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"Basic education is more than an end in itself. It is the
foundation for lifelong learning and human development in
which countries may build, systematically, further levels and
types of education and training... The most urgent priority
is to ensure access to, and improve the quality of, education
for girls and women, and to remove every obstacle that
hampers their active participation... If the basic learning
needs of all are to be met through a much broader scope of
action than in the past, it will be essential to mobilize

existing and new financial and human resources, public,

private, and voluntary."

World Declaration on Education for All: Meeting Basic

Learning Needs
Jomtien, Thailand, 1990

Bangladesh is a rapidly growing
country with one of the highest
illiteracy rates in the world.
Currently, only 35% of the
adult (15 vyears and older)
population has basic literacy
skills. For girls and women it
is even less. The rate of
illiteracy is expected to
increase as the population
increases. Due to socio-
economical and cultural
factors, millions of children
in Bangladesh are left out of
school. Educating all the
children of Bangladesh is an
immense task but one that is
crucial to the development of
the country. To enable these
underserved children attain
basic education and literacy,
BRAC initiated the Non Formal
Primary Education Programme in
1985.

The programme was formally
launched with 22 experimental
schools (including 2 pre-

primary schools). The goal of
the programme was to develop a
replicable primary education
model which would provide basic
literacy, numeracy and social
awareness to the poorest rural
children who had not yet been
reached by the formal schcol
system or who had dropped out.
Girls and women were the main
focus of this programme since
there was (and still is) an
extremely low female literacy
status prevalent throughout the
country. The success of these
experimental schools encouraged
the programme to open more
schools over time and

gradually develop itself to
accommodate many more children.

Now, in less than a decade, the
programme stands at 28,274
schools throughout Bangladesh
with over 890,000 children who
have either never enrolled in
any school or have dropped out
during class I. In 1994, NFPE



graduates from the very first
schools of 1985 completed their
5.5.C (secondary school
certificate) examination. So
far reports of three students
have been received. This would
not have been possible for
these children without the help
of the BRAC school that came to
their village 10 years ago.

The NFPE Programme aims at:

* Reducing mass illiteracy
and contributing to the
attainment of basic
education of children,
especially those from the
poorest families;

Contributing towards
strengthening the
government's universal
primary education
programne;

Promoting increased
participation of girls in
education;

Enhancing the multi-
sectoral potential of
education in other areas
such as population
planning, public hygiene
and health.




From 22 schools in 1985 to over
28,000 in 1994 1is a rapid
expansion for any programme.
This was achievable in part due
to the management structure,
implementation process of the
programme, and 1its learner
friendly curriculum. The

strong support services of BRAC
such as Personnel, Logistics,
Training Division, Accounts,
and the Computer Center helped
with the expansion also.
However, more importantly, the
demand and support from the
parents and the community
fostered this growth.

Graph 1. Number of New Schools Opened and Total Schoois by Year End
from 1885 to 1994
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"BRAC's NFPE program is by far the largest single non-

government primary education program in Bangladesh.

Although

less than ten years old, it is one of the most promising
programs. More than 90% of the children who start BRAC schools

graduate, and a large proportion of the NFPE program graduates
are admitted into Class IV or higher of the Government school

system”

Primary Education From All: Learning from the BRAC

Experience, A Case

Study.

Development, 1993.

The Schools

BRAC currently operates two
different school models. In
1985, the HNon-Formal Primary
Education (NFPE) model was
started as a 3 year programme
for children between the ages
of 8 and 10. These were
children who never enrolled in
any school or who dropped out
during class one from the
formal schools. However, there
was an increasing need for
education for older children
who had never attended school,
so in 1988 the Basic Education
for Older Children (BEOC,
previously known as PEOC model,
also known as the EKishor-
Kishori School) was created.
These schools enabled students
who were 11-14 years old or
slightly older to attend
school. The BEOC schools are
also 3 years long but cover
five academic years of
curriculum. This is possible
since the students are older
and are better able to grasp
the material. The schools
have no fee and all learning
materials for the students are
provided by BRAC. BRAC schools

Academy for Educational

enable these children to
continue thelr education and
prepare them for entrance into
formal schools.

Creating the Schools

In order to ensure that the
BRAC schools can educate as
many children as possible, an
extensive selection process 1is
conducted. Every year BRAC
sets goals for the number of
new schools to be opened,
usually in the rural areas.
Based on this number, surveys
are conducted in different
areas to assess parent demand
for schools, number of eligible
students, availability of
qualified +teachers, and the
proximity of the new school to
a cluster of existing schools
or the feasibility of forming a
cluster of schools in the
villages surveyed.

Educating the community about
the NFPE program is the next
step, which includes mobilizing
and orienting the elites, the
political and religious
leaders, the parents, and the



several people of the
community. Once a demand for
schools 1in a certain area
exists a list of prospective
students and teachers is
created. The 1list of the
students 1s checked with the
other local government schools
to make sure that no student is
already enrolled in these
schools and to ascertain that
indeed these children have
dropped out. This ensures that

The Students

the BRAC schools are
complementing the government's
education programme rather than
competing with it. After the
student list is finalized and
the teachers identified, one
school is opened in a village
for every 33 students. The
selection process is complete
when the community and the
local landowners help to choose
a school site and build the
classroom.

Mohammed Zafar Mian

Bafar is a student of Surundi BRAC school.
father, 1s 1nto small trades.

Imam Ali, his

He sells rice in the market

place of Beyutha. Zafar is the fourth among his 5 brothers and

3 sisters.

elder brothers are rickshaw pullers.

Both of his parents are 1lliterate.

Two of his
If it weren't for the

BRAC school, Zafar would be just as 1illiterates his elder
siblings. "I would have gone astray just like the other kids,*”

he ruminates.

It was a friend called Helal who first told Zafar about the

BRAC school.

That's how Zafar's career as a student started.

He passed his S.5.C. (secondary school certificate) exam this
year. The sad thing is that his friend Helal had to drop out

of school some time back.

Among the girls and boys who had started going to the BRAC
school with Zafar, twelve are still continuing their studies.

Determination, believes Zafar, is the key point for continuing

studies.

As he looks back, Zafar recalls his school days at the BRAC
school as being the most colorful days of his life. The
educational environment was uniqgque in the BRAC school, recalls

Zafar.

wWwhen asked about his aim in life, he said he wants to

be a banker after finishing higher studies. Now he passes his
spare time writing poems, playing with his friends, and helping

his father with work.

Zafar and two other BRAC graduates, Fatema Aktar and Shamsun
Nohar Shelly, passed their 5.5.C. examination this year with

2nd division marks.



The students of BRAC schools
are the children of the poor
and the landless. They are the
"unreachable” who have been
denied education because of
gender and poverty. At least
70% of the children enrolled in
the schools are girls.
Emphasis is placed on creating
an environment which would
gradually lead to equal
educational opportunities for
both boys and girls reinforcing
BRAC's efforts towards gender

parity.

The Teachers

I like it .ftaauun'g}:s.-
| because I can be with
young children and taumﬁr
| them something. Those we
. teach are children of the
.pmr., I like it because
can = teach them
mthing by giwving th_é'_f‘;-'
the opportunity to study.
I can help in fuﬂy.._
income with the salary I
get in exchange for my.
~If I fall 111, then the
#tuﬂﬁut: mi t: visit
' I feel ve appy to
- know there inla;:-und-tn _
their lffﬂtrtim tmrdn-'

me.
!l- ufllaﬂd m.l m

Eligibility to become a BRAC
school teacher depends on
requirements that are few, but
important. The teacher must
be a married local resident of
the wvillage and must have at
least nine years of schooling.

Preference is given to women.
Once selected, she is given an
initial 12 day training at one

of BRAC's training centers
(TARC), followed by a
periodical training at the

beginning of each year. Regular
monthly one-day refresher
courses are provided regardless
of the school year the teacher
is in. The teachers receive
an average monthly remuneration
of Tk. 500 for their work. In
all BRAC schools, the same
teacher teaches the same batch
of 33 students through the
entire three year school cycle.

The Parent and the Community

Education without parental
support is very difficult.
Children need to feel
acceptance from the parents
about their schooling, and when
possible, parents need to be
involved in the school and
community as a sign of
commitment to their child's
education. Parent and
community participation plays a
critical part in the programme
design and forms an important
feature of all BRAC schools.

Each school has a school
management committee made up of
three parents, a community
leader and the teacher who
together are responsible for
the smooth running of the
school. This committee meets
whenever necessary. The school
committee and the other parents
help maintain and protect the
school, set school time and
vacation and ensure their
children's regular attendance.

Parent meetings are held once a
month in each school that are



"She is learning to read
and write well. The
school is near our home
that is why they are more
eager to study. Money is
needed for any other
school, but we do not
need to spend {for this
school.” i

Md. Zeuddin Mollah, a
BRAC parent

“BRAC is helping the poor
in our country through

BRAC schools, by giving |

credit through groups,
and giving cards for
wheat. That is why I

personally respect BRAC."

Shahanara Khatun, a BRAC

parent

“meant to encourage the
guardians to play an important
part in the education process, *
(Hasan et al., 1994 p.3). On
average, 80% of the parents
(mostly mothers) attend the
meetings. At the meetings, the
parents and teacher discuss the
children's progress,
attendance, cleanliness and
hygiene, the responsibility of
parents towards their children,
and any school problems
requiring parental attention.
The supervising Programme
Organizer facilitates the
proceedings of the meeting.

Curriculum and Teaching Methods

Primary education can comprise
a vast array of curricula ideas
and subjects. The NFPE
Programme has streamlined the

broad-based formal curricula
and tailored it to the
essential needs of children
living in a rural environment.
Since a majority of the BRAC
school graduates continue
education in the government
primary schools, the curriculum
incorporates the objectives
that are addressed in the
formal schools and is designed
to cover the essential contents
of the formal primary education
curriculum.

Currently, the NFPE curricula
consists of lessons in Bangla,
Mathematics, and Social
Studies. English is taught from
the second year of school and
Religious Education is taught
in the third year of school.
In addition to these five
subjects, the curriculum of the
BEOC model also includes health
education and science during
the fourth and fifth phases of
the school. The school
curriculum, except English, has
been developed by the NFPE
programme itself.

A major strength of the BRAC
school is the fact that its
teaching methods and classroom
practices are increasingly
becoming more learner-centered
and participatory. This
promotes an active learning
environment which makes the
lessons interesting and helps
the students understand better.
Concepts are learned through
activities which are designed
to promote independent thinking
and problem solving. Physical
exercise, singing, dancing,
drawing, crafts, group work,
games, and story book reading,
are used to help the creative
thinking process of the
students. The curriculum



integrates several child-to-

child activities in its
different subject areas as
well.

Since the focus of the teaching
method and learning process is
the learner, the programme
needs to foster a learner-
centered curriculum. The
curriculum is therefore
continually developed, modified
and revised whenever necessary
to ensure that teachers
encourage active learning based
on meaningful understanding.

Features that Make the Schools
Successful

“The NFPE program has the
same elements as more

traditional educational
programs: students,
teachers, parents,
schedules, an
instructional site, an
instructional approach,
and a specified
curriculum. The

sition of these
elements, however, is

what makes the NFPE
program distinctive.”

Ahmed et al, 1993

Focus on girls : Many countries
around the world have unequal
opportunities in education for
girls and boys, with boys
receiving most of the attention
in education. The BRAC
programme policy places special
emphasis on the enrollment of
girls. The recruitment of women
teachers helps to retain more

girls.

Reasonable class size : The
small class size of 33 students
to one teacher helps to forge a
special bond between the
teachers and students.
Students are taught by the same
teacher throughout the three
year course which also
contributes to creating a
friendship between the teacher
and the student.

Active parent and community
involvement 3 It is not
possible to attain an education
without the support of parents
and guardians. An essential
feature of BRAC schools is the
involvement of the community
through regular parent teacher
meetings and through the
activities of the school
management committee.

Flexible school timing : A
common reason for student drop
outs is the rigidity of school
time. Most children are needed
for work at home or in the

fields during the harvest
season which makes regular
attendance a problem. To

ensure that every child can
attend school, the BRAC school
hours are flexible based on
agreements between the teacher
and the parents. In both
school models, NFPE and BEOC,
class hours are flexible.
Classes are held for three
hours each day, six days a
week, 270 days a year. This
enables the students to attend
school during the time of the
day when it is most convenient
and does not hamper familial
obligations. The flexibility
of the BRAC schools can
partially account for the high
attendance rate.



Easy accessibility : Many
parents are reluctant to send
their children, especially
girls, far from their home for
schooling. However, since the
BRAC schools are located near
the homes of the students and
teacher, it is easier for girls
to attend school. For this
reason, parents, children, and
the teacher develop a sense of
security since the schools are
located in their own
neighborhood. This also
enables the children to receive
individual attention from the
teacher after class hours if
necessary.

One Room Schoolhouse : A
typical BRAC school is a bamboo
or mud walled room with thatch
or tin roofs. The minimum
floor space is 336 square feet.
The schoolhouse is usually
rented by BRAC at a nominal
sum. In most cases the
landowner volunteers to
construct the schoolhouse,
often with the advance rent
paid by BRAC. The schools
generally do not have their own
latrines and tubewells but
these are located near these
facilities wherever possible.

Participatory and life related
curriculum : It has been shown
that students learn best
through active and meaningful
education. Thus, the design of
the NFPE programme encourages a
learner-centered and a
participatory approach within a
constructive learning
environment. The curriculum is
designed to be relevant to
rural life and to suit the
special needs of rural
children.

Learning through co-curricular

activities: There are more
ways to learn than by just
reading a text book. In the
BRAC schools, a good amount of
time is spent each day on games
and fun activities like
singing, dancing, story telling
and role playing, many of which
are related to exercising
articulation, observation
skills, coordination of the
different parts of the body,
and clarity of speech.

Very little or no homework :
Since most students have some
other obligation besides school
to attend to, usually no
homework is assigned to the
students. If assigned, it is
very little, and which can be
done independently by the
students themselves. The
homework requires no assistance
from parents who are mostly
illiterate. This also saves
the parents from the pressure
of appointing a tutor.




THE BRAC SCHOOL — Jhen and Nocw

i makes ma wonder when | thenk aboutl the oid thes daughters 10 school would benefit them the
tmes - that 5, the me when | oneg BRAD n most. T s ndeed migresting 0 note how the
‘87. | was piaced then at the Kachéata NFPE atttuoe of the parents have changed n st a few
Programme Dy my supenrasor years.

AYESHA : THE GIRL WITH A SMILE

Ayesha Begum, a young giri of 13, comes from a poor, landiess famidy. They practically bve hand 1o mouth.
There was a time when things were 50 bad that Ayesha had 10 be confined within the closed doors of her
house. awaiting her only saree to Ory afier she had washed . This old, ragged Saree was her only treasure
- 8 vefy Jdear pOSSesson.

.Ayesha’s mother became a group member of BRAC's RDP programme, and when a BRAC school was
openad n the same village, notheng could stop Ayesha from going fo thes school with much coavang, Ayesha
finally managed 10 convnce her parents 10 send her 1o this school whwch would cost them nothing.

Ayesha's happiness knéw no bounds when she saw her mother standing beside the door one day. hoiding
n her hand... a new frock and shaiwar ! Ayesha’s eyes shone with deep gratitude. She lboked al her mother
gratefuly and thought 10 herself, ‘| can now wear this dress 1o school”

- Ayesha wenl 10 schodl regularly, happiy wearing her new dress. She was no longer womed about what
to wer 10 school She was happy because even her parents ook an inlerest in her school and would
excuse her from dong the household chores dunng school howrs.

Thus Ayesha continued going to school, and in 1990 saw herself as a graduate of the South Kachikata
Kishor-Kishon BRAL school. Afterwards, she moved on 1o the "Afaruddin Khan Girls® High School™ near her
village Ayesha is now a student of Class VIll n that school and wishes 1o confinue her studies further.

.- Even loday, whenever her oid teacher or any BRAC school supervisors cross Ayesha's home at the
roadside, they nevilably see her standing there, greetng them with a big salam and a warm, generous smile.
Her BRAC school teacher Anwara Begum's soft voce echoes with genuine appreciation whenever Ayesha's
name s mentioned She stll remembers Ayesha as the grl whose smie reaches her eyes — eyes that have
also seen a ot of hardship, pan, and the rough side of ie. .

When | frst slarled working, one of my The BRAC school is now an estabished model
responsihiibes was 10 moinvate parents o send for education and 5 even known nlematonally.
theer daughters 10 school. | was quite taken aback
one day when | heard one of the parents say, 'ff -

< T Nuruzamman
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NFPE Organogram

NFPE
MANAGEMENT STRUCTURE
EXECUTIVE
BRAC DIRECTOR
Buppor Services
Direcior Director ml
e NEPE Monéloring
Coordinatos
Accounts [ I | Monloring
Logistics Training Unit, Monitoring Fisid Meaterisl Logistics
TARC MEPE Data el Operations Developrment
Processing & Marlorng
Personnal Resource Team mﬁ-ﬂm
! Aegional Manager Resource NFPE Moniloring
Macagemenl {5.000 schools] Team Saction
Development Health Maniloring
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! 1 Accountant
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i {500 schools) 1 Servics Sialt
Education
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(B0 schooks) 1 Service Stafl
Programme Drganizer’
Prograsmme Assistand
(1¥ schools sach}
Teacher
Moile : Figures provaded in this organogram have been averaged
o inclicate Y sy of opiealion st sech Ml ATl ach

Any education programme needs
to have an excellent
supervisory process and an
efficient management system in
order to be effective. For the
NFPE Programme, the overall
responsibility lies with BRAC's
Executive Director. Direct
management and supervision are
accomplished through a
structure which includes the

12

central office of the Director
of NFPE and staff. To
facilitate its multifaceted
work, the programme has formed
five support units namely
Training, Monitoring, Field
Operations, Material
Development and Logistic Units.

The Director is responsible for
developing programme policies.



S/he manages the programme, and
is a liaison to the other BRAC
programmes, to external donors
as well as to evaluation and
appraisal teams.

Field Operations

The unit of Field Operations
comes under the jurisdiction of
Regional Managers (RM). Their
duties include supervising the
programme, planning new school

openings, developing the Area
Managers and other staff
members, monitoring the
schools, and overseeing
finances and all local
purchases . Some are stationed

at the head office and some in
the field.

The Area Managers (AM) report
directly to the RM's and are
stationed in the field and have
several years of experience in
BRAC. They are all university
graduates with a4 master's
degree. Their job is to plan
all the schools within their
area, oversee and develop the
Team-In Charge, evaluate
personnel performance in their
areas, and manage logistics.

The Team-in-Charge also comes
from the rank of BRAC field
workers with at least two years
of experience in the NFPE
programme. In 1994 in addition
to their role as in charge of
the office, they also
supervised 15 schools entrusted
to them (in 1995 they will
simply oversee the 80 schools
within their area that the
PO/PA's supervise). They are
also responsible for conducting
refresher courses along with
the PO/PA's. The TIC's team
consists of 4 to 5 Programme

13

Organizers/Programme
Assistants.

Programme Organizers (PO) are
trained to become first line
supervisors of the teachers and
of the schools. PO's must be
university graduates with a
master's degree. However,
previous experience in
development work is not
mandatory.

Programme Assistants (PA) are
local recruits with a Higher
Secondary Certificate degree
(12 years of education). Some
are also former NFPE teachers.

There are many joba that the
PO/PA's must do. Their main
job is to supervise and assist
teachers. They visit all the
schools in their areas at least
twice weekly. For each item on
their supervision checklist,
the PO/PA's have guidelines
about what to look for and how
to make suggestions. Attending
and reporting on monthly parent
meetings and conducting the
monthly teacher training
sessions are some of their
other duties. A major
distinction in the job
description of PO's and PA's is
that PA's do not become teacher
trainers before their first
year on the job whereas PO's
become teacher trainers early
in their career.

Material Development Unit (MDU)

One of the most important
aspects of an education
programme is the curriculum.

The Material Development Unit
creates and modifies the
curriculum that is used in the
schools. Most of the teaching



and learning materials are order to bring new and

created and produced by the innovative ideas of teaching to
MDU. Ideas for the curriculum the schools, material
come mostly from the government develnp&rs also attend tramlng
books, using references from sessions and workshops in
other text and resource books. Bangladesh and abroad.

National and international
A continuous process of consultants are hired to assist
writing, field testing, in developing the materials and
rewriting, and monitoring the to aid in teacher training.
curriculum takes place. In Some members of the MDU are
this process, interacting with also involved in the training
field staff and teachers of the field staff on the new
provide an important basis for curriculum once it is
information and feedback. In developed.

BOOKS USED IN THE BRAC SCHOOLS WRITTEN BY NFPE STAFF

Bangla

* Prepatory Phase Book, 1994.

* Esho Pari-Shishu Path (Let’'s Read- Children's Reader),
1993.
Esho Pari (Let's Read) Part I, 1992.
Esho Pari Part I1, 1991.
Esho Pari Part III, 1992.
Esho Pari Part IV (BEOC only), 1994.
Esho Pari Part V (BEOC only), 1993.
15 story books for Classes I-III.

Social Studies
Paribesh Parichiti (Social Studies) Part I, 1992.
Paribesh Parichiti Part II, 1991.
Paribesh Parichiti Part III, 1992.

Paribesh Parichiti Part IV (BEOC only), 1994,
Paribesh Parichiti Part V (BEOC only), 1993.

Hathe-atlcu
* Gonith Shikhi (Let's Learn Maths) Book I, 1994.
* Gonith Shikhi - Shikkhok Nirdheshikha (Teacher's Manual
for Book I), 1994,
Esho Gonith Shikhi Book II, 1992.
Esho Gonith Shikhi Book III, 1992.
Gonith (Maths) Book IV (BEOC only), 1994.
Gonith - Shikkhok Nirdheshikha (Teacher's Manual for
Book IV), 1994.

Others for BEOC Only
* Amader Shastha (Health), 1994.
* Amader Eiggan (Science) Part IV, 1954.
* Amader Blggan Part V, 1994.
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In addition to the books, there
are support materials such as
line drawing sheets, and a
letter chart and cards for
Bangla, story cards for Social
Studies, and a number chart and
cards for Mathematics.

Training Unit

Along with relevant curricula,
a good education programme
needs motivated teachers to
effectively teach the material.

The Training Unit is
responsible for the training of
the teachers and of the staff.
An Education Specialist plans
all teacher training, including
training of trainers and staff.
He develops the training
calendar, training modalities
and the training materials. He
also advises the Director and
other units of the programme on
matters related to pedagogy as
well as on and teacher and
staff development.

STAFF TRAINING

PA's Receive:

19 day pre-service training
12 day in-service training
6 day training of trainers

PO's Receive:

3 day pre-service training

12
of service
12
service
12

All TIC's Receive:

day teachers basic training within one and half months
day Operation Management Course within four months of

day training of trainers after six months of service

12 day Development Management Course

All

TIC's and senior PO's also attend a 6-day Gender Awareness

and Analysis course which addresses a wide range of gender

related issues essential to
the programme.




The teacher training component 1is very thorough and
comprehensive. It rests on the principle of "distributed
training™ throughout the school term rather than providing a
lengthy training course at the beginning of the teacher’'s
career. Hence BRAC NFPE teachers training is composed of many

training sessions throughout the teaching cycle.

Pre-Service-Newly Recruited Teachers Receive:
12 day basic training course
3 day orientation before the start of year 1

In Service-All Teachers Receive:
day refresher at the end of the 2nd and 3rd months of
school the first year
refresher at the end of the first year
refresher at the end of the second year
refresher at the end of the third year
monthly refreshers (when teachers are not receiving
of the above)

The trainings are informal and participatory, yet structured.
They introduce basic skills, new content and activities. The
refresher courses address day to day teaching and learning
issues and renews teaching methodologies to prepare the teacher
for the coming year or month of school. The general purpose is
to equip the teacher to be able to facilitate her class better.

"Trainer means the person

who trains,. The teachers
after the training, edu-
cate the children of the
poor. The right evalua-
tion of my training will

be done when the children
grow up as ideal human
beings with the help of

this education. That is
why my responsibility is
to bring about the good

meaning of education to

the children of the poor
. through the training.”

Md. Shamimul
‘Programme Organizer

Alam,
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Logistics Unit

The Logistics Unit aids in the
delivery of school supplies to
the field office. The NFPE's
internal logistics unit
periodically draws up a plan
which shows the type and number
of teaching materials needed in
a particular area and submits a
requisition to BRAC's Logistics
Department. Where printing is
required, a requisition is made
to BRAC Printers. For import-
able items the requisition is
usually given on a six monthly
basis. BRAC's Logistics
Department delivers all school
related materials to specific
areas, usually to the NFPE Area



Manager office.

Monitoring Unit

expands,
and

As a Programmne
continual assessment
monitoring of quality

18 necessary. Especially in
an education programme where
new curriculum is being
introduced, where innovative
ideas are being tried out, and
where long term "'planning is

necessary, monitoring is
extremely important. The NFPE
Programme has its own

monitoring unit that consists
of five members selected from
the ranks of field officers.
They carry out random
inspections to look into
student/teacher attendance,
school infrastructure,
classroom discipline, academic
achievement of learners,
students®' participation, and
evaluation of the teacher. The
Director, Regional Managers,
and individual field offices
concerned are informed of the
findings, after which necessary
adjustments to the programme
are made.

The NFPE Monitoring Unit is
also responsible for monitoring
the effect of any changes that
are introduced, whether in
curriculum or in another aspect
of school activities. Monitors
are able to observe up to 40
schools every month. Their
task is guided by specific
objectives set for them in
advance by the Director in
consultation with the Education
Specialist and the monitors
themselves.

Qualitative dimensions of the
NFPE Programme are also
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evaluated by BRAC's Monitoring
Unit. Data is collected by
field monitors who are usually
former NFPE programme staff and
know the programme in depth.

In 1994 the BRAC Monitoring
Unit surveyed the following
topics:

* Parent's meeting

* Newly built BRAC schools
* New school structure

* Material supply to the

BRAC schools
Graduate students of BRAC
schools

L 3

* Knowledge retention of
BRAC school students
i Home task (homework) of

BRAC school students
* Background of BRAC urban
school students

An interesting finding from the
last topic about the urban
school children was that of the

families surveyed, 50% of
their only income source came
from pulling rickshaws or

working in garment‘'s factory.
However, when the BRAC students
were asked what they wanted to
do after school, none of the
boys wanted to be rickshaw
pullers and none of the girls
wanted to be garments workers.
This is already an indicator
that these children are hoping
for a better life for
themselves.

The double monitoring mechanism
helps to cross check informa-
tion and is a constant supply
of information to the director.
Policies and decisions are
strongly influential by reports
and feedback of the monitors.
To maintain neutrality and
objectivity of monitors, all
NFPE monitors report directly
to the Programme Director.



The School

By December 31, 1994, NFPE had
been working in 303 thanas in
55 districts. The entire Field
Operations of NFPE was being
administered through 374 team
offices. During the course of
the year, 9611 new schools
(7335 NFPE and 2276 BEOC) were

added to the 20,388 schools
carried forward from 1993
producing a total of 28,274
schools by the year end. This
figure  excludes the 1725
schools (770 NFPE, 129 NFPE-
ESP, and 826 BEOC schools)
which graduated during the
course of 1994,

Table 2. Number of Schools Operating as of December 31, 1994.

Number of | Schools
Schools closed

Schools

Carried in 1994
Forward
from 1993

Reopened | New Total

Operating

15,833 1576

7335 22,3297

4,555

2276 5,945

20,388 1596

9611 28,274

Including 374 ESP-NFPE schools.
60 BEOC schools were redesignated as NFPE schools as older

children discontinuing from the schools in the early months
could only be replaced by younger children.

aw

Including 1150 ESP-NFPE schools.
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Graph 3. Number of Schools By Region from 1993 to 1994
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For more detailed information on the openings and closings of both
NFPE and BEOC schools, see annexure 3.

] |

|

Y 5| A& & %
Vor| e %%

19




Figure 1. % of BRAC schools by Fund Source as of December 31, 1994
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For a breakdown of schools by administrative units covered by each
fund source see annexure 4.

The Students

Table 3. New Students Enrolled and Total Students in 1994 by
Gender.

Carh ]

Including ESP schools.
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A total of 311,226 new students
entered the BRAC school system
in 1994, 72.8% of which were
girls. The greater percentage
of girls in the BEOC schools
can be attributed to the

Table 4.
Government Schools.

Initial
Enrollment

Graduat
ing
Schools

Boys
(%)

830 new Kishori schools which
are for adolescent girls only.
By the end of 1994, there were
896,385 children attending the
BRAC schools with 71% female
students.

Children who Graduated in 1994 and Admitted into

Admitted out
of Graduated
Students

By
)

iChirls
)

665
=%

17673
i

Tl
(39.1)

=9
(76.6)

Percent calculated on basis of initial enrollment.

All graduating children in 1994 were admitted into government
schools the same year except 487 BEOC schools from which
children took admission into government schools in 1995.

By the end of 1994, 899 NFPE
schools and 826 BEOC schools
completed their 3 year school
cycle. Thus, the total number
of schools completing their
cycle was 1725, producing
48,814 graduates, 76% of whom
are girls.

Nearly 93% of the graduates
from the 899 NFPE schools moved
into classes IV and V of
government primary
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schools. However, only about
62% of the BEOC graduates
entered the government schools.
A major reason for the low
percentage of these graduates
continuing their education is
that most of them are girls and
are now considered of
marriageable age (16+). Most
parents would like to see their
daughters married.



No. of
Teachers
Recruited

Total Teacher
Dropout in 1994°

Number of Teachers by Gender in 1994

Total No. of Teachers

Feemle | Sdsic [R= 4

HI‘IT‘

Dropouts are calculated from the total number of teachers in

1994.

As can be seen earlier in Table
2, the total number of schools
as of December 1994 is 28,274.
The reason why the total number
of teachers shown above is less

than that figure is that
approximately 4% of teachers
run two and in rare cases three
schools at different times of
the day.

Graph 4. Number of New Teacher Recruited by Month During 1994
2000 -
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" Graph does not include the 75 ESP teachers.
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The dip in the graph from June were organized during this

to August is due to the Monsoon period so less teachers were
season that sets in. During needed. This pattern would be
this time, organizing school similar in previous years also.
room construction and school For more details on male and
opening on the whole is female teacher recruitment and
hampered. Thus, less schools dropouts, see annexure 5.
Personnel

Table 6. Staff Strength of NFPE as of December 31, 1994.

.Trpe of

Staff

Regular

Project

Service

Total
Reqular staff includes the Head project staff. See Table 7 for
Office staff and most of the a breakdown of these two
field staff. Programme categories. Service staff
Assistants and Office includes the cooks and other
Assistants are included in the helpers.

Table 7. Proportion of Female NFPE Staff as of December 31, 1994.

Position

Field RM
Staff

AM
TIC
PO

Monitors

Resource
Team

Accountants
ESP Staff
PA
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Office
Assistants

Head Office Staff
Total

1 female Senior Regional Manager, 2 male Regional Managers, 9
female Programme Organizers, and 1 male Monitor are stationed at
the Head Office in Dhaka.

Expansion from 1993 to 1994

Table 8. Programme Increase from 1993 to 1994.

Item ® Increase

Team Offices 37

Regional Manager Offices 25
Staff 34

Villages Covered 35
39

" These figures include the ESP schools as well.

In 1994, the number of schools in the number of team offices,
in the NFPE programme increased staff, and villages covered
by 39% from 20,388 to 28,274. helped to support that growth.

Equivalent percentage increase
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Expansion of the Urban Schools

villages which are trying to
combat the problems of

Bt s e S S e S RS Sl P S N S T R e A o S R e R PR e T LN S B L R e e e s
. The Story of Rekha Akhter

~Rekha Akhter is a student of the Khilagaon BRAC schocl. 5She
is 9 years of age, and is among the many enthusiastic students
of BRAC's urban schools who would otherwise have spent their
time in the streets. Her father, Mokbul Hossain, is a
rickshaw puller who thought it would be good for the family if
Rekha worked in a garments factory. Rekha, unlike many other
children in similar circumstances, stood her ground and fought
against the decision to rob her of her childhood dreams. "I
did not follow my father's advice,™ Rekha says. "I told him
I would rather stay at home and help my mother than work in a .
garments factory. I got my mother's support in this. Now I
go to school regularly, and when I come home, I help my:
mother.™ :

Mofisha Khanom, Rekha's teacher at the school, says, "Rekha
comes very regularly to school. But often circumstances
create a lot of pressures on these children to give up school.
What I do when I observe that a student is absent is contact
the parents, talk to them about the problem, and try to get my
student back to school.” '

From BRAC's Newsletter Access 11

rural the total urban population, or
6.87 million people,

monthly income of Tk.

is not only the

il-

with a
1724 (US

literacy and lack of education
among children. The urban areas
have the same problems, along
with the problem cof an ever
increasing population. In
1993, 20% of Bangladesh's
population of 116.7 million
lived in the urban areas. Half
of the people 1living in the
urban areas are poor with an
income of less than Tk. 2600
(about US $65) per month for a
family of six. The hardcore
poor constitutes about 30% of
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$43) or less a month. The num-
ber of hardcore poor is sup-
posed to increase to 11.73
million by the year 2000. The
urban poor generally live in
urban fringes, squatter settle-
ments, slums, and on the pave-
ments. Basic services for this
growing section of population
has not grown in tandem. Not
unexpectedly, shortage of
water, health, and education
services are severely lacking
for this fluid and mobile



population. In 1991, only 18%
of the slum children entered
primary school. No one knows

how many actually completed it.

BRAC's concerns for the child-
ren of families 1living in
squatter conditions provided a
shift in its earlier policy
making of catering only to
rural children. In 1992 BRAC
set up 10 experimental schools
in Dhaka city to provide basic
education to unserved urban
children. In 1994 three more
metropolitan areas, Chittagong,
Rajshahi and Khulna were
brought under the programme.
The basic NFPE curricula and
structures have been adapted
with some changes (mainly in
the Social Studies text book)
to make the contents more
relevant to the lifestyle and
environment that prevail in the
urban slums.

There have been some
difficulties and unexpected
challenges distinct from its

rural counterpart in the urban
schools. Primarily, the cur-
riculum was irrelevant, as
mentioned earlier in the case
of Social Studies. This lead
to student disinterest. This
issue has already been
addressed by modifying the
curriculum. There is also a

high drop out rate due to the
fact that many children have to
work to support their families.
Finally, life in the basti, or
slum, contributes to some of
the reluctance to send the
children to school and to even
trust BRAC (Khan & Khan, 1993).

However, the programme has been
successful enough to warrant an

expansion. Thus in 1994, the
number of schools in Dhaka
increased to 190, the 1993
fiqure of 42 schools. The

total number of urban schools
covering all four areas was 349
by the end of 1994. 1In 1995 a
new urban office will be opened
in Dhaka to accommodate the

swiftly expanding urban school

programme.

Table 9. Urban NFPE School Opening Schedule -- 1992 to 1994
Metropolitan 1992 1993 | 1994 Total

Areas

Dhaka 10 32 148 190

Chittagong -— - 49 49

Rajshahi -= -— 50 | 50

Khulna -- - 60 60

Total 10 32 307 349

Although financial constraints,
domestic chores, involvement in
odd jobs and a general lack of
motivation usually would pre-
vent these children from going
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to school, it has been good to
see that the percentage of
dropouts have reduced since
1992. In 1992 about 30% of the
students dropped out. However



in 1994, the dropout rate was
nil. 15% of those initially
enrolled have since left but
have been replaced by others.
This is a wvery encouraging
sign. The specialized curric-
ulum and the increase in
support staff should help to
keep this rate low.

Kishori Schools

Special BEOC schools known as
Kishori Schools, (kishori
meéeaning adolescent girls) have
been opened where the HPP
programme is operating. These
schools cater to the
educational needs of 11-14 year
old girls only. The teacher is
also female. The schools focus
on the special needs of this
group, particularly on health
issues. Health text books have
been introduced from class II,
and special health related
activities are performed by the
students in and outside the
classroom. The rest of the
curriculum is the same as the
BEOC schools. Currently,
there are 830 schools in
different HPP areas. 191
schools completed their school
cycle (three year) in 1994.
B00 schools are funded by UNFPA
and 30 schools are funded by
RDP.

Kishori Pathager

A common concern amondg
educators is what happens to
the child's education once the
child leaves school? This is
particularly true for the
adolescent girls in Bangladesh,
who after completing 3 years of
schooling, usually get married
and become detached from a
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literary environment. They run
4 greater risk than other
children of relapsing back to

illiteracy. This concern has
led to the creation of the
Kishori Pathager, which are
small willage libraries for
female graduates from the

Eishor-Kishori (BEOC) schools.
The Kishori Pathager provides
an opportunity for adolescent
girls to continue to develop
their reading habits after
graduating from BRAC schools.
It provides a forum for
continuing its members '
education and encourages them
to become involved in group and
club activities.

By the end of 1994, 1858
Kishori Pathagers were opened
with a total of 42824 members.
The members of the libraries
pay Tk 2.00 monthly. This money
is refundable and is meant to
foster a need for saving small

sums of money reqularly. At
the end of three years,
individual savings may be

invested in income generating
schemes if the members wish.

In addition to books and games
available at the libraries,
seeds of essential wvegetables
are also distributed to the
members so that they can grow
vegetable gardens in their owm
homes. This helps to reinforce
the health and nutrition
information received in school.

In 1994 some new activities
were introduced such as
training in vegetable and home
gardening, training in
homestead poultry farming and
tailoring. A total of 15,000
members received training in
poultry farming and 730 members
completed a tailoring course.



Table 10. Expansion of

Item

Kishori Pathagers from 1992

1993 1994

Total Pathagers

1025 1858

Total Members

20946 42824

Total Savings (Tk)

124066 584898

Tn Books Pded

Members bore a third of the
training costs. For 1995,
training in goat rearing and a
junior credit programme are
being contemplated.

A plan for starting larger
scale union based libraries for
the community is also being
formulated for 1995. These
libraries would be open to
anyone in the community. The
program will begin with 10
libraries and then gradually
increase in number in 1996.
Each library will begin with
about 1000 books and add to its
capacity each year with the
help of local contribution as
well as from BRAC. This is an
effort to begin an educational
process involving the community
beyond the BRAC graduates.

Education
(ESP)

Support Programme

Many NGO's in Bangladesh are
trying to help eradicate the
problem of illiteracy and
provide educational services to
poor children through non-
formal basic education. BRAC's
Education Support Programme
facilitates interested NGOs
with training, counselling,
financial and material support
in their non-formal education
endeavors. By December 1994,
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23036 73410

ESP had extended its support to
137 NGO's for 1150 schools.

Audio Visual Materials

An effective method in teacher
training is to be able to
visualize the learning. The
Audio Visual unit is assisting
the NFPE programme in
developing a set of training
videos to increase the standard
of the teacher and trainer's
training. Already in use in
the teacher training sessions,
the wvideos are an aide to
trainers and help them to
demonstrate teaching-learning
processes and to facilitate a
class. By using the video
taped lessons, new teachers can
see what a classroom situation
is like, how a particular
activity can be done, and
discuss the learning situation.
This is particularly helpful in
Social Studies where there are
games and health activities
that need special facilitation
skills in the classroom.

Audio tapes are also being used
to assist NFPE to record the

English Radio programmes,
selected songs used in the
schools, and stories for the

children. The use of audio and
video will be increased further
in 1995.



"...Mow its time to open your presents..."”

Friday the 14th and Saturday
the 15th of January, 1994 were
special and were marked off in
our calendars...and in their
minds: it was going to be a
unique reunion, and the first

of its kind. The learners,
teachers, program organisers
and the NFPE staff were all
going to spend the day
together...in a real “non
formal™ way! Yes, the third

graders of the Khilgaon slum
schools of the NFPE program
were going to the zoo!

As the ten vehicles lined up in
front of one of the schools,
the children in their colorful
clothes were guided to the
buses by the teachers and the
NFFPE escorts. After the
children were all well saddled
in their seats, the journey
started. The radios of the
vehicles had to be turned off
because the cars were booming

with nursery

folk songs. yee
However, as '-ﬂm Hﬂtﬂ
we moved on, m ﬂu tk—-
friends got th Wi 5:"
more absorbed IHAE€ IK i
in observing ﬁ'gkls ﬂfm :
the scenes . gy
outside, and T

50 thelr

1 i vely

orchestra faded out and the
sounds of exclamations and
remarks became more prominent:
"0Oh! look, look there's
Meenal!", remarked one at the

Mohakhali turning, noticing the
"Meena®” figqure on the wall.
Another little one sitting by
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the driver's seat was busy
giving directions to the =zoo,
more to convince herself that
she knew the way, rather than
to guide the driver!...And thus
we reached the zool...

.».Walking in a line is tough
when you are a group of 150
excited  beings. The kids
moreover, could no

longer control their exuberance
which they had so patiently
contained, so long. So walking
steps became running steps, and
broken lines were constantly
mended, to be broken again and
mended again. This unruly march
finally came to a halt as we
entered the gates of the 2zoo.
Here, chocolate milk was
distributed to everyone and
smaller groups were formed..

and the adventure began.

The playful monkeys, the hungry
tigers, the roaring lions, the
friendly bears...all were
visited randomly by the
different groups. The snakes
and the elephants were the
highlights of the day!...

Thus the kids skipped from one
cage to another, sharing
comments about the animals. The
name of giraffe and =zebra
caused some commotion! For some
the giraffe became the zebra,
and the zebra the ass! This led
on a debate amongst a few till
an older one pacified this
argument by giving them the
correct names...

.++-By midday, 1little Lutfa
squeaked: "Apa I am tired...and
hungry!"™ Yes, by now hunger had
struck us all and so we headed
towards the meeting place, and



when everyone arrived...we had
a picnic...

.+ s Then, with all the
excitement behind us, we lined
up again and marched back-more

calmly now, to embark the
vehicles for our return
journey. The children were

counted several times, till we
were assured that all were
present...and thus endeth the

great adventure...but
wait!..not quite yet... the
gift packets were to be

distributed...

.-.Jt was Ilike a day that
leaves behind moments that echo
the joy that you  shared
together and are yours
forever...!!

Access January 1994




New Field Structure

Since the NFPE Programme has
rapidly increased, structural
changes were made 1in field
operations at the implemen-
tation level in order to
streamline the administrative
structure and make it more
efficient. The following
changes were effected. The
number of Regional Managers has
been increased to administer
smaller regions. Field
Officers have been redesignated
as Area Managers or Team-in-
Charge based on their years of
experience and performance at
BRAC. The NFPE monitoring team
has been strengthened for the
same purpose and the team re-
ports directly to the programme
Director. Support at the
grassroots level has Dbeen
readjusted to accommodate
Programme Assistants, who are
school supervisors with a
Higher Secondary School
Certificate degree instead of a
Masters degree, as was pre-
viously the case with Programme
Organisers. This will enable
many BRAC teachers to become
supervisors, bringing with them
a wealth of experience as non-
formal education teachers.

Management Information System
(MIS)

Information
playing an

The Management
System has been
important role since 1993,
assisting in the strategy
planning and management of
NFPE. MIS provides monthly
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statistical reports based on
the information collected from
the field on forms specially
designed and provided by the
MIS unit. The management system
includes a reqular data report-
ing format on the wvarious as-
pects of school performance
measured by specific indica-

tors. The information col-
lected is analyzed and dis-
cussed at each management
level. It is consolidated and
passed on to the central pro-
gramme office in Dhaka for

further analysis. This serves
as a basis for new policies.

Due to the rapid expansion and
increase in the number of
schools under NFPE, the pool of
information is also massive.
Hence, in 1994 it was decided
that all information would be
collected, analysed, processed
and disseminated through the
MIS unit. The whole unit will
be computerized during 1995.

Preparing Teachers for Class IV
and V

BEOC schools completing the 3rd
phase in 1992 were extended by
another year on an experimental
basis, adding phases four and
five to the BEOC cycle. There-
fore, all BEOC schools from
1993 have been running for
three years instead of two with
five academic terms. A special
12 day training in Math and
English, designed to prepare
teachers for the 4th and sub-
sequently the 5th phase of
school, was increased in 1994
to include all BEOC teachers.



Due to new learning theories

in children's
development,
curriculum always being
changed to be made more
beneficial for the learners.
Trying to <cater best as
possible to its students, BRAC
has incorporated many of the
new theories in its schools,
while adhering to the culture
of rural Bangladesh. The
changes are a combination of
feedback from the schools,
consultant's input, workshop
strategies, discussions among
the curriculum developers, and
field testing. The basic theme
in learning has to be more
learner centered and activity

and research
educational
15

based. Some rudimentary
changes in the existing
curricula were integrated in
1994.

Social Studies

In Social Studies it was

observed that the text book
being used was "gquite dry" and
the children did not enjoy the
lessons too much as too much
information had to be digested.
A change was needed. Subject
matters were introduced through
stories supported by activities
for the children to experience
as part of their learning.
Initial feedback on this new
method has been very positive.

A new Social Studies curriculum
is also being designed for the
urban schools in which social
studies would be focusing on
pertinent issues, relevant to

32

day to day living in slum
conditions, such as health
hazards, sanitation, community
living, safety and security,
drug abuse and first aid.

Mathematics

Numbers have constantly been a
difficult subject in the BRAC

schools, just as in most
schools in Bangladesh, and
abroad. The Mathematics

curriculum went through a major
change. Instead of a combined
text book, both for the teacher
and the students, the Teacher's
Manual has now been separated
from the Student's Workbook.
The teacher's manual gives step
by step information to the
teacher on how to teach the
lessons with room for their own
ideas and input. A workbook
full of activities has been
developed to help children gain
numeracy skills with less
difficulty and to make math
interesting. Also, number
cards have been given to each
child to reinforce their
mathematical knowledge. New
techniques, such as Look and
Say, math games, paired work,
and the use of stories have
been introduced in Book 1 to
help reinforce the concept and
use o©of numbers. In 1995,
evaluation and modification of
the new Book 1 and the writing
of Book 2 will be undertaken.

Bangla
In the Bangla language syl-



labus, new activities are being
introduced that encourage
creative thinking. A tendency
among the children,
particularly in story telling
and sentence writing, has been
to take stories and sentences
directly from the text book, a
reminder of rote learning that
NFPE has been trying to erase.
Activities such as letter
writing, independent sentence
making, and "ball"™ game have
been introduced to guide
students to understand the
material and move away from
memorization.

Frequent story telling has
shown to increase the child's
understanding and interest 1in
language. Based on this,
guided story telling and
writing will be introduced in
1995 as a pilot programme in a
small sample of schools.
Another new addition in 1995
will be Morning Talk, which
would allow a few children to
talk about a new topic every
day before lessons begin. New
story books will also be

developed for shared reading
between the children.

Religious Education

In 1994, religious education
was introduced in all Class III
schools. The reason for this
introduction was that parents
were interested in having their
children learn about religion
and that the government schools
teach religion in their
classes. Currently the
government religious education
book is being used for the BRAC
school's religious education
curriculum.

to assist the
developers with
these changes, the following
experts were consulted: Stuart
Leigh and Rebecca Kalin from
LearnTech, USA for the
Interactive Radio Programme;
Robin Pierce from Palmerston
College, New Zealand for
Language; William Gibbs from
Leeds University, England for
Mathematics; and Candy Rhode
from UNICEF for Social Studies.

In order
curriculum




Radio Imnstruction

Interactive
(IRI)

Many developing countries have
used the radio to teach
language and Mathematics. This
method is quite successful,
particularly because of the
novelty of the radio as a
teacher. Children look forward
to hearing the lessons on the
radio and then following the
instructions, which include
conversation, games, SOngs,
physical activity and written
work. BRAC decided to pilot
this approach in a small sample
of school in 1994 to teach
English as a second language.
The purpose of the pilot
programme is to use the radio
for education with an emphasis
on active learning and to help

broaden the student's and
teacher's concept of the
subject studied.

The total English language

series will comprise of a 20
month long Interactive Radio
Course made up of 240 lessons
beginning in the second year of
school. New staff have been
recruited to help write the
radio scripts and to design
support materials such as
Teacher's notes, charts, story
cards, and a text book.

The Interactive Radio
Instruction {(IRI) approach was
tested with the help of pre-
recorded "English for Us"
lessons on audio tapes to teach

English in four urban slum
schools in Dhaka in 1994. This
experiment lasted one month

during which positive results
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have been noted. Students
liked listening to the lessons
and were able to successfully
greet in English, identify
selected alphabets and related
objects and follow necessary
instructions. Upon a visit to
one of the test school areas,
it was reported that some non-
BRAC children were singing the
songs from the lessons too!

An unexpected result of the
experiment showed that the use
of recorded lessons has had a
positive effect on pupil
attendance in the test schools.

Before introducing IRI in all
the BRAC schools, the goal is
to administer a second test
with revised materials, by May
1995,

Vegetable and Home Gardening
Programme

Poverty is not always the cause
of malnutrition. People are
often unaware about the value
of certain kinds of food,
sometimes indulging in food
that has little nutritional
value. Malnutrition due to
poverty is compounded by
malnutrition due to lack of
information about healthy
diets. In April 1994, BRAC
introduced a home gardening
project in NFPE and BEOC
schools to inform children
about healthy food which
encourages the planting of such
food and the consumption of
these foods at home. Seeds of
a variety of essential



vegetables were distributed to
children in class III of the
NFPE and the BEOC schools.
These vegetables use little
land and can be grown around
their homes by the children
with some help from parents.
Orientation and demonstration
on sowing, caring and
harvesting of these vegetables
was given to the students.
Programme Assistants were
appointed especially to follow
up and monitor the project.

The first planting was done in
April 1994 involving 243,527
children from BRAC schools.
From the results of the first
harvest it was decided that
more Supervisory care was
needed for the gardens. Also
needed was an agronomist and
more Programme Assistants to

facilitate the project.

Based on lessons from the first
season, the second planting
began in October 1994. Seeds
were given to only 55,570
students with more guidance
from an agronomist and his
team. The Programme Assistants
were given a 6 day training in
home gardening. The total
production of vegetables from
the second planting was
1,053,005 kg which is much
better than the first harvest.
From this, each student was
able to bring enough vegetables
home to enable their family to
consume vegetables everyday and
to sell some wvegetables also.
The success of this planting
shows promise for the programme
in 1995.

Table 11. Report on Consumption, Sale, & Income From Vegetables-

Winter Season 1994.

Carrot

Sale
ikg)

Mymensingh

|

Jessore

NFPE in Africa

Bangladesh is not alone in the
battle against illiteracy. Non-
formal primary education is
seen as a good opportunity to
provide basic education to
those who are most at risk to
slip through the illiteracy
crack. The BRAC non-formal
education model has provided
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unserved children access to
schooling and has proven to be
easily replicable, efficient
and cost effective.

In October of 1994, UNICEF
under its Eastern and Southern
Africa Regional Office (ESARO)
in WNairobi invited BRAC to
facilitate countries in Eastern
and Southern Africa in their



efforts to improve children's
access to basic education,
particularly girls. The process
will involve networking with
UNICEF, the .Ministry of
Education and NGO's working
prominently in the region.
BRAC will provide them with a
strategy  for ©planning and
implementing non-formal basic
education in these countries.
By December 1994, preliminary
work had already begun in
Uganda.

Catherine Lovell and Peter
Thompson Memorial Fund
Scholarship Programme

Even if children complete the

BRAC school cycle, that in
itself is no gquarantee for
their continuation in
government schools. One major
reason for discontinuation is

the cost of education in the
formal system. BRAC children,
mostly coming from high risk
backgrounds, have a greater
likelihood of not continuing in
formal school system. A
scholarship fund was created in
September 1994 in memory of
Catherine Lovell and Peter
Thompson, two of BRAC's
benefactors, to facilitate BRAC
graduates to continue their
education in the formal system.

The criteria for being awarded
the scholarship are that the
student must be a girl and a
BRAC school graduate who comes
from a poor and landless

family. She must demonstrate
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interest and potential for
successful completion of junior
secondary school (up to class

8).

Once a student is selected, she

is awarded Tk 60 per month
while in class VI. Based upon
good performance and

attendance, the award will
continue for c¢lass VII and
class VIII so that she is able
to finish junior secondary
school. By the end of 1994,
BRAC awarded scholarships to
135 children. The number of
awardee are expected to
increase to 250 in 1995.

Certificate of Graduation

Starting in 1995, all students
who complete their education in
the BRAC schools will receive a
certificate of successful
completion. This is for the
children to feel a sense of
accomplishment and for proof of
education if any children
should seek admission elsewhere
to continue their education.



"...56.2 percent satisfied all the four criteria of ‘'basic
education' in 1992. The figure for the criteria of 'literacy’
(ie the 3 R's, viz, reading, writing, and numeracy) was 59.1
percent. In terms of both criteria, NFPE graduates did better
than BEOC graduates. Among the NFPE graduates, boys did better
in satisfying the criteria of 'literacy’' while girls did better
in ‘basic education'. But in the case of BEOC, girls were
behind boys in both cases.”

Nath, Khan, & Chowdhury, 1994
Aside from monitoring and several research studies for
evaluation, studies on the the NFPE programme in areas
schools and the outcomes can such as standardized tests in
help to shape a programme. the BRAC schools, the future of
Research is important to see BRAC graduates, families of
what effects the schooling is BRAC students, reasons for
having on the children, the dropouts, and many more listed
parents, and the community. It below. The findings from their
provides a basis for making research helps the NFPE
changes and planning the next programme to assess its schools
step. and the impact it is having in
rural development and the
During 1994 BRAC's Research and future of the children of
Evaluation Division (RED) Bangladesh.

independently carried out

List of NFPE Related Research Papers Completed in 1994 by RED

1l | Identifying Possible Ways for Utilization of NFPE
Graduates: Some Propositions (Bangla).

2 | Basic Training Course for the Teachers of BRAC's Non-formal
Primary Education Programme: The Views of the Teacher
Trainees on Some Selected Issues.

3 | Progress in Basic Competencies of NFPE and BEOC Graduates
Over Time.

4 | An Inside Look at Two Brac Schools i1in Matlab Thana.

5 | Linking the School and the Family: Community Participation

in BRAC School.
e ———— e ——————————————————— e e———— ]
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List of Ongoing Research Studies

Evaluation of Radio Interactive Instruction Program.

Socio-Economic Characteristics and Reasons for Dropout
NFPE Urban Students.

Standardized Achievement Tests for 3rd year NFPE Students.

The NFPE Programme: A Closer Look into Dropouts,
Replacements, and Attendance.

Factors Affecting the Achievements of Children: Why Some
Students are Doing Better than Others. (proposed by NFPE)

How Many KK Graduates After 5 Years of Education go to
Government Schools? Why do Some Drop Out? Are they Able
to Cope with 5 (Five ) Years Curriculum? (proposed by
NFPE)

Impact of NFPE Schools: A longitudinal (Baseline) study
to assess impact of NFPE program. (proposed by NFPE)

Retention of Graduates in the Formal Schools. (proposed by
NFPE)

Marriage age of NFPE/KK Female Graduates: Whether the
BRAC education program has been able to influence the
parents enough to change their attitude to prevent early
Marriage of girls. (proposed by NRFPE)

10

Parental Attitude: After Sending on Child to NFPE/EKK,
Whether the Same Parents Feel Interested to Send their
Next Child/Children to NFPE/EK or any Other Schools to

Educate Them.

O @«
44
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BRAC believes that sharing
experiences with other
organizations involved in
providing non-formal primary
education to the poor and
disadvantaged children is
essential. Such an exchange is
very useful in developing

aspects of the programme such
as the development of training

materials, relevant learning
skills, and teaching
methodology.

NFPE amme Staff Workshops
& Trainings Attended

Part of improving the BRAC
schools involves learning from
others and enhancing staff
training. Most of the

curriculum developers and other
staff members attend workshops
sponsored by other NGO's and
visit the other local
programmes as well. In 1994,
meetings and workshops were
attended with UNICEF, Save the
Children, the British Council,
Campaign for Popular Education
(CAMPE), National Curriculum
and Textbook Board (NCTB),
FIVDB, Concern, Aino Shalishi,
GSS, and Proshika. Two NFPE
field staff attended training
for trainers organized by GSS.

In 1994 a number of staff
members went abroad for higher
education, workshops and study
visits that were relevant to
the NFPE programme. Three
staff members went for Master's
degrees in the United Kingdom
at University of Bristol, at
London School of Economics, and
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at University of Manchester.

Workshops were attended on
"Teacher Education for Teaching
Young Learners® which took
place in London, and on
"Fundamentals on Interactive
Media Instruction* which was
held in Washington, D.C.

Representatives from NFPE also
attended a Regional Workshop on
Monitoring and Evaluation
organised by UNESCO in
Thailand.

Visitors From Abroad

The BRAC schools received many
foreign wvisitors in 1994. High
Government Officials visited
from Britain, Japan, Vietnam,
Canada, India, France,
Pakistan, the United States of
America, the Netherlands,
Myanmar, Nepal, Bhutan, Iraq,
Mozambique, Zambia, Lesotho,
Burkina Faso, Nigeria,
Tanzania, Kenya, Somalia and
Switzerland. Not only does
this expose other countries to
BRAC's NFPE model, but BRAC
learns about educational
innovations and developments in
other countries which is
equally beneficial.

DD DR
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Strengthening and supporting Other activities in 1995 will

the Government in its Universal include: coordinating amongst
Primary Education programme Government and NGO activities
target of 95% primary school in order to develop
enrollment and 70% completion partnerships; continuing
rate by the end of the decade education programmes like union
remains BRAC's primary based libraries and a possible
motivation. The 28,274 schools addition of a fourth year to
operating by the end of 1994, the NFPE schools; providing
an increase of more than 8,000 technical and vocational
over the previous year, training programmes; and
testifies to the programme's developing a curriculum library
success. Community demand for at the NFPE Head Office.

these schools has further
reinforced BRAC's intention to
increase the number of schools
to 37,000 by the end of 1995.

"The BRAC experience suggests that there are variables more
important than poverty and tradition that influence parents'
and children's decisions about school enrollment  and
attendance. Once the <children and their parents have
experienced relevant curriculum dedicated and well-supervised
teachers with reasonable class size in low-cost or free schools
that are close to home and provide a climate where success 15
expected, their attitude toward education 1is apparently
changed. Having experienced success 1n the BRAC schools,
children and their parents have come to value education and
are willing to sacrifice in order to continue.”

Catherine Lovell, Breaking the Cycle of Poverty, 1992.
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Annexure 1. Number of Schools and Students by Year From 1985 to

1994.

Year

Schools
Opened

Enrolment

Total
Schools

Total

Students

20%

612

20+

612

153

4576

173

5188

403

12097

576

17285

223

6690

779

23363

1606

48180

2231

66937

2204

69243

3810

117423

2890

B6727

6003

183213

5675

170250

11108

336363

12421

408363

20014

636330

" 2 pre-primary schools were also opened in addition to the first

9611

20 schools.

311226

28274
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Annexure 2. BRAC Graduates and the Percentage Entering Government

Schools.
Year Number of Number of Course % of
Completed Graduates Completion Graduates
Schools Rate of Entering
Students (%) | Govt. Schools
NFPFE BB Tounl N:'F BEGLC Toiml NFFE BEOC Touml
1988 = 574 574 u3.5 EAl 0.2 o 2
1989 1= 4478 o L4457 6.3 T o H 95 H 17.T w53
1990 | a 11916 6529 LT oy 916 5 73 .7 w0
1991 Lo 20827 2T M6 9.6 B0 5.0
1992 Rl F 330 930 L6750 o | 9713 | 919 %61 LK s
1 99 3 513 S80T T S6TEY 1002 1 979 - 5 16 525 .o
1994 5 Sl s ik 45E04 o7y 903 B0 9z &1 .7
Total T HO 230 DERST 2100 7.9 1.7 o 6 T B35 ™ 4

* The one BEOC school that graduated in 1989 was located at BRAC's

Ayesha Abed Foundation.

All but 5 of the 29 graduates went on to

work at the Foundation instead of pursuing higher education.
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Annexure 3. School Opening Calender by Region.

Schools Schools Schools
operating on | closed operating
31.12.93 during JAN- i 31.12.94
DEC 1994

NFPE

123

201
II54
il )
e

L]

2605
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Annexure 4. Schools by Administrative Units and Fund Source as of
31 December 1994.

5l | Divimon | Mo of | No. of | No. of Todal Scheol NFFE Expanmns Fesd | DXFAM REDF Foad
r Disti- | Thasas | Tesm {Emg.}
s Offces
NFFE | KK K | Towl | NFFE| KK | Towl | MFTE | NFFrE | KK | K | Tenl
I | Disks I w0 31 TesR| I406) 375) WM50| DII6]  D1EED) 459 03| 263 7
1 | Chitagong L bl 55 AP0 10 -1 M4 | W FIE) 4 a7y okl - i
1 | Majebuhd 2 L 2] gsim) 1551) i} w4%0) M17) 1OOT| I6M ¥iM| Sa4| ) a0
4 | Wl o o irf MWIT| M TA| &S] 164X ER] IMT IRS®| 715%) 10 IO
§ | Barasl 3 n b ™5 (4. ’ s GO 36 T 9 2l IR 1%
& | ESP ) 0 - 1150 . <f 1isal, 1050 o L. (L] - =1 - .
Todad 55 b1 Y 2IN9 | MIS| M) WA Ilﬂ?ﬁj 1910| 14684 100] a3 ) 108K) JO) 1A
Sl | Division | Mo. of FCRDF Fesd UNITA |GEP | No of | Mo of
.l Eme- Frand Fowl | smios | villape
ta tor: | cwr-
HFPE | KK | Toul K MFTE | ered ered
I | Daka % . . - 37 iy 81 M1
1 | Oiiapong ¥ saj 17 a7 - 0 nr| na
3 | Rajshabi iz = - L n? el Siw
4 | Kl io - 5 1w Iny) ITRT
5 | Berieal 3 = - - = ") e
§ | Esp 1 - = 150 11oe
Totst 35 0| 17| 7 Boo| %00] 2902] 1MaH
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Annexure 5. Teachers Recruited and Dropped Out in 1994 by Gender.

Recruited in 1994 Total Dropouts in
1994

o
Woloy [ |00 (= b |M WD Lt | B | =]

BJ
el

el

[ ]
LA
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Annexure 6. HNumber of Teachers Attending Trainings and Refreshers
During 1994.

Type of Training Total
Teachers
Trained
12 Day Basic Teacher Training B9B4
3 Pay Orientation 9580
2 Day Refresher after Preparatory Phase 10050
2 Day Refresher for Introducing Social Studies 9093
Curriculum
4 Day Refresher at the end of First Year/Phase 15846
3 Day Refresher at the end of Second Year/Phase 6306
12 Day Training at the end of Third Year/Phase’ 763
1 Day Refresher at the Beginning of Every Month 216224

" For BEOC teachers only.

The reasons why the number of teachers trained for the first year
trainings wvary is that the figures include new teachers, teachers
from reopened schools, replaced teachers, and some teachers who
went through the basic training in 1993 year end, but did their
refresher trainings in 1994.
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Annexure 7. HNumber of Staff Attending NFPE Trainings in 1994.

Type of Training Total
Staff

Trained

19 Day PA Pre-Service Training 266

12 Day PA In-Service Training 447

3 Day PO Pre-Service Training 255

12 Day Operation Management Course (OMC) for PO's 193

12 Pay Training of Trainers for PO's 326

12 Day Development Management Course for AM's and 14
TIC's

6 Day Gender Awareness & Analysis Course (GAAC) for 38
AM's, TIC's and senior PO's

The reasons of variation in numbers of trainees mentioned in the
teacher training apply for the staff training as well.

Annexure 8. Schools in RDP and Non-RDP Thanas

Year Category No. of No. of Percent
Thanas Schools of
Schools
1994 RDP (including 209 24242 86%
SLDP & IGVGD)

14%

Non-RDP 94 4032
(including 24
urban thanas)

Total 303 28274
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