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ANNEX I

TERMS OF REFERENCE
NFPE 11l MID-TERM REVIEW

Study Objectives:

The purpose of the Mid-Term Review {MTR) to be undertaken in 2001 is to review and evaluate
key components. as identified by BRAC and the Donor Consortium. of the NFPE Phase 111
Projcct, as well as to make recommendations for improvement.

‘A team ol four consultants shall work in close collaboration with BRAC to undertake the MTR
over a period of 20 working days. It is anticipated that the consultants will spend a considerable
amount of time i the field in order to undertake the MTR: the field visit sites shall be determined
in close consubmtion with BRAC NFPE staff. Specific tasks to be undertaken and outputs to be
produced by the consuliant team are outhned below:,

Study Results:

Upon arrival in Dhaka, the consultants shall meet with the DC and BRAC n order to review these
Terms of Reference, to clarify terms used, and to come to a common understanding of the
expected results of this MTR, as-well as to discuss generally how the Team will undertake the
Review (e.g.. sites o visit, stakeholders to consull, methodologies to use, etc.). The consultants
shall review the following five components and make recommendations for improvement for
each. At the end of the Review, the consultants shall, in collaboration with BRAC, revise the
1998 Project Proposal LFA to incorporate the current reality of the Project {e.g.. New Ininatives,
the new EDU structure, etc.) into a new LFA. As well, the consultants shall review BRAC s new
proposal to the European Commission (referred to as the “Fifth Component”) for
complementarity with the current Project and make recommendations on how to integrate it into
the new LFA.

The consultants shall submit a draft report of their findings to the BRAC DLO by 16 August 2001
and make a presentation to BRAC and the Donor Consortium on 19 August. The DU and BRAC
‘will submit any comments on the draft report by 21 August and = final report shall be submitted
1o the DLO by | September 2001.

Issues to be Studied:
. Quality Check on Grades | -3 (NFPE & BEOC)':

a) The Classroom:
« Do the consultants recommend any other activities to improve the quality of child-
centred learning?
» Is there a mix of appropriate class groupings (pairs, small groups, whole class)?

' The Teamn should wke into aceoun the recent study undeneken by BRAC's RED, which concluded that
the overall performance of NFPE 15 decreasing,



The competencies of the students should be checked m all subjects (1., Bengali,
Maths, English, Social Science) in key skills areas such as reading. wniting,
numeracy and comprehension, _

The attendanee rate in the schools amd the girl/boy rane in the ¢lasseoom should be
looked at, along with the impact they have on student fearning (with a view to
improvement. if necessary),

) The Teachers:

How effeetive 1s the teacher-training programme? How effective are the teacher
support mechamsms? (Recommendations to improve both to be made)

The weachers” performance 1n the classroom should be evaluated. particularly in the
followmyg arcas:

® Is the teacher using activity-based leaming {as prescribed in the cumiculum)?

o What is the quality of the teacher’s interaction with the students?

* Does the teacher cover the curriculum adequately”?

¢} The Curriculum:

Does the cumiculum cover important subject-based competencies”

The co-curmicular component of the curriculum should be evaluated.

[s there any room to improve the curriculum so that 1t better addresses the target
group's needs?

d} Head Office:

The consultants should undertake discussions with the subject-based Pedagogical
Unit of the Education Development Unit to determine strengths and weaknesses of
the PL, and to make recommendations for improvement.

e} Monmitornng and Evaluation:

What are the current M&E processes? Are they effective? How are they fed back
into the programme”!

2. ESP Schools:

The programme design should be reviewed and evaluated. This should include:

* The type and quality of assistance given to the other NGOs;

* The NGO selection process;

e To what extent these interventions have or have not been successful and why,

* The sustainability of the programme (e.g.. How long should the other NGOs be
assisted”? Would they be able continue their activities without BRAC suppont?)

In collaboration with BRAC, the expected outcomes and impacts of the programme

should be determuned and integrated into the revised LFA. (Please note that, aside
from the number of ESP schools to be in operation duning each vear, no outcomes are
nmted in the current Phase 11 LFA.)

3. New [nitiatives (only to melude APON and Pre-primary):

For EACH ol the three items withm this component the programme design and
implementation should be reviewed and evaluated. This review should include:;



Programme rationale and planning (i.e., How and to what extent do these new
initiatives (il into/contribute to the broader objectives of NFT'E Phase T2, Are
they relevant for the intended beneficianies of NFPE IT7);

lmpact on‘adequacy of stall resources, especially at Head Office;

Linkages with other partners,

Expected outcomes and impacts:

Progpects For replication/scaling up:

The monitoring and evaluation proeess: and

Suggestions recommendations for future directions and improvement.

4. Continuing Education:

The Continuing Education programme design and mplementation should be
reviewed and evaluated, imcluding:

The svstem of operation and supervision of the Union libraries and Reading

Centres:

Expected outcomes and impacts. including the question of usage (1.e.. Are the

libraries centres primarily being used to increase access to literacy matenials and

upkeep of literacy skills, or are other activities subsuming this goal? Check

usage by women of reading centres and Union libranes and, if necessary.

recommend ways to improve their participation.);

The monitoring and evaluation process: and

Suggestions/recormmendations for future directions and improvement, especially

with respect to:

» [Increasing cornmunity participation in the Union libraries;

¢ The effectiveness of the book selection process for both Union libraries and
Reading Centres (i.e., What kind of reading materials are provided? Are
these the types of matenials that the users find useful/attractive? Is there a
good halance of fiction vs. non-fiction? Ete.); and

*  The possibility of keeping Reading Centres in operation past the stipufated 3-
Vear spam.

In addition, the following specific 1ssues should be looked at:

The merit of collaborations with government, lifeskills trainings and other
interventions taking place in the libraries and reading centres; and
How well the Umon library Trusts are workmg and how sustainable they are.

5. BRAC RED Education Research Capacity:
Recently completed (i.e., since the beginming of Phase 11I) studies undertaken by

BRAC RED should be reviewed to assess the quality of the research, soundness of

research methodology, reliability of data, ete.

The progress/changes at BRAC since the start of NFPE with regard to pedagogical
research capacity (i.c., research expertise and skills specific 1o education) should be
evaluated.

StafT resources and capacity of both RED and the EDU Research Team should he
evaluated and recommendations for improvements should be made.



A cross-cutting theme that shall be reviewed is gender equality. Specifically. the consultants
shall assess the extent to which gender equality is promoted. in the above components. Examples

of specific questions to address are;

Are grls given equal opportunities to actively participate mn the classroom as bovs?
Are the teaching tools and the curmiculum gender sensitive?

Do the Reading Centres provide an empowering environment for girls?

Does RED'EDU have the skills and capacity to conduct gender sensitive research?
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ANNEX II

BRAC Education Programme (BEP)

Itinerary for Mid Term Review Mission

Date Time To meet

July 28 4:30 AM. Ammval of Int’] Team members

July 28 7:00-9:00 AM. DLO briefing to the Int"] leam members

July 28 3:30-7:00 P.M. DLO brieting to the full team

July 29 10.00 A M Briefing at the HO

July 30 8.30-11.00 Program Coordinator, EDU

July 30 11.00-1.00 Curniculum Group

July 30 2.00-3.00 Education Research Group, RED

July 30 3.00-4.00 Director, BEP

July 30 4.00-5.00 EDU Research Group

July 31 9.00-10.00 Program Coordimator, ESP

July 31 10.00-11.00 APON and Reading Centres PC, EDU

July 31 11.00-12.00 Momitering and Evaluation (EDU)

July 31 2.00-3.30 Director, BEP

July 31 3.30-5.00 PC, Continuing Education Programme

August -2 Moming onwards | Full Team Field visit
(Comilla: Chandina & Borura Team)

August 4 10.00 A.M Meeting at the HO

August 5-8 Moming onwards | Sub Team Field visit to Pabna Region
Sub Team Field wisit to Natore Region

August 9 10.00 AM Meeting at the HO

August 9 11,00 A.M. Curmiculum Group

Aupust 9 11.00 AM. MIS & Monitoring

August 9 11.00 A.M. Reading Centres

August 9 12.00 AM, EDU Research Group

August 9 12.00 AM. Continuing Education

August 9 3.00 AM. Presentation by MTR,

August 10-11 | 8:30 onwards Report Writing

August 12 12:00-12:30 A.M. | Director, Monitoring

August 12 11:00 AM. Union Library and Reading Centres

onwards

August 12 11.00-1.00 AM. QMs and Report Writing

August 14 8:30 AM. onwards | Report Writing

August 13 10.00 AM Director RED and Report Writing

August 15 8.30 A M. onwards | Report Writing

August 16 200 PM Completion of preliminary draft report
Mini workshop with BEP and Review leam

August 17,18 | 8:30 AM.onwards | Completing [irst draft and Exec. summary

August 19 200 P.M Wrap up of the MTR misston with DPs, BEP

August 20 Monday Team Leader working on the repont

August 20 Afternoon Team Leader getting feedback on part 11l of
the draft report




August 20

16:30 p.m.

Team Leader & Shireen Lutlunnessa meetng
with Mr F.H. Abed, Executive Dircetor,
BRAC

August 21

Morming

Wim E. Biervliet, Team Leader, Graham
White and Mahmuda Aldeen from the DLO
finalising the Report by incorporating
sugpestions from BRAC

August 22

Morming

Wim E. Biervhet, Team Leader and Graham
White and Mahmuda Aldeen- DLO
finalizing the report

August 22

Afternoon

Team Leader meeting with the Royal
Netherlands Embassy

Aupust 23

Thursday

Team Leader departs

September |

Saturday

Submission of the Final MTR Report to the
DLO by the Team leader.




BRAC Education Programme
Name of Region : Natore
Itinerary for MTR SubTeam
Edwin Bourgeois-Sub Team leader
Shireen Luthfunnessa-Team member

Parveen -BRAC
Date: 05/08/2001
Date Mormning session Afternoon session
Name of Time Visiting Name of Time Visiting
the team Activities the team Activities
06.08.2001 | Lalpur 08.30- 1) Meeting with | Lalpur 01.00- Lunch
(Gopalpur) | 09.30 POs 02.00PM 1) APON
9.00-1.00 | 2) School visit TV 2.00-05.00PM | Training
&V i) Reading
Centre visit
07.08.2001 | Natore 8.30am i) Pre-primary Natore 01.00-2.00 Lunch
1.00 am | school visit pm i) Gonokendro
i1) School visit, V 021.00-05.00 | Pathagar visit
iii) ESP school pm (Jonail)
visit
08.08.01 Natore 08.30- Meeting with TI, | Pabna 12.00pm Lunch
11.00am | PO, MT, BT, QM | TARC
& RM




Name of Region : Pabna
Itinerary for MTR Sub-team
Wim E. Biervliet- Sub Team leader
Momtaz Jahan- team member

Ariful Islam-BRAC
Date: 04/08/2001
Date Moming session Alternoon session
Name of Time Visiting Name of Time Visiting
the team Activities the team Activilies
(05.08.2001 | - - - Pabna 3.00pm Basic
TARC 5.00 pm Teachers
training
05.08.2001 | - - B Pabna 06.00-07.00 | Discussion o
Reional pm Regional MIS
' office

06.08.2001 | Chaimohor | 08.30- Meeting with pos | Chatnohor | 01.00-02.00 | Lunch

09.30pm | school visit grade 02.00-05.00 | 1) Gonokendro

09.30- V&V Pathagar

1.00pm i1) Reading

Centre

07.08.2001 | Pabna 08.30- Pre-primary Pabna 01.00- Lunch

01.00pm | school wisit 02.00pm Disession

Grade-IV ESP-TII 05.00pm staffs TI, PO.
Union library 02.00- MT, BT and
05.00pm RT ]
08.08.2001 | Regional 08.30- Discussion with | Pabna 12.00pm Lunch
office 11.00am | RM & QM TARC
(Pabna)




BRAC Education Programme
Name of Region : Comilla
Itinerary for MTR full team, Salimah Kassam, AKFB
Parveen and Ariful Islam, BRAC

Date: 04/08/2001

Date Morning session Afllermoon session
Name of Time Visiting Name of Time Visiting
the team Activilies the team Activities
01.08.2001 | Chandina 9.00- -Discussion with | Chandina | 2.00-5.00 -Visil 10
1.00pm POs responsible pm Union library
for schools 1o be at
visited sreemontopur
- School visit - Reading
Grade-I11 centre
Grade-1V Gobindapur
Grade-V - Meeting
with Team
staff
02.08.2001 | Borura 8.30- - Pre-primary TARC 2.30-4.30pm | -Meeting with
11.30 school visit Comilla RM and QM
- ESP school visit - Checking
- Discussion with regional level
ESP supported MIS
NGO executive
TARC 11.30- Observe basic
Comilla 1.30 pm | teachers training

at Comilla TARC







ANNEX 111 |
DOCUMENTATION CONSULTED
i chronological order, starting from the most recent

Ahmed, Manzoor (2001); Right o Qualicy Primary Education: a Fresh Look at Partnershup is
Vital, In: The Daily Srar, Dhaka, 13 August 2001,

Chowdhury A. Mushtaque R., Choudhury, Rasheda K. & Nath. Samir R. (2001); Towards
Education for All: Lessons from Bangladesh. In: Perspectives in Education, vol. 17 no. 3,
Society for Educanonal Development, India, July 2001, p. 131-150.

Partners receiving full financial support from BRAC s ESP (ass of June 2001), BRAC. ESP,
2001, Dhaka. July 2001,

Education Watch Report 2000: Quality of Primary Education in Bangtadesh. Draft: only for
review, 193 p.

Education Support Program (ESF) Forming Parmership for Education, September [99) - June
2001. BRAC, Dhaka. June 2001, 42 p.

Maonitoring Report Analysis {April-May 2001), BRAC EDU Research and Monitoring, Dhaka,
June 2001,

Proposal to the Eurcpean Commission for Additional Funding for BRAC NFPE phase I
programme, June 2001 — May 200¢. BRAC, Dhaka, 2001.

BRAC Research 2000. BRAC, Dhaka, June 2001, 118 p.

BRAC Education Pregramme work-plan for January-December 2001, BRAC, Dhaka, March
2001, 54 p. '

List of MIS tables as of March 2001,. BRAC MIS, Dhaka, 40 p.

BRAC Education Programme progress report, July-December 2000. BRAC, Dhaka, 14 March
2001, 74 p. |

Asian Development Bank (2000); Country dssistance Plan (2001-2003) Bangladesh. December
2000, 55 p.

EFA 2000 Assessment, Bangladesh Country Report, Part I Ddéscriptive Section

World Bank (2000): Bangladesh Education Sector Review. The World Bank, Washington / The
University Press Ltd., Dhaka, 2000.2
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Ryan, Anne & Smith, Bridgid (2000): BRAC Education Programme (BEFP) NFPE phase [If]
(1999-2004) review 1999-2000. Review mission report, August 2000,

Jensen, Kari Bolstad (2000): Primary education — a lmman need accarding to poor people in
Dhaka, Bangladesh. Paper prepared for the NASEDEC Conference “Education for all - human
need or human right™, June 2000. University of Oslo. Osle, 11 p.

BRAC Educarion Program progress report, January - June 2000. BRAC, Dhaka. 69 p.

Progress report of BEP phase 1], June-December 1999, BRAC, Dhaka, 16 March 2000

Wahid. Shahnoor (2000): Bangladesh: girls first. In;  The Unesco Courier. March 2000,
UNESCO. Panis. 2000, p. 24-25,

Govinda, R. & Tapan, Shahjahan (1999): Quality education through school-based supervision
and support: the case af GSS primary schools in Bangladesh. UNESCO: IEP, Paris. 1999, 63 p.

Ryan, Anne & Smith. Brideid (1999): New formal primary education (NFPE) phase Il (1996-
1999) final evaluarion. Mission report, August 19%9.

NFPE repori phase 2. April 1996-May 1999. BRAC, Dhaka, 1999, 67 p.
DFID (1998): Bangladesh: country strategy paper! 998, DFID, London, November 1998, 17 p.

Sobhan, Relman (1998); How bad governance impedes poverty alleviation in Bangladesh.
Development Centre, OECD, Paris, November 1998, 60 p.

Education Programme (NFPE Phase II) April 1999-March 2004. BRAC, Dhaka, 29 September
1998,

Bailey, Miniam; Reeves, Barry; Ryan, Anne & Smith, Bridgd (1998); An apprawsal of the
proposal for BRAC 's education programme: phase III. 12 September 1998.

Hussain, A.M. & Muazzam, ed. (1998). Poverty Alleviation and Empowerment. the Second
Impact Assessment Study of BRAC 's Rural Development Programme. BRAC, Dhaka, July 1998,
293 p.

World Bank (1998). The People’s Republic of Bangladesh Country Assistance Strategy, The
World Bank, Washington, March 6, 1998,

World Bank (1998): Bangladesh Primary Education Development Project: Praject Appraisal
Document. The Warld Bank, Washington, March 5, 1998,
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Banaars, G, il?‘:‘l&}: Profil de |'école nouvelle: BRAC, modéle communautaire de Bangladesh.
In: Fawe Infor, vol. 6 no 1, 1998. FAWE, Nairobi.

Jalaluddin. A. K. & A, Mushtaque: R. Chowdhury, eds. (1997): Getting started: universalising
quality primary education in Bangladesh. The Umversity Press. Dhaka. 1997, 684 p.

Skaaret. Lennart & Bourgeois. Edwin (1997):  Bangladesh: Support to Primary Education
Sector. NMaission report submitted to the Commuission of the European Union, Brussels. October
1997,

Amin, Sajeda (1997): The povertv— purdal trap in rural Bangladesh : implications for women s
roles in the family. In: Development and Change, vol. 28, no 2, April 1997, Institute of Socal
Studies. The Hague.

Hussain, Tarek Mahmud (1997); Socio-economic factors and women's mobility in rural
Bangladesh. In: Bridges. 1997: 5-6. Society for Intemmationzal Development. Rome, p. 11

Stalker, Peter (1996): Child labour in Bangladesh. UNICEF Bangladesh, Dacca, August 1996,
22 p.

Xiaoyan Liang (1996): Bangladesh: Female Secondary School Assistance. Draft June 11, 1996,
Human Development Department, The World Bank, Washington, 12 p,

Stromguist, Nelly & Boeren, Ad (1993) nussion report

Country Faper Bangladesh. World Summit for Social Development, Copenhagen, Denmark,
March 1995, 90 p.

List of MIS Forms, BRAC, NFPE M1S, December 1995

Skaarel, Lennart, Bourgeois, Edwin & Soderberg, Bengt (1994): Bangladesh : Gender Equity in
Secondary Education. Mission report submitted to the Commission of the European Community.,
Brussels, May 1994,

Ahmed, Manzoor, Cabbott, Colette, et.al, (1993): Primary education for all: learning from the
BRAC experience. Academy for Educational Development (AED), Washimgton, 1993, 128 p.

Bourgeois, Edwin (1993); Bangladesh: Secondary Education Development Project. Report on
the ADB Project Appraisal & EC Project Identification Mission submitted to the Commission of
the European Community, Brussels, 1993,

Aide Mémoire Between Asian Development Bank (Loan Appraisal Mission) and the Government
af Bangladesh for the Secondary Education Development Project. Dhaka, 29 July 1993,

UNICEF: Basic education for hard to reach children. UNICEF Bangladesh, Dacca, 58 p.
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BRAC Education Research Papers

. Chowdhury AMR, Nath SR and Choudhury RK (1999). Enrolment at primary level: gender

difference disappears in Bangladesh. Dhaka: Rescarch and Evaluation Division, BRAC.

Hadi A (1999). Texthook distribution programme of BRAC: problems and issues, Dhaka:
Research and Evaluation Division, BRAC,

Hossain MA and Kalam MA (1999). fmpact of the BRAC education programme on the
adolescents. Dhaka: Rescarch and Evaluation Davision, BRAC.

Hossain MA, Akter § and Kalam MA (1999). Learning achievement of the students afier
completion of grade five from BRAC schools. Dhaka: Research and Evaluation Division,
BRAC,

Kalam MA and Hadi A (1999). An analysis of the situation of communitv schools in
Bangladesh. Dhaka: Research and Evaluation Division. BRAC. (pp. 43)

Khan KA (1999), Analvsis of issues and problems of BRAC pathagars. Dhaka; Research and
Evaluation Dhvision, BRAC.

Khan KA (1999). Assessing the level of cognitive knowledge in English among the teachers
and staff ef BRAC's Nen-Formal Primary Education programme. Dhaka: Research and
Evaluation Division, BRAC.

Khan KA (1999). Determining performance indicators and developing tools for evaluating
BRAC pathagar. Dhaka: Research and Evaluation Division, BRAC,

Nath SR and Chowdhuy AMR (1999), Change in health knowledge of Bangladeshi children:

five years ' experience. Dhaka: Research and Evalvation Division, BRAC. (pp. 21)

Nath SR and Chowdhuy AMR (1999). Level and trend of basic education of children in
Bangladesh: 19931998, Dhaka: Research and Evaluation Division, BRAC. (pp.23)

Sultan S, Khan KA and Imam SR (1999). The effectiveness of teachers training in English of
BRAC schools. Dhaka: Research and Evaluation Division, BRAC.

Ghosh SK (1999). An appraisal of the BRAC's NFPE programme in respect to coverage of
the terminal competencies specified by the government of Bangladesh Dhaka: Research and
Evaluation Diwvision, BRAC. (pp. 41)

Math SR (2000). Basic competencies of the gradudgtes of BRAC s non-formal schoals: levels
and trends from 1995 1o 1999, Dhaka: Research and Evaluation Division, BRAC. (pp. 37)

MNath SR (2000). Continuation of BRAC non-formal school graduates of 1995 in formal
school education. Dhaka: Research and Evaluation Division, BRAC. (pp. 28).

Kalam MA et al (2000). Research-led curriculum development: pilut study on mathematics.
[Dhaka: Research and Evaluation Division, BRAC,



16. Imam ER.H al (2000). Research-led curriculum development: pilet siudy on social studies.
Dhaka: Research and Evaluation Division, BRAC,

17. Kalam MA (2000). An evaluation of primary text materials in terms of the coverage of
graded attainable terminal competencies, Dhaka: Research and Evaluation Division, BRAC,

8. Nath SR, Ghosh SK and Akhter S (2000). Development of instruments o assess the
achtevenenr of nanonal competencies ar the end of primary evele. Dhaka: Research and

Evaluation Dhvision. BRAC,

19. Khan MEA (2000) Assessing operational status of BRAC pathagar. Dhaka: Research and
Evaluation Division, BRAC,

200 Khan MEA (20000, A follow up study of the former teachers of BRAC schools who losi their
Jobs due o shifting of sehoals. Dhaka: Research and Evaluation Division, BRAC,

21. Akter S (2000). Exploring the perception of different stakeholders regarding BRAC pre-
primany schools. Dhaka: Research and Evaluation Division, BRAC.

Shaljamal MM (2000). Causes behind gender differemce in mathematics achievement: an

exploratory study tn BRAC schools [dissertation under BRAC supervision]. Dhaka: Department
of Non-formal Continuing Education, Institute of Education Research, University of Dhaka.

Textbooks for Curriculum Development and Teachers Training

1. Textbooks on Bangla- Grade [Tt V

2. Teacher’s Guudes on Bangla Textbook- Grade Il to V

3. Textbooks on Mathmatics- Grade [Il to V

4. Teacher's Guides on Maths Textbook- Grade I to V

5. Textbooks on Social Studies- Grade 1l to V

6. Teacher's Guide pn Social Studies Textbook- Grade Il to V

7. Textbooks and Teacher’'s Guides on Science- Grade [l to V

8. Textbooks and Teacher's Guides on Englhsh-Grade Il to V

9. Supplementary Reading Matenials (including Value Education)- Grade | to [

V0. Training Programme of TARC- (12 days Basic Training for newly recruited teachers)
11, Lesson Plans of Teachers of the schools observed

12. Checklists on Bangla, English, Maths and Social Studies developed by EDU curriculum

proups to supervise leaching-learning process in the classroom
1 3. Checklists of Supervisors procured at field level
Data, figure on Pre-primary, NFPE and BEOC Teacher Training stating present status

Documents for Continuing Education, UL and APON

1. Three Monthly Momtoring Report (January-March 2001), BEP Monitoring Dept, May 2001
(Bangla)

2. Bi-monthly Monitoning Report (May-June), BEF July 2001, Monitoring Diept, BRAC
(Banpla)



L |

il

BRAC Education Workplan: The Orientation of Regional POs in the Girls Reading Centres,
June 2001 (Bangla)

Teen-age Girls and the Gonokendro Pathagar: Report on the Girl's Sub-Committee
Experiment in Baniajuri, Novemwver 1999-March 2000, BRAC Continuing Education- Lori
Palano, AKFC, April 2000

Level of Knowledge, Attitude and Skills of Adolescent Leaders and Peer Educators: An
Evaluation, BRAC BEP, Nashida Ahmed and Anwara Begum. Apnil 2000

Young Voices Design a Program: The BRAC Experience

BRAC Education Program Project Proposal (Annex A) (UNICEF/APON Project)
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NFPE III Mid-Term Review 2001

ANNEX IV

TERMS OF REFERENCE
NFPE MID-TERM REVIEW: INPUTS TO THE DIALOGUE

Introduction

The Team for the MTR NFPE III consists of Mr. Wim E. Biervliet (team c-ordinator), Mr.
Edwin Bourgeois MrsMomtaz Jahan and Mrs, Hireen Lutfunnessa.
The team has carefully examined the MTR Terms of Reference and has studied the following
key documents: |
1. An Appraisal of the Proposal for BRAC's Education Programmie: Phase 111
2. NFPE Phase III, April 1999-March 2004, Final Version, 29" September 1998 (project
document)
3. Basic Education Programme (BEP), Phase TII, Review 1999-2000
4, BRAC Education Programme, Progress Report, July-December 2000
5. Proposal to the European Commission for Additional Funding for BRAC NFPE Phase
11, June 2001-May 2004
6. World Bank: Project Appraisal Document for a primary Education development
Project (PEDP), March 5, 1998 (Report No: 17271-BD)
7. Education Watch Report: Hope not Complacency,
B. EFA 2000 Assessment: Country Reports, Bangladesh

Through examining these key documents general insights could be obtained with regard to
most of the items 1o be studied with a notable exception for Monitoning & Evaluation
processes, procedures and formats,

As a first very general input to the planned review of the TOR with DC and BRAC on July
29, 2001, the tearn is presenting its first reflections on ways and means of operationalising
the TOR into a Workplan.

This is substantiated through a general multi-pronged approach , five data sheets which when
completed would provide the team with skeleton MTR data with regard to the degree to which
NFPE III objectives have been achieved and planned activities implemented,

The following sheets are pesented:

SHEET I:. MTR COVERAGE

SHEET I1:. STATUS OF NFPE IMPLEMENTATION AT MID-TERM (vis a vis
prodoc outputs)

SHEET III: ACTIVITIES RELATED TO CURRICULUM AND MATERIAL
DEVELOPMENT

SHEET IV: LIST OF ACTIVITIES RELATED TO TRAINING

SHEET V: ACTIVITIES RELATED TO RESEARCH AND EVALUATION

MTRTeam’s input to the dialogue on 1
Terms of Relerence, July 29, 2001.



NFPE 11 Mid-Term Review 2001

I. MTR Terms of Reference
Suggested approach:
The team suggests a multi- pronged approach:

Determine scope and expected outputs related to the TOR items

Revisit Appraisal Recommendations

Revisit LFA

Determine cumulative achievements with regard to key objectives
Identify gaps /constraints in cumulative achievements

Examine studies /documents by RED/EDU

Review proposal to the European Commission

In-depth discussion with Head Office Divisions/Unils

Select field sites (contrasts, e.g. high achievers/low achievers; village, thana, district)
Focused field visit with clear data collection fonmats

Feedback reporting in stakeholder workshop (August 16, 2001)
Collaborative work with BRAC on LFA

Draft report presented to BRAC and Donor Consortium (August 19,2001)
Final report submitted to DLO by 1 September 200]

®« & 4 & ® #®# ® & ® & © ¥ ® ¥
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SHEET I:. MTR COVERAGE

COMPONENTS COVERED (item | REMARKS
o)

NFPE schools

BEOC

ESP

Orade IV and V

Schools [or Hard to Reach Children

Permanent primary schools

Pre-primary

Laboratory Schools

. | Community Schools

Adult Literacy Centres

Craft training in libraries

Initial teacher training

Refresher teacher training

Staff training (local and overseas)

Training of Quality Managers

Master trainer u'aining

Resource teacher trainiug

Tarc training courses

Research and Evaluation

Moniton ng

EDU

Curriculum/leaming materials

CLIP(Chandina Learning Improvement

| project)
IR]

APON

SATs-Learner Assessment

Grade I'V and V primers

Union Libraries

Reading centres

SMCs

MTRTeam's inpul to the dialoguc on
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SHEET I1:. STATUS OF NFPE IMPLEMENTATION AT MID-TERM (vis a vis

prodoc outputs)

COMPONENT/ITEM TARGET ACHIEVEMENT |% Remarks
1. Children reached (60% girls) 2.402.277
Quality improvement in
carriculum/teacher-staff training
2.New teachers trained 29,601
3.Master trainers trained (in each NFPE 400
area?)
4. Teachers in monthly refresher 34000
5. Training days NFPE for teachers in Each teacher
school cycle 100 days
6.Teachers trained on Maths and English 46,979
7. Courses on Primary Education attended | QMs
TARC
Irainers
MTs
RTs
Teachers
Quality Improvement through revision,
development of learning materials and
introduction of new initiatives
8.Revisions in existing subject areas: All existing
activity based enjoyable (2004) subject areas
9 Clip matenals developed and
mainstreamed (2002).
10. IRI matenals revised and mainstreamed
(2001}

11. Supplementary materials for grade IV
and V developed and completed (2001)

12.AV A developed for refresher courses Math

based on MT training (2002) English
Social
Studies
Language

Continuing education expanded catering

to adults of the community as well as

NFPE graduates who have very little

access to literacy materials.

13. New Union Libraries opened by March | 500

20004

14. New Reading Cenlres opened by March | 10,000

2004

15. New members in Union libranes (400 | 500,000

each) and Reading Centres (30 each) by

March 2004

16. Life skill training attended in Reading | 68000

Cenlres by March 2004

MTRTearn's inpul lo the dialogue on 4
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11. Issues to be studied

TOR Item I: Quality checks on Grades I-3 (NFPE & BEQC. Reason for restriction to
Grades 1-3 (emphasis on quality)

The Phase 1Tl programmie presents 2 significant differences from Phase 1 relaled to quality

Creation of an in-house unit for developing pedagogical and evaluative
capacily,

Significant operational changes through a decentralization of quality
management to ficld level.

Revisiting the Appraisal Mission on Quality:

Management decisions for developing quality components:

Increase of educational expertise in curriculum, matenals and training
Decentralisation of expertise to the field

Development of educational research to support innovation
Development of process evaluation to feedback into development
Quality improvement in classroom materials and processes
Community development

Key areas for quality improvement in phase III:

Material development in support of formal textbooks and curriculum

Interactive leaming materials

Training of teachers to support leamning in a flexible and creative way

Trainers with communication, flexible, creative competencies and who understand
children’s learning :

New materials in support of the development of NFPE into grade IV and V
Training of teachers for this expansion

The Classroom
The Curriculum

The Classroom: (Final Terms of Reference Items)

Do the consultants recommend any other activities to improve the quality of child-
centered learning?

Is there a mix of appropriate class groupings (pairs, small groups, whole class)?

The compelencies of the students should be checked in all subjects (i.e., Bengali, math's,
English, social science) in key skills areas such as reading, wniting, numeracy and
comprehension.

The attendance rate in the schools and the girl/boy ratio in the classroom should be looked
at, along with the impact they have on student learning (with a view to improvement, if

necessary).

MTRTeam’s input to the dialogue on 5
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¢)The Curriculum; (final Terms of Reference items)

Does the cwrriculum cover important subject-based competencies?

The ca-curricular component of the curriculum should be evaluated,

Is there any room to improve the curriculum so that it better addresses the target group's
necds?

Examine research siudies:

“Basic Competencies of the Graduates of BRAC's Non-Formal Schools” : Levels and Trends
from 1995 to 1999 by Samir R. Nath,Research Statistician, RED, BRAC

“Continuation of BRAC Non-Formal School Graduates of 1995 in Formal School
Education"Samir K. Nath Research Statistician, RED, BRAC

“An Evaluation of Primary Text Matenals in Terms of the Coverage of Graded Attainable
Terminal Competencies"Md., Abwl Kalam (Staff’ Sociologist, RED) and Sanar K. Ghosh
(Consultant, RED)

. Results of the Standardized Achievemernit Test (SAT) that took Place in January 2000 (RED
responsibility or EDU)

Insights onginating from the leamer achievement test for mathematics developed by EDU in
collaboration with RED.

Assessment of Basic Competencies (ABC test) is a curriculum independent test, It was
designed to provide an estimate of the achievement of basic education, irrespective of
attendance in school and does not provide an assessment on the basis of 53 terminal
competencies expected in five years primary school cycle.

Another outcome indicator is the progression rate from primary to the secondary level.
Compared to primary, the enrolment in secondary schools is a poor 19%; 25% for boys and
13% for girls (Haq and hag, 1998)

Of the 11-12 age children 29.6% satisfied the minimum levels in all four competency areas,
reading, writing, numeracy and life skills. Urban children (48.4%) did significantly better than
rural children (26.5%)

Achievement in terms of literacy (ABC minus life skills) led to a higher proportion (42.5%)
passed. (See: Education Watch: Hope not Complacency)

a) The classroom
Bb) The teachers

b) The Teachers:

* How effective is the teacher-training programme? How effective are the teacher support
mechanisms? (Recommendations lo improve both 1o be made.)

* The teachers’ performance in the classroom should be evaluated, particularly in the
following areas:

¢ Is the teacher using activity-based leaming (as prescribed in the curmeulum)?
*  What 15 the quality of the teacher's interaction with the students”
*  Duoes the teacher cover the curmiculumn adequately?

Revisiting the appraisal mission:
e -Teacher certification

MTRTeam"s input to the dialogue on G
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Is teacher support by way of MTs, BTs and supervisory staff fully in place?

What kind of on-going support to tcachers by way of field staff visits to the classroom is
being provided (what frequency, which approaches). Support to activity-based learning;
classroom interactions, lesson planning. continuous assessment. Role and functioning of
Resource Teachers

Are Teacher Guides and supplementary materials in key subjects being developed and
provided and in how far do these diminish the gap between the government textbook and
previous BEF matenals.

Targets and achievements related to:

New teachers'training;Orientation courses for new teachers; teachers training: for Grade
IV teachers; Refresher Course: all teachers (one day training); Refresher Course (six days
at the end of Grade I)

c) Curriculum

¢) The Curriculum:

¢ Does the curriculum cover important subject-based competencies?

* The co-curricular component of the curnculum should be evaluated.

* Is there any room to improve the curriculum so that it better addresses the target group’s
needs?

d)Head Office-Pedagogical Unit of Education Development Unit

éHHead Office:

* The consultants should undertake discussions with the subject-based Pedagogical Unit of
the Education Development Unit to determine strengths and weaknesses of the PU, and to
make recommendations for improvement.

Basis EDU Organigram and Information Flow model
Revisiting the Appraisal:
« A detailed outline to be provided of training and research support to be provided by
EDU to NFPE and how it enhances Phase III education program.
¢ -Impact a participative pedagogical focus would have on EDUs research approach-
difference with RED
» -integration of research and evaluation by EDU to be spelled oul clearly in the
proposal
L

-Stafhing

-Development Plans vis a vis BRAC curriculum

-BRAC Curmiculum vis a vis NCBT curriculum (convergence between terminal competencies
-Shifts in core group mandates

-Role of EDU in formative curriculum evaluation and moniloring progress

-How Lo substantiale the quality remit

-Pedagogic Unit (EDU) stafT versus Quality Managers,

-Pedagogic Unit versus RED and EDU rescarch unit related 1o pedagogical rcsr:dr-::h
Qutreach towards MTs and BTs (training model)

MTRTeam's input to the dialogue on 7
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-Double MTs

-Competency requirements

-Gaps in competencies/stafl development
-Performance based approaches

MTRTeam's input lo the dislogue on
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SHEET III: Activities related to Curriculum and material Development

ACTIVITIES STATUS REMARKS

Year 1 (April 1999-March 2000)

-CLIP materials developed

=Revisions made related to TRI

-Supplementary materials for Grades IV and
V developed

-AVA developed for refresher course on Math
and English

-CHT curmiculum designed and developed

Year I1 April 2000-March 2001)

CLIP materials to continue

IRI matenals finalised for NFPE
mainstreaming

Health curmiculum revised

Supplementary materials for Grade IV
+| finalised; for Grade V to continue

CHT curriculum finalised

Year I April 2001 to March 2002

CLIP matenals developed for NFPE
mainstream

[R] support function to NFPE mainstream

Supplementary materials for Grade V
finalised

AV materials developed for refresher courses
on language and social studies based on
training of MTs

Additional materials in Social Studies and
math developed

Materials based on life skills developed for
BEQC schools and Reading Centres

Storybooks developed for adolescents issues
such as importance of birth registration
delayed marriage included

AV materials developed to make parents
mieelings more aclive

MTRTeam’s inpul to the dialogue on 9
Terms of Reference, July 29, 2001.




NFPE 1 Mid-Term Review 2001

SHEET IV: List of Activities related to training

Year ]

Training on PRA methodologies for Material
developers, QMs, supervisory stall

Training of RTs for MTs in Social Studies to:
continue

Training of RTs and other staff related to
developing MTs in language to start

Year IT

Course nb Primary Education for Matenal
Developers, QMs, TARC trainers

Training on Assessment Tools developed for
Material developers, QMs, teachers, RTs,
MTs

Training on PRA methods to continue for
supervisory stafl, RTs and teachers

Aspects of GQAL incorporated for teacher
training courses and handed over to NFPE
managerent

Year [T

Courses on primary education developed for
RTs and/or MTs

Training course on assessment toals to
continue for RTs, supervisory staff and
teachers

Training on PRA methods to continue for RTs
and Teachers

Training on New developments related to
teaching of math, language, social studies for
material developers, QMs

Training on supplementary materials provided
o QMs, MTs and RTs

Training adolescents on matenal production,

books, journals for the community

MTRTeam's input to the dizlogue on 10
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e)Monitoring and Evaluation

e}Monitoring and Evaluation:

o  What are the current M&E processes? Are they effective? How are they fed back into the
programme’?’

-

Revisiting the Appraisal Report:
¢ -BRACS plans and efforts regarding improving the quality of monitoring/research
evaluation of pedagogical issues

- Examine monitoring reporis
- Examine monitoning [ormats, procedures, data inputs, standard table formats,
levels of aggregation and disaggregation
=ESP Schools:
e The programme design should be reviewed and evaluated. This should include:

The type and quality of assistance given 1o the other NGOs;,

The NGO selection process;

To what extent these interventions have or have not been successful and why;
Thie sustainability of the programme (e.g., How long should the other NGOs be
assisted? Would they be able continue their activities without BRAC support?)

* In collaboration with BRAC, the expected outcomes and impacts of the programme
should be determined and integrated into the revised LFA. (Please note that, aside from
the number of ESP schools to be in operation during each year, no outcomes are noted in

the current Phase Il LFA.)

“Additionally a large research project on curriculum development is presently in the
analysis stage after piloting and will be scaled up to look at potential areas for quality
curriculum development. The research group in EDU is undertaking this with the
technical assistance of Manchester University and two members of the RED group. The
final report will be available in March 2001.1s the final report available and what are the
mmplications for model of and approaches towards curniculum development,

3 APON and Pre-primary
i 3-1. New Initiatives (only to include APON and Pre-primary):

e For EACH of the three items within this component the programme design and
implementation should be reviewed and evaluated. This review should include:

* Programme rationale and planning (i.e., How and to what extent do these new
initiatives fit into/contribute to the broader objectives of NFPE Phase 117 Are they
relevant for the intended beneliciaries of NFPE [117):

Impact onfadequacy of staff resources, especially at Head Office;

Linkages with other partners;

Expected outcomes and impacts;

Prospects for replication/scaling up;

The monitoring and evaluation process; and

Suggestions/recommendations for future directions and improvement.

& & & & & @
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APON

-Outline of the target group

-Roles and competencies of Adolescent leaders and peer educators

-Effectiveness of cascade training approach opted for (adolescent leader being trained by the
PO; adolescent leader training Peer educators)

-Training of APON leaders for gainful skills

Targets/achievements

Pre-primary

-Actual coverage

-Experience with BRAC graduates as teachers

-Initial experience of influence on dropouts

4. Continuing Education

| +Continuing Education:

¢ The Continuing Education programme design and implementation should be reviewed and
evaluated, including:

¢ The system of operation and supervision of the Union libraries and Reading Centres;

» Expected outcomes and mpacts, including the question of usage (i.e., Are the
libraries/centres primarily bemg used to increase access to literacy materials and
upkeep of literacy skills, or are other activities subsurming this goal? Check usage by
women of reading centres and Union libraries and, if necessary, recommend ways (o
improve their participation. );

« The monitoring and evaluation process; and

* Suggestions/recommendations for future directions and jmprovement, especially with
respect to:

» [ncreasing community participation mn the Union hibraries;

» The effectiveness of the book selection process for both Union libraries and
Reading Centres (i.e., what kand of reading matenals are provided? Are these the
types of matenals that the users find useful/attractive? Is there a good balance of
fiction vs. non-fiction? Etc.); and

¢ The possibility of keeping Reading Centres in operation past the stipulated 3-year
span.

o Inaddition, the following specific issues should be looked at:

e The merit of collaborations with government, life skills trainings and other
mterventions takmg place in the libraries and reading centres; and
* How well the Union library Trusts are working and how sustainahle they are.

Revisiting the Appraisal report:
-Framework for certification

-Status of establishing reading centres and their role in imparting tramning
-Status of establishing Union Libraries and membership growth.

-Role and responsibilities of POs and Area Education Managers (CEs)
Examine the study:

MTRTeam’s inpul to the dialogue on 12
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Assessing Operational Status of BRAC Gonokendra Pathagar (Union Library)"'by Kaisar A,
Khan, Senior Staff Seciologist, RED, BRAC

5Brac Red education Research capacity

5BRAC RED Education Research Capacity:

* Recently completed (i.e., since the beginning of Phase 111) studies undertaken by BRAC
RED should be reviewed to assess the quality of the research, soundness of research
methodology, reliability of data, ete.

# The progress/changes at BRAC since the start of NFPE with regard to pedagogical
research capacity (i.e., research expertise and skills specific to education) should be
evaluated,

»  Stafl resources and capacity of both RED and the EDU Research Team should be
evaluated and recommendations for improvements should be made.

Revisiting the Appraisal Mission;

RED used to be central in research; capacity to produce qualitative research is limited as well
as in process e evaluation, EDU will integrate research and evaluation with the development
of primary education expertise. Need for feedback mechanisms

-Need for focussed quality training in pedagogical research and evaluation for a sufficient
number of people to be able to implement and train at area level

Research capacity building requires:

-Staffing implications at TARC and area level

-Way participatory evaluation will enable quality feedback from grassroots level

Integration of research and evaluation into EDU to be clearly spelled out in the proposal.

MTRTeam’s input to the dialogue on 13
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SHEET V:h;:ﬂvitiu related to research and evaluation

Year I

Evaluation related to training of MTs to
continue '

Effectiveness study of new Social Studies
curmculum

Culturally acceptability and effectiveness of
activity based primers

Math learning outcomes; teacher perception;
relevance to BEOC schools/reading centres

Community perception of BRAC pre-schools

Modalities for BEOC students promoting
birth registration

Parental involvement and functioning of SMC

Year I1

Performance of NFPE students in Grades [V
and V

Cab teachers cope with demands of Grade IV
and V

Perception of MTs by non MTs

Perception of Teachers of MTs

Value education for urban and rural children

Use of co-cumcular activities for subject
teaching

Evaluation of CLE books and materials

Year I

Competency requirements of adolescent girl
Community health workers

Degree of system decentralisation 1n terms of
quality

Impact of QM

Use of assessment competencies by teachers,
RTs and MTs

Role of teachers in enhancing parental
involvement in school management

Involvement of women in cultural activities af
union Libraries

Role of teacher in problem management of
special need adolescents

Approach of teachers to children with
physical/mental handicap

Parental perceptions of school curriculum
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6. Gender dimensions

A crosscutting theme that shall be reviewed is gender equality. Specifically, the
consultants shall assess the extent to which gender equality is promoted in the above
components. Examples of specific questions to address are;

Are girls given equal opportunities to actively participate in the classroom as boys?
Are the teaching tools and the curmculum gender sensitive?

Do the Reading Centres provide an empowering environment for girls?

Does REDVEDU have the skills and capacity to conduct gender sensitive research?

7. Review of new proposal te the European Commission

New LFA, the consultants shall review BRAC"s new proposal to the European Commission
(referred to as the “Fifth Component™) for complementarity with the current Project and make
recommendations on how to integrate it into the LFA

This proposal has according to the MTR team a strong relationship to the emerging GoB
policy framework for primary education as embedded in the Primary Education development
Project (PEDP).

PEDP fosters a comprehensive teacher development program that allows all serving teachers
the opportunity to gain a Certificate in educatio(through PTIs). This certficate will be part of
an accreditation scheme making all these teachers eligible to a salary equal to the
Government base salary All primary schools will be required to implement the national
curriculum -registration/accreditation criteria will be adjusted over the program period to
reflect required teacher qualifications and schools accountability for student and teacher
performance. Registered/accredited NGO schools will receive subventions for teachers based
on schools meeting accreditation criteria Govt will register NGO schools on the basis of no
other schoolb within 2 kilometers, a minimum of 150 strudents and a minimum population of
2000 and the ability to provide a minimum of four teachers.

Within the strategy the roles of TEOs, ATEOs and TRCs (Pilot Thana resource centers) will
change to focus on academic supervision activities and sub-cluster training. They will also
serve as training centres for teachers, head teachers and SMC members, and for IDEAL
project activities.

PEDP in the long run may influence the NFPE program, GOB -BRAC collaboration and
finding quality and poverty niches which may remain or become crucial in BRACs service
provision.

The Proposal to the European Commission for additional support to NFPE [II covers:
Jjustification for the BRAC NFPE programme to remain at the oniginal level of 34000 schools
and 1.1 million students.

-lo effecively targetl drop outs and students that cannot enroll in the government system
-approaches to transfer BRAC knowledge and best practices to the Government

Existing modalities of BRAC goB collaboration:
» With DNFE adult education programme
=  With UNICEF on Hard to Reach children (HTR) i
* Running of Community Schools (commissioned by GOB; BRAC implementing
Agency)

MTRTeam’s inpul to the dialogue on I5
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Pre-schools
e Grade IV and V following the GoB curriculum and NCBT textbooks

The project proposal has a dual approach of maintaining NFPE scope of intervention at the
presnet level and exploring new approaches to GoB-BRAC relationship which may assist
BRAC in future to accommodate a decrease in NFPE with new emerging types of services
aiming at improving quality of interventions at sub-district and school level and actering for
advocacy and providing a resource base to the overall primary scctor in Bangladesh .

This is to be achieved by three sets of activities:

Strengthening the Capacity of existing TRCs through:;

- providing additional staff with a team of 6 plus a monitor

-running workshops with TEOs, ATEOs, UP Chairs, Community leaders, head teachers and
teachers with facilitation by BRAC

-improving training and library materials

-setting up a small IT facility in every TRC with 2 computers and educational CD-ROMs
-Enhancing an adequate relationship between activities at Thana level and the BRACs EDU
. through an increase EDU HO office staff with 5-6 specialists forming a new team called
Support Team

Information and advocacy aimed at MPs, GoB officials and Community leaders(good
governance)

Advocacy to development partners (DPs);to mobilise NGO resources for primary sub-
sector improvement
BRAC proposes:
- to formulate a research workplan(collaborative-user based formats of presnetation)
- workshops based on those studies (based on experiences with Education atch; needs
for Public Expenditure Review in Education) with involvement of internationally
reknowm researchers

In reviewing the BRAC proposal it should be clarified whether this should invelve an
assessment of NGO niches within PEDP.

The MTR in itself does not concentrate on GoB-BRAC relationship and does not cover
specifically existing programs of collaboration such as the Hard to Reach schools and the
Community Schools

WEB/The Hague/25-07-01
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ANNEX V
Schoal Observations (part)

Classroom Obscrvations
Surpur BRAC Schools
Classes - T1L IV & ¥
Teacher: Juytsna Akter
Bovs: 12, Girls - 21

Age: 6/7 - 10/12 vears

The team vasited Surpur BRAC school and observed class 11, The children's age was ranging
from 67 -10, some were twelve also, The subject of the teaching was creative writing. The
students were choosing themes according to their wish.

On the day of the wisit. the attendance was 100% and the teacher. supervisor were present. The
visil was pre-scheduled, _

Classroom environment : The classroom had quite sufficient air and light. The children were
seated in a circle, had space though not much. but enough to do movement required to dance and
group work. The room was quite clean and few wall hangings were there. The basic T/L
equipment - blackboard was there.

Teachers: The teacher appeared quite confident although she was not calling children by name.
She was calling {) But in spite of that good rapport was sensed among teacher and children.
was giving clear instruction, she know what she was to teach. She organized classes when
children worked individually

‘She had lesson plan identifving 3 steps - objectives, T/L methods as of T. guide and assessment
procedures- the short, questions especially. She attended individual child, checked exercise books
on the assignment- creative wniting.

At one point the teacher was requested to give some sums to the children to do based on their
¢lass competencies. Sums were written on the blackboard, The children did those on their
individual slate. While finished teacher did the sums on the blackboard asking children to tell the
mechanism of solving those subtraction and one multiplication. They participated very actively in
the process.

The teacher was interested to let the children solve some mental arithmetic's. These were old
ones, so most of them could do except 1/2 children who might be bewildered by the presence of
VISILOrsS.

The teacher was not found to appreciate the children or praise the children for their good
performance. Moreover, no rebukes ar punishment were seen in the classroom.

Students: 100% were present on the day of visit. They were quite clean and happy Most of them
were confident, were willing to take part in activities. Children enjoyed their learning. They
worked in groups and did individual assignment. All of them participated in daneing and singing
actively and they enjoyed them. They used 'bookish' some kind of artificial language rather than
their spontaneous own dialect while they were answering or instructing the group to do some
achivity.

The written exercises books observed had some mistakes which was not known that they were
corrected later (Bangla & English)

No learning materials other than ext were seen m use,



School Observation

BRAC School Rampur BRAC School
Class I'V'

‘Teacher: Bira Acharya

Boys- 9, Girls -23,

Age range - 8- 12/13 year

Session - Maths.

Classroom Environment: It had sufficient air, light was moderate. quite suflicient space it had to
more around .All the children could sit although a bit crowded . The ¢lassroom was clean and few
charts were there and it had a blackboard.

Teacher & Students: Teacher was teaching maths as regular subject. So the team asked to give
children some multiplications and divisions to do changing the numbers on the blackboard .
Children did them on their slates. After completion, teacher did the sums asking children's help
in doing them. It found all of the children kmow the rules.

Then, the children read from their texts {old lesson) Bangla one by one. Most of them could read
correctly. They were givet:i some words to write -the teacher pronounced, children wrote . Most of
the children could write words with correct spelling except a few, in conjunct letters, found
difficulty. Students were found quite confident, teacher, was a bit less confident

Eye contact, calling by name was not much. The questions asked were monotonous, because
those were from texts they already knew. So they replied in chorus. |

100% children were present and they were clean, happy and confident. While they were working
individually, some helped weak and dependent, so helpmg peers should be training them son
skills, process of doing things, not the studies itself. The children wanted to do dancing and
singing, so the teacher followed their desire and the visitors had and opportunity to see the
glimpse of joyful co-curricular activities.

The 1eacher had lesson plans as of T. guide given to them and both teachers and students had
textbooks and exercise books. The children were enthusiastic to answer questions asked by
teacher. Except textbooks, children were not using any other materials.

Children were cager to read English, so they were given chance to read . They had obvious
difficulty in pronunciation and spelling,



School Observation

BRAC School Etbarpur BRAC School -8
Class V,

Boys- 13, Girls - 19, Age-range 10-12 year
Session - English

Teacher- Saleha Begum

School Environmment : [t was moderately lighted . enough space to move, had sufficient seats
although a bit crowded. The room was clean with i number of wall charts, students drawings and
had a blackboard.

Teacher & Students Performance : Teacher was moderately confident and was not always very
clear about the competencies of English question from the text, she was unable to reply. But she
knows the classroom management through group work. pair work. whole class activities. She
received all teacher trainings. She i1s5.an old teacher:

She was also asked to give some sums changing numbers to children from textbooks on the
blackboard. She did. The children could do the sums she gave,

As the class was terminal, so the team wanted to see what was the level of children's Bangla
language skills. They were given parts of reading from their old lessons and to write five
sentences on "why do they like their school” . They could write well except a number (8-10) who
copied same sentences of their nearby peers. So, sometimes peer help actually turns into copying
only and no help indeed.

But the children were se confident and happy that they were very eager to show their expertise
and capacities, in reading , in writing, n English writing and reading and dancing and singing
especially,

Assessment followed questions of textbooks, T. guides as the teachers were trained on them. So,
in a way, teachers were following what they were taught in T. training,



Classroom observation 6/8/2001
Mathurapur School - 'A' grade

Charmohor, Pabna

Class V

Teacher: Mahbuba Jahan

Boys 14, Girls - 17

Classroom Emvironment: It was moderately hghted and ar was also moderate. Cluldren had seats
but not much room to more freely. They were clean. The classroom had few paper wall hangings
and few charts (creative writing).

Teacher - She was speaking very fast. She 1s a 55C, had Basic tr. refresher’s tr. She is doing 2nd
cyele. No sign of use of blackboard. She was aware of each student's abilities. She was confident
and used songs. dances, rhymes, She had textbooks and t. guides and lesson plan.

Students - The team tested:

Bangla reading - Most of the children read well, enly few had difficulty with conjunct words.
Wntng a letter on spending vacation m grand father's house to a friend.

Found: Too much copying. same event, same sentence, same happenings were found in the letter
wrilten by groups, Nearly 4 types of event with sentence construction were found 1 4 groups.
Maths test: Saral changing numbers. Children could do the sums. it was from their current lesson,
Checked Exercise Khatas : Sentence, spelling had some difficulties, some were very good, but
some had mistakes while copying from books.

* Creative Writing - while asked, children told that they do it copying from books.

So, creative writing , the meaning and teaching of this need attention and care from curr,
specialists.

Assessment - Tests were used mostly from textbooks or lesson plan.

From curr. groups to teachers, they require special training on test making n order to measure
different competencies.



Classroom Observation T/8,2000

Kismat Pratappur BRAC School
Teacher: Arifa Sultana

Boys - 9, Girls - 24, (age - 8-12)
Class TV

Classroom LEnvironmient @ The classroom has similar structure. mir and light were moderate a hittle
it crowded room having litle room to move freely, students had ther own seats, quite clean,
Sorme paper hangings and pieces of creative writing were on the walls. A blackboard was there,
no sign of use . Thev were sitting in circle.

Teacher: She is an SSC and Basic Tr. refresher tr. She had copies of all 1extbooks and teacher
puides. She was doing creative wniting, which children most probably did earlier. She had lesson
plans with her. She i5 an old teacher.

Students - The team checked !

Bangla - 10 write a letter to a friend on the marmage ceremony of her his aunt attended recently.
(4-5 hines).

Findings - * groups of children wrote same thing, in satne language, described same event.

some invited friend Lo attend.

language written was heavily influenced by local dialect.

Spelling , sentence making had mistakes.

Maths test: Dhvision changing numbers. Findings: Children could do the sums, they memornized
number tables very well.

The Team Checked exercise books - (khata).

Findings - similar mistakes - in sentence construction, spelling and influence of local dialect were
found.

Reading from Bangla - 30%-35% had difficulty in reading, pronunciation, pause.

Assesment by Teacher - Ask questions orally answer most of the ime in chorus, sometimes
individually. Writing exercise was to be individual, but helping each other in reading, writing, is
obstructing individual learmer’s learning ability, or the weaker one verv soon become dependent
on stronger one for reading and writing.

Reflections: So grouping, leaders role, sometimes are acting to reduce weaker children's ability to
enhance their qrowth. ,

Moreover, the copying 15 50 common in the school system all over the country that while the
children were given tests, neighbouring high school students parents came around the classroom
and were wying to tell the answers from outside. This has impact on children too.
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ANNEX VI
Field visits to Pabna and Natore

The teams will be split in two sub-teams amanging for meeting the requirements of the terms of
reference at two different Tocations,

They will follow (if possible) a similar methodology and scope of mterviews, observation and
data ¢ollecthon, O course this is subject 1o conditions while in the field which we cannol control,
We can only ty. The TOR and our Comments can be seen as guiding devices (plus expeniences
based on our Conulla field visit). Anyway, all things are fully depending on the degree 10 which
the BRAC representatives in the team Arel Islam and Parvin can gude us and the Regronal
teams ( which proved to be so instrumental in Comilla)

Attermpts will be made to achieve the following:

Getting access to information available at the Office of the Regional Manager at the start of the
visit (mumimum half day in RM/TC office)

The following can be attempted to:

What are the basic processed data available(not raw data bul standard tables) in the RM office{
MIS type of data: enrclment. retention. attendance. drop out. leamning achievement.: completion
and progression to grade 6; training planning and trainmg mmplemented so far in the third phase),
Emphasis on what is available 10 be used rather than creation of new tables,

Meeting with POs of the schools to be visited: Information about schools based on POs
supervision reports (general trends); observation checklist: school grading: village survey
Graduate follow-up checklist; where are the high schools which accommodate many NFP
graduates

Visiting 3 NFPE schools (use class observation format: spply small achievement tests; check
attendance register; check latest leamer assessment in Bangla, Math, Science, social science and
if applicable English). Follow approach and instruments developed by Momtaz Jahan.

The following criteria will be applied in selecting the schools:

By grade: (1 class 3, 1 class 4, | class §) combined with the following critena:

Teacher quality; One school 15 a BT teacher school,

School performance: By preference one school 1o be visited to be-a grade C.

School expenience: By preference two schools visited to be second cycle schools.

Visit 1 pre-primary school (see 2)

ESP schools (meet with ESP PO and be briefed on overall ESP coverage; no, of NGOs,
problems; siopped support ete)Have meeting in ESP NGO office (30 minutes) followed by wvisit
to one ESP school (see 2);

techmcal/fmancial assistance; number of schools covered by BRAC/ESP: other NFP schools
through other NGOs fe_g Proshika, own financing; approaches towards momitonngiPO-BRACs
monmitoning); teacher qualifications and conditions of services

Visit one Umon Library selected | between the teams one sull in the stage of thrust formation;
one already fully operational. Select also bused on msight into possible lormer BRAC students
enrolled.

In interview Tollow approach of Shircen Lutlunessa,



Try to organize small mecting with former BRAC graduates(collect information on number of
former BRAC students by gender and grade: number of BRAC schools dehivering those
secondary education students; stipend girls). Check with alumni record

Visit one Reading Centre( between the teams; one which is still in the formation phase, BEOC
being still operational), the other already formed,

Meeting with TiC, MT, PO/PA. RT, BT. Elaborate on Comilla field experience. Concentrate on
teacher support related to lesson planning (including demonstrations); assessment (continuous,
link between scores and school grading): grouping and slow leamers. At least RTs should also be
mvolved we did not meet them so far. Emphasize, monthly refreshers, supervision reports,
meetings with QMs, MTs): specific responsibilities of the different categories. It is not clear what
specific responsibilities the different categories of staff have and what they are exactly doing,
Observation during basic training of new teachers/ refresher training; again on points stressed in
itemn 7. Follow the Comilla example.
Meeting with RM, QM.



Annex VII



ANNEX VI

BRAC NFPE School Observation guidelines (MTR instrument)
General: |

Check with PO school register on:

Compare entolment this year with enrolment two years ago (class 3 school); three years ago
(class 4 and class 3 schools)

Identify (drop-outs/early school leavers) and ask for reasons
Check on new enroiments, if any

Check attendance register and register actual attendance( by gender)

Ask for POs school supervision report and examine observations made (observation checklist:
reports prepared)

Check availability of results on tests and examinations over the years (SAT, monitoring visits).
Examine results

Has the school 6 windows and 15 it of the required minimum size

Classroom Environment:

Sufficient air & light
Sufficient space to move
Sufficient seats to sit
Clean & attractive
Blackboard

Sealing arrangement: in rows, in groups, in circle

Grouping by gender/age/performance

Attractiveness classroom: charts, drawings(students) at eye level; leaming materials and books
accessible to students and shewmg signs of use

Teachers:

I. Teacher 15 punctual

2, Teacher talks too much
Teacher talks when necessary
Teacher uses pames and activities
Teacher uses own examples and explanations
Teacher works in groups
Teacher works in pairs



Teacher works with whole class

Teacher knows the subject matter / competencies
Teacher is confident

Teacher rebukes/punishes some children
Teacher uses songs /dances/rhymes

Teacher assesses children

Check teacher profile (qualifications, gender. age) and training received during school cyele so
far.

Has teacher a copy of all textbooks and teacher guides

Is the teacher following lesson plan and are lesson plans available of some days before
IT class 4 or 5: existing teacher or new teacher

Use of blackboard and aids

Knows and calls students by name

Uses individual eve contact

Asks students questions

Praises good response; stimulates students

Is aware of achievernent level of students

Allows children to express themselves (patient and considerate)

Students:

80-90 % children are present

Children are clean

Children look happy

Children are confident (80%)

Children enjoy teaching/lesson

Children work in groups

Children work pairs

Children work independently

Children participate in t/]l process

Children do games /activities

Children sing/dance/recite

Children understand concepts/skills/compelencies
Children ask questions

Children reply to questions asked

Children use own words/languages while answerning

Do all students have texthooks , learning materials and writing materials



Do students work together and help each other

Is the atmosphere relaxed and do students look up while answering questions
Do students initiate sctivities (raising hands, asking questions)
Do students answer questions with confidence and in full sentences

Are students engaged in whatever activities going on
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BRAC's Education Programme
As of June - 2001 Anncxure - 8

Set A : School & Learners’ information in phase I

1.1 BEP Coverage as of June 2001

1.2 Schools operating, opening & closing during June 99 - June 2001

1.3 Course completed schools, graduates & admission into formal schools in
phase 111

1.4 Ongoing schools as of June, 2001

1.5 Class wise school & learner as of June, 2001

1.6 Contact hours in NFPE and formal school

Set B: School & Learners’ information 1985 to June, 2001
2.1 Information on schools opened, course completed & ongoing schools
( 1985 to June, 2001 )

2.1 Information about course completed schools, graduates & students
admitted into formal school ( 1998 to June,2001 )

Set C: Teachers' information

3.1 Existing Teachers Qualification
3.2 Teachers drop-out in phase III

Set D : Staff information

4.1 Stalf position as of June, 2001

Graph : Information of dropout students having completed NFPE full eycle &
3 years during January — March, 2001



Annexure-8

BRAC's Education Programme
Table : 1.1: BEP Coverage as of June 2001

No. of No. of Team No.of Thana | WNo. of Thana No. of No. of District
Regional office Office in the country covered by | Districtin the | covered by BEP
BEP country
1 2 k] 4 5 6
12 467 496 * 381 64 64
(76.8%) (100.0%)

* Source : Statishcal Pocket Book of Bangladesh 1988, Bangladesh Bureau of statistics, Statisics Division, Mimstry of
Planning, Government of the peoples Republic of Bangladesh, June 1999,

Final Dreah APFMIS dod



Table: 1.2 : Schools operating, opening & closing during June 99-June 2001

Annaxura-8

Particular School Mo. of Learners
type schoals Boys Girls Total
(%)
NFPE 22322 264178 471428 TA5804
Operaling schools (64.1})
as of June 1599 BEOC 89128 BB5TT 188646 277221
{Camied forward (G6.0)
from Phase I} ESP 2550 18831 56669 76500
(74.0)
Tolal 3000 372584 T16743 1089327
(65.8)
NFPE 10242 115858 1889018 A048TH
(62.0)
¢ |[BEOC 63s1| 50392 113213 172605
3 (65.6)
S ESP 1605 13280 34849 48129
m (72.4)
Tatal 18198 188530 337080 525610
Course complelad
schools in Phase (64.1)
il NFPE 10209 21670 31868
(68.1)
- BEOC 4004 14119 18023
g (74.2)
c |eEspP 10 1 21
- (52.4)
Total 15123 J5809 50532
{70.3)
NFPE B&7B| 101855 180718 282574
Schools opened (64.0)
in phase (Il BECC 5060 48378 104752 153131
(68.4)
ESP 1560 14464 32336 46800
{69.1)
Total 15188 1646098 317807 482505
(85.9)
NFPE 20658 239964 441450 681414
Operating schoals (64.8)
as of June 2001 BEOC 7837 T26E0 166066 238724
(62 .6)
ESP 2505 21005 54145 75150
(72.0)
Total 31000 333629 6651661 995290
(66.5)
Additional NFPE 1266
J000 schoaols
will be openead by BEOC 1734
August 2001
Total 3000

* Per school type (NFPE, BEOC & ESP) graduates + dropguts constilutes tolal of inltial leamers.

Cn



Tabds : 1.1: Courss complelad schools, Graduates & Admission into formal schools in Phese 10

Typs of Mo ol irstial Leamars Graduates Drnpout AITIS RN 0 CIAES webih SOMILSIOn in 10
Senocls Senacd Formal schoat Foml schooly
[ Beys | Gike | Towl | Boys | Gis | Towd | Boys [Giis  [Tomd  |Beys  JGis  [Tol [ e v W o Touwl
NEPE }'ﬁ: 71194 HE'HL 14500 2 LE0EH m?nl THIE4 ilﬂ-ﬁ| “15' TERI2G) FRi45| T4385) 1960aa] FOOWE0 11353 T1ABAST A 200430
. L ws| en| ol aws| s2s| wof sl se2| weo] ova|  e2s] TR Y
m.:! i.:! ml
NFEE |Jh I MI_ g11a7 mﬂl m?ﬂl S4T54 m&f 00| 5353 '?"3' Il'lﬁl'.'ll i g H-HII 19949 83031 12553 4 THY 45 .r i
(Thess yaar) |‘ .','.-IJI ﬂ‘lj’ t'ml .!ul ale 1mt 3.8 652 'H:H| ﬁﬂl L] 'IEIJ-I 24 ms 152 L .1 10
[s 502 o w5
ESP IH 1805 Iﬂm-l .'Hm? Iliﬂl '|ﬂ'.!| J4B40| 48120 mn Lk 2 1mr J4ATO| 4TSET of JIGRT] 10204 A8 o  ATEGT
e aa| 124l wee| 2re] 724 mul 0| s24| 0| arel  r2a| ool o8| 218 7 oo
% -u! o1 98.9]
Jras &35 H?HI 127333 'Ii'lﬂﬂl SR8 11323 1?’!‘“! 4004 14118 IHHI L L] | 100588 753441 L] Sa0m|  TER00| EEDE 288 1535401
o | 338 esa] ool 3aa| ese| voo| zss| 7z ml ws|  sssl wol  0a] ve| arf wmal 0z
[ 50,1 o3| es|
I“ 18188) POIESI| ITIAAR) STEC4?| 1RALM JIT06H 52“1':' 15123 35BO0Y S0002 172587 311373 Im'ﬂ]i 54| 07244 537I0) FIN4E T4 -lm“l]
TOTAL - 352 a4, 7 130 L) G4, Tml 2.7 oA ‘|MI 15,7 3 lm] i 211 111 ara LR '|m|I
. L. a91.2 lll BT




Table: 1.4: On-going Schools _ Annexure- B
As on June 2001

School No of Learners Teachers
Type Schools Boys Girls Total Male Female Total
(%) (%e)
NFPE 20.658 | 239.964 441.450 681.414
(64.8) 715 27.018 27.733
BEOC 7.837 72.660 166.066 238726 (97.4)
(69.5)
ESP 2.505 21.005 54.145 75,150 28 2ATT 2.505
(72.0) (98.9)
Total 31000 333,629 661.661 985.290 743 29.495 30.238
(66.5) (97.5)

“Additional 3000 schoois will be opened in August 2001,




Final Draft BEPMISA.xis

Table : 1.5 : Clasawise school & learmner Annanre-8
As of June, 2001
= NFPE BEOC ESF Total
Schools| Learnars Schools Loarmers Schools |__ Leamers Schooly Learnars
| Boys | Guis(%) | Toil Boys | Girls(%) [ Total Boys | Giis(%) | Tolal [ Boys | Girls(%) | Toll
| 7680 e1z0s| 161.735| 2sze4a0| 44ss| azaae| ezazzlvaaver] 1oro| oavol 2a7sel 32a00] 13.205] 142.9v4| 27e.ear] 410801
(83.9) {88.6) (70.8) {65.0)]
M god 1| 10850 18oms| 2oEae i E . avs| a3oe7| s3] 1ems0]  13m3] a8t u.u‘r}! 44,484
(8419 (13.3) (&T.1
Wi J 5 2 J sose2l eodn| 12330 18370 o40| 7e88| 20532 28.200] 1545 13708| 32mE2] 4EsSTD
{aT.7) (r2.8) (TO.5)
W 7.132| e1.784] 153812] 23%s5ss| . . . . - 5 7.132] B1.744] 153,812 235556
85.3 165.3)
v 4o48| 58385 wesie| w3284 2777| 24281 E1.314] 85585 - = -| 7725 mo.s4s| 168.203] 248.879
185 5) (7.6 (67.8)
Total | 20658 230.064] 441280 eat1.41a]l 7837] 7oeso| iee.oes|23aves]| 2508 21.008| sS4.045] 75150 31.000| 233.620| 661.661( 905200
184.8) (69.8) 72,0 (65.5)]

*{ 888 NFPE schoots opanod during Jan-March 2000, Thaso schools will mavae Bio grade 1l during July=-Sepl 2001, 18 mondhs of classes ane required 1o complate
grade I, Duration of classes ame 8 months aach for gradas -1 and 10 months each for grades 11 1o V.

* 2 Simitarly, 605 BEQC schools wera opaned Jan-March 2000, These schocls will move to phase 1V durdng Oct-Dec 2001. 21 months of classes are required o complete
phasa lil. Duration of clagses ara T months each for phases | o IV and § months for phase V.




Table : 1.6: Contact hours in NFPE and Formal School

NFPE school (Full cycle)

Annexure-§

Class Month Total days Hours per day Total hours
[ 9 190 3.00 570
1 9 190 .00 570
I 10 210 3.50 735
v 10 210 4.00 840
v 10 210 4.00 §40
Total 48 1010 3555
Contact hours
Govt. Formal School®
Year Months Total hours
Ist year 12 months 444 hrs
2™ year 12 months 444 hrs
3" year 12 months 734 hrs
4" year 12 months 734 hrs
5" year 12 months 734 hrs
Total 3090

* Source: Education For All, National Plan of Action, Primary and Mass Education Division, Govermnment of the Peoples
Republic of Bangladesh, 1995, Page-23

Faniel L ENEPRAEY dhuil.
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A -8
Tabie 2.1: Information on schools opened, course completed & ongoing schools
{ 1985 - June, 2001 )
Mo, of schools opeaned & enrolimaent Hn.ulmumphhdmhnﬂ:l-m Ongoing schools & learmaers
School type Mo, Initial Learners Mo, Initial Learners Neo. Initial Learnars
schools Boys Girls Todal achoals Boys Girls Todai schoals Boys Girls Total
NFPE 74228 ™ 813688  1580385| 2404083 51065" | 552719| 1094800| 1847519|23163"' | 260069| 495595 756564
e 66,2 66,3 85,5
BEOC 27250 7| 233524  s96783| 830307| 192507 159153| 427570 Se€v23| BO00 Y|  74371| 189213 243504
Ve 71.9 729 £0.5
Total 101487| 1047212 2187178| 3234300 70324| 711872 1522370 2234242 21163| 335340| 664808| 1000148
% 67,6 68,1 | 66,5
" Including  ESP schools

“ Including 256 Garments worker schools

“including 213
165

“ Including

120

285 Hard to Reach schoois

6 Damestic child labour schools

43

Garmenis worker schools
Hard 1o Reach schools
6 Domestic child labour schools

Garmeants worker schoals
Hard to Reach schools




Table: 2.2: Information about course completed schools, graduates & students admitted into farmal school

(1888 to June' 2001 )

Annaxura-8

Mo, of coursa

Types of Initial Leamars Graduates Students admitted Into formal schools
schooly | Sompleted i ]

schools | Bovs | Gis | Toial | Bovs Girls Total Boys Gils Total
NEPE *1 51065 55271 1094800, 1647519) 527560 1018154 1545714| o430 osaver 1453087
% 395 665! 1m.n| 95,4 9.0 938 §3.7" 94.2 94.0|
BEOC *2 19250| 150153 427570 S586723) 146463) 376848 523311 122299, 295743, 418042
) 271 720 1040 a2.0 H-E‘I-l Af 2 83,5 ?3,5. 799
Tolal 70324 711872 1522370| 2234242| 674023 1395002 2060025  Bt861S,  1254510) 1871120
% 319 681l 1000  s47 916 28 91.5 89.9, 90.4

"1 Inciuding ESF schools,

*2 Including garments worker schools, Hard (o Reach schools & Domestic child ksbour schools.



Annexure-8

Table: 3.1: Qualification of Existing Teachers

As on June 2001
Qualifications |
Below S5C (%) SSC (%) Above SSC (%) Total (%) I
Total 9.626 16752 3,860 30.238* |
(31.8) (55.4) (12.8) (100.0) |

* Some teachers teach in two schools.

Faral Deal PLEPRATS duic



BRAC Education Programme

Additional Upazila/Thana run by ESP

Which already have been included in Thana coverage in BEP

Sl Name of Thana Name of District
No.

I Agail Jhara Barisal
A Muladi Barisal
3, Gourmnadi Barisal
4. Pathorghata Borguna
5, Perojpur Perojpur
6. Nesarabad Perojpur
7 Bauphal Patuakhali
8. Matbaria Pirojpur
9. Mongla Bagerhat
10. Bagerhat Bagerhat
11. Naikangchari Bandarban
12. Doudkandi Comilla
13, Burichang Comilla
14. Boal khali Chittagong
15. Hat Hazari Chittagong
16. Haimchar Chandpur
17. Faridpur Pabna
18. Bhanga Faridpur
19. Sadullapur Gaibandha
20, Ful chari Gaibandha
21. Muksedpur Gopalgonj
22, Bhandaria Perojpur
23. Rajapur Jhalakathi
24, Rupsa Khulna
25. Dumuria Khulna
26. Terokhada Khulna
27. Batiagata Khulna
28. Dighinala Khagrachari
29. Ramgati Laxmipur
30. Kalkini Madaripur
3). Niamathpur Naogaon
32, Atrai Naogaon

Fonsd I alk WEFWEN G



S1 | Name of Thana Name of District
No.

3). Araihazar Narayangonj
34, Hatiya Noakhali
35, Chatkhil Noakhal
6. Durgapur Netrokona
37. Atpara Netrokona
38. Kalia Narail
39, Barkal Rangamati
40, Jakigon) Sylhet
41. Companigonj Sylhet
42. Jagannathpur Sunamgonj
43, Tarash Sirajgonj
44, Shaymnagar Satkhira
45. Kaligon) Satkhira
46, Paikgacha Khulna
47, Chatak Sunamgonj
48, Nagarpur Tangail

Bl L PRART et



Annexure-5

Table : 3.2: Teachers drop out in phase 111

Quarter No of dropout teacher % dropout Existing teacher
June 1999 283 0.8 33513
July 1999 September 1999 608 1.8 33443
October 1999-December 1999 485 1.4 33381
Jan-2000-March 2000 259 09 19939
!4_Lpril 2000-June 2000 522 1.7 0566
July 2000-September 2000 465 1.5 30590
October 2000-December 2000 216 Q0.7 3069
Jan 2001-March 2001 213 0.8 27347
April 200] -June 2001 471 L5 30238

Pl Dnwh BEFME DL
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_Table : 4: Stafl Position i ' |
As of Juna, 2001 . ; i
= HIH_M_ I oM | T A | TIC RPO | PO |
CERy Male_|FemallTotal [Male [Femal{Tolal [Male [Femnal|Tolal [Male |Femal{Tolal [Male [Femal{Total [Male |FemaiTotal |
- School | 27| 5| 32 18 12 3 . - -1 182] 105 87| - - -| 1681 405 Eﬂﬂaﬂf
Programme {15.6) (38.7) (36.6) {19.4) -
Reading : 2 E 3 i E : 2 o < : | 28] 3 32| 24| 1] 38
Cantre (94) {31.4)
Untian - - - - 4 10 -1 10] - - - - 78] 18] w2
Library 0.0} 9 _ {17.4) i
; Tolal 27| 5| a3zl e 2} m| w0 - ml 182] 105| 287 29| 3| 32| 1781] 432] 2213
{15.5} {38.7) {0.0) {36.5)| {9.4) {19.5}
o | [ & st
i j 4] } e o
i AT Monor Kishon Supervisor Total B I e
7 Male |Femal{Total [Male |F Total [Male |FemaliTotal |Male |F Total | S Sk A,
T | Senool 25| 146[ 71l 200 3] 23] - -[ -} 1954] &78| 2630 , 5 -
Programime 854} (13.0) {25.7)| . i
Reading 499| 499 3 3] 568| |
Cenire 100.0 J{806)] | H i
Unsan - - - - - - - - B6] 18] 102 i |
Lifarany {15.7)
Total 25 148 171 20 3] 23 -| 484 498 2093] 1205 azﬁul s o
(85.4) (13.0) {100] {36.5) i '

Fage 1




BRAC Education Programme
Informations of dropout students [ NFPE )

Dala 28 05:2001 _
Region |  Class Tomr T 01 0z ] 03 | 0a | 05| 06 u?muﬁﬂ;m“:u 11 12 13 14 15 | 18 [ 17
Baoy aTah 461 234 IV an 'IE’ 24 4B0) <460 Ell-El 125| El'ﬂl 3082 40 ar Ak -lElr ...H
% ga3l 342| 4.11] 481] 024] 038] 72| sos| 3me| 185 400] 4ses|l Boi]  144] 08 073 03 -
Vv Girt I 15135’ 947 15411192 JDHI _-Il:l _EE _B_E_:!l _EE. _3_1: it EHI __25 tasni aomE| 6175 1] 124 _;:I
% g28] 200l 722| 280 D28| o44] s8] 44s| s537] 1m0 ooa7] 1220 s50] 4080] 193] 082 0
Tokal 1 Z1i8al 14048 BAS] 1355 TS i} 93 1443 1143] 10600 412 Fat 40947 1538 62T 215 1713 T4
- % G544 313] 626] 120 026) 041 6650 522 48]l 188) 138 2as0)  vod| 2867 0098 079 0.M
Boy ] 044 160 1| 48| 102 3| 14 18B] 1M ) 41 B2 834 181 8 T w4 0§
% 73| opal 23s] a00| 015] os8| o20) e37] el 201] et <080 eS| 137] 132] 2.15) O.M
w |G ] s538f 28| 23 o3| 7ol s 26| 2r9| oa| 2% e 8| 3rs| el s s7| 5@l 10
% 7.69) os1] 383) 2.79| 083| 092 984) 341 79| o028] 1333 772 3psa| 200 208 038
T | asre| ara|  ar| sms| ea| 2| a0 asr] 2re| 48] 120] ea| 12z|  aco| as|  ma| 03] 15
% 778 084] 308 371 043] os2| 857 572 vaa| 24el 18al eme] m20| 19as] 7 211] D
Boy | 8789 621 249 25| 413] 19| 38| 28| 040 wa| 18| 32| 3os| 72 1250 T ey 2
% 707 283) 370| 470| 077| 043] 7e0| 78| 34| 189 401| 4458 mp0| 142) 0481 1.06] 030
Grand total + |7 | 7970|1165 477 11e5| 4730 58| 92| 1247) 7e2| iwez| 38| 33| 2238 1217 TOOA|  228| 183 63
% g.48| 2. 032| 051 691 435| 591 204) 008) 1245) E77| 3949 127) 102 0
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BRAC's Education Programme
Informations of dropout students (NFPE)
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BRAC's Education Programme
informations of dropout students having completed NFPE full cycle & 3 ysars during January - March, 2001
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ANNEX IX

Status Remarks on Activity Plans by Components prepared by BRAC BEP

for the MTR
SHEET II1: Activities related to Curriculum and maierial Development

ACTIVITIES STATUS REMARKS

Year I (April 1999-March 2000)

CLIP materials developed CLIP materials are developed. Bangla and Social Science has been
manstreamed in grade IV, The CLIP methodologies have been used to
develop grade 5 book. But experience indicates demand for development of
child centred matenals.

Revisions made related to IR] TRI was not being done. Importance was given to developing materials

involving teachers. Teachers were not actively involved in IRI. Currently the
programme is focussing on traditional curnculum such as primers, workbooks
etc. The programme 15 considering that an intervention hike IRI it will be
useful once all the competencies in reading, writing, comprehension in
English have been achieved.

Supplementary materials for Grades

Supplementary materials for grade 4 in Bangla, Math and English have been

IV and V developed developed. Supplementary materials for Math grade 5, English grade 5 draft
have been developed.

AV A developed for refresher course | Not done.

on Math and English

CHT curriculum designed and
developed

Integrated with all Ethnic Minorities. A workshop was held to create
awareness among staff to understand different ethnie cultures and also to
develop a better understanding as 1o how 1o interact and socialize with ethnic
teachers and students,

Year II April 2000-March 2001

CLIP materials to continue

Bangla and Social Science has been mainstreamed in grade 4, Social Science
in grade 5, English in grade 2 and supplementary materials in formal schools.

IRI matenals finalised for NFPE

mainstreaming

IR] was not being done. Importance was given to developing matenals
involving teachers. Teachers were niot involved n IR1. Currently the
programme 15 focussing on traditional curmculum. Such as primers,
workbooks etc. The programme is considenng that from [RI 1t will be
benefited after achieving all the compelencies in reading. writing,
comprehension in English.

Health curmculum revised

Health curmiculum has been integrated with APON curniculum. APON has
developed 20 books. 10 health related books have been developed.

Supplementary materials for Grade [V
finalised; for Grade V to continue

Supplementary materials for Math grade 5, English grade 5 draft have been
developed. Social Studies grade 4 1s being developed.

CHT curriculum finalised

Integrated with Cultural Integration of Ethnic Minorities.

+ Stories of different ethnic cultures is being collecied and pathered to
develop storybooks,

+ Workshops on child writers are being held with different ethnic children,
where potential child writers are being identified, whose stories will be
gathered and developed as storybooks.

+ Storybooks will be developed on ethnic women's 1ssues which will be
used in schools (grades 4 & 5), Reading Centres, Union Libraries etg,

¢ A book on successful ethnic personalities in different areas (e.g.
handicrafts, educationists, singers ctc) will be developed.




Year 11T April 2001 to March 2002

CLIP matenals developed for NFPE
mainstream

Bangla and Social Science has been mainstreamed in grade 4, Social Science
in grade 5, English in grade 2 and supplementary materials in formal schools.

IRI support function to NFPE
mainstream

Not being done.

Supplementary materials for Grade V
finalised

Supplementary materials for Math grade 5. English grade 5 have been
developed.

AV matenals developed for refresher
courses on language and social studies

A TARC based subject core group trainers is in the process of development
and staff training will continue. S1aff development package has been resigned

based on trainmg of MTs based on expenence on staff training,
Additional materials in Social Studies | Additional matenals for Maths have been done and Social Studies for grade 4
and math developed are in a draft form. The additional matenals were developed 1o practice

different concepts of Math. The govt. primer of Social studies is complex.
Thus a new and simpler version is in the process of development. so that
learners can easily understand concepts of Science and Social Studies,

Matenals based on life skalls

APON materials for reading centre have been developed and for BEOC

issues such as importance of birth
registration delayed mamage included

developed for BEOC schools and possibilities are being discussed.
Reading Centres
Storybooks developed for adolescents | This has been done through APON. APON focuses on reproductive health

aspects related to carly marriage.

AV matenals developed to make
parents meetings more active

Mot being done.




SHEET IV: List of Activities related to training

Year I

Training on PRA methodologies for
Material developers, QMs, supervisory
staff

PRA methodologies are yet 1o be explored.

Training of RTs for MTs in Social Studies | Social Studies- 50

to continue

Training of RTs and other staff related to | Bangla- 19

developing MTs in language to start English- 10

Year Il

Course on Primary Education for Material | Has not been conducted as yet

Developers, QMs, TARC trainers

Training on Assessment Tools developed
for Material developers. QMs. teachers,
RTs, MTs

An introductory workshop on assessment was provided to EDU
research group. One cluster (consisting of § QMs, 18 MTs) was
alzo provided with this workshop. This was facilitated by Professor
William Gibbs from Leeds University. The process with working
with the consultant will continue until finalization of assessment
tools.

Training on PRA methods to continue for
supervisory staff, RTs and teachers

Yet to be explored.

Aspects of GQAL incorporated for teacher
traming courses and handed over to NFPE

management

A component of GQAL, gender has been included in the Basic
Training of teachers where they are introduced with gender. In
teachers refreshers apart from all the subjects a discussion on
gender 15 being held. Gender has also been included in all the
modules of staff trainings (e.g. OMC {1 & 2), DMC).

Year i1l

Courses on primary education developed
for RTs and/or MTs

Mot done.

Training course on assessment tools to
continue for RTs, supervisory staff and
teachers

The process with working with the consultant will continue until
finalization of assessment tools. Therefore, training course on
assessment toals for all QMs and EDU staff will be developed once
the entire leamner assessment system has been finalized.

Tramming on PRA methods to continue for
RTs and Teachers

Yet to be done.

Traming on New developments related to
teaching of math, language, social studies
for material developers, QMs

Workshop with QMs in Math, English was held. 3 VSOs are
working in English, Ethnic Minority and Formal schools.

Training on supplementary materials
provided to QMs, MTs and RTs

Workshop with QMs was held in English and Maths on
supplementary materials of grades 4 & §.

Training adolescents on material
production, books, journals for the
community

Adolescent girls (APON) have been trained in journalism. Those
who have been trained are being mvolved in cluster based journal

development for adolescents.




SHEET V: Activities Related to Research and Evaluation

Year I

Evaluation related to training of MTs 1o continue

MT roles i refreshers were assessed in "Research-led curriculum
Development” an on-going research study.

MTs are efficient in Lesson Presentation and methodologies

They have enough subject based in-depth knowledge

A gap was also identified in MTs, co-ordmation in different subject
based MTs; time management in refreshers.

Effectiveness study of new Social Studies
curriculum

"Developing methodology for curmiculum evaluation: A pilot study
on Social Studies” was done in grade 2. It was being done to develop
a methodology to assess learners' knowledge, appropriateness of
content, context and methodology for teaching. The study revealed
that the achievement test and interviews with learners were useful,
the interviews with teachers and group discussions with stafl gave
insights of their perception on the subject.

Culturally acceptability and effectiveness of
activity based primers.

Not done.

Math learning outcomes; teacher perception,;
relevance'lo BEOC schools/reading centres

A research study on Math leaming outcome in grade 4 NFPE schools

was found to be more important, This was based on grade 4 schools

who were following BRAC books. A test with learners was held
where it was found that 89.90 children passed. During discussion
with teachers it was found that teachers teach the concepts, but due to
lack of practice many teachers had not been able to consolidate these
concepts. These concepts are thoroughly covered in teachers’
tefreshers.

Community perception of BRAC pre-schools

Done. The study was conducted through data collection focussing
group discussions, informal discussions, classroom observations etc,
It was found out that the all the respondents expressed a positive view
on pre-primary education.

Modalities for BEOC students promoting birth

This study was found to be not relevant and it has been included with

registration APON requirements.
Parental involvement and functioning of SMC | Not done.
Year Il

Performance of NFPE students in Grades IV and
Y

Recently a research study was being done by "Education Watch" on
govt. schools and NFPE (BRAC and other NGOs) schools, which
indicates that although the performance of NFPE students was best

however overall achievement levels related to competencies is low.

Can teachers cope with demands of Grade I'V
and V

Going an.

Perception of MTs by non MTs

Not done.

Perception of Teachers of MTs

‘This has been partly assessed through "Decentralization of trainmng”
which is in the process of finalization. It was found out that the
teachers are now confident enough to teach m the classroom as they
have assistance from different subject-based MTs. Whenever they
find any difficulties in subjects they get a chance 1o share it with MTs
in refreshers.

Value education for urban and rural children Not done.
Lise of co-curricular activities for subject Not done.
eaching

Evaluation of CLE books and materials Not done,




Year IIT

Competency requirements of adolescent girl
Community health workers

Has been shifted considering APON requirements.

Degree of system decentralisation in terms of
quality

Not done.

Impact of QM

This has been partly assessed through "Decentralization of traimng”
which is in the process of finalizalion. QMs are capable enough to
identify pedagogical gaps in the fields and can ammange and conduct
need-based trainmygs and workshops with teachers and staff. They
are playing a vital role in staff development through formal and
mnformal discussions. Different core-group QMs are attached with
EDU members in developing materials (identifying the gapsin

books., feedback).
Use of assessment competencies by teachers, Not done,
RTsand MTs
Role of teachers in enhancing parental Not done.
involvement in school management
Involvement of women in cultural activities of | Not done.
union Libraries
Role of teacher in problem management of Not done,
special need adolescents
Approach of teachers to children with Mot done.
physical/mental handicap
Parental perceptions of school curnculum Mot done.
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ANNEX X

BRAC Education Programme, MIS

List of Forms and Tables

List of Forms

51 Name of Form Form #
No,

Survey on boys/girls (8-10 yrs) 17N
Survey on boys/girls (7-10 yrs) Urban 1/N-U
Survey on older boys/girls (11-16 vrs) 1k
Possible list of teachers 02
List of schools house 03
Selected learners list (8-10 yrs) 4/N
Selected learners of kishore-kishoree school 4/k
Selected teachers bio-data 03
Budget for extension/development of school house-199....... 06
Interim budpet for school house development/extension 07
Village committee 08
Received for rent of school house 09
Weekly school visit report 10
Monthly school visit report 11
Monthly parents meeting 12
Weekly action plan 13
School opening date* 15
Monthly honorarium of teachers 16
Information of course completed learners * 21
Monthly report on teachers * 22
Monthly report on schools* 23
Monthly reports on staff™ 25
Information of course completed school * 45

* The above forms are used n the NFPE field offices to send reports regularly to Head office.




BRAC Education Pgoramme, MIS

List of Tables

As of March 2001
b | Particular
.

Programme out put : 1985-2001 (School opening & learmner with cumulative)

l

P Completung schools & total Graduates by year (Cumulative)

i Programme out put :Dec’92- March. 2001 (NFPE Fund)

4 Programme out put : 1985-2001 (School opening & leamer)

5 Completing schools & total Graduates by year

6 Class wise on- going schools, as of March 0]

7 Number of Gender Split of Student (NFPE fund) , As of March 2001 (Appendix-1.3)
& On-going schools in urban cities, As of March 01

9 Year wise on-going schools, As of March 01

10 | Year wise closing schedule in Urban areas :1992-2001

11 School @ (As of March 01)
12 Year wise school opend & enrollment

13 Cumulative school programme up to 2001

14 Fund wise Teachers state ments , As of March 01

15 Drop oul of teachers (NFPE fund) | As of March 01

16 Existing teachers (NFPE fund) , As of March 01

17 BRACs Education Programme, At a glance As of March 01

18 BRACSs Schools at a glance At a glance, As of March 0]

19 School opening schedule (NFPE fund) , As of March 01 (Phase wise)

20 Leamers : (As of March 01)

21 Year wise course completed schools & graduates (by sex)

22 Year wise course completed schools, graduates & admitted (in to formal schools)
23 Drop out programme (NFPE fund) , As of March 01 (Appendix-1.5)

24 Teachers drop out Jan- March 2001

25 Year wise existing schools(Excluding Garment, HTR. & DCL schools)

26 Year wise existing schools(including Garment, HTR & DCL schools)

a7 Teachers recruited & dropout : 1985-2001

28 Year wise completion rate, drop out rate & rate of entering formal schools
29 | Year wise ESP schools (On going)

0 At a glance in four urban area , As of March 01

31 Year wise opening school in four urban area , As of March 01

32 On going schools & leamners in four urban area |, As of March 01

33 Year wise course completing schools graduates & admission 1n to formal schools in four urban

areas, As of March 01

i4 Year wise School vpend & enrollement

35 Year wise graduates

36 Staff postion (NFPE fund) , As of March 01{Appendix-1.4)

37 Staffl postion , As of March 01

38 Year & fund wise Course completed schools (Excluding grament & HTR schools)
39 NFPE programme at glance in Divitional urban cities, As of March {11

4() Y ear wise Programme mcrease From 1985- 2001
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10.

11,

12.

13.

Education Research completed by RED during 1999 - 2000

Chowdhury AMR, Nath SR and Choudhury RK (199%). Enrolment at primary level:
gender difference disappears in Bangladesh. Dhaka: Research and Evaluation Divasion,
BRAC.

Hadi A {1999). Textbook distribution programme of BRAC: problems and 1ssues. Dhaka:
Rescarch and Evaluation Bivision, BRAC,

Hossain MA and Kalam MA (1999). Impact of the BRAC education programme on the
adolescents. Dhaka: Research and Evaluation Division, BRAC,

Hossain MA, Akter S and Kalam MA (1999). Learmning achievement of the students after
completion of grade five from BRAC schools. Dhaka: Research and Evaluation Division,
BRAC.

Kalam MA and Hadi A (1999). An analysis of the situation of community schools
Bangladesh. Dhaka: Research and Evaluation Division, BRAC. (pp. 43)

Khan KA (1999). Analysis of issues and problems of BRAC pathagars. Dhaka: Research
and Evaluation Division, BRAC.,

Khan KA (1999). Assessing the level of cognitive knowledge in English among the
teachers and staff of BRAC's Non-Formal Primary Education programme, Dhaka:
Rescarch and Evaluation Division, BRAC,

Khan KA (1999). Determuning performance indicators and developing tools for
evaluating BRAC pathagar. Dhaka: Research and Evaluation Division, BRAC.

Nath SR and Chowdhuy AMR (1999). Change in health knowledge of Bangladeshi
children: five years' experience. Dhaka: Research and Evaluation Division, BRAC. (pp.
21)

Nath SR and Chowdhuy AMR (1999), Level and trend of basic education of children in
Bangladesh: 1993-1998. Dhaka: Research and Evaluation Division, BRAC. (pp. 23)

Sultan §, Khan KA and Imam SR (19%99). The effectiveness of teachers training in
English of BRAC schools. Dhaka: Research and Evaluation Division, BRAC,

Ghosh SK (1999). An appraisal of the BRAC's NFPE programme in respect 1o coverage

of the terminal competencies specified by the government of Bangladesh. Dhaka:
Research and Evaluation Division, BRAC. (pp. 41)

Nath SR (2000). Basic competencies of the graduates of BRAC's non-formal schools:
levels and trends from 1995 to 1999, Dhaka: Rescarch and Evaluation Division, BRAC.

(pp. 37)



14, Hn&; SR (2000}, Continuation of BRAC non-formal school graduates of 1995 in formal
school education. Dhaka: Research and Evaluation Division, BRAC. (pp. 28).

15. Kalam MA et al (2000}, Research-led curriculumt development: pilot study on
mathematics. Dhaka: Research and Evaluation Division, BRAC,

16. Imam SR et al (2000). Rescarch-led curriculum development: pilot study on social
studies, Dhaka; Research and Evaluation Division, BRAC.

17. Kalam MA (2000). An evaluation of primary text materials in terms of the coverage of
graded attainable terminal competencies. Dhaka: Research and Ewvaluation Divasion.
BRAC,

18. Nath SR, Ghosh SK and Akhter 5§ (2000). Development of instruments to assess the
achievement of national competencies at the end of primary cycle. Dhaka: Research and
Evaluation Division, BRAC.

19. Khan MKA (2000). Assessing operational status of BRAC pathagar. Dhaka: Research
and Evaluation Division, BRAC,

20, Khan MEKA (2000). A follow up study of the former teachers of BRAC schools who lost
their jobs due to shifting of schools. Dhaka: Research and Evaluation Division, BRAC.

21. Akter 3 (2000). Exploring the perception of different stakeholders regarding BRAC pre-
primary schools. Dhaka: Research and Evaluation Division, BRAC,

Work done under RED supervision

1. Shahjamal MM (2000). Causes behind gender difference in mathematics achievement: an
exploratory study in BRAC schools [dissertation], Dhaka: Department of Nen-formal
Continuing Education, Institute of Education Research, University of Dhaka.



BRAC RED Education Research Plan 2001

+ BEP salT

S1 | Topic Research team Duration
no.
1 Evaluation of curmiculum towards a research led curmiculum | MA Kalam, Kabir T | Oet. 00 - Apr,
development: two studies on mathematics and social Islam, MA Bareque. | 01
studies SM Ashrafuzzaman,
V Howlader, &
Rubana A froz
2 Social and economic impact of BEP SR Nath & Dec. 00 - Sep.
M Aliaf Hossain Dl
k! Case studies on classroom situation at primary level M Altaf Hossain Apr. 00 — Apr.
0}
4 Education watch 2000: Students leaming achievement at SR Nath & Sep. 00 — June
the end of grade V AMR Chowdhury 01
5 Education watch 2001: internal efficiency of primary SR Nath & June — Nov. 01
education AMR Chowdhury
6 Revision of SAT according to current cumiculum of BEOC | SR Nath, Apr. — Aug. 0]
. Md. Shahjamal
+ BEP staff
7 Development of a Standardised Achievemnent Test (SAT) SR Nath Sep. 02 — Jan,
for NFPE students completing grade V Md. Shahjamal 03
+ BEP stafl
B A comparative study of learning achievement of the SR Nath Dec. 01 — Feb,
students of NFPE and government schools at the end of 02
grade V
9 Assessment of basic competencies (ABC): a comparative | SR Nath Cct. 01 —Jan. 02
study of grade IIl and V
10 | Enrolment of children in BRAC schools: process, priority | Kaisar A Khan & Nov 01 —Feb.
and socio-economic differentials M Altaf Hossain 02
11 | BRAC graduates in Madrassas: perception, mobility ete. Kaisar A Khan Apr. —July 01
12 | Community perception about the community schools MA Kalam Sep. — Dec, 01
operated by BRAC
13 | Workload of the NFPE teachers of grade IV and V Shaheen Akter + Apr. — July 01
BEP
|4 | How do the teachers of grade IV and V accommodate with | Shaheen Akter + Aug. — Nov, 01
too many subjects during monthly refreshers training? BEP
15 | Teachers’ interaction with the students: does it vary with Yet to be decided
the vanation in sex ratio of the students?
16 | An assessmen! of group work in the NFPE classrooms M Alwaf Hossain July — Oct. 0]
17 | Time distnibution in different activities regarding teaching | MM Shahjamal July 01 — Oct.
and learning in BRAC schools SR Natrh + BEP 01
18 | How does BRAC staff deal with the students' of ethmie Yet to be decided
minority community?
19 | Transfer of NFPE students lo formal secondary schools: MA Kalam May — Aug. 01
process, constrains determinants and continuation + BEP staff
20 | Discontinuation of leamers from urban NFPE schools: Yel to be decided
causes and variation
21 | A study on contimuing education Kaisar A Khan Aug —Oct. 0]
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ANNEX XII

roup: lificati and experience

This group includes people developing curricula of different subjects for BEP schools,

Working group: Bangla

Name: Farida Yasmin

Designation: Material Developer

Educational Qualification: Bachelor of Arts (Pass-course)

Date of joining BEP (Field): June 1991

Date of joining Head Office: February 2001

Job Description: Developing materials for Bangla, Field visits for School Supervision,
Conducting training, Refreshers training follow-up, Monitoring report analysis,

Traiming received in BRAC; Pre-Service traiming, Staff Development training, Basic Training on
NFPE, TOT training, Subject based traiming, Master trainer training, Gender Analvsis and
awareness course, Development Management Course.

Working group: Bangla

Name: Subraata Roy Chowdhury

Designation: Material Developer

Educational Qualification: Masters of Science (Zoology)

Date of joining BEP (Field): February 1991

Date of joining Head Office: May 2000

Job Description: Developing materials for Bangla, Field visits for School Supervision,
Conducting training, Refreshers training follow-up, Monitoring report analysis,

Training received in BRAC: Staff Development training, Basic Training on NFPE, TOT
training, Organization Development training, Development Management Course.

Working group: English

Name: Trishna Sarcar, Team Leader

Designation: Material Developer

Educational Qualification: Masters in Education

Date of joining BEP (Field): N/A ?

Date of joining Head Office: August, 1998, Before joining BRAC worked as a teacher during
study (2 semesters 1996, 1997),

Job Description: Developing materials for English, Field visits for School Supervision,
Conducting training and workshops with QMs and TARC trainers, Refreshers training
follow-up, QM Liaison (Curriculum group)

Others: Writing Progress Reports, Work-plans & Donor Liaison

Training received in BRAC: "AY script writing", Esta de Fossad from John Hopkins
University, USA for 6 days, "Research-led curriculum development”, Prof. Julie Davies,
Manchester University for 2 weeks, for 2 weeks, "Study tour", Partner Linkage
Programme of Novib, The Netherlands, 2 weeks

Working group: English

Name: Sadia Salam Haliz

Designation: Matenal Developer

Educational Qualification: Masters of Arts (Enghsh Literature)




Date of joining BEP (Field): N/A

Date of joining Head Office: April 1999, Before joining BRAC worked as a teacher from April,
1997 i

Job Description: Developing materials for English, Field visits for School Supervision,
Conducting training and workshops with QMs and TARC trainers, Refreshers training
follow-up

Others: Writing Progress Reports, Work-plans & Donor Lialson

Training received in BRAC: "Wnting for Professionals”, British Council, 11 days
"Research-led curriculum development"”, Prof. Julie Davies, from Manchester Umiversity for 2
weeks, "Equity in the ¢lassroom”. Deborah Llewellyn, USAID for 6 davs

Working group: English

MName: Md. Rezaul Majid

Designation: Quality Manager

Educational Qualification: Masters of Science (Botany)

Date of joining BEP (Field): December 1992

Date of joining Head Office: March 2001

Job Description: Developing materials for English, Field visits for School Supervision,
Conducting training and workshops with other QMs and TARC trainers, Refreshers
training fellow-up, Monitoring report analvsis

Tramning received in BRAC: Pre-Service traiming, Basic Training on NFPE, OMC training, TOT
training, Subject training, MT training, GQAL training, Development Management Course,
BRAC Values and Cultures training.

Working gronp: Mathematics

Name: Afroza Sultana, Team Leader

Designation: Senior Material Development Specialist

Educational Qualification: Masters of Science (Mathematics)

Date of joining BEP (Field): N/A

Date of joiming Head Office: May 1998

Job Description: Developing matenals for Math, Field visits for School Supervision, Conducting
training and workshops with other QMs and TARC trainers, Refreshers training follow-up,
Monitoring report analysis.

Training received in BRAC: Received tramming from consultant, Professor William Gibbs from
Leeds University, UK on Math curriculum development, "AV script writing", Esla de Fossad
from John Hopkins University, USA for 6 days, "Research- study tour” to India, training on
"Research-led curriculum development”, for 2 weeks

Working group: Mathematics

Name: Jahapara Begum

Designation: Material Developer

Educational Qualification: Masters of Arts (Bengali)

Date of joining BEFP (Field): July 1990

Date of joining Head Office: June 1997

Job Description: Developing matenals for Math, Field wisits for School Supervision, Conducting
training and workshops with other QMs and TARC trainers, Refreshers training follow-up,
Monitoring reports analysis.




Training received in BRAC: Pre-Service training, Basic Training on NFPE, Staff Development
training, TOT training, Development Management Course and Gender analysis and awareness
course, Course on Material Development, University of Leeds, UK, for 3 months, English
Language Course at Harrogate Language Academy, UK, for 1 month, English Language Course
in British Council, 6 months, Received training from consultant, Professor William Gibbs from
Leeds University, UK on Math curmiculum development.

Working group: Mathematics

Name: Romena Akhter

Designation: Programme Organizer

Educanonal Qualification: Masters of Science (Botany)

Date of joining BEP (Field): August 1997

Date of joming Head Office: July 2001

Job Description: Developing matenals for Math, Field visits for School Supervision, Refreshers
training follow-up, Monitoring reports analysis.

Training received in BRAC: Pre-Service training, Basic Training on NFPE, Operational
Management Course 1 and OMC 2 training, MT training, GQAL training, Development
Management Course, BRAC Values and Cultures training, Pre-pnmary training.

Working group: Social Studies (Grades 1-3)

Name; Zeeshan H. Rahman, Team Leader and Coordinator Curriculum group

Designation: Senior Matenial Development Specialist

Educational Qualification: Master of Social Science (Public Administration)

Date of joining BEP (Field): N/A

Date of joining Head Office: Apnl 1994

Job Description: Coordinating curriculum group, Maintaiming liaison between QMs and
curriculum group, Developing materials for Social Studies, Field visits for School Supervision,
Refreshers training follow-up, Monitoring reports analysis.

Training received in BRAC: Attended a seminar on "Gender in Schools” Sussex, UK, training on
"research” in Delhi, "Equity in the classroom", Deborah Llewellyn, USAID for 6 days

Working group: Social Studies (Grades 1-3)

Name: Rabeya Khatun

Designation: Material Developer

Educational Qualification: Bachelor in Science (Pass-course)

Date of joining BEP (Field): March 1992

Date of joiming Head Office: February 2001

Job Description: Developing matenals for Social Studies, Field wisits for School Supervision,
Refreshers tramming follow-up, Monitoning reports analysis.

Training received in BRAC: Basic Training on NFPE, TOT treiming, 5taff Development training,
Organizational Development tramning, MT training, Course on Certificate in Education for
Special Education (handicap) at Savar (CRP).

Working group: Social Studies (Grades 1-3)

Name: Sultana Nasrin Begum

Designation: Material Developer

Educational Qualification: Bachelor of Arts (Pass-course)

Date of joining BEP (Field): August 1990

Date of joining Head Office; 1996




Job Description: Developing matenials for Social Studies, Field visits for School Supervision,
Refreshers training follow-up, Monitoring reports analysis.

Training received in BRAC: Pre-Service training, Basic Training on NFPE, TOT traming,
Organizational Development training, Gender Analysis and awareness course, Subject-based
training, MT training, "Research-led curriculum development”, from Prof. Julie Davies,
Manchester University for 2 weeks,

Working group: Social Studies and Science {Grades IV and V)

Name: Ruxana Hossain, Team Leader

Designation; Material Development Specialist

Educational Qualification: Masters of Social Seience (Economics)

Date of joining BEP (Field): N/A

Date of joiming Head Office: May 1997

Job Description: Developing materials for Social Studies and Science, Field visits for School
Supervision, Conducting training and workshops with QMs and TARC trainers, Refreshers
training follow-up, QM Liaison (Curriculom group)

Training received in BRAC: "Research- study tour™ to India, "Research based Curriculum
Development” conducted by Mr. Mike Harmison and Dr. Carcline Dyer, University of
Manchester,, "Equity in the classroom”, Deborah Llewellyn, USAID 6 day, "Research-led
curriculumn development”, Prof. Julie Davies, from Manchester University for 2 weeks, Attended
a conference in Tanzama on "School Improvement Programme (SIP)", for 5 days

Working group: Social Science (Grades I'V and V)

Mame: Rubana Afroze

Designation: Programme Organizer

Educational Qualification: Masters of Social Science (Economics)

Date of joining BEP (Field): N/A

Date of joimng Head Office: January 2000

lob Description: Developing matenals for Social Studies and Science, Field visits for School
Supervision, Conducting training and workshops with QMs and TARC tramers, Refreshers
training follow-up, Monitoring Report analysis.

Training received in BRAC: "Research-led curmiculum development”, Prof. Julie Davies,
Manchester University.

Working group: Social Science (Grades IV and V)

Name: Nazneen Mahbuba

Designation: Matenial Developer

Educational Qualification: Bachelor of Arts (Pass-course)

Date of joining BEP (Field): June 1991

Date of joining Head Office: October 1996

Job Description: Developing materials for Social Studies and Science, Field visits for School
Supervision, Conducting training and workshops with QMs and TARC trainers, Refreshers
training follow-up, Monitoring Report analysis

Training received in BRAC: Basic Training on NFPE, Gender Awareness and analysis course,
Development Management Course, TOT Traiming, STD training.

Working group: Social Science (Grades 1V and V)

Name: Hasan Haider Abbas

Desipnation: Management Traince




Educational leiﬁanﬁnn: Masters of Social Science (Public Administration)

Date of joining BEP (Field): N/A

Date of joining Head Office; August 2001 ;i

Jub Descrniption: Developing materials

Training received in BRAC: None

Working group: Illustration

Name: Prohlad Chandra Karmaker

Designation: Semior Staff Artist

Educational Qualification: Masters in Fine Arts (Drawing and Painting)

Date of joining BEP (Field): N/A

Date of joiming Head Office: September 1994, before joimng BRAC 5 vears working experience
in a printing house as a designer.

Job Description: llustration, Design, Cover Design, Computer compose, DTP works, Printing all
education supporting materials, Computer Graphics.

Training received in BRAC: Training from Mark G. Evans, VSO volunteer for illustration and
Kyla Barber VSO veolunteer on material design.
Others: Coral draw 9.0.CuarkXpress 4.0, llusiraior 8.0, Phoioshap 5.5, DTP

Working group: Illustration

Name: Md. Alimuzzaman

Designation: Illustrator

Educational Qualification: Bachelor of Arts (BA)

Date of joining BEP (Field): August 1994

Date of joiming Head Office: July 2001

Job Description: INlustration, Design, Cover Design, Computer compose, DTP works, Printing all
education supporting materials,

Training received in BRAC: Training from Prohlad Chandra Karmaker on illustration and
material design, Basic training on NFPE, TOT training, In-Service training, OMC traiming and
Subject wise training.

Some material developers working in EDU units other than the Curriculum Development
Group:

Working group: Pre-primary

Name: Amal Kumar Biswas

Designation: Senior Material Developer

Educational Qualification; Masters of Arts (Economics)

Date of joining BEP (Field): October 1989

Date of joining Head Office: June 1999

Job Description: Preparing and developing matenals for the project, Conducting traimung,
workshops and orientation for staff and teachers, Field visits for School Supervision, analyzing
school opening and closing reports, follow-up the course completed students into the formal
syslemn




Training received in BRAC; Diploma in Childhood Education from Institute of Childhood
Education, Dhaka

Diploma in Non-Formal Primary Education Management, King Alfred's College of Higher
Education, Winchester, UK. :

Basic Trainmg on NFPE, School Supervision training, TOT training, Gender awareness and
awareness course, Development Management Course,

Waorking group: Pre-primary

Name: Dilruba Begum

Designation: Matenal Development Specialist

Educational Qualification: Bachelor of Arts (Bengali)

Date of joining BEP (Field): March 1992

Date of joining Head Office; May 1997

Job Description: Prepaning and developing matenals for the project, Conducting traiming,
workshops and onentation for staff and teachers, Field visits for School Supervision, analyzing
school opening and closing reports, follow-up the course completed students into the formal
system,

Training received in BRAC: Basic Training on NFPE, School Supervision training, TOT training,

In-service training, training on Child Development and Leamning Process from Save the Children.

Working group: Urban Pre-primary (pilot)

MName: Nahid Sultana

Designation: Matenial Developer

Educational Qualification: Masters in Arts (English Literature)

Date of joining BEP (Field): N/A

Date of joining Head Office: September 1999

Jab Description: Developing curriculum and material for the project, providing training for staff
and teachers, monitoring and evaluating he project, translating educational materials.
Others: writing short reports

Training received in BRAC: Receiving training from a V50 volunteer on pre-primary project.

Working group: Cultural Integration of Ethnic Minoritv

Name: Tapan Kumar Acharja

Designation: Regional Manager

Educational Qualification: MED and Masters of Arts

Date of joining BEF (Field): 1984 before joining BRAC, worked as a lecturer in a college
and a teacher in High School.

Date of joining Head Office: 1997

Job Deseniption: Organize and facilitate workshops, orientations and training of the project,
School Supervision and training follow-up, develop supplementary materials for ethnic leamers,

Training received in BRAC: Training on "Visual Aids" in Canada, Masters in Education from
Queens University, Canada on Curriculum and Instructional Development, "Research-led
curriculum development", Prof. Julie Davies, from Manchester University for 2 weeks, "Equity m
the classroom”, Deborah Llewellyn, USAID for 6 days.

Working group: Cultoral Integration of Ethnic Minority

Name: Promod Kumar Singh

Designation: Matenal Developer

Educational Qualification: Masters of Arts (History)




Date of joining BEP (Fleld): September 1997

Date of joining Head Office: May 2001

Job Description: Organize and facilitate workshops, orientations and training of the project,
School Supervision and training follow-up, develop supplementary materials for ethnic leamers,

Training received in BRAC: Basic training, OMC training. Subject based traming, MT training,
DCT taining, GOQAL traming,

Working group: Formal Schools

Name: Md. Monwer Hossain Khandaker, Team Leader

Desigmation: Senior Repmonal Manager

Educational Qualification: Masters of Science (Physics) and MEd.

Date of joining BEP (Field): July 1986

Date of joining Head Office; October 1994

Job Descrniption: Implementation of the project, Quahty Control, Providing training to staff and
teachers, Staff development, Planning, Management, Coordination,

Training received in BRAC: Pre-service training, Basic training. In-service traming, Staff
Development traming, TOT traiming, Organizational Development training, Gender Awareness
and Analysis course, Development Management Course, OMC training, English Language
Course, Training on "Visual Aids” in Canada, MEd. in curnculum from Queens University,
Canada, 6 month training on " Executive Computer Training", Different study tours and
exposures to Thailand, India, Pakistan.

Working group: Formal Schools

Name: A. Z. M Sakhawat Hossain

Designation: Regional Manager

Educational Qualification: MED and Masters of Social Science

Date of joining BEP (Field): 1989

Date of joining Head Office: 1997

Job Description: Implementation of the project, Quality Control, Providing training to staff and
teachers, Stafl development, Planning, Management, Coordination.

Training received in BRAC: Masters in Education from Reading University, UK, and Basic
training, Staff Development training, TOT training, Management Development training, "Equity I
in the classroom”, Deborah Llewellyn, USAID for 6 days. , i
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Working group: Formal Schoals

Name: Md. Amran Hossain Sarker

Designation: Senior Area Manager

Educational Qualification: Masters of Science

Date of joining BEP (Field): November 1989

Date of joimng Head Office: June 1998

Job Description: Implementation of the project, Quality Control, Providing training to staff and
teachers, Staff development, Planning, Management, Coordination.

Training received in BRAC: Basic raining, Staff Development traiming, TOT traming,
Management Development training,

Working group: Formal Schools and Teachers' Training

Mame: Wahida B. Abhmed

Designation: Senior Material Development Specialist

Educational Qualification; L.L.B




Date of jolning BEP (Field): N/A

Date of joining Head Office: April 1994

Job Description: Developing materials, staff and teachers deve L

Training received m BRAC: "Visiung Teacher Programme Dhaka Model 2001", conducted by
The Aga Khan University- Institute for Education Development in collabaration with AKES-
Bangladesh for 7 months, "Study tour”, Partner Linkage Programme of Novib, The Netherlands,
2 weeks "Research-led curmculum development”, Prof. Julie Davies, Manchester University for 2
weeks, "Research- led cumculum development” by Mike Hamson and Dr, Caroline Dyer,
Manchester University. "Gender Equality and Sustainable Development: Ms Kamla Bhasin,
FAO, "AV script writing”. Esta de Fossad from John Hopkins University, USA, "LFA" by Mike
Douse, Consultant Monitoning and Reporting DLO, "Story writing and story telling” by Dr.
Robin Pierce, Professor of Messey University, New Zealand.

Working group: Quality Manager Liaison

Name: Fahmida Nazneen

Designation: Senior Matenial Development Specialist

Educational Qualification: Masters of Social Science (Intemational Relations), Masters of Arts
(Human Rights)

Date of joining BEP (Field): N/A

Date of joining Head Office: March 1995

Job Description: Coordination of Quality Managers

Traiming received in BRAC: 6 weeks course (ELT) at CIEM, BOGNOR REGIS, University of
Southhampton, UK, MA (Human Rights) University of London, UK, Attended the annual
ceremony of Novib in The Netherlands, "Equity in the classroom", Deborah Llewellyn, USAID
for 6 days "Research-led curmmiculum development”, Prof. Juhie Dawvies, from Manchester
University for 2 weeks, "AV script writing”, Esta de Fossad from John Hopkins University, USA,
"LFA" by Mike Douse, Consultant Monitoring and Reporting DLO, Attended a symposium on
"alternative education for Southern Sudan”.

Working group: Quality Manager Liaison

Name: Rashida Parveen

Designation: Senior Matenal Development Specialist

Educational Qualification: Bachelor of Arts

Date of joining BEP (Field): October 1989

Date of joining Head Office: February 1991

Job Description: Coordination of Quality Managers

Training received in BRAC: Basic training, Staff Development taiming, TOT training,
Development Management Course, OMC training, Course on Material Development, University
of Leeds, UK, for 3 months, English Language Course at Harrogate Language Academy, UK, for
| month, English Language Course in British Council for 6 months, Attended a one month course
on AVA in Delhi, CLE training in Bangkok, "Gender Equality and Sustainable Development: Ms
Kamla Bhasin, FAQ, "AV script wriling", Esta de Fossad from John Hopkins University, USA,
Working with the consultant, Professor William Gibbs from Leeds University, UK, “Equity in the
classroom”, Deborah Llewellyn, USAID for 6 days, "Research-led cumculum development®,
Prof. Julie Davies, from Manchester University for 2 weeks, Attended a symposium on
"alternative education for Southern Sudan”.

Working group: Liaison- EDU and Field Operations

Name: Prafulla Chandra Barman

Designation: Senior Matenal Development Specialist




Educational dualiﬁmtiun: Masters of Science {Zoology)
Diploma in Primary Education Management

Date of joining BEP (Field): July 1987

Date of joining Head Office: June 1999

Job Description: School eperation, Staff and progra:nme management, human resource
development, monitoring and supervision for the qualitative improvement of the programme.

Training received in BRAC: Basic training, Staifl Development training, TOT training,
Development Management Course, Gender Awareness and Analysis course, Gender and
sustainable development course, English Language course form British Council, Diploma m
"Primary Education Management" 4 months course from Southhampton Umiversity, UK, training
on " Educational research " under direct coordination and direction of world renowned
educationist Prof. A. K. Jalaluddin, 6 month training on " Executive Computer Training", "Equity
in the classroom", Deborah Llewellyn, USAID for 6 days. "Research-led curriculum
development”, Prof. Julie Davies, from Manchester University for 2 weeks.

Working group: Training, Research and Monitoring Unit

Name: Kabir Tafiqul Islam, Team Leader

Designation: Traiming Module Designer

Educational Qualification: Masters of Science (Geography: Planning group)

Date of joining BEF (Field): July 1989

Date of joining Head Office: April 1997

Job Description:

Training: Assess needs from different groups and field staffs and set objectives and select
appropriate methods and techniques, Produce training modules, aids and materials, Share
produced modules, aids and materials with different concerned groups and personnel, Test the
produced modules, Revise modules and other materials according to need, Make training
schedule with help of Quality Managers and according to opinion of Regional Managers, Liaison
with Traming Division, In order to keep the quality of training periodically visit the training,
Research: Identify issues from monitoring reports, field visit, Prioritize research issues, Make
tentative plan for conducting the selected research, Share the topic of the selected research with
concerned group, Collect necessary data and information from field, Process collected data, Winite
draft reports, Present findings in different groups, Finalize reports, Liaison with Research and
Evaluation Division. _

Before joining BRAC worked as a Research Assistant, Field Investigator and data processor,
Centre for Urban Studies (CUS), Department of Geography, University of Dhaka.

Publications:

“Udvid Parichoy” (Plant Identification) was published in 'Bangla Academy Bijnan Patrica’, Vol.-
2, April'87,

"Urban Planning in Bangladesh : Present trends and activities" was published in ' Nagar
Samacher 'a news bulletin of the Centre for Urban Studies, Department of Geography,
University of Dhaka.

Training received in BRAC: Received 14 days training on " Educational research " under direct
coordination and direction of world renowned educationist Prof. A. K. Jalaluddin, Completed
"The Distance Training Course in Youth Works" a leadership, planning and management ariented
course under the Commonwealth Youth Program, Asia Centre, Chandigar, India, workshop on "
Design New Program on Community Leamning Assistant project” arranged by Plan Intemmational,
Received a 10 days workshop on "Research based Curmiculum Development” conducted by Mr,
Mike Harrison and Dr. Caroline Dyer, University of Manchester, 6 month traming on * Advanced
Executive Computer Traiming", "Equity in the classroom”, Deborah Llewellyn, USAID for 6
days.




Working group: Research and Monitoring Unit

Name: Md. Abdul Bareque

Designation: Senior Material Development Specialist

Educational Qualificanon: Masters of Science (Psychalogy)

Date of joining BEP (Field): August 1991

Date of joining Head Office: Octaber 1998

Job Description: Identify issues from monitoring reports, field visit, prioritize research issues,
make tentative plan for conducting the selected research, share the topic of the selected research
with concemed group, collect necessary data and information from field, process collected data,
write draft reports, Present findings in different groups, finalize reports, liaison with Research and
Evaluation Division.

Training received in BRAC: Basic Training on NFPE, Staff Development Training. Development
Management Course, TOT Training, "Research based Curriculum Development” conducted by
Mr. Mike Hamrison and Dr. Caroline Dyer, University of Manchester.

Working group: Research and Monitoring Unit

Name: Sheikh Md. Ashrafuzzaman

Dtilﬂ:nalmn: Senior Tramer

Educational Qualification: Masters of Commerce (Management)

Date of joining BEP (Field): 1989

Date of joining Head Office: 1596

Job Description: Identify issues from monitoring reports, field visit, prionitize research 1ssues,
Make tentative plan for conducting the sclected research, Share the topic of the selected research
with concemned group, Collect necessary data and information from field, Process collected data,
Write draft reports, Present findings in differemt groups, Finalize reports, Liaison with Research
and Evaluation Division. ‘

Training received in BRAC: Received 14 days training on " Educational research * under direct
coordination and direction of world renowned educationist Prof. A. K. Jalaluddin, Recerved a 10
days workshop on "Research based Curriculum Development” conducted by Mr. Mike Harrison
and Dr. Caroline Dyer, University of Manchester, 5 days training on script writing, Training on
"inclusive Education”, 12 weeks English Language development course- BRAC, British Council,
Development Management Course, Pre-Service training, Staff Development training, Basic
Training on NFPE, OMC training, 2 weeks training on Zial Oriented Project Planning, TOT
training (general &NFPE), Training on Education Technology, Organization Development
training.

Working group: Research and Monitoring Unit

Name: Azmal Hossain Molla

Designation: Programme Organizer

Educational Qualification: Masters of Social Science (Economuics)

Date of joining BEF (Field): February 1990

Date of jomning Head Office: July 2001

Job Description: ldentify issues from monitoring reports, field visit, pniontize research issues,
Make tentative plan for conducting the selected research, Share the topic of the selected research
with concerned group, Collect necessary data and information from ficld, Process collected data,
Write drafl reports, Present findings in different groups, Finalize reports, Liaison with Research
and Evaluation Division.




Training m:::iwd in BRAC: Basic training. S1aff Development training, Development
Managemenl Course., Gender Awareness and Analysis course, TOT traming, "Equity in the
classroom”, Deborah Llewellyn, USAID for & days.




