scheols, by giving 
credit th.rough groups, 
and gi vi..ng cards for 
vheat . That: is why I 
personalzy respect BRAC. • 

Sflahapaz;a 
pa;r:entc. , 

a BRAC 
. ' . 

~f· :1 

• meant to encourage the 
guardians to play an important 
part in the education process, • 
(Hasan et al., 1994 p. 3). On 
average, 80\ of the parents 
(mostly mothers) attend the 
meetings. At the meetings, the 
parents and teacher discuss the 
children's progress, 
attendance, cleanliness and 
hygiene, the responsibility of 
pa.rents towards their children, 
a nd any school problems 
requiring parental attention. 
The supervising Proqranne 
Organizer facilitates t he 
proceedings of the meeting. 

Carri cuJ.wa aDd Teachi ng Methoda 

Prima.ry education can comprise 
a vast array of curricula ideas 
and subjects . The NFPB 
Proqranne bas str eamlined the 
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broad-based formal curricula 
and tailored it to the 
essential needs of children 
living in a rural environment. 
Since a majority of the BRAC 
school graduates continue 
education in the government 
primary schools, the curriculum 
incorporates the objectives 
that ar·e addressed in the 
formal schools and is designed 
to cover the essential contents 
of the formal prima.ry education 
curriculum. 

Currently , the NFPB curricula 
consists of lessons in Bangla, 
Mathematics, and Social 
Studies. English is taught from 
the second year of school and 
Religious Education is taught 
in the third year of school. 
In addition to these five 
subjects, the curriculum of the 
BEOC model also includes health 
education and science during 
the fourth and fifth phases of 
the school . The school 
curriculum, except English, bas 
been developed by the NFPE 
proqramme itself. 

A major strength of the BRAC 
school is the fact that its 
teaching methods and classroom 
practices are increasingly 
becoming more learner-centered 
and participatory. This 
promotes an active learning 
environment which makes the 
lessons interesting and helps 
the students understand better . 
Concepts are learned through 
activities which are designed 
to promote independent thinking 
and problem solving. Physical 
exercise, singing, dancing, 
drawing, crafts, group work, 
games, and story book reading, 
are used to help the creative 
thinking process of the 
students . The curriculum 



integrates several 
child activities 
different subject 
well. 

child-to­
i n its 

areas as 

Since the focus of the teaching 
method and learning process is 
the learner, the prograiiiii!P 
needs to foster a learner­
centered curriculum. The 
curriculum is therefore 
continually developed, modified 
and revised whenever necessary 
to ensure that teachers 
encourage active learning based 
on meaningful understanding. 

Peatures that Make the Schools 
Succeaaful. 

·-­... ,._ 

•TJJ.e NRE':progrMJ bas tlJ~ ,: 
stuDe ~:e>lements as ll!Ore:;: 

' tradi~ianal educat1ona14£ 
programs-: student.s¥Z 
teachers, parent~~~ 
s c h e d u 1 e s , a u­
iDstructional site, an 
instruc~anal approach, 
and .a speci£ieg~ 
c u r r i c i.r l u.m • 'l' lt:f!£.:. - .... ~-
composition o£ c;hese~. 
elemell'P$.:; bowetter, .~-~;-, 
wb•t ~es · the ~~l~:ii: 
prDgrHlll 'distinctive. • · ·;;;, 

" ' 

..... 
. :.:: ~!!'::.._ 

. -.;.,;-.. ;:·-­
e.l'. - • -

Focus on girls : Ma.ny countries 
around the world have unequal 
opportunities in education for 
girls and boys, with boys 
receiving most of the attention 
in education. The BRAC 
prograii!IIIP policy places special 
emphasis on the enrollment of 
girls. The recruitment of wo111en 
teachers helps to retain more 
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girls. 

Reasonable class size : The 
small class size of 33 students 
to one teacher helps to forge a 
special bond between the 
teachers and students. 
Students are taught by the same 
teacher throughout the three 
year course which also 
contributes to creating a 
friendship between the teacher 
and the student. 

Active parent and community 
involvement : It is not 
possible to attain an education 
wi thout the support of parents 
and guardians. An essential 
feature of BRAC schools is the 
involvement of the coumunity 
through regular parent teacher 
meetings and through the 
activities of the school 
management committee. 

Flexible school timing : A 
common reason for student drop 
outs is the rigidity of school 
time . Most children are needed 
for work at home or in the 
fields during the harvest 
season which makes regular 
attendance a problem. To 
ensure that every child can 
attend school, the BRAC school 
hours are flexible based on 
agreements between the teacher 
and the parents. In both 
school models, NFPE and BEOC, 
class hours are flexible. 
Classes are held for three 
hours each day, six days a 
week, 270 days a year. This 
enables the students to attend 
school during the time of ·the 
day when it is most convenient 
and does not hamper familial 
obligations. The flexibility 
of the BRAC schools can 
partially account for the high 
attendance rate. 



Easy accessibility : Many 
parents are reluctant to send 
their children, especially 
girls, far from their home for 
schooling. However, since the 
BRAC schools are located near 
the homes of the students and 
teacher, it is· easier for g i rls 
to attend school. For this 
reason, parents, children , and 
the teacher develop a sense of 
security since the schools are 
located in their own 
neighborhood. This also 
enables the children to receive 
individual attention from the 
teacher after class hours if 
necessary. 

One Room Schoolhouse : A 
typical BRAC school is a bamboo 
or mud wa~led room with thatch 
or tin roofs. The minimum 
floor space is 336 square feet. 
The schoolhouse is usually 
rented by BRAC at a nominal 
sum. In moat cases the 
landowner volunteers to 
construct the schoolhouse, 
often with the advance rent 
paid by BRAC. The schools 
generally do not have their own 
latrines and tubewells but 
these are located near these 
facilities wherever possible • 

• 
Participatory and life related 
curriculum : It has been shown 
that students learn best 
through active and meaningful 
education. Thus, the design of 
the NFPE programme encourages a 
learner-centered and a 
participatory approach within a 
constructive learning 
environment. The curriculum is 
designed to be relevant to 
rural life and to suit the 
apecial needs of rural 
children. 

Learning through co-curricular 
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activities: There are more 
ways to learn than by just 
reading a text book . In the 
BRAC schools, a good amount of 
time is spent each day on games 
and fun activities like 
singing, dancing, story telling 
and rol·e playing, 111any of which 
are related to exercising 
articulation, observation 
skills, coordination of the 
different parts of the body, 
and clarity of speech. 

Very little or no homework : 
Since most students have soae 
other obligation besides school 
to attend to, usually no 
homework is assigned to the 
students . If assigned, it is 
very little, and which can be 
done independently by the 
students thems~ves. The 
homework. requires no assistance 
from parents who are mostly 
illiterate. This also saves 
the parents from the pressure 
of appointing a tutor. 

'. 



THE BRAC SCHOOL - 9'1.. tMUI .K«f' 

n ITllllleS me wonder .,;,en 1 1hri< abou1 the old 
limes , 1hat is, the &118 when I jOined 8RAC in 
'87. I was plaoed !hen at the Kacn1caJa Ni'PE 
P!Qgarrrne by my ~. 

lhei' daugl1ters to sc.tooo WOUld benefJl the'!! the 
most tt IS indeed inlereslilg 10 nole ·hOw the 
atlilude ol 1he paren1s ha\19 changed on ~ a ,_ 
,en. 

ILYIIHA z on. GIRL WITH A 1171 • 

Ajesha lleg!,m. a )'IU19 gi1 ol 13, comes &om a poor, landless famiy. They practic:altf he hand to ~ 
There was a line when ll'i ogs were so bad 1hat Ayestla had 10 be· co IIi lEd -.i!IW1 the dosed doors a1 her 
hwie. ~ her cril - to dry alter she had washed l. 'IRs Old. ragged saree was her Ofly tteasue 
- a very dear possession_ 

.. .Ayestla's molher beCI!me a Qr014> me111ber ol BRAe's RDP p-ogramme. and when a BRAC school was 
~ in 1he same Wlage. noiiWlg OO<A:S step Ayestla ITOm gting 10 1m SChoci with much coa.ing. Aye!~>& 
&Iaiiy ne"''JJ!d 10 ~ her parenls to sand her to 1M school which WOUld cost 1ham nohlg. 

A)eSha's happiness "'- no tnres when she saw her molher standrog beside lhe den- en day. holdi og 
h her hand... a new frock and shafoor.r l Ayestla's eyes Sl'a>e with deep gratilude. She tloked at her molher 
~ and tt-a.ght to hersel, 'I eM now - this dress to school' 

... Ayestla went 10 school 1'8g1Aarty. ha!lPiy wearing her new dress.. She was no longer """'ied aba~ what 
to - 10 school. She was happy beca JSe _, her paren1s took WI iilerest in her school and would 
8lCCUSe her ITOm dong ll>e household chores a,mg school hours. 

Thus Ayesha contnJed ,gting to school. and in 1990 saw herli8ll as a gacl.lale ol the South Kachicata 
l<isiiD'·Kishori BRAC school. All8walds. she mcJ\I8d on 10 the 'Afazuddin Khan Girls' H9> School' ,._. her 
vllage. Ayesha is now a SIUdent ol Class VII rn that school and wishes 10 conmue her Sll des U1her • 

... &en lOOBy. ....nene- her old teacher ~ Bnf BRAC school Sl(li!JVisors cross Ayestla's home at the 
roadsOe. IIIey i'le;itably see her Slandng there, Ql-'9 them with a big salarn and a warm. generous srJje. 

Her BRAC school teacher AnNala ~s sott voic;:e echOes with getiLine appreOalion wnene.er Ayesha's 
,_ is rrel!loned.. She still rernetl"()ers A)oesba as 1he gi1 ...rose SITW reaches her eyes - eyes thai ha\19 
aiBO -. a 1o1 ol haldsllip, pan, and the rough side oC life. .. 

Wherl 1 frs1 Sla!1ed ~. en oC my 
responst)illes was to mo!Nate paoer ~s to send 
1heir ~ to SChoci 1 was QUite 1a1<en aback 
me !Ia¥ when I heard one oC 1he paren1s say, 'If 
W ~ )Q.I. we wil llUI our enid to SChOOf. I 
llied 10 COOVI'lCe him that pulfing lhe Child 10 
school would benelil him, and most iupo tan1 -

• his. OoMl daughter. 1han me. But ~ lhill 
was how matrt pwns thought n tt>e 'old days' . 

~. !hngs ha\19 changed now. Parents leel 
mclillated to sand :heir daughiers to ~ and 
lheir response 10 our edlll::alicn scheme is 
~- Toela)•lhey are c:On.ilc:ed lila! sendiiQ 
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The BRAC school is now WI established model 
for ecllc;allon and is IMll1 l<rov.n ntemarionaly. 

.... ....__ 
"amltor1 ,.... 

I 
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Any education proqra~~m~e needs 
to have an excel lent 
supervis ory process a nd an 
efficient management s.yst em i n 
o rder to be effective . For the 
NFI>& Programme , the overall 
respon s i b ilit·y lies with BRAC • s 
Execut i ve Direc tor . Di rect 
management and supervision are 
accomplished through a 
structure which include s the 

central office of the Di rector 
of NFPE and staff. To 
facilitat e i ts multi faceted 
work , t he programme has f ormed 
f i ve s upport units namely 
Training, Monitoring, Fi eld 
Operat i ons, Material 
Devel opment a nd Logi stic Units. 
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The Direc t:or i s responsible for 
developing progra~~m~e policies. 



S/he manages the prograume, and 
is a liaison to the other BRAC 
programmes , to external donors 
as well as to evaluation a nd 
appraisal teams . 

Pie ld Operat iollll 

The unit of Field Operations 
comes under the jurisdiction of 
Regional Hanagers (RH). Their 
duties include supervising the 
programme, planni ng new school 
openings, developing the Area 
Managers and other staff 
members, monitoring the 
schools, and overseeing 
f i nances and all local 
purchases Some are stationed 
at the bead office and some in 
the field. 

The Area Hanagers (AH) report 
direc tly ·to the RM • s and are 
stationed in the field and have 
several years of experience in 
BRAC. They are all university 
graduates with a master ' s 
degree. Their job is to plan 
all the schools within their 
area, oversee and develop the 
Team-In Charge, evaluate 
personnel performance in their 
areas, and manage logistics. 

The Team-in-Charge a~so comes 
from the rank of BRAC field 
workers with at least two years 
of experience in the NFPE 
programme. In 1994 in addition 
to their role as in charge of 
the office, they a~so 
supervised 15 schools e.ntrusted 
to them (in 1995 they will 
simply oversee the 80 schools 
within their area that the 
PO/PA • s supervise) . They are 
a lso responsible for conducting 
refresher courses along with 
the PO/PA' s. The TIC 's team 
consists of 4 to 5 Programme 
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Organizers / Programme 
Assistants . 

Programme Organizers (PO) are 
trained to become first line 
supervisors of the teachers and 
of the schools . PO's must be 
university graduates with a 
master's degree. However, 
previous experience in 
development work is not 
mandatocy . 

Programme Assistants (PAJ are 
local recruits with a Higher 
Secondary Certificate degree 
(12 years of education). some 
are also former NFPE teachers. 

There are many jobs that the 
PO/PA's must do. Their main 
job is to supervise and assist 
teachers. They visit all the 
schools in their areas a.t least 
twice weetiy. For each item on 
their supervision chectiist, 
the PO/PA.' s have guidelines 
about what to look for and how 
to make suggestions. Attending 
and reporting on monthly parent 
meetings and conducting the 
monthly teacher training 
sessions are some of their 
other duties . A major 
distinction in the j·ob 
description of PO ' s and PA's is 
that PA's do not become teacher 
trainers before their first 
year on the job whereas PO • s 
become teacher trainers early 
in their career. 

Mate r i al Develo~Dt UDit (MDU) 

One of the most important 
aspects of an educa.tion 
programme is the curriculum. 
The Material Development Unit 
creates and modifies the 
curriculum that is used in the 
schools. Most of the teaching 



and learning materials are 
created and produced by ·the 
MDU. Ideas for the curriculum 
come mostly from the government 
books , Using r efe·rences from 
other text and resource books. 

A continuous process of 
writ ing , field testing, 
rewriting, and monitoring the 
curriculum takes place. In 
this process , interacting with 
field staff and t e ·achers 
provide an important basis for 
information and feedback. In 

order to bring new and 
innovative ideas of teaching to 
the schools, material 
developers also attend training 
sessions and workshops in 
Bangladesh and abroad. 
National and international 
consultants are hired to assist 
in developing the materials and 
to aid in teacher training . 
Some members of the MDU are 
also involved in t 'he training 
of the field staff on the new 
curriculum once it is 
developed. 

BOOitS USBD Dr TJlB BRAC SCBOOLS NJU'l"'l'Bii BY IIFPB STAFF 

BaDgla 
• Prepatory Phase Book, 1994 . 
* Esho Pari-Shishu Path (Let's Read- Children's Reader), 

1993. 
* .Esho Pari (Let's Read) Part I, 1992. 
"' Esho Pari Part II, 1991. 
* Esho Pari Part III , 1992. 
* Esho Pari Part IV (BEOC only) , 1994 .• 
* Esho Pari Part V ( BEOC only) , 1993 . 
• 15 story books for Classes I-II~ . 

Socia1 Studies 
* Paribesh Parichit.i (Social Stu.d.ies) Part I , 1992. 
* Paribe$h Parichiti Part II, 1991. 
* Paribesh Parichiti Part III, 1992 . 
* Paribesb Paricbiti Part IV (BEOC only), 1994 . 
* Paribesh Parichiti Part v ( BEOC only), 1.993. 

Mathe.atics 
* Gonith Shikhi (Let 's Learn Maths) Book I, 1994 . 
• Goni tb Shikbi - Shikkhok Nird.beshikha (Teacher • s Manual 

for Book I), 1994. 
* Esbo Gonith Shikbi Book II , 1992 . 
* Esho Gonith Shikhi Book III, 1992 . 
* Gonith (Ma.ths) Book IV (BEOC only), 1994 . 
* Gonitb - Shikkbok Nirdheshikba (Teacher's Manual for 

Book IV), 1994 . 

others for BEOC OD1y 
* Amader Shastha (.Health) , 1994. 
• Amader Biggan (Science) Part IV, .1994. 
* Amader Biggan Part v, 1994 . 
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In addition to the books, there 
are support materials such as 
line drawing sheets, and a 
letter chart and cards for 
Bangla , story cards for Social 
Studies , and a number chart and 
cards for Mathematics. 

Train i ng Unit 

Along with relevant curricula, 
a good education prograame 
needs motivated teachers to 
effectively teach the material. 

A11 PA ' s Receive: 
19 day pre-service training 
12 day in-service training 

6 day training of trainers 

All PO ' s Receive: 
3 day pre-service training 

The Training Unit is 
responsible for the training of 
the teachers and of the staff. 
An Education Specialist plan.s 
all teacher training, including 
training of trainers and staff. 
Be develops the training 
calendar, training modalities 
and t he training materials . Be 
also advises the Director and 
other units of the programme on 
matters related to pedagogy as 
well as on and teacher and 
staff development. 

12 day teachers basic training within one and half months 
of service 

12 day Operation Management Course within four months of 
service 

12 day training of trainers after six 1110nths of service 

All TIC 's Receive: 
12 day Development Management Course 

All TIC's and senior PO's also attend a 6-day Gender Awareness 
and Analysis course which addresses a wide range of gender 
related issues essential to 
the programme. 
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The teacher training COIJIPOnent is very thorough and 
comprehensive. It rests on the principle of "distributed 
training·• throughout the school term rather than providing a 
lengthy training course at the beginning of the· teacher • s 
career. Bence BRAC NPPB teachers training is composed of many 
training sessions throughout the teaching cycle. 

Pre-Service-•evly Recruited ~chers ReceiYe: 
12 day basic training course 

3 day orientation before tbe start of ·ye~ 1 

Ill Se%'Yice- Ul Teachers Receive: 
2 day refresher at the end of the 2nd and 3rd months of 

school the first year 
4 day refresher at the end of the first year 
3 day refresher at the end of the second year 

12 day .refresher at the end of the third year 
1 day monthly refreshers (when teachers are not receiving 

any of the above') 

The trainings are informal and participatory, yet structured. 
They i ntroduce basic skills, new content and activities. The· 
refresher courses address day to day teaching and learninc;t 
issues and .renews teaching methodoloc;ties to prepare the teacher 
for ·the coming year or month of school. The general purpose is 
to equip the teacher to be able to facilitate her class better. 
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Logistic~> Unit 

The Logistics Unit aids in the 
delivery of school supplies to 
the field office. The NFPE's 
internal logistics unit 
periodically draws up a plan 
which shows the type and number 
of teaching materials needed in 
a particular area and submits a 
requisition to BRAC • s Logistics 
Department . Where printing is 
required, a requisition is made 
to BRAC Printers. For import­
able items the requisition is 
usually given on a six monthly 
basis. BRAC's Logistics 
Department delivers all sc·hool 
related materials to specific 
areas, usually to t he NPPE Area 



Manager office. 

Noni tori ug ouit 

As a programme expands, 
continual assessment and 
monitoring of quality 
is necessary. Especially in 
an education programme where 
new curriculum is being 
introduced, where innovative 
ideas are being tried out, and 
where long term · planning is 
necessary, monitoring is 
extremely important. The NPPE 
Programme has its own 
monitoring unit that consists 
of five members selected from 
the ranks of field officers. 
They carry out random 
inspections to look into 
student/teacher atte.ndance, 
school infrastructure , 
classroom discipline, academic 
achievement of learners, 
students' participation, and 
evaluation of the teacher. The 
Director, Regional Managers, 
and individ ual field offices 
concerned are informed of the 
findings, after which necessary 
adjustments to the progra!l!lllfl 
are made . 

The Nl"PE Monitoring Un.i t is 
also responsible for monitoring 
the effect of any changes that 
are introduced, whether in 
curriculum or in another aspect 
of school activities . Monitors 
are able to observe up to 40 
schools every month. Their 
task is guided by specific 
objectives set for them in 
advance by the Director in 
consultation with the Education 
Specialist and the monitors 
themselves. 

Qualitative dimensions 
NPPE Programme are 

of the 
also 
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evaluated by BRAC's Monitoring 
Unit. Data is collected by 
field monitors who are usually 
former NFPE ·programme staff and 
know the programme in d.epth. 
In 1994 the BRAC Monitoring 
Unit surveyed the following 
topics: 

• Parent 's meeting 
• Newly built BRAC schools 
• New school structure 
* Material supply to the 

BRAC schools 
* Graduate students of BRAC 

schools 
• Knowledge retention of 

BRAC school students 
• Rome task (homework) of 

BRAC school students 
• Background of BRAC urban 

school students 

An interesting finding from the 
last topic about the urban 
school children was that of the 
families surveyed, 50\ of 
their only income source came 
from pulling rickshaws or 
working in garment's factory. 
However, wb e n the BRAC students 
were asked what they wanted to 
do after school, none of the 
boys wanted to be ric kshaw 
pullers and none of the girls 
wanted to be garments workers . 
This is already an indicator 
that these children are hoping 
for a better life for 
themselves. 

The double monitoring mechanism 
helps to cross check informa­
tion and is a constant supply 
of information to the director. 
Policies and decisions are 
strongly influential by reports 
and feedback of the monitors. 
To maintain neutrality and 
objectivity of monitors, all 
Nl"PE monitors report directly 
to the Programme Director. 



file Sc hool 

By December 31, 1994, NFPE had 
been working in 303 thanas in 
55 districts. The entire Field 
Operations of NFPE was being 
administered through 374 team 
offices. During the course of 
the year, 9611 new schools 
(7335 NFPE and 2276 BEOC) were 

added to the 20,388 schools 
carried forward from 1993 
producing a total of 2 8, 27 4 
schools by the year end. This 
.figure excludes the 1725 
schools ( 770 NFP.E, 129 NFPE­
ESP, and 826 B.EOC schools) 
which graduated during the 
course of 1994. 

'l'ahle 2 . llu.her of Sc hools Operati.Dg - of Dec eld»er 3 1, 199ol. 

• -

Type Number of Schools Schools Opened in 1994 Total. 
of Schools closed Schools 
School Carri ed in 1994 Operatinq 

Forward Reopened New Total 
from 1993 

NFPt; 15 , 833" 899 1576 5 759 7335 22,329-

BEOC 4 , 555 826 20 2256 2276 5,945 

Total 20,388 1725 1596 8015 9611 28,274~ 

Including 374 ESP-NP'PE schools. 
60 BEOC schools were redesiqnated. as NYPE schools as older 
children discontinuing from the schools in the early months 
could only be replaced by younger children . 
Including 1150 ESP-NFPE schools. 
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Por more detailed information on the openings and closings of .both 
NFPE and BEOC schools, see annexure 3. 
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Rgure 1. % of BRAC schOols by Fund Source as of December 31, 1994 

0 NFP€ Consorl>um 
(51 9%) 

• UNFPA (2.8%) 

ll!f ROP Conso1101m 
(•1.3%) 

0 O XFAM (0.4%) 

~ GEP (3.2%) 

• PCROP (0.4%) 

Por a breakdown of schools by administrative units covered by each 
fund source see annexure 4. 

The St.udent.s 

Table 3. •- St.udent.a Enrolled and Total .St.udent.a in 199• by 
Gender . 

Type Opened • LD 1994 Total as of December 1994 
of 
School - ...,.. Gitto "' T- ,.. .... ...,.. Oilt. "' T-

Gidt ('-

NFPE 7.Jl> - 168ltt "'5 :t- Ul29 21206l .,.., .. 100 1015314 

BEOC uu I.QtS >100) *'..l 7Z611 591.! - 1-4 \'226 >4..) •m11 

Total 10611 ' .. 101 = ·]U 31W6 ha14 - o.um ,. -
· Including ESP schools. 

20 



A total of 311,226 new students 
entered the BRAC school system 
in 1994, 72.8\ of which were 
girls. The greater percentage 
of g irls in the BEOC schools 
can be attributed to the 

830 new Kishori schools which 
are for adolescent girls only . 
By the end of 1994, there wer e 
896,385 children attending the 
BRAC schools with 71\ female 
students . 

Table t . Chil dre D who Gr aduated ill 199t aDd ll.dwitted iuto 
GovenmeDt Sc hools. 

Type Graduat Initial Oro Graduated" Admitted out 
of ing Enrollment p- of Graduated 
School Schools out Students 

00... ...,. T .... (\) 

""" ...,. T .... O..h ...,. T-
(') I"J ("I ("l ("') ('I) ('I) ('I) 

NPPE 899 ... u - 7lV1I w ,_ ,.., ~ l~?S - l'A6lt 
(11.1) QUI (:..1) ~7) ~.6) (91.1) (91.2) ~-01 ~.l) 

BEOC 826- ''"' - ..,., ! 411 .... l OS7 2::)69 '""" JW 1Jl77 
(M)A) (19.6) (91) C'Q.4) (IU) <'OJ) ($" I) (11 .0) 1'1.6) 

TOtal 1725 )9)47 llJJl """ 30W ~ 111138 -·· lSllt 10092 .18411 
(73.9) ('.A. I) (U) (9-1 0) (94.6) (9-1.1) (166) (1S.2) {la.1) 

Percent calculated on basis o f initial enrollment . 
All graduating children in 1994 were admitted into government 
schools the same year except 487 BEOC schools from which 
children took admission int o government schools in 1995. 

By the end o f 1994, 899 NFPE 
schools and 826 BEOC schools 
completed their 3 year school 
cycle. Thus, the total number 
of schools completing the ir 
cycle was 1725, producing 
48,814 graduates , 76\ of whom 
are girls. · 

Nearly 93\ of the graduate s 
from the 899 RFPE schools moved 
into classes IV and v of 
government primary 
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schools. However, only about 
62\ of the BEOC graduates 
entered the government schools. 
A major reason for the l ow 
percentage of t hese graduates 
continuing their e duc ation is 
that most of them are girls and 
are now considered of 
marriageable age (16+). Most 
parents would like to see their 
daughters married. 



~achers 

Table 5. Total •Wiber of Teachers by Gender ill 1996 

No. of Total Teacher Total NO. of Teachers 
Teachers. Dropout. • 

l.D 1994 • 
Recruited - - T- - - T ... ,. - ,. - .. "'Tllool - .s - I 'liM m - 1/J lSliD ,s.~ WI ., :nan 

• Dropouts are calculated from the total number of teachers in 
1994. 

As can be seen earlier in Table 
2 , the total number of schools 
as of December 1994 is 28,274. 
The reason wby the total number 
of teachers shown above is less 

1!500 

1000 

102 

595 

than that figure is that 
approximately 4\ of teachers 
run two and in rare cases three 
schools at different times of 
the day. 

0+-~-r--~----r---,---~----r---~--~----r---,-----, 

Ocl Doc 

· Graph does not include the 75 ESP teachers. 
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The dip in the graph from June 
to August is due ·to the. Monsoon 
season that sets in. During 
this time, orqanizinq school 
room construction and school 
opening on the whole is 
hampered . Thus , less schools 

PersoDDel 

were organized during this 
period so less· teachers were 
needed . This pattern would be 
similar i n previous years a.lso. 
For :more details on male and 
female teacher recruitment and 
dropouts, see annexure 5. 

Table 6. Sta.f£ Strength of IlPPE - of ~r 31, 199<1. 

Type of FetDale Male Total 
Staff 

Regular 250 1029 1279 

Pz-oject 12 1257 1269 

Service - 374 374 

TO·tal 262 2660 2922 

Regular staff i ncludes the Head 
Off:ice staff and most of the 
field staff. ProqralllllE! 
Assistants and Office 
Assistants are included in the 

project sta£f. 
a breakdown 
categories . 
in.cludes the 
helpers. 

See Table 7 for 
of these two 
Service ·Staff 

cooks and other 

Table 7. Proportion of Pe•ale IlPPE Staff as of ~r 31, 199<1. 

Positi on Female ' Total 

F.ield RM ·-- -- 5 
Staff 

AM 4 5.9 68 
. 

TIC 24. 6 . 7 358 

. .PO 198 2.7. 3 726 

Monitors -- -- 4 

Resource -- -- 5 
Team 

. 

Accountants -- -- 58 . 

ESP Staff" -- -- 17 

PA 12 1.0 1209 
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Office - -- 60 
Assistants 

!lead Office Staff 24 63.2 38' 

Total 262 10.4 2548 

· 1 female Se;nior Regional Manager, 2. male Regiona l Mana ger s , 9 
female Programme Organizers , and 1 male Monitor are stationed at 
the Bead Office in Dhaka. 

Expan&iOD fro.. 1993 tO 1994 

Table 8. Proqra e l:acrease froa 19.93· to 199&·. 

Itelll 1993 1994 \ Increase 

Team Offices 213 374. 37 

Regional Manager Of.fices 4 5 25 

Staff 21 87 2922 34 

Villages Covered 12537 16946 35 

Schools 20388' 28274 39 

· These f 'igures include t he ESP schoo1.s as well. 

In 1994, the number of schools 
in the NFPE programme increased 
by 39\ from 20,388 to 28 , 274. 
Equiva lent percentage increase 

2 4 

in the number of t e am offices·, 
staff, and villages cover ed 
helped to support that growth . 



I 
Expansion of the Urban Schools 

is a studettt;': t>:f the .. lQiUagaon· at.tAC s·chl:IOi~: shetm ' - ... ., .. ~·· 
9- years· of age, and .is ~nq tn~ ~Y enthusias:J::io studelf~~ 

. 1~Iurars uz:ban· schoOls wlio would , of:h~_rwi.se ha,;r~-s~nt t _tui!i:t;i·; 
. time in the streets.. ae-r fatn~r., MoJd>ul Bassaiil,. i'B ~i~ 

' .t;gksliaw puller who thou_q.ht it wo.~ld . ~ gOod for the Ca'!.'i'J.Y. ~~lfc 
·Re.k~ worked in a garments. factory. ,, R~a:, unll.ke many oth'Ei~~ 

.. cbile~Fen in. simi.lar circumstances, stood. her ground. and foqijht, ,._, 
. ~gainst tlie decision to rob her of; ~er childhOOd dJ:eams • .. ·:t~~ 
:··c:l..id. not follow lliy father ··s advice, • ~~a says . • 'I tol(i;{lim'E 

•• ;r. would rather st.ay a~ ~:tome.. and herp: to¥.lli'Otber tha.n work-_ih a)~ 
· .g~nt..s factory. 'I 99:t ·ll}y mothe;:·~ i>"Up~. in t .bis. ttnW. f'~t 

i...:ilo __ ;tp scb®I regulal;.'il,.y; and when '':I .c<nne -home, l ~d,P, my~~ 
: ·mo··""'-...e'r • · · · :~. · .. · · ·.:::r ·' ~ . . ·• .. ' ·~· .. . 

It is not only the rural 
villages which are trying to 
combat the problems of il­
literacy and lack of education 
among children. The urban areas 
have the saJne problems, along 
with the problem of an ever 
increasing population. In 
1993, 20% of Bangladesh's 
population of 116.7 million 
lived in the urban areas. Half. 
of the people living in the 
urban areas are poor with an 
income of less than Tk . 2600 
(about US $65) per month for a 
familY. of six. The h.ardcore 
poor constitutes about 30\ of 
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the total urban population, or 
6.87 million people, with a 
monthly income of Tic. 1724 (US 
$43) or less a month. The num­
ber o·f hardcore poor is sup­
posed to increase to 11.73 
million by the year 2000. The 
urban poor generally live in 
urban fringes, squatter settle­
ments, slums, and on the pave­
ments. Basic services for this 
growing section of population 
has not grown in ·tandem. Not 
unexpectedly, shortage of 
water, health, and education 
services are severely lacking 
for this fluid and mobile 



population. In 1991 , only 18\ 
of the slum children entered 
primary school. No one knows 
how ma.ny actually completed it. 

BRAC's concerns for the child­
ren of families living in 
squatter conditi ons provided a 
shift in its earlier policy 
making of catering only to 
rural children. :tn 1992 BRAC 
set up 10 experimental schools 
in Dhaka city to provide basic 
education to unserved urban 
children. :to 1994 three more 
metropolitan areas , Chit tagong, 
Rajshabi and Khulna vere 
brought under the programme. 
The basic NFPE curricula and 
structures have been adapted 
with some changes (mainly in 
the Social Studies text book) 
to make the contents more 
relevant to the lifestyle and 
e nvironment that prevail in the 
urban slums. 

There have been some 
difficulties and unexpected 
challenges distinct from its 

rural counterpart in the urban 
schools . Primarily, the cur­
riculum was i rrelevant, as 
mentioned earlier in the case 
of Social Studies. This lead 
to student disinterest. Th is 
issue has already been 
addressed by modifying the 
curriculum. There is also a 
high drop out rate due to the 
fact that many c hildren have to 
work to support their families. 
Finally, life in the basti, or 
slum, contributes to some of 
t he reluctance to send t he 
children to school and to even 
trust BRAC (Khan ' Khan, 1993) . 

However, the programme has been 
successful enough to warrant an 
expansion. Thus in 1994, the 
number of schools in Dhaka 
increased to 190, the 1993 
fiqure of 42 schools . The 
total mmiber of urban schools 
covering all four areas was 349 
by the end of 1994. In 1995 a 
new urban office wil~ be opened 
in Dhaka to acc01111oodate the 
swiftly expanding urban school 
programme. 

~able 9. Orb&D .rPE School OpeaiD9 Schedule -- 1992 ~o 1996 

MetropoLitan 1992 1993 1994 
Areas 

Dhaka 10 32 

Chittagong -- --
Rajshahi -- --
Kbulna - -
Total 10 32 

Although f inancial constraints, 
domestic chores, .involvement in 
odd jobs and a general lack of 
motivation usually would pre­
vent these children from going 
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49 

50 

60 

307 

26 

Total 

190 

49 

50 

60 

349 

to school, it bas been good to 
see tha t the percentage of 
dropouts have reduced since 
1992 . :to 1992 about 30\ of the 
students dropped out . However 



in 1994, the dropout rate vas 
nil. 15\ of those initially 
enrolled have since left but 
have been replaced by others . 
This is a very encouraging 
sign. · The specialized curric­
ulum and the increase in 
support staff should help to 
keep this rate low. 

Kiabori Schoola 

Special BEOC schools known as 
Kishori Schools, ( kishori 
meaning adolescent girls) have 
been opened where the HPP 
programme is operating. These 
schools cater to the 
educational needs of 11-14 year 
old girls only . The teacher is 
also female. The schools focus 
on the special needs of this 
group, particularly on health 
issues. Health text books have 
been introduced from class II, 
and special health related 
activities are performed by the 
students in and outside the 
classroom. The rest of the 
curriculum is the same as the 
BEOC schools . Currently, 
there are 830 schools in 
d ifferent BPP areas. 191 
schools completed their school 
cycle (three year) in 1994 . 
800 schools are funded by UNFPA 
and 30 schools are funded by 
RDP. 

Kiabori Pat:haqer 

A conau<ln concern among 
educators is what happens to 
the child's education once the 
child leaves school? This is 
particularly true for ·the 
adolescent girl.s in Bangladesh , 
who after completing 3 years of 
schooling, usually get married 
and become detached from a 
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literary environment. They run 
a greater risk than other 
children of relapsing back to 
illiteracy. This concern has 
led to the creation of the 
Kishori Pathager, which are 
small village libraries for 
female graduates from the 
Kishor-Kishori (BEOC) schools. 
The Kishori Pathager provides 
an opportunity for adolescent 
qirls to continue to develop 
their reading habits after 
graduating from BRAC schools . 
It provides a forum for 
continuing its members ' 
education and encourages them 
to become involved in group and 
club activities. 

By the end of 1994, 1858 
Kishori Pathagers were opened 
with a total of 42824 members. 
The members of the librar ies 
pay Tk 2. 00 monthly. This money 
is refundable and is meant to 
foster a need for saving small 
BUlliS of money regularly . At 
the end of three years, 
individual savings may be 
invested in income generating 
schemes if the members wish. 

In addition to books and games 
available at the libraries , 
seeds of essential vegetables 
are also distri buted to th.e 
members so that they c an grow 
vegetable gardens in their own 
homes. This helps to reinforce 
the health and nutrition 
information received in school. 

I n 1994 some new activities 
were introduced such as 
training in vegetable and home 
gardening, training in 
homestead poultry farming and 
tailoring. A total of 15,000 
members received training in 
poultry farming and 730 members 
completed a tailoring course. 



Item 1992 

Total Pathagers 40 

Total Members 1639 

Total Savings (Tk) 9406 

Total Books Provided 800 

Members bore a third of the 
training costs . For 1995, 
training in goat rearing and a 
junior credit proqra!lll!lf! are 
being contemplated . 

A plan for starting larger 
scale union based libraries for 
the coDID!mity is also being 
formulated for 1995. These 
libraries would be ope.n to 
anyone in the C()IDII!Unity. The 
proqram will begin with 10 
libraries and then gradually 
increase in number in 1996. 
&ach library will begin with 
about 1000 books and add to its 
capacity each year with the 
help of local contribution as 
well as from BRAC. This is an 
effort to begin an. educational 
process involving the community 
beyond the BRAC graduates. 

Uuc.tion Support Progre a 
( BSP) 

Many NGO's in Bangladesh are 
trying to help eradicate the 
problem of illiteracy and 
provide educational services to 
poor children through non­
formal basic education. BRAC • s 
Education Support Proqra!lll!lf! 
facilit.ates interested NGOs 
with training, counselling, 
financial and material support 
in their non-formal education 
endeavors . By December 1994, 
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1993 1994 

1025 1858 

20946 42824 

124066 584898 

23036 73410 

BSP had extended its support to 
137 HGO's for 1150 schools. 

Audio Vis ual Nateriale 

An effective method in teacher 
training is to be able to 
visualize the learning . The 
Audio Visual unit i .s assisting 
the NFPE proqr.mme in 
developing a set of trAining 
videos to increase the standard 
of the teacher and tr.ainer • s 
training. Already in use in 
the teacher training sessions, 
tbe videos are an Aide to 
trainers and help them to 
demonstrate teaching-learning 
proce.sses and to facilitate a 
class . By using the video 
taped lessons, new teachers can 
see what a classroom situation 
is like, how a particular 
a .ctivity can be do.ne, And 
discuss the learning situation. 
This is particularly helpful in 
Social Studies where there are 
games and health activities 
that need special facilitation 
skills in the classroom. 
Audio tapes are also being used 
to assist NPPE to record the 
English Radio proqra!lll!lf!s, 
selected songs used in the 
schools, and stori.es for the 
children. The use of audio and 
video will be increased further 
in 1995. 



• ••• IIOV it:a t:~ ·t:o open your p:rea-t:a· . .. • 
' ' 

Friday the 14th and sa.t;urday 
the 15th Of January, 1994 were 
special and were marked off' in 
our calendars • •. and in their 
lftinds: it was going to be a 
unique reunion., and the first 
of its kind. The learners, 
teachers, prograJIJ organisers 
and the NFPB staff were all 
going to spend the day 
together • •. in a real • non 
forma~ • way 1 Yes, the third 
graders of the Xbilgaon slWJt 
schools of the NFPB progr:aiii 
were going to the zoot 

As the ten veh'icles lined up in 
front of one of the schools, 
the children in their colorfu~ 
clothes were guided to the 
buses by the teachers and the 
NFPE escorts. After the 
children were all well saddled 
in their seats, the journey 
started. The radios of the 
vehicles bad to be turn'ed o££ 
because t:he cars were bOoming 
wit.b nursery 
rhymes and 
folk songs . 
However, as 
we moved on, 
our little 
friends got: 
more absorbed 
in observing 
the scenes 
outside, and 
so their 
1 i v e 1 y 
orchestra faded out and the 
sounds ot exclamations aiJd 
.remarks became more prominent: 
·obi look, look there •.s 
Jleena 1 •, remarked one at the 
lfohakbali turning, no.ti.cing the 
•Jfeena • figure on the walL .. 
Another li·ttle one sitting by 
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the driver ' s seat was busy 
gi ving directions to ·the· zoo, 
more to convince herself that: 
she knew the way, rather than 
to guide the driver I ••• And thus 
we reached the zoo/ .. • 

••• ~alking in a line is tough 
lifben you are a group of 150 
excited beings. The kids 
mor.eover, cou·ld no 
1o11ger ccmt.rol their exuberance 
which they bad so patiently 
contained, so long. So walking 
st·eps became running steps, and 
broken lines were constantly 
.mend¢., to be broken again and 
mendeq again. This unruly march 
finally came to a halt as we 
entered the gates of the zoo . 
Here, choeola·te milk was 
distributed to everyone and 
smaller groups were formed •• • 
and the adventure began. 

The playful monkeys, the hungry 
tigers, the roaring lions, the 
friendly bears • . . all were 
visited randGlllly by the 
different groups. The snakes 
and the elephants were the 
higbl.ights of the day I •• • 

Thus the kids skipped from one 
cage to another, sharing 
COilllllents about the animals. The 
name of giraffe and zebra 
caused some commotion I For some 
the giraffe became the zebra, 
and the zebra the ass I This led 
on a debate amongst: a few till 
an older one pacified this 
argument by giving tbem the 
correct ~s ..• 

•·, . 
••• By m~dday, little Lutfa 
sque.aked: • A,pa I iJ1II tired • •. and 
hungry 1 • Yes, by now hunger had 
struck us all and so we beaded 
towards the meeting place, and 



when everyone arrived ••• we ,bad 
a picnic ••. 

• • • 'l'ben, vitb all the 
excit~t behind us, we liJled 
up again aDd JJJarcbed back-1110)::8 
calmly now, to ell!bark t:/Je 
vehicles for our return 
journey. 'l'be children were 
counted severa~ t,ime.S:; ·t.i,J.l •.. II)! 
were as$ured that all we.te 
present • • • and th.u·B··'~ndeth ·txlJ.e 

gceae adventure ••. but 
vait:l •• not quite yet:... t:be 
gift packets were to be 
distributed • •• 

••• It ·vas 1 ike a day :that: 
leaves behind DIOJllents t:hat: echo 
the joy that: you shared 
t .9ge"tber and ace yours 
t.o:re.ve:,: •.•• 1 I. 

• 
" :Wccess January 1994 

.. 

. , f, .. . - - ( 



~ Field Structure 

Since the NFPE Progra!I!IIIP. has 
rapid~y increased, structw::~ 
changes were made in field 
operations at the implemen­
tation leve l in order to 
streamline the adm.ini.strative 
structure and make it more 
efficient. The follovinq 
changes were effected. The 
number of Reqional Hanaqers has 
been increased to administer 
smaller reqions. Field 
Officers have been redesiqnated 
as Area Managers or Team-in­
Charge based on their years of 
experience and performance at 
BRAC. The NFPE monitoring t eam 
has been strengthened for the 
same purpose and the team re­
ports directly to the programme 
Director. Support at the 
grassroots level has been 
readjusted to accoumx>date 
Programme Assistants, who are 
school supervisors with a 
Higher Secondary School 
Certificate degree instead of a 
Masters deqree, as was pre­
v iously the ca.se with Programme 
Organisers. This will enable 
many BRAC teachers to become 
supervisors, bringing with them 
a we~th of experience as non­
fa~ education teachers . 

Manageaeat Iafor.atioa Syst­
(KIS) 

The Management Information 
System has been playing an 
important role since 1993, 
assisting in the strateqy 
planning and ma.nagement of 
NFPE . MIS provide.& monthly 
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statistical reports based on 
the information collected from 
the field on forms specia lly 
desiqned and provided by the 
MIS unit. The management system 
includes a regu~ar data report­
ing format on the various as­
pects of school performance 
measured by specific indica­
tors. The in.formation col­
lected is ana~yzed and dis­
cussed at each management 
level . I.t is consolidated and 
passed on to the centr~ pro­
gramme office in Dhaka for 
further analysis. This serves 
as a basis for new policies . 

Due to the rapid expansion and 
increase in the number o f 
schools under NFPE, the pool of 
information is also massive . 
Bence, in 1994 it was decided 
that all information wo~d be 
collected, analysed, processed 
and disseminated through the 
HIS unit. The whole unit will 
be computerized during 1995. 

Preparing Teacbera for Cla&a IV 
aadv 

BEOC schools completing the 3rd 
phase in 1992 were extended by 
another year on an experimenta~ 
basis, adding phases four and 
five to the BEOC cycle. There­
fore, all BEOC schools from 
1993 have been running for 
t hree ye.ars instead of two with 
five academic terms. A special 
12 day training in Hath and 
English, desiqned to prepare 
teachers for the 4th and sub­
sequently t he 5th phase of 
school, was increased in 1994 
to include all BEOC teachers. 



Due to new learning theories 
and research in children • s 
educational development , 
curriculum is always being 
changed to be made. .more 
beneficial for the learners . 
Trying to cater best as 
possible to its students, BRAC 
bas incorporated many of the 
new theories .in its schools , 
while adhering to the culture 
of rural Bangladesh. The 
changes are a combination of 
feedback from the schools , 
consul tan·t • s input, workshop 
strategies , discussions among 
the curriculum deve·lopers, and 
field testing. The basic theme 
in learning has to be more 
learner centered and activity 
based. Some rudimentary 
changes in the existing 
curricula were integra ted in 
1994 . 

Social St;udies 

In Social Studies it was 
observed that the text book 
being used was •quite dry" and 
the children d.id not enjoy the 
lessons too much as too much 
information had to be digested . 
A change was needed . Subject 
matters were .introduced through 
stories supported by activities 
for the children to experience 
as part of their learn.ing. 
Initial feedback on this new 
method has been very positive. 

A new Social Studies curriculum 
is also being designed. for the 
urban schools in which social 
studie s would be focusing on 
pertinent issues, relevant t o 
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day to day living in slum 
conditions, such as health 
hazards, sanitation, community 
living, safety and security , 
drug abuse and first aid. 

Numbers have constantly been a 
dif'ficult subject in the BRAC 
school s, just as in most 
schools in Bangl adesh, and 
abroad . The Mathematics 
curriculum went through a major 
change. Instead of a combined 
text book, both for the teacher 
and the students, the Teacher ' s 
Manual has now been separated 
from the Student ' s Workbook. 
The teacher's manua.l gives step 
by step information to the 
teacher on how to teach the 
lessons with room for their own 
ideas and input. A workbook 
full of activities has been 
developed to help children gain 
numeracy skills with less· 
d.ifficulty and to make math 
interesting . Also, number 
cards have been given to each 
child to reinforce their 
mathematical knowledge. New 
·t ·echniques, such as Look and 
Say, math games, paired work, 
and the use of stories have 
been introduced in Book 1 to 
help reinforce the concept and 
use of numbers . In 1995, 
evaluation and modification o f 
the new Book 1 and the writing 
of Book 2 will be undertake n. 

BaDgla 

In the Bangl a l angua ge syl-



labus, new activities are beblg 
. introduced that encow::age 
creative thinking. A tendency 
amo ng the children, 
particularly in story telling 
a.nd sentence writing, has been 
to take stories and sentences 
directly from the text book, a 
reminder of rote learning that 
NFP.E has been trying t ·o erase. 
Activities sucb as letter 
writing, independent sentence 
making, a.nd "ball • game have 
been introduced to guide 
students to understand the 
material a.nd move away from 
memorization . 

Frequent story telling has 
shown to increase the child • s 
understanding and interest in 
language. Based on this, 
guided story telling and 
writing will be introduced in 
1995 as a. pilot programme in a 
small sample of schools. 
Another new addition in 1995 
will be Morning Talk, whi ch 
would allow a few children to 
taLk about a new topic every 
da.y before lessons begin. New 
story books will also be 

!ID 
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developed for shared reading 
between the children • 

Re l i gious Educa~ion 

In 1994, religious education 
was introduced in all Class III 
schools . The reason for this 
introduction ·was that parents 
were. interested in having their 
children learn about religion 
a.nd that the government schools 
teach religion in their 
classes. Currently the 
government religious education 
book. is being used for the BRAC 
school's religious education 
curriculum. 

In order to assist the 
curriculum developers with 
these changes, the following 
experts were consulted: s·tuart 
Leigh a.nd Rebecca .Kalin from 
LearnTech, liSA for the 
Interactive Radio Programmei 
Robin Pi erce from Palmerston 
College, New zeal·and for 
Language; William G'ibbs from 
Leeds University, England for 
Mathemat.ics; and Candy Rhode 
from UNICE'F for Social Studies. 



Iateractive ll&dio Iutructioa 
( IIU) 

Many developing countries have 
used tlle radio to teach 
language and Mathematics. This 
method is quite successful , 
particularly because of the 
novelty o·f the radio as a 
teacher . Children look forward 
to hearing the lessons on the 
radio and then following the 
instructions, which include 
conve-rsation, games, songs , 
physical activity and written 
work. BRAC decided to pilot 
this approach in a small sample 
of school in 1994 to teach 
English as a second language . 
The purpose of the pilot 
proqramme is to use the r ·adio 
for education with an emphasis 
on active learning and to help 
broaden the .student • s and 
teacher • s concept of t .he 
subject studied. 

The total English .language 
series will comprise of a 20 
month long Interactive Radio 
Course made up of 240 lessons 
beginnin-g in the second year of 
school. New staff. have been 
recruited to help write the 
radio scripts and to design 
support materials suc·h as 
Teacher's notes, charts, story 
cards, and a text book. 
The Interactive Radio 
Instruction (IRI) approach was 
tested with the ·help of pre­
recorded "Engl ish for Us" 
lessons on audio tapes to teach 
English in f ·our urban slum 
schools in Dha·ka i n 1994. This 
experiment lasted one month 
during which positive results 
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have been noted. Students 
.liked .listening to the lessons 
omd were able to successfu.lly 
greet in English, identify 
selected alphabets and related 
objects and follow necessary 
instructions. Upon a v i sit to 
one of the test school areas, 
it was reported that some non­
BAAC children were singing the 
songs from the .lessons too! 

An unexpected result of the 
experiment showed that the use 
of recorded lessons has bad a 
positive effect on pupil 
atte·ndance in the test schools. 

Before introducing IRI in all 
the BRAC schools, the goal is 
to administer a second test 
with revised !Mteria.ls, by May 
1995 . 

Vegetable aDd Bc.e Ga.rdeni.ag 
Progra e 

Poverty is not. always the cause 
of ·malnutrition. People are 
often unaware about the value 
of certain kinds of food, 
sometimes indulging in food 
that has little nutritional 
value . Malnutrition du e to 
poverty is compounded by 
·malnutrition due to lack of 
information about healthy 
diets. "In April 1994, BRAC 
introduced a .home ga.rdening 
project lll NFPE an.d BEOC 
schools to inform children 
about healthy food wh.ich 
encour.ages the planting of such 
food and the consumption of 
th.e.se foods at home. Seeds of 
a variety of esse ntia·l 



vegetables were distributed to 
children in class III of the 
NFPE and the BEOC schools. 
These veqetables use little 
land and can be grown around 
their homes by the children 
with .some .help from parents. 
Orientation and demonl!tration 
on sowing, caring and. 
harvesting of these veqetables 
was given to the students. 
Programme Assistants were 
appointed especially to follow 
up and monitor the project. 

The first planting was done in 
April 1994 involving 243,527 
children f ·rom BRAC schools. 
F-rom the results of the first 
harvest it was decided that 
more supervisory care was 
needed for the gardens. Also 
needed was an agronomist and 
more Programme Assistants to 

facil.itate the project. 

Based on lessons from the first 
season, the second planting 
began in October 1994. Seeds 
were given to only 55,570 
students with more guidance 
from an agronomist and his 
team. The .Proqramme Assi.stants 
were given a 6 day training in 
home gardening. The total 
production of vegetables from 
the second planting was 
1, 0.53, 005 kg which is much 
better than the first harvest. 
From this, each student was 
able to bring enouqh vegetables 
home to enable their family to 
consume vegetables everyday and 
to sell some vegetables also. 
The success of this planting 
shows promise for the proqranwae 
in 1995. 

~1e 11. Report on Consllllpt.ion, Sa1e, • Incc.e Pro. Vegetables­
Winter Season 1994. 

Region Pumpkin 

Coee .... Sol< -... l.lll (T\)" 

!1<&1 

Hymensingh 324192 10<7)9 lOTlll5 

Jessore - 1210:SI 20mO 

Total ~ 2111'90 
.,_ 

IIFPB i.u Africa 

Banglades.h is not alone in the 
battle against illiteracy. Non­
formal primary education is 
seen as a good opportunity to 
provide basic education to 
those who are most at risk to 
slip through the il.literacy 
crack. The BRAC non-formal 
education model has provided 
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Carrot Total 

eo. .. Sole ·-- - IIK\ICIIM: fJOM 

ioo <II) (AJ -(T\) 
<II) l.lll 

832o66 ~ 1116).1 Sll&ll 318950 

7liSS3 :2910:5 1110 )4011) JIIIIDII 

161114 097«1 ll.'OS7 IQSJQQS 6111!16 

unserved children access to 
schooling and has proven to be 
easily replicable, efficient 
and cost effective. 

In October of 1994, UNICEF 
under its Eastern and Southern 
Africa Regional Office (ESARO) 
in Nairobi invited BRAC tO 
facilitate countries i n Eastern 
and Southern Africa in their 



efforts to improve children's 
access to basic education, 
particu~arly girls . The process 
will involve networking with 
UNICEF, the · Ministry of 
Education and NGO's working 
prOIII.inently in the region . 
BRAC will provide them with a 
strategy for planning and 
implementing non-formal basic 
education in these countries . 
By December 1994, preliminary 
work had already bequn in 
Uganda. 

catherine LoYe11 and Peter 
Thoapsoa Meaorial Paad 
Scholarship Progza e 

Even if children complete the 
BRAC school cycle, that in 
itself is no guarantee for 
their continuation in 
government schools. One major 
reason for discontinuation is 
the cost of education in the 
formal system. BRAC children, 
mostly coming from high risk 
backgrounds, have a greater 
like~ihood of not continuing in 
formal school system. A 
scholarship fund vas created in 
September 1994 in memory of 
Catherine Lovell and Peter 
Thompson, two of BRAC's 
benefactors, to facilitate BRAC 
graduates to continue their 
education in the fo~ system. 

The criteria for being awarded 
the scholarship are that the 
student must be a girl and a 
BRAC school graduate who comes 
from a poor and landless 
family. She must demonstrate 
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interest and potentiu for 
successful completion of junior 
secondary school (up to class 
8). 

Once a student is selected, she 
is awarded Tk 60 per month 
while in class VI. Based upon 
good perf ormance and 
attendance, the award will 
continue for class VII and 
class VIII so that she is able 
to finish junior secondary 
school. By the end of 1994, 
BRAC awarded scholarships to 
135 children. The number of 
awardee are expected to 
increase to 250 in 1995. 

Certificate of Graduation 

Starting in 1995, all students 
who complete their education in 
the BRAC schools will receive a 
certif·icate of successful 
completion. This is for the 
children to feel a sense of 
accomplishme.nt and for proof of 
education if any children 
should seek admission elsewhere 
to continue their education. 



• . . • 56 . 2 percent satisfied all the four criteria of 'basic 
education' in 1992. The figure for the criteria of 'literacy • 
(ie the 3 R's, viz, reading, writing, and numeracy) was 59.1 
percent. In terms of both criteria, NFPE graduates did better 
than BEOC graduates. Among the NFPE graduates, boys did better 
i n satisfying the criteria of 'literacy• while girls did better 
in • basic education · • But in the case of BBOC, girls were 
behind boys in both cases . • 

Nath, Khan, & Chowdhury, 1994 

Aside from monitoring and 
evaluation, studies on the 
schools and the outcomes can 
hel p to shape a programme. 
Research is important to see 
what effects the schooling is 
having on tbe children, the 
parents, and t he community . It 
provides a basis for making 
changes and planning the next 
step. 

During 1994 BRAC's Research and 
Evaluation Division (RED) 
independently carried out 

several research studies for 
the NPPE programme in areas 
such as standardized tests in 
the BRAC schools, the future of 
BRAC graduates, families of 
BRAC students, reasons for 
dropouts , and many more listed 
below. The findings f r om their 
research helps the NFPE 
programme to assess its schools 
and the impact it is having in 
rural development and the 
future of the children of 
Bangladesh . 

List of MPPB Related Research Papers Co.pleted in 199' by RED 

1 Identifying Possible Ways for Utilization of NFPE 
Graduates: SOme Propositions (Bangla). 

2 Basic Training Course for the Teachers of BRAC's Non-formal 
Primary Education Proqramme : The Vi ews of the Teacher 
Trainees on Some Selected Issues. 

3 Progress in Basic Competencies of Nl'PE and BEOC Graduates 
Over Time. 

4 An Inside Look at Two Brae Schools in Matlab Tbana. 

5 Linking the School and the Family: Community Participation 
in BRAC School . 
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List of ODgoing Rese arch Stud.i-

1 Evaluation of Radio Interac.tive Instruction Proqram. 

2 Socio-Economic Chara cteristics and Reasons for Dropout 
NPPE Urban Students. 

3 Standardized Achievement Tests for Jrd year NFPE Students. 

4 The NFPE Programme: A Closer Look into Dropouts, 
Replacements, and Attendance . 

5 Factors Affecting the Achievements of Children: Why Some 
Students are Doing Better than others . (proposed by NFPE) 

6 How Many KK Graduates After 5 Years of Education go to 
Government Schools? Why do Some Drop Out? Are they Able 
to Cope with 5 (Five ) Years Curriculum? (proposed by 
NFI'E) 

7 Impact of NFPE Schools: A longitudinal (Baseline) study 
to assess impact of NFPE program. (proposed by NFPE) 

8 Retention of Graduates in the Formal Schools . (proposed by 
NFPE) 

9 Marriage age of NFPE/KK Female Graduates: Whether th~ 
BRAC education program has been able to influence the 
parents enough to change their attitude to prevent early 
Marriage of girls . (proposed by NFPE) 

10 Parental Attitude: After Sending on Child to .NFPE/KK, 
Whether the Same parents Feel Interested to Send their 
Next Child/Children to ~E/KK or any Other Schools to 
Educate Them. 
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BRAC believes that sharing 
experiences with other 
organizations involved in 
providing non-formal primary 
education to the poor and 
disadvantaged children is 
essential . Such an exchange is 
very useful in developing 
aspects of the programme such 
as the d.eve1opment of training 
materials, relevant learning 
skills , and teaching 
methodology. 

IIFPB Progra•-es St.aff worubops 
5 Trainings At.t.eoded 

Part of improving the BRAC 
schools involves learning from 
others and enhancing s.taff 
training . Most of the 
curriculum developers and other 
staff members attend workshops 
sponsored by other NGO • s and 
visit the other local 
programmes as well . rn 1994, 
meetings and workshops were 
attended with UNICEP, Save the 
Children, the British Council , 
Campaign for Popular Education 
(CAMPE), National Curriculum 
and Textbook Board ( NCTB) , 
PIVDB, Concern, Aino Sbalishi, 
GSS, and Proshi ka. Two NFPE 
field staff attended training 
for trainers organized by GSS . 

In 1994 a number of staff 
members went abroad for higher 
education, wo.rkshops and study 
visits that were relevant to 
the NPPE programme. Three 
staff members went for Master's 
degrees in the United Kingdom 
at university of Bristol, at 
London School of Economics, and 
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at Universit.y of Manchester. 
Workshops were attended on 
•Teacher Education for Teaching 
Young Learners• which took 
place in London, and on 
•Pundamentals on Interactive 
Media Instruction• which was 
held in Washington, D.C. 
Representatives from NFPE also 
attended a 'Regional Workshop on 
Monitoring and Evaluation 
organised by UNESCO in 
Thailand. 

Visit.ors Praa Abroad 

The BRAC schools received many 
foreign visitors in 1994 . High 
Government Officials visited 
from Britain, Japan, Vietnam, 
Canada, India, Prance, 
Pakistan, the United States of 
America, the Netherlands, 
Myanmar, Nepal, Bhutan, Iraq , 
Mozambique, Zambia, Lesotho, 
Burkina Paso, Nigeria, 
Tanzania, Kenya, Somalia and 
Switzerland. Not only does 
this expose other countries to 
BRAC's NFPE model, but BRAC 
learns about educational 
innovations and developments in 
other countries which is 
equally beneficial. 
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Strengthening and supporting 
the Government ·in its Universal 
Primary Education progralli:me 
target of 95\ primary school 
enrollment and 70\ completion 
rate by the end of the decade 
remains BRAC • s primary 
motivation. The 28,274 schools 
operating by the end of 1994, 
an increase of more than 8 , 000 
over the previous year, 
te·stifies to the programme.· s 
success. Community demand for 
these schools has further 
reinforced BRAC's intention to 
increase the number of schools 
to 37,000 by the end of 1995 . 

Other activities in 1995 will 
include: coordinating amongst 
Government and NGO activities 
in order to develop 
partnerships; continuing 
education programmes. like union 
based libraries and a possible 
addition of a fourth year to 
the NFPE schools; providing 
technical and vocational 
tra.ining programmes; and 
developing a curriculum library 
at the NFPE Bead Office. 

"The BRAC experience suggests that there are variables more 
important than poverty and tradition that influence parents' 
and children 's decisions about school enrollment and 
attendance. Once the children and their parents have 
experienced relevant curriculum dedicated and well-supervised 
teachers with reasonable class size in low-cost or free schools 
that are close to home and provide a climate where success is 
expected, their attitude toward education· is apparently 
changed. Having experienced success in the BRAC scbools, 
children and their parents have come to value education and 
are willing to sacrifice in order to Continue." 

ca·theri.ne Lovell, Breaking ·the Cycle of Poverty, 1992. 
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Annexure 1. •umber of Schools and Students by Year Fro. 1985 to 
1994 .. 

Year sc·hools Enrolment Total Total 
Opened Schools Students 

1985 20* 612 20* 612 

1986 153 4576 173 5188 

1987 403 1.2097 576 17285 

1.988 223 6690 779 23363 

1989 1606 48180 2231 66937 

1990 2204 69243 3810 117423 

1991 2890 86727 60()3 183213 

1992 5675 170250 11108 336363 

1993 12421 408363 20014 636330 

1994 9611 311226 28274 896385 

· 2 pre-primary schools were also opened in addition to the first: 
20 schools . 
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Amle zure 2 . BRAC Graduates and the PerceAtage Enter illg ao.ez:n eDt 
Schools . 

'lear NU!Iiber of .Number of course " of 
Completed Graduates COmpletion Graduates 

Sc-hools . Rate of Entering 
Students (') Govt. Schools 

NFI'£ 800C Toul NFP 8£0C Toul 1'11'1'£ B£OC T""' 
E 

1988 ll:l .f14 . .f14 !1).8 . ;,,~ 99.2 - "'.2 

1989 IS4 44111 ~ .., ..... ... , ... .8 " 'g n.r !15.3 

1990 '4125 11916 6$2!1 ·~ .... 97.6 ·ov 9 7.:1 n., 811.0 

1991 6'17 • .:lllln .20tt'l - 99.11 '99.6 . 81.0 81.D 

1992 :no ..- 19!0 1•'7SO !18.1 91.) 91.9 9"-1 92.8 953 

1993 »IS 440!1 S.Sllll 100210 .91.9 811.1 92.5 91.6 S1.5 71.0 

1994 f72S - mi'i9 ... 91.1 "'.) 9U 93.2 61.6 18.1 

Total 1306 :101220 lllll8S'7 210071 "'·' 91. 7 ,. .• ...... 6).5 78.4 

• The one BEOC school tha t graduated in 1989 was located at BRAC ' s 
Ayesha Abed Foundation . All but 5 of the 29 graduates ven t on to 
work at the FOundation instead of pursuing higher education. 

' 
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Amle zure 3 . Scbool. Opening cal.-de r by Jtegiou. 

Region Schools SChools schools Schools 
operating on closed opened operating on 
31.12.93 during JAN- during JAN~ 31 . 12.94 

DEC 1994 DEC 1994 

NFPE REO T- HFPE 800 T .... Nfi'li 118) T- !<I'PF. Bf!DC Toiol 
c c c 

.. joWl 2041 j)< ·= Ill n w . um 49'l .,,.., Z99J - Yllt7 

._.. me Q6 mr; 110 l-06 ,JSi6 1)41 S$11 Ui99 :ms 9l6 """" - - 1M :lSI!!' llS 1S 2.10 164 lOS 11169 )6U 1016 .... .. , .. ' j • 

" m• 6U 201 .lO Jl< .IS4 m :166 JO)') 2-fll sn 3109 

J....alpwt ,.,., 339 l82t 1.10 JO I«< "* )4!1 ''" 2Sll osa ~119 

~ 211'» 1106 3801 Ill 66 I !IS 429 q .., :1002 10811 -,.... 21$9 C$9 2611 I«< ll l tl .,. IS. IOU 2$'1} !a :)01 

Dloob u-. <2 . <2 - - . J4! . ... 190 • 190 

ESP .n• . }74 129 . 129 Ill! . \IDS IUO . tUO 

Toiol 15893 40')S 1IDI!IJ 1199 Jlil6 17ZS' 7l» .~ 91111 22l29 59CS 2IIZl4 
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AADe:a:ure 4 . 
31 Decellber 

Sl - ...... 
' ...... ... 
r - 16 

l .,...._ ... ' 
l ....- IJ 

• - 10 

' ....... ' • ' ESP ) 

T .... , 

.• 

Scbools by &dwiaist rative Units aDd Fund Source ... of 
1994. 

...... ...... T.W-ScMiot' l<l't£E> I 
. 
~ OX FAN &Qf'FW - T- (&o.) 

oa;. .. 
l<fl'll :ac. K T-.1 I'A'£ I<K 'T-.1 ...FI'£ 'I<FK "" K T-

to Ill ""' 1006 )'I') .. 50 31" U <IJ « Sf ..... lli c:HJ 

31 u ""' ·- . )6l 4 "" tl> 1•J< "141. 101 . -
IJ li'J JSII lUI ••• .if)O 14·1" 

,..., }0)4 )1)oi }<4 10 -... " ..... n• , . •H , ... - un .. ,. il< 10 -
II 17 ~ '"' . ,., - tlo 140 ,., }< - ... 
10 • lll<i . • '"" lOlO . 10!0 IDO . . . -

JOJ )74 Wlf ,.., 1.10 llll4 :em~ JtiO , .... IDO 1046) ' itU )I) 1161i! 

Sl - ...... rdu:lf',._. UH.fl'A GEl' ...... .... of 

I ...... r-1 ..... ..... .... ... - ..... ,_ IUC T .... IC. J(fl'E. .... .... 
I OW• II . .. - ) }1 lit ,.., ,..., 
1 ~ • .. " 101 .. 101 '" lU1 

) ....- ll • - . .... n~ .... ,,_,. 
• - IO . . . ... no , .. ""' 
l - ' - • -· - - . , , .. 
• ESP ) . . . - . 150 iiGI 

T .... fS .. " lOT ... too 1101 ·-
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Annezure 5 . Teac hers Recruited aDd .Dropped· Ou·t in 199t by Gender. 

Month Recruited in 1994 Total Dropouts in 
1994 

Kale Female Total Kale l"emale Total 

JAN 7 366 373 27 114 14 1 

FEB 2 593 595 36 269 305 

MAR 3 598 601 1 3 125 138 

APR 5 797 802 25 124 149 

MAY 2 780 782 5 97 -102 

. JUN 2 599 601 14 142 156 

JUL 1 424 425 11 101 118 

AUG 8 174 182 11 88 99 

SEP 4 520 524 14 217 231 

OCT .16 1300 1316 9 136 145 

NOV 9 1413 1422 16 139 155 

DEC 23 1828 1851 10 14 6 156 

ESP 3 72 75 - - -
Total 85 9464 9549 191 1704 1895 
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Alulezure 6. •u.ber of Teachers Attending 'l'raininqs and Refre•hers 
During 1994. 

Type of Training Total 
Teachers 
Trained 

12 Day Basic Teacher Training 8984 

3 Day Orientation 9>80 

2 Day Refresher after Preparatory Phase 10050 

2 Day Refres·her for I .ntroducing social Studies 9093 
Curr.iculum 

4 Day Refresher at the end of First Year/Phase 1584.6 

3 Day Refresher at the end Of Second Year/Phase 6306 

12 Day Training at the end of Third • Year/Phase 763 

1 Day Refresher at the Beginning of Every Month 216224 

For BEOC teachers only. 

The reasons why the number of teachers trained for the first year 
trainings vary· is that the figures include new teachers, teachers 
from reopened schools, replaced teachers, and some teachers who 
went through the basic training in 1993 year end, but did their 
refresher trainings in. 1994. 
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Anne xure 7. Ruaber of S~aff A~t:ending ..,PE Trai.DiDgs in 1 994 . 

Typ.e of Training Total 
Staff 
Trained 

19 Day PA Pre-Service Training 966 

12 Day PA In-Service Training 447 

J Day PO Pre-Service n-a·ining 255 

12 Day operation Management Course· (OMC) for l>O's 193 

12 Day Training of Trainers for PO's 326 

12 Day Development Management Course tor AM 's and 14 
TIC's 

6 Day Gender Awareness & Analysis Course (GAAC) for 38 
AM's, TIC's and senior PO's 

The reasons of variation in numbers of trainees mentioned in the 
teacher training apply for the staff training as well. 

AnDe zur e 8 . Sc hools in RDP and Ron-ltDP Tbanas 

Year Cateqory No . ·Of No. of Percent 
Than as Schools of 

Schools 

1994 RDP (including 209 24242 86\ 
SLOP ~ IGVGD) 

Non-iU>P 94 4032 14\ 
(including 24 
urban thanas) 

Total 303 28274 100\ 
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