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Abstract

Assessment is an integral part of education landscape; however, it can bring unintended
challenges for the students. This study tries to explore the presence, causes and impact of
assessment anxiety among the young learners of the government primary Schools of Dhaka city
along with finding ways to overcome the negative effects of assessment anxiety. This research
drew data from students, teachers and education experts through Focus Group Discussions and
In-depth interview and found that assessment anxiety is present in forms of several physical and
emotional symptoms among the primary grade students of the government primary schools in
Dhaka. The highlighted contributing factors to this anxiety are the high-stake nature of
summative assessment, parents’ and teachers’ perception of assessment, societal and institutional
pressure, resulting in emotional distress and low-quality academic performance even after
studying hard. This paper recommends a balance in assessment methods incorporating formative
assessment, ensuring healthier assessment environment for students, shifting mindsets of

teachers and parents regarding assessment to overcome this anxiety.

Keywords: Assessment anxiety, Primary education; Summative assessments, Government

primary School
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Chapter 1

Introduction and Background

1.1 Introduction

Assessment is an integral part of education system. Both learners and educators benefit from
assessment as it gives an opportunity to measure learners’ progress. It is also a great tool for
ensuring and improving learning outcomes. However, “the anxiety during examination or
assessment has become a pervasive contemporary problem” (Spielberger & Vagg, 1995) . This
study tries to unfold the understanding of assessment anxiety among primary grade students. this
study tries to understand students’ perspective about assessment anxiety, the reason behind the
assessment anxiety among primary level students and tries to explore how to overcome this

anxiety.

1.2 Research Topic

The title of the research is “Understanding the Assessment Anxiety among Primary Grade

Students: Study in GPS of Dhaka city”

The topic of the research is Assessment Anxiety, the study tries to understand assessment anxiety
among primary grade students by applying various research tools in a government primary school

of Dhaka city.

1.3 Statement of the Problem

Assessment is an integral part of student life. Number of research on students has revealed that
academic assessments triggered intense emotion among students (Spielberger & Vagg, 1995). As

a student I have always been a victim of assessment anxiety before any assessment and it used to
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have a serious effect on my academic performance. As a fellow teacher of government primary
school, I have observed great motivation among students before assessment, they feel motivated
to study something only if there is an assessment, however, I have also observed many students to
perform great in the regular class activities but the same students not performing good in the
assessment script. However, students want to perform well in the assessment as they “long for
recognition and appreciation” from the teacher (Islam, 2016). While conducting number of studies
to search for the ways to reduce the negative impact of anxiety on students during assessment, it
was found that anxiety can be a crucial motivational tool but it hampers performance if it is not
addressed (McKechie, 1951 as cited in Spielberger & Vagg, 1995). The government Primary
schools mostly take summative assessment which are high stake. For instance, Primary Education
Completion Examination (PECE) is a centralized public examination which has become ‘““a matter
of prestige for the schools” and scoring well in this examination has become really important for
the students too (Dutta et al., 2014). However, this pressure to perform well may contribute to a
lack of confidence among students, as highlighted in Education Watch 2009-2010 report which
states that 9.8% of students from both High School and Primary School in Sylhet division lacked
the confidence to sit for public examination. This lack of confidence may come from lack of
preparation or the assessment anxiety. Through this study I have tried to understand the nature of

assessment anxiety is among primary students and teachers.

1.4 Research Questions

To explore the research topic “Understanding the Assessment Anxiety among Primary Grade
Students: Study in an urban GPS of Dhaka city” with a complete understanding this research

looks for two key questions:
1. How do primary level students experience assessment?
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2. Why does assessment anxiety exist among primary level students?

3. How to overcome this assessment anxiety?

1.5 Purpose of the Study

This study is an attempt to understand the current situation of government primary students’
assessment anxiety. The study tries to find what students think of assessment anxiety and how the
government primary students feel the presence of assessment anxiety. This study also tries to find
reasons behind assessment anxiety among students. Through analyzing students understanding and
feelings about assessment and teachers’ understanding of the reason behind assessment anxiety,
this study shows how assessment anxiety exists among students of government primary school and
why the anxiety is prevalent among the students. This study also tries to find out the ways to

overcome the anxiety.

1.6 Significance of the Study

This study gives an urban GPS scenario on assessment anxiety in Bangladesh. It also paves the
way for further research on acknowledging and understanding assessment anxiety level among
primary students. The study can also be a guiding tool to form behavioral mindset of teachers and
parents of primary students about assessment anxiety. From the literature, I have found the impact
and prevalence of assessment anxiety among elementary students from different countries (Araki,
1992; Hill & Wigfield, 1984). From reviewing the literature and studies taken on assessment
anxiety, I have found quantitative studies conducted on adults and children from Australia and
Japan. However, I didn’t find significant research on this area. Therefore, to address that gap, this
study proposes to understand assessment anxiety among primary grade students, so that the

thoughts and perspective of students about assessment anxiety ca n be explored. To make the study
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more relevant and useful and to examine the reasons behind the prevalence of anxiety, the study
tries to examine teachers’ perception about assessment or test anxiety. In summary, this study
tends to explore the existence of assessment anxiety. this study adds values by exploring the
students’ understanding on assessment anxiety and teachers’ understanding on the reason behind

assessment anxiety from qualitative perspective.

14



Chapter 2:

Literature Review And Conceptual Framework

This chapter focuses on the consolidation of all the studies I found on the relevant topic on
Assessment Anxiety. Starting from the concept of anxiety and assessment, this chapter explores
the studies and resources on the connection between anxiety and assessment and the presence of

anxiety regarding assessment in Bangladeshi context.

2.1 Understanding Anxiety

In ancient Egypt and in Grek and Roman Literature the term ‘anxiety’ was given significance as
an early hint of anxiety in the history (Spielberger & Vagg, 1995). Both Darwin described ‘anxiety’
from a biological perspective, whereas Freud described anxiety from a psychological point of view.
Darwin defined fear or anxiety to be “a universal characteristic among both human and animal;
manifestation of fear included heart palpitation, trembling, increased perspiration, dryness of the
mouth resulting from activation of the autonomic nervous system” (Spielberger & Vagg, 1995).
Freud explained anxiety as a reaction to fear defined as “something felt”. In addition to the physical
manifestation of fear, Freud “proposed anxiety consisting feelings of tension, apprehension and
nervous” (Spielberger & Vagg, 1995). “Anxiety is an unpleasant emotion consisting the factors
like fear, dread and alertness in the presence or absence of an identifiable psychosocial stress”
(Stavrakaki, 2001). Anxiety is a feeling that arises from a threat assessment, which includes
symbolic, anticipatory, and uncertain elements. When a person's cognitive mechanisms no longer
allow him or her to relate meaningfully to the world around them, anxiety develops (Lazarus &

Averill, 2016), whiclh means anxiety comes from the psychological entity that exists in the society
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and produces an emotional discomfort resulting in helplessness and terror. In this study, anxiety

will mean a psychological discomfort which has an impact physically and also any performance.

2.2 What is Summative Assessment

One of the most crucial aspects of the teaching-learning process is how teachers evaluate their
classroom activities in relation to the curriculum, the instructional strategy, and the learning
outcomes of the students (Koh, 2011 as cited in Chakrabarty & Popy, 2022). Airasian explained
that assessment is “collection, synthesis and interpretation of information to aid the teacher in
decision making” (as cited in Oosterhof, 2003). If we interpret the statement in education context,
teachers collect the information from the students and summarize it and interpret how much
students have learnt. In this study a specific focus on summative assessment will be given.
“Summative assessment is a type of formal assessment used to measure students outcomes at the
end of the instructional program or course” (Banks, 2005). In this study, the anxiety that is caused
by summative assessment will be a focus because Summative assessment is prevalent in
Bangladesh (Chakrabarty & Popy, 2022). “These are high-stake assessments which are always
graded, conducted less frequently and carried out only after completion of certain segments of

instruction” (Chowdhury, 2019).

2.3 How Assessment and Anxiety are Connected

According to McDonald (2001), when someone’s performance is evaluated a sense of emotional
response can be expected as natural. In terms of evaluation if one feels prepared, confidence take
place and on the other side if one feels to be unprepared, he/she may feel a sense of unease and
less confident. Assessment anxiety is mostly and exclusively thought to be related to the feel of

unpreparedness and this is perceived to be consisted of negative emotions (McDonald, 2001). It
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also states that among two components of assessment anxiety, one is natural arousal or
“emotionality” which is psychological and shows in more of physical forms of muscle tension,
increasing heart rate, feeling nauseated, sick and shaking (McDonald, 1995). Therefore, this can
be stated that test or assessment can create anxiety and arouse ‘fear of evaluation” among people
being visible in different physical forms. The term for this state is “test anxiety”. Test anxiety refers
to a lasting personal tendency to perceive performance-evaluative situations as threatening
(Putwain et al., 2021). A well-known researcher in the field of “Test Anxiety”, Sarason commented
“We live in a test- conscious, test -giving culture in which the lives of people are in part determined

by their test performance” (Spielberger, 2010).

2.4 Summative Assessment and Assessment Anxiety

In summative assessment is used to make the judgment of achievement on how much students
have learnt (Black, 1999). By reporting the achievement of students, transfer between years in a
school or between schools, summative assessment make judgment on achievement. As summative
assessment makes a judgment of individual academic achievement it can be perceived as high-
stake assessment. Therefore, summative assessment may cause anxiety among students due to fear
of failure. ‘Awareness of anxiety’ is related to the progression of self-consciousness (Araki, 1992).
Children of grade three and four are the ones just coming out of the ‘self-love’ phase entering to
the ‘establishing-objective-identity’ phase which makes them reactive to their achievement in the
school thus arising anxiety (Araki, 1985, as cited in Araki, 1992). To give an understanding on the
connection between anxiety and performance, a study of “Anxiety and Learning” came to the
conclusion that anxiety does not necessarily decreases performance, rather has an improving
impact on the performance (Mandler and Sarason, 1952). Analyzing and presenting the

relationship between assessment anxiety among students and their performance for Hill and
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Sarasons research, Hill and Wigfield states that the relationship becomes negative with age. From
grade three and four the negative impact of assessment anxiety on performance starts and with age
it becomes more significant (Hill and Wigfield, 1984). Cox conducted a study on 262 children of
grade 4 & 5 to measure assessment anxiety and students’ performance on arithmetic and found a
negative correlation between the two variables, assessment anxiety and students’ performance
(Cox, 1964). All these quantitative and non-empirical studies suggest that assessment anxiety
exists among primary students and it increases with age and grade. Some theorists have defined
test anxiety as a tendency to self-preoccupation and, more precisely, anxiety over evaluation. High
anxiety is associated with impaired cognitive function, which in turn can lead to poor academic
outcomes. Anxiety triggers physiological arousal that narrows attention to perceived threats,
making it harder to concentrate on non-threatening tasks, such as academic work. Additionally,
increased anxiety may interfere with the recall of previously learned material. A study on children
aged 6-13 found that lowering anxiety levels could help those with initially high anxiety improve
both their academic performance and social interactions (Wood, 2006). Excessive nervous arousal,
according to theory, impairs concentration on academic work due to limited attention to threat
cues, and cross-sectional studies have consistently shown a relationship between high anxiety and
low school performance. In 2006, a cognitive behavioral intervention program aimed at reducing
anxiety took place, it was found that improvements in parents' assessments of their children's
academic performance were linked to decrease in anxiety over the course of the intervention. These
results were statistically significant, regardless of whether anxiety evaluations were provided by
children, parents, or independent evaluators. The conclusion was that reducing anxiety may
immediately increase engagement with academic tasks for children who are anxious about their

school performance (Wood, 2006).
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2.5 The Presence of the Anxiety of Assessment in Bangladesh

In our Bangladeshi context most of the assessments that take place are summative (Chakrabarty
& Popy, 2022). The prevalence of assessment-related anxiety among students is a significant
concern, impacting academic performance and overall well-being. A study on Bangladeshi
university students in STEM fields found no significant relationship between test anxiety and
academic achievement, suggesting that while anxiety levels are notable, they may not directly
correlate with academic performance in this context (Roy et al.,2024). Further research indicates
that anxiety disorders are prevalent among Bangladeshi adolescents. A national mental health
survey conducted in 2018-2019 reported that 4.5% of children aged 7—17 years experienced
anxiety disorders (Anjum et al.,2022). The factors contributing to this anxiety are multifaceted.
High parental expectations, academic pressure, and the competitive nature of educational
assessments are significant contributors. Moreover, socioeconomic factors, such as financial
hardships and lack of support, exacerbate stress levels among students. The COVID-19
pandemic has further intensified these challenges, leading to increased anxiety and stress among

students (Arusha and Biswas, 2022).

Conceptual Framework

To answer the research questions, this conceptual framework tries to explore assessment anxiety
among primary-grade students in government primary schools (GPS) of Dhaka city. The study
examines the presence of assessment anxiety, its causes, and possible interventions. These aspects
are associated to the nature of assessments in Bangladeshi educational context and the

psychological and social factors influencing students’ experiences.
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Summative Assessment Assessment Anxiety Student Performance

Influential Factors:

i) Personal Factors
ii) Institutional Factors

iii) Societal Factors

The diagram of the conceptual framework represents how summative assessment causes
assessment anxiety, influenced by various personal, institutional and societal factors, which

ultimately results in to students’ performance.

In the conceptual framework, Summative assessment is causing assessment anxiety with it’s high-
stakes nature, grading and performance measurement. Assessment anxiety has both emotional
response and physical manifestation. Fear, stress and unease are the emotional response. Increased

heart rate, nervousness and nausea are the physical manifestation of assessment anxiety.

Influential Factors:

Assessment anxiety happens with some mediating factors like personal, institutional and societal.
Personal factors include self-confidence, preparedness and coping strategies. Institutional factors
are assessment frequence, grading system and assessment environment. And societal factors

include parental expectations, competition and cultural views in success.

Student Performance:

The ultimate impact of assessment anxiety is students’ performance. There are both positive and

negative outcomes. Positive outcomes are motivation and heightened focus whereas negative
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outcomes are poor academic performance, cognitive impairment and stress-related health issues.

This study tries to unfold these connections through data and literature in the upcoming chapters.
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Chapter 3

Methodology

3.1 Research Approach

The approach of the study is qualitative in nature. “Qualitative research methods are a complex,
changing and contested field a site of multiple methodologies and research practices” (Punch,
1998). In this study the lived experiences of the participants are represented around the
phenomenon of assessment anxiety (Creswell, 2014). The data is analyzed through thematic
analysis. The first research question is to understand assessment anxiety among students which
will explore primary grade students’ thoughts and experience regarding assessment anxiety. The
second research question aims to study the thoughts and opinions of teachers on the reasons behind

assessment anxiety. Both the questions are explored through qualitative data collection method.

3.2 Research Site

The site of the research was two urban GPS in South Dhaka, Dhanmondi area. The total number
of students in the both the schools are around 1100 and the teacher-student ratio in each class is
1:70. Both the schools lack proper infrastructural resources and sufficient teachers. They run in
two shifts. The students of these schools come from lower socio-economic backgrounds, most of
the parents of the students work as house help, driver, shopkeepers in the community according to
their admission documents. The site is near the slum of boubazar, Rayerbazar. The site was
convenient because of the availability of primary grade students with big class size (65 students in
every section of every class in average). An urban GPS was suitable to understand assessment

anxiety among students as most of the urban GPS presumably focuses on high stake assessments.
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3.3 Research Participants

The participants were 18 students from grade 3, 4 & 5 (6 students from each class), 6 teachers
from two different govt primary schools (total 24 participants) and 2 educationists who were
selected through purposeful sampling according to the researchers’ role of a teacher and time frame
of the study. The sampling which was followed here was of conveniently chosen participants who
will be able to provide firsthand experienced data. Understanding students’ thought and feeling
about assessment anxiety was conducted by collecting data from students. All the data are

collected from primary grade students, teachers and educationists.

3.4 Sampling Procedure

As Palinkas et al. (2013) cited Patton, purposeful sampling is widely used in qualitative data
collection method for the identification and selection of information-rich individuals who are
knowledgeable and experienced on the title topic. Similarly, in this study 3 groups of students who
has first-hand experience with assessment process in primary school for 3-5 years have been
selected. Also to understand the reason behind the prevalence of assessment anxiety 6 teachers
who have been working in the government primary school have been selected. These participants
have experienced, executed and observed the system of assessment procedure and implementation,

therefore will be able to provide “information-rich” (Palinkas et al., 2013) data.

3.5 Data Collection Methods

As part of qualitative approach, FGD (Focus Group Discussion) and in-depth interview tool were
used. These tools were used to acquire a rich and detailed information about assessment anxiety

among teachers, students and educationists.
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FGDs were facilitated among 18 students from the upper primary grades (3,4,5). FGD was chosen
as it helped to gather various opinions from the students and encouraged interaction among them,
which supported bringing out deeper thoughts that might not come out in one-to-one interviews
(Krueger & Casey, 2015). The interactive environment worked well for the young participants as

they felt supported to share their thoughts in a dynamic group.

In addition, 6 in-depth interviews were conducted with the assistant teachers of the government
primary school and 2 in-depth interviews were conducted with educationists who has more than
10 years of experience in education field of Bangladesh. In-depth interview was selected because
this tool is known for its use in bringing personal belief, experience and perspective (Cohen,
Manion, & Morrison, 2018). This tool helped the study to acquire a comprehensive
understanding of the teachers regarding assessment anxiety among students. Also it contributed
in bringing the perspectives of the educationists to present their opinions on the assessment

landscape of Bangladesh education.

3.6 Role of the Researcher

While collecting data and discussing the data [ was aware that my biases are set aside in the study
process. I have also set aside my presumptions while collecting the data so that the data from the

participants are not manipulated and I play an objective researcher’s role in the study.

My role as a researcher was to facilitate the FGD among students to understand their feelings about
assessment anxiety. To strengthen my data, I have also conducted an FGD with assistant teachers

and in-depth interview with two educationists.
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3.7 Data Analysis

The collected data from both the FGD and in-depth interviews were analyzed by thematic analysis.
At first, all the raw data were collected through focus group discussion and in-depth interviews.
Then the transcription was written. After reading and reflecting on all the raw data from the
transcription, some themes were formed through labelling emerging data in each category. Then
according to the literature, conceptual frame work and interconnected themes a meaningful

discussion was formed.

3.8 Ethical Issues and Concerns

Ethical issues and concern were a significant aspect to retain for this study. Before taking the FGD
of the students I made sure I get the verbal consent from their guardians and also ensured guardians’
signature on the consent form. While conducting the FGD and the interviews I clearly
communicated what the study is about and why they are participating in the study, I ensured
participants’ full freedom regarding participating in the data collection process. I clarified

participants’ involvement in the study so that there is not confusion.

To protect the identity of the participants I did not mention the name, address or any identity in the
transcription and in the discussion section of this study. I also did not mention the schools’ name

of the teachers to protect their identity. In all the cases, I used pseudonyms to protect the identities.

3.9 Credibility and Rigor

I ensure my credibility to do this thesis referring to my two years of Fellowship experience as a
full-time teacher in a government primary school and as a post graduate student in the BRAC
Institute of Educational Development, BRAC University which provided me with both theoretical
and practical experience. I spent two years working as a teacher in the research site and also
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observed the problem statement being active participant in the site. I have observed assessment
anxiety among students and the impact of that anxiety on their exam script. Moreover, with a
proper plan of all the aspect of this study, I went through numerous numbers of literature and made
a research proposal consisting of specific research approach, data collection and data analysis plan

before the field work and data collection.

3.10 Limitations of the study

When I started to collect the data, a major shift happened in the curriculum. Though the concept
and practice of assessment was still present but the study might not give a whole picture of the
assessment anxiety in contrast with the practice of new curriculum and old curriculum. To mitigate
this, I added the concept of assessment of the new Bangladeshi curriculum in the literature review

and while analyzing the data the study tried to incorporate the changing context.
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Chapter 4

Findings and Analysis

This chapter presents the findings derived from the thematic analysis of the data collected through
focus group discussions (FGDs) and interviews, aiming to explore the prevalence, causes, and
consequences of assessment anxiety among primary-grade students in urban government primary
schools (GPS) in Dhaka. The analysis has been guided by the conceptual framework discussed

earlier and is structured around the key themes identified:

e Students’ Experience of Assessment Anxiety

e Teaching-Learning Practices Influencing Assessment Anxiety

e Students' Academic Performance Affected by Assessment Practices
e [Effects of Assessment Anxiety on Students

e Stakeholders’ Perspectives on Addressing Assessment Anxiety

4.1 Students’ Experience of Assessment Anxiety

The students’ responses indicated a mixed perception of assessments, with experiences ranging
from enthusiasm and motivation to anxiety and fear. Positive perceptions largely stemmed from
the structured nature of their learning environment and the encouragement provided by teachers.

Students expressed satisfaction when assessments aligned with what they had learned in class:

Ratul said "I enjoy exam days because what I study at home appears in the exams." (FGD#I,

11/01/2023)
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However, there are other narratives as well, especially regarding high-stakes assessments. Many
students reported physical symptoms such as sweating, trembling, and a racing heartbeat before or

during exams, indicating heightened anxiety levels. One student remarked:

Samiha described, "Before exams, I feel like I will forget everything. It is a very fearful feeling."

(FGD#2, 12/01/2023).

Students mention that competition over roll numbers is a significant phenomenon, as roll numbers
are assigned based on the order of marks achieved in the final summative assessment. This was a
recurring theme in both students’ and teachers’ narrative. Students who generally attain good marks
tend to keep the mark and the roll numbers so that everyone is happy with them and so that their
parents behave with extra care and love. The idea of assessment led to maintaining better roll
numbers. A student said, “I feel a little scared if my roll number will be one or not. If it is one,
everyone will be happy.” (FGD#1, 11/01/2023) Another student said, “Parents love more if my

roll number is one. If not, they feel disappointed.” (FGD#1, 11/01/2023)

Teacher also mentioned that this phenomenon is prominent in parents. Parents prefer their children
to have the roll number between one to three. To show the influence of roll number after the final
summative assessment a teacher marked, “One parent literally said that if her child’s roll is not 1,

she cannot show her face to the society.” (Interview#3, 16/1/2023)

According to the teachers, another perception around assessment is the parents’ focus on the result
more than the learning which sometimes take a toll on the students’ wellbeing. One teacher
explained, “In parent-teacher meetings, parents consider results more important. For them, good

results mean getting higher marks and having a roll number between 1-3.” (Interview#l,
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14/1/2023) Another teacher described a students’ sudden illness before exam, “The student became
very sick because she was studying day and night for two days for the math exam. However, since
it was the annual exam, the parents believed it was necessary to score 100 out of 100, no matter

what.” (Interview#3, 16/1/2023)

These findings illustrate the dual nature of experiences. Assessments can drive engagement and
learning among students. In this regard, Ms. Sabina said, “Exams appear to be enjoyable for some
students. They consider taking tests to be a fun activity and find some amusement in it.” However,
assessments also introduce significant emotional strain like Mr. Shawkat described in his narration,

“When students realize that their exams are approaching, they become very nervous and anxious.”

4.2 Teaching-Learning Practices Influencing Assessment Anxiety

The teaching-learning practices emphasized preparing students for exams by providing structured
guidelines, known as suggestion, repetitive practice sessions, ‘common questions’ that would

likely appear in tests and explaining the questions during assessment. Rina explained:

"Our teacher explains everything to us, so exams seem easier." (FGD#1, 11/01/2023)

Almost all the students talked about ‘common questions’ which is the topic studied in the class or
home appearing in the exam. Before exams they are worried if the questions they studied will
appear in the exam or not. Students shared that they get questions common as their teachers make
them practice those questions before examinations. Polash said, “I like exam days because
whatever I study or whatever the teacher gives us to study usually appears in the exam, and we
can answer well. That's why I really enjoy it. Also, everything that comes in the exam is always

common.” (FGD#3, 13/01/2023)
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The worry about not getting the questions “common’ appeared in Shagor’s narration, “I feel very
scared on exam days because I don't know if the exam will have common questions or not.”

(FGD#3, 13/01/2023)

Students also described that though their teachers give them suggestions and practice questions
before exam and sometimes explain questions during the assessments, teachers do not give away
answers. Teachers explain all the topics in the class so it becomes easier for the students to attend
exam. One student said, “During exam, madams explain us questions but if we ask them answers,

they don’t tell us.” (FGD#1, 11/01/2023)

Repetitive practice sessions on a specific topic also appeared in student narratives. Sanjana said,
“The exam is a bit harder than regular classes, but the practice questions from the regular classes
help a lot. The questions that are practiced in class often appear in the exam.” (FGD#1,

11/01/2023)

4.3 Students' Academic Performance Affected by Assessment Practices

Both teachers and students mentioned some indicators of academic performance for assessment.
Students obviously want to get all the answers right, in addition they are mostly concerned about

handwriting, grammar, spelling and the pace of their writing.

One student shared, “At the end if the exam when you have to write a big question and you have
a little time left, the handwriting is very bad. At that time, I only think about my marks and feel

like I will have a heart stroke, I feel like crying.” (FGD#2, 12/01/2023)

Assessment anxiety had varied impacts on students’ academic performance. For some, the stress

acted as a motivator, enhancing focus and preparation:

30



"Before exams, I memorize everything. That’s why I perform well." (FGD#1, 11/01/2023)

Conversely, others reported that anxiety hindered their ability to perform, leading to incomplete

answers, mistakes, or a general lack of confidence:

"During exams, my hands and legs shake. I forget what I already know." (FGD#2, 12/01/2023)

Teachers also report that they have seen high-performing students at class not performing well
during exam. They look worried, they tend to make mistakes that they are not supposed to, they
sometimes become sick and tend to forget everything. Because our assessment system is highly

writing based student tends to make mistake even though they may know the answers.

In this regard one teacher shared, “The students who cannot write, exam is like a war to them.

They feel very nervous.” (Interview#1, 13/01/2023)

4.4 Effects of Assessment Anxiety on Students

The consequences of assessment anxiety extended beyond academic performance, impacting
students’ physical and emotional well-being and social interactions. Some students reported

feeling isolated due to the pressure of performing well:

"If I fail, I feel like I will be left alone. Everyone will leave me." (FGD#2, 12/01/2023)

All the teachers reported that a common consequence of assessment anxiety is whether students

are high-performing or not, they tend to forget all the learnings and perform poor.

Regarding this, one teacher said, “A student who usually feels happy during exam time and

performs well on similar questions, forgot everything during one exam. I believe this was due to
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the pressure of the exam, and as a result, he didn’t do well on that particular day.” (Interview#2,

14/01/2023)

Falling sick and being absent is another common consequence which the teachers have noticed
among the students. Apart from physical tolls like sweating, racing heart-beat, feeling thirsty,

nausea, students fall sick like they faint, have fever due to assessment anxiety.

Sometimes students are absent during exam days because of the fear of the exam. Describing this
one teacher remarked, “One student who regularly attended classes was absent on the exam day.
Upon inquiry, it was revealed that she didn't come to school that day due to fear of the exam.”

(Interview#3, 16/01/2023)

Parental expectations and societal pressures were recurring themes. Students’ narratives revealed
that they internalized these expectations, leading to feelings of inadequacy when they failed to

meet them. One student described the fear of disappointing their family:

"My parents think I won’t achieve anything good. It makes me sad." (FGD#3, 13/01/2023)

Depending on the age of the students the anxiety level varies but not always similarly. Some
teachers have shared that students of early primary grades do not suffer from the assessment
anxiety as they do not understand the pressure of the result, however, the students of grade four
and five feel the pressure of the assessment result so they suffer from the anxiety related to
assessment. Other teachers shared that the students from the early-primary grades cannot handle
the pressure due to their age, whereas the later graded primary students handle the anxiety
comparatively well. Some teachers also shared that students of all grades suffer from the

assessment anxiety. One teacher shared, “as grades increase, examination fears don't decrease but
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rather increase because then they worry about their roll numbers, compete in the first and second

place since they are treated in the present society based on their results.” (Interview#4, 18/01/2023)

4.5 Stakeholders’ Perspectives on Addressing Assessment Anxiety

Teachers and educationists provided critical insights into how assessment processes are being
accommodated and could be improved to mitigate anxiety and enhance learning outcomes.
According to the teachers, students are not concerned about the current assessment process. One
teacher also shared “when students hear that there will be no exams in the new curriculum, they

assume it will be an ‘auto-pass’.” (Interview#2, 14/01/2023)

However, teachers shared that the parents are alarmed, they are anxious about the assessment and
grading process. In this regard one teacher mentioned, “Since we have not communicated much

with them, they might still be confused for that.” (Interview#2, 14/01/2023)

Many teachers advocated for a balanced approach, combining formative assessments with
summative ones. One teacher remarked, "if we can conduct more regular assessments, students

will feel less pressure." (Interview#4, 18/02/2023)
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Chapter 5

Discussion and Analysis

In this chapter the findings from the data will be discussed and analyzed in light of the literature
review. The description of this chapter will also try to explore the answer to the research questions,
The discussion is organized around the main themes that emerged from the findings, linking them
to what we already know from existing theories and studies about assessment anxiety, summative
assessments, and the educational landscape in Bangladesh. Through this analysis, the goal is to
shed more light on how common assessment anxiety is, what drives it, and what impact it has on
primary-grade students attending urban government primary schools (GPS) in Dhaka. Ultimately,
it’s about gaining a clearer, more meaningful understanding of this issue and its implications for

these young learners.

5.1 Prevalence of Assessment Anxiety Among Primary Students

The findings suggest that assessment anxiety is present among primary-grade students. Students
shared that they experience physical symptoms such as sweating, trembling, and a racing heartbeat
before or during exams, which aligns with the description of assessment anxiety as a natural
emotional response to evaluation (McDonald's, 2001). These symptoms also align with the
psychological and physical expressions of anxiety which is consisted with the description that
anxiety is a reaction to fear, characterized by feelings of tension, apprehension, and nervousness

(Spielberger and Vagg,1995).

The prevalence of assessment anxiety found from the data is also similar with reviews from other
literatures. For instance, assessment anxiety is common among elementary students (Araki, 1992)

and tends to increase with age and grade (Wigfield, 1984). Students’ narrative of the fear of
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disappointing their parents and losing their reputation if they failed to achieve high marks,
determines the literature that the high-stakes nature of summative assessments, brings up anxiety
as they have become a matter of prestige for schools and students, creating immense pressure to

perform well (Dutta et al., 2014).

5.2 Causes of Assessment Anxiety

The study identifies several factors contributing to assessment anxiety among primary students.
From teachers’ narrative it has come up that one of the primary causes is the high-stakes nature of
summative assessments; which is aligned with the literature that summative assessments are used
for evaluating individual academic achievement, which can create fear of failure among students
(Black, 1999). Both students’ and teachers’ narrative confirm that this fear is compounded by
parental expectations, as highlighted in the Education Watch 2009-2010 report. Students expressed
anxiety about their roll numbers, which are again assigned based on their performance in
summative assessments. The competition for higher roll numbers creates additional stress, because
it creates a perception among students that sometimes their social standing and most of the times

parental approval depend on their academic performance.

The findings also reveal that students' anxiety is influenced by their concerns about what will come
in exam and if they would be able to answer them correctly. They are less concern about their
learning progress. This aligns with the argument that assessment anxiety is often linked to feelings

of unpreparedness and fear of evaluation (McDonald, 2001).

Parents' perceptions of assessments also play a significant role in students' anxiety. As one teacher

noted, parents often prioritize results over learning, which reinforces the fear of underperformance
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among students. This finding aligns with the conceptual framework, which identifies parental

expectations as key factors contributing to assessment anxiety.

From teachers’ narrative, the repetition of changing curriculum is contributing to assessment
anxiety, not among students but among the parents. According to the national curriculum
framework 2021, students would be evaluated through both formative and summative assessment
(Azran, 2023). However, in mid-August 2024, Bangladesh government announced plans to
reinstate the previous curriculum stating that the assessment process proposed in the national
curriculum framework 2021, is not feasible in Bangladeshi context (The Business Standard, 2024).

This makes the situation more complex for students.

5.3 Consequences of Assessment Anxiety

From the students’ expression, the effects of assessment anxiety are not severe but it has a negative
impact on students’ life and learning process. According to the students, the anxiety exists and they
forget their lessons during exams sometimes. However, from teachers’ narrative the consequences
of assessment anxiety affect students' physical and emotional well-being extend beyond academic
performance. Students reported feeling isolated and fearful of disappointing their families if they
failed to perform well in assessments, when they expressed these, they were cheerful as if it was
very normal to them. This loosely aligns with the literature that excessive anxiety can impair

cognitive function, leading to poor academic outcomes and social interactions (Wood, 2006).

The study also found that assessment anxiety can lead to physical symptoms such as nausea, fever,
and fainting, which are consistent with the physiological manifestations of anxiety (Spielberger
and Vagg, 1995). Teachers reported that some students were absent on exam days due to fear, while

others performed poorly despite being well-prepared. This supports the literature that there is a
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negative correlation between assessment anxiety and academic performance, particularly among

primary students (Cox, 1964).

5.4 Strategies to Mitigating Assessment Anxiety

The findings from the educationists highlight the importance of various strategies in addressing
assessment anxiety. Both teachers and educationists in this study emphasized the need for a
balanced approach to assessment, combining formative and summative assessments to reduce the
stress on students. This aligns with the recommendation that formative assessments can help
students build confidence and reduce anxiety by providing regular feedback on their learning

progress (Koh, 2011).

However, the study also shows teachers' current practices accidentally contributing to students’
assessment anxiety. For instance, the emphasis on "common questions" which eventually appear
in the exams and repetitive practice sessions may create a sense of dependency among students,
making them anxious about whether the questions they studied will appear in the exam, this fear
also appears in students’ narration. This finding suggests that adoption of a more student-centered
approaches to assessment is needed, focusing on conceptual understanding rather than rote

memorization.

5.5 Recommendations

Based on the findings from students, teachers and educationists, and from the literature reviewed,

the following recommendations are proposed:

1. Promote Positive Mindsets Toward Assessment

Teachers and parents should view assessment as a tool to evaluate student learning—not
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to judge a student’s worth. Shifting this mindset can reduce students’ fear of failure and
make assessment more learning-focused rather than performance-focused.

2. Create a Child-Friendly Assessment Environment
Schools should foster a calm and supportive atmosphere around assessments. This
includes clear communication with students about the purpose of assessment and creating
physically and emotionally safe classroom settings.

3. Strengthen Formative Assessment Practices
Policymakers and school authorities should emphasize formative assessments to balance
the pressure of high-stakes exams. Proper monitoring is essential to ensure these methods
reduce anxiety and support continuous learning.

4. Provide Teacher Training on Assessment and Anxiety
Teachers should be trained in designing student-centered assessments, offering
constructive feedback, and recognizing signs of assessment anxiety. Training must also
consider challenges like large class sizes in urban Bangladeshi schools.

5. Raise Parental Awareness and Engagement
Schools should conduct orientation sessions or workshops for parents to build awareness
of the assessment process and the harmful effects of undue academic pressure. Clear

communication can align home and school support systems for student well-being.

5.6 Conclusion

This study provides insights into the prevalence, causes, and consequences of assessment anxiety
among primary-grade students in a small scale of urban GPS of Dhaka. The results highlight the
need for a holistic approach to addressing assessment anxiety, which involves policymakers,

educators, parents, and students. By giving clarity in curriculum regarding assessments, shifting
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from high-stakes to balanced assessments in urban Bangladeshi classroom context, providing
teacher training, raising parental awareness, and offering counseling services, with proper
monitoring, stakeholders can create a more supportive learning environment that promotes student

well-being and academic excellence.

The study also opens the horizon for further research on suitable assessment process in the urban-
Bangladeshi classroom context. By addressing this critical issue, educators and parents can work
towards creating an education eco-system that prioritizes student learning and well-being over

mere academic outcomes.
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Appendices

Appendix A:
FOCUS GROUP DISCUSSION GUIDELINE (For Students)

This focus group discussion is being conducted as a data collection part of the study titled as
Understanding the Assessment Anxiety among Primary Grade Students: Study in an urban GPS
of Dhaka city. The purpose of the study is to explore the understanding of assessment anxiety
and its prevalence among primary grade students in Dhaka city.

This activity will take 40-50 minutes.

Contents of the FGD:

Assessment anxiety understanding, describing feelings before assessment, difference in feelings
between normal class day and assessment days

The questions for this focus group discussion are:

5 | FTeT P FICO AANTNS (PN ICN?

AP NSTAT WHANTRG FICR (FAN ACN?

2| HNAHR U 972 B FCAF N T F (AT LT 77557 FR0R? [F LA
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Appendix B:
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In-depth Interview GUIDELINE (For teachers )

This In-depth Interview is being conducted as a data collection part of the study titled as
Understanding the Assessment Anxiety among Primary Grade Students: Study in an urban GPS
of Dhaka city. The purpose of the study is to explore the understanding of assessment anxiety
and its prevalence among primary grade students in Dhaka city.

This activity will take 30-40 minutes.

The questions for this in-depth interview are:
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Appendix C:

In-depth Interview with Teacher (Transcription)
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Focus Group Discussion with Students (Transcription)
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Appendix E:
PARENTS/STUDENTS CONSENT TO PARTICIPATE
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Appendix F:
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