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Abstract

Many students of Bangladesh struggle to reinforce their English communicative competence
regardless of learning English for several years. Recently in Bangladesh, cooperative learning
has been widely practiced in ELT classrooms. Nevertheless, its influence on learners’
communicative competence remains insufficiently investigated. This qualitative study explores
the role of cooperative learning in developing communicative competence while focusing on
students’ perspectives, peers’ and teachers’ roles, and experienced advantages and challenges
during the cooperative learning process. Data is collected through semi-structured online
interviews with ten secondary-level students from class 7 to class 10 aged 13-15 years studying
in different schools in Bangladesh. The data is analyzed by applying thematic analysis to
recognize repetitive patterns and core themes of the study. Findings illustrate that cooperative
learning improves students’ grammatical competence, sociolinguistic competence, and strategic
competence with a slight limited enhancement of discourse competence. Learners emphasize
peers performing as scaffolders, correction and feedback givers, and inspiring figures, whereas
teachers’ major role during cooperative learning is to monitor, facilitate, and provide feedback.
The advantages of cooperative learning reported by the learners include instant correction and
feedback and more opportunities to practice and expand knowledge, together with easy and
comfortable learning. However, the results display challenges encompassing conflicts, unequal
participation, domination, insecurity, and fear of judgement among peers. The study concludes
that despite cooperative learning remarkably improving the communicative competence of
learners in ELT classrooms, the effectiveness depends on equal and fair participation, proper

formation of groups, language-based learning, and appropriate classroom management.

Keywords: Cooperative learning; Communicative competence; ELT  classrooms;

Secondary-level students in Bangladesh; Qualitative study
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Chapter 1: Introduction

In today’s era of globalization, functional communication in English has transformed into a
significant skill for various purposes, including academic achievement, career entailment, and
overall multicultural interaction. As the landscape of English Language Teaching (ELT) is
progressing, the attention on enhancing learners’ communicative competence in English is
expanding gradually. Therefore, in this framework, the application of cooperative learning has
obtained a prestigious place in the ELT field for promoting authentic language use, learner
engagement, and practical communication not only in the classroom but also in real-life

situations.

1.1 Background

Cooperative learning (CL) is the pedagogical approach of using pairs or groups of students in a
way that learners work together to amplify their own and each other’s learning. It is designed
with the idea that learning is more advantageous when learners actively interact with their peers,
exchange thoughts, and assist each other in comprehending content. During the mid-1960s,
cooperative learning was not well recognized; as a result, it was significantly neglected by
educators. Nevertheless, the educational practices have changed remarkably over time. The
strategy of cooperative learning, thus, is now widely welcomed by all levels of educational areas.
It is utilized internationally in classrooms of all subjects and age groups (Johnson & Johnson,
1994). Cooperative learning (CL) strategies often consist of think-pair-share, group investigation,

team-based learning, and so forth (Tadesse et al., 2024).

Besides, over this modern language learning period, cooperative learning is an extensively

recognized and study-supported method in ELT classrooms, as it significantly develops English



language skills. It includes well-structured pair work and group work where learners collaborate
with each other to attain common academic goals while applying the target language, English, as
a means of communication. Several researchers have claimed this approach helps to foster
communication competence, especially in listening and speaking, since during this process,
learners must participate in purposeful conversations and exchange meanings with their peers in
the English language (Er & Aksu, 2014). Some frequently used cooperative learning strategies in
ELT classrooms are role-play, task-based group work, think-pair-share, and jigsaw reading,

supporting authentic or practical language work (Riel, 2022).

Additionally, ‘communicative competence’ is one of the commonly used terms in ELT
classrooms, and it is closely related to the cooperative learning process because it ensures
authentic and interactive communication in the target language (Hansson, 2020).
‘Communicative competence’ refers to the ability to apply a language functionally and
appropriately in numerous communication conditions. Besides, according to Canale and Swain
(1980), ‘communicative competence’ is “the relationship and interaction between grammatical
competence, or knowledge of the rules of grammar, and sociolinguistic competence, or
knowledge of rules of language use” (Saleh, 2013). For strengthening communicative
competence, cooperative learning is now broadly integrated in ELT classrooms and often is

considered a perfect practice (Hansson, 2020).

In Bangladesh, however, the cooperative learning methods have recently been widely adopted
across the primary, secondary, and tertiary education areas. Despite the fact that Bangladesh
accepted Communicative Language Teaching (CLT), which involves group and pair work, in the
1990s, the actual application of pair and group activities was established in 2023 (Islam, 2008;

Khandakar, 2023). Due to a remarkable change in the National Curriculum of Bangladesh, the



emphasis on competency-based learning and practical classroom activities started to increase.
Thus, during 2023-2024, teachers were encouraged to include cooperative learning strategies
such as group presentations, pair discussions, role play, and small-group projects in ELT
classrooms. Besides, most of the schools began to modify their classroom necessities as well as
teachers in order to adopt a cooperative learning environment. Nevertheless, the outcome of this

implementation was dissatisfactory to certain people due to several reasons (Ridi, 2025).

1.2. Research Problem

Regardless of the fact that in Bangladesh, students start to learn English from a very early age,
many still struggle with communicative competence in English. The learners not only face
difficulties while speaking or listening but also experience anxiety and less confidence while
communicating in English (Yasmin et al., 2024). However, the ELT curriculum of Bangladesh in
2023 widely encouraged practicing communicative competence through several cooperative
learning strategies, for example, pair work, group presentation, group discussion, and team-based
projects. Yet it is vague how these cooperative strategies influence the learners’ communicative
competence. Therefore, this vagueness foregrounds the need to explore the role of cooperative

learning in developing communicative competence in ELT classrooms in Bangladesh.

1.3. Research Objectives
e To investigate the influence of cooperative learning on learners’ communicative
competence—grammatical, sociolinguistic, discourse, and strategic competence—in ELT
classrooms from the perspectives of secondary-level students of Bangladesh.
e To examine the role of peers and teachers in influencing the students’ communicative

competence in ELT classrooms during cooperative learning.



e To identify the positive and negative effects of cooperative learning in ELT classrooms.

1.4. Research Questions
The research questions are the central focus of this study. Thus, the goal of this research is to find

out the possible answers of the following questions:

1. What is the role of cooperative learning in developing students’ communicative
competence—specifically grammatical, sociolinguistic, discourse, and strategic
competence—in ELT classrooms?

2. What roles do the peers and teachers play to influence the students’ communicative
competence during cooperative learning in ELT classrooms?

3. What are the positive and negative consequences of cooperative learning in ELT

classrooms?



Chapter 2: Literature Review
This chapter discusses the existing literature that is associated with the topic of this research. It
addresses the aspects of what cooperative learning is, several methods of CL, the utilization of

CL in ELT classroom, CL in Bangladesh and so on

2.1 What is Cooperative Learning?

According to Johnson and Johnson (1994) and Johnson and Johnson (2025), cooperative learning
(CL) is a widely used pedagogical approach that includes cooperation among learners to
accomplish collaborative academic goals. They also state, in the classroom, every activity is
designed by an objective framework, including individual, competitive, or cooperative. They
argue that cooperative tasks should be the principal structure in most educational settings
because it ensures both individual and group learning. Hence, cooperative learning is considered
a systemic instructional method in which learners learn and work together in small pairs or

groups to stimulate their peers’ as well as their own learning development.

In the view of Felder and Brent (2007), cooperative learning is the only process that not merely
enhances learning but also escalates learner contentment by involving them in high-performance
teams. In their study, they highlight the concept of motivation in teamwork and how team
members can influence the quality and accomplishment of the task. Besides, Riley and Anderson
(2006) claim cooperative learning as an approach where students deepen their knowledge by
describing tasks or content of tasks to others while concurrently learning from their group
members. This process of sharing understandings creates an environment for learners to

reinforce their knowledge and communication skills.



Furthermore, as reported by Yi and LuXi (2012), cooperative learning is not only about learners
working or learning together but also about the organization of tasks that require planning,
preparation, and guidance. They emphasize the importance of purposeful structure to secure
effective learning and to prevent unequal participation in cooperative tasks. Also, according to
Wichadee and Orawiwatnakul (2012), CL is a learning strategy that includes small groups
consisting of mixed-ability-level students, where different learning tasks are utilized to enhance

understanding.

2.2 Methods of Cooperative Learning

In accordance with Lyman (1981) and Raba (2017), one of the basic cooperative learning
methods is think-pair-share, where the teacher asks a question to the pair, and first, students think
individually and then share their understandings with each other. Sometimes, they discuss and
share their ideas with larger groups as well. Moreover, as stated by Greenwood, Delquadri, and
Hall (1989), classwide peer tutoring is another significant pair-based task in which learners work
in pairs and take turns as tutor and tutee. They claim that these methods encourage students to

exchange and express their ideas by improving fluency and interaction skills.

In addition to that, according to Aronson and Patnoe (1997), the jigsaw method is a
small-group-based activity where each student becomes a master or expert of one subtopic, and
first they study the subtopic, then discuss and teach the subtopics to each other; thus, every peer
member learns the whole topic together. Besides, group investigation is another structured
cooperative method, in the view of Sharan and Sharan (1992). During this method, several small
groups of students choose or are assigned a topic, and then the group members divide the tasks
among each other and do research or study and lastly present their answers or findings to the

class. This approach includes planning, preparation, and presentation. Lastly, as noted by Slavin



(2014), group presentations and projects are considered significant methods of CL. In group
presentations, groups of learners are assigned several topics, which they co-develop together, and
then present their work to the class. Similarly, in research-based group projects, different groups

are assigned to different projects, and it involves planning, study, and production.

2.3 Cooperative Learning in ELT Classrooms

In ELT classrooms cooperative learning is commonly described as the intended use of small and
collaborative groups in which students work together to enhance their own and each other's
learning, according to Jacobs (2004) and Gillies (2016). They also argued that cooperative
learning is not “just group work”; it involves work design, useful interdependence, and
individual responsibility. In ELT classrooms, these objectives are achieved through pair-based
and group-based approaches, like think-pair-share, group projects, information-gap tasks, jigsaw
listening or reading, group presentations, and peer tutoring (Gillies, 2016; Jacobs, 2004; Riel,

2022).

Besides, group presentations and projects are also commonly used, which require students to
research, plan, and cooperatively present their findings. These tasks not only develop their
language ability but also improve their organizational skills (Riel, 2022). Morcover, Riel (2022)
also notes that cooperative methods like group investigation, group projects, peer tutoring, and
collaborative writing in ELT or ESL classrooms assist cooperative learning while establishing

active interaction among students in the target language, English.

2.4 Cooperative Learning and Communicative Competence Model
The idea of communicative competence has been one of the central concepts in the ELT

landscape. Communicative competence in ELT is beyond the grammatical accuracy that



foregrounds the skill of using the target language effectively and properly in real-life situations
(Hansson, 2020). Again, Hansoon (2020) reports it usually consists of sociolinguistic discourse
and strategic aptitude, where students not only learn to construct a correct sentence but also to
communicate meaningfully and respond appropriately in different interactive conditions.
Additionally, communicative competence, according to Hymes (1972), relates to the level of
language learning that allows learners to deliver their message to others and understand others’
messages within a specific situation. He also adds that the competent language user is an
individual who understands when, where and how to utilize the language appropriately rather
than only knowing how to produce grammatically correct utterances. Later, Hymes’s ideas were
developed by Canale and Swain, who established a theoretical model of communicative
competence in 1980 and it was again edited by Canale in 1983 (Saleh, 2013; Tas & Khan, 2020).
This model describes that language proficiency includes not only grammatical proficiency but
also the capability of using the language appropriately as well as effectively in real-life
situations. According to Canale and Swain’s (1983) model, there are four core components of
communicative competence: grammatical competence, sociolinguistic competence, discourse

competence, and strategic competence.

Firstly, grammatical competence refers to the detailed knowledge of the linguistic structures, for
example, syntax, grammar, vocabulary, pronunciation, and spelling. It assists learners to build
and understand well-structured sentences as well as to utilize the rules of the language
accurately. This competence involves the understanding of the linguistic foundation for precise
and accurate communication. Secondly, sociolinguistic competence includes the learners’ ability
to produce and understand the language appropriately in different social contexts. Thus, it may

consider a few social factors, such as settings, relationships, cultural norms, and so on. Besides,



it involves the ability of learners to modify or adjust their language based on the social situation,
like formal or informal. This competence provides knowledge of how social and cultural factors
can affect communication. Thirdly, discourse competence refers to the capability of connecting
sentences and ideas in order to make coherent and cohesive communication. It involves the
knowledge of how separate sentences are related to each other to produce meaningful discourse.
Lastly, strategic competence focuses on the ability to utilize verbal and non-verbal strategies to
solve communication issues that are created from misunderstandings. This may include using
repetition, paraphrasing, and gestures to continue a productive and effective conversation
(Canale & Swain, 1980; Canale, 1983; Tas & Khan, 2020). This model is fundamental to English
language learning, especially in modern communication ELT classrooms. It encourages students
to be proficient not only in grammar or syntax but also in using English effectively and

appropriately in authentic contexts to continue meaningful communications.

Therefore, in that context, cooperative learning is depicted as a significant element since it
ensures the authentic conversational or communicational settings for the students to practice and
develop their competence. Furthermore, as stated by Kolegova and Levina (2025), several
cooperative learning methods, like group-based projects, role-play, debates, discussions, and
presentations, are used to reinforce these four components, promoting authentic language use and
providing opportunities for the students to collaboratively structure their knowledge and

understanding, which are connected with the elements of communicative competence directly.

2.5 The Role of CL in Enhancing Learners’ Speaking and Listening Skills
According to Obidjonovich, Zakirovna, and Askaralievna (2020), listening and speaking skills
are crucially associated with the establishment of communicative competence because in order to

communicate in real-life situations, these are the two skills that are needed significantly. They



also argue that if a student knows how to listen and speak individually, she or he might still
struggle to communicate appropriately and effectively if the skills are not practiced integrally. In
addition to that, in the view of Pavlovskaya et al. (2022), listening and speaking skills assist
students in enhancing their communication skills that enable them to communicate globally and
effectively. In other words, these two skills help to develop the learners’ communicative

competence.

In the view of HAN (2017), pair work, one of the methods of cooperative learning, plays an
important role in improving learners’ oral skills in ELT classrooms, providing a meaningful and
authentic setting for students to communicate and use the language actively. HAN (2017) also
adds that pair work encourages students to interact in authentic conversation that ensures both
fluency and accuracy. It creates more access for students to speak, as in pair work learners can
talk concurrently with each other while avoiding the time-consuming nature of individual
talking; thus, it helps to foster speaking skills. Similarly, in the view of Raba (2017),
think-pair-share enables learners to reflect on a topic individually and exchange their
understanding with peers and later express their thoughts to the whole class. This cooperative
learning method helps to develop learners’ speaking fluency and overall ability. Besides, a study
developed by Al-Tamimi and Attamimi (2014) shows that CL strategies remarkably enhance oral
proficiency and build positivity towards language learning. They claim that learners who
participate in group discussions and group projects are most likely to produce affluent speech,

ensuring better accuracy and fluency.

In addition to the oral ability, CL plays a significant role in enhancing listening skill as well. Ardi
(2015) notes that cooperative learning strategies transform learners from “mere receivers” to

active participants who infer, predict, and exchange ideas through collaborative discussions,

10



which assist them to improve their listening ability. Again, as Johnson (2011) states, peer
communication is important for developing listening competence by actively listening,
interpreting, and responding to the practical communication. Both Ardi (2015) and Johnson
(2011) claim that CL methods like group discussions enable learners to participate in both
receptive and productive use of language, which fosters their overall listening and speaking

skills.

2.6 Cooperative Learning in Bangladesh

In accord with Khandakar (2023), the realistic application of cooperative learning in Bangladesh
occurred in 2023 due to a sudden shift in the national curriculum of Bangladesh. In Bangladesh,
particularly in the ELT context, group-based classroom debates, group discussions and
presentations, and role play are the broadly practiced methods of cooperative learning, as noted
by Jony (2020). He also adds that group debates and pair discussions are often utilized
specifically in language learning classrooms. Moreover, according to Slavin (2014), group
presentations and research-based group projects are the most commonly practiced cooperative
methods in Bangladesh. According to Touhid (2018), pair work activities, such as peer teaching,
think-pair-share, and dialogue practice, establish an authentic setting for the students to have
meaningful conversations that assist them to practice speaking skills in real-life situations. She
also argues that cooperative learning methods, for example, pair work in ELT or ESL classrooms
at the tertiary level in Bangladesh, encourage students to participate actively, which not only
reduces anxiety among students but also allows the learners to express themselves freely.
Likewise, Azam (2024) claims that in Bangladesh CL guides students to foster their oral ability
as well as learner autonomy. At the territory level of Bangladesh, CL methods, including group

presentation, role play, and group-based projects, crucially encourage students to have practical

11



interaction with each other, Nisha (2024) states. Lastly, according to Jony (2019), the use of
group work and peer work among the Bangladeshi students of secondary level, particularly in
semi-urban or rural areas of Bangladesh, plays a significant role in developing their
communicative competence and overall ability since it helps to shape their settings and

motivation too.

2.7 Teachers’ and Peers’ Role in Cooperative Learning

As stated by Gawande (2019), in CL, the role of a teacher has shifted from a traditional role of a
controller to a facilitator, who simply facilitates and guides the students. One of the major
responsibilities of a teacher is to make a positive environment for the students, ensuring every
student is assigned different roles and responsibilities and contributing equally to the group
work. He also claims that during cooperative learning most of the time teachers should remain
uninvolved, preparing only the settings, materials, and environments for the students to feel
comfortable. As a facilitator, the teacher only guides or prompts the students and sometimes
manages conflicts among students to avoid dominance and unequal participation. Gawande
(2019) and Vea (2022) argue that in cooperative learning the teacher’s core role is to speak as

little as possible, observe the group or pair work discreetly, and give feedback accordingly.

Additionally, according to Vea (2022), during cooperative learning, students’ or peers’ role is to
collaborate, discuss, share ideas, and solve problems as a team. They should share
responsibilities with each other and grow self-esteem and accountability. Besides, as noted by
Chun and Cennamo (2022), a peer can play the role of a scaffolder while participating in
cooperative learning, where a student with lower proficiency can learn or attain knowledge from
a stronger peer. However, in the view of Shafiq (2024), in cooperative learning, dominance by

specific group members can occur, which eventually hampers the progress of learning.
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2.8 Benefits and Drawbacks of CL

Shafiq (2024) states cooperative learning has both positive and negative impacts on students.
Firstly, he mentions that cooperative learning escalates student interaction by nurturing active
participation, which assists students to foster not only their language ability but also their critical
thinking ability. He also claims that learners can develop their communication skills,
problem-solving skills and social relationships by actively participating in small group activities,
as it promotes decision-making abilities to foster and provides chances of playing the significant
role of a leader. Additionally, CL strategies guide learners to increase their self-esteem,
confidence, and accountability, as they require mutual understanding and support (Shafiq 2024;

Almuslimi 2016; Wichadee & Irawiwatnakul 2012).

On the other hand, in keeping with Shafiq (2024), despite having several benefits of CL, there
still are numerous drawbacks. One of the common disadvantages of CL is over-dependency,
which leads to unequal participation or contribution of group members. Moreover, since groups
consist of students of different levels, paces and abilities, time management becomes a complex
issue to handle for the students. Additionally, according to Shafiq (2024), sometimes students
experience interpersonal conflicts and dominance by certain peer members; as a result, the
balance, harmony, and relationships among the group members get hampered, and it impacts the

overall learning and teaching process.

2.9 Research Gap

Firstly, studies based on the cooperative learning process in the Bangladeshi context remain
limited even though it has been a huge part of discussion and criticism in the Bangladeshi

education system. Besides, most of the existing literature on this topic, including the literature of

13



Bangladesh, profoundly adopted the quantitative research method, examining only the numerical
data, limiting qualitative research on CL that investigates broader and in-depth understanding of
this approach. Furthermore, studies exploring the effects of cooperative learning on
communicative competence in ELT classrooms in Bangladesh are very limited—specifically
learners’ in-depth experiences and perceptions. Additionally, there is a notable lack of research
that explores the peers’ and teachers’ influence on students’ communication competence or
overall language learning process in ELT classrooms in Bangladesh. As a consequence, the
extensive knowledge regarding the role of cooperative learning and its contribution to learners’
communicative competence, the peer and teacher roles, along with the positive and negative
effects of CL in ELT classrooms of Bangladesh, stays underexplored, which this research aims to

address.
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Chapter 3: Methodology

This chapter presents a general review of the research methodology. It discusses the research
design, methods of collecting data, data collection procedure, sampling method, participants,

instruments, data analysis procedure, and ethical considerations.

3.1 Research Design

This research follows a qualitative research method to examine students’ perspectives on the role
of cooperative learning in enhancing communicative competence in ELT classrooms in
Bangladesh. Most of the studies related to this field are quantitative, especially in the
Bangladeshi context. Therefore, the researcher identified the necessity for conducting qualitative

research on this particular area.

Qualitative research is a type of research that investigates and provides deeper understanding of
real-world problems. It gathers and examines non-numerical data and answers the 'how' and
'why' instead of 'how many' or '"how much.' Moreover, by conducting interviews or observations,
it collects participants’ perspectives, experiences, and behaviors to have deeper insights (Tenny
et al.,, 2022). As the researcher wills to gather in-depth information about the participants'
experiences and perceptions, a qualitative research design is ideally appropriate for this study.
Also, the research objectives of this study consist of complex and broader aspects that cannot be
entirely explored through numerical data. The researcher aims to capture the deeper and
descriptive insights and the answers to ‘how’ from the participants regarding the influence of
cooperative learning on communicative competence. Therefore, qualitative research is the

best-suited method to follow for this study.
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3.2 Data Collection Methods

In order to collect data for this research paper, the researcher conducted semi-structured online
interviews, encouraging participants to convey their perspectives liberally. A series of
open-ended questions are employed to conduct the interview and acquire deeper insights about

the participants' views.

3.3 Sampling Method

The name of the sampling method of this study is ‘purposive sampling’ since the samples are
chosen based on specific criteria. The researcher specifically selected students who have
experienced cooperative learning in their ELT classrooms. She has conducted all the interviews

online based on the participants' accessibility, availability, and location.

3.4 Participants

In this research, the participants are 10 students from 8 different schools in Bangladesh. They are
enrolled in different levels of the schools, and they are aged from 13 to 15 years old. The
participants are from class 7-10, making them secondary-level students in Bangladesh. Also, the
participants are from different institution types, including Bangla-medium, English-medium,
private, and public. Lastly, the names of the participants are pseudonyms in order to protect their

identities.

Table 1: Participants’ background information

Participant Institution Medium of
(Pseudonym) Age | Level | Gender Type Institution
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1 Polly 15 10 F Public Bangla
2 Sneha 15 9 F Private Bangla
3 Rakib 13 8 M Private Bangla
4 Nisha 13 8 F Private Bangla
5 Abdullah 15 8 M Public Bangla
6 Antora 14 9 F Private-public Bangla
7 Arafat 15 8 M Private English
8 Othoi 14 9 F Private Bangla
9 Sara 14 7 F Private Bangla
10 Bayezid 15 8 M Public Bangla

3.5 Instruments
In this research, the core instrument consisted of 32-34 open-ended interview questions,
self-devised by the researcher, that align with the study objectives. The questions are constructed

to elicit personal responses from the students about the impacts of CL on their communication
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competence, peers’ and teachers’ roles, and their experienced benefits and drawbacks during
this learning process. In total, 10 online interviews are taken through WhatsApp and Messenger
calls. The data is noted in notebooks, and also each interview is audio-recorded on a cell phone.
The medium of the conversation between the researcher and interviewees is Bangla; as a result,
the participants are able to express their experiences comfortably. The researcher transcribed the

interviews in English later.

3.6 Data Collection Procedure

To collect data, at first the researcher selected students who have participated in cooperative
learning methods in their ELT classrooms. Afterwards, she collected their parents’ phone
numbers and contacted them to get permission for conducting the interviews. Then, she fixed a
schedule with the participants and conducted all the interviews one by one via WhatsApp and

Messenger phone calls.

3.7 Data Analysis Procedure

After completing the procedure of data collection, the data is firstly transcribed into Bangla and
then translated into English. Afterwards, the researchers read the interview transcriptions and
listened to the audio recording of the interviews several times. During this process, she noted all
initial ideas and generated codes by highlighting important segments. After generating the codes,
she searched for themes by seeking repeated ideas and patterns and grouping similar codes
together. Lastly, she checked and categorized the theme based on the research questions. This
data analysis method supports getting a precise understanding and answers to the research

questions.
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3.8 Ethical Consideration

While conducting this study, several ethical considerations are acknowledged. First, the verbal
consents of all participants to record and to use their perceptions in this research are taken from
them. Second, they are clearly informed about the purpose and objectives of the study and
guaranteed that their identity will be kept confidential. They are also told that pseudonyms will
be used in order to keep their identity private. Lastly, the participants are assured that the data is

collected and used only for the purpose of this research paper.
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Chapter 4: Findings and Discussion
This chapter shows the results and discussion of the research paper. The findings are categorized

into key themes to discuss the research questions.

4.1 The Role of Cooperative Learning in Developing Students’
Communicative Competence

While mentioning the findings, the influence of cooperative learning in enhancing students’
communicative competence is discussed under four elements of communicative competence:
grammatical competence, sociolinguistic competence, discourse competence, and strategic

competence.

4.1.1 Influence on Grammatical Competence
The influences of cooperative learning on the grammatical competence of the students are stated

below.

4.1.1.1 Improved Grammatical and Sentence Structure Proficiency

As a consequence of correcting each other’s mistakes during cooperative learning, the students’
grammar and sentence structure skills are significantly improved. During cooperative learning
methods such as group discussion or pair work, if a student makes any grammatical error, the
peers often give immediate feedback and assist each other to correct the mistake. As Polly
mentioned, “.. if there was a grammatical mistake, we would say, ‘Okay, you made a mistake
here. You can say it this way.’” Additionally, while learning English cooperatively, if a student
faces any grammatical issue and gets stuck during a task, the teammates help each other and

learn from one another. Rakib reported,
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“.. when I got stuck somewhere or wrote something, since I had a teammate ... many
times if I made a mistake, they would point it out, or if someone else made a mistake, 1

would point it out. From there, I could learn grammar.”

As a result, the students receive an engaging learning environment where they become more
aware and knowledgeable about the grammatical accuracy of the English language. Likewise,
while learning English together, the students notice each other’s sentences and discuss among
themselves how to improve their sentence structures and make them more accurate. Sneha noted,
“Maybe I made a mistake in a structure. Maybe another member of my team knows it ...
telling me ... it should be that way. So, I'm learning it from them and correcting myself.” This
statement depicts that by participating in CL, students are able to learn and get corrected from
each other. Besides, the students encounter and acquire more complex and appropriate sentence
structures with their peers during cooperative learning activities. Again Polly stated that “Last
year, I learned many complex ... sentence structures in a typical way, and yes, through group
work ...” This statement proves that through this cooperative learning process, the sentence
formation ability of a student developed as well. The students help and correct each other’s
mistakes related to grammar and sentence structure in order to achieve a common goal as a team;
therefore, they are able to improve their grammatical and sentence structure proficiency

effortlessly.

4.1.1.2 Vocabulary Development

Moreover, the students’ vocabulary is profoundly developed through peer interaction and
exchanging knowledge with each other during cooperative learning. The students frequently
come across new words and phrases while learning English together. “I learned new words,

phrases, and sentences,” Arafat mentioned. Also, Sneha said, “.. through this group work or
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pair work, I came across much new vocabulary.” These responses display that working and
learning as a team, they actively guide each other to improve their vocabulary. In addition to that,
by sharing knowledge with each other, they are able to clarify their understandings about
unfamiliar vocabularies and enrich their knowledge. While taking part in pair work or group
work, they ask each other about the meaning and usage of unknown words. Sneha again

reported,

“.. when I was doing pair work with my seatmate, it would happen that she would tell
me different words that I had never heard before. So I would listen to them and I would
ask her, 'Okay, what does this mean? What does that mean? Okay, so explain the thing

to me.’ ... through this, ... I've also learned a lot from them ...”

Furthermore, continuous peer interaction during CL creates an engaging learning environment
which allows the students to practice their English language skills and expand their vocabulary
range naturally. “.. through group discussion or group work, vocabulary remains developed,”
Nisha emphasized. This statement demonstrates that while doing group discussion, peer
interaction happens naturally; therefore, their vocabulary develops. So it can be claimed that the
continuous interaction and exchanging knowledge between groupmates plays a significant role in

developing the students’ vocabulary.

4.1.2 Impact on Sociolinguistic Competence
The impacts of cooperative learning on students’ sociolinguistic competence are referred to

below.
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4.1.2.1 Reduction of Hesitation and Fear

The cooperative learning process, furthermore, helps the students to reduce their hesitation, fear
and inertia in using the English language in real-life conversation. Many participants at the
beginning experience fear, shyness, hesitation, and lack of confidence while participating in
cooperative learning methods, where they have to communicate in English. Also, they express
the inertia of carrying on a smooth and appropriate English conversation in a real-life social
situation. Nevertheless, through continuous participation in cooperative learning, the fear among
the students gradually decreases. Othoi reported, “The hesitation has gone away. I used to be a
little afraid to speak in front of everyone, but that fear has lessened through speaking.”
Moreover, delivering group presentations in front of other people during CL plays a crucial role

in reducing the students’ hesitation and boosting up their confidence. Polly described,

“.. during group work, when we had group presentations, we had to go and give
presentations in front of a whole auditorium full of people, we had to speak in front of
everyone, and I think that reduced our inertia to a great extent ... The inertia that used
to hold us back, or the resistance or hesitation that we used to have, has now decreased

to a great extent.”

Hence, on account of these statements, by engaging in cooperative learning methods, most of the
students no longer experience the same level of fear they had while communicating in English.
Also, due to this reduction of hesitation, they grow the skill of communicating in English in

real-life situations as well.
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4.1.2.2 Developed Ability to Modify Language in Different Social Context

Besides, through cooperatively learning English, the learners gradually improve their ability to
produce and understand the language appropriately in different social contexts. They also
become more aware of different social factors such as settings, relationships, and so on. The
learners’ skill to modify or adjust their language based on the social situation, like formal or
informal, enhances. As Bayezid mentioned, .. when we used to talk to the teacher, we would

use formal English, and when we communicated with friends... we would use informal

English.” Also Sneha reported,

“.. the way I'm talking to my friend, I might not be talking to my teacher that way. So,
this difference, I actually might not have understood it before. I've understood it

through this learning, through all this group work and pair work.”

These statements indicate that they are exposed to different social communicative situations
while studying as groups or pairs, allowing them to explore how English is produced, modified,
and understood differently depending on different social factors. Therefore, cooperative learning
plays an important role in assisting the students to develop the skill of understanding and

producing language appropriately.

4.1.3 Effect on Discourse Competence
The influence of cooperative learning on students’ discourse competence is limited; however, the

findings are reported below.
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4.1.3.1 Enhanced Idea Organization Skill

By sharing ideas with one another, the students’ ability to organize ideas cohesively significantly
enhances through cooperative learning activities. While participating in group work, students
share their ideas with one another, and they discuss together, and therefore, their idea
organization skills get better. Sneha said, “.. how that idea is actually coming to me, how it's
coming sequentially ... all these are actually influenced a lot by what I've learned from group
work or pair work.” Most of the participants mentioned that learning and working as a team
makes organizing ideas or sentences coherently uncomplicated compared to learning alone.
Nisha noted, “when we work together ... we express and present it sequentially ... it becomes a
habit ...” Sometimes, they also take guidance from the bright students, which helps them to
identify their weaknesses and acquire more effective ways to connect ideas. Arafat expressed,
“... I learned a lot from students who were upper level.” Additionally, this cooperative learning
process enhances the learners’ understanding of how to structure sentences and their ideas more
coherently. Rakib stated, “... I've learned how sentences are organized, which word goes
where, which one comes after which.” However, whilst most of the learners’ idea organization
skills develop, some of the participants express dissatisfaction. When a participant named Othoi
was asked about the progress, she said, “I would not say so ...” According to these statements, it
can be stated that most of the learners’ skill of cohesively connecting ideas and sentences is

enhanced, while some decline the improvement.

4.1.3.2 Underdeveloped Transitional Skill

Despite the great enhancement of students’ idea organization skills, there is slight progress in
developing the transitional skills among the learners. Most of the students are not adequately

familiar with connectors or transitional words, and their use is not usually noted. When
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participants are questioned about the transitional words; they mostly answer that they do not
know about them. However, a few students are knowledgeable about the connectors and practice
using them often, significantly during group presentations and group discussions. Polly
expressed, “.. in order to connect my words with the words of the previous speaker or to
connect my words with the next speaker, we have had to use linking words in many cases.”
Also, Sneha said, “.. we used and placed the connectors...” The students learn about
connectors mostly from their textbooks rather than through active participation in the cooperative
learning process. Rakib is asked about the linking words, and he says he knows about them a
little. Nevertheless, when he was asked about whether he used them during cooperative learning,
he reported, “I do not think so.” Therefore, it indicates that the application of transitional words

remains limited, and the development of transitional skills is relatively minimal.

4.1.4 Influence on Strategic Competence
The effects of cooperative learning on learners’ strategic competence in ELT classrooms are as

follows.

4.1.4.1 Improved Communication Problem-Solving Skills

The communication problem-solving skills of the students significantly improve through
cooperative learning in their ELT classroom. While participating in cooperative learning
methods, the learners frequently experience various communication issues, for example,
misunderstanding, confusion, mishearing, and so on. During such problems, they apply different
verbal strategies such as repetition, clarification, and paraphrasing. Sneha said, “I'll ask them to
rephrase it, to say it again in a new way with a different structure or something ...” Arafat

said, “... I ask for clarification...” The most commonly used strategy among the students is
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repetition. As Othoi said, “I would say, ‘Explain this line again ... >” Also, Antora said, “I tell
her ... to repeat herself.” Additionally, many other participants reported the same experience
regarding the communication problem-solving strategies. Since the students are facing
communication problems very often during the cooperative learning process, their capability of
addressing and solving these issues enhances effortlessly over time. Hence, it helps them to

become more conscious about how to solve communication problems appropriately.

The results of this research provide an insightful comprehension of the role of cooperative
learning in developing the communicative competence of the secondary-level English learners in
Bangladesh. Generally, the findings indicate that the cooperative learning approach creates an
active, interactive environment for the students, which significantly supports the enhancement of
English communication skills, improving communicative competence generally. Nevertheless,
the contribution of CL is not the same across all communicative competencies. The development
of grammatical, sociolinguistic, and strategic competence is considerably more than the

improvement of discourse competence. Below, an in-depth analysis is discussed.

First and foremost, CL significantly provides a great benefit to grammatical competence,
ensuring the improvement of vocabulary, grammar, and sentence structure abilities. The frequent
experience of peer correction during cooperative learning activities in their ELT classrooms
assists the learners in developing their grammar and sentence structure ability since their
mistakes are being fixed and explained immediately, lessening the chance of making the same
mistake again. Furthermore, due to the exposure to other members’ linguistic knowledge and
sentence formation skill, the learners receive the opportunity to enhance their sentence formation
ability as well. The development of vocabulary, moreover, is also crucially affected by the

cooperative learning process. The interactive environment among peers exposes the students to a
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wide range of vocabulary where they are exploring and gaining knowledge about unknown
words and phrases with each other. The learners are continuously unfolding the meaning and
function of the new words while achieving common goals together. These findings demonstrate
that cooperative learning remarkably supports the development of grammatical competence of

the learners in their ELT classrooms.

In addition to the development of grammatical competence, the findings also reveal the
improvement of the sociolinguistic competence of the learners through cooperative learning.
Based on the participants' responses, most of the learners often experienced hesitation and fear
while conducting real-life conversation in English, which hampered their natural flow of
communication by producing the language ineffectively. Nevertheless, after actively
participating in cooperative learning methods, especially through group presentation and group
discussion, the learners encounter a great reduction of fear and hesitation. The gradual growth of
learners’ confidence, therefore, increases the chances of having a smooth English conversation in
real-life social situations. The similar results were reported by Touhid (2018) and Shafiq (2024)
as well, who discovered the reduction of anxiety and the increase of self-esteem and confidence
through group work and pair work. In the present research, most of the participants reported the
reduction of hesitation and inertia through engaging in CL methods. Additionally, the
cooperative learning process strongly assisted the improvement of the ability to modify language
based on different social factors, such as formal and informal situations or relationships. Thus,
the results illustrate that the application of CL in the ELT classrooms contributes positively to

enhancing the sociolinguistic competence of the learners.

Moreover, according to the findings, while participating in cooperative learning methods, the

students’ discourse competence improved moderately. The ability to organize the ideas and
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sentences in English improves to a great extent, which echoes the findings of the previous study
by Riel (2022). However, in this present study, the implementation of transitional words or
linking words while connecting the ideas is absent in many participants. Besides, when the
participants are asked whether they prefer to organize and connect their ideas individually or
cooperatively, three out of ten participants choose to work individually, as they experience
challenges during CL due to a lack of consensus in ideas. Thus, the development of discourse
competence is comparatively limited among the learners, and the willingness to participate in

connecting ideas cooperatively is also low in their ELT classroom.

The improvement of strategic competence, additionally, is greatly influenced by the cooperative
learning approach. Several verbal strategies, for instance, repetition, clarification, and
paraphrasing, in order to overcome any communication problem, are actively used by the
learners in their ELT classrooms during CL activities. In essence, by analyzing and discussing
the findings, it can be concluded that in ELT classrooms in Bangladesh, the cooperative learning

process strongly promotes the enhancement of the learners’ overall communicative competence.

4.2 Role of Peer and Teacher

Peers and teachers play quite a few significant roles during cooperative learning in developing
the communicative competence of the learners in ELT classrooms. Below, the peers’ and

teachers’ roles are mentioned separately, respectively.

4.2.1 Peers’ Role

Mostly, peers perform as scaffolders, correctors, feedback providers, and inspirational figures to

other members, and the details are as follows.
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4.2.1.1 Peer as Scaffolder

During cooperative learning, peers function as scaffolders since they provide support, help, and
motivation to each other while working as a team. Peers continuously learn from each other and
help one another to clear their confusions about certain concepts. Topics related to grammar or
other subjects that seem tough to learn from the teacher’s explanation become easier to
understand from the peer’s explanation. Nisha described, “When we are in group discussion... 1
understand it naturally from friends, but sometimes, I do not understand teacher’s
explanation...” Also Antora expressed, “We always supported each other. If we do not
understand anything, we would learn from each other.” Through this interactive environment
the students learn more about the grammar and sentence accuracy of each other, improving
grammatical competence. Moreover, peers motivate and push each other in a cooperative manner
while learning, which creates a friendly environment for acquiring knowledge and also increases
their confidence to have conversations in English. Antora reported, “They encouraged me a lot.
They said, ‘You can do it. You will do better next time.’” In this way, the learners improved their
sociolinguistic competence naturally. The peers also regularly assist in learning and practicing
language with one another, helping them to develop their overall English language skill and
communicative competence. Bayezid expressed, “At the beginning, I was not good in English
... one member from the group was better in English ... I learned from him.” Therefore, from
these responses it is clear that most of the time peers play the role of a scaffolder to one another,
involving active communication and discussion, boosting up confidence through cooperative

learning in their ELT classrooms, which helps them to develop their communicative competence.
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4.2.1.2 Peer as Corrector and Feedback Provider
As mentioned earlier, while doing cooperative learning, peers often recognize each other’s errors
and offer feedback to one another; as a result, the role of peers operates as correctors and

«
.o

feedback providers. “.. if there was a mistake, she would point it out to us,” Polly stated.
Bayezid said, “If there were different mistakes, friend would point them out.” This immediate
peer correction and feedback encourage the students to identify their own mistakes in grammar,
sentence structure, or idea organization, decreasing the chances of making the same mistakes.
Antora reported, “When the mistake is being corrected in a group, it stays in memory more ...
the chance of committing that mistake becomes less.” Hence, peers’ role as correctors and

feedback givers contributes meaningfully to developing the learner’s communicative competence

in the cooperative learning process, based on the participants’ statements.

4.2.1.3 Peer as Inspirational Figure

Besides, peers are also often viewed as inspirational figures to other group members during
cooperative learning. Students frequently observe and follow other peers’ or top students’
speaking ability and communication problem-solving skills and get inspired by them to enhance
their own performances. Sneha expressed, “I heard a sentence from one of my classmates, and
I felt that their structure was much ... beautifully arranged ... So, I took inspiration from
them... it has helped a lot in improving many things.” The stronger communicative competence
of other peers inspires learners to set a standard for them to practice their communication skills.
Furthermore, observing how peers are performing and addressing tasks motivates other members

to follow similar approaches in their own performance. Sneha again reported,
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“.. So we would listen to everyone. So I think somehow it gave me a sense of wanting
to be better, that I am listening to someone, how much is their fluency in English, how

much do I need to improve myself...”

As a consequence of the perceptions of the students, considering peers as role models during
cooperative learning naturally assists other members to improve their own speaking,
grammatical, and communication-problem-solving skills, in general, communicative

competence.

4.2.2 Teachers’ Role

The findings of the teachers’ roles during cooperative learning in ELT classrooms are indicated

below.

4.2.2.1 Facilitate and Monitor

The crucial role of teachers during cooperative learning is to facilitate and monitor cooperative
activities. Before the group tasks begin, the teachers give proper guidance to the learners
regarding the topic, process, and tasks, making sure that students understand the procedures.
Polly mentioned, “.. the main help she would give us was, after giving us any topic, she would
explain that topic to each team separately...” Again Bayezid noted, “Teacher would tell us ...
what we should do during the presentation.” Further, while learners are participating in
cooperative activities, the teachers monitor the groups to check the status of the work and
whether everybody is actively contributing. The teachers also notice if any student or group
needs any help and facilitate accordingly to prompt the performance. Othoi expressed, “The
teacher would watch, sometimes come; she would make rounds to see if everyone in the group

was very active in doing the work.” Abdullah noted, “.. If we asked any questions, he would
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explain us...” The teachers’ continuous monitoring during cooperative learning ensures that the
learning environment stays communicative; thus, the students effortlessly develop their
communication skill by interacting with peers. These statements exhibit, during CL the teachers
most of the time monitor and facilitate the learners, which eventually supports the development

of communicative competence of the students.

4.2.2.2 Correcting and Giving Feedback

Moreover, during cooperative activities or at the end of the performances, the teachers provide
required feedback and correction to the learners. The teachers address errors that are made by
individuals and groups and also explain the misunderstandings to them. Othoi emphasized, “The
teacher would point out the mistakes.” Again Polly expressed, “.. my teacher ... said, ‘Okay,
you have written your script like this; it's good. You can enhance it a bit more like this...”
Consequently, through the responses, it can be claimed that the teachers’ role as continuous
feedback provider and corrector guides the learners in working on their mistakes and improving

the quality of their speaking and grammatical skills; thus, communicative competence is

developed.

The data of this research demonstrate the important roles of both peer and teacher during CL
who actively contribute to the development of communicative competence of the learners in ELT
classrooms. Peers’ continuous scaffolding, including support, assistance, and motivation while
learning cooperatively, makes the learning process easy for several learners. The findings of
peers performing as scaffolders contribute to the results of the previous study conducted by Chun
and Cennamo (2022), where they present the peers’ role as scaffolders and how it affects others’
language ability. Furthermore, the peers’ on-the-spot guidance through recognizing mistakes

functions as a source of correction and feedback for the other members of the tecam, which
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enhances the grammar and sentence accuracy. Besides, the peers, specifically top students, are
perceived as inspirational figures to other members; hence, through peer modelling and a healthy

comparative attitude, learners are effortlessly improving their communicative competence.

Along with the peers’ influential roles, the teachers perform the role of a facilitator by assisting
and guiding the learners and an observer by monitoring the tasks during the cooperative learning,
ensuring a communicative environment. Again, this finding supports the data of the earlier study
by Gawande (2019) that highlights the teachers’ role as controller and facilitator. Lastly, by
providing correction and feedback to the learners individually and as groups, the teachers secure
a supportive learning process. The findings additionally demonstrate that during CL, teachers
mostly try to avoid direct involvement and try to talk as little as possible, encouraging the
learners to actively interact with peers. In essence, this collaborative approach of peers and
teachers in ELT classroom during cooperative learning contributes firmly to the enhancement of

communicative competence of the learners.

4.3 Positive and Negative Consequences of Cooperative Learning
The learner experiences both positive and negative consequences of cooperative learning, and

the findings are as follows.

4.3.1 Positive Consequences
The positive consequences of CL in ELT classroom include instant correction and feedback,
more opportunities to expand knowledge, more chances to practice and lastly, easy and

comfortable learning.
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4.3.1.1 Instant Correction and Feedback

According to the findings from the interviews, most students express that one of the crucial
positive consequences of cooperative learning is receiving instant correction and feedback from
peers. Cooperative learning allows students to receive instant correction and feedback, which
guides them to identify their mistakes at the moment they happen. This approach plays a vital
role for the learners to minimize their errors since the errors are identified, discussed and
corrected instantly. “The positive side is friends correct the mistakes; the mistakes get
immediately recognized ...” Antora noted. While doing cooperative learning in their ELT
classrooms, peers actively recognize each other’s mistakes and sometimes explain to each other
why it is an error and how it can be corrected. Moreover, the corrections and feedback are not
only provided by the peers but also by the teachers. Nisha reported, “After the presentation, the
teacher would comment on our work and correct our mistakes.” These statements show that
getting immediate correction and feedback is positively accepted by the learners. Moreover, the
students also express that along with the teachers’ and peers’ correction and feedback, they
become able to notice their own mistakes and do self-correction and self-improvement while
learning English cooperatively. Sneha said, “I actually find cooperative learning easier ... there
are many more opportunities to correct myself there. And the chance of me making a mistake
is a bit less. Since we all discuss and come to an understanding.” Through this process the
students are not only able to refine their language accuracy but also improve their
communicative skill naturally; therefore, undergoing instant correction and feedback is

considered a positive consequence.
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4.3.1.2 More Opportunities to Expand Knowledge

Furthermore, another positive consequence of CL based on the students’ perception is getting
more opportunities to expand their existing knowledge. During cooperative learning, students
learn as a team that consists of learners with different levels of abilities, understanding, and
experience. This diversity builds an opportunity for the students to exchange ideas and

perceptions, allowing them to acquire new knowledge from each other. Polly expressed,

“.. when we are working, maybe five out of six members don't have an idea about
something, but the remaining one member has an idea about that thing, so then the
remaining members are learning about that topic from that one member. So,

everyone's knowledge has increased.”

Further, Sneha noted, “.. when I'm discussing with a member ... then my knowledge is
broadening a lot. I'm learning many new things, and it's definitely helping my personal skills
a lot.” Moreover, the learners are exposed to new information and perceptions during
cooperative learning methods, which may not be available and possible to attain during
individual learning. “.. when I was alone, I could not learn so much. But through group work
and pair work I have been able to learn many new things from others.” Rakib expressed. As a
result, these statements illustrate that the students get more opportunities to explore knowledge

from peers and broaden their understanding about the language, making it a strong benefit of CL.

4.3.1.3 More Chances to Practice

In addition to that, the learners also get more chances to practice the English language through
interaction with peers during cooperative learning. Based on students’ perspectives, they need to

communicate in English with each other during group discussion or group work in order to
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complete tasks, which creates a meaningful chance to practice and improve communicative
competence in their ELT classrooms. Abdullah reported, “Sir would give us tasks, and we could
practice then.” Furthermore, when students have to learn English individually, whether at home
or in the classroom, there are very limited opportunities for them to practice. As a result, it
restricts the chances to have an engaging conversation in the target language and work on
communication skills. Cooperative learning, nevertheless, allows the learners to interact with
peers without any hesitation, enabling continuous practice of communication. Abdullah again
stated, “..many shared their stories ... from that there was a lot of English practice...” Also

«

Bayezid said, . improved through communication, practice happened often.” Thence,
according to the responses of the participants, the cooperative learning process encourages

practicing English communication with peers and assists in improving their communicative

competence, ensuring a positive consequence.

4.3.1.4 Easy and Comfortable Learning

A further positive effect of cooperative learning is making English language learning easy and
comfortable for the learners. Through cooperative learning, students often develop new
friendships with peers, creating a warm environment for the students. Moreover, they also
frequently form groups with their existing friends for learning, and this sense of familiarity
makes the learning process easier and more comfortable for the students. This engaging and
warm learning environment increases the interest and willingness of the learners. Polly
expressed, “I'm using English in my familiar surroundings ... I can feel comfortable, and
gradually the inertia that was working within me ... gradually disappeared.” Again Antora
reflected, “When we work together, it feels good, it feels fun, I feel interested in doing the

work.” Moreover, other participants are asked regarding this same issue, and most of them
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expressed similar thoughts; therefore, it can be claimed that CL makes language learning easy
and comfortable for the learners through familiar peer engagement, helping to enhance

communicative competence.

4.3.2 Negative Consequences
During cooperative learning, learners experience some negative consequences as well; thus, the

findings are stated below.

4.3.2.1 Conflicts among Peers

One of the most prominent negative consequences of cooperative learning is that due to the
differences in opinions and lack of consensus, students often experience conflicts among peers.
Cooperative learning methods involved multiple members with different opinions and ideas,
making accomplishing a common decision challenging for the learners. Sneha noted, “.. so 10
people actually have 10 different opinions ... transforming those 10 different ways of thinking
into one and coming to a final understanding, I felt that it was a bit challenging sometimes.”
This diversity in opinions, in many cases, leads to disagreements and quarrels, which create
unnecessary chaos and tension within the groups. Othoi said, “it’s seen that people in groups
have different opinions ... it was seen that the opinions were different, and sometimes there
was a lot of conflict between us ...” Again Polly expressed, “.. a small quarrel arises ... it

”»

happens that my idea may not match with their idea...” These conflicts often ruin the group
harmony and make achieving a common goal or learning uncomfortable. Most participants

reported this issue with cooperative learning in their interviews, making it an intense negative

effect.
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4.3.2.2 Unequal Participation and Domination

Besides, other negative aspects of cooperative learning are unequal participation and domination
among peers. The teachers generally assign different tasks to different students within a group or
team, yet some learners do not participate in the assigned work or remain totally inactive. Often,
certain peers are absent from the class or barely contribute to group activities. Rakib stated, “4
negative aspect is that when we work together ... some people don't want to learn. They don't
try, they copy what others write ... it hurts us that we worked so hard.” As a consequence,
whilst some members remain idle during the cooperative learning method, the responsibility of
completing the whole group task falls on a few active members, causing unequal participation.
Polly said, “Although it was called group work, I had to prepare posters alone, then I had to
do group presentations alone...” Despite this imbalance in participation, all group members
usually receive the same amount of marks, including those who are inactive or absent. Rakib
said, “... it's hard or annoying ... when no one helps or cooperates, yet they get the marks,
they get respect from the teachers, but they didn't actually do any work...” Thus, these
responses show how the active members are frustrated due to the unequal participation of other

members of the group during cooperative learning methods.

Additionally, often group leaders or certain members employ excessive control over other
members during cooperative learning activities. Sometimes, one or two peers force their
decisions or ideas on other members; hence, the chance of sharing opinions becomes very
limited. “I have been a victim of domination ... the leader of the team ... she wanted to show
herself a bit too much. She wanted to establish her own idea there.” Sncha expressed. Besides,
the group members often restricted the contribution of weak members in group tasks due to fear

of getting low grades. As Othoi reported, “... in our group who are weak but want to work, but
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the thing is that many of us are afraid of getting low marks, so we wouldn't give the weak
people any work, so we would keep the weak people away.” All together it can be declared that
while conducting cooperative learning, there is a high risk of unequal participation and

domination happening, which negatively affects the learning process of other learners.

4.3.2.3 Insecurity and Fear of Judgment

The event of domination and the shy nature of some of the students create insecurity and fear of
judgement among the students during cooperative learning. The learners often feel anxious about
whether their ideas are correct or will be accepted or valued by their peers. Othoi said, “... in the
case of hesitation ... I ... gave an opinion, and then I didn't know if others would like it or
not, or if they would show attitude or not, so I felt hesitation with this thing.” Many
participants expressed fear of being judged by other members of the group and making errors in
front of peers, leading them to feel less confident and insecure. Sneha reported, “.. I felt
dominate ... then I actually felt a little ... insecure in myself in some way ...” Antora
emphasized, “I feel shy sometimes ... maybe they will make fun of me ...” Therefore, these
responses claim that there is a tendency to be afraid of being judged among the participants while
doing group discussion or pair work, making it one of the prominent negative characteristics of

CL as well.

The findings of this study offer a comprehensive understanding of both positive and negative
effects of cooperative learning that the learners encounter in their ELT classrooms. One of the
notable positive impacts of CL recognized in this research is receiving corrections and feedback
immediately. Most participants reported that the instant correction and feedback during
cooperative learning reduces the chance of making the same mistakes again. Also, the immediate

explanatory feedback from peers and teachers promotes self-correction and selt-improvement
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among the learners. Therefore, this positive consequence assists the learners to avoid any
grammatical, conversational, or idea organizational errors in English naturally, developing
communicative competence significantly. Further, the results illustrate that the CL approach
crucially guides the learners to discover more and enrich their knowledge by cooperatively
learning English with different-ability students. While participating in group discussion, they
share ideas and experiences with one another, increasing the extent of knowledge. As a result,
the learners gradually improve their skill of using new vocabularies, strategies, and ideas
effectively. This result aligns with the earlier research developed by Adri (2015) and Raba (2017)
that highlights how cooperative learning methods encourage learners to exchange ideas with one
another. Besides, the increasing opportunity of practicing the English language in a comfortable
learning environment is demonstrated by the data. Frequent engagement with peers and friends
through cooperative learning motivates the students to practice more. Again, this finding of
getting more opportunity to practice more echoes the previous study of HAN (2017), which
emphasizes that pair work motivates the learners to practice their speaking more; thus, their oral
skill improves. All together strongly supports the improvement of communicative competence.
Further, the friendly communication among classmates during CL created a sense of belonging,
which made the learning process enjoyable for the learners. Similar results are reported by
Al-Tamimi and Attamimi (2014), which discusses the remarkable influence of CL in developing

oral proficiency and creating a positive mindset towards learning.

In spite of the positive outcomes, the data display several negative effects of cooperative learning
in ELT classroom. Conflicts among peers, unequal participation and domination, along with
insecurity and fear of judgement among the group members negatively affected the cooperative

learning process. Similar results are again emphasized in the earlier study by Shafiq (2024),
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where he reports one of the key drawbacks of CL is over-dependency. So, these consequences
seem to have a strong influence on learners because seven out of ten participants reported
preferring individual learning instead of cooperative learning. According to the participants'
perception, individual learning ensures more freedom and less stressful learning. Hence,
all-inclusive, the findings and analysis reveal that the CL appears to have numerous benefits that
profoundly help to improve communicative competence. Although the negative experiences
influence the learners so significantly that seven out of ten participants are encouraged to choose
individual learning over cooperative learning. Most participants expressed the limited effect on
communicative competence, yet the learning process became very anxious for them to continue;

thus, they chose individual learning.

4.4 Recommendation

According to participants’ perceptions, various recommendations come up to increase the
effectiveness of cooperative learning in improving learners’ communicative competence in ELT
classrooms. As discussed earlier, although the students mostly experience positive aspects of CL,
seven participants out of ten still prefer to learn English individually. Therefore, they emphasize
the necessity of a more functional process by providing some suggestions. First of all, the
participants recommended that the cooperative learning activities, such as group work and pair
work, should ensure the chance to express opinions and ideas for each member of the group.
According to them, even though it is a cooperative process, everyone should get the opportunity
to share and present their ideas actively. Secondly, another core suggestion is confirming equal
contribution and presence during the group activities. They expressed the necessity for ensuring
that all group members are present and participating equally in the classroom while doing

cooperative learning tasks. Thirdly, one of the participants suggested forming teams with
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mixed-ability students where the learners of different abilities can learn from each other and push
one another towards good. Moreover, some participants highlighted the requirement of receiving
training for both teachers and students so that the cooperative learning process becomes more
flexible for both of them. According to them, if the students have training in working
cooperatively before, peers will have the mindset of accepting and respecting each other’s
opinions. Therefore, it will ensure a positive collaborative learning environment for the learners.
Besides, some students pointed out issues with enough physical space in classrooms and the
number of students and teachers. Based on their experiences, due to small classrooms with a
large number of students, the operation of smooth cooperative learning becomes difficult. Also,
the teacher is not able to monitor and guide properly when the student number is too huge for
them to manage. So, they recommended ensuring sufficient physical space and number of
teachers so that the cooperative learning activities can run appropriately. Moreover, one of the
participants suggested providing opportunities to utilize technology during cooperative learning
activities, which can assist them to explore even more as a group. Lastly and most importantly,
one participant recommended that in Bangladesh, English should be taught and learned as a
language, not as a subject; otherwise, the limitation in communicating in English will continue

forever.
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Chapter 5: Conclusion
In conclusion, this chapter indicates the summary of the findings, recommendations, research

limitations, and further investigations.

This study explores the role of cooperative learning in developing learners’ communicative
competence along with the roles of peers and teachers and the positive and negative
consequences of CL during cooperative learning in ELT classrooms in Bangladesh. The findings
of this research consist of the perspectives of secondary-level students of Bangladesh who have
experienced or are experiencing cooperative learning in their ELT classrooms. Cooperative
learning plays a remarkable role in improving multiple components of communicative
competence, including grammatical competence, sociolinguistic competence, discourse
competence, and lastly strategic competence, the results illustrate. This process improves
students’ grammatical competence, enhancing grammatical and sentence structure skills and
vocabulary by exchanging knowledge and correcting one another through continuous peer
interaction. Beyond that, students develop their sociolinguistic competence by reducing social
anxiety and learning language appropriateness in different social contexts because during CL
they have to come out from their comfort zone and communicate with peers in English. As a
result, they become more capable of conducting smooth English conversations in real life as
well. Moreover, the learners enhance their discourse competence as they develop their idea
organizational and connecting skills; however, the transnational skill is one of the areas that
needs improvement. Next, the strategic competence of the learners is significantly developed
because the ability to solve communication problems through applying several strategies is
enhanced. The research further demonstrates the crucial roles of peers and teachers, with peers

performing as immediate correctors and feedback providers, inspiring figures, and scaffolders
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who provide continuous help and support, while teachers function as facilitators and observers
along with sources of feedback, supporting the enhancement of the learners’ communicative
competence. Furthermore, this active communicative learning process enables the students to
interact and exchange knowledge in English meaningfully and practice with peers alongside
giving and receiving instant feedback and correction, overall making learning comfortable.
Nevertheless, the challenges, for example, conflicts among peers, unequal participation and
domination, fear of judgement, and insecurity, restrict the maximum effectiveness of cooperative
learning. Therefore, the findings suggest that CL is an influential learning approach for
improving students' communicative competence if implemented in the right way in the
classrooms. Its effectiveness relies on fair and equal participation, appropriate group formation,
authentic language-based learning process, and lastly, proper classroom environment and
management. Therefore, an integrated approach with all the recommendations is required in
order to make this learning process more balanced and successful in ELT classrooms of
Bangladesh.

Overall, this research delivers deep insights of secondary-level students of Bangldesh into the
influence of cooperative learning. However, some research limitations need to be acknowledged.
The number of the participants is comparatively small and homogenous. Also, the participants
and their institutions, are urban-based, which can restrict the generalizability of the results.
Therefore, future research can be on learners’ perspectives with different educational
backgrounds and educational settings, for example, rural-based, which may have different points
of view on the cooperative learning process. Moreover, further investigation can be a

comparative study on the perspectives of students from urban ELT settings and rural ELT
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settings, which can additionally enhance the comprehension of how CL operates in diverse

environments.
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Appendix A.
1Q-RQ Mapping
Research Questions
1. What is the role of cooperative learning in developing students’ communicative
competence—specifically grammatical, sociolinguistic, discourse, and strategic
competence—in ELT classrooms?
2. What roles do the peers and teachers play to influence the students’ communicative
competence during cooperative learning in ELT classrooms?

3. What are the positive and negative consequences of cooperative learning in ELT

classrooms?
Interview Questions Background | R | RQ [ RQ | Overall
Information | Q1 | 2 3 | Thoughts
How are you? May I know your age, institution X

type (public or private), medium (English or
Bangla), academic year and for how long you have
been learning the English language?

How would you narrate your overall experience of | X
learning English so far?

How comfortable and confident do you feel X
interacting with people in English, both inside and
outside the classroom?

Describe your current ability to communicate in X
English, for example, how effective, appropriate or
fluent you are.

Are you familiar with cooperative learning methods | X
like group work, pair work, group discussion, group
presentation, group projects, etc.?

What types of cooperative learning activities do you | X
participate in in your English class?
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Did cooperative learning methods help you to
improve your overall English language skill?

According to your perspective, do you think
cooperative learning assists you in developing your
grammar, vocabulary, and sentence structure skills
in the English language, and how?

Do you and your peer members correct each other
or guide each other if anyone makes grammatical
mistakes? How does it influence your language
learning process?

10.

Do you think these cooperative learning activities
help you to grow your English language
communication skills naturally and comfortably in
real-life contexts? How?

11.

According to your perspective, do you think
cooperative learning has assisted you to understand
the appropriate use of English in different social
contexts, for example, formal or informal
situations? If yes, give an example, please.

12.

Do you think CL has helped you to improve your
ability to connect and organize your ideas in
English? If yes, in what ways do you think the
cooperative learning process guides you to connect
or organize your ideas and sentences cohesively or
clearly in English?

13.

Is it easier for you to organize your ideas when
speaking and writing in English in a team compared
to speaking and writing alone? Why and why not?

14.

Are you familiar with linking words? Tell me a time
when you used them while giving a group
presentation or writing an essay/paragraph as a

group.

15.

During cooperative learning, what do you do when
you do not understand what your peer members are
saying in English? Do you ask for repetition or
clarification, or do you ask them to rephrase?

16.

What do you do when you cannot remember a
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certain word while communicating in English
during group work, and what do you do when other
peer members forget certain words while
communicating in English?

17.

Based on your experience, how does cooperative
learning help you to grow the ability of overcoming
any communication problem, like mishearing or
misunderstanding something in English?

18.

Tell me about your classmates and group members
that you have worked with. How is your
relationship with them?

19.

Do you speak in English with your peer member
while working as a team?

20.

Do you feel comfortable speaking in English with
your peer members? Why and why not?

21.

Do your peers’ behaviour and attitude affect your
English learning process?

22.

How do your peers’ behaviour and attitude
influence your participation, interaction and overall
English learning process?

23.

Do your peer members assist you while doing
cooperative learning?

24.

How do your peer members assist or support you
while achieving a common goal together?

25.

Have you ever encountered any negative
experiences like domination, unequal participation,
and other issues that might hamper your language
learning process during cooperative learning? If
yes, can you describe a few experiences?

26.

What is your overall experience with your peer
members while or after doing cooperative tasks
together?

27.

While doing cooperative learning, what does the
teacher do in the classroom?

28.

How does your teacher guide or assist you with the
cooperative learning methods in your English class?

57




29.

How does the role of the teacher contribute to your
overall language learning process—specifically
communicative competence?

30.

According to your perspective, what are some
positive and negative effects of cooperative learning
on your communicative competence in the ELT
classroom?

31.

Based on your perception, in what ways have
cooperative learning methods assisted you in
improving or hampering your understanding,
communication skills, and overall communication
competence?

32.

If you have to choose between cooperative learning
and individual learning for learning English, which
one would you choose? Why and why not?

33.

What are some changes that you would recommend
to make cooperative learning more effective for
improving communicative competence in the ELT
classroom?

34.

Are there any other experiences or thoughts that
you would like to share about working in groups
and pairs in your English classroom?
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Appendix B.

SAMPLE DATA TRANSCRIPTION AND TRANSLATION

Interview/Data 1

Participant no: 1

Participant name: Polly

Mode: Online Interview

Transcription of Data 1

1

2

10

11

12

13

14

15

Interviewer: (O I F9O JYN?
Polly: 42 IO 15 IRAI
Interviewer: (PN FIT AOR A4N?
Polly: I (OGN

Interviewer: (OINIF T F AR(OO AP AN(eTH?

Polly: AREHI

Interviewer: (OINIA Feol fF Refem NGAW NS reen NG
Polly: QIeT G|

Interviewer: QN P90 M {d WA F© QT 4 e #yrey-

Polly: AN 11 IRl

Interviewer: QISR (ST (OMNIF 4R (¥ oM™ (¥IYF YOS
JFCARTISCI (FA2

Polly: JFCARCISOI (@ ANPOI I AN (Y AMNPOI FNCAH |
EAER

WINHE (R4 IR, SINIHE (RO (ORFTG 2eAMGeNE orNal 5%
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16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

39

oYl RROIE w1 iy g0 [RYT RO &Y g1z (@ [EE (M8 Y 929
(T WNET 10 (AP 15 O ATKIATE, (F0K, PCOHANNGHN YUB B
NIFRE Yo oy g i 1 YU AT (HOHAT WA BT oy
Aty oI G]e (F SNIRE (46T fFRR =W W1 (PREANEG WNCAS I
T (T YNFE ANFE WY Y G JP0! ST AR ATSINF
AP Y (M1 Y (T N O KRG B (9 (NEN [IS01
NET To1R B gte [ |

Interviewer: il (O 44N (OINR (T N FANSHN FAF A JF0I
WS S PEANFAN FAR (T 201, AGT QI WA R BATHPAN

(0 FA9 (T FADl G201 G2 CH(a QN FOOI FARPOGT N
FACHILIA fPe PR FIOR A2F B FIOW oo @?

Polly: @l Blel (X PO (GO WA PO AR WV 2eRGy
FAGHN fHFEC FA© WNR (RGN (ONF JF01 Fe =T Al IG
WNE WNE WA Y (T W 401 AN 61 209 PO ORI
G]e WINIF SN (Y VIOl AHFE O MY W Fe(Foiel AN

REGTO JF6I AP0l JHF6! ([(INF FNOHN P¥e IO AT

o e

Interviewer: OISR (T (OTNF IOANA 20T FNGHH6 FAIR
fFeone v Pl CHET F2 WA (PN (FE (FRI2 ([@OR WA
o P Q¥ @OR AfSP any WifF (o Zeor ST e
NF @ (ENOEd? NN Fopd JATATIGEH @ Refem Toatr 2%
PICO ATICOR] T (O] NN X2

Polly: § & S0 &N @INE 2@ (4K [Fedbr NSIN &
(FeICS BRI FRY SN W B AN REGE Fed ST SANBO
(CLoa™ q9 (GUOANINCO] THFE TR J O AT AP
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40

41

42

43

44

45

46

47

48

49

50

51

52

53

54
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56

57

58

59

60

61

62

63

ANHTHN (AToe WA A (AP PARPOOS (F0we] YA H(NP
CFE (MW TN (T AN GF6I GF TP ORre AR[R A6 61
SR NN SN 600 ARR NN CTEHE SN PARPOGS &I
TP WOR AR Gk I2K FIRT SN WA IR (T ANE 201G
RrFR B au e NN (@(tord SkRZw FAR|

Interviewer: BRI QN fF 4R (T (FAMADE AN (NAGH (T
PN OUH, (WH 8WH, P TP A FA AT IR SN
HAfET©? Polly: T/ WN AfFESI

Interviewer: PN FERI?

Polly: T YUY FPT NN RATY ©YNR NQN IIAPANCNT ASOTT 0T
PR ST

Interviewer: QISR (1 (OINE 2fe™ FHPN (FN AT (VUG
RASSE 20T A1 2W2 Y TIFHN TF Fo TG e FA
(TG A (NF ST (PN 4RI (VAT QN AN FACRI?
Polly: SFY P &P JG P (GBI AR Ol (VAT @ GG
(O] AR FIC|

Interviewer: WERI (T AR (T P STMHT WKW NN (FAAACS
AN FAE NN (OINH F N =W (T (oK efemr wAmopragy Beferm
TSGR (T FeAGl O1 I 2O FAR?

Polly: WV Ww HfE I J01 TYY® FEA(R| IG PN LN ANCHA
NITNY (R 2ol OItng Sy T4 W AN SN TOro ol

REGIO AP FAO (AR G2 O YN WA SN WAL

TOINrod OANF ©Oltid Podid Mg a3z Ssrd (Rl I (F GH01
WA AP0 (ZAM PN s IR I© IYN WMIHE. SN

61



64

65

66

67

68

69

70

71

72

73

74

75

76

77

78

79

80

81

82

83

84

86

(ATSCCHNT (el el q9e T o =iy Uy Sptsa S| Sy
& FIG FE JP0T REGO (ATSCCH {@AC B FIROI ATBOIE
SN A WNP (Fl@ (MY I [{ioN BT BT (ATSHEo* &0
FE SN TN SR SN (TGS FER GO WNH W AR (T =

QN ZEG [@OFT I AR &G ((Tod ATORT AR (AP
YO IR

Interviewer: W& (T (OTNF JFCARCTS W@ (OINAT TN WA
G (FAATIGS AN FIO, ©4N W A6 VLN F (SrNF

Bfemy o, 2™ (OIFIREd, o™ SRIPGIR G2 (T AN ATTHASAT
Qe i TY© A[R?

Polly: JNOIK (V3¢ #APG 2| A OINAT T4 PN SAMSH [RAN w3+
WNE 2EMG (SIPIFEANIOG ACAPO! YOG OR (A (TGS
SEIFER B AN @6 2NE WASYAT FAHC NN HdSar B

STI(O FIFOI WAIYSAT IO SPIBOF M@ (AR I8 [T 6N

SMFT WA WNR 2RGF A [QFE ENYS AR

Interviewer: OISR (T (STl 4N 423 (T F¥ STF FIO] O P

(NFEAMMT (NFERT AICY PGy PAIF AT (OIS AT (OIS (OTNIF ([N
JFGN 5P (NENEA IM Ao NCoE 2ol O &F (ONdr JF
WA G roe

Polly: XV WIMNR WA (FN JIF6I ANOIIA NG =(A SNl
fNTGHIR JeToN (¥ WOR (O] (O JUWOR gel (AR QR JAONF 0o
AFA| ©4N (2 (VFRGI WAHEFD (T N Fe] FA0O1 A ANE W
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87 JONJ (S R Mol W THE A5 3G Fe FIom (T AR
88 (¥ WK (WHE WP GG FAR I T WK weA3teql gR[{ey ey
89 WNMF WINF (JCRTNCB] G (F O A6 ezl

90 Interviewer: OISR (AT (OINK & WA =W 42 (T FA ST L0
01 PG WA AT FINOCANF6 FAF INT (SN (T Befeqesy

92 PNSWIHPE FAH (T FAGI JG1 F ORI (N FER A O [T
93 FR(F WA FACHIOIA BN 5 IR G2 (T JFMY 2fem™ o4

94 WIYICN?

95 Polly: X WY N fAITA 2T WA W(NF FNCHNOIA Fed

06 FEMRI (TN TOIRT P SPLAT TAT WWMRT TN S

97 (ATGCONYE e (AT PR GFAN ([T AF6I AGLEIRAN S

98 WL SN WP T (TGO Mo [CR, S AN 510"
99 Y IO AR A WNF W XY OO WA RNLHINOT HTNPISTH

100 (PO TR 92 I FIACET (M1 TF G4 AT (RN NS

101 ANOIRANCNCG Y SN RGO WA AP N B
102 @Pte A A WG SNl S oA ity smd [Nisonses
103 (A0 IO AH SNRE W (7PN N e J001 A =S
104 (TN (ACES A1 (RMGUEH AFTOT G (STR6] H(NBILTHR Y

105 fCACRI A6 WR B2 (R (T JFUN IAKGME G PRI FG AL
106 O(NP Fg MY TV (T ANGT ©F AR A WM WK JF6I OIS
107 IIG FAR fFE FY SWFAT WHW GO WAFITHZ (F6 AT
108 Interviewer: Wl O 4% (¥ AFMY G FACo T A (OMNITHA

109 (FAANLBw Al FACe AT (ONR [ I3 WOREOIGIB (N FEAR
110 QI (JOF AR (T TN HHEHE QN 45 99041 3o 20y
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111 PR A3 NIV SHEPE SN R I G0 3o A 209
112 PfEI 407 F (8 PA(R?

113 Polly: W (W BfE il (TN WG YN PN (NHRQCHF SN BT
114 JTOIN YN OH(FN ENHINE 200 3o 20 FAOW J32 TN

115 WINAT WINAT ARIL PN (NFRARE AR WNHF OERMA AN TN
116 (ATGCONAT ANT A NEAFHI STNT MY A AV SHGHd SN
117 WINICRE IO 0T SRIG6 AT RS WA FT AT (@R

118 IO NG SRIGHE Y WNAT TYN FAGHIRPE PO O

119 SINAT FINE 2o 3TG FIOIN| FEAY H20T (HLE JF06I G132 SN
120 JATS NER (T WBR AN 42 2301 209G FA(© I 432 SRS
121 S A JEF AT WA I JOIE BT 00 RS

122 Interviewer: WIS (AT (OINF fF W =W g2 (T (FMADE afe
123 FAF MW (OINF 2T MRFGM WG FARX A ARARIIRF O
124 (TCO (JAROTOE FMAG AR (T ARFEAOOT JoT 2O F(AR?

125 Polly: WY NN FF T/ (MR IRV WNHT (RAT TV (T AHS
126 SINY WAL RO A FIT AT W N IO (T (ONRS R
127 RYTOCS JF01 (GO fFHIT0 FICO Q| 82 82 YOG (MY I (T
128 IR 8201 ST((F TACORT WOG! ([ GINICIAT F8 AFCO AN
129 [FE SO WG (WCNH WA IYN PPl BST P 30T 861 W
130 N ARfETSTENE JFANY FE JF0I WA NEG FAK WL 00
131 JF0I B0 (A9 PO A% YN (MATO (O (T ATONHF W7l

o

132 ™ 6@ RN 84N AfOFo O] I8 ATONF OBNI0E H@I

133 PICOLR A2 ATONRT OB P (T E0O0I (6T P (AT
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134

135

136

137

138

139

140

141

142

143

144

145

146

147

148

149

150

151

152

153

154

155

156

157

FAORI O W2 O (2 W6 P 8MF WWME (T WNHA o
FAR ARG AN (o ARfET G5 SRS 2N FAR
Interviewer: WMl (OINI MY F 401 @ G WA W (T QN
JFT BT B0 FARPT or@r R0t RfTmee a1 g0

S NEG FIAN A YRRIRPONI ORI WP P J(oR JFMY 9fN 93
FIGGI FAGI ([ FACHNGIA el FAT?

Polly: WP WY JF 4B FACO© (@GR FfH|

Interviewer: WAl (P JF FACO (PR FACO(RI?

Polly: BIRY (MY ¥ WM FEVT (WA IR (NS STNY AN P
(VHEMS Y SN RGN (@R Wl (o st il Y (T
WINE SEOW WNE 3F FA0 W I WNE WG| 87 L6 [w
(ICO Y W 87 WRET WWF &6 T AP W Gk G
WINRE WA 2 (T 4B G T4 W Iy R 049 A W A
fNTGd YOO TN PGy FACORI T TG WG (N6 W PGy FAR
T @R TRl 1 QRN o v SR [ AR G
Interviewer: WISl @ & P GG W IMARFS SIMEGTR
Y AfHbw?

Polly: I

Interviewer: P JPMY FIG IACo T (O 4% P 8FnG
IR PACO AJR AN (PN P (HGCoN e By (o @
IGNES
Polly: R WMRI (TN WNF CHLGR (MY ¥ (T AN e fe

/0

TG IR FAO AR Ldp A (PICAT AFCARCTS F H(R?>

STEHTE SN YN I A AN (ATHCOAN iR WNIig PG
(TR WNHE SFTAT BIGH (VFE JF0I (TGN Misr (o (IHE
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a7 B 1 A o ) S e v < B 1 o B e 1 | o B R A ST
S P MY W FAF N AN Gy T S0 FAR S
feTsfFe OG BTG FAC© AR

Interviewer: ISR (OINAl IYN AR (¥ (FIAMIAGG AN FIol

GIANY 5PN (NHIAAT YN 3o o1 oy I (Orvar e FAT I

SN A FU @A INT (ST (FIOAT PN (VA (I FAT A
(PN JF0I TG>T I @il A1 0 o= QN 92 G~ a1 9fw
PAPOOG AP O R (GOl FARPCHNGI [FAR FAR Gy WAL
@A R 1 ([RIFE @RIGT 79 97 G o F [{INeN w<r
FIRFE = [{iFGr 97 oW wF S

Polly: § R O(=b WY [M WNRE (FAT PN SAMHI TNT ANR
(PN (VT FA RO N1 A7 O WN 82 Y OnF foreemn B

N G TICORI (12 YIS (61 OIF fGremsyl FAE ONF [Iqe Ao
AT O gG«7 (MAT YN (T g0 JCOICT (%Y ﬁsi‘ﬂ;q AT JY QT

WA SFTAT PG RS WM ©YN VORI WY ©OF [Gream
I (T R G0 F (IR 1 gO1 Ieqte @i &St 6 IR
G o iy i Wiy [HG RGN 98 Ao @ e
FAO© AW I

Interviewer: OISRl (O (OINH JFCARCIS ST 42 (T

(FAAACO TN FAE TN FAF ANT 4 SN (AT JF61

WNFNCPNEIT R (F FAE| T JHE SN (FIOAT JF6!
ST QA (51 AT (FIAT JFOT (TTOH QN Gl (57 A G
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THIRYT A iz 42 PRI SORPIN A CFlg QN WA

ST Bl FFol I A2 (T ORIV FAK (T FHA01 g2 F01 (0w
PRGN FAR VN IS (IR I (O WA X2
Polly: X WA NN T (TN AN IM (PN JFOT (AT
SN JFOT G STG 20G FAOMW A1 JIF6] G IS 206 dION
oI M (@A JNOFE NCEF FIOW WNE WG TN Y72
YR 90O 72 W IFORT (1R AR (TG0 (ST AR

JFUN (1R AN (1§61 AFON| (M I3 A7 (R fGIRS01 9111

AHFOA FIOW JG WNEF JHF6] WO Z(HZ WA AN ARG
AMFOT FA (O I3 (MU TN (T W WNE g6l N oMo

AL N A (AT ¥ Google I A NI IZA MO Ny Wil
P A ARNE AN 0T NGy WGy ooy 1 =g Wi [

QN RS O (T AN (ATHCCHNGT AP B (RS P
TNNRG FAO| O WAF (XF FAON A8 AN IR B0
PG WA 8% (T WNHL Ol IO (ANIGS BT A wel (NS
FA (P JF6I 8TME (2 G901 WY ORI FA© (NER IT
T THEH R O (1R WG FH QAP WL WNRF 92 (T
NCEFSTEA RE IS FAT FNANREAT WAwF W Iw (oneweg|

Tnterviewer: OISR (1 (OMNIF 42 SRS JFCNRFCITST Al g2
(T 5F% 8T A (TF SAF g ©an e g3z Fg g s Ieem|

Polly: (e WOel MIFT W WL WH T (T WG AF WA ES

S S~

MY FANONPE PO (FNER, WNHE AP AAE{E WAOW A

MY AR FACO (AR T WNrd oo AR 3@ oty w6

WF WA MY PO (MU Y (T AN YN PG FAR (O IACOET
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(O ATONFA @ I (AR (M A NG T4 FAT IR O
WNTAR NP (T QIR R (1R Gl STel WNItid (VRS 4R
AR A ANMRFE IR FEAF I G (XY FAR| WRIE (N
STHT T WM A MPQE WK (TO7 WA M 61 AR (O
SAMHT SINW WP AN (M AW (T WNRT WoF N (6% 1| (@
CTCHLE (QOANET JF6I I JF61 AT 3B =T I (VAT T (T

VAN E 2T 49 (12 WA Ao WG 4 LS TONe
MG AR (MW AN (T WNE N WROW A0[RI Ol WG
S ety W1 @1 o (Wl ¥ (¥ OI61 (WN w1 ey oF o e
GIHIMS WNG IR (O AT (oA w1 T (3 O NG Torvon!

GIRd P G AINNY V| (O qCHCE (AT ¥ (F WNIHF (T
JAFFANST I Frog 92 fGNS0I T N8 IR (TR 93 O (AT I

(T ATONFY VOIS IA(ORI e TR Nl WRE WAF CHEG (R4

A (T WA T4H FHN STE FAMB TMORN N (PG JFGN Ol
(ICPCAT JF6I WO O P GIAW (AP G (el (O OYN (Ml
I (T PN SRA (@ TOMARFE Al (NG SN (BT AT FACO
FAHR N WA (A AW (T ONF QOIR GI61 PR A9 AT (AT TR
T T (72 72 XS WNRA (T (0T SNl (TR (o1 (3
AW N WK WA TV ASTAT (FTRF ST A N SAHA
TG ARG A (A IS I Q0
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Interviewer: BRIl (O (OINF JFCARTST W@ (0N F W= =W
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PACMIRE AL (T (T SICN A o™ (*1YF (T SIFOI J200F SRS
IR Moy F I I Moz

Polly: XY B(E MR

Interviewer: PO XY I (O WA 22

Polly: (INN WY Y« INF Afifow 7w AfRNesta =y g4
G TIIRE FAR 72 O W WS WS (2@ O[T AN
AfAB® WNRF IR W (O MAT MV (F WY Ord AN 2@

IR FAF VAN ANE FACHIOIE P FAO AR_R 472 S
TS AN NE (T 2NARRIG IS FACON G0 WS WS NS
WS (PE MR G HNE W AW (T WGP WART® G901
GNORINNCs Ay Wi REGre fAy WNe Toresl R FH©
AR A JF6I AARBO AN T W eIl 1 O2RO6 A
ESCES =i W Yoot AFH FAO© AR ARE WP CFLd

v e (@ (FEg fRPe IMEE Y WY EGre FNes
AR (O AW MY W (T WA @YW (AP AMRE SYMH W (IR JH0I
SNY (O (6T B WE (O I (A(F NN AR 0T Wi JFAN
(U oNTe ANRER =1 GIAN =iy 5107 4197 GR¥ Ao AR |wE
REGE CFg WNE WF (T INROTOT A @0 (7 @SHCES Iy
FACOT (T W W IAE N WACF AWCF WO VY GO A
1R GIINGT JNPRH (PO AR

Interviewer: W G {3 (F (PFIAANIAGY NN ATATG! (OTN
2fe AN AT (IO F Ffo FER0T?
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Polly: o W NN FF 1 WNE J2 (FAANI OO AN SATTHOI
W 22E@G AN A 9 (AT o PRI TWE |WR T 76

G0I W Sl (R [EE|

Tnterviewer: W (3 (OINF ISANN A MY O Fo ST

FERAY SR AN (OINF IO ST9F (FA2

Polly: WM WS (WG = COrye I« Bl

Interviewer: (1 (OINAT IYN F¥ 8P FIol JFAY 2efe T Fger
O (OINAl [ A WA SN A FAT FeTol2

Polly: YN WINAI A SWF FIoN OF ©Ya2 T 0F ©Y=2 FIomW|
T I AR WF PR FION A1

Interviewer: WISl (O (OINGl TN RE Q@ WANE@I Y 7T

IToT WY F O FACH6IA B Fg@r?
Polly: X WY FACHNOIA e I (Y I WNE AFo®
WY O SN NN 20O N1 (T Jq WOT ANCF GG FAG| I

ANET SR (ARQ ATONHH VON® 1 AW F]AR (ARQ ATONFA
NIFIAS (MR G9e WM WA 201 w1 (T SO SRS AN
PN NFOI WACHAF G PACOR (M BR el W6 7GSRI
QNE NN VORI QN (F TOrNoo! 1 S S (F FASTE
IR 61 (3T NS HRPNG SR JG M gl A (37 (161 WA
4R M|

Interviewer: WAl (1 4% (¥ (OINH PN (NFRL PA (NFEAML (T
JITE A ORT THHOE 261 (O 2o A oo iE [Fend
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(TG IO ATOTRO! fOorvg IR T @ [ MUTON R ISR

O F 933 WNIiE WNid IM (@ GP06I (AT ¥ (T (JOE0N6
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WNME IM (PN GFlE@ GO WG 20O (O Of8 (T4 I

MTON (T (O AN RGP eHF SR (Ol JRUMN JONd IO
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FIE T God B 1 FF I gord B IFE I3 OfF Ssid (N2
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325 PIKOI P AT (IO A
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329 Polly: WIfN WA IR SN AGoGF (XF FAR (TN ANE AHH
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348 IAPLLIA el FQI
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364 f6@1 S S RNETOR 1 G 2N WG (9 WNICHE (J01 B I (T
365 WNMA JF6I WNCHE SF STHA LA SNFT (ML T N 512
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SAP: I CF(@ WA QAN PO A
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439 WG BOY IR ORPA REE 0G AT AR (@ SQIGT 87
440 6 JATO HNIKCOI (O W VN (R (T R 92 (WO SWEH FNY
441 Y[R (VO (Y AP WWEH GPAN FARFeAR R0l P01
442 SICARETS @93 WR T2 QB (Fold TG o7 G=IeReesT|

Translation of Data 1

1 Interviewer: How old are you now?

2 Polly: 15 years old at the moment.

3 Interviewer: Which class are you in now?

4 Polly: Class Ten.

5 Interviewer: Is your school private or public?

6 Polly: Public.

7 Interviewer: Is your school English medium or Bangla medium?

8 Polly: Bangla medium.

9 Interviewer: For how long, or for how many years, have you

10 been learning English?

11 Polly: Almost 11 years.

12 Interviewer: Okay. So, how is your overall experience of

13 learning English?

14 Polly: The experience is quite, you could say, somewhat

15 complex. Because, 1in our country's context, we've seen that
16 we don't learn English as a language, but as a subject. And

17 because of that, at the end of the year, we memorize 10 to 15
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paragraphs, letters, compositions and write them in the exam
paper, or write the answers to memorized questions, and in

the end, we learn nothing. It's just a waste of time, you
could say, and at the end of our institutional education, we
see that we haven't actually learned the main basics of
English learning.

Interviewer: Yes. So, how confident or comfortable do you

feel in your ability to have English conversations, or to
converse with someone, 1in creating this conversation skill?
Outside the class or inside the class?

Polly: Let's say, 1inside or outside the class, I don't feel
much hesitation in creating English conversations. Because I
think that I can probably use it, and I can fluently create a
basic conversation in English with the person in front of me.
Interviewer: Okay. So, how would you describe your current
English communication skills? I mean, on what scale would you
place it? I mean, are you in a better position now, or is

your skill at a medium level, or a low level? I mean, how
appropriately do you think you can use the English language?
Polly: To be honest, I would place my English learning skills
on a medium scale. Because I believe my English skills still
need a lot of development, and there's a need for improvement
in pronunciation levels, confidence levels, or in many cases,

I can think about a topic but I can't speak about it in front
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of everyone. In that case, I lack confidence, and for these
reasons, I think my English learning skills are still at a
medium level.

Interviewer: Okay. Are you familiar with cooperative learning
methods like group work, pair work, group discussions, or
group projects?

Polly: Yes, I am familiar.

Interviewer: Have you ever done them?

Polly: Yes, when I was in class nine, we did this under the
new curriculum.

Interviewer: Okay. So, what kind of methods are basically

used in your English classroom? Group discussion, group
project, group presentation, or pair work, which method have
you participated in?

Polly: Group work and group presentation, these two methods
were mostly used in our class.

Interviewer: Okay. So, through group work, I mean, through
cooperative learning, do you think your English language, the
English language skill has improved?

Polly: I think yes, it has improved. Because when we had

other members in the group, when I was able to express my
opinion in English to them, and when they gave their feedback

on my opinion, and we saw that a nice, healthy conversation
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was created, and when it was time for our presentation, and
there I worked with everyone in the group to create an

English presentation on a few points, or in many cases, on
various topics, and when I presented it in front of everyone,
I felt that yes, my English basics or my English level has
probably improved from before.

Interviewer: Okay. So, according to your experience, when you
used to do cooperative learning together, did it improve your
English grammar, English vocabulary, sentence structure,

these processes?

Polly: Better saying last year or when we were in group work,
my English vocabulary improved a lot, then sentence

structure, yeah. Last year, I learned many complex, I learned
many sentence structures in a typical way, and yes, through
group work, my English basics improved a lot.

Interviewer: Okay. So, when you used to do this group work,
while working with the group members, if you or any of your
group members made a grammatical mistake, would you point it
out to each other?

olly: Yes, of course, 1f there was a grammatical mistake, we
would say, Okay, you made a mistake here. You can say it this
way. Then that member would of course feel happy, or if
someone pointed it out to me like that, I would of course

feel pleased that my members are judging me and they are
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putting in their effort for my betterment by pointing out my

mistakes.

Interviewer: Okay. So, do you think that while communicating

in English in group work, your skill of communicating in
English has grown naturally, or do you feel more comfortable

in your real life through learning English together?

Polly: Yes, I have felt much more comfortable in my real

life. For example, last year, during group work, when we had
group presentations, we had to go and give presentations in
front of a whole auditorium full of people, we had to speak
in front of everyone, and I think that reduced our inertia to
a great extent, and because of that, we can now go to any
kind of environment and show our performance in English, or
we can simply go there and present ourselves. The inertia
that used to hold us back, or the resistance or hesitation
that we used to have, has now decreased to a great extent.
But I will say that it hasn't completely gone away. Because
we still see that we are afraid of many things, or there is
a fear working within us, but group working has reduced it
to a great extent.
Interviewer: Okay. So, while working together or while doing
cooperative learning, has your understanding grown or become

better that we use one type of English in formal situations

82



112

113

114

115

116

117

118

119

120

121

122

123

124

125

126

127

128

129

130

131

132

133

and we use another type of English in informal situations?
Has this grown?

Polly: I think yes. For example, when we used to talk to the
members of the group, we would of course use informal
English, and when we communicated with our teachers,
guardians, or other students of our class, or other students
of our upper class or lower class, during presentations, we
would use formal English. Because at the same time, we were
understanding that, Okay, this is where we have to use this
English, and this is how we have to say it formally while
talking to them.

Interviewer: Okay. So, do you think that through cooperative
learning, your ability to organize ideas in English or to
connect sentences cohesively in a sequential manner has
improved?

Polly: I think yes, it has. Because we often see that
suddenly the teacher comes to class and says that you have
to create a presentation on this topic. At that moment, we
may not have that much knowledge about it, but at that
moment, when we quickly think and put our ideas together to
create an organized input, and when we see that everyone's

different thoughts are reflected there, and everyone 1is
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thinking differently, and everyone's level of thinking is of
course growing. So, I will say that group work has greatly
improved our ability to think, our mental ability.
Interviewer: Okay. Do you find it easier to organize ideas
in English speaking or writing alone or to arrange them
sequentially alone, or do you feel more comfortable doing
this together in a group?

Polly: Actually, I prefer to do it alone.

Interviewer: Okay, why do you prefer to do it alone?

Polly: Because it often happens that my idea doesn't match
with the ideas of my group members. So, in that case, either
I have to correct my idea or I have to take my idea in their
style, or they have to bring their idea in my style, and
that's why I think that when I work alone, I am working on
my own thought. So, at that moment, I feel more freedom or
more freedom to work.

Interviewer: Okay. Are you familiar with linking words or
connective words?

Polly: Yes.

Interviewer: Have you ever had to use these linking words
while working together or while giving a group presentation?
Do you have any such experience?

Polly: Yes, I have. For example, 1in many cases, when we are

suddenly giving a presentation, when six members of our
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group are giving a presentation,

then it happens that 1

n

order to connect my words with the words of the previous

speaker or to connect my words with the next speaker,

have had to use linking words in many cases.

Interviewer: Okay, when you used

to do this cooperative

we

learning, when group members used to learn English together,

if you didn't understand something or a word or something

while speaking in English, or if you were confused,

would

you ask for repetition or clarification or rephrasing to

clear this confusion or to understand what you didn't

understand?

Polly: To be honest, 1f I can't understand what any of my

members are saying during group work,

I don't ask them at

that moment. Because maybe asking them at that moment can

embarrass them. So, I wait until we are outside of our group

work, and then I ask them, What was this thing? What did you

actually mean by saying this? And then yes, I prefer to

follow the repetition process more.

Interviewer: Okay. So, according to your experience,

during

cooperative learning, 1let's say you faced an uncomfortable

situation. For example, vyou forgot a word or you forgot a

sentence or you mispronounced it.
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situation, what way would you follow, or do you think that
this skill of overcoming has improved through cooperative
learning?

Polly: Yes, I think so. For example, if I used a wrong word
or a wrong sentence or i1f I made a grammatical mistake

during a presentation, I would feel very bad, and I would
probably remain silent for the whole day after giving that
day's presentation. Then I would come home and practice that
thing again and again, and I have a habit of practicing in
front of the mirror. So, on that day, after digging into my
mistake or after digging into Google or other book sources,
I would stand in front of the mirror and say it myself, or I
would ask my mother or my father to help me organize my
presentation. They would help me, and by practicing
repeatedly, I was able to overcome that thing of pronouncing
a wrong sentence or mispronouncing a word, and yes, of
course, I will say that through group work, my ability to
correct these mistakes has increased a lot.

Interviewer: Okay. So, according to your overall experience,
tell me some good and some bad aspects of this group work or
pair work.

Polly: Well, among the good aspects, I think that we have
been able to communicate with each other, we have been able

to share our ideas with others, as a result of which our
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scope of thinking has increased, first of all. Then

secondly, we see that when we are working, maybe five out of
six members don't have an idea about something, but the
remaining one member has an idea about that thing, so then
the remaining members are learning about that topic from

that one member. So, everyone's knowledge has increased.

Then thirdly, when we are talking, the mistakes that we are
making are being pointed out by our members, or they are
helping us to correct them. Again, what I think are the bad
aspects of pair work is that sometimes we don't agree with
each other during pair work. So, a small gquarrel arises or a
misunderstanding arises, and the impact of that
misunderstanding can go a long way. Again, it happens that
my idea may not match with their idea, and they don't accept
it and they remain rigid in their own place. So, instead of
moving to the next step, they are always busy asserting

their own opinion. So, in this case, our freedom of speech
or democracy 1is being destroyed, and then it happens that
everyone's opinion may not be displayed. Again, in many
cases, when we are doing group work, maybe someone pretends
to be sick and leaves. So, then we are not able to follow
the interactive learning method of the group, we are doing

it without them, and later it turns out that they didn't get
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the lesson that we got at that moment. So, I think these are
the adverse sides or pros and cons of pair work or group
work.

Interviewer: Okay. So, according to your experience, do you
think that this process of studying English together has

made the way you communicate in English or the way you learn
English easier or more difficult?

Polly: Easier.

Interviewer: How do you think it is easier?

Polly: Like, when I'm using English in my familiar
surroundings, and since they are people I know, people close
to me, it seems that by using English with them, I can feel
comfortable, and gradually the inertia that was working
within me, that has gradually disappeared. And later it

turns out that in an unfamiliar environment, I can share my
opinion in English, or in an unfamiliar environment, I can
express my opinion fluently or without any resistance.

Again, 1in many cases, since I am conversing in English with
familiar people, it later turns out that I am able to adapt
outside of that, meaning that time will pass, so coming out
of that, I can adapt to a place where I don't recognize
anyone. In my case with English, the previous inertia or the
previous resistance that used to work, that I won't speak,

that maybe people will judge me, that idea has largely
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disappeared.

Interviewer: Okay. So has this cooperative learning process
harmed your English learning process in any way?

Polly: No, I don't think this cooperative learning process
has harmed my English learning process in any way. Rather, I
feel that it has helped me even more.

Interviewer: Okay. So how 1is your current relationship with
those with whom you have done group work?

Polly: In my opinion, pretty good, yes, pretty good you

could say.

Interviewer: So when you used to do group work together,
learning English together, did you talk to each other in
English?

Polly: When we used to do group work, right then, yes, right
then we used to. Yes, we never did it outside of that.
Interviewer: Okay. So when you used to talk to each other in
English, did you feel comfortable?

Polly: Yes, I used to feel comfortable. Since these are
people I know, so I didn't feel like they were judging me at
all. Because we are all seeing everyone's opinions or we are
all seeing everyone's performance, and we didn't feel 1like
the person sitting in front of us was Jjudging us, rather we

felt that he was actually listening carefully to my opinion
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or the things I was saying, and i1if there was a mistake, he
would point it out to us.

Interviewer: Okay. So how has the behavior or attitude of
your group members affected your English learning
process?Positively or negatively?

Polly: I will say positively. Maybe sometimes I felt that
maybe he was behaving a little more maliciously towards me,
or maybe sometimes I felt that he was trying to show a

little more dark smartness with me. But I think it had a
positive effect on me.

Interviewer: Okay. So when you used to work together, did
your group members, your peers, always support you, or have
you faced situations where you had to do the group work
alone, or they were not including you, or they were
intentionally not including a member of your group, have you
ever felt such a situation or were they always supporting?
Polly: I have felt such a situation. For example, since I
was the captain of the group, and it turns out that in many
cases I had to do many assignments alone. Although it was
called group work, I had to prepare posters alone, then I
had to do group presentations alone, and I will say many,
meaning I had to go alone and give presentations in front of
everyone. I have never seen my group members tell me, Okay,

let me help you with the presentation. It has happened that
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in many cases I had to forcibly keep them as a co-speaker
with me. And I have seen that in many cases, others are
trying to avoid a member of my group and maybe they are not
counting him, and I felt that this is a discriminating
mentality, but since I am the leader, they were kind of
forced to accept my words, but they...Willingly, the last
member of our group whose opinions they didn't want to take,
I just, I used to force them, that's why they would listen
to his opinion.

Interviewer: Okay, have you ever been bullied or dominated
while doing group work?

Polly: No, I have never been bullied or dominated.
Interviewer: So, this experience you had with your peers,
has it improved your overall English, your skill to
communicate in English?

Polly: Yeah, it has improved. I think it really has

improved.

Interviewer: Okay, so when you used to do this cooperative
learning, what did the teacher do? What was the teacher's
role?

Polly: The teacher's role was, since we had many teams in
our class, like we had a total of 10 teams in our class, SO
a specific place was allocated for each team. So what the

teacher did was, she would go around to each team and see
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the status of our work and if we had any, if it seemed like
we were improving, then she would praise us in that case.
And again, 1if it seemed like we needed any advice, then she
would tell us there, that you have this much lack here, you
can fill it in this way, you can complete it in this way.
And she would also tell us 1like this, that okay, don't do
this thing 1like this, do it like this, or don't think like
this, think 1like this. And the main help she would give us
was, after giving us any topic, she would explain that topic
to each team separately, that this topic actually means this
and you can move forward by doing the work like this.
Interviewer: Okay, so how has the teacher's role affected
your English learning process and specifically your skill to
communicate in English? You can say both positively and
negatively.

Polly: I think it has helped completely positively. For
example, 1in many of my presentations, my teacher helped me
and she said, okay, you have written your script like this,
it's good, you can enhance it a bit more like this, your
level will be higher or your presentation will be better

with this. And she taught me some basic things like how to
use gestures, our body gestures, then our eye contact, while
giving the presentation. And she actually, since she is our

English teacher, so she would point out many grammatical
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mistakes of mine and I would show her the script of each of
my presentations and I would say that script in the
presentation. If I made any mistakes, she would point it out
to me, then I would correct it again, then I would deliver
my presentation, I would deliver my speech in my
presentation. So of course, her role has affected me very
positively.

Interviewer: Okay, so 1if you are asked to choose between
these two processes now, in the case of learning English,
this group study or cooperative learning and learning

English alone, which one would you choose?

Polly: I think I would feel more comfortable choosing the
thing of learning alone.

Interviewer: Okay, you have quite a positive experience with
cooperative learning, then why do you want to choose

learning alone?

Polly: Because it is seen that in many cases, the way I

think about something, my team members are not thinking

about it that way. They are probably thinking about it from
a different angle. So it is seen that I have to change my
line of thinking and I have to walk in their way. I am not
able to maintain my individuality. So I prefer learning

alone more.
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Interviewer: Okay, since you said you prefer learning alone,
what do you think, what changes can be brought in this
cooperative learning process so that this process becomes
more useful and helpful in the case of English learning?
Polly: In the case of English learning, it is seen that

since everyone in our team has different socio-economic
contexts, different mental or different religious contexts,
so i1t is seen that everyone's thoughts are not matching with
everyone else's. So in that case, what can be done is that
in our group work, we see that we all, yes, we will all sit
together and work, after sitting together and working,
everyone will share their ideas with others and after

sharing with others, of course, others will give feedback
after listening to their ideas, positive or negative. I

think each member should have, yes, of course they will give
a group presentation, yes, an individual task, but I think
everyone's opinion should be heard separately because since
everyone's perspective is different, everyone's opinion will
be different. Many times 1t 1s seen that under pressure of
the situation, we have to say no to walking with others'
opinions, even though we don't really have the intention to

agree with their opinions or if we don't really have the
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intention to disagree with them or to oppose them, still we
have to do it for the sake of our group work. So I think if
everyone could express their opinion separately and if
everyone had that scope and everyone, in many cases it 1is
seen that one member or two members in the group are falling
behind, they don't have that kind of backup. Maybe they have
never thought about English that way or seen it that way. So
I think that from childhood, if we need better guidance in
the case of learning English or if better guidance is given,
like learning better English grammar or seeing English not
just as a subject but as a language and learning it very
willfully, if these opportunities are provided to us from
childhood, I think that will be more effective in the case
of our group working.

Interviewer: Okay, so lastly, I will ask you this last
question. In this English learning, I mean in the English
classroom, while doing this cooperative learning, such an
experience that is still memorable to you, it can be both
positive and negative, share such an experience with me.
Polly: Yes, so last year when we had an English

presentation, we had a presentation that we had to find any
10 poems, English and Bengali, find any 10 poems and we had
to present the name of that poem, the name of the author, a

few lines of that poem, what those lines of the poem meant,
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overall what the author meant through that poem, the tone of
that poem and what I am understanding through that poem, we
had to do such analysis in a presentation. And in that
presentation, first our sir told us, you will prepare 10
poems like this and bring them. Then when we went to school,
then sir told us that no, you will not, you will select any
one poem and you will do the complete analysis of that one
poem sitting in front of everyone in the class. And even if
you select one poem, it will depend on me, that is, it will
depend on him, which poem we can actually fix. It is seen
that if he doesn't like the poem we have chosen, he may
choose another poem to give. As a result, so I, then in our
group, we had fixed a poem named Books. Although later our
sir changed it, I mean the poem we had taken, he said that
no, it will probably not be better. You, Be the Best of
Whatever You Are by Douglas Malloch, if you select this

poem, it will probably be better for you to say this. So he
just came to the class and told us that this poem will be
better for you, for our team, for the Twilight team, to use.
And exactly five minutes later, sir told me that you will go
now and you will give the presentation. And I didn't even
get that much time to create my presentation, to create the

script of my speech. So I thought probably I will go and
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just make a mess of everything. But still I said that okay,
I am going, since sir has told me, I will go. And when I

went in front of everyone and gave the presentation, sir, I
mean I Jjust felt that in the previous presentations I have
seen that one person is giving the presentation, others are
probably talking, but I remember at the end of each of my
presentations, during that day's presentation, there was a
pin drop silence in the class and every student was

listening to my presentation very attentively. At the last,
everyone stood up and when my speech was over, everyone

stood up and clapped and said that your speech was very
beautiful. And then after each group work's presentation,
there was a task that sir would ask the other teams that

what are the flaws in the presentation that this team gave.
So when sir used to say like this, then definitely on that
day also sir asked the other teams that okay, can anyone

tell what was the flaw in the presentation? There was no one
in the class who said that there was any flaw in my
presentation. But later sir said laughing that the flaw in
his presentation is that he has used American English in our
presentation. But actually if he had used Bangladeshi

English or if he had used English like we use in the
Bangladeshi context, more students could have understood his

speech. So I feel that this moment will be very memorable to
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462 me, it is a lifelong experience and I will just never forget

463 this experience.
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