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Abstract

This qualitative research focused on the pre-primary teachers’ perspectives of Two-
Year Pre-Primary Curriculum (2022), facilitating literacy development for 4-5 years
children in Bangladesh. Considering that literacy is a foundation of lifelong learning,
the study questioned what teachers make sense of curriculum, how they do it and how
this way of unpacking develops in classrooms. Data was collected through one focus
group discussion (FGD), six in-depth interviews (IDIs) and two times same classroom
observations at the government primary schools purposively selected from Dhaka.
Results showed that teachers recognized early literacy as crucial to children’s
cognitive and linguistic, and social-emotional development. They liked that the
curriculum is well-organized and age-appropriate, with a focus on songs, rhymes,
storytelling and picture-based learning. However, other systemic barriers, like
overcrowded classrooms, insufficient teaching-learning materials, insignificant
parental engagement, and insufficient facilitation ability, hampered the effectiveness

of the literacy component.

The research points out that the curriculum’s aims reflect those of national and
international policy on early childhood education (SDG 4.2), but it is ultimately
predicated on teacher readiness, motivation and support to deliver on its promise.
Supporting the professional development of teachers in phonological awareness,
vocabulary development and emergent writing through sustained professional
development is important to support quality provision. Supplying teaching and
literacy resources as well as providing smaller class sizes and better classroom
facilities would add value to the children’s learning. Additionally, promoting parent

awareness and involvement through community-based literacy programs can establish



a supportive home environment that promotes the maintenance of literacy
development in children. The study also suggests that teacher feedback should be
taken into account in future revisions of the pre-primary curriculum with a view to
making it more context sensitive and ready to apply. High-quality large-scale studies
of early literacy instruction and children’s outcomes should be conducted in the future

to expand knowledge for policy development.

Overall, this study adds to the early literacy debate in low-resource contexts in
showing that well-designed curricula only work when implemented with systemic
support, teacher professional development and linkages among teachers, parents and

schools.

Keywords: Pre-primary curriculum, early literacy, teacher perceptions, professional

development, classroom practice
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1. Chapter 1: Introduction and Background

1.1. Introduction

Early Childhood Development (ECD) is primarily known as the foundation of
lifelong learning, and literacy is a part of early childhood education (UNESCO,
2016). A significant breach in quality has been addressed through the introduction of
the two-year Pre-Primary Curriculum 2022, implemented for students aged 4-5 years
across Bangladesh. This curriculum consists of print concepts, reading, writing and
phonological awareness (vocabulary and print knowledge) (Neuman & Roskos,
2012). Around the country, it is already being provided for 5-year-olds, and the 4+
program is being piloted at 3,214 schools with plans to offer it in another 5,000 in

2025.

The criticality of the role transition to effecting reform in this effort cannot be
overstated: teachers’ beliefs and practices will affect how reform is enacted (Sheridan
et al., 2009; Fives & Buehl, 2012). While the curriculum is designed to ensure that
children are nurtured in their literacy, numeracy and socio-emotional competencies in
a conducive environment (NCTB, 2022), whether this vision will be realized depends
on how it is implemented within schools. According to Fullan (2016), even sensible
reforms can run into trouble if they fail to take the realities on the ground into
account. Overcrowded classes and insufficient resources for personalized contact in
Bangladeshi schools (Ahmed et al., 2021) lead to unequal distribution of opportunities

between rural-urban splits in access to resources (Nath & Chowdhury, 2014).

Teacher preparation is also a challenge, with many pre-primary teachers entering the
profession without having received training in early literacy pedagogy. The evidence

indicates that a focus on staffing in conjunction with ongoing professional



development and induction or mentoring is essential to improving practice and
student outcomes (Zaslow et al., 2010; Piasta et al., 2012). In Bangladesh, systems-
based training deficiencies still exist (BANBEIS, 2020). Poor parental involvement
leads to restricted opportunities at home for children to practice skills, even though
there is strong research evidence about the importance of this for literacy development

(UNICEF, 2019).

1.2. Statement of the Problem
Early literacy is widely acknowledged as the foundation of lifelong learning for
academic success and future social development. Acknowledging this, the
Government of Bangladesh introduced a Two-Year Pre-Primary Curriculum in 2022
to support children aged 4-5 years so that they are ready for school and can acquire
essential literacy skills. The paper is reliable with SDG 4.2, where it has been stated
‘to provide all children access to Early Childhood Pre-primary Education' (UNICEF,
2023). The impact of the curriculum will greatly depend on teachers’ beliefs and their

implemented practices in classrooms.

While the intervention has literacy learning as its aim, little has been said about how
teachers enact these intentions in their curriculum. For instance, practices like shared
reading, phonological awareness practice or interactive story are inconsistently used
and, in some cases, may hinge on teacher preparedness as well as class size or
resource availability (Cabell et al., 2021; Neuman & Moland, 2019; Hossain et al.,
2023). Therefore, it is important to consider classroom practice when describing the
discrepancy between intent and implementation in order that targeted professional

development or resource support can be offered.



Teachers’ belief plays a vital role in interpreting and implementing curriculum intents
in classrooms (Skibbe et al., 2022; Aslam et al., 2021). Teachers need to be addressed
seriously, as classroom practices hardly correspond to the planned curriculum
objectives of Bangladesh, where teacher education is fragmented and pedagogical
styles are wide-ranging (Ahmed & Kabir 23). Effective teaching of literacy comprises
shared reading, phonological awareness (Catts & Kamhi, 2005; Fowler et al., 2011),
and storytelling practices, but there appears to be little knowledge on the practices at

the pre-primary education level in Bangladesh.

And then there are structural and contextual barriers to bringing the curriculum to
people. Quality of literacy instruction is poor, and personalized instruction delivery is
not possible, mainly in the case of children with limited exposure to literacy (Islam et
al., 2021) due to crowded classes, lack of adequate materials, and inadequate
infrastructure. But teacher preparedness is an issue, as most of the pre-primary level
teachers are not trained for their specific role in delivering early literacy skills such as
phonemic awareness, vocabulary building and emergent writing (Rahman et al., 2022;
Banu & Siddiqua, 2020). Also, challenges in rural versus urban schools are more
impaired by disproportionate training and support (Begum et al., 2021; Rashid &
Haider, 2023). Teachers are often reported as working in isolation or with insufficient
support and feel disempowered and/or left with damaging instructional practices.
Feedback on professional development (e.g., workshops, mentoring and joint lesson
planning) could promote teacher preparedness to minimize the deficit distance,
resulting in increased fidelity of curriculum enactment. Teachers’ perspectives also
contribute to determining the cultural and developmental appropriateness of literacy

activities for diverse students. So, whatever seemed inappropriate in regards of



material or activities, teachers had the power to modify and remove, which could in

turn affect the effectiveness of a curriculum (UNICEF, 2023; Haque & Nasrin, 2022).

Literature all over the world has shown that communication between teachers and
policymakers is critical to make curriculum responsive and flexible (Zhang et al.,
2020; Darling-Hammond et al., 2019). Teacher voices are rarely heard in policy
decisions for Bangladeshi schools. Such documentation contributes systematically to
more profound curricular reform and the reduction of the gap between policy and
practice. The possibility of evaluating the effectiveness of curriculum is also
hampered by weak M&E. Outcome indicators would not be sufficient in themselves;
understanding teachers’ and students experience is important to responding to

underlying forces driving inequality for early reading (Hossain et al., 2023).

1.3. Purpose of the Study
This study explored pre-primary teachers’ perception about the Two-Year Pre-
Primary Curriculum (2022) and its influence on developing literacy skills among 4-5-
year-old children in Bangladesh. As early childhood education is considered the
foundation of life, teachers’ points of view should be studied to learn about the
implementation of the curriculum. In relation to the research, it explored teachers'
perceptions of how much the curriculum addresses critical literacy, such as listening,
speaking, early reading and early writing skills, since teachers’ beliefs inform
operating curricular aims (Skibbe et al., 2022; Ahmed & Kabir, 2023). It examined
how teachers implemented literacy aims through daily classroom practice in terms of
instructional strategies and activities, materials for learning, and teaching routines
(Cabell et al., 2021; Aslam et al., 2021), recognizing that curriculum fidelity is

required to produce outcomes (Neuman & Moland, 2019). The study factored in the



challenges posed to literacy instruction, such as overcrowded classrooms, lack of
materials and resources, minimal parental involvement, and multilingualism, which
are associated with quality preparation to implement teacher support (Islam et al.,
2021; Banu & Siddiqua, 2020; Rahman et al., 2022; Darling-Hammond et al., 2019).
In looking at these factors, the study attempted to connect curriculum planning
directed toward literacy practices and classroom practice and to identify why some
literacy outcomes are so difficult to obtain.

It also shows the importance of integrating teachers' point of view within in-service
education and opening up spaces for them to share their experience with policy
making rather than having a one-directional communication strategy which the
Bangladesh government had (Hossain et al., 2023; Haque & Nasrin, 2022). From this
analysis, we identified information associated with the similarity between curriculum
design and enactment, as well as some of its strengths and weaknesses (Zhang et al.,
2020). Implications for international early literacy efforts in low- and middle-income
countries that face similar realities are considered. In recording perceptions about
teachers and the process of learning, classroom practice, barriers to implementation
progress and teaching professionalism preparedness needs the evidence has been laid
out to inform the provision of teacher training, curriculum change or as a focus for
resource investment. Finally, it offers a teacher-informed view of the manner and
extent to which the Two-Year Pre-Primary Curriculum prepared children for literacy
in Bangladesh, while equipping them with essential pre-primary competencies for

primary school and ensuring equitable access to quality early childhood education.

1.4. Significance and Justification of the Study
This study aims to attempt the betterment or development of ECE with reference to

literacy skills at 4-5 years in Bangladesh. Given national initiatives to invest in high-



quality early childhood programs that are available universally, there is a need to

address issues and ensure the sustainability of the implementation at scale.

Teachers are central in the implementation of policy curriculum in classroom practice.
Even though textbooks tell us what to do, teachers have their own interpretive
processes about how to adopt and enact such instructive guidelines in daily teaching
practice (Neuman & Moland, 2019; Zhang et al., 2020). Their perspective analysis
offers policy makers and other stakeholders a way of considering whether the
curriculum is sustainable, although learning is unlikely to occur in rural schools if

teacher morale is low and performance is poor (Skibbe et al., 2022).

Early reading is a well-established precursor to academic-related behaviors and
socially positive play (Cabell, et al., 2021; Kim & Pilcher, 2023). In a country like
Bangladesh, because of and with its resource constraints, is that that there are add-on
early setbacks, nothing but enhanced prospects for educational inequality make high-
quality literacy instruction more inescapable. It is, therefore, of great importance to
assess the degree to which the new curriculum promotes basic literacy skills if

education were to develop equitably.

This current study also answers a gap in the previous literature. Evaluation studies of
early childhood programs have been conducted in Bangladesh, though relatively few
studies that focused specifically on teachers’ perceptions of the Two-Year Curriculum
and its implementation within their classrooms (Hossain et al., 2023; Ahmed & Kabir,
2023). Previous work has generally concentrated on access or general quality metrics,
without considering what is being delivered for literacy. This paper, on the other

hand, offers us a peek at teachers lived realities and, by doing so, permits insight into



what typical classroom practices look like day after day, instructional successes,

encounters and compromises.

Curriculum implementation is heavily affected by structural and contextual
challenges. Overcrowded classrooms, inadequacy of teaching apparatus, unsuccessful
Teachers’ training and Socio-culture diversity influence the quality of literacy
instructions (Islam et al., 2021; Banu & Siddiqua, 2020). Some pre-primary teachers
have said that they are undertrained and trained in outdated early literacy pedagogy
(Rahman et al., 2022; Aslam et al., 2021). Determining how to identify the support
and resources that teachers most need can also guide those who are developing
teacher education and professional programs to be relevant, curriculum-sensitive, and

sustainable.

There are also implications for policymakers and curriculum developers, according to
the study notes. To reform education and foster its implementation into the
classrooms (Haque & Nasrin, 2022), strategic approaches in seeking teacher feedback
could contribute. To ensure that children have access to quality early pre-primary
education and acquisition of foundational literacy skills by five years of age, this is in
line with SDG 4.2 (UNICEF, 2023). The findings from this study impact national and
international efforts to build accessible, equitable, high-quality early learning

environments.

1.5. Research Questions

The key research questions for this study are as follows:

a) What are the perceptions of pre-primary teachers on fostering literacy skills in 4- to
5-year-old children through the implementation of the two-year pre-primary

curriculum?



b) How do teachers implement the literacy components of the curriculum in their
classrooms?
c) What factors do teachers encounter when delivering literacy instruction within the

two-year pre-primary curriculum?

1.6. Operational Definitions

1.6.1. Perception

Perception is how the mind structures and interprets sensory data, effectively making
it meaningful (Goldstein, 2020). The interpretation is affected by prior memory,
experience, expectations and cultural background, due to which the same inputs can

be interpreted differently for different people. In this study, the term perception is

exemplified by teachers’ views about the literacy competence of 4 to 5-year-old pre-

primary children in Bangladesh.

1.6.2. Teacher

Teachers’ abilities to facilitate learning by providing supportive and engaging
classroom environments are a critical factor (Hattie, 2009). They advise, inspire, teach
and encourage students to succeed academically as well as personally. This study
concentrates on teachers and their perceptions of the Two-Year Pre-Primary
Curriculum, as well as how they perceive it to impact the development of literacy

with four-and five-year-old children.

1.6.3. Pre-primary Curriculum

A pre-primary curriculum is a coherent plan of learning outcomes, teaching



approaches and developmental goals for young children (Kelly, 2019; Neuman &
Powers, 2020). They include early literacy, number sense and social-emotional
development, and they are introduced in child-centered, age-appropriate ways. For
this study, the curriculum context on literacy skills of 4- to 5-year-olds was a major

focus (Priestley & Biesta, 2020; UNESCO, 2016).

1.6.4. Literacy Skills

Literacy comprises reading, understanding, and writing for the kind of knowledge that
constitutes the basis of academic achievement and learning throughout life
(UNESCO, 2017). Early skills, such as phonological awareness, vocabulary and
understanding of stories, are very good predictors of reading success later on (OECD,
2019). This study explored teachers’ perspectives on the role of the curriculum in

promoting literacy skills in young children aged 4-5 years.

1.6.5. Children

Children actively construct knowledge through interaction with their environment and
the people around them, developing cognitively, socially, emotionally, and physically
(Berk & Meyers, 2023). Early childhood is a critical period that shapes future learning
and well-being. This research explored teachers’ views on how the Two-Year Pre-

Primary Curriculum fosters literacy skills in 4- to 5-year-old children in Bangladesh.

2. Chapter 2: Literature Review
Early childhood education (ECE) programs that enforce early literacy have gained
much interest worldwide. Many countries, such as Bangladesh, have therefore

introduced two-year full curricula for children aged 4-5 years (UNESCO, 2022). It is



important to understand teacher attitudes and interactions with these curricula as their
beliefs and attitudes powerfully shape the effectiveness of curriculum adoption
(Skibbe et al., 2022; Ahmed & Kabir, 2023).

In this study, the literature on the relationship between teacher beliefs and early
literacy instruction was reviewed. The barriers to successful literacy integration in
pre-primary were also analyzed. In addition, the literature on building teacher
capacity through contextualized literacy training was reviewed. The review targeted
literature sources that advocate the improvement of literacy through materials and

family involvement.

The literature was reviewed in four primary thematic areas: Teachers' Views on the
Importance of Early Literacy (ages 4-to-5), Curriculum and Literature, Classroom
Instruction Practices for Literacy, and Challenges with Implementing the Literacy

Component.

Definition of Literacy in Early Grades

The skill of reading in literacy is an active emergence that corresponds to the
development of language skills for the most part (Christie & Roskos, 2009). We
construct our languages in interaction with others. The child's cognitive development
is so much conditioned by the strength of his or her language. Children are given
precious opportunities to learn language with their peers and also to use what they
have learned in a variety of contexts and experiences. Social interactions, friendships
and involvement with the environment play a role in developing children's language
skills. For Vygotsky, active participation in the social world is how a child learns.
From observing what the adults do and following instructions, they learn to work

through tasks. Vygotsky called a child's capacity to do so his developmental level, or

10



ZPD (Zone of Proximal Development). The full realization of this ZPD is contingent

upon the support and structure that adults, who are interacting with the child.

The components of reading and writing foundations are addressed as follows. It is
also a key skill which helps people to gain knowledge, communicate clearly, and
participate effectively in society. Literacy development starts from a young age,
which provides a foundation to use the language in listening, speaking, reading,
writing and reflecting on knowledge (Sharifah Nor Puteh & Aliza Ali, 2013). Our
definition of literacy includes print literacy, reading and writing skills, and digital

literacy, the ability to locate, analyze, and create information using technology.

Literacy is defined as “the ability to read and write,” while play is described as “free
engagement in fun activities.” In the social constructionist view, young children’s
literacy can occur naturally through play. Before the mid-20th century, it was believed
that play should be conducted apart from the school environment (Hall 1991, p. 3). As
Hall (1987) notes, teachers were making literacy a matter of their own authority and
their inscriptions on the bodies of students, but there could be only negative effects
from this. According to research of the past quarter century, however, there is a more
positive relationship between play and literacy learning (Mardell et al., 2016).
Researchers contend that play facilitates emotional, social and cognitive development
for children (Bodrova & Leong, 2010), and a play-based environment rich in literacy
experiences provides opportunities to develop early literacy skills. Socialization is an
important factor through which children learn through authentic, real experiences.
Play enables children to learn “independent of formal teaching but in authentic and
meaningful learning environments” (Mielonen & Paterson, 2009). Literacy skills are
predominantly the acquisition of language competencies (Christie & Roskos, 2009).
Language, in and of itself, is an object that results from interaction with other people.
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Language is embedded in a child’s cognitive development. Play provides an important
setting for children to learn language from their peers and use it in a variety of
contexts. Children develop language competency through peer interaction,
friendships, and interaction with their environment. VVygotsky believed children
learned through active participation in social experiences. They acquire problem-
solving skills by watching and imitating adults while receiving directions. To
Vygotsky, this is what a child can do for themselves at that moment in time, which he
refers to as the Zone of Proximal Development (ZPD). The full implementation of this

ZPD depends on the quality of interaction and the support that he gets from adults.

Teachers’ Perceptions about the Importance of Early Literacy for children aged

4-5 years

Early literacy is of paramount importance in Bangladesh and serves as a cornerstone
for academic intelligence, cognitive development, and learning progression, academic
achievement and future academic life (UNESCO, 2016). Other components of early
literacy skills, including vocabulary development, phonological awareness and print
knowledge, are critical for school readiness as well as long-term avoidance of
dropping out (Neuman & Roskos,2012). It is in this light that the Government of
Bangladesh launched the Two-Year Pre-Primary Curriculum, 2022, to enhance the
lifelong-learning process and children’s basic literacy skills between the ages of 4 to 5
(NCTB, 2022). Attention to early literacy is also important for the achievement of
Sustainable Development Goal (SDG) 4.2, which aims to ensure that all boys and
girls have access to quality pre-primary education by 2030 (UNICEF, 2023). Two
further, but hardly less important, considerations, both of which have been frequently
observed in earlier studies (Aslam et al., 2021; Hossain et al., 2023) regarding the
instructional decision-making of pre-primary teachers, are the need for and fit for the
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curriculum to child development. Results from Bangladesh are equally mixed at this
point, some teachers welcoming the stronger emphasis on literacy as reflective of high
policy commitment, whilst there was poor clarity about curriculum and a lack of
intervention fit with children’s developmental levels in some (Banu & Siddiqua,
2020; Haque & Nasrin, 2022). Literature also examined the science of reading and
how it was being taught in classrooms. High-quality early literacy teaching is
grounded in rich language experiences, play-based activities, and developmentally
appropriate scaffolding (Neuman & Moland, 2019; Cabell et al., 2021). However, in
the classrooms, it is a very poor culture where teachers make them memorize such
depressing songs, with the others taking creative initiatives without resources (Islam
et al., Rahman et al., 2022). There was thus a wide variation in the type of literacy
programmes being developed and served as an impetus for teacher in-service and
support that would enable effective literacy programming. The second of the
instructional materials also plays a critical role in shaping literacy instruction.
Developmentally and contextually responsive engaging curriculum resources are at
the heart of children’s motivation and learning (Neuman & Moland, 2019; Cabell et
al., 2021). But in Bangladesh, there were shortages of such materials and inequities in
their distribution. Because of resource constraints, teachers, especially in remote
areas, are often forced to resort to unplanned or skip the planned literacy work

(Rahman et al., 2022).

Role of Curriculum in Promoting Literacy

The teacher is the cornerstone of successful implementation of any curriculum
because his or her attitudes determine how curriculum goals are translated in
classrooms (Fullan, 2007). Evidence shows that if teachers consider a curriculum to
be relevant and of value, they will use pedagogies which are compatible with their
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purpose (Ahmed et al, 2020). Given the situation in Bangladesh, it was found that,
although pre-primary teachers are largely supportive of literacy instruction, they tend
to voice the belief that there is a mismatch between what the curriculum dictates and
children’s overall readiness. Initial studies of the Two-Year Pre-primary Curriculum
2022 show favourable congruence with context-appropriate literacy outcomes, but
there is no previous research on teacher satisfaction and perceived efficacy (NCTB,

2022).

Ongoing professional development is an important factor in teachers' preparedness to
deliver effective early literacy instruction that is effective. Conduct of research
revealed the effectiveness of continuous, on-the-job training in building teachers’
confidence and teaching practices (Rahman et al., 2022; Darling-Hammond et al.,
2019). But in Bangladesh, CPDs are usually few and highly theoretical with little
practical hands-on support or follow-up; hence, they have practically less contribution

to classroom teaching (Aslam et al., 2021; Islam et al., 2021).

The activities have enabled more effective literacy instruction, such as mentoring,
shared planning of lessons, and peer observation (Skibbe et al., 2022; Darling-
Hammond et al., 2019). But this kind of collaboration is rare in the pre-primary
teachers' system of Bangladesh, giving rise to the isolation of teachers and a lack of

equitable practice patterns (Haque & Nasrin, 2022).

Classroom Practices in Literacy Instruction

The successful incorporation of literacy into the early childhood classroom depends
on a thoughtful design of curriculum and teachers implementing practices. Related
research from low- and middle-income settings has also found that teachers struggle

to incorporate child-centered, play-based approaches to literacy because of the
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pressure to produce immediate academic results (Naudeau et al., 2011). In
Bangladesh, the pre-primary level education is primarily based on memorization
processes rather than involving interactive literacy (Shahjamal & Nath, 2008).
Although the 2022 curriculum promotes phonological awareness, storytelling and the
development of literacy-rich school environments (NCTB, 2022), this success
depends mostly on teachers’ practice. Hasan and Khan (2023) observed that teachers
in both rural and urban schools, storytelling were not interested when they told stories
to the children. Support for and involvement of families and community are also
critical to assist children’s literacy outside school (Hossain et al., 2023); however,
teachers often have difficulties engaging parents because they are either uninformed
or underprepared about how learning continues at home (Ahmed & Kabir, 2023).
Besides, due to overcrowded classes of students and a lack of appropriate teaching
materials (Parser 2008), teachers are incapable of utilizing interactive methods
properly. With little professional growth available, teachers soon run out of new
practices to use and revert to old ones. Tackling these systemic barriers is key to

making it possible to meet the curriculum’s literacy goals.

Challenges in Implementing the Literacy Component

A range of systemic and contextual barriers continues to limit effective literacy
instruction in pre-primary settings. Common obstacles include overcrowded
classrooms, shortages of instructional materials, and irregular teacher training
opportunities (UNESCO, 2021). These problems are particularly acute in rural and
disadvantaged areas of Bangladesh, where weak infrastructure further constrains
teaching and learning (Rahman & Akter, 2019). Further, large curricular loads and
strict schedules make it challenging for teachers to achieve the literacy target, given
the number of hours (Begum & Farooqui, 2022). Furthermore, it is asserted that
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societal expectations related to keeping the educational standard high at the cost of
educationally appropriate practice tend to contribute to widening the gap between the
policy agenda and what happens at school (Kabir, 2020).

A similar issue is fidelity of implementation, or the extent to which teachers
adequately and correctly implement a curriculum as it is intended. According to
Zhang et al. (2020), fidelity is influenced not only by teachers’ knowledge but also by
classroom conditions, including class size, resources, and school support. Teacher
practices to implement the literacy experiences: Overcrowded and material-poor
environments in Bangladesh commonly force teachers into curricular adjustment or
reduction (Hossain, Ahmed, et al., 2023), which is a threat not only to consistency but
also quality of instruction.

The linguistic and cultural diversity in Bangladesh compounds the challenges of
teaching literacy. Teachers experience difficulties in reconciling children’s home
languages with those of the formal curriculum as they must follow it due to some
reputed issues (Ahmed & Kabir, 2023; Banu & Siddiqua, 2020). This multilingual
ecology highlights the significance of responsive pedagogy and local adaptations to
the standard curriculum that would enable equitable literacy learning experiences

(Haque & Nasrin, 2022).

3. Methodology

3.1. Research Approach
The qualitative research method was used to investigate and understand teachers'
perspectives regarding the effectiveness of the 2-year Pre-primary Curriculum (2022)
to enhance children's literacy forms at the age range of 4-5 years in Bangladesh. This

study sought to investigate and gain insight into teachers' personal experiences, beliefs
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and conceptions about the implementation of the Two-Year Pre-Primary Curriculum.
During the process, it did not use statistics, but it focused on collecting rich
descriptive data by reviewing the Pre-primary Curriculum 2022 document, conducting
in-depth interviews and focus groups, and class roving. The aim was to further
understand teachers’ individual perspectives to interpret how the curriculum impacts
and influences young children’s literacy development.

This process made it more visible how teachers see, interpret and experience content,
structure, instructional strategies and assessment tools of the curriculum, related to

early literacy skills with young children.

3.2. Research Participants
The pre-primary teachers working with the 2-Year Pre-primary Curriculum (2022) in
Dhaka city were participants in this research. Participants must have a minimum work
experience of 1 year with Two-Year Pre-primary Curriculum. The purpose of this
requirement is to help ensure that reviewers bring enough knowledge about the design
and content of the curriculum, as well as its pedagogical strategies, to appreciate what
a high-quality implementation should look like. The research also attempted to involve
teachers through professional experience, training background and academic

qualifications.

3.3. Research Site
The study was conducted in selected government primary schools with pre-primary
sections in Dhaka City. The aim was to ensure that the Two-Year Pre-primary
Curriculum (2022) was implemented, and literacy skills were addressed properly. The

institutions were purposively selected. That helped illustrate how factors such as the
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level of infrastructure quality, whether there were opportunities for teacher training
and to what degree communities were involved could shift teachers’ perceptions
about their work and how they worked through the curriculum.

The research sites were real-life settings where the live realities of the practicalities,
challenges and opportunities of enacting the Two-Year Pre-primary Curriculum,
particularly in terms of its impact on young children’s literacy development in

Bangladesh, were exemplified.

3.4. Participant Selection Procedure
The current study used a purposive sampling technique to select the participants
considered likely to provide insightful, relevant and diverse perspectives in relation to
the implementation of the Two-Year Pre-primary Curriculum 2022 in Bangladesh.
Specific attention was drawn to the potential effect on the literacy of 4-5-year-old
children. The pre-school teachers from the government primary schools in Dhaka city
were selected as the study population. Selected teachers met the following criteria:
«»+ Experience: Teachers with at least one year of expected teaching experience in
pre-primary classes with the revised two-year curriculum.
+«+ Curriculum Training: Those who received the official training or orientation
on the Pre-primary Curriculum 2022 dissemination training.
+«+ Consent to participate: Only teachers who consented to an in-depth interview
and FGD (Focus Group Discussion) were included in the study, and also
agreed to support the researcher during classroom observation.
A total of 6 (six) teachers from 6 (six) government primary schools of Dhaka city
were identified for conducting IDI. Furthermore, 6 (six) more teachers were chosen to

perform FGD (Focus Group Discussion). Furthermore, one government primary
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school was chosen to observe the classroom twice. This sample size was judged
sufficient to achieve a wide variety of opinions on how the curriculum should impact

early literacy skills.

3.5. Data Collection Methods
Data was gathered using in-depth interviews (IDIs), FGD (Focus Group Discussion)
guidelines and classroom observation. A total of 6 (six) teachers participated in the
IDIs. They responded based on a set of interview guidelines, which were developed in
alignment with the research questions. Participants' responses were documented for

subsequent analysis. One classroom was observed 2 times.

3.6. Data Analysis Technique
In the study entitled “Teachers’ Perceptions about Two-Year Pre-Primary Curriculum
to Improve Literacy: A Case study of children aged 4-5 years in Bangladesh,” the
authors mainly used content analysis as their strategy for data analysis. This method
was particularly appropriate for research because it enabled a systematic process of
searching, analysing and interpreting patterns or themes within the qualitative data in
relation to the research questions. In relation to Research Question (a) another use of
thematic analysis is to help illuminate underlying themes, beliefs and experiences
regarding teachers’ opinions about literacy skill promotion. These could become
sources such as “importance of early literacy”, “child-centred teaching approach” and
“impact on perceived curriculum”, which would show the way in which teachers

accepted their roles and how they valued the impact of the curriculum on literacy

development.
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For the research questions (b) and (c), content analysis also provided insight into the
way literacy instruction is carried out by teachers, as well as factors influencing this
process. Codes were coded from diverse sources, including interviews, focus group
discussions and classroom observations to reflect various dimensions of instructional
strategies, teaching materials, formative assessment procedures, as well as practices
tailored for children’s developmental stages. In addition, we detected barriers and
facilitators such as class size, lack of training, limited resources and degree of parent
engagement that were further clustered into overarching themes. By comparing
themes across participants, the researcher was able to understand shared and
individual experiences and gain a full understanding of how teachers implemented the
curriculum in real classroom contexts, the obstacles or supports that affected literacy

instruction.

3.7. Validity of the Research Tool
In order to validate the research instruments, the questionnaires were reviewed by
experts who are members of the faculty of the BRAC Institute of Educational
Development, BRAC University (BRAC IED). A pilot study was also conducted in
the meantime, in which three persons of similar characteristics to the target population
were handed each questionnaire. According to their comments, ideas and proposals,
the questionnaires were revised as required. This integrated process of expert review

and pilot testing contributed to the face validity and reliability of the study measures.

3.8. Ethical Issues
This research was carried out with full adherence to the ethical guidelines and

protocols established by the BRAC Institute of Educational Development (BRAC
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IED) for the protection, dignity and confidentiality of all participants. The following

ethical standards will be followed throughout this research:

«» Consent will be obtained from the Ethical Committee of BRAC IED, BRAC

University.

X/
L X4

Respondents were recruited to participate through a voluntary process Request

for verbal or written consent was made.

+ Participants' identities were treated as confidential and anonymous.

% All details of the study, including communication, were transparently
communicated.

% The dignity and respect of the participants were emphasized.

¢ No other studies were extracted; only data for this research were included.

3.9. Limitations of the study
The researcher's background as a curriculum developer and creator of teaching
resources at the pre-primary level may have affected data interpretation. To account for
this, the researcher focused on key research questions and used teachers' views as the
central lens of investigation. Moreover, this study was conducted only in and around
Dhaka city, and the sample size was very small, possibly may not simple reproduction

of everything to give a complete idea about it.

4. Findings and Discussion

This chapter was divided into two parts. The first part, titled ‘Findings,” shared the
information gathered using three qualitative methods: in-depth interviews, focus group
discussions, and classroom observations. The second part, ‘Discussion’, interpreted the

data analyzed about existing literature and the researcher’s reflections. This part ended
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with a conclusion and offers recommendations derived from the results, along with a

detailed discussion of the data collected, codes, and themes.

4.1. Findings

The objective of this study was to explore teacher perceptions of the 2-year pre-primary
curriculum and its contribution to promoting literacy learning among 4-5-year-old
children in Bangladesh. To accomplish this, the research involved analysis of the Pre-
primary Curriculum 2022, six in-depth interviews and a focus group discussion with
teachers responsible for pre-primary children, as well as double observations at a pre-

primary classroom.

The results have been presented in 4 major thematic areas:
1. Teachers’ Perceptions about the Importance of Early Literacy for children
aged 4-5 years
2. Role of Curriculum in Promoting Literacy
3. Classroom Practices in Literacy Instruction

4. Challenges in Implementing the Literacy Component

4.1.1. Demographic Information
Six pre-primary school teachers were interviewed through in-depth interviews (IDIs),
and six other pre-primary school teachers participated in Focus Group Discussions
(FGDs) from different government primary schools of Dhaka city for the present
study. The interviewees were composed of five females and one male, aged between
31-36 years. All teachers have a master's degree, indicating they are very well
educated. All participants in both IDIs and FGDs possessed an experience of between

10-12 years working experience in early childhood education. Upon joining, all
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teachers received 15-day pre-primary training. A total of two teachers had done a
Master of Education degree, and four received the Diploma in Primary Education

(DPEd).

4.1.2. Theme 1: Teachers’ Perceptions about the Importance of Early Literacy
for children aged 4-5 years
To gain a deeper understanding of the participants’ perspectives on the early literacy
theme, 1 has been divided into several sub-themes. These sub-themes aim to explore
teachers’ knowledge regarding early literacy development in pre-primary settings and
their understanding of what constitutes early literacy skills for children aged 4-5

years.

4.1.2.1. Sub-theme 1: Understanding of Early Literacy Skills in the Pre-
primary Context

The majority of teachers stated in IDIs and FGDs that early literacy is composed not
just of reading and writing but also of listening, speaking, letter recognition ability,
visual perception skills, and expressive self-expression. They also gave significance to
play, oral storytelling, rhymes, picture reading and verbal engagement as important
for language development and in readiness for primary school. They highlighted play,
storytelling, rhymes, picture reading and verbal interactions as key in developing the

language skills needed for primary school. One teacher explained,

“Early literacy is the basis of language development, which naturally
develops by means of communication and interaction, such as listening to one

another, speaking to one another and letter interpretations, forming
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connections with expression. It contains important skills for primary school

readiness (In-depth interview#1, 25-06-2025).”

The teacher also stressed that the structured language experiences in pre-primary
school set children up for academic success later. Play and verbal interaction were
recognized as fundamental to language acquisition. One teacher explained that early
literacy is more than reading and writing; a child’s ability to use words, interpret
pictures and make meaning of sounds. (In-depth interview#2, 26-06-2025). One

teacher emphasized,

“Early reading ability helps to build the confidence of the children to make

them successful in primary school (FGD, 25-06-2025).”

Most of the teachers added that it also assists children in following directions,
speaking clearly and engaging in classroom activities. One of them emphasized
storytelling, picture reading and rhymes for developing the vocabulary and language
(In-depth interview#5, 28-06-2025), as well as frustration about that individual
learning needs are neglected. Small-group activities and visual aids can be used to

promote engagement, she also recommended.

4.1.2.2. Sub-theme 2: Perceived Value of Early Literacy for Child Development
Most teachers emphasized that early literacy was vital for children's overall
development, and not only academically but also in terms of communication, self-
assurance, emotional regulation and engaging with others. The rest of them said that
storytelling, rhymes, group games, and picture-based activities were also perceived as

supporting curiosity, empathy, and critical thinking. One teacher explained,
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““Literacy has bearing on more than academic growth, giving children the
tools to articulate their needs, follow instructions and make sense of the world

around them (In-depth interview #1, 25-06-2025)"".

It develops a child’s thinking, social skills and value formation leading to the total
personality of the children (In-depth interview #3, 27-06-2025). Most teachers also
recognized that early literacy contributes to the reduction of inequalities by offering
disadvantaged children’s equal opportunities. They did notice that when children have
a strong literacy base are more involved and emotionally expressive, related to
rhymes, group play and how these activities help the regulation of behaviour, which

leads to the development of trust (In-depth interview #5, 28-06-2025).

Two teachers echoed the same comments that the Two-Year Pre-Primary Curriculum
(2022) has been valued by teachers regarding structuring its sequence, where listening
and speaking are given importance during the first year and reading and writing
during the second year (In-depth interviews #1 & #2, 25-26-06-2025). Some of them
had a few positive comments about features such as phonemic awareness and
storytelling, but the rest of them also criticized the inflexible construction of lessons,
too great reliance on textbooks that nations often already have access to, and
inconsistent quality between regions. One teacher favoured using interactive and
creative ways to respond better to different learning preferences (In-depth Interview
#4, 27-06-2025). Within the focus group discussions, most of the teachers reportedly
came to a consensus that 'pre-primary education for literacy skills is important
because it contributes significantly in terms of intellectual and social development’
(FGD, 25-06-2025), although this was stated with reference to variation between

locations and available resources.
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In general, documents viewed early literacy as the output for academic success and
character development. Although teachers viewed the curriculum as a good base, they
stressed the importance of flexibility, support resources, and teacher support to ensure

successful implementation.

4.1.3. Theme 2: Role of Curriculum in Promoting Literacy
To better comprehend the teachers' knowledge and viewpoints, the second theme has
been divided into several sub-themes. The following section presents an analysis of

the findings associated with this theme:

4.1.3.1. Sub-theme 1: Effectiveness of Curriculum Content in Developing
Literacy Skills
Drawing on in-depth interviews (IDIs) and a focus group discussion (FGD), all
teachers viewed early literacy to contain themes of letter recognition, sound
awareness, attentive listening, and clear expression as being integral to cognitive
development of communication skills or school readiness. Majority of the pre-
primary teachers were positive about the organized two-year pre-primary
curriculum and developmentally appropriate activities like songs, rhymes,
storytelling and picture-based work. Some teachers observed that it could wind up
emphasizing phonemic awareness more or offer more flexibility in the face of
students who learn at different rates. Classroom practices consisted of flashcards,
drawing, and local stories; however, large class sizes, limited training provision,
restricted resources, and the lack of teaching assistants impeded instruction. One
Teacher reported that, “The programme has provided a good grounding for literacy;

however, the following changes are necessary before full effectiveness can be
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achieved: manage class sizes, preparation of teachers' materials and parents’

engagement (In-depth interview#1, 25-06-2025).”

As one teacher put it, “Literacy provides a foundation for cognitive development
and makes children more confident in their ability to communicate (In-depth
interview#1, 25-06-2025)”. She appreciated the sequence of the curriculum, calling
it step-by-step, but was hoping for more focus on phonemic awareness. Another
teacher expressed, “Song, rhymes and storytelling can contribute to listening and
speaking skills, but large classes and a lack of flexibility in the use of such

methodology hinder their effectiveness (In-depth interview#2, 26-06-2025).”

One of the teachers reiterated during the focus group that she supported her lessons
on a weekly curriculum and at the same time used self-developed materials. She
said,
““I use the curriculum, but I add stories and name games and picture
vocabulary cards. All of these are excellent ways for children to acquire
vocabulary naturally. I watch children during classroom discussions, see who
can answer questions and pay attention to the way they pick up and put down
books or writing tools. Some children have no home-based literacy support,

and this hinders their progress (FGD, 25-06-2025).”

Three teachers in the focus group discussions reflected comparable perspectives on
the impact of the curriculum on promoting early literacy, yet they raised significant
challenges to this. One teacher stated, “The curriculum is good in terms of learning
through play, but we need more audio-visual materials to support listening and
speaking (In-depth Interview#4, 27-06-2025).” Another teacher stated, “I have

received only one training on how to teach emergent reading or phonics; it is very
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much all by trial and error” (In-depth Interview #5, 28-06-2025). Together, they
stressed “the most challenging thing was the overcrowded classroom and also the
limited things, such as no books or a reading corner, etcetera.” As one teacher
concluded, “I need reduced student teacher ratio, regular capacity building
programs and community sensitization on how to support home-based learning (In-

depth Interview#6, 29-06-2025)".

4.1.3.2. Sub-theme 2: Effectiveness of Literacy Skills
Most of the teachers under Sub-theme 2 highlighted that literacy skills must be
interactive and age-appropriate, utilizing rhymes, songs, storytelling, role-play,
flashcards and multisensory games. They appreciated visual presentations, small-
group work and culturally relevant materials, but raised concerns like overcrowded
classrooms, lack of flexibility or poor parental engagement. Assessment was
predominantly observation, workbook checking and individual interaction, but
teachers requested improved tools for phonological awareness and differentiation. The
teachers largely agreed that professional development, classroom libraries, smaller
classes and more family engagement are needed to improve literacy instruction.
One teacher emphasized the importance of literacy approaches that are both fun and
age-appropriate for children. She shared,
“At this age, children do best to learn through play-based and interactive
approaches. Typically, I rely a lot on rhymes and songs or story role play for
building vocabulary and sentence patterns. The program is based on literacy
is supportive, but we need flexibility to do things like puppet shows or actual
storytelling (In-depth Interview#1, 25-06-2025).”

During the focus group conversation, one teacher said,

28



“| start with a morning circle, while doing speaking and listening games, then

do letter recognition games using flash cards. Such multisensory experiences

are enjoyable and engaging in learning/teaching (FGD, 25-06-2025).”
One of the teachers also underscored the importance of visual and oral inputs for
literacy learning; she described that she used charts, illustrations, and action songs in
facilitating listening and speaking learning (In-depth Interview #2, 26-06-2025).
Children do better when words are practised in groups and with a response to an
image, she said. She said that if the curriculum is rigid, while it does provide structure
to learning, she tends to adjust based on children’s rhythms and interests. The same
opinions were seen among the discussions in the FGD. One of the teachers
highlighted,

“Children are going to talk a lot more and feel confident working in small

groups of their peers. But there’s a major challenge: class sizes are too big for

every child to get enough speaking time (FGD, 25-06-2026).”
One teacher reported that she dominated the children with letter-matching games,
usage of clay in writing alphabet letters, and storytelling by showing pictures in order
to get them into reading literacy (In-depth Interview #3, 27-06-2025). Despite her
appreciation for the curriculum's emphasis on storytelling, she said its lack of
flexibility to incorporate local relevance often diminished children’s engagement. To
monitor her students' participation, she used observations, reviewed the tasks in their
workbooks, and dialogued with them one-on-one to check vocabulary use and felt that
further development in phonological awareness and differentiated teaching would
improve her efficacy.
Three teachers also mentioned the importance of culturally responsive resources and a

print-rich classroom for the development of literacy, citing, for example, alphabet
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charts, flashcards and role-play corners that facilitate spontaneous conversation and
storytelling (In-depth Interviews #4-6, 27-29-06-2025). They also emphasized the
importance of implementing high-quality, research-based techniques, such as literacy
games and formative assessment tools, plus greater family involvement, since many
families have difficulty supporting early literacy at home. Among the points made
was that ongoing professional development, classroom libraries and smaller class
sizes are needed for optimal use of literacy strategies.

Witnessed group storytelling and peer interactions increased empathy and cooperation
(Classroom observation, 20-06-2025). The reports also reaffirmed that the curriculum
is a key contributor to literacy. Interactive activities like phonemic awareness games,
picture reads, or group storytelling are targeted at developing early reading and listening

and speaking skills in consonance with curricular objectives.

4.1.3.3. Sub-theme 3: Usefulness of Learning Materials and Classroom
Activities
Under Sub-theme 3, the IDI and FGD findings revealed that most teachers identified
interactive materials like picture books, flashcards, rhymes and storytelling as very
important for making literacy teaching interesting and accessible. Classroom
observation supported the activities. While the curriculum was a guide, teachers were
left to rely on all sorts of improvised materials due to uneven access to resources. All
but a few enumerated difficult obstacles, such as scarce funds, overcrowded
classrooms and weak parental participation. Enhancements in resource supply,
ongoing training and increased community involvement were recommended to
improve literacy learning. One of the teachers stated,
“For young children, having literacy skills helps them learn to recognize

letters, understand sounds and express themselves, which are the building
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blocks of learning for their entire life. It was appreciated that the curriculum
covered various learning tools, such as picture books, flashcards and flip
charts. These materials are very useful as they constrain abstract concepts for
children (In-depth interview #1_25-06-2025).”
It was observed that active engagement through group effort, oral storytelling and
drawing activities (Classroom observation 30-06-2025). Teachers reported using
many adaptive classroom strategies that mirrored adaptive practices with flashcards,
storytelling and small-group curriculum in the regional language. ‘I use flashcards and
picture reading activities in groups to keep the Children attentive’ (In-depth interview
#1, 25-06-2025), one of the teachers said. Observations verifying the group-based,
hands-on learning and teaching, such as drawing and letter recognition (Classroom
observation, 20-06-2025).
All the teachers emphasized the use of storytelling, flash cards, role playing and
games to enhance the listening, speaking and imagination abilities of children (FGD
25-06-2025). As one teacher reported, “Although we are guided by a curriculum
content outline, inadequate resources force us to use locally made posters, rhymes and
drawings. The scarcity of books and other teaching materials constrains literacy (In-
depth interview #2, 26.06.2025).” But, in classroom observations, it was observed that
differentiated activities and small learning corners facilitated literacy engagement
(Classroom Observation, 30-06-2025).
In one teacher interview, for instance, a teacher noted that classroom exercises should
engage hands-on and stimulate participation that keeps the children’s attention. |
scheduled literacy sessions around songs, finger plays and drawing exercises, which

are part of the curriculum but need to be tweaked based on children’s interests.
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One teacher stated, “More visual and tactile materials would give children a better
learning experience; however, we are lacking resources because of the budget. For
some children, it is hard to engage without their parents' help at home (In-depth
Interview#4, 27-06-2025).” It was felt that visuals may distract them from
participating in physical activities (Classroom observation, 30-06-2025). As one
teacher noted during the focus group discussions, “The suggested activities of the
curriculum are good, but sometimes we need to make and/or improvise our own
materials. A print-rich classroom atmosphere containing books, storyboards and a
literacy corner allows the children to practice literacy skills in their own time. The
shortage of school facilities, high teacher-pupil ratio and low parental participation are
the major challenges (FGD, 25-06-2025).”

In the in-depth interview, one of the teachers mentioned that refining literacy outcome
also involves more quality teaching materials, training and community involvement
activities to support learning outside the classroom (In-depth Interview#6, 29-06-

2025).

4.1.4. Theme 3: Classroom Practices in Literacy Instruction
The third theme has been broken down into distinct sub-themes in order to more
effectively understand the teachers' knowledge and perspectives. The subsequent

section provides an analysis of the findings linked to this theme.

4.1.4.1. Sub-theme 1: Observing and Assessing Literacy Skills
The majority of teachers mentioned that literacy development in children occurs
through speaking, engaging with stories and participating in group reading. Formalized
testing is not appropriate in relation to 4-5-year-olds because of their level of

development. Rather, some teachers adopted a ‘watch-and-see’ strategy to measure
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progress and grade levels in literacy activities for each child — how they join in their
skills and involvement, particularly (In-depth Interview #6, 29-06-2025). Most teachers
indicated that they encountered various obstacles in teaching. One teacher commented,
“Though we try to keep a schedule, due to child behavior and attention span,
we need to modify it, and there were limited available resources (FGD, 25-06-
2025).”
Challenging essential materials such as flashcards, storybooks and audio tools are not
always accessible. Professional preparation was another topic of conversation. We
were trained, but it’s not comprehensive training, or adequate in areas such as phonics
and assessment (FGD, 25-06-2025). Most of the teachers also overwhelmingly agreed
that improving literacy instruction depends on ongoing professional development and
mentoring, as well as easier access to teaching materials. One teacher mentioned,
"The thing that | notice in the classroom is that most conversation surrounds
music and what the values of music are. Listening and speaking come first
before reading and writing. Curriculum is flexible and can be adapted to meet
the child’s developmental level. 1 break up my literacy lessons into short,
targeted components, such as phonics instruction, reading time and word-based
games. I like to make lessons relevant using stories and real-life examples. But
if teaching materials are not available, | prepare my own (In-depth Interview#2,
26-06-2025).”
In the classroom observation, it was observed that literacy development was carried out
in a print-rich environment, which included posters, storybooks, and a reading corner,
demonstrating teachers’ focus on listening, speaking, and recognition skills. Class
seating design facilitated peer socialization and cooperation (Classroom observation,

20-06-2025 and 30-06-2025).
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4.1.4.2. Sub-theme 2: Teacher Support and Professional Development
Needs

In this sub-theme, the perceptions of teachers in terms of supporting provision
towards literacy teaching, such as training, mentoring and use of instructional
resources, are canvassed. The majority of teachers mentioned that ongoing
practical in-service professional development was essential for efficient literacy
instruction, as initial orientations had been overly theoretical. They stressed the
importance of support with how to use teaching materials, lesson planning,
assessment and catering for different levels of ability. The rest of the teachers’
suggestions were specific workshops for phonics, oral language and locally
appropriate strategies, as well as peer observation and expert feedback. There is a
consensus among teachers that ongoing, context-tailored professional
development would be very critical for the successful roll-out of the pre-primary
learners’ literacy curriculum. One teacher also emphasized the need for basic
literacy skills, e.g., letter recognition, phonemic awareness and oral language for
school readiness. She said,

“While I appreciate the good-hearted design of this curriculum. But | was

given only one orientation, and it was primarily theoretical. | go on to note

that there is still a visible lack of continued training or in-school workshops

for effective teaching. | think it should have more ongoing practical trainings

and demonstrations, such as in classrooms, to facilitate teachers' use of the

curriculum effectively and confidently (In-depth Interview #1, 25-06-2025).”

One teacher said, “The curriculum is good-intentioned and well written, but it’s

hard to implement effectively without enough training. | am taking a trial-and-
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error approach to my class, so | do not know if I am delivering the curriculum as
expected (In-depth interview#2, 26-06-2025).” She also reported the need for
mentorship and peer learning. “Regular feedback from our supervisors, or
opportunities to see other teachers’ literacy lessons would make a great impact on
my students’ class (In-depth interview#2, 26-06-2025).” She also noted the
absence of reading materials to reduce printing and updated instruction plans that
would support teachers in planning more linear, effective lessons for literacy.
One teacher expressed her frustration that there is no direction on how to use
teaching aids, although she has seen that teachers are not using some of the
resources (for example, flashcards and posters) that are available (In-depth
interview #3, 27-06-2025). One of them argued for capacity building to develop
and produce low-cost, locally sourced materials, lesson plans and tests on students
operating at different levels (In-depth interview #4; 27-06-20 25). One other
teacher highlighted the need for continuous workshops on phonics, oral language,
and Bangla phonemic awareness, as teachers did not have structured pre-service
training on early literacy (In-depth interview #5, 28-06-2025). One of the teachers
in the focus group discussion stated,
“When you don’t feel confident in using the techniques that are being laid out
for you through the curriculum, it’s hard to teach literacy effectively.
Continued support and mentor feedback would be amazing for the
implementation of the curriculum in terms of literacy skills effectively (FGD,

25-06-2025).”
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4.1.5. Theme 4: Challenges in Implementing the Literacy Component
4.1.5.1. Sub-theme 1: Resource Limitations

Most teachers throughout the sample reported not having enough basic instructional
materials such as storybooks, flashcards and visual aids to be able to give a creative
instruction in literacy. As one teacher explained,
“Most of the time, | don’t have storybooks, flashcards or visual materials to use
in teaching literacy. The curriculum is for creative learning, but without
enough teaching-learning materials, experts find it a challenge to keep the

children attentive (In-depth interview #1, 25-06-2025).

4.1.5.2. Sub-theme 2: Classroom and Student-Related Challenges

The majority of the teachers opined that the important obstacles were overcrowded
multigrade classrooms, diverse student levels and limited time available for teaching.
Observations of the classroom on 20 and 30 June 2025 at Paikpara Government
Primary School were presented as highly insightful to early literacy teaching practices
in overcrowded pre-primary classrooms of 35 and 41 children. A few of the teachers
also found it challenging to give each child personalized attention and keep track of
their progress. One teacher noted,
“We have good, solid curriculum content, but there just isn’t enough depth of
coverage. It is very difficult to follow closely the progress of children due to the
heavy workloads and lack of standard evaluation tools (In-depth interview #2,
26-06-2025).”
Concurrent experiences in some 35-41 student classes were similarly challenging,
limiting the ability to differentiate. | don’t encounter any problems (Classroom

observation 20-06-2025 and 30-06-2025). Letter recognition, storytelling activities,
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rhymes and drawing made evident teachers’ panoramic interpretation of literacy:
listening and speaking, expressing oneself through role play, song or story. Active
student involvement notwithstanding, teacher feedback was hindered by the large

class size.

4.1.5.3. Sub-theme 3: Parental Engagement and External Factors

This pattern of variation in parental involvement, however, lessened the opportunity
to develop literacy. The majority of the teachers noticed that most parents didn't know
how or didn't have the resources to support learning at home, which diluted their
lesson plans. In multigrade conditions, this challenge was exaggerated. One teacher
said,
“It covers a range of ages and levels in one room, so minimal help from
parents is hard for the progression of the children. There is not so much
change because I try to engage families, but it's hard to see changes if the
children don’t get support outside the classroom (FGD, 25-06-2025).”
The major findings after observing the classroom were that children with less home

support needed more scaffolding in the classroom.

4.1.5.4. Sub-theme 4: Infrastructure and Institutional Support

Literacy activities were disturbed by overcrowded classrooms, insufficient seating and
loud noise. Further, some teachers indicated that they had no regular supervision or
guidance from institutional authorities, as well as a lack of follow-up for
implementing those unimpressive techniques, forced them to depend on their
individualized approaches that might not be consistent with curriculum requirements

(In-depth interview #5, 28-06-2025; In-depth interview #6, 29-06-2025).
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4.1.5.5. Sub-theme 5: Training and Professional Development Gaps

The one thing all teachers agreed on was that it had to be practical, context-specific
training. Most included only short theoretical introductions, not hands-on workshops
or mentoring and guidance on how to use teaching materials effectively. One teacher
stated,
“Not too many of us were taught how to teach early literacy. Workshops needed
to be offered more regularly, particularly those that concentrated on phonics and

oral language-related development urgently (In-depth interview #5, 28-06-2025).

4.2. Discussion

The results of this study notified teachers of the importance and centrality of early
literacy in shaping overall child development and preparedness for school; a reflection
which echoes reports from other parts of the world where literacy is recognized for its
centrality in lifelong learning (UNESCO, 2016: Neuman & Roskos, 2012). They
appreciated the Two-Year Pre-Primary Curriculum (2022) for its structured system
and response learning of literacy, appropriateness to age and concentration on songs,
rhymes, storytelling and picture-based learning. These include, among others,
overcrowded classes, inadequate learning materials, low parental involvement and
lack of sustained professional development. These contextual constraints restrict
teachers’ opportunities to successfully implement literacy goals embedded in the
curriculum, a parallel of Fullan’s (2016) claim that well-intentioned reforms fail when
they are out of sync with local reality. The study, hence, indicates that while the
curriculum is theoretically sound, it lacks impact simply because it is undermined by
systemic and infrastructural limitations. This is in line with previous studies

conducted in Bangladesh (Ahmed & Kabir, 2023; Rahman et al., 2022; Hossain et al.,
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2023) which identified the same obstacles regarding early literacy policy and practice.
So, the findings of the study carried the original hypothesis on how teacher
perceptions and classroom environment play a crucial role in determining the quality

and fidelity of curriculum implementation.

These findings are also important for informing the movement towards more
convergence between curriculum and pedagogy. Findings suggest that increasing the
level of expertise of teachers through ongoing, job-embedded professional
development specifically in phonological awareness, oral language, and emergent
writing could have a moderate to large positive impact on literacy achievement. In
addition, the study highlights the need for adequate instructional materials and
decreased class sizes while also ensuring ongoing mentoring/support for effective
lesson implementation. These findings both confirm the necessity of locally relevant
support systems and inform broader improvement strategies in education across
Bangladesh. If used effectively, these findings could inform policymakers, curriculum
developers and education planners to better tailor training curricula, enhance material
dissemination and establish more effective school-community integration tied to
access in bringing contextually relevant literacy instruction to all children. While
there was some variation between observed results and those projected (due to
constraints in the structural system), all of the findings indicate that substantial
investment in teacher training and institutional support can result in change from the
core intent and language levels that are considered indicative of Two-Year Pre-
Primary Curriculum into credible literacy gains, thereby contributing to progress

towards Sustainable Development Goal (SDG) 4.2 on early childhood care and
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education programmes. Details of discussion on thematic basis have been given

below:

Theme 1: Teachers’ Perceptions about the Importance of Early Literacy for
children aged 4-5 years

Teachers’ definition, as generated in the data, was that early literacy comprised
reading and writing as well as speaking, listening, letter recognition and
comprehension and self-expression, which emerged from both teachers as In-depth
interviews took place. To promote language and prepare children for primary school,
they focused on play, storytelling, rhymes and picture reading. This was true in the
classroom where children’s storytelling and rhymes encouraged confident

participation.

Teachers emphasized how early reading helps children socially, in their
communication, self-esteem and emotional control, among other aspects of all-round
development. "I feel that it helps the children to communicate their needs, follow
instructions and understand their environment," one teacher explains. Similarly, FGD
confirmed that being literate enhances the ability to network, curiosity and group
learning. This was evidenced in the group play and rhymes where the children

cooperated.

Most of the teachers also talked about the equity implications, noting that literacy-
based approaches create equal learning chances even for poor children whose support
is often restricted by large class sizes and lean resources. The rest of the teachers
appreciated that the Two-Year Pre-Primary Curriculum (2022) was a step-by-step

guide but criticized the curriculum as inflexible in its lesson planning and book-
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dependent and noted an area variation in quality. To cater for the varying needs of the

children, they wanted something more flexible and creative.

On balance, teachers felt that early literacy is important for children’s readiness and
development. But for the bridge between what we want students to accomplish within
the curriculum and what happens in classrooms on the literacy learning front to be
completed successfully, resources must be available, instructional strategies flexible,

and teacher support increased.

Theme 2: Role of Curriculum in Promoting Literacy

Teachers perceived the Two-Year Pre-Primary Curriculum (2022) to be
developmentally appropriate and organized for early literacy acquisition. As observed
inside the classroom, pre-primary children had improved speaking and listening skills
through activities like song, poem, story and picture-based exercises improved their
cognitive ability. But effectiveness has often been compromised by high class
numbers, inflexibility and a narrow phonemic emphasis. More parental involvement,

improved training and smaller class size were mentioned as key.

Role play, letter games, clay making and picture storytelling were shown to be
effective in the definition of literacy education as participatory, play-based. Despite
overcrowding, which limited meaningful participation, the teachers often
supplemented the program with multiple learning tasks and local stories. For better
results, they emphasized the importance of classroom libraries, in-service training and

smaller classes.
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Picture books, flashcards and flip charts, as well as making ideas real by drawing
them out or getting children to physically enact the concept, were viewed as necessary
learning resources. The importance of a wealthy classroom environment for
promoting individual practice was stressed in the FGD, and teachers were observed to
improvise with posters and rhymes due to unavailability. Teachers who participated in
the program learned that the promise of curriculum could only be achieved through

more resources, ongoing training and support from the community.

While the program was seen as a good foundation in general, other contextual factors,
such as class size, teacher readiness and support, resources and family engagement,
determine how well it worked. Observations, focus group discussions and interviews

suggest that flexible, resource-rich and supportive implementation is also critical.

Theme 3: Classroom Practices in Literacy Instruction

Teachers believed that learning to read and write was a gradual process that began
with listening and speaking. During the observation, children were playing and
participating in storytelling, rhymes and flashcards. But large class size, lack of
resources and low concentration span are making it very difficult for teachers to teach

well as they must manage lessons.

Teachers typically used interactive, play-based and culturally relevant methods, which
included phonics, role playing and storytelling familiar to the village. Some teachers

had even produced their own materials to compensate for the lack of them.

Another big worry is professional development. The orientations, the teachers said,

were too theoretical and left them feeling unqualified to use literacy methods with
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authority. Teachers wanted ongoing, hands-on training on phonics, oral language and

Bangla phonemic awareness as well as peer learning with supervisor feedback.

In general, the curriculum is a step forward, but will work only if three things happen:
smaller class size, easier access to resources and teachers’ continual professional
development that remains tied to practice. Without them, teachers don’t always have
to create things on the fly, which then inhibits how much the curriculum can help

children to read and write.

Theme 4: Challenges in Implementing the Literacy Component

The study found that teachers faced challenges when implementing the literacy
component of the Two-Year Pre-Primary Curriculum 2022. Yet a major obstacle
remained: not enough storybooks, flashcards and visual aids that would make creative
literacy exercises possible. Most materials are produced locally; however, not
sufficient to compensate for the deficit of sources by the teacher. Classroom
observations revealed that scarce resources were a barrier to multiple reading
methods.

It was difficult to teach because the classrooms were filled with students at varying
ages and levels of skill. One teacher said that she tried to help individual students or
monitor their progress, but it is difficult to do with little time for teaching and huge
workloads. It was pointed out that large group sizes often restrict engagement time for

children and the ability to practice.

Parental participation was also minimal, particularly in multi-grade systems, which
made it difficult for children to learn reading and writing at home. Poor infrastructure,

including overcrowded classrooms, a shortage of seats, a noisy environment, and
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weak supervision, forced teachers to use their own methods, not always in line with

the prescribed curriculum.

Inadequate professional development made teaching reading and writing even more
difficult. Most teachers had only minimal theoretical training and little practical
exposure to phonics, oral language or how to use materials. They argued that on-the-
job training, role-modelling and classroom demonstration should be further provided

for confidence building and effectiveness.

Material- and structural-related issues, parents taking a professional perspective.
Based on interviews, focus group discussions and observations, effective literacy
instruction requires additional resources, fewer classes, development of a network of

teachers and schools to support reading instruction throughout the country.

Synthesis

All things considered, the results show that teachers value early literacy and are
positive about the two-year pre-primary curriculum for child development. They
appreciated its organized, child-focused framework, but found substantial obstacles to
using it, including overcrowded classrooms, limited materials, inadequate parent
involvement and sparse teacher development. These findings support Fullan (2016),
who proposed that the success of curriculum reforms depends directly on how well
they have been supported for implementation. Without sustained investments for
teacher training, infrastructure support and partnerships with parents, its potential to
empower literacy in young children across the country, such as Bangladesh, may not

be realized.
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5. Conclusion

The study has demonstrated that pre-primary teachers in Bangladesh perceived early
literacy as critical for children’s school readiness, language development and
cognitive skills. Literacy was seen as having to do with listening, speaking,
recognizing letters and being able to tell own stories and communicate, with games
and rhymes and picture activities as primary modes of learning. Interviews, FGDs and
classroom observations all revealed that these methods help to build children’s
confidence as well as their cooperation and engagement in 4-5-year-olds. This
demonstrates the importance of early literacy approaches that involve age-appropriate,
interactive activities.

Most teachers found the Two-Year Pre-Primary Curriculum 2022 to be a well-
structured and sequential plan to help children learn listening, speaking, reading and
writing. People liked that the curriculum emphasized stories, songs and rhymes,
phonemic awareness, since it helped get children ready for school, and learn language
and cognitive skills. While the curriculum provides a clear roadmap for teachers, it
was common to hear that classrooms reported having to deviate from lessons,
especially due to the rate of development or when lessons were not locally clouded,

illustrating a need for flexibility in both implementations.

The curriculum is valuable in a number of ways, but it could be more successful than
it is if there weren’t issues with the system. However, overcrowded classrooms,
multiple grade levels, and short teaching intervals make it difficult to give every
student the attention they need, and it is even harder for them to participate. The
absence of storybooks, flashcards and other visual aids has made it even more

difficult to teach literacy in a creative, hands-on mode. Classroom observations and
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Teachers had consistently produced evidence that these attributes erode the
competencies of the curriculum to fully immerse children in meaningful literacy
activities (In-depth interviews #1-6, 25-29-06-2025; FGD, 25-06-2025; Classroom

Observations, 20-30-06-2025).

Since, lack of professional development became a big issue. Most teachers received
only brief, theoretical training and had no ongoing training, workshops, mentors or
assistance with how to use instructional materials effectively. Teachers expressed
needs for professional development around phonics, oral language, Bangla phonemic
awareness, and differentiated instruction that applied to the specific context they
worked in. They also sought opportunities to learn from one another and gain
feedback from their supervisors. These findings emphasize the fact that without
continued professional support, teachers must make do with what they can provide
when it comes to improvising, thereby limiting the effectiveness of the curriculum in

promoting early literacy.

Finally, the analysis reveals that systemic support must collaborate to achieve the
aims of the curriculum. A structured curriculum is not enough for successful literacy
instruction. An implementation strategy should be taken into consideration for the
effectiveness of the curriculum for developing literacy skills of children aged 4-5
years old. It also requires smaller class sizes, adequate instructional materials, good
facilities, robust parental involvement, and professional development that doesn’t stop
once you’re on the job. Interviews, focus group discussions and class observations
lead us to believe that these barriers must be removed if all children in Bangladesh are

to have equitable, contextually relevant and high-quality early literacy experiences.
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Without these kinds of inputs, the curriculum probably will not realize its full

potential of teaching literacy, boosting confidence and preparing children for school.

6. Recommendations

Based on the study’s findings and subsequent discussion, the following

recommendations are suggested to improve literacy skills among children aged 4-5

years in Bangladesh:

D3

Teachers should be provided with targeted professional development on early
literacy foundations (phonological awareness, vocabulary, and emergent
writing) to strengthen their knowledge and classroom practices.

More teaching aids should be provided to the pre-primary classrooms to
ensure literacy component.

Initiatives should be taken for adapting literacy components to accommodate
diverse student needs, large class sizes, and varied abilities for more inclusive
learning.

A mechanism should be developed to raise awareness the parents through
parents’ meeting. In addition, teachers should encourage to create organized
activities for parents and caregivers to participate in at home, such as family
reading time, storytelling and community literacy events; to build upon what
the children are learning with the teachers.

Further studies should be conducted on enhancing literacy skills in
Bangladeshi children aged 4-5 years and pursue nationwide, large-scale

research on the issue.
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Teachers should be provided targeted professional development on early literacy foundations (phonological awareness, vocabulary, and emergent writing) to strengthen their knowledge and classroom practices.
More teaching aids should be provided to the pre-primary classrooms to ensure literacy component.
Initiatives should be taken for adapting literacy components to accommodate diverse student needs, large class sizes, and varied abilities for more inclusive learning.
A mechanism should be developed to raise awareness the parents through parents’ meeting.  
Teachers should encourage parents and caregivers in home-based literacy activities (e.g., storytelling, family reading, community programs).
Further studies should be conducted on enhancing literacy skills in Bangladeshi children aged 4–5 years and pursue nationwide, large-scale research on the issue.
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A. Appendices

A.1 Research Tools — IDI Guidelines for Teachers (in English)

In-depth Interview (IDI) Guidelines for Teachers

Name: Age:
Name of the Gender:
School:

1. What do you understand by literacy skills for children aged 4 to 5 years, and
why are these important at the pre-primary level?

2. How do you perceive the role of the two-year pre-primary curriculum in
supporting the development of literacy skills in young children?

3. In your view, what aspects of the curriculum are most helpful or limiting in
fostering early literacy development of the children?

4. Can you describe how you usually plan and conduct literacy activities in your
classroom?

5. What types of teaching materials, strategies, or classroom practices do you use
to teach reading, writing, listening, and speaking skills?

6. How do you assess or monitor the literacy progress of your students throughout
the school year?

7. What challenges do you face when delivering literacy instruction using the two-
year pre-primary curriculum?

8. What kind of support, training, or resources have you received or need to
effectively implement the literacy components of the curriculum?

9. How do external factors such as class size, parental involvement, or school

infrastructure impact your literacy teaching?
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A.2 Research Tools — IDI Guidelines for Teachers (in Bangla)
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A.3 Research Tools - FGD Guidelines for Teachers (in English)

Name of the Teacher Name of the Primary School | Gender

FGD Guidelines for Teachers

How would you define literacy skills for children aged 4-5 years, and why do
you think these skills are important at the pre-primary level?

What are your overall impressions of the two-year pre-primary curriculum in
terms of its effectiveness in promoting early literacy skills?

Which specific literacy components (e.g., storytelling, phonemic awareness,
vocabulary development) do you find most helpful in your classroom practice?
Why?

Can you describe how you usually implement literacy activities in your daily
classroom routine?

What kinds of instructional materials or teaching aids do you use for literacy
instruction, and are they sufficient and appropriate for your learners?

What challenges or barriers do you face when teaching literacy using the two-
year pre-primary curriculum?

What support or training have you received to teach literacy effectively, and

what additional support do you think is needed?
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A.4 Research Tools - FGD Guidelines for Teachers (in Bangla)
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A.4 Research Tools — Classroom Observation (English)

Classroom Observation Checklist

Section A: General Information

Name of School

Teacher’s Name (Code)

Date of Observation

Time of Observation

Duration of Observation

Number of Children Present

Observer’s Name

Section B: Physical and Learning Environment

Indicator Observed (Yes/No) Comments (if any)

Literacy-rich environment
(posters, charts)

Availability of storybooks
and print materials

Presence of a reading
corner or book display

Children’s work related to
literacy is displayed

Child-friendly seating
arrangement for group
work

Section C: Teacher’s Literacy Instructional Practices

(Focus: Research Questions a & b)

Observable Observed Comments (if any)
Behavior/Strategy

Teacher introduces and
reinforces letter
recognition

Use of phonemic
awareness activities (e.g.,
rhyming, games)

Teacher reads aloud with
expression and engages
children in the story

Teacher asks open-ended
questions during literacy
activities

Children are encouraged
to predict, retell, or
discuss the story




Observable
Behavior/Strategy

Observed

Comments (if any)

Teacher uses songs,
rhymes, or poems for
literacy development

Writing or drawing
opportunities related to
literacy are provided

Literacy activities are
aligned with the two-year
pre-primary curriculum
goals

Section D: Child Engagement and Participation

Indicator

Observed (Yes/No)

Comments (if any)

Children show interest
and participate actively in
literacy tasks

Children handle books
and print materials
confidently

Children attempt to
read/write or engage in
pre-writing activities

Peer interaction and
collaboration during
literacy activities

Section E: Teacher Support and Instructional Approaches

(Focus: Research Question b

Indicator

Observed (Yes/No)

Comments (if any)

Teacher differentiates
instruction for children
with varying abilities

Positive reinforcement
and encouragement are
evident

Use of mother tongue
language to support
comprehension

Use of teaching-learning
materials (flashcards,
Letter cards, number
charts, flip chart etc.)
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Section F: Observed Challenges and Constraints

(Focus: Research Question c)

Possible
Challenge/Constraint

Observed (Yes/No)

Comments (if any)

Large class size affects
individual attention

Limited availability of
teaching-learning
materials

Inadequate physical space
or resources

Time constraints for
literacy activities

Low student readiness or
engagement

Lack of training or clarity
on curriculum
implementation
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A.5 Research Tools — Classroom Observation (Bangla)
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A.6 Consent Form for Teachers (English)

Title of the Thesis Proposal: Teachers’ Perceptions regarding the Two-Year Pre-Primary
Curriculum for Enhancing Literacy Skills in Children Aged 4-5 Years in Bangladesh

Researcher: Md Abdul Mumin Musabbir

Purpose of the research

I am conducting this research as a part of my master’s degree requirement from the Institute
of Educational Development (IED) - BRAC University. The aim of this research is to
explore teachers’ perceptions regarding the two-year pre-primary curriculum for enhancing
literacy skills in children aged 4-5 years in Bangladesh.

Expectation from you

If you agree, you will be expected to share your perceptions, views, thoughts, and practices
on teachers’ involvement in enhancing the literacy skills of children aged 4-5 years in
Bangladesh. The interview may take 60 to 90 minutes, depending on your response.

Risks and benefits

There is no risk to you for participating in this study; directly or indirectly, parents,
children, and policy makers may benefit in the future.

Privacy, anonymity, and confidentiality

All information collected from you will remain strictly confidential. I would be happy to
answer your queries about the study, and you are welcome to contact me.

Future use of information
Some of the information collected from this study may be kept for future use. However, in
such cases, information and data supplied to other researchers will not conflict, or violate

the maintenance of privacy, anonymity and confidentiality of information identifying
participants in any way.
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Right not to participate and withdraw
Your participation in the study is voluntary, and you are the sole authority to decide whether
or against you participate in this study. Refusal to take part in the study will involveno
penalty. If you agree to my proposal to participate in my study, please indicate that by
puttingyour signature in the specified space below.

Name of the Teacher: Name of the Researcher:

Signature of the Teacher: Signature of the Researcher:

Thank you very much for your cooperation. For any further queries, please contact me at
01811250250.

A.7 Consent Form for Teachers (Bangla)

Title of the Thesis Proposal: Teachers’ Perceptions regarding the Two-Year Pre-
Primary Curriculum for Enhancing Literacy Skills in Children Aged 4-5 Years in
Bangladesh
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