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PREFACE

In an attempt to provide educational facilities to the
children of destitute families, who generally do not enroll in
school and lhience remain illiterate, Langladesh Rural Advancement
Committee (DRAC) desipned and developed KNon-forwal Primary Educa-
tion (NFFPE) project for them., The 3J-year exporimental phase of
the project was completed in early 1988, This modest venture of

URAC attracted the attention of all interestecd in education, At
this point, The World Lanlk declided to sponsor a study on the ef-
fectiveness of the NFI'E pregramme of BRAC, and hence after com=
pleting necessary formalities, signed an agrecment with {hLe

Research Team in the first part of June, 1988,

The Government of theé People's Rlepublie of Bangladesh is
struggling hard in implementing UPE in the country. Nothing
seems to help much in its progress, At this juncture, it
appearcd that some of the [actors which have been found contrie-
Lutory to the success of lIMAC's educational Propgramme, may also
be helpful in the improvement of the country'!s primary educatiomn
systems Also NGOs having educational component and rendering
services in the field of cliildren's education, may find some of
BRAC's policies and practices helpful in their educational pro-

gramme., With this anticipation wo are happy to sulbmit this roem

port,



Even thourh it hiad been a difficult job but it was quite
challenging and rewarding experience to all of us, Ilowever,
due to devastating flocd in the country we were delayoed in
collecting data which delayed completion of the study, We

are indeed, sorry for this unwanted delaye.

Now let me, on belalf of the study team, take the opportu-~
nity of acknowledging those whe in one way or other, helped us
to conduct this study, First of oll, I express my deepest
sense of gratitude to The World Bank for spousoring this study,
I owe my sincere thanks and grntitu:':ln to Mres Thomas Schmidt,
AeSeI.Pusl,, World Bank for his constructive sugprestions, guidance,
and encouragement in conducting the study successfully, I owe
thanks to Mr, OM = Prolkash Nijhaon, A«S«I.P.H., World Dank for
his guldance and suyr _cstions in completing the Jjoube I am thankful
to Mr, Mir Bashir Ahmed, Programme Officer, World BDank, Resident
Mission, Hangladesh for his sincere cooperation and assiastance
in negotiating and keeping contact with tlie World Dank and transe

mitting us necessary information and message from The World Bank,

Washington,

The headteachers and other teachera of the selected
schools very kindly couperated and assisted us in administering
the test, They provide us other necessary information, I record

our sincere thanks and pgratitude to all of them, My profound



thanks are due for the children who took the test, the parents
and commi'nity leaders uwlio respouded the questionnaireas, I have
to record my sincere gratitude and indebtedness to Mr, F.ll.
Abed, Executive Director nnd other staff at the BRAC headguare=
ter and at the field levels for their kind help and cooperation,
Without their help, support and cooperation it would have been

difficult to accomplisli suclhh a gigantic task,

Lastly, it is my proud privilege to thank the members
of the study teames Mrse Salma Akhter gnd Dr, Siddigur Rahman
for their untiring efforts in the completion of tho task, I
cherish happy memories of sincere services rendered by three
field investigators Mr. Hoor Mohammad, Mr. Masum Sawkat and

Mrs Alamgir Kabir in collecting and processing the data for

the study,

#;ﬂnnggnngﬁé#;
Dr, Kamrunnessa Begum

Leader, Study Team

and

Profeasor

Institute of Education and Research
University of Dhaka,
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CHAPTER - 1

INTHODUCTION

Background

The Bangladesl: NMural Advancewment Committee (LIIAC)
is one of the largust non-goverumnental rvral dovel opuaent
organisations founded and manned by Dangladeshis, Stare
ting initially in 1972 os relief and rehabilitation effort
in the aftermath of the Dangladesh War of Independeunce,
BRAC has now grown into a multifaced organization capable
of undertaking innovative approaches to rural developments
BRAC mobilizes the disadvantagod pecple (who cunstitute
roughly B4% in the country) into cooperative groups
enabling them to plan, initiante and control collective acti-
vities that lead to sclferelionce, URAC supports their
activities ( hwman and institutional develepment ) and

provides training, extension, credit and logistic services,

Till now, BRAC's activity is spread over two thirds
of Bangladesh and scope of operaticn covers adult literacy,
rural credit,; licalth, education and recent non-formal

primary education for out=ofwschool childrens.
Origin of Non<F P d tion Programn NI'FPE

BRAC's Non=Forunl Primary Education (NFPE) Programme
has been developed as an "alternative and complé&mentary”

to the formal primary education programme prevailing in



the country., JIt is also planned in line with its develop=
ment philosophy, which is based on its experience of workang
with the rural poecr who constitute the vast majority of the
country. The children of these poor disadvantaged majority
are left unattendcd by the formal education system, More-

over, a significant number (ﬁﬂ%] drop=-out within a year or

two,

Apart from poverty, there are other causes as DRAC
observed, responsible for low enrolment and high drop-out

in the present primary education system, These ara|1

w Children of poor parents can not afford full-
time schooling ns they haove to help their
parents in field or homa,

= Curriculum content is alien to their life
gituation and mostly concerned with urban
well=of'f cliildren,

= Children of poor parents do not get equal
treatment from teachers,

= Foor parents do not find it necessary to send

their children to achools, This ia particularly

true for pglrls,

1Bangladaﬂh Rural Advancement Committee, Heport on the
Non=Formal Primary Educzstion Propramme of BRAC For Out-—of~
School Children, May, 1988,




w Fegar of failure in the school examinations,

Taking this situation inte account,; BRAC toolt the
initiative of developing a Non~Formal Primary Education
(NFPE) Project, In 1979 LRAC started an experimental
school attached with its Training Centre at Savar,; 30
miles away from Dhalka City, In that experimental school,
oomprehensive experiments were carried out on child psycho=
logy, curriculum content, teaching methodology,; instruc-
tional materials, co-curricular activities ete, The fine
dings of that experimental school set the pace for starting
Non~Formal Primary Education (NFPE) Programme in 1984% on a
modest scale, After necessary preparations, URAC started
the pilot phase of the programme in 1985 in 273 centres tuut
of which 3 gre pre=primary) each having 30 students toialling
660,

1«3 Aim nd Objectives of NIFPL .

BRAC initiated and started the programme with the aim
of developing a model of NFPE for the rural out-of-school
children, which could also be duplicated through out the
country, The main objectivea of the DBRAC's programue

include 1
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Programme

Le

b

de

Development of an innovative curriculum of
three years duration for the children of

B=10 ye..r's age group,

Designing, teating and evaluating materials to
meet identified necds and interest of rural

children,

Inmprovement of the quality of rural primary

education,

Experiment with different modalities of community
participation with a view to devgloping community
participation model in support of NFPE Programmes

for future adoption on a national scale,

Development of new materials and inmovative

technigues for primary teacher trainingj

Promotion of girls! education,

Development of para-professional cadre of teachers

in the community,

Opergtion

Admissicn Policy

BRAC now operates 731 centres with 21,900 studonts

of whom above Eﬂﬁ are girls, In view of low female

literacy rate and women beiny mest neglected,BRAC gave

much emphasis to that section of the population, As



such the progriviu.e was oxpamkled, The annual addition

of both the centres and childrens! enrolment is shom

2
below ¢
Ygars Mo, of Centres Enrolment
1985 23 6GO
(ineluding pre
]lrj._'tlln:l:'},rj
1986 154 h ,620
1987 Lo9g 12,270
1988 1h5 4,350 (Age proup 11-14)
Total 731 21,0900

The annual prowthh of the centres gnd Lhe chiildron
shinw that tihie uwirbers of bothh the centrea and the children
5Jhﬂmn“‘"! .
incrnﬂauq;duriuﬁ the peried 1985 to 1987. LURAC has also

expanded its prograwme for the adelecents (bLo¥s & girls
of the nge—=group of 11=14% years) in 1988, The LRAC
report further stantes that the avernge attendonnce rate
in all the LRAC schools is more than 90% while that in

the formnl primury schools ranges from Gﬂn?nﬂ.j

ce Ietention pud Dropovi

BRAC Report shows that out of o total of 660
students of the 27 contres which started in March 1985
only 3 students dropped out in the first year indicaoting

high retention and low drojouvt, LRAC also claims

2 prac Report : October 1984 Lo November 1986,

3 URAC Report, Opcit,



that the drop out rate in the ULBRAC sclicols is
negligible and it stands at 4,08% only (see Appendix 1).
Dut in the Tornal primary oducation system about 60%

of the children ecnrolled in elass 1 drop out bolore
completing one voear course, HVTPE Programme is of

3 years duration and till now all the 20 ccentres have
completed 3 years course, And 9% students of tliese

centres have completed their courses succo--Tully,

das Curriculum

The core activity of the first phasce of tha
project was the planning ond development of the cur-
riculum, In the planning and development procoess maln
emphasis was given un language, numeracy and environs
mental studics materialss The identified objectives
in this process were to instill and achiecve in the
students, the required growth in knowledge, skills aud
xueixtat scecial developments expected from primary

schiooling,

Instructional materials such as books,; teaching
notes, manuals and also aids/charts, cards, counting

rods etc. were ecither developed or procured,

s Teachoer and Teacher Training

NIFPE is run by one teacher one centre basis,
The teachers were recruited from the community luwving

9=10 years of sclhoeling. Preforence was pivon to



recruit more Temale teachers (70% if available)s To

make these less educated teachers officient, appropriato
training was orgniized, After recruitment, teachers

were imparted tradindng for about 15 doays oa child paychio=
logy, pedagogy, use of ailds, organlsing co-curricular
activities, Lforal and non=formnl pricary oducatian,
Refreshers training is also arranged eovery month with
ewphasis on the teachers own expericnces and prol:lems

of classroom manarcement,

fo Physical Facilities

NFPE contres are housed in a simple shedroom
( 20" X 12 ), made of thatched roof, bamboo walling
and kutcha flﬁ;r taken on rent from the availanble
houses in the comunity, The centres are provided with

mats for sitting of about 30 children, ono chalkboard,

charts, maps etc,

o Tegching and I'upil Evaluation
Eachh centre runs for two and o half hours a day
and 271 davs cacli years Mostly traditional motliods
are used in the class room teaching, Teaclhers also
Tfollow some technigues of modern methiods i,c. "look
and say", discussion,; question answer, ete, Students
sit in a =U=form facing the teacher, Children are exewm

rected to learn their lessons in the classroom, A8 most
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of the famlly members of the students are illiterate,
very little home work is pivens, Again the number of
children is 30, individual attention by teachers is

peasible and is paid,

A system of continuous gtudent evaluation has
been developed to relieve the students from the Tear
and anxiety of the examination, A performunce Record
Card/Proformwa has been developed to record perfurmance
of each student, This helps to identify the learning
difficulties of the children and arrange remedial
teaching for them, IDRAC also claims that the average
performance level of the children is higher than satise

Tfactory and the children show kecn interest in their

studies,

Co=Curricular Activities

Cu=~curricular activities (duration of 40 minutes
daily), such as, physical exercise, singing, drawing,
crnfts,; reading story books etcs are given specinl empha=

8ls to add g variety to the school activities,

Linkpges with Furmﬂ; P:imurx Fducation

After completing Jeyear'. courae in the NFPE centres,

students become eligible for admission in formal primary

school in class 1V, This becomes possible due to similarities

of the curricula of BRAC and of formal primary school



programmes, DRAC claims that 93% of the first batech of
NFPE students have got themselves admitted in formal
primary schools, thus providing second chance to the

out=0f=school children to complete primary education,

15 _Manprement and Supervision

1.6

The NFPE is headed by a Programme Manager, who performsa
administrative, planning and managerial job, The programae
Manager is accountable to the Executive Director, Under
the Programme Manager, theroe are Education Specialist,
Field Supervisors, Trainers, Programme Orpganisers, Shiksha

Shebaks (5S) and Teachers, The 55 are mostly former teachera

of the BRAC schools,

At the initial stage consultant was hired for a period
of two and a half years for curriculum planning for supervision
of NFPE centres "~ * and conducting refresher training
every month, Each Shiksha Shebak (SS5) supervises about 10=12
centres in one cluster, For regular and c.ntinuous supervision

a supervisory checklist has also been developed and used,

Community Participatiog

BRAC*s NIFPE programue is also manoged on a "participatory
approach" « involving beneficiaries in planning and implemen=
ting process, TFor smooth functioning of the programme, a 5

mewber village comumlttee has becn formed for each centre,
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One community leader, 2 parents and the teacher compariso
the committee and the concerned Programme ﬂrganiaﬂr(P-ﬂ.)
acts as convenor, Each V¥illage Committee has the respon=
sibilities of 1 (a) ensuring regular attendance of pupils
(b) improving physicanl facilities (c) maintaining close
relations and co=operation with the camnunity particularly
the pupils undrheir rarents and (d] holding mounthily mectligg

to resolve problems related to school,

Another forum of community participation is monthly
meeting of parents, guardians of pupils (mostly motlhers),
tenchers and DBRAC personnel, In the monthly meetings
pupils attendance, tlheilr progress including problems
interfering the progress are discussed, The interaction
with the nﬂmmunity,laa BRAC claims, is an cutstanding
feature which has contributed considerably to the success
of the programme, Community inputs in the form of money are

small as most of the parents and pguardians constitute

the most disadvantaged section of the society,

147 Cost and Finance

The expenditure on BRAC!s NFPE Programme comes from
BRAC's own source which is again dependent on various
international sources, At present Taka 15,000/=- is spent

vearly for eaclh centre making the average cost per child



1.8

249

11

as Taka 500/=, Future projection of BRAC's educational
programme shows a substantial decrease in unit cost per

child over the vears { see Chapter 5).

Conclusion

HRAC reviewa i1te NFPE programme as a succesas., On
the basis of nn internal review of NFPE whichh shows that
the project tmrget in termsa of number of centres (md
enrolment has been achileved,; BRAC has declided to expand
the programme, The future ambitious plan of NFPE proposes
to increase the nuwber of centres up to 3,500 from the
present number of 708 centres by 1991, with a view to

covering 105,000 children in the countivy,

Formgl Primary Education System in Bgngladgsh
191 Brief lNistory of Development of Primary Educptilon.

As Thg Dritish Perjod

The Formal Primary education, as it is
understood to-day in Bangladesh and in the
rest of the sub=continent, is the legacy of the
British Colenial concept of Primary Education
in this subecontinent, In the Wood's Education
Despatch of 1854, recommendations were made
for the establishment of a graded school system,

from universities and colleges to primary schools
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at the bottom, The Despatch also recommended education for

the masses through indigenous elementary schools, In the
traditional indigenous system of elementary education, there
was no place for low caste pupils. Therefore, Wood's recam=
mendation for educating masses came as a new concept in the
sub=continent, But in the absence of adequate funds and pat=
tronage of Eaat India Company, the recomusendations of Wcood's
Despatch regarding promotion of primary education and provision

of grants-in-nids to the indigenous elementary schools remained

largely unimplemented,

The Government of India came directly under the Uritisl
Crowm in 1858, Detween 1858 and 1871 loecal toxes were imposed
in most of the provinces to meoet the cost of primary education,
In Uengal, although the peculiar land revenue known as permanent
settlement was an obstacley Oonsiderable expansion of primary
education took place at local initiative but mostly aided, Tho
Indian Education Commission appointed in 1882, recomuended
that primary education should be viewed as instruction of the
masses through the vernacular in such subjects as would Tit
them for their position in life and be not necessarily repgarded
as part of instruction leading to the university., Commission
also recomnended that the control of primary education shiould
be made over to the local bodies, and there should be a larger

introduction of pragsticnl subjects such nas native methoeds of
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arithmatie, geccounts amnd mensuration, elemeénts of natural
and physical sclence and their application to agriculture,
health and industriagl arts, lastly there should bhe a measure

of elasticity in school timing depending on tho seasons of

the yonrs

Some of the recomsendations of the Indian Education
Commission on vesting responsibilities to the local boards
were implemented except finanecing of primary education,
As a resulty; indipenous schools slowly ccasced to exist
and many of thon were incorporated into the new educationnl
gystem and converted into primary schoels, Under the vice=
royslhip of Lord Curzon, during the decade a% 1900, considerable

expansion of priwmary education took place, which is as fullﬂw&l5

1881 ~ B2 1901 - 02 1911 = 12
No, of recorpnized .
primary schools, 82,96 973,604 118,262
Enrolment 2,061,541 1,076,671 4,806,730

During this period (1910-1913) the great Indian leader
GeKe Gokhale made eff'orts to pass the Uill of Compulsory
Primary Educntion in the partiaomont bo make the Government

to adoept that policy, Gulkliale's efforts could not succood

5 Ss Nurullali and J.P,. Nnik. Histbtory of Ldueption dn Indin
During the Uritish Poriod, Delhi, Macmillan & Cogsy Ltd,, 1943,
I-'l 1?-
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at that time, but it made possible in some Indian provinces

to pass Compulsory Education Acts and implermcnt it in sclected
rural and urban areas laters. In llengal, the lengal Primaory
Education Act (1919) and the bengal Hural lrimary Education
Act {(19730) helped in implementing Compulsory Acts Altlouph
the compulsory attondance was not attained, but it lclped

rapid expansion of primary education,

During the poeried of 1927=37,; comparatively little
progress was marked in the ield of primary educatlon duo
tu peliey of consollidation, {dinancial strinuincy causad by
world wide economie depression and Failure to enforce compulsory
cducation, Meauwhile tho Governmuent of India Act (1933)
resulted in the iuntroduction of provineinl aulouomy ol almost

al]l matters related Lo eduecation were transTerred Lo tho

provinces,

In 1944, a cow; reliensive plan of 40 years duration for
educational reconstruction, Iknown as lost=War-Devoelopnent
Flan or Sargent l'lan was prepareds 1t provided for pre-
primary education Tor childrem bLetween 3=6 years of age,
and universal, conmpulsory, free primary or basie education
for all children Letween 6=14 years, divided into junior
basie { 6-11 ) and senior bLasiec ( 11=14% ) stages. Uut the
Uritish left the Indian sub=continent within 3 years of the

Sargent Report, and Pakistan came into existence in 1947,
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Bs, Pplkistan Period (1947-1970)

In the first National Conference of Pakistan ( in
whiieh Bangladesh was a part as a province ) on Education
in November, 1947, the new country adopted the objectivo
of universal free compulsory education for all clhildren
between G=11 years extending it gradually to cover all
children upto 14 yﬂﬂrﬂ.ﬁ In East Paﬁiﬂtun (now bLangladesh)
the duration of primary course was extended from four to

five years with ef{ect from January 1952,

The First Five Year Plan of Pakistan (1955~60) set

a major goal of Universal free primary education for the
country and hoped that free compulsory education would be
possible in about 20 years, The allocation of fund for
primary education was lis. 51,66 million, wihich was 21,545

of total allocation for province's education scetor, At

the end of the plan periord it was cbhserved that excepting
some enhancements in the salaries of teachers, no noticeable
progress was made., Besides,; enrolment increasced by less

than 5Dﬁ from wvhiaot was planncd,

The Second TI'ive Year Plan 1965—55] allocated Ra, 70
million (which accounted for 184 of the total wllocation
Tfor education sector), The Plan also met a target for

increasing enrolment by 143 million, bringing the percentage

6 UNESCO/ROLEAP, Towgrds Universpglization of Frimgrvy Education
in Agin and the Ppeiviec, Country Studies i Uangladesh, Uangrkok,
1984, ppe 5-06
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of the pge~group children attending sclicol from 48% to 635,
It is not clear from the plan if the recommendations ol the
Nationnl Commission of Education ( set up in 1959) regarding
universal compulsory primory education of 5 year course and
promotion of children by age at the end of the year rTathor
than on the basls of test results were talken into considera=-
tion, The Third I'ive Year Pjan (1965-70) also laid stress
on the achievemnent of universal priuvary cducation within

the perspectdive plan period and increase the enrolmoent from
hﬁ% to ?Dﬂ by 1970 Ly increasing tho enrolment of girls

mainly,

In reality, it is observed that primary education
was o neglected sub sector in the three five yoar plans
exevcuted in the l'akidstan periocd (1947-1971), Inspite of
rhetoric for implcementing UPE, the plans did neot provide
a programme for making primary education free, coumpulsory
and universanl, Actually the number of primary schools
declined from 29,633 in 1947=48 to 26,665 in 1960=61 and
subsequently inereased to 29,029 in 1959n?ﬂ.? Theo sliars
of primary educationwas around 20% of the total allocation

in education, but actual utilization was wuch less,

7 UNESCO/ROEAP Opcit,
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Banyrladesh Period (1971=87)

The attoilmment of UK is the declared aim of tlie
@overnment of Bangladesh, “This is evident from the direc=
tive statement in this respect in the constitution as well
as from the various documents of the Govermment Comnmiissions
on Education and l'lanse OUne of the first steps of the Go-
vernment of Uangladesh was to nationalise primary scliools
in 1973=75 by an Act. As a result all the primary schools
camé under the direcct managemcent and control of the UGovoernunent

and the teachers became the Government servants,

The First Five Year Plan of Dangladesh (FFYP: 1973-78)
set high goals regarding the development of primary education,
but 1t failed to achieve those in the subsequent plan period,
The inerease in enrolment was less than that was envisared,
Neither the ranﬂmnandnfguua of the Natiunal Education Com=
mission to make primary education Tfrom Class 1 to Clyss VIITI
universal nor the strategies for implementing those had any
references in the ;.lany, Allocation for primary education
accounted for 18% of the total allocation in education, In
the two year plan period (1978B=80) existing programmes of
the FI'YP continued., Total allocation in the primary educa-
tion (combining First Plan and Two Year Plan ) was Tk. 800
million of which only Tk, 341 million could be speut ( a mere

42,6%)s In constrast the university sub-sector spent

8 The Primary Education Taking Over Act, 1984,
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Tke 6873 million as acalinst an allocation of Tk, 571 million

- o 119.5% utilizutiuu.g

The Sccond Five Year Pjan (SFYP: 1980=85) stated the
educational objective as to eliminate illiteracy and achieve
UPE as a step towards comprehensive human rescuurce develoli=
ment, In the Second Plan, primary education recelved undie
vided attention and ollocated over 46% of the total alloca-—
tion in education sub=sector, Moruover, tlw SFYP(1980~85)
marked the beggining of the perspective plan (1980-~2000)
for UPE, The Goverunent launched a special UFE Prograume
with the assistance of the World BDank (IDA) in a few selecw
ted areass, The national UPE pregramme was alsoc launched at
this timey, The UFE programme included the development of
primary education as a priority goal for the SFYP period
emphasising on (i) increasing enrolment, particularly of

girls, [ii) reducing wastage caused by drop—out and repetition,

2R

[1ii} improving the quality of primary education through
improved training of teachers and supervisors and (vi] reducing
unit cost by improving retention rate and larger class,

The strategy was built around school building construction,

furniture and learning waterials, improved tcacher training

? Ministry of Education, The Third Five Year Plan (1985-90)
Education Sector Dogument, 1985,
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and field supervision and improved educational managoment

Systeins

A separate Directorate of Primary Education was estabe
lished, Enrolment has been increased from 8 million to
845 million, the ratio of boys and girls being 61139 in
1980, 5Q141 in 1984, and 67146 in 1987, The number of
teachers increased from 145,377 in 1980 to 157.575 in 1986,
Other achievements included (a} approihtment of about 2000
Upazila Assistant Education Officers for effective supervision
of primary schools (each XXKEKR UAEO has been given responsibi-
lity of supervision of 20«25 schiools), (b) establishment of
Community learning Centres (CLC) to make primary schools
pivot of all community activities (¢) in~service training
programme to increase teacher effectivencss () training
programme for the porsonnel of the Directorate of Primary Educa=
tiony [a} The Utilization rate of the SFYP plan allocation

10
in relation to ADP was 89,28%,

In the Third Five Year Plan (TFYP: 1985.90), the Govern~
ment intends te give highest priority to the development of
primary education towards achieving the goal of UPE, The
main thrust and objectives of UPE by 1990 according to Third

Five Year Education Sector Documents are @

10 yhia.,



as to increwuse primary school enrolment {pnrticulurly
of rirls) from the present 60% to about 70% of the

6m10 age group,

bse to ensure that a great majority of theose who enrcl

in 1985 complete the 5 year primary cyclej and

ce to improve internal efficiency of primary schools
through better management, effective supervision

and improved inatruction,

In order to acliieve tlhosce objeetives and .. . targets
of achieving %0% enrolment by 2000, the strategy has been
built around (a) setting up of a National Consultative
Committee farlPrimary Education, (b) strengthening of DPE
(e) strengthening of miecro=planning and programme approach
in implementation through effective decentralization at
Upazila level, (d) developing an i teprated teachier Llraindng:
aud staf{ development and {a} encouraging innovation and

research projects in primary education,

14942 Generpl Organizgtion gnd Curricula of Primgry Educgtion

The duration of present primary education is five
years ( IwV) for the children of 6wl10 years of age, Although
the normal age of entry is six, it may be five and can
go upto eight in absence of birth registration, The age
of entry tends to be lowerin urban and higher in rural

areasds
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The curriculm for Class I and II include Dangla,
Mathematics, Environmental Studies (Science and Social
Etudiga]. Fhysical Education, Art and Crafts, Music and
Religion, This is similar for Classes IIl to V with an
addition of English as a second language, Bangla 1s taught
for five hours a weal in Classes I and Il, Each lesson is
allocated 30 minutes for Blasses I and II and 35 minutes
for the hirher Classes, Though there are provisions for
FPhysical Education, Music, Art and Crafts, primary students
seldom have Music lessons, Arts and Crafts, Physlcal Educaw

ard,
tion, .. Gradening in practice,

Frimary schools operate in two shifts to accomodate
children of Class I ( including Baby Class } and Class ITI
in the morning ( 2=2:30 hours ) and Classes III = V in the
afternoon ( 3=-3130 hours ), The school functions for 6 days
a week and the nuuber of holidanys is 140 indicating that
the primary schools run for only 225 days din a yecar provided

there are no natural calamities lilke flood, cyclone etc,
Enrolment and Participation

Linear expansion had occurred ilmmediately after
independence in number of enrolment and schools, Enrolment

rose from 5,25 million in 1970 to 7445 million in 1975, and
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the number of schools rose by 10,250 during the same
period, But stagnation was observed till the mid period
of SFYP 1,e, enrolment rose from 8,03 million in 1980 to
B.29 million in 1981, The enrolment figures are believed
to be inflated by 1ﬂ$ and supplied by the field officers
to justify the posfting of more teachers, However, the
present enrolment stands at about G,6 million, Female
enrolment has always been low. At present about 6% of
the total female children of primary age group particilpate
in the primary education system, showing a slight increase
in girls enrolment, bBut inspite of its slow rise there
soema to be no marked improvement in the ratio of girls
gsince the period of 60's and it varies between 2% to

39% nnl?.1

The enrolment pattern in the urban and rural areas
also varies, A survey carried out by the Natlonal Foun-
dation for Research on Human Resources Development(NFRIIRD)
in 1978 revealed that of the total enrolment in the somple
schools, 62,02% of boys and 37.,98% of girls in the rural
areas and 55.87% of boys and 44,13% of girls in urban
areas = 53,57% of boys and 46,43% of girls in Dhaka City

were in ﬂnhﬂﬂlﬁ-lz The survey also revealed that of the

11

K« Begun and S, Alkhter, Primgry Eduggtion in Bangladesh,
Dllakﬂ" qug ]

V2NPRIRD, Primgry Edueation Network in Bangladesh, Capacity
and Utilization, Dhaka, 1979,
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total enroclment, 1% were in the rural and 10% in the
urban schools, This is in conformity with the compoO=
sition of the population : rural = 91% and urban -~ 10%
However enrolment of pgirls is marKedly higher in the

urban primary schools,

19«4 Attendance and Dropout

Enrolment is hardly qualified by regular or minimum
of attendances A child enrolled may hardly attend school
and yet be counted on the reoll and appear at the final
examinations, A recent study on "Evaluation of Concerns!
Primary Education System in Bangladesh : A Comparative
Etudy“13 revealed that in the survey areas average atten-
dance of the students in the urban Government Primary
Schools was 52% where as in other primary schools i,e,
in Comnpern Primary Schools it was B1% and in UCEP
schools it was 63%, The average attendance in the rural
Govermnment schools is expected to be always lower than
the urban schools, Low retention but high repetition
has become a chronic problem in the primary education
system of Bangladesh which has again coupled with low
enrolment, It is estimated that nearly 33% children of
primary age group population are never enrolled in the
schools, Of those who enrolled about 70% of them drop

out before they complete the school education, About 60%

13 5, Akhter & E, Gaegheon, Evaluation of the Concerns'
Primgry Eduggtion System in Bangladesh : A Comparative Study,
CONCERN, Dhaka, 198%,.
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drop out before reaching Class III and omnly 11,83% reach
Class V, Further only 40% of those completing primary
education enter secondary school, Mass poverty, mass
illiteracy are considered to be the root causes for low
enrolment and high drop out, Other causes are poor physical
facilities, uninteresting teaching; uneven distribution

of schools, poor quality of teacliers, unrelated curriculum,
lack of female teachers, low quality of textbooks, and

the absence of community supj.ort etc,

1.9.5 Te r and Tegc T

There are 1,57,575 teachers in 36,722 Government
Primary Schools in the ¢uuntrv.1h The number of female
teacher is 12,606 1,0, 8% of the total teachers which is

very discouraging,

The number of teacher per school is 3=4 and it allows
one teacher for 50 children, With an average attendance
of less than 5ﬂﬂ there does not seem to be a serious
shortage of teachers in the country, The minimum quali=
ficatlions for recrulting teachers is 12 years schooling
with Certificate-in=~Education ( C~ineEd ) degree for male
and 10 years schooling for female candidates, The annual
attrition rate in government primary schools due to

death, retirement and other causes is about 5,000 as against

14
Bangladesh Bureau of Educational Information and

Statisties, Bangladesh Educgtionpl Stptistics, 1987,
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the yearly out put of 3,000 newly trained teachers from
the primary training institute,. Altheough the number of
trained teachers from this calculation seemed to fail to
meet the demand, there is undisclosed number of candidates

with C=in-Ed retinin uncuiployed,

Regarding training of teachers, there are 51 Govern-
ment managed PTIs and 3 Private I'TIls spread over the
country, The T'Tls Offer 1 year course to serving untrained
teachers, Present curricula include both general and
pedagogical subjects and subjects taught in the primary
schools, child psychology, principles of education and
also practice teoaching for which an experimental primary
school is attached to each PTI, At present about 92%

(incluﬂing nnn—unvt.) teachers are trained,

Besides Tormal training, recently introduced sclicol-
based recurrent cluster training programme serves the
purpose of both the untrained in-service teacher and re-
freshers training Tor the trained in-service teachers,

The school=based recurrent eluster training is arranged
for 2 hours in a day, once in a month, Improvemcnt of
teachers' professional eompoteney through cluster training
has talken reoot in the primary education system in Bangla~
desh and it has given the Upazila Assistant Education

Officers (field level supervisor) a clearer direction for
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visiting;supervising school and helping teacliers in their

1
professional [rowtli.

1496 Administrgtion and Supervision of Primary Schools

With the reorganization and decentralization of
adminlistration at the Upazila level, primary education,
its management and supervision has beon vested with the
Upazila authority, At the highest level of the Adninise
trative Organisation is the policy making body i.e. the
Ministry of LEducation (MOE)., MOE makes policy decisions
regarding all importunt aspecets; i.e, broad management
and development issucs, teacher training, opening of new
schools, development and preparation of curriculn,; toxt-
books and teacliing metlhiods, The Diroctorate of Primary
Education {DPEj excecutes the policy decisions, manapges and

sulorvises the primary education system,

At the mid level there is Divisional and District
Primary Education Officem for effective supervision and
laision between the central and local administration. At
the Upazila/Thana level, Upazila/Thana Education Officers
(UED}TEG} now play a more important role in the development,
management and supervision of primary education, Under the
UEQ/TEQ there are Upazila Assistant Education Oflicers(one
AUEO for about 20 schools) for regular supervision and orga-

nising in=achool cluster training for the primary schools,

15 Se Akhiter, Lvanluation of Academic Aspects of the Cluster
Trpining Progroapguie in Dongslodesy, UNESCO/UNDP JTlinpstrptive Study,
Dhaka, 1987,
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1497 Financing Primnry Fdueantion

It has been mentioned earlier that primary education
was always o nerflected sector until recentlys. With the
nationalisation of primary schools,; recurrent expenditurc
on primary education has pone astounding high from 181,9
million taka Iin 1972«73 to 687,33 million taka in 197778,
In 1986=87 the provision Tor reeurrent expendilture was
Tke 2,922 milliom while 4in the current year it is Tk. 3,033
milliﬂn,iﬁ big sirare of which obviously poes for teacliers
salarys, The per pupil recurrent expenditure wos taka 336/-
in 1956-5?.1? There are no statisties svailpnble to sliow
the annual expendliture incurred by the privately managed

primory schools,

1498 Community Particivation in Primary Fducgtion

Although Danp:ladesh had a long tradition of Community
support in education in the form of land and cash donations,
manunl voluntary labour, pgifts and provision four other
sources of Income, at presont the individugl or collective
urge to promote educatlon is decreasing. With the naotiona-
lisation in 1973-74 and subseguent deprival of the community
for partieipating in the decisions that affect primary
education, primary education has bhecome supply—oricnted
from the Govermment, The teachers ne longer feel accourne
table to the local community and almost all the private

primary schools want to be nationanlized,

16 Ministry of TFinance, Annual DBudirot 1"EVEHUE!| 1987=88,
Dhaka, 1987,

17 Se Alhter and E, Gaeghons Opcit, p. 4b.
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Recently every Dprimary school has constituted o
School Management Committee (SMC) and Parent Teacher
Association (PTA) to j;:lay a role in the upkeep of the
school structure and premises, in bringing more children
to the school thus implementing UFE, ULut even through
these forums, community participation ia not encouraging.
There are ample evidences that PTA members and alseo the
SME members neigher attend the meetings regularly nor

show keen interest in theo schools' affairs,

1410 Objectives of thoe resent Etudx

141041 The present study hns been undertalken to evaluate
the nouformal primary educatlon programue of BRAC,
one of the largest non—government organizations
{HGDEJ of" tlie country, As mentioned earlier jﬂﬁ
children of tlhe primary age group never go to
school and about 70% of those who do, leave
school before completing primary education, DRAC
is one of the NGOs which has been running educa-~
tional programme aiming to reach the most disad-
vantared children, ltas programme is non=ormal
in nature but has linkages with the formnl system
of primary education, The world Hank in its
recent report, observed that "with strong coummunity
organization, the use of teachers from the local

conmunity and flexible hoursa of instruction even

very poor parents are encouraged to send their
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boys and girls to schools and to keep them there and one
successful NGO propgrammie is the bHangladesh llural Advance=-
ment Committees (VHAC) non-formal primary education

Progranne .

In this context, the World Bank has decided to carry
out a study of the effectiveness of DRAC's primary schools
in attracting and educating children specially girls.
Accordingly, an agrcement was signed between the World

Bank and the esecarcehh Team on an agrecd TOR on June 6,1988,

1,10,2 The goal of this study according to the TOR (lorms of
Refereuces) was to describe and assess the degree of
participation and learning of ehildren in the HRAC primary
schools as campared to Government schools, identify and
evaluate the factars that account for the programmes

success and to assess the practicability of its replicabie-

lity on a greater scale,
The Objectives of the Study are to

as desgseribe UDRACY's Primary Education Progress i1 its

history, current scope, enrolment and costs,

be ddentify and assess the importance of in-school

variables that countribute to student participa=

tion and learning,
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identifly and assess the importance of ocout=of=
school variables that contribute to student

participation and learning,

assess the prospects of expansion and replie-
cability of the programme itself, and identify
the features of the programme that would necd

to be transposed to the form:ul priuary cCuveation
system in order to ensure high level of enrolment

and low drop out rates,
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CHAFTER -~ 2

METIHOLDOLOGY

The present study aimed at assessing and comparing
effectiveness of LllAC'g NIFPE propgramme in particular and
the formal primary education in general, The study covered
g number of major features of LORAC's Non-Formal Primary
Education programme and inveolved a varilety of activities,
In completing each of the activities appropriate methods
and techniques were applied, The activities, their indi=
vidual nature and methods, techniques and procedure that
were Tollowed in performing the taska at different phases

of invesatigation have been furnished below :

The beginning of the investigation was pctuanlly marked
with the collection and review of relnted materinlse The
materials included project proposal of NFPE progromme, its
curriculum including instructional materials miel tonching
alds, its periodie reports, other related documents of the
NFPE project, reports, profiles, annual budgets, policy

papers and research findings on Primary Education,

Prior to the starting of the actual investigation work
the research team members personally visited some of the BRAC
schools and discussed various issues with teachers and PO'sg
and BRAC personnel at the Head office informally which helped

to form priliminary ideas about LRAC system of education,
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Six categorilies of sample were selected for the study,

The categories are (a) Schools and children of BRAC schools,

{h} Schools and Children of Govermment schools [n) Teacher

of DRAC schools (d) llead teachers of Government schools (e)

Parents and Community leaders and {fJ BRAC personnel,

Sample size of each category and methods applied in

selecting sample, are given below 1

2.4.1

2,42

Five HBRAC's Primary Schools were randomly selected
from the schools which started in 1985 in three Upa=
zilas esg. Manikgonj, Dhamrai( Non-BRAC area) and
Mirzapurs A total of 75 cehildren from the selccted
schools, who after completing 3 ~ year KFPE programme
get themselves admitted into Government primary schools

were selected as sample for the study,

Five Government Primary Schools were randomly selected
from those arens in Manikgonj, Dhamrai and Mirzapur
where children from selected BRAC Schools were admitted

after completing 3 years DRAC's NFPE course,

A total of 75 primary school children from the 5
selected Goverument Primary Schools were sclectuwl as

sample for the study, In all student sample comprised
of 150 children,

The names and addresses of the selected ULRAC
and Government Primary Schools, the corresponding
number of children, sex wise,selected from each school

are given in the following tablee
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Table = 1

Selected DRAC and Government Primary Schools and
Number of Children Participating in the Study

Category of | Name and address | Number of participating
Schools, ] of schools, hildren ipn the S
1 Boys Girls Total
1. Muljan School, 10 12 22
Hnnikgﬂn.j.
2e Surundi School, 2 6 8
Manikgonj,
BRAC NFPE 13, Joypura School 6 10 16
Schoola, Dhamrai(Non=LRAC Area)
4, Sharishadair School, L 6 10
Mirzapur,
5« Kanthalia School, 13 6 19
Mirzapur,.
Total 1t 35 4o 75
1. Porra Sechonl, Manikgon]j 3 5 8
2¢ Muljan School, Manikgonje. 16 6 22
Government Je Depashi School, 12 L 16
Primary Dhamrai (Hm-ﬂﬂ.\ﬂ A.'I:'*'Bﬂ.]
Schools,
Ly Sharaishadair School, Kl 6 10
Mirzapur,
5¢ Kanthalia School, G 10 19
Mirzapur,

Total 1 Ly 31 75




24,3 Teachers :

All the 5 teachers of the sclected LRAC
Schools and U liead teachers of the 4% seclected
Government Primary Schools comprised the teacher

samnple,
24,4 Parents and Cuardians 1

A total of 71 parents/guardians of the selec-
ted BRAC School children were selected purposcly

as parent sample of the study,.

2aliy5 Community Leaders of the Locality 1

A total of 25 community leaders, 5 fraom each
selected DBILLC Sclicol arens were selected neing

purrosive sauple teclindgue,

2.0,6 LRAC Personnel 3

The following BRAC personnel holding 4ifierent
positions uul perfomidng various resydisibiY4tics of
IL.LFPE programme at the grass root level through head
office were selected using purposive sample technique,

(1) Executive Director of BRAC

(i1) The Programme Co-ordinator of Hural Develop-

ment 'ropranoce [I"-'.DI‘J -
{iiiJ The Programme Manager of NFFPE,
(iv) Education Specialist of NFPE

(v) 3 Trainers
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(vi) 2 Area Managers
(vii) 4 P.Og of NFPE
(viii) 2 Shikkha Sebaks (SS.)

Two types of toals-—test batiery nnd questionnaire

were developed for this studys

24541

A test battery was constructed for assessing
the achievement level of children who completed
J=year NFPE course in BRAC schoola., The same test
booklet was used for assessing the achievement level
of children who passed Class I1I in the selected
Government Primary Schools in 1987. The test was
prepared Tor assessing knnwlaﬂg? of children at
ﬂlﬁﬂs 111 level of both BRAC and Government Primary
Schools, In developing this test care was taken to
make thaem equally applicable to the pupils of both
BRAC and Government Schools, The test aimed to
assess achievement of children in 3 subjects namely,
Bangla, Mathematics and Environmental Studies, The
test was consisted of BO items of which 30 were on
Bangla, 25 on Mathematics and 25 on Environmental
Studies, The test items were mostly of objective
type ( see Appondix ...e J)s Only in Bangla some
question items were given where students needed to

write down the answera, Also in Bangla 3 marks were
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assigned for assessing the ability of children
in writing down their names, fathers' names and
addreases, legibly and correctlys It was a teat of
B0 marks and there was no fixed time period for

answering the test,

Data Collecting Instruments were of 5 types=each
designed to collect data of different natures from
different categories of sample, The following quesw
tionnaires were prepared for collecting necessary

data for the study,

1. Questionnaire ®A' was specially designed
for collecting information about children's
enrolment, retention, drop-out and promotion
from both LDRAC and Govt, Primary Schools,

(App&ndix A }-

24 Questionnaire 'I' was prepared for collecting
information about the teachers of the selected

BRAC and Govt, Primary Schools (Appendix B)

3= Opinionnaire 'C' was prepared for surveying
opinions of head teachers/teachers of the
Govi, Primary and the BRAC school about DRAC

(NFPE) Sehool programme, ( Appendix C ),
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4, Opinionnaire 'D' was prepared for collecting
the opinions of parerits and community leaders
about BRAC School programme including Govt,

Primary School age children (Appendix D ),

5a JInterview Schedule 'E' was prepared for
intervieweling URAC personnel for their opinion
about BRAC educational programme, its present

problems, future prospects etec, (Appendix E ),

In developing the test for the study the
research team members first identified items indivi-
dually, then Trequently discussed the items in a group
and prepared the draft, Draft of the test battery
and all the guestionnaires were then pilot tested in
actual situation, separately on respective categories
of population parallel to each of the selected sample
groupss Vaogue and ambiguous items were thus identiflied,

reviewed and given inal shape for useg
Appointment and Orientation of Field Investigators @

Three field investigators were appointed for colleoce=
ting data and administering test. These field investigators
were given intensive training for about a week so that they
would be able to collect relevant data and administer the

test properly,
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2.7 Collection of Data i

2471 The History of URAC's(NFPE) Programme has been
written on the basis of the docunients and reports
directly collected from BRAC, The history of formal
primary education has been written after consulting
available reports, documents and books, Ilistorical

developments of formal primary education have been

presented briefly,

2,72 Data on different aspects of LRAC (NFFE} PO Talli=-
meé have becn collected directly from the head office
of HBRAC at Mahakhali, Dhakas Data on children's
enrolment, dropout and repeaters rates, averare atten-
dance ratio, transition rate to formal schooling
have been collected directly from the teachers; school
records and documents Ifrom the selected schools

through a checklist specially designed for it,

2.?.3 Data on academic and professional experience of
DRAC's Primary School and Govermment Primary School
teachers have been collected directly from the
teachers of the selected schools through a simple
questionnaire and compareds. A comparative nnalysis
of the curricula and methodologies of teacher education
programme of UIAC and Goverament Primary Teaclier Training

Institute have been made,
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Data on recurrent and capitnl costs and ex]pciie
diture have bLeen collected Trom DRAC Office, sources
of funds have been identified for measuring the
involvement of parents, community, DBRAC aud Government

and other agencies,

In school variables like (i) tecacher efloctive-
ness and efficiency (ii) Tlexibility of school
timing (1ii) punctuality of teachers (iv) quality
of instructional materials in respect of their rolow=
vance to the life experience and needs of the ehildren
(v} availability and guality of teaching aids and
other stationarics [vi} nature of sclicol pctivities
of the children and their attraction towards those
activities {vii} co-curricular and reereational acti-=
vities (viii) teaclhier student relationship (dix) physieanl
facilities ol the scliool {x} security of the girls
student (x1i) provision of classroom supervisons ecta,
haove been identified, theilr scope have becn measurad
and their impact on attendance, retention and learning
have been measured throuwh the administration of the

gquestionnapires,; clieck list and schedule,

Out of sclivol variables like parental socio-
economic condition (incame, level of education,
literacy, occupation, family size, housing condition)
have beon identified through the questionnailres and
their impacts om enrolment and roetention have been

identificd,.
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Motivatioial level of parcnts and community,
methods and teclniques applied by URAC teo motivate
them, scope and extent of participation of the
parents and community in BRAC school affairs parti
cularly in recruiting new clhiildien, increasing attens
dance rate and roducing dropout rate have becn identi-
fied throurh interview and observation methods with
the help of a questionnaire, Extent of parent-~teacher,
parent=supervisor relationship, role of the supervisors
in motivating and involving parents and community in
school affairs as well as improving teaclher=stuicnis
in the Echnﬂl‘hﬂve been assessed, Attitude of the
parents and community leaders towards URAC School and

Government School have been measured,

Maonagewent and monitoring techniques that bLRAC
follows with regard to functioning of its primary
schools and dmportant features of these techiniues
which contribute to the smooth Tunctioning of the
system have been identified through interview and

ohservation techniques,

For successful dnplementation of LRAC School
Progranmeo in other areas of the country, probloms

and opportunities have been identilficé through survey

techniques, Ter unit start-up costs have been cal

culated and exteunl of Tinancial support that may Le



2.8

i1

available Trom the comnunity have been identificd,

279 Main features of the LDRAC's programme which help
inerease eurolment and reduce drop out have been
identified and ways and means of adopting these in

formal primary schioel have becu sugiestoed,

2,710 A list of Non=lUovernmental Organization which

provide basie education in Bangladesh has been
prepared, [Five Non=UGovernment Organlzation have been
coutacted and their impressions about LRACY's NFPE
Progromme lhiave been recorded and possibilities aof
adopting LACY's NIFFE Irogramme by them have been
identified,
List of NGOs which were contacted along with other
NGOs having children's education programme have been given

in Appendix N,
Interview Technique 3

The UDRAC oflicianls were interviewed personally by
the Principal Investigators. The teachers; guardians and
local influengial people were interviewed mostly by Tield
investigators, A féw of them were interviewed by the Prin—

cipal Igvestigators,
BField Contact 1
The head teachers of the selected Government Primary

Schools were first contacted, who along with other teachers

helped in administering the test, The head teachers provided
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other necessary information about their respective schools,
Tho teachers nlse helped the investipgators in contacting
the guardians and local inf'Juential peoples Cooperation
was also received from the LRAC offieials in locating
schools and contacting gua¥dians and local influential

people,
Administration of Test

The test was administered in the 5 Government Primary
Schools selected from three Upazilas by two teams of test
administrators eacli of which included one Principal Investi-
cator of the study and twﬂhPBaHﬂﬁﬂh-hBEDEiﬂtﬂﬂi Sufficient
training and pguidance were given to the members of the team
for ensuring proper and effective administration of tests
to selected students, The test administrators first dise
cussed with the head teachers nnd other teachers about the
objectives and importance of the test and sought their

cooperation in administering the tesis in eaeh schoel, The

teachers in each school helped them in administering the

tast,

The test was administered to a tetal number of 150
students of Class IV in 5 Govermment Primary Schools in
3 Upazilas., Out of these 150 students 75 got themselve
admitted in Class IV in the solected Government Primary
Schools after completing J=yeur NFFPE course of DRAC'a
Prograoume, The resat 75 children were studying in the

selected Government Vrimary Schools from the beginning,.
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The schoolwise and sexwise distribution of students from

selected DRAC and Government Primary Schools is shown in

table 2. The date of test administration is shown against

aach school,

Table = 2

Number of Children

Name and address nitac Date
of school, LBoys § Girls | Total | Boys § Girls adminis-=
tering th
igﬁgt

1« Porra Govt,Primary 2 6 8 3 5 8 20-8-88
school, Manikgonj.

2+ Muljan Govte Primary 10 12 22 16 6 22 21-8-88
School ; Manikgonje.

Je Depashi Govt. Prigary 6 10 16 12 4 16 22-8-88
School, Dhamrai,

4, Sharishadair Govt, b 6 10 4 6 10 10-8-88
Primary School,
Mirzapurs.

5¢ Kanthalia Govt, 13 6 19 9 10 19 09-~10-~88
Primary Scheool,
Mirzapur,

35 4o 75 Ll 31 75

Table 2 sliows that the test was administered to 75

BRAC students (35 boys and 40 girls) and 75 Govt, Primary

School students (4l boys and 31 girls). ©Of the total sample,

79 were boys and 71 were girls,

Data presented in talle 2 Turther shows that 1iberc

were a few URAC boys and girls in lMorra and Sharlshadair
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Government VPrimary Schools who participated in the test,
whereas, adequate number of URAC boys aund girls from the

rest of the sclicocls participated in the test,

Instructions 1

Instructions were given to the students, Demonstra-
tions on the chalkboard about the technique of answering
the test items were given by the investigatorse, While the
students were answering the test items, the test adminis-
trators personally checked the answer sheet of each indi=

vidual students and guided them to answer prorperlys

Difficulties in Test Administration
and Intervieweing Guardians and Others 1

Adequate facilities were not available in schools for
administering the test preperly, Specially in Muljan
Government Primary School,; sufficient number of benchas
were not available for allowing the children to seat pro-
perly for the test, They had to squeeze in few bhenches
in such a way that they could not move their hands freely
and write down the answers in a proper wayYe JThus shortagre

of benches in one selected school made proper and smooth

administration of the tests difficult,

q

Quite a number of students had difficulties witli thie

tests because of thelr defilciency in reading skills,

Due to inadequate sciiogl facilities desplte taking

all precautions it did not become completely possible,
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particularly in two schools, to prevent students to look
around and copy the answers from the tests of other

students on eithexr side,

Due to sudden outbrealk of unprecedental flood, the
achools remained closed for a long time, The research
worlkers had to wait a long time for administering test to
one school and collect other necessary data for the study,
Flood situation made it very difficult to contact teachers,

" them
guardians, and comnunity leaders and 1nterviﬂﬁ£un schedules

2412 Presentation and Interpretation of Findings 1

The data and information collected from different
sources through various tools adopting appropriate techniques
have been processed and presented seperately. In most cases,
data have been presented in tables which were followed by
analysis and interpretation, After the interpretations
related findings have boen presented, In appropriate cases
resulta have been presented graphically by frequency polye~
gon, For all scores of test result the descriptive statis-
ties of mean and standard deviation have been computed
group=wise and sex-wise separately, The significance of
difference betweon the means of different sets have been
calculated using t-test technique, Besides test scores,

simple statistics comprising percentaoge ete, have been

computed for all other cases,.

Review of the wajor [indings has also been mado in

the elosing part.
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CHAPTER ~ 3

ENROLMENT , DROP=OUT AND TRANSITION RATES

Data on children's enrolment by age and sex, drop-
out rates, transition rates to formal schooling were col-
lected from the sclhiool records through a specially desipned
questionnaire. Uut of 20 schools established by DRAC in
the first year of its NI'PE programme, & schiools, 2 from
each of the clusters Mirzapur, Manikgonj and Dhamrai, were
selected as sample scliools, Iive Govermment Primary
Schools were randomly selected from those Upazilas (local
administrative Unit) where selected schiools of BRAC were
located, DbDut unfortunately the leadmistress of one of the
five selected Goverument Primary Schools (Sharisadair Govern-
ment Primary Schools Hirzapur} could not provide school
records before the investimators and also could not furnish
any datum as the past records were not available to her by
her predecessor when she juined in 1987, As o result for the
purpose of this study, data wore collected from & DRAC

schools and 4 instead of 5 Government Primory Schools,
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Table = 3

Children's Enrolment by Sex

Types of | Number ] Enrolment in 18t year,lUrade I] Averace enrolment

primary of in 19 per snhﬂnl in 1st
school, |} sample ] Total 1§ (irls Lirls[par

schools j n&nt
BRAC 6 182 53430 30 16
Govt. I 385 154 40,00 96 38

BRAC started its Tirst batch of schools in 1985, So
April, 1985 has becn taken as base line for caleculating enrolment

nnd drop=out ratio in thils atudy,

In 1985 all the 6 sclected sample sclhiools of DBRAC were started
with a total of 182 clhiildren, of them 97 were girls, The percentare
of girls was 53,30, At thnt time the total numbar of childroen in
the entry Class [ Class I ) of the 4 selectaed Govermment sclicols
was 385, Among those children 154 were girla and their percentage
wae 40, Although the percentape of girls in UMAC sclicols was 173
per cent higher than theose in Government schiools, yet percentage

of girls in BRAC schools wos below the target set by LitaC,

A look inte the averafe enrolment in entry Cluss [(1st year
or Class I) indicates that the average enrolment in Govermment
schools is more than threc times higher thon that in DRAC scihiools,
These figures in DRAC schools and Government schools were 30 and 96

respectively, It was BRAC'g poliey to admit 30 children in each
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school ([ one ecluss school ) and in this respect tholr torget was
fulfilled, The number of children in entry class in Government
schools varied from 72 to 127, However, thoere were two scctions

in eacli of thie two Govermuwent sclhivols whopre the number of chilldren
in the class excecded tho Cijgure B8O, It needs to be mentioned here
that thé teacher~student ratio in DRAC schools is 1:30 and that

in the Government schiool is 1:51 (national average).
Table - b -

Year=Wise Drop=out by Types of Schools

I'vype of } base=vear Numbop of Drop—out during Total humben l'erco
schools | { 1985 ) 1st year 2nd vear 9rd year of Drop-out | tage
cnralment Uropou
Totanl tiirls | Total Girls } Total Girls | Total Girls | Totnl Girls [fotal (&
BliAC 182 97 1 1 4 b - - 5 4 2,75 da
Govt, 385 15h4 82 14 ha 273 31 23 156 60 10,52 3o,

Table 4 presents year-wise drop=out by sex and types of sclicols,
Data ruvahu that the drop out rate in ULBRAC school is remarkably low
and xmxm that in Govermuent schools is extremely hipgh, This is glso
similar withh LRAC's own Tindings, llowever, URAC rejported that in the
Hon-UMAC area 1.,e. Dhamrai, drop-out rate in the NFIPE centres is a
littldhit higher than the HIFPPE gentres in the areas where LIIAC is in
operations During J=year period, drop=out rate in LHAC schools is
only E.?Eftrr whereas this figure in Uovernment schools is 40,52%, Dut

the national drop-out roate is much hipher in a three year cyecle than
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this Tipure of the sample sehools, Out of 182 children, numbers
of drop=out in first and sececond years in UIRAC schools were 1 and
4 respectively., There was no drop-out in the third year. Ou the
otlier hand in Govermment sclivels total enrolment was 385 in 1985,
Of them 82, 43 and 31 dropped out in three consecutive years,

The data show that numbier of drop=out children reduces with the

increase in the years of schwoling in Government sclhiouls,

A comparative analysis of the drop-out rates of bLoys and
pirls shows that in URAC schools drop=out rate ol girls is n
little higher than that ol Lbuyss bBut in Govermment schiools the

boys drop=out in higher nuwiber than pirls,.

When enguired about the causes of drop=out of ecach individunl
chiild the teaciers of (he Government school failed to furnish the
same., It was reported by the tecachers that they did not talke
any formal step to know tho causes of drop=out of eaclhh of their
children, Illowever, they mentioned some caunses whiech were goneral

in nature, No specilic cause was ideutified on a case by case

basis,

Total numbor of drop=out children in URAC schools was 5, of
which b were girls, The teacliers of the LRAC schools along with
the POs adopted formal mecasures to know the causes of their
chiildren's drop-out, Thiey found that due to ill=treatwent of
step—mothiers two children dropped cut, One of them had to do all

household 1.-.rurl-;.., the othier left the house and became cow=hierd in
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another village, PFather of a child died, se she dropped wnt,

The causes in the casec of rest twow are that their families had
shiifted to other places, The teachers of BRAC schools reported
thiat there were more chances of drop out in their sclicols, Uut
the timely and sincere Jjoint efforts of the teachers and supere

visérs succeeded in resisting the children from dropping out [rom

the programmes

Table = 5

Transition to Formal Schooling

'Hﬂmhar enrold Number come ) Number transi- Iransition rates )
led in DRAC pleted LRAC | ted to formal | in per cent
schools in school pro= ] schooling {

1985 granume

Total Girls | Total Uirlsi'fntﬂl Girls | Total Girls
182 07 177 93 151 84 B35 BG

Data furnished in Table 5 sliow that a total of 182 children

were enrolled in 6 BRAC schools in 1985, 177 of them couwpleted

the 3 year programmes Out of 1B2 ehildren enreolled, 97 were pirls

and 973 of them completed the URAC's programme, After completing

the HRAC schoels!' programme 151 children enrolled in Class 1V in
local Gogverument priuwvary selicegls, Out of these 151 children

enrolled in Class IV, B4 were pirlse 7The average transition rate,

irrespective of sex, is 874, This fipure for girls is 806,6%,
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In conclusion, it can be said {that URAC undertook
IPPE programme in 1985 for those children of undersorved
Tamilies who eitlier did net attend school or who wore
early drop outs, UIAC succeeded, to a greal extonl, to
enrol tlua: aiid lkecep thoem in schools until the cuanipletion
of their course, Anolher inmportant Feature of LMRACYs succoess
Jies withh the fact that BRAC transmitted a vast wmajorily
(B3%) of its gruduates, who were sup oscd to ravulin uncoverod
by any educational progromme and hence romained illiteratey
to Tornal schoolings It dnidicates that LHACYs K FPE progranie
has been able to gencrate interest ond enthusiasm amond
its pupils as well as the comwunity for further education,

This has been found trde both in DBRAC and Non~UIAC arons.
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CHALITER ~ 4

ACHIEVEMENT O BRAC (NFIPE) AND
FRRIMARY SCHOOL STUDENTS

The study ailwed to assess and compare the learning
outcomes in terws of tesl scores of the students of HRAC
Schools gnd Government Primaory Schools who compluted J=
year programme in the selocted scliools, Accordingly, an
achievement test consisting of test items in Uaugla, Hathe=
matics, and Environmental Studies was construeted and ad-—
ministered to 150 students. Out of the total 150 students
who partieipated in the test, 75 were the children of
5 selected Coveramout 'rimary Schoels wlhio conpleted 3 =
year course from the same schiools and the rest 75 were
cliildren who got tlhicuselves admitted in Class IV in the
selected Covernment I'rimary Schools after completing J-year

course in BDRAC scliools,

A total of &0 marls was assignjﬁ for the test of
which 30 was for Ulangla, 25 for Mathaﬁutius and 25 for
Environmental Studies, In Dangla out of a total of 730
marks, 27 moarks were assigned for rending,“ﬁriting and
comprehension and 3 marks for writing name, fathoer's name
and address of the respohdent child, Time talken by the
students to answer the test items varied from 1 hour to

1 hour 50 minutes,

In an attonupt to analyse amnd compare the test results

of BRAC and Govts lrimary School students, the frequency
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distribution, rawyes, mhuns, standard deviantions of scores
cbtained by these students have boen colculated and prescented

 below. Presentation is followed Ly interpretaotion,

4.2 Freguency Distribution of thie Test Score

The frequency distribution of test scores of both lLoys
and girls of ORAC sclicols and primary sclhicols are presentod
in table 6, The maximum possible score in the total test
wasa B0, The test scores of boys and girls of DRAC and Primary
School students lLiave been shown in graphs in the Tollowing
[afEes.
Table -~ 6

Frequenecy Distribution of Test Scores of
the Children of LIIAC Schools and Pri-
mary Schools (All Subjocts Cowmbined)

Biccida .}_ BHAC l Primory
Hoys 1 Girls | LUoth sexes | Loys I'Girlﬂl Loth sexes

6367 2 0 2 G 2 8
58m=62 5 1 6 6 4 10
53=57 5 4 9 6 5 11
I} 8=52 3 5 6 & 1 6
Y3l 2 8 10 5 1 6
3842 2 5 7 6 8 14
33=37 2 g 8 3 L 7
28=32 5 L 9 4 2 6
2327 3 7 10 2 1 3
18=22 3 2 5 0 2 2
13=-17 1 0 1 1 0 1
B=12 1 0 1 0 1 1
3= 7 1 0 1 0 0 0
N 35 4o 75 h 3 75




10 ginsbuil yd bunigddy z2u105u
gloodad yaumnictd bng OAdkd

i = L J [ | A

1 ¥ 1 1 I 1 ¥
A ot W < S T o 3 CH 4 5 3>

rfg"b‘;ﬂ =& - £~

B4T00C



2240) !

dcores Vbtuined by Lual School
Loys und Girls

23-3  43-43 5357 €347

Lecures



— e B SRS T W

* [

Scores Ubtained by Yrimary School
Boyg und wirly

N o
2337 #la-w; \EH?_ |

scores

i ; ¢
1317 23-L3




he3

54

Table 6 shows that while 41 (54%) Primary schoal
children scored above 47, only 33 (444) DRAC school childron

got tho marka ol sane level,

The ranges of scores for DRAC (NFPE) and Primary
school children were found to be 61 and 60 respectively,
The highest mariks obtained were found to bo 65 for DBRAC and
67 for Primory sclicol children, The lowest marks obtained

were Tound to Le 5 for DBRAC gnd 8 for Primary school children,

Achiovoment of IMRAC School and
P Seho 5

Table = 7

Statistlics of Test Results of IRAC and Primary Scheol
S5tudents (All Subjects Comhined )

N.

Statistics } BRAC ] _ P:;Lma::%
i,_l.’mya I Girls I_uath soxes | UDoys I Garls Dloth scxos
n

35 Lo 75 b 75
Ranga 61 bz 61 51 57 60
Mean 40.00 38.05. 38.96 .32 L2.94% 5451

Meoon as por L

centage of 50 48 hg 59 54 57
total test

marks.

Standard
Devintion 16,44

10499 13,84 12,77 13.97 153,h6

t = 2,02
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Table 7 presonts the descriptive statistics of the
results of achiovemcnt test of IRAC school and Primary
school studentsa, It shows that mean scores of BRAC and
Primary scheol students wera 38,96 and 45,51 respectively,
In terms of the rercentage of the total points the mean
scores obtained by BRAC schoc) and Primary school eliildren
warae found ta De 49 and 57 respactively. 1t means Primary
sehogl children scored higher than BDRAC children, In order
to see whother Primary school children scored significantly
hirher than BRAC sgchionl children t-tost metlod was applied,
The value of t=test was found to be 2,92 which was signifie
eant at the ,01 level, It implies tlint ascore of Primary
sehool. children was significantly higher than that of DRAC

childron,

The standard devintions of test scores of both LBRAC
scliool and Primary sehool children woro found to be guite
large. It was 13,84 for DHAC school childron und 17,46
for Primnry schocl childrens. It indicates that both the
groups were ag regards to their level of achievement,
hetorogenaoua in oature, It is noticeablo that the diffeore
once of standard doviptions between the groups is negligible

indicating similar variations im both the groups.
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he3s2 Erobnblg Ropson {or Lower Achlevement of URAC Childpon

It has already beoon mentioned that BRAC children
comg from disadvantpged fomilies, and wero firat gene=
ration learners and for tho first time got themselves
admitted in the schools, On the other hand, Primary
school c¢hildren come from the family of differont
soclo=~cconomic backgrounds, Moreover, the duration
of daily achool hours wos less in DRAC schools than
Government Primary school, DIRAC school children did
not get direct help with regard to their studios
from their famlly members or tutor at homa, Whereas
n considorableo number ¢f children of Govermment primary
school got such help, These might be the couses of
poor achiovements of the childron of BRAC achools in

compared to Government schools,

Sexwiso Presentotion of Test Results

It is to bLé mentioned that girls of both categories
of schools scored a little lower than that of boys, DIRAC
boys ot 50% whercas DRAC girls scored 48B% of the taotal

marks in the tost. Primnry school girls got 5&% whereas

primary schiool hoys obhtainod Eﬂﬂ of the total maorks in the
't.ﬂ‘ﬂ'h i

Data prosecated in table 7 further show that difference
of scoros betweon DRAC boys and Primary boys is a 1littlo higher

than that of ORAC and Primary girls. The wean score of DRAC

boys was 50% whiarcas 1t was j?ﬁ for Primary school boys, the
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differcuce belng 9. In case of girls this differonce was
6. When taken as a whole group the standard doviation of

scores of: DRAC apnd Prinary school children were found to

be 13.84 and 13,46 respoctively which do not scom teo differ

muecli from enecli other, Dut the differenco of astandard devio=
tions of test scoros of ULRAC boys ond girls is quite notico=
ablee. The standard deviation of test scores of BIAC boys

was 16.44 whereas it wos 10,99 Lor girls witich was much lower
thonn that of Loyss This implles that there was less variation
of scores in case of LRAC pirls whoreas more variation was
obsorved in ase of IRAC beys., JIt also means BRAC girls wero
comparagtively g bomoreideous group than URAC boys, In caso

of I'rimary school children the standard deviationg do n;t
differ mucli for boys and girls. It mcans that there werc

gimilar vardations of scores in case of both boys and girls,

Subjegtwise Presentation and Anglvysis of Tost Results

It has bLeen mentioned earlier that an assessment of
Imowledge of the students in the selected school was made
in three difforenlt subjocts eei5ey Doangla, Mathomatics and
Envirommental Studies, Accordingly, an analysis ond ¢ompo-
rison of test resulis of the two proups of studants in threa

subjects secparately aroe presented Lolow 3

2 !

Tho soxwide frequency distribution of tost
scores of seventy-five BRAC and aseventy-five Primary

school studonte in langla are shown in tablae 8,



58

Table - 8
scores of

FPrequency Distribution of/DBRAC School and Pri - School
Studonts in Hangla (Full Marks = 30

o LITAC Primgr
Scores [Tlovun l Girls !uath sexcs | Doys lf-‘rirls' lﬂﬂth
_ ; . sexXes

28-30 - - - 2 2 &
2527 3 0 3 L 4 8
22=24 5 9 1% 13 5 18
19-21 5 6 11 6 2 8
16-18 8 9 17 6 6 12
13=15 L 10 14 -4 6 B8
10-12 6 3 b 3 7
7= 9 2 3 b 2 7
ha & 2 0 2 2 1 3
35 4o 75 bk 31 75

Table € sliows that in Banpgla hiphest number (17) of
BRAC students obtainod secores betweon 16 and 18, wheroas
the highest numbor of (18) Primary school students ot

betwooen 22 and 24 out of a total of 30,

The ranges, means and standard deviations of scores
in Langla of UIAC and Primary scliool Loys and girls are
presonted in table 9, Also mean scores of boys and pgirls
as tlhie percentare of the total marks in Dangla are shown

in the sama talile,
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Table =~ 9

Statistics of Test Rosults of LURAC School and Primary
Sclhicol Students in Dangle (Full morks - 30 )

agr ar

Typo of } Statistics 1 Uoys Lﬂirla J Both sexes

school

N a5 Lo 75
Range 23 17 23
| Mean 16,40 16,98 16,71
LIEAC =
Muan as % of |
~# the total 55 57 56
BCOIT'CSs
5. 'E'l. 5‘.?3 1‘-22 14-9‘2
N Ll i 3| 75
Rangro 2% 24 25
Moan 18:27 18,03 18,17
Primary Mean as ﬁ of . .
the Ltotal 61 60 61
AcCOT¢8s
S. D, 6.l 6416 6436
T = I 3

The means of tost scores of LRAC achool and Primary
sclhicol students in Longla werce found to be 16.71 and 18,17
respoctivaly, Fhon converted inte percentaoge, thoso scoroea
tronsformed into §Gﬁ nn&‘ﬁ?ﬁ respectivelys Apparountly, it
sooms that Primary school ‘studenis as o whole scored higher

in Langsla than URAC sclicol students,
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Dut whon tosted statistically the differoncoe of
the scores of tle two groups was not Tfound significant,
The computed voluo of t wns 1,455 which is not signifi-
cant at .05 lovel. Xt means that the Priuwary school

students did not sceore significantly higher in Bangla

than DRAC seliool students,

Data prescntoed in table 9 show that results
of boys and girls in bothh the groups do not differ
muclt Franm eneh others The mean scere of BRAC boys
was found ta be 16,40 whereas it was 16.98 for DRAC
girls, The mcan scoros of Primpry acliool boys was
found tu be 18,27 whereas it was 18,03 for girls, In
Bangrla bovas aud iirls sesomed to have similar level of

achioveuont in both DBRAC gglools and Primary scliools,

Aghiovomont of Students in Mathematics

An pitonpt woas made to assess the achdevemont
lovel of URAC aschivol and Primary school studonts in
Mathematics ond comparo tho levels of the two groups,
Accordingly, the frequency distribution, ranges,
means, staudard deviations ete, of scores of studentis
in the test ol theso two categories haove been calcu=
lated, Tho analysis and comparatison of the calculae

tod dato are presonted below 3
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Table =~ 10

Frequoncy Distriliution of Scores of Doys amd Cirls of
BRAC and Primary Schools in Mathemantics (Full marks-25)

S PIRAC _ l w
eore [ﬁﬂys I_ Gyrls I Total Boya | Girls rTutal

21-23 1 0 1 1 0 1
18=20 3 1 L 6 5 11
15=1% 4 3 7 7 z 2
12=14 9 | 12 11 7 18
9=11 4 12 16 8 6 14
6~ B 6 7 13 7 6 13
3=~ 5 2 11 13 3 L 7
O~ 2 6 3 9 1 1 2
35 ho 75 iy 31 75

Highest number (16) of LRAC students scorSd 9 to 11
points while hiphest number (18) of Primary school children

obtained 12 to 14 points in the test out of 25,

The raunges; ueans,; percentnges of means and standard
deviantions of scores in Mathematics of BRAC school and
primary sclhiool stwlenis are presented in table 10, Taling
boys and girls gogothor the mean scores in Mathematics

were found to Le 8,96 and 11459 respectively for BRAC school
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and Primary school students. The porcentoges of the

soores ware 36% and 46% rospectivelys The results ol bath
UIAC and Primpry scliool students secem to be very poor in

Maothematics.
Table = 11

Statistics of Tost Ngsults of URAC School and Primary
School Students in Mathematics (Full marks = 25)

Typa of .
gschool {Etﬂﬁi-ﬂtiﬂﬂ | Boys ] Girls ] Doth sexcs

N as 40 75
Range 22 19 22
Mean 10.26 7483 8.96
BRAG Meoan as % of
the total 41 31 36
BCOTrC3as
S. D, GaR2 424 540
N AL 31 75
lange A2 20 29
Govie Mean 12,18 10474 11,59
Polucay Mean as % of
the total kg 43 46
SCOrcs.
S. D, 488 e0T 5.01

t = Se 54

—
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llowever, whon tho results of the two groups
-of students are compared it secms that Primary scliool
students a8 a whole sc@rod highor in Mathematics
than DRAC school studentss. To sec whether Primary
sclipol studonts scored signilicantly higher than
BRAC students, t-tost was applied and the value of
tewas found to be 3,54 which is significant ab .01
level, It wmoans that Primary school students scored
signifieantly hiphor scoirc than BRAC students in
Hathewatics. When the results of boys gnd girls were
compared it was found that the boys of both the groups

soorod hirher than girls,

Achidevenent of Studonts in Fnviroomgntal Studies

In an attoempt to assess the achlevemont loval
of the two groups of students in Environmontal studios,
the freoquoncy distributions, ranges, means, standard
devintions otc, of secores of these students wero cal~
culateds The anolysis and comparison of the caleula-

xiwn ted data are presented below 3
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Frequoncy Distribution of Scores of Doys and Cirls of
LURAC Schools and Priwary Schools in Environmental
Studies { Full Marks - 25 )

LA Prim
1 Loys ﬁi Girls [uuth sexes Uoys 1 Girls I loih
SCUTHS oaxon

21 - 23 5 2 7 9 2 11
18 - 20 5 5 10 13 5 18
15 = 17 7 11 18 11 10 21
12 - 14 6 10 16 5 | G 11
R L % 8 3 4 7
6=8 2 Iy 6 3 e 5
3=5 L b 8 0 1 1
0-2 2 0 2 0 1 1
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Table = 13

Stntistics of Tesas iesults of DRAC Schoel aud Primayy
Schoel Studeuts ia Covirohmontol Studies(Full Marks:25)

Eﬁiuf i Statlailes I Loys [ Cirls I Lotl, soxas

N 95 Ts] 75
Rauge 24 21 2L
loan 13.34 13.23 13.28
SRAC
Moan as j» of
the total o 2 | 53 53
podints.
He B GaN 11490 501
N Ly 7 75
lange 18 24 24
Mean 16,84 14416 15.73
Govte. .
Primary dMean as .~ of
the total a7 57 63
points,
5.-D, k.39 L ,B7 .78
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The ranges, teans and standard doviations of
gecores 1 Empviraipeontal Studies of LRAC sehool and I'rimary
schionl students are presented in table 13« Also mean
scores of boys and ;irls are shown as porcontapga of the
total wmarks in Snvirofmental Studies. Takiwyy boys and
rirls togother Lhe mean scores in this subjeet were found
to be 1328 and 15,73 roespoactively Lor IRAC school and
'rimary school students, When converted into porcontapo
thicse figures Locome 5 and 63% respuetivelys. When the
rosults of Lhe two groups were mampaxatesd compared IPrimary
stuldents seeuw to hiave dono Letter in thie subjoct, To soe
wlicther tlhiey secored sipnificantly higher score than URAC
studenis, t-test was aplied am! the value of t was [ound
to be 3431 wlideh is signifiecant at .01 level., It wmeans that
I'rinnry scliool students' aclhiievement in thils subjoct is
signifieantly higher than BRAC studentss When thie results
of boys and plrls in each group were compared,; it was Tound
that results of Primary school boys and girls differ signi-
ficontly ( t = 2.31 ), boys doing better., Whereas results

of UIAC bLoys and girls tend to Le almost samo,

4,6 Compnrison of Results of HRAC and Primary School Boys and
Girls in Uanpglog Hothiematies and Enpvirommeontnl Studicos,.

The comparative picture of aclhiievement of boys and
pirls of LRAC (NI'PE) schiools and Primary schools in the

throe different subjects has been shown in table 14 for

an overall viow,
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Duta presenced in table 14 show that Primgry school

siudents scored histwer than BRAC students in all the sube-

Jocks.

Thie diflecence of results of LRAC and Prinory

sclivol students in Langla is windmum and not signilicants

Table -~ 1H

Mean Scores of Studeuts as Percentage of Total Points in the
Different Subijccts

Plomiy seorn _l.'_ as percenkare o toatnl podin 115]
Subjeet AL Primory
| Loys | Girls | Uoth | boys | Girls | Dothyg
| sexes | SOXCS
Bangla 55 57 56 61 60 G1
Mathiematics I 1 M 35 Lig Iy L&
Enviromnei- 53 53 53 Gy 57 G3

tal Studies

BHAC pdrls scored higher in Uangla,; lower in Mathema=-

ties than LWUAC boys. Thereo is no diflerence of scorces

Letwoeen BRAC Loys aud pdirls in Enviromwsental Studies, Prlmary
sclivol bLoys aud pirls differed significantly in thieir scores

in Eovirommental 3tudics and least in danitla,

o7 Comparison of Hgsidtis _of the Childroen of UBRAC Selivols Lecated

dry HHAC Areas nned Non=1HAC Arcn.

BHAC dndtdated its filrst NFPE programwe on an expori-

mental basis in 1985 in three areas = Manilkponj aoulxMirzxmpax

Dhamrai and MNirzapure. In Magikgonj and Mirzapur areas BRAC

gperates its ether programmes, hoenece these arcas have been

tormed liere as URAC agreas. DBut in Dhawral areca it lhias no
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other pregramie . gxeept experimental NFPE one. Thorelore,
it is termed ‘iere as Nou-LRAC area. Yor the purposc of this
study the aelilovemont test was administered in five sclected
schools of whicli Cour were located in BHAC areas and onc in
Non=URAC area. An area=wise comparative picture of the
nclkdevement lovels of the boys and girls combinedly in three

subjeets las Lecon prescented in the following tables

Table = 14 (a)

Mean Sceres (in percentage) of the Doys and Girls of the
NFPE Schools Lgeated in LRAC area and Non=LRAC arca.

Hoan Scores

Aren _} Schiools Boys | Uirla%‘Tntnl
BRUAC area(Manikpon]) Mul jan 28 Ldy 16
Surundi 59 58 56
BRAC area(Mirsapus) Shareshabard 56 50 53
Kanthalia 65 5B 69
Non=IDRAC area Joypura 51 39 Ly
(Dhaunrad)

Data furndsihicd in Table 14{a) indicate that children
of' Surwndi, Shareshabari and Fanthalia did Leltter in the
test than those in Huljon and Joypura. The achidevemoent
level of the chdildreu of hon-okAC arcen and one BRAC orea is

lower in comparison with these of othwer LRAC arcas.
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CHAPTER = 5

COST, RESUURCES AND FINANCE

Cost nnd Bosourees

1
Tl

The cost of education in comparison to benaefiils
accrucd to the lecarners is an important determinant in
any ® investment decisions in education, URAC's KI'PE pro-
rroamie is one in that directions The simple and inoxpen-
sive scliool house, low salary of teachers, sitting mats,
low gpportunity cests, morcover vory llittle wastage liave
madoe the BIIACYs NI'PE a cost effective programne. Although
thie per ehiild per annum cost is higher, LBAC's Projection
of Tuture programte indicates that the per annum cost

would be much lover ( Appendix scoes )«

lteeurrent and Capltnl Costs

DBRAC in its Report (May 1988) mentioned that the unit
cost is Taka 500/= por elhild in the WFPE Centres, DONRACY's
report dmdieated that in 1985-86, URAC spent Taka 15,293
annunlly for eaclhi centre which makes per child cost around
Tke 509,70, In the subsequent veurs LRAC did net have to
spend for teacher traininge. As such the cost became lower
over the vears. AL present cost per student peoer annuwn in
LIAC school stunds at Tke 436.83 [198?-58). Unit cost on
the other hand, in the Government Primary Schools was Tlk.
136,00 in 1986-87 and has become definitely higher in
1987=88 and 88-89 (Table - 15 ).
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Table = 15

Recurrent Cost per Student per Annum in BRAC Schools and
Covermnment Primary Schools,

Type of School Year Per Student source of
per annum Ipformation,
cost
BAC Non=formal  1985-86 509.76 Calculated {rom
Primary Schools, the BRAC Heports,
1086-87 47 466
198788 Lna6.83
Government 1984-85 268,17 SeAs Chowdhury (ed)
Primary Educational Develop-
Schools, ment in langladesh,
1980~-85,
1986-87 336400 S5« Akhtor "Evaluation

of Concern's Primary
Education System in

Bangladesli (A Compa-
rative Study ) 1988.

e SR - N i A A — S ——

The table showsa that per chiild cost in the LRAC
schools is higher than the Government Primary Schools, but
if high wastage in the Ggvernmeont schools are consideored,
per child cost of those schools stands much higher than
the UDRAC schoolss Although the Unit Cost in the formal
primary education scoms lower but the actunl cost of produ=
cing primary graduate is double than what it should be,

In one eostimate the World Dank has calculated th;t in a
country like Dangladesh it takes appropriately 9 years of
input (mainly teacher time } instead of theorectical 5 years

to produce one jraduate of the primary system. Desides in
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the Government Primary Schools, tho teacher=student ratio
is 1:51 whieh is very high for primary level of education,

whereas in the DBILAC primary schools it is 1 :30,

lleads of recurrent expenditures in DRAC's school
systoms included salaries, wapes and allowances, tcacher
training, administration and supervision, books and sup-
plies, teaching alds and equipmonts, follow=up materials
etces In the Government Primary School System, books and
supplies, supervision etc. wore excluded in calculating
unit costs in Akhter's study. URAC has provided notes in
its UFPE Dudpgoet saying that " onee a school completes 3 years
DRAC will provide only training to teachers, students,
textbooks, teachers supplies and supervision, All other
cosls e.ge. teacliers salary, rent and utility ectec, will Le
boerne by the community., It is estimated that approximately
50% schools will continue and 3 years cost for a continuing
school will be Tk. 10,000, 8,000 and 8,000", This will ulti-
mately lowor down BRACY's expenditure on per child annually.
Dut question recuains as to what extent the community will

come forward to Loear Lhe costs in the forms of teachers!

salary, rent and atility etc?
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Table = 16

Development Costs per Student per Annum in BRAC Schools
and in Ggvernment P'rimary Schools,

Year Iar Student Source of
Types of Schools per annun cost | Igyformation
[ in Taka,.
LBIRAC Primary 1986-87 50,00 URAC llgad
Schools, Offico
Govermicnt 198485 79«00 Sefe Chowdhury(od)
Primary Educational Deve=-

Schouls, lopment in Bangla-

desh, 1980-88«

Table 16 indicate= that per student per annum develop-
mont ecost in GCeverumcent primary scliool was Tke 79.00 in
1984=85 and this Cijfure in ORAC primary sechool was 50,00
in 1986=87,. Development cost of UBRAC's NEPE programme
includes school establisluments, where as GCovernment sclhiools?

development cost comprises project costs.

in bLoth cases, exponditures increase with repgard to
cducational dnputs like books, supplies, teachin: aids have
Lbeen excluded from tlids heads The development cosis of
thie two Lypes of sciools revedad that the physical resources
of the Govermment prinmary school in respect of lhousing
condition, furniture, provision for drinking water ctc.

are a little hetler than those of URAC primary schools,
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At present Lhe ecompmunily contiibution in monetory
Fform to run the HIFPE ceuntres is alisent. Uuot URAC clalms
amd also expects that the community will sharoe some of

tlie expenditures in future.

Table - 1%

Mognthly Expenditure Dorne by Guardian for Sending
Children to BRAC Schools

Amount spent in 'L‘nJ-::-:LNn. of Curdiausg E "
j
S0 costs
invalved 59 853
1=5 ) 10
6=10 2 3
11=15 0 O
1620 1 1
Abtove 50 = 3
Total 3 71 100

The toble above shiows that cost borne by the Tamily
Tor sending children al the NFPE contres areo minimal,
HMajority of the sarents replied that they did not have to
boar any cost becauso BRAC supplied all the instructional
materialse When aslied to identify reasons Tor sending

children to the HIUWEC non=Tormal seclivols the same number of
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Eﬂrﬂntﬂ said that thiey sent their ehildren for speclial
reason which was "froe textbooks, stationary and other
materials", This of course does not indicate any cost
related to food, clutliing and housing for the childrens

In fact, the puardizau could uot measure that cost at all,
Parents survey also roveals that the opportunity costs of
sending children to the NFPE centres were less because

the ehildron could manage houschold work. and study in

the schools us the timing of the schools was vory flexible,
In the formal primary oducation system, opportunity cost

is rather wvery hipgh as the parenis have to forgo income

or bonefits they et from the children during school hours,
Although child labour is prohibited, but it is a common
fact in Dangladesli that majority of the school gged childron
in the rural areas have to help in the houschiold activities
or 'su;up.'li‘hmﬂt Family incomes, This is more so for the
primary school aged girls,

5.k EBources o

BRAC financos its NFPE programme from ita own
resourcess Hogarding sources of funds, IRAC receives it
from the Intermational agencies ogainat its projects.
Studonta' Tomilios in tho NFPE programiic do not share any
cost either recurrent or dovelopment. This can bo substan-

tiated by the Tindings of the Porents Survey, which was
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diseussed in the provious seetion in this chiapters Tho
only contribution a coumpunity malies in tlis respect 1s

providing a sclioel lhiouse on a minimal rent. Dut the rent

is also paid by SRAC,

Primory cducation in Mangladosh is tution feo-free,

The Government with financial help mainly from UNICEF, sup-
plies books, exercisc books and teaching adds to the school
free of cosnt. MUHowever, the responsibility of paying salary
to tho teachoers, aduinistrative and supervisory stafll lies
witlhh the Govermuent and these are met from the rouvvenue
income of the Govemmont,. International agoncies llke
UNICEF, SIDA, UND]P, UNESCO provided funds to tho Government

for development programmes against projecta,



CUAPTER - 6

VARTANBLES AFFECTING NFPE PIIOGRAMME

Gs1 In=Schonl Variahlos t 11 Parti
T*"HEETEE
6.1 Loncher :
-

Teaclier is an dwportant variable in any system
of education, ‘(hachor offectiveoness and efficiconcy
deponds, anoyy; others, on factors like teachors!
educational and professional gualifiecations, teaching
expericnce, teaclior-student ratio, teachor-student
relationship, teachers salary and status. Above all
teachers' cunniltmont and job satisfaction detormines,
to a groat oxtont, the success of any oducptional
DPrOLTARC

In UAC schools, 2 out of 3 teachers belong to
femaule sex. UUAC reocruits teaclhers from the school
locality., UIAC teachors boelong te age range hotween
20 to 35 yoars.

The cducational level of URAC teachors ranges
from Class IX to 8.85.C« After rocruitwent all teachers
utiderio 15 days basie training programme spocially
desipgned Ly BRAC, Teachers also participate in refre-
sher coursc rogularly once in a month. On average

LRAC teachors possess teaching experience of U years,
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The busic salary of teachers is Tk. 300.00
per month in the first year, Tks 350.00 and Tk, 400,00
per month in the n&nnudzﬂnd.third.?&ura.rﬂspuﬂtivaa$ﬁgh1¢n;
is far less tlian theo Government school teachors,
Inspite of Llhiesg, DRAC toachoirs secmdd sto soume extont
satisfied with their salaries., Ulocause, there oxists
1ittle job opnortunities for them. Lesidos, thoy
cnjoy a lLetier social stautus in the disadvantaged

soclcty,

In nost eases teachers'! fumilies have othor
familiof sources of incowe. As the teacliers havo
to work only for period of two and a half hour in
schicols they pot eucugh time to Qo otiior activities,
Most of theso factors are conducivo to lead tliom
towards job satisfaction, Teachers of UIAC school
oxpressed that they enjoyed their prefessional acti-
tix vities.

All tie paronts of the childrem and B4 per cent
of tlie lognl loaders indicated thaot tlhie BIIAC teachers
taught well. LORAC personnel alsc gave same impres-
sion about the tcachers. Moreover the teacher-student
ratio is very satisfactory i.o. 1:30 and block
teaching mothod ( 1 teacher for all students for 3
consecutive years ) Jh:&.va estublishod a strong bons

dapge betwecn teachers and students in the DRAC schools.
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Teachers job satisfaction and effectiveness appeared
to lecad highor onrolmont and retention rates of
children in the DRAC schools,.

Ge1e2 P ity, Ropu _and_Si : o

Teachers' punctuality and rogularity has
pesitive impact on students attendance, roteuntlion
and learning. A punctual and regular teacher gets
scope to licep his nLildrnn pctive with intercsting
and fruitful activitios in scliocl, This in turn

makes the childroen interested towards school,

All the 71 parenis ané 12 URAC personnol
raported that teoachors of LRAC schools wero very
regular aund punetunl in attendance. BRAC toachors
woere also found to be affectionato towards children,
This loads to believe that teachers of LRAC schools

are punctual, regular and affectionate to the children,

G+s149 School Timin

As rogards school timing DRAC follows flexible
system, ‘There is no fixed school timing lfor all
aschools, Schliool timing ru& each school is dotormined
in the paronts® meeting econsidering the advantages
of the clhiildren, There is scope to refix the school
timing in harvest season. This facilitat’os the
ghildren of poor families toc attend school and obtain

education wihile carning an income, 7This system also
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encourages Lhe parents to send their children to
school without ﬂncr;fininﬂ Towily incowmos Out of

71 parent respondents, 58 (B2%) agreed that they are
consulted in fixing school timing and this in twrn

criablos them to send their wards to schools,

With tho motion that the curriculum and text-
books of the forual prinury education systom of
Danprladesli is mot suitable for the children of disw-
advantaged scction of the socicty, BRAC designed

and doveloped separate curriculum and instructional
materials for its children, DRAC claims that in
developing its curriculum national curriculun and
instructional materials were analysed, its camponents
required for higher educatiou wore identified and
eliminated. Soeinl and individual needs of the

childron were identifiecd using survey methods, New

eurriculun for tho childron of DRAC programme was

designed and doveloped by incorporatiug new compo=-

nents and activities with a view to making it more

relevant to rural life and situation, BRAC claims
that its curriculum is more functiomal and realistic.
It includes eccomponents and contout areans which one
needs to meet the challenges of real life situation,

Materials on three arcas - Dangla (literacy), Mathe-
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matics (mmeracy) and Environmeiital Studies were
developed, Also LRAC developed a preparatory pro-
pramne witll a view io making the beginners ready for

lﬂﬂ.l‘lliﬁﬂ_'t

An analysis of the curriculum and instructional
materianls of DRAC and that of formal primary school
system of Dangladesh reveals that there is no remark-
able difforonce betweosn he s5¥1labi and instructional
waterinls on Uangla and Mathematices of DRAC system
and formnl systoms As regards syllabus and instruce
tional maoterials on Environmental studies, DBRAC's
ones arc morce proeblem and life oriented than the
other, Hﬂﬁﬂ.mgtarialﬂ are also more functiongl and
aetivity based; BRAC instructioial materials on Envie
ronmental studies have been developed following an
immevative approach and that enable thoe children to
loarn their lesson in schools, As such they do not

require any help at houma,

DRAC curriculum provides ample scope for the
children €0 participate in cocurricular activities,
This in turn, ereates intéerest among the children
towards sohool activities,

Curriculum is a never ending process. BRAC
made a good start, but it has to g0 a long way in
contributing u real rural-orionted actiwvity based
curriculum. There exists scope to make jt really

school based,.
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Go1.5 Tenching Adds

Appropriate teaching aids and thelr proper use
malke teachinr-learning easior, oflfecctive and attractive.
Teoaching aids help translate the abstract concepts
into concrete oness ULHAC econtral offliece as a part
of their educational materials developed and procured
same . teachiding gids and distributed them to the schoeols
Tree of cost, While imparting tralinineg to the teachers
emphasis was laid on proper and effective usce of these
aids, 1t was noticed by the Hescarchers duaring thedr
sclhiool visits that nuaality of sueh teaching aids is
poor, Teachers were not so0o mucli enthusiastic in

procuring locally available teachin aids and using

thoem,

All the five selceccted UDRAC schools had one
clhinlk=board ecach. One but all the selected scliool
liad charts but not of various typess Two scliools
Iind letier cliarts., Not a slnpgle scliool peossessed

any waps

About one-hall of the paronts did not say
whether teachers used tecaching aids or not. Only
10 per cent of the parents informed that teachers
used teaching aids to a great extent,; 40 per cent
well of epinion that they used to some extent, Out

of 25 respondents of local lecaders' catepory,
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6 agreed with the statomont that teaching adds

wore used to a great extent, 15 responded as 'ta
some extent'! 2 auswerod in the nepgative. Majority
of the HRAC personmnel ( 7 out of 12) were of opinion
that teachors usod aids to some extent and the rest

5 considored thﬂ-nxﬁnnt of use as 'great!.

On tho basis of the oliservations of tho investi-

gators and findings of the study, it can be saild

that there is paucity of teaching ailds in the BRAC
achools and the extont ol use is not satisfactory.

Mothods of teaching has direct relotionship wath
theo loarning of the students., It is also directly
relatod to the attendance and rotention rate of the
studonts. The mero intoresting and efToctive are
the motitods of toaclhing, tho more the childron are
nttrnut&d to school, Dosides lecture,drill, discus-
sion, questlon-answer, tle teachers of URAC schools
used demonstiration, and activity moethods in the clas-
sroom. With a view te giving first hand experienca,
as a part of teaching Environmental Studies, teachers
sumetilios talke the children in actual situation. This

creates intorest among the ghildren,
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G.1.8

Co=Curricular and reeregtional activitios of
the schionl in faking instructional aectivitics interes-—
ting and e¢flective LIs jwportant and valuable in
learning acerotion ond students poerformance,

Cowcurricular activities occupy onc=fil'th of
DRAC sclicols daily working houps. There is providion
in the sclivoel time table for co-curricular activitios.
Teachers are alsec trained in organizing co-gurricular
activitics. The pareunts and local lecaders agrecd
with the statement that DRAC schools provido scope
to the childron to participate in -co-curricular acti-
vities daily under the direct suporvision of teachers.
Students of LURAC sehools also exprossod their satis-
faction for scope of participating in such activities
in sclools, #Hajority of the parents and DRAC person-
nel indicated this as one of the reasons contributing
to high atteudance and low drop-out rates in DBRAC

scliools,

Topehor=Sindeont Relntionship

Rescarchh has shown that close and cordigl
relation, leve, affoction and wnderstanding of the
children by the teachers particularly at the priwary
stage have direet bearing upon childrens' partici-
pation In cducation.
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Close and cordial relationship existed hetwoeon
teacher and sgtudents in the LRAC sclicols, A few fac-
tors like satisfactory teacher-student ratio, ndoption
of block systow for 3 years cycle and one=teacher
one class school systom that ODRAC follows have facili-
tated in doveloping the relaticushidp stronpger. Majority
of the pareunts, DRAC personnel and loecal leaders uain-
tained that the rolationship as pleasant, corlinl and

sincere,
6-1-9 P ic 34

Adequatoe pliysienl facilities facilitate pood toaw
ching. And DIAC schiools in this rogards lack hehind,
Cn the average, availnble nren in eaclh school lhiouse
is 150 sq.ft. The minimum requirement of space in
celassroom Dor studcnt is 10 sq.ft, wliere as this
figure in LRAC scliool is 5 sq.ft. por ehild. Most of
thie sclicol liouses have tin-roof, bamboeoo wall und
kuteha floor with one or two small windows or without
windows There is no provision of good ventilantion,
The overall structure of the school house is unnttrac-
tives. One Laulf of the totnl seliools lLave oben small
plot in front of the school house whiere clildren can
plays

None of tlie soleoected URAL schiools has tnbe=woll
and latrine Tor the use of students and Ltogclurs,

As regords Duomdture practically there is no Turniture
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in the schoels for the use of the elilldron, Children
sit on Chattai ( a kind of mat made ef straw ) dn the
kutcha floors In tlie rainy scason the condition of
kutchn Cloor becomes muddy and childron face ﬂifficu!t;

in sitting on the floor,

The everall physienl condition uf tho HRAC
schivols is pour and in no way better then the condi-
tion of Covermment priwary seliovls, Almost all the
primary scliool houses of rural areas are situnted
in open ploces., bDut two-thirds of the DRAC scliool
houses arc situated inside tlhc homes of thie local
people. Sometimes the narmnl activities of such
achools are hampered due to normul activities of the
families,

Ge1410 Saf iizrls Stuc

Safety is one of the important detorminant
facters of school enroclments Parents do not sond
their childron to school if thoy foresee any throat
to their safety, This is more ap;licable in the case
of girls students. In most cascg distanco «f the
school from Lhome lins dufiuitn.impnnt on the question
of safety of the children. In this ruspect HRAC
children are more safo bocause catclmont arca of
DRAC schiool is small and hencoe children attond school
from a very short distance. Normully school is

located in the '"Pora' or "Malinlla' wheiroe thio cliildren



6:1411

86

live, Moreover, it is observed that the tinclor of
the schoel pay individual attention to children's
education, safety, health and hygiene., It can Le
said that, for nany reasons, the children of URAC

schools are #orc safe than tieso of Goverumont

. Bchoolss

Children of poor familiss do not get favourable

enviromment at howe for studies, Almost all of them

have none to tutor them at home. As a result childron

of poor Tnuilies cun mot complete their home tasks,

This causes learning .difriﬂul-tian. Learuing diffichl-

ties of thie ghiildren is econsidered as one of the major

causes of sehool drop outs

Considering this draw back of the forual syatem
of education, LRAC attempted tov develop school based
programpe fox the children. In this syston learning
tasks are coumpleted in school; nothing or very little
is left for home,

Data ou the currdcdlar activitics uof the LRAC
programie péveals that there is o soope; to some
extent, to conplete all Jearaing activities in sclool,

This noeds to he strengthened further.
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Children attending any educational prograsme may
be eigher homogencous or heterogeneous in nature in
respeet of age, socio~economic status, cultural
'hlmitagp. east and ereed as well as of academic
standard. UHomogoncous group has seme advalkilosoSe
Children cowiug frum satie socio-economic and cultural
status have strong unity among thensclves, They have
similar valucs and beliofs, lomogeneity of group
has positive implication on the retontion and abtene
dance ratio of the children,

Children of URAC schools are homogeneous in
natures 7They come from the families of same socio
sconamic and cultural bumokground. As such they do
not face auy conflict in vaolues in the school environ-
ment and activitioss These might have contributed,
to some extent,in raising retention rate in the

LRAC schoolse

Parents Socio-esconowic Condition

Paront's sogio-economic condition 1is an important
determinant of children's participation in the cducdaw
tion system, 1t has also direct influence on students!

enrolment, roetentioui,drop-out and acliievement,
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Soclo=cconomic condition of the cehildron include
familial incotio, parontal ixs level of educatlon, size
of the fandly, nature of occupation,;land size, housing
condition, and other amenities available in the rural
areas ( safc drinking water, sanitation, bi-cyele,

electric fau, radie, clocks ctc),

Data of the sociov~-economic oondition of the
parents revenl that they are mostly illiteratc, Dosm
sess small land=holdiugs, have low income and are mainly
day lahourer, The size of the family is also large
having 6.5 members average and the dependency ratio is
85. As regards other facilitics and amenities, most
of the famllies have possessed none (for detail sco

chapter ?}i

Inspite, echildren of these groups come to the
schools regularly and conplete the 3J=-year course
sntiafnﬂtﬂrilf. This mipght Le due te fhe fact that
these childron bolong to homogenaous groups, have
strong motivation for education created by uURACY's group

process and cconcmie developmental efforts,
6.2.2 Distance of School
Distnnce of schoel from the children's lrouse
is wital, lLong distance develops tho feeling of in-
socurity in sending elidldren to schools, talkes longoer
time din coming to and returning from the school and

make the children tire ensily,
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BRAC scliocls ore situanted in the loecality
where the children lives In cothor words, the catchmeat
arca of the BIAC sclicols 48 small, Majority of the
parents wentioned thnt this facllitated thom to send
their ehdldren in school, URAC personnel alsco stated
this as one of the factors of increase in curolment

and decrease in drop outs in URAC schools,

r P icipat in Scliool AfCnd

Without offective participation of the Lenoficiaries
no programie can achioeve its real objectives, LRAC
as a part of its policy adapted a number of measurcs
to ensure effective participation of the parents and
other commnity leaders in school affairs., 7The measures
of BRAC includo, (a) Personal contact of teachers,
Shikyha Shebalks, Prograomme Officers with pareuls and
community, (b) Monthly meeting of the parents—~teachor °
supervisor committee ete. All these measures of LRAC
are directed to motivate the parents and comounilty
in school affairs and to get things done by them,
Manthly meeting of the parent-teacher supervisor
committees are held regularly, Discussions on important
matters and problems are held and specific assignments
are given jointly to teoachers, parents and community
leaders: They generally perform their dutiles which

lead to the solutions of the problems and smooth functioning



of the schools. They work in a team to (a) ensure
enrolment of children, {h] roegular and punctuanl at-
tendance of clidldren, (c) motivate others to send

their children etc. (seoc chapter 7 for detail ).

This dis 4n econtrast with the model of community
partieipation in the Ggvernment primary schools,
Active involvement in the decislon-making procoess as
well as implementation of the decisions by the comnunity
have probably mpde the URAC NFPE centres succossful

in full retention of thoe children in the education

systam,.

Ge2.4

Supervision system in education helps, to a
greater extent, to overcome the classroom teaching
problems of the teaclhers and improve the quality of
teaching, It has positive impact on teacher offec-
tivonoess as well as punetunlity and repgularity of the
teachers gnd stuwlents, Supervision has direet rela-
tionship witli monitoring, follow=up and feed=back

programmes of o systom,

Classroom activities of URAC secliools are
supervised by different supervisors boelonging to
differemt categories, such as Shilgfka Shebak, Programme

Qfficer, llogional Manapger, Eduecation Speciclist and
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Programme Co=ordiuator of Education Fropratuie of
central lovel, Shikkha Shebak wvisits uchl aed
supervises classroom notivities of each school at
least twice a weacks Propromie Officer does the snwe at
least onesein overy montli. Others visit the sclicol
nnd supervise classroom activitics ceccasiunally,
Classroom supervision 1is followed by discussion with
the teacher about the strengths and weakneses of
instruction aud surresting various mothods of inmproves
ments Sometimes supervisor takes dewonstration

class with g view to giving Tirsthand expericnce to

the teacher,

Out of 71 respondents of the Parcents category,
65 '[9255] acrea! that LRAC sclicola were Bupervised
regularly and tlie rest & reported that seclioowls were
occasionally sunervised. rlore thantwom two=thirds of the
locol leaders were of opinion that schools were iegu=-
larly supervised, tlhe rest recorded opinion as 'occa-
sionnlly', All the LRAC porsonnel stated uniunawmously

that schools were rogulal ly suporvised,

Finally, it ecau be said that LRAC developed
an effoctive suporvisory mechanism for its aschools
ond implewonied thieo sames Data confirned that supere

vision in DUAC sclicols is more repular thanthat of

Governmont sclhicols.



COMMUNITY PARTICIPATION
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7e1 The full and aetivo particijpation of the community
hias always beon the coruncrstone on wliich all eduention systen
has been foumd, A cawmaunity may cuntribute in the educno=
tinrnal developmont mainly in tliree ways, namely (a) soutri-
butions of a capital investment nature, (b) contribution of
a recurrant npture oand {n] coittrd butivns off a Yservice!
noture, In the URACYs NFPE progranne, ono of tho strog
point was identilfded as comunity involvemont und pprticipae
tion ms o scivico nature. About 96 compunity wembers (71
guardipns and 25 community 1nqdnru]'ﬂuru met and discussod
about the extent, ways and means and nature of thelr jiunvolve
ment and partieipation in the LERAC's Non=Fornal Education
Programme, Following are thio major fimdings from the data of

the community nnd parents survey,

- The age profile of the guardions shows that one half
of the total nuwiler of parents were in their late tweuties
and thirties, The size of the family is larpe, haviyg the
average size is 6,5, Data show that in most casas both the
Parents are ikliterate, while some enn sipn their names only
{Table 18).
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able - 18

Education Level of larents of UORAC Schiool Children

Level of Education
} ‘55C
VIIT - Tntn;
@ N N B
Hother 50 70 20 28 1 1 - - - - 71 100
2 3 71 100

Father 45 63 18 25 5 - 1

Vory few of the fatliers read throuwrh primary and secondary

stago of education. It is important to note hare that in LRAC!'s

NFPE programme, parental illiteracy has little to do with children's

(particularly of girls} partieipation and countinunation of oducation

in the NFPE centres, On tlie obherhand, the comunities wore made

to understand the values and lLienefits of education throuph proper
conmunity nriaututiﬁqfhutivntiqn'prauﬁﬂs initiated and implemeuted

by BRAC's field level reraonuel, Parents f"ind it useful to send

their children regulurly to the LRAC scliools,
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Table - 19

Occupation of the Guardians ( Fathers )

Occupati "“—r —I gmzmﬁ Percentapge
1. Farming 12 17
2, Labour 30 42
3, Fishing 8 11
4, Pulling ULoat 1 1
5. Cooking 1
6. Rickshaw Pulling 4 6
7« Mason 1 b
8. Dogging 1 L
9, Scrvice = 3
10, Small Businoss 8 11
12+ Tailoring = 3
Total n 100

Economic condition of the parents xk=m was also
very poor., A substantial number of parents Uﬂﬁ) were day-
labourers and tliodr incomo extended upto maximum of Taka
500,00 per month, Doesides daily labour, major occupatlons

were found as farming, Tisldwg, rickshiw yulling, talloring,
small business ete. ( Table = 19 )'.
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Table = 20

Average Monthly Income of the Family

A&u:ugu income - No of }. -

in Taka. families I Percentage

500 and bolow 41 58

501 - 1000 17 24
1001 = 1500 B8 1
1501 = 2000 b 6
2001 « 2500 o 0
2501 =~ 3000 1 1
Total - 71 100

Level of income also varied. Only few ( 7% )
parents had a monthly income of Taka 150 and above and
the rest 82 (934) had a monthly income which varied
baetweon Tk, 500 to 1000 (Table - 20), llowevar, the Avarise
monthby income of the Tamilies was Tound as Tk. 600,00 only,
which indicated that most (82%) of the parcvnts were far
below poverty line,
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Table -~ 21

Total Farming Land Owned by Guardians

Amount of Land { No. of l Percentuage

Resapondent
No Land 38 54
Upto 11 decimal 0 0
12 = 22 decimal 9 13
24 = 33 decimal 7 10
1+ = 3 Bigha 13 18
3+ = 6 Digha 2 3
6+ ~ 9 Digha 1 1
9+ = 12 Digha 1 1
Total 71 100

A slightly more than one half of the parents (54%)
were landless, while the rest had cultivable lond rarging
between 12 decimal to 12 bighas, A substantial number of
parents (23%) had cultivable land measuring upto 1=12 bighas
which indicated that these groups were not so poor as BRAC

claimed (Table-21)., On the average each family owns only
less than 30 decimal of farauliyr land,
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Another socio=economic indicator is the owner-
ship of house and types of house where the family
members live in. Most of the parents [Eﬁﬂ} hntl
tlieir own liouse while only 6% parents lived in
their relaotives'! houses and B% parents had no houses
of their own. AgZain most of the parents (?E%} Liad
houses made of tin shed and bamboo wall, Only 28%
parents lived in houses whiech were either cotiapge
or made of straw or bamboos, Othier assets of the
family revealed that (% parents had Radio, 11% hnd
clocks, % liad Diecyecle and 7% had Tubewells [for safe
drinking water, A pood number of parcents {Ehﬁ} tin
sheds for livinge This is perhaps due to their
involvemont in dncome generating nctivités sponsored

Within this soclo<gconomie background, parents
were askod to didentily different factors which made
them send their ehildren particularly girls to the
NFPE gentres, Data collgetted in this reogard are

furnished in Table 22,
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Table - 22

Reasons Given by Guardians for Enrolling
Their Children in DRAC Seliool(Guardi-

and Gave llore that One Reason)

T WO, O5
Rensons }

Hespondents | Percentage

1a

2e

Je

Je

6o

7o

NIFPE centres are near the
house,. 22 31

There is only one schiocol
(LRAC) 1in the loeality, h G

Chiildren can do houseliold
worlk and study in the school
s well, 26 97

The standard ol cducation in
the school is [rood, 25 a5

The standard of school near-=by
is inferior, 5 7

More opportunitics lor spurts
and recreational activities, 13 18

Other reasons (supply of books
and stationaries, no direct cost 5% o
to parcits). - -

Table 22 shows that most of the parents (B0%)

snid that facdilities lilke hooks, pencil ote, and bearing

no direct cost for children's education were most important

factors in sending children to school, Again a sirpnificant
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nunber of parents [ﬂ?ﬂ] maintained thaot opportunity cost

for non-formal education was not that high as "the children
catt do houseliold work and study in the schools as well",

This flexibility of sclhiool sclhiedule (Hhir:h makes the children
hwork as well as study") helps the BRAC's nonformal education
succassful one, if it is compared with formal primary educa-
tion system, Another important factor which was identified
by many parents was the distance between the achool aud liome.
DRACY's catchment area is small and most of the children live
nanrby. Parents also ocumphasized on the good standord of

teaching and ample {facilities of co-curricular activities in

the DRAC centerlss

Tpe comsunities were involved in the school affairs
through village Education Committees and ParendTeachlier
Committees, All the guardians said that the meeting of
Parents supervisors and guardians were held regularly i.e.
every month, Most pjuardions were found regular in attens=
ding meetings as well, About 79% guardians were found to
attend meetings regularly while 1?% wegre irregular andd
only hﬁ nover atliended the meetingas, Regular participation
of children in the schools,; regular attendance, motivation
of children stc were the nmgpjor topies and issues of tho

monthly meetings,

Data collected in this repgard are given in a fol=

lowing table (Table 23).
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Table = 273

Topies Discussed in Supervisor = Parents = Guardians Meotings
( Guardians Hentioned More Than one Topic )

| Frequeney of

Topics discussed | Responses

13

1« Parental responsibility in sending

thieir children regularly 51

2s Teclhiniques of motivating children to
attend school 19
e TPoultry farming and plantatien 18
ke Students' propgress in studies 10
5 Raoising standard of education in sehools 10
Ge Health practices 10
7« Parents' problems with children 06
By Childrens' study practice at home Ok
9 Good effect of DRAC association o4
10, Good effect of savings ok
11 OUbjectives of education o7
12. Necessity of education in life 03

13 Techniques of motivating children to study 03

1ky Techniques of cultivating good manners in

children 07
15¢ Problems faced by the parents 01
16, Cleanliness 01
17« Techniques of xaxe preparing oral

saline for trenting diarrhoea 03
18, Fish farming 03
19 Others essential discussions about life o1
20s ©Child ecare o1

21+ M&Accommodation problem of children in sechool 01
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Parents and community leaders were asked about
the steps thoy undertook in admitting children, parti-
cularly pgirls in the HDRAC primary schools, HMajority of
the parents (72%) did not think about it coherently,
Also majority of the community leaders said no special

effort was undertalien in this regard, Those who replied

mentioned the Tfollowinge!

as encourage parents in admitting children in schoogls

b, BRACYs decision in prioritizing girls admission

ce Iinspire porents with the expectations of better
marriage and work epportunities for girls if

thiey go to achools,

i1t was already found out that in the BRAC's schools
drop=out of children was minimaly S0 when asked about
their role in mimimising drop=outs one-half of the parents
and the community leaders said that no special steps wore
required to stop or reduce the drop-out, Regarding other
steps in minimising drop-outs, pguardians and the camnunity

leaders held similar views, These were aos follows 1

= HKeeplug close cuntact with the teachers regatding

children's progress in the schools,

= Keeping vigilant about the regularity of children
in attendiing schools and not spending schicol

hours outside the classcse.
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= Repular presence in the parents-=teachers and
supervisors mect! ing and discuss the problems

related to drop-outs and talking measures to

stop it,
- Mewarding children for regular attendance.
= Punishing children for not attending schools,

Besides, flexibility in school timing, regular
attendance of teachers, regular supervision and good
teaching might help in reducing drop-outs in BRAC schools,
As most of the parents (82%) expressed their satisfaction
with school timing as it was compatable with the ‘household
and loecal work, All the guardians sapnid that teachers
themselvea werc very regular in attending schools, And
great majority of the parents {ﬁDﬁ] considered that
teachers tauwcht very well. Regarding supervision, about
18% puardians held the view that BRAC supervisors were
vary regular while 54% said regular und‘{::;ﬁ they occas=-

sionally supervised the schiools,

it was revealed thant community'!s contribution as well
as involvement in managing the NFPE schools were of service
nature, The parents and community leaders identified the

following: as their modalities of participation and thus

contribution 3

as Participating in making decisions regarding
acliools,
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be Providing schiool house on a minimal rent,
ce Providing land for school building,

d, PFProviding labour and also mutﬂrialﬂ(ﬂﬂmhuuu}

for schoul building and econstruction,
es Maintaginance of school house,
feo Cleaning the school house,
ge Sharing the cost of repair,

he Protecting schooul houses, furniture from theft

and xxa calamities like flood etc,

Parents also had a positive view regarding linkages
between NFPE programme and the formal primary education
system, Most of the parents (B6%) mentioned that their
children were admitted in the formal schools after comple=-
ting 3 vears of education at the LRAC schools. And few

stated that their children were not admitted in the {formal

schouls,

Parents and community members were ansked about what
contributions would they offer for making BRAC NFPE pro-
gramme more effective in future. Most of them (75%)
remained silent on this issue, Those who replied said

that they would like to extend their assistance in @

as LExpanding school houses and improving physical

facilities,
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Repairing and maintaining the scliool houses,

Mgtivating other cunmunity wembers to be invelved

in educational programme,
Raducing drop-outs,

Sustaining BACYs nonformal education programme,
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NGO's EDUCATIOUNAL FROGRAMMES FOR CHILDREN

841 A vast majority of tlie population of Bangladesh do not
have accessa in education in basiec literacy and numeracys.
Apart from the roveriment eflorts, quite n nwiber of
NGOs are working in the country in both the areas of child
literacy and alult literncy, With an aim to find out
the alternative ajpproaches that are being persued in the
nonformal child literacy progranme undertaken by the NGOs,
an attempt was made to contact their central organization =
ADAD first, It was noticed that there are about 1100 NGOs
in Bangladesh cugaged in rural development activities,

Some of them have special educational programmes for the

children,

A few of thie Dhaka based NGOs (Ap;endix N) having
educational programme of their own or sponsoring/assisting
other's educationnl programne were contacted, Either lheads
of the organizations or heads of the educationnl sectors
of the organizations were interviewed and possibilities
of replication of DRAC's model were discussed, 1t came
out that NGOs only knew about DRAC's davolvement in children's
education, They were not aware in details about HRACYg
educational programme,s It was observed earlier that "too

of tenn have similar training schemes and progrummes been
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developed, withiout one organisation being aware of others
work due to lack of awareness of what is going on outside

of one organisantion and other and ideas not diffused and

exchanged among theow,

Some of the NGOs wlhiich were contacted have education
progromme of their own, UCEV and CONCERN and some othor
have either programuwe of their own or they sponsor othoer's
programme, NGOs of this type ineclude PRUSHIKA, MENNONITE

CENTRAL COMMITTEE and CARITAS BANGLADESH,

Following seciionsa cover a briefl review of the
educational progrommes of 5 NGOsg, In most cases data were
collected throuplhh interview technigques n some cases,

secondary data have been furnished,
Under=Privilered Child 's Edueation Programme @

In 1972 UCEP started a kind of relief oporations
The target group was identificed as working boys from the
streets of Dhaka ecity. 7To givethem a better start inlife
UCEP organized schoolinyg covering B years formal cducation
through a Y-ycar course., Later they were offered teclhinical
training, After the initial target group being served,

the need for UCLEF gchools became more and the prograume

1 Akhter and E, Gaeghon, Op.cit,
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expanded pradually. Now there are 20 genecral schools

in Dhaka, Chittagong, and Khulna, and 6 technical schools
in Dhaka eity. At present general educatlon includes
about 10,000 students and 260 teachers (11? famnlu} and
technienl education covers 056 students in different
trades, The amual report of UCEP of 1987 claims about
?j% averare attendance of students in the UCEP scliools,
Drop-out is reported to be winimum due to close follow-up
by unit teachers on repgular basis, wvisiting the stuwlents
at sites (working pluuﬂ], consultation with parents/guar-

dians/employers for overall improvement of the situation.

Working davs of UCEF is comparatively highier than
the Governmeut schools., Number of yearly working days is
208 in UCEP sclhiools, The hoys aud girls ratio is 85:15

and the futurc target in this respect is 50:50,

UCEP sclhivools are housed in a building or land
donated by the loecal community, They are located edther
in urban or semi-urban arease. UCEP recruits working chil-
dren twice in n vear in June and December. Children carn
a living for themselves, They spend only 2 hours a day
in the schools, Anrd the courses have been shoertened to
complete education within 6 months, Speecianl provisions
are also there for the health ecare of the children, Over
the years, UCLP has tried to be i comprehensive roject
to raise the quality of life of underprivileged children

in Bangladesh,
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Proshika @

Since 1976 "PHOSHIKA MANODIK UNNAYAN' has becit
working in the field of education, training and rural
eredit, As PiUSiiIRA gbserved that " a distinet endeavour
in alternative dovelopment , the proshikn process is not
however, a cliocice made ocut of a given set of stratepgies,
rathier it is a growing praxis based on the lifoe trans=
forming activities mnd experiences of the rural poor

(1]
constituting its aundience

The major programue areas of PROSHIKA include @
(a) Urganization of ruwral poor, (h} Development educa=
tion, (e) Employwment and income generating activitiesj
{ﬂ} Community services and (E] Emergency relief and

rochabilitation activities,

PROSIHIKA developed alternative sclivol concept for
the children of its Lenefitiaries or group members, The

basic features of altermative school include

- Sensitization of PROSHIKA orgaunize groups
throurh animator about the benefits of education

and hence send thedir children to the scliools,

= Selection of pupils and admitting them in the

schools by the village/UGroup Coordination Committee

(ecs)

“ PROSIIIKA, I'rox in Partici o I Dowv enty

Dhaka, 1986,
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= Grouping students in 10 to 15 numbers in each
considering their age and free time available

for attending achool,

= Provislon {or permanent teachers for alternative
schoolings The tenchers would be amongst the
rroup/village GCS or external candidates with an
acceptably minimum level of education, a proven

scnse of responsibility and ability te spare time

for the schiools,

= School activities would be of dnily basis with a
moin objective ﬂ}anuhling them to read and write

in lan;"la and to do swn for simple accounts keeping,

= Used and/or abandoned books of the older studonts
in the Tormal school systewm collected through the
local sclicol authority of directly from the students
would be used for the ehildren of Alternative schools,
Person in-charge of children's education could not
be contacted, lLiowover, persons contacted showed intLerest
in sharinge the ocuteomes of this evaluative study of the

URAC's primary eduecantion prugromne.

Mennonite Contral Committ HEC) 2

MCU lins becn working in relief o development in
the country since 1972, In thie beginlug its programme
started with the assistance to the Bibhari (non-loeal)

refugees in Dhaka ond imgpur, and also agricultural
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development in some places in the countryes The MCC pro-
gramne, over the years, has evolved into {a] Apriculture,
{b} Job e¢reation, {u} Food for Wark, (ﬂ] Education (u}
Sanitation, (£f) Sociul Welfare/Institution sup_ ort, {g]

Disaster relief,

Fdugption

MCC dees not have its own education programme, 1Lt
has engaged itself in 3 kind of educational activities
which asslist children's education, in the ruaral aroas,
These inelude: (a) supply of school kits, (1) sponsorshiips
to children and (e) staff development through shart teacher

trailiing ie.ce wirkshops, seminars,; ctc,

Till now HCG has distributed 23,000 school kirs
through 157 schools, auwd orplianges and placed 10 box

libraries eacli consisting of 100 books in rural scliools

in Neoakhali as non experiment,

MCC sponsored 173 underpriviledged children of two
schools, The 5puﬂanr5hiﬁ progromme covers scliool feces,
school uniforms, bhooks, supplies and medienl assistnnce,
Besides,; MCC has direet scholarship progromme in sowme -

selected arens,

Although MCC has no children's education proprantue
of its own, the ield Director showed interest in using

BRAC's expericuces in designing educantion propramme of

thelr own.
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Immediately after liberation, CUNCLRN started its
relief and reliabilitation work among the non-locnls.
Gradually it has expanded its programme maiuly in the
areas = (a) Bhildren's education, (b) Handierafts' and
women's training along with ereehes for children, (u}

llealth and Nutrition, (d) Euginecring [Eanitntianfwntur],

(e} Vocational Training for Adults, (f) Adult Literacy.

Educption

CONCERN took over the responsibility of children's
aducatlion {nﬁu—lnnnl miuurity] from the International
Committee of the led Crosgs in 1973. Till now, it operatcs
12 schools, B of which date back to 1973 peried, the rest
4 schools cater the educational need 6f slum and street
children, COHCEIN's education programwe is in parallel
with formal primary education system amd helps in
achieving UFE and rewmoving illiteracy by enrolling approxie-
mately more than 8,000 children annually, There are multiple
shif'ts in the sclicol sessions i,e. 2-73 shilfts are in operation
in one schoel te accomedate the cehildren, School builldings
and other physicol facilities are modest, Children use mags
for sitting., The uwnique feature of CONCIERN's educational
system is its "scliool based recurrent teacher training,
modern methods of teachinyg, preparation, collectioun and use

of alds in teacliing und learning, continuous evaluatiun,
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automatic prnmui:inrn t0 higher grades, rempdial teacking
programme for slow learmers, house visits for reducing
drop-outs ete," A recent evaluative ntuﬂra of CONCERNs
education system revealed that students achievement of
COMCERN's schools was better than those of the Government
and UCEP schools. Teaclhers were found to use modern mothods
more in the instructional activities than traditional

methods, Average attondance was high and drop-out was loss,.

Insjite of having o good education programmne of
its own, CONCLUN showed interest in Comnunity Motivation )

programme in order to help reduce drop=out problems,
Caritas U nd "

Founded in 1967 as the eastern brauch of Caritas

Pakistan, supperceded by CORR (Christian Organisation for

Relief and Relhalillitation) and venamed in 1973 as Caritas
Bangladesh, Caritas stands for ('Love' or 'Charity'.
Established by thio Catholie bishops Conference of Uangladesh
to carry on activities to human Welfare and Development,
Caritas works for all people, irrespective of race, caste
and creed, Major areas of operation cover = (a) Emoryency
aid projects (b) Disastor rehabilitation (e) Infrastructure
(d) Orphanages (e) Marginalized (f) Asaistance to the sick
(g) Pamily Planning Programme (h) Visually handicapped

(1) Education (J) Pisciculture (k) Agriculture (1) Women's
handicraft and (m) Partnership,

3 ,
Sy Akhter und E, Gaeghon, Op. cit.
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Pe ctools

In 1982, Caritas feeder school programme for the children

of destitute familics was initiated with an aim to help
children to attend normal public school. Till December 1987,
249 schools have been opened to accommodate 19,263 children in
different areas of Bangladesh, Thse policy of admitting boys
and girls at the ratioc of 111 was undertaken, Thu‘parﬁantngn
of average attendance is BA4% while dropwout rate is 4%, Normally
the schools have XG to Class III, but in some areas where there
are noe government schools, classes IV and V have been opened,
The Caritas Report has also ¢laimed that the initiative for
setting up a feeder school comes from the community which
donates a piece of land and ualso construct the school plant
facilities, The comuunity also select teachers. Teachers are
given training on pedagogys Caritas provides (a) educational
materials and teaching aids (b) books (e¢) impart training to
the teachers and to the members of managing committee and (d}
salary at the rate of Tk, 200=300 per teacher, So far the
communities contributed the following 3

=~ land for 151 schools

- construction materiala for 68 schools (either

partially or fully)

= free labour for construction of 34 schools

% caritas, Annunl Report, 1986-87, Dhaka, p. 38
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- domation of seasonal cocrops for generating fund

for 62 schools
= donations in cash for 50 achools,

Caritas supports Feeder Schools only for 5 years.
From the third yoar serious negotiation is started with
the community and the Managenment Committee (M.C) for finan-
cial self-reliance of the school, Caritas enc ourages MCs
to be self-reliant or negotiates with the Goverument for
inclusion of their schools in the national progrwuses.

Some Caritas schools have been handed over to the Government

management tecently.

Be7 From the foregoing discussiona it can be said that UCEP
CONCERN and CARITAS have their own education programme
which appear to be successful, These NGOs and BRAC may
exchange and share thelr experiences, ideas and materials

to enrich their educational progrivumes,

OUn the other hand, educational programses of MC
and PROSHIEA are in the formative stnge, These NGOs have

ample scope of adopting and utiliging some of the featurocs

of DRAC's education programmo.

Howevear, it is not proper to coimient at tils gtagq as to
whether other COs having children's education programme
can adopt some of the features of SRAC's programme, LEecause
the programmes and policies of other NGOs have not been

investigated and reviewed in depth as a part of tluis study,
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CHAPTER = 9§

MAIN FEATURES OF DRAC FROGRAMME,POSSIBILITY
FOR REPLICATION ANL RECOMMENDATION
In search of new paths for providing educational oppor-
tunities, BRAC designed and implemented Non=Formal
Primary Education Programme, for the children of the
underserved section of the community, The NIFFE program-
me has completed the experimental phase of J-year duration
in 1987, The present evaluative study based on its fin-
dings leads to ccrelude that URAC, though:on a limited
scale, has demonstrated the capability of overcoming thae
initial problems of implementing its basic educatimm
programme in the country. However, it is neither an un-
qualified success story nor does it offer the complete
answer to all problems, But some of its features have been
found effective and eonducive, which may contribute in

achieveings Universal Primary Education and removing 1l1li-

teracy in the country,

The main feature of the BRAC programme is that BRAC succeeded
to emrol the childrem of disadvantaged families who were
supposed to remain uncovered by any educational progrwuwso

and hence remain illiterate, Moreuver, it succeeded to
retain them (97%) in schuol for 3 years and after that
transmitted a vast majority of them (B3%) to formal schooling,

This comprelhensive success is the result of a number of
efforts that LORAC adopted, which have Leen discussed below ,
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Teacher-astudent ratio in BRAC schools is 1130

where as this ratio, on an average, in Government
schools is 1151, In Government schools teacher-
student ratio in lower classes (Classes I & II) is
about 1170 and in upper classes it is 1130 or so0,
Teacher-student ratio in the lower classes of
Government school i s quite unsatisfactory. In

this situation, it is not possible on the part of
the teachers to pay proper attention to the children,
Hence it is desirable that more teacher should be
employed in Government primary schools with an aim
to teduce teacher-student ratioc to a maximum of 1:30

particularly in lower classes,

All the LIWAC se¢licols are one-class; one=teacher
schools and BRAC follows block system in a J=year
eycle, It facilitates to develop a rapport between
teacher and students, This has definite impact on

punctuality and regularity in attendance of the
children,

Dlock system (one-class, one=teacher) at least

in Z=year cycle may be introduced in Ggagvormment

achools,

As a matter of principle BRAC tries to recruit female
teachers from the catclment areas of the achool,

In view of the facts that there exiats lesas job
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opportunities for the females in rural areas and

their families do not depend fully on their incomo,
female~teachiers have more job satisfaction, More-
over, fennle teachers are considered more suitable

than male teachers for primary childron.

Policy of recrulting more local female tenw
chers {wh_:l.nh is already in the formal primary educp=
tion system) should be emphasized,

9:2.4% BRAC sclhicols follow flexible school timing, Number
of yearly working days is higher in BRAC schools
than that in Government schools, DBut doily duration
of school hours is shiorter in BRAC schools than the
Government schools, All these ﬁrmr_.:l.du opportunity
to childron of poor families to attend school
while doing income ganﬂrating or income saving acti-
vities, |

As regards yearly working days and daily
school timing BRAC systems may be followed in Governe
ment primary schools specially in rural areas., In
Tfixing school timing paurents may be consulted,
Instead of giving long vacation ( e,g. Ramadan ete.),

vacation may be given in harvest season,

In rainy season when major areas of rural
Dangladesh submeérge under water, normal life is
disturbed, It becomes difficult on the part of the
children to attend sehoolss In fixing yearly vaca=
tion, this point may be taken into consideration,
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942,5 BRAC gives much emphasis on co-curricular and
reoreationnl activities in its schools, Teachers
are also imparted training on the ways and means
of organizing co=curricular activities, One=f{if'th
of the dnily school hours is spent for these acti-
vities in BRAC scheoels, Co-curricular activitics
cover a variety of items, These activities oreate
attraction among the children towards schools and

raeduce drop=outs.

Inspite of ample provisions for co=gurricular
and recpeational activities in Government primary
schools, very little is being practised, Therefore,
more emphasis may be given on co-curricular activie
ties in the teacher training programme as well as
in the school activities, Some articles and equip=
ments which gro needed for eonducting co=curricular

. activities may & supplied to the schools free of

co8at,

D0s2s6 Catcliment area of the BRAC schools is small, Schools
are located in the 'para' or 'mahalla' whore the
children live, The parents of the children, parti-
cularly of the girls, feel secured in sending their
children in schools, Also the communities remain
vigilant whother children are in the schools or

outside during the school hours, This is one of
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the reasons of high enrolment and high retention

in BBRAC schools.

As a part of school plant planning, proper
attention needs to be given in seleocting now sites
for new primary schools, Moreover,; a good number
of new schools have to be established with a viow
to providing educational opportunities to more

children,

92,7 DBRAC designed and developed separate curriculum
and instruectional materials mpinly in three subjooct
areas - Uangla, Mathematics and Environmontal Studies
for its sclhiool systems, Its syllabus and instruotionnl
materials on convironmental studies were found to be
more problem and life oriented, functional nnd aoti=

vit¥ based for the disadvantaged group of children,

In designing curriculum for the disadvantaged

children HRAC's experiences may be utilized,

De2,8 Preparatory Stnﬂ,- is an important feature of URAC
programue, DRAC developed programme for this stage
with a view to preparing the children physically
and mentally fit for undergoing its NFPE progranuio
The main philesophy belhind introducing preparatory
programie is that children of poor families when join

schools for the first time can not cope with the new

situation, hence they necd a programme whiich is wmore



120

similar to their family environmenty With this
philosophy URAC desipned and introduced 'Preparatory
Programme' and it was found effective, This prograume

facilitated DRAC in reducing drop-out rates,

Such a progromme is of vital importance for
the forunl system of primary oducation, Although
initiative for such a programwe was undertaken at
the national level, due to unknown reasons it could

not maks much headwaye

ligwever,; for making children prepared for
school system and reducing early drop-out a nationnl
programe is badly needed, In this respecl experiences

of LIRAC mny be utilized,

9+2,9 DRAC evolved g loss costly but effective supervision
systeu, which succecded in making the toeoachers and
the students regular and punctual in attendance, It
proviides thie toachors opportunity of getting profese-
sional support services in respect of solving pedago-
glcal ond odministrative problems.: Since the systom
of supervision is regular and continuous it helps in

reducing dirop=out as well,

The existing supervisory system in the field
of primary education may be made more effective,

rogular, conltinuous and accountability bo ensured,
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LIRAC succacded in ensuring comnwiity participation

in school affuirs, Coumnunity leaders, parents,
teachers and TFrogramme Officers of DBRAC attend mecoting
regularly ouce in a wouth, discuss problems and adopt
necessary measures for solving problems, Community
leaders and parents play active role in sending the

children to sclhiools regularly.

Besides DRAC motivational programme, the sceret
of success repgarding comminity partiedipation and pupils
enrolment and retention in DRAC scliools lies with
the fact that a vast majority of the parents of DKAC
scliiool children are DRAC benefieiaries, Thoy are covoroed
by other development progrommes of DRAC and are finane-
cially benefited, Either on being under an oblipgation
or on being motivated by DRAC personnol they send thedr
children to sclicol. WhatTbver the case may be, the
fact is that the parents send their children to URAC

schools and thelr children complete the courses,

Any attempt by the authority to mg organize the
rural poor under cccupation-based or socio-eoconomio
group based co=operative socioties will help to rdise
standard of living as well as raise theilr consciousness

with regard te eoducating their children in sclicols,
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De2411 In achieoving UPE agnd rowoving illiteracy, DRAC may
asaist the government in senaitizing and mobilizing
the camnunity for active participation in bringing
more children to the schools, in regular attendauce

and reduction of drop—out in the schools,

De2.12 If any sitwlent remoins absent in BRAC school fur n
rarticular mumber of days the teacher of the school
along with other parents and community leaders contact
his parents, Iknow the cause and jolntly try to take
necessary measulre to ramove the nhatu:ylan which stand
in the way of the child's attendance, This helps, to

a great extent, reduce drop=out rates,

BRAC in this regard may help in training poople

to activate tlhe sclicol committoos, teachers cto,.

D213 The children of URAC are Lomogeneocus in respect of
so0clio=gcononic condition, As such they do not have to
fonce any confliet in volues in the schiool atmosphero,

This is, perliaps one of the reasons of high retention

in URAC school,

0.,2,14 DBoys enroll in greater number in Government schools
than girls. Dut in LRAC schools, pirls enroll in Lhigher
number tlin boys., This is the result of MMAC's motiva=
ticonal progroamme where BRAC succeeded in motivating
parents about the necessity of educating children,

rarticularly girls,

BRACYs feclniques and processces of commundty

motivation may be utillzed for higher participation of
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children partichilarly of girls in the formal primary

education system,

BRAC has becn able to ensure accountability on the
part of tho tenchers, supervisors and others respon=
sible for conducting the programme, Ensured accounta=

bility contributed to the success of the programme,

Accountability in Govermment primary scliools ncoeds

1o be ensured,

BRAC offors inservice monthly refreshers training
course for its teachers. Such training programme is
based on classroom problems. This kind of training

helps solve many of the teacliera' problema,

In Govermment schools similar training programme
is conducted for teachers which is known as "Recurrent
Cluster Trainiug's This programme needs to be streng-
thened further,

Apparently, per capits per annum recurrent cost secus
to be higher in DRAC schools, During 198687, this
figure in BRAC school was Tke U47.66 ond in Government
school was 336,00, DBut if other factors, like wnstage
in the forms of high drop-ocut rates,; high repetation
rates are tolten intoe account, BRAC Education programme

will be proved more cost-effective than tho national

priwary education programme, Morcover, per capita cost
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becomes higher when any programue is Iimplemene
ted in small scales Per capita cost decrenses
with increase of its horizon, DRAC's projection
of future programme also indicates that per

capita per annum ¢ost will be lower,

Replication of INAC Programme @
BRAC secliool programmo has both advantages and disade-
vantagesy In such a situation it will not be wise to roplicate

it, as such, throughout the country due to various implications
associanted with it,

ERAC desipgnod and developed its programme for the
children of underserved scctiona of poople, The lovel of
achievement of the LRACY's products is not egquivalent to
that of formal systom, BRAC follows a one-class, one teacher

based system, wlich will not fit in well with the pre~valoni
formal system,

Nevertheless, . - * there are some important features
in BRAC programme which can successfully be replicated in
the existing forinnl sector of education, A detail discus=
sion of the features that neecd to be replicated has already
been made in the previous sections of this chapter, Moreover,
BRAC programie, as a wholeé or part, may be replicated by
the NGOs having similar objectives, Desides, the Government
has a plan to launch Non-Fgrinal Education Programme and Mass
Literacy in the country, To cover childron of the disadvantaged

communities under this nonformal education programme, BUAC's

ideas, policies, oxperiences, and strateglies may appropriately

be utilized.
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9.4 Regommendations 1

On the basis of the findings of the present atudy

the following recomnendations are made,

9,441 With a view to raise the aclilevement level of the

children of BRAC schools, BRAC may consider to take

some measures which are as follows 1|

Deltutal

ﬂijﬂ‘i-‘ -2

9eliele3e

Gelta1 b

Duration of basic teacher truining programme
be enhanced from 15 days to at lcast itwo
months and teaclhiers training programme be
reviewad and modified by giving more empha-
sis on pedagogy and language skills,

Minimum entry requirement of teachers for
BRAC schools be fixed at 10 years ol schooling
with language and numeracy requirement upto

cartain level,

In teacher training programme, more emphasis
be given on '"teshniques and methods of prepa=
ring and using teaching aids', Emphasis be
given on more use of teaching aids in class
rooyy, More teaching aids be supplied to

the schoals and their extensive and proper
use be ensured,

Teachers manual be reviewed and revised by
incorporating appropriate and effective
methods and technigues of teaching according

to the nature of the lessons,
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9.,441+%5 As there is none to tutor children of BRAC
schools at home, attempts be taken to get

the dailly lessons learned by the children
more effectively in school under the

guidance of the teachers,

Seliel1s6 Curriculum of BRAC schools be reviewed and
revised by incorporating more components s0
that its graduate face no problem in conti-

nuing further studies in the formal system,

9,417 BRAC may prepare and supply more teaching and
learning aids to the NFPE {fentres in order
to make teaching-learning more effective

and the centres attractive as woll,

Ita educational programue be extended from 3 years to
5 years and classeas IV gnd V be cpened so that children
of underserved families get scope to complete primary

education without sacrificing the scops of subsildizing

their family incomes

Overall physical facilities of BRAC schools be improved,
Child-space ratio in school be inercased, either floor

be made pucca or furniture be provided ao that the

children do pnot face problems in rainy and winter

sons0nNs,

Post literacy centres may be opened in the NFPE

centres so that new literates (products of the NFPE

programuo and athurl.] do not relapse into illiteracys
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Bele5 Teachers' salary may be raised to increase their

productivity and job satisfaction,

9.4,6 Although BRAC is expanding its educational opportu~
nities (admitting more children over the fnﬂrﬂ],
BRMAC may .increase present facilities of the contros
by opening more shifts in each school so that more

children be accommodated,

Oul,7 DRAC may pive scholarslhiips to the children particu-

larly girls of the NFPFE centres to go for and continue

further cducation,

NelleB DBRAC may invoelwve itself in some selected peographical
locations, in pluises; in uwniversalizing primnry

education in the country,.

Similarly, other NGO's following DRAC's policies
and practices, may help the Govermment in achieving

UFE in the country by the year 2000,

9e'te9 DURAC may assist the Government, if so wanted, in
designing and implementing Non=I'ormal Primary Education
Programme for the children in order to attain "Education

Tor AL1L" by the year 2000,

9.4,10 1t was olLserved, that most of the NGOs having education
programme had little awareness gbout URAC gducational
programme particularly about its strong features
which lead the programme towards success, Necessary

steps to disseminnte experiences amonf other NGOs

may be talken by BRAC,
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154 _EDEE
409 4483
145 1305
730 B120

45485 366 54415 676
43,65 2610 56,35 L6232
36.61 7762 63,39 12245
30.00 3045 70.00 &350

1710 13783 62,90 21903

enrol=
ment
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3010

29.93

30,00
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‘Amaraga
atten-
dance

IR, Teachers  _ ___
ale 3 Female _
No. % . No, %

8 h2.,10 11 57.90
77 53.47 67 bb6.53
138 34.67 260 65,33
3 2,56 114 97,44
226 13.33 L52 66.67

rate is calculated for the period 1985 to Dec, 1987.

Appendix - 1

Total

v

T G T -

Drug_uut

Girls

e ——

LB 2} 1 _J

No, % |

e ki
25 4,08 !

55 1,18 |

5 0,04 '
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Appendix - A

EVALUATION O oRAC PRIMARY SCHOOL PROJECT
Information Collectieon Sheet (Enrolment & Retnntiﬂn]

Questionnoirc = A

e of the School Address
ber of Age level of iumber of The number Number of Number of nhildrenﬁlﬁumher of
ldren children enrolled jchildron in of children § cliildren in who did not comple« children who
olled in in 1983, April 19864 | who did not § April 1987 te the 2nd year's | completed the
Sslas in (Those who et promo-— (Those who course in 1987 J-year pro-
il 19&;} enrolled inj tion to the | enrolled in and retained in gramme in
1985) next yearin{ 1985), previous class April, 1988,
1960, (The figures shoul
be from the enrol=
ment of 19835).
al } Females | Age Male | Female | Total | Fe- iTntle ] Fe- Tutal anlu! Total Females Total § Female
level male male
(in
[ years | : | i | |

Gﬂﬂtd-li Pf2|



1N

many students | jwumber of students who anrolled | Sumber of students who did not | The present Conditions of
illed in vour in class IV alfter completing l continue their study after com the out=of'=school children
el from UILAC J=year cuurse starting in 1985 rleting the J-years BRAC ANFPE (mention their numbers and
ols in 1988 |} i Tugram wliat they are dolng now),

who have completed the BRAC
Total r Female J=year NFFE schooling pro-
i | gramme stating in 1985,

Contde: saes Pglf:’l
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ause of discontinuation of chkildren lThe ocause of discontinuation of The cause of discontinuation
e *st year of BRAC ANFPE programme who fagixteredxx children in 2nd year of children in Jrd vear of
tered their names in 1985 (mention of BitAC NFPE prograomme who regis- BRAC NFPE programise who
auses agains the numbers) tered tlheir names in 1985 (mention | registered their names in 1985
the causes against the numbers) l (mention the causes agains the
i i_nmbars}-
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Uuestionnaire = B

Information Collection Sheet
(for Teachers)

Name of the School

Year of School Eatablishment

y in the month of __

Aprendix - B

Address

operated Ly Government /BRAC

ame of llnleA Reli4 Age . H Rom~
he Famad gion | in Bache~ Uthers RGeS S er Tg?:figﬂ s h;r:nii m::-...
eachers | le l ye- | Mat lors (speci Ed. Total %"ﬁ“ stend in { ks
! ars | ric £y¥)e ™ e school
: sent r day
sthow in ave-
I ﬂl. “l.)
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Appendix - C

EVALUATLON OF DRAC PRIMARY EDUCATION FPRUJECT
(Check List for liead Toachers/BRAC Teachers)

Questlonnaire « C

Male/Femnle

Name

Ago Yéarse

llighest Educational Qualification 1
Training information t OC=in-=Ed,/B.Ed./Non Trained,.
Teaching Experiences 1

yvears in prrsent school

years in other school(s)
Name and address of present school 1

Up=dnte numbers of students @ Total

Female

Number of children of BUAC's Non=benificiaries studing in
LBIAC school :

-

Length of the school building 13 meter

Width of the school building 1 metor

Number of rooms in the school 1 Classroom

Total

Type of school buillding {Elnnuu useé the tick ( } mnrk]-
ae DBullding (having concrete roof)

bs Conerete floor and wall, tin shed,
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ce Fully tin made (floor pucca)

de Fully Tin made (floor kucha)

@e Tin shed bamboo made lLiouse

fe House made by bamboo and straw
11, Sitting arrangements of the satuwlents 1

ne Lench

be Mat

12y Other facilities 1

ae Tube well yes No
b, Toilet yes No
cs Uarden Yyos No

13:. Do your student get text bhooks free of costl

Yas No

If you get mepularly thon who supplies?

Government LRAC other organiza

tions

1y How often do your teacliers participate in training?

Repularly PFrequently

Not at all

*
15, Wlhich of the followling methods you or your teacher fellow in
teaching.

Suhject Method fol]lowed froquontly doos not follow
Boangla 3

1.

2e

Js



Mathematics:
Te
2e
Je
Environmental Study @
1.
2a

Je

#Some lTeaching mothods | Disdcussion mothod, GuUostIUH=n
l method, participating method otec,

— S——E e

16. Mow many times yocur school is being supervised/average)

e tine per weck

by _ — times per month

Date of last superviasion

17+ Teacher-ltuirdian meotings are held

Qe times per month

be . times per year

——

18, Do you personnel from the central BRAC office supervise your
school?

yes No

If yes then average times per month

average timas l'ﬂ'r Yyoor

ﬁﬁﬁ! e

1s What are thes reasons of your working in fie achool? Are you
willing to move on if you: get beotter chance?

yes No
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To what extent you enjoy your jJob

to a great extent

to some oxtent

not ot all.

Please state few pood aspeets of HBRAC' seclicol propgramiot

Please state few weak aspects of DRACYs sechool Progriuiic,

Aro you sjtisfied with your salary 7

Yes No

Do the parents kecp regulnr contact with you?

yes No

What are your sugpgestioms for improving the quality of
seducation in the schooll

Wlat, according to you, nre the reasons of low rate of drupe
out in BRAC's sclioolsg?
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Appendix = D

EVALUATION O DRAC PRIMARY EDUCATION PHOJECT
( Gunrdinns & lLocal Influcncial Persons )

Opennionnaire = D

TR O s 5 e ceaes- Male/leninle
A | smcamaaaa - e Hnrrindf Unpipyr ied
Educational Qualification @

Father's Educationnl Qualificntion @ - s e e

Mother's Educatlounl Qualification § swee-meecssesresccoe
Number of Family Hombherd 1

Agod (above 14 years): S —
] Childron ] eeecocrececco—- o i
How many Children po to School? U o e e i s e s
Oocupation - - ”
Average Monthly Indowe ! —

Number of Earners I - S —
Total Cultivable Land e ——
Housing Status b bt s o - £

ae Own House R -

b HRelatives ilousa | R =~

¢y Dessorted liguse B ity ki e e e b

de Sguattor § e e————

;If*?pun of llouse

as Bullding i = e e e

be Tinshed T o o o i o S o

Ce 4dowboo Made £ s N S

de DNtlLers 3
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1. ﬂtlmfll.“n:ilitins of the Family 3

a. HRadio 1 - - -
by Clock § e

cey bHleycle | —

de, Tubewell | ————

12, VWhy did you enrol your child in LRAC School?

ae It is near tlic house I mw—————
b There is only that sclool in the localityl eeecwwccom==

¢ COhildren coil do honuseliold works and
study in that school R L

dy The stondard of tencliing is good in
the ﬂﬂhnﬂl l v -

e. More opportunities for sports and

recreatiojnl anctivitles arc available § e -
f« ‘The staudard of Government school nearby .
is inferior to this one B i e e e i

g« Others preasons (e.g. book, peucil,; food
otcs are ygiveu Guiardinns neod no expenses . .
for their cliildren's nﬂmq,t-im'j  QEPLCTIERERN

13« ¥ho encouraged you te aduit your child in URAC Schio ol?

as Lgoal influnnéial people [ e

bs ©OQther guardians ' - "
ce URAC Workers y P
de Self willed | memr e ————
ee DRAC tenchers of BUAC Ueneficiary : R

14, low regular in your child in attending school
ns Very regular |
bs Regular t

s iy e . e e s s e

AN S e i o e s S iy

ce Irregular |
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18.

19

20,
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Doas the teacher attond the scleal repularly?

Tes . P

Which of tho f'ollouviuy poees woll with sgcliool hour?

as Tho schoel hour goes well with tho work of the locality

bs The sechiool hour goes woll with Tanily activities

Ce JHAC worker las fixed tho school hour,.

How well does tlhie teacher toachea in the class 7

ae Yary well
b. Well
ce S0, s0

de Not pgood

To what extent dieo the teachor use teaching nids 7

as To a great exient
bse To asome exteut
ce To a little oxtent

das Not at H.I—Il

A e - i i W

A W i e s SN N s -

s s e e . s Al it

i — - -

llow often does tho superviser suporvise UBRAC School 7

s Very rogularly
be Regularly

©cs Occasdionally
dae Hﬁgligihln.

¥,

Do the toacher=suporvisor ond gunrdions held their maoting

regularly?

yos

If it is held Liow many tiwes a month

No
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22,

2%

aL,

25,

Eﬁ"-

27

28,
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Hew often do you atbtond ithuat weeting?
e Regularly
be Occanssionally

ca Not at all,

What are the topies for discussioh in these meoting 7

What steps do you undertake in admitting ebildrem in URAC
school 7

D e — R i -
'

What steps (speecial) dov you undertake in adudtting pirls in
UBRAC Sghool 7

s e i i e i o i S iy O e S . i i i i i e S S i T o g - " = - -

Uas your child left the sclhiool? If yes wlhat are the reasous
behind 4t 7

- - - — - . o o g o i o -

What are the stops you have undertaken for reducing drop-out
rates in BRAC Scgliool 7

M o — i o i S i — ik el 2 il vl o —

i -

llow much do you spond (montuly) for education of your clild
in ULBAC Scliocl 7

i — T ——— i - o -

What are the things/mntorials donated from the locality for
starting and aduinistering o DRAC Sclhiocol 7

k] — - e . v - o

. v i -
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29, VWhnot are your opinion about the success of URAC School?

ne <t is very succossful
‘be It is succossful to somc extont
es Jt is successful to a little extent

de It is not sucoosslul,

20« ¥Yhat cther steps may bLe undertakew by guardlans and oilier

poopls of tho locality for making DRAC (iFPE) school more
aeffective 7

e mmEy L3 A [ ki g e’ SO e i -ﬂl-—'-_ W - -

e Has your child bLeon adwitted in primory schieol after cuiple~
ting LRAC programune?

D i . S e e ey e s i S i i e }f.n:ﬂ - - - = H.u--
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Appendlix = E

EVALUATION OF LRAC I’HMT EDUCATION PROJECT
( Informatium Collection Sticot(BRAC Porsonucl)

Interview Schedule - E

2 ™ nﬂﬂiﬂﬂﬂt—im e i - S B [ o e . e R - — -
1 Educational Qualification - e e i 0 - e . e e e
e Working Experiences ! s—recmcecemccccccecme———

5« In what context DRAC Non-Formal Priwmoary School Project
started ?

6, What are the charactoristics of URAC Non~Formal Primuary
School Project, wldich enn b differentianted from usunl
primnry Education System 7

7. (a) The ntudmtﬂ of LRAC school are the children of LURAC
memwbers, In this evntext what do you think about tho
motivation and porticipation of tho local people 7

() Dp the Non-URAC Louneficiary children can participato
in the BRAC sc¢lhool ? Give your opinion on the sources

of LRAC schools, wlieclh are ostablished outsido the
BRAC Project aren.,

8. liow (what are the metlhiod adopted) URAC has succeded in
mativating the loocal coupunity 7

9 How BRAC hps increascd the enrolment of femnls students in
BRAC sehool?

16+ Whuat are the causes behdnd inereasing the attendance of
regular students in URAC scl:o0l 7T

11s Do you think that DBRAC has raised/inereased the effectiveness
of URAC Teachers Ly short term tradniug? Wuat are the main
characteristics of ULRAC Teachers' Tralning Programwie.
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12, Givo your opinion on dnercasing of Teaclior effoctivencss,

19, Why BRAC teachers do not leave their jobs, even if thoy are
' recrulted with loas salaries in comparison to rocognised =X,
salaries of teachera 7 '

14, What are tlie reasons of low drop-out rates in LRAC sclicol ?

15+ liow does the loeal cormunity assist URAC in dmplowenting its
school project 7

16, How dogs BRAC ensure community?!s help in implementiug its
achicol progranme 7

17« Whnt arethe apecinlities of Suplementiang process of LRAC
school project? For wlat reasovns it ean be differecutiated
from other implemontatimm process ?

a. Spocial items of duplementation process.

b, The differeiitinl characturiatica from goveramont/other
rrojecta, '

18, VWhat are the spocial techniques applied for inspecting and

supervising BRAC sclicels ? What are the moin charactoristies
of supervision 7

19s What are the monitoring systow and its foud back to impleumcnt
BRAC school Projeoct 7

20¢ BRAC has prepared distinguished curricula agnd text bLooks for
BRAC Schools, What are the main clhiaractoristics of thoso

curriculn and txt books? llow can it be difforentinted from
geueral curricula?

ns The charncteristics of BRAC cuirriculas

bes The differences Trom generanl curricula,
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22,

23

24,

2 5’-

26,

Te

2
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What are the diffnruncnﬂ betwoen o BRAC school and m Goveruicnt
school 7

What are the reasuns Ffor the success of URAC school projeot?

Is BRAC facing any particular problems to implemenc ita
sohool project at present? what are the problems ?

lins DRAC faccd any diff'iculty to implement its school projoct
in primary stage? If so, then wliat are the causes 7

hpa BRAC implemented its sclicel project all over Banpgludesh?
1f yes, then how 7

How can BRAC assist govornment to introduce VPE propgramme
with its own exjperionce? What do you think about it 7

PA B
( Only for Supervisors )
The teaching abilities of HRAC school teachers are 1
as Very good
bs good
ce moderate

de mnot good,

How sincerely and affectionately BRAC Teachers teach theo
children,?

as with much oare
b, wmoderate care

Cs CaY¥a.
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How much do thﬂ.ﬂﬂﬂﬁ tonchers care abeout individunl
differences when teaching in the clasaroom 7

s Ill“-t"-h
bs moderntely
e little

d, do not care.

How much teaching aids do the teachers use in teaching?
As sufficient

b, moderate

ces fow,
lias the BHAC school any sports facilities 7 Y5 wm—eceece—=
NO ———mae———
Has it any facilithos of drawing, in DRAC schools?Yes —=——=ew-
No -
Do the teachers attend the school regularly? Yo8 wemcaeea—
Noy =memmcanw
Is the classroom teaching supervised regularly? y
85 mme——————-
No e
How nany times do you ‘supervise the classroom

teacling? times in o week

times i a month

What axexysux type of relationship between teacher and
student oxists 7

What are your sugiestions for further improvement of URAC
sclhiool progromme 7
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Appondix - T

ACLIEVEMENT TEST

This is5 a test on Uangla, Matheématics and Eovironmoutal

Studiess There is no pass or fail in this teat. This is to test

you how are you doing in your studies. There are BO items in this

tast, You lave to write down the anawers of only quostion nurbers

7 to 2% in Bangla, Except these, thero are four answers for cach

of the test items of 59 guestlons set in tlLis tostes Only one of thesc four

answers is correct,

Identily the correct answer aml put a tick mark

{v ) on the line kept agninst each option.

Example ¢ 1. What is the name of the Capitanl of Bangladesh?

- —— e e B Chit L'ﬂﬁ‘ﬂllg

- ===  Hajshalii

Example & 2 5+ 7

EE e e i i i o 1. ﬁ

~

N 12

R — S -

- 5

Write your
Name 1§ - - e i e — —
Fathor's Namo ! eeoc o cm e e o i i e i o e e e
Villaoge &t - - ———— s i
Poagt Offices e S RS ——

ni Et]‘_‘li ﬂ,t B e o e s e s e e B g s o e i S gy B e i iy . e v e e e 5
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BANGLA

1. ‘ihe word ‘wish!' {ﬁ'ﬁ"} METNS
2e The vourd "restlosa" [ﬁﬁ. O ucaus
Fe The word "respcct8 lW) noans

"
B4, The opposite word Tor ‘vietory' | "'I'Eﬁ':ﬂ' )
5¢ The oppoalte word of "strong! [ﬁ ) ‘is

Gs Zhm Which of the following speliliug is correct ?

= J 1. C
— AT
] £ .1 o, (RN

B < 8 3 SOSRE

Hpke Scgntence with
?l m - e v S s
BI ﬂrlmq i - et S i e e i e —

R 70 |+

¥Pite answer of questions 10 - 12 (book portion)

10 What do you do to lonrn to swim? 1

1M« In which season the flower ! m ' blooms,

12. Irmsn R arear wes ?

thoe n gt

¥rite tho next lina (questions 19-14)
. AT (AR @ G0, T3 WTaTg JAR
w. RGN @3 2w enzTd

P RO —————— ---.—-'L'_ - — i — A i —
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15

16, . 2.

DA TTEE 3

———— ——— i — E_ T 1 —-—

d the foellow a5 _ i

All kinds of fishes live in water. Fishes caunot live withatt
water, Hany fishies aro avadlahle in tho rivers, ponds and canals
of Bangladesh, There aro many kinds of fishes like Kni, Shing,
Magur, Chingri, ldilsa, [ui, Eatla, Boal etes in ouwr country, Hui

& Katla do not lay egss in pond waters For that teason balLy fishos
of these tyjes are put in ponds, The best time Tfor putting baby
fishes in the ponds is the month of Asshin, Hilslia lives in doep

sea, But they come to tho river at the time of laying oges. liilsha

do not survive in the pond wators
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Nrite down the onswers of the following aqupstiong 3

18, Whoro does fish live 7 R —— -
19« VWhere does lilslia fish live? | meme———— -
20, Whore does Hilsha fish lay egue? R ——
21+ Which is the best time for putting baby

Rul fisli 4u pond? R ————
22, Whore the liilslhia fisli caunot survive? 8 - ——

2] = 27 VWrite 5 sentcuces abont your school,
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HATUEMATICS

1« Which is six hundred forty nine 7
659
m—m————— G40

-~ GOh9

2, Which one is twe lakh Tive tlicusand four hundrod fifty,

| m—— 254050
mmmmmae= 205450
mmm—————— 20505

250450

3s In the number 49527910 tho dipit 9 represents

wmmmsees 0 hundred

wmamm——— 9, thouannd

ommmmeen § Ajut ( Ajut = ton thousand)
gy P TR T

4e Whieh of the following is the uuwber 1,90,%07 writton in words?

memmeeees  One lakh ninety thousand three hundréd seven,

hinectesan lonldi nine thousand threa hniuwlrel sevoll.

- One lalkll nincty thousand three himidred sevon,

- Cue 1alll nidnety throee thousand three humdred sevon,
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Which is the largest number made Ly tho diglts 5,2,7,2:8,3,0
- 783520
e 7583520
m———————— 75320

e s E 5\?3&“

-

-

68+312+40104214. = 7

e ————— GOk
———  BO2N

——————— 1 G070

2909

-~ -= 2879
- 2BGO
28G9

-— 9792
i s i i 5 WDE -

- 10692

e 9252

J20 x 10 = ?

. ﬁuﬂ
v s e 3‘:1“

mommmee- 10
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11

124

13

1he
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If 365 is divider Ly 12 what will be the quotiout and Lthe

roninder?

Which of the following roprescnts five

m—mmmnee= Quoticnt 3 reuinder 5

- i T i

L
L]

. . 5.08 raisa

Tke 5.08
Thke Fu8

Ha8 ['E:Li aQ

3
0

3

What part of the ricture is black 7

How

. s e i

many contimentors make two meters?

———— e P W

[T & S Ee——_

o Y

L]

taka and eight palsa

All of tho obove are equnl,

100
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17+

18,

19

154

How mony docngrams are there in one Kllogram %

e 105000

ot e e 1000

i o B 1 D

¥Which one is ¥ of o ldlogrom 7

e o e e 200 groum
——————— 250 gram
e DO rom
- e e e e 500 pram

Khnlil sold 5 kg tonakoes, 500 gram shak, 6 kg raddish,

200 grow laodies Tinger; 3 lqj; shim 700 groawm of eggplnut (whileh
woere produced ih hiis parden llow much {wa:l.nht’i did he secll
in total 7

- A5 kepse 400 grau

m—mmeee |5 Keffe 200 grom
e § 5 JCeTe oo Lxranm

wmnme—= 35 kete 900 [ram
The picture is a

m———e————— trialgile

trajozium,

If 100 pens cost Tk, 3000/~ then what is the cost of one jen?

e ————— 1 ';*-E- oD

- Tk- ..'J'ul ﬂ*ﬂ

W i, P i i e T].i. :‘lﬂ- Dn'
o B — — T‘k. Si.ﬁiﬂ-
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20, -Fuu_p hundred twoutye-ono women live :n the village Bakulia,
984 women in Kyshunur and 447 womon in Shimulins What is
the total nunber of womon in these villages 7

e 1142
- 1152
- 12h2

——e= 1252

21, Kabir pgot 305 and stood 3rd in his class, Khalil pgot 15 marks
more than Kabir amd stood 2Znd, How mpch nark did khalil recoiva?

———— 290
P e it i 3&-5

s B0

me 425

22, How many minutes malo 4 l'murﬂ ( 1 winute is ocgual to {# minutos)

e e 1 e L0
A ey W . h-

23s ILabir went to the market with Tk. 80,00, Yo bought rice for
Tke 30,00, Dal for Tk. 10,00, 01l for Tk, 12«50 nud veégutalle
for Tkes 9425 Hovw muel monoy was loft with him now?

- Tk-i 1 H"iz ﬁ
A U -y i e e S i Tk.. 1 ﬂ.ﬁﬂ
The 19425
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24%: You four frionds boujkt B84 wnngees nud divided thowe nmong
yoursealfes oqually. :How many mangoes eael of you got?

s sy B
e o s 33‘51
A%, You tosnk 36 'lﬁﬂ_.'_lmtntﬂm from your garden and pgove your eldes

unelo 10 k.g. and yourger unclo 15 k.ge potateoes., Thou you
bought Loite rest of thu potutoos. How such potatoes did you fot?

wmmnmnee~ 10 K B

wmammeaae 11 K &

———— 13 R,

i 6 K
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EXNVINGHMENLAL STUDIES

1« Who is your neighbour?

— H$ wlhio lives oa the other side of the river
—— o who lives in the next village
——— lla who lives in next liouso

—— Hg whio is in tho same school with you,

2s Yho uwnkes xxm axe,; Imifo

TR

i

3¢ VWhers would you got poateard, envelope and staunp?

In the Govermmoent office

—— In club

in tho post offilice,
ke Mhat hap ens duc to Enrthi's rotation on its own axia?

Raoin

e— DPoay-night
DAY Winter=Suusier

Storm,
5¢ Which kind of soikl is good for crops to grow 7
—mwme gondy agdl
o o mixed souil

all of the alLove,
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6e Which water is best for drinking?

Rivar water

wm==e Popnd water
o -

Bea - wator,
7+ W¥Wint is the colour of tho national Tlag of Banglndesah?

m———m= A opound red sun within white
memmeme A proundd roed sun within green
e A vound wiidite moon witlhiln zreen

——ee A round rod woon within whilte.
Bs What was the nome of Hanpladesh before independoks?

=mmeew  Engt Pal:istan
e West Pakistan

Sind

¥eat Lengal,

9, What is the main occupation of the poople living in forest area?
mmmee  Colloeting wood
m——m—— Collecting fruits

memeae  Collocting lLioney
mam=w=e Collecting andmnl skin,

10 What is thie wain occupntion of tho reople of Bangladesh?

e o ﬂnﬂ.ﬁ “nrk

Farwing

I

Busincess,



11

12,

13«

14,

15.

Which way

llow

159

most of the people af Uongladesh move?

Railway
Air way
Roads

River wayYes

doas most of the land arcoa of Banglandesh Jouk?

——

-

i -

- e —

 A——— -

Ay - -

-

e

Full of Junzles
Mountaincous
Plaone land

Low land,

¥Wldeh of the followins twe districts have wore forest areas?

Dhoka & Larisal
Khulnn & Chittagong
Faridpur & lhangpur

Comilla and Kuslhitiaoe

Which of the following materinls arc mostly used in muking
roofs of house in the villggos of Dangladesh?

Briek nud cement
Tin aud strow
Ubawboo and Jute atlieck

ll ual nnlt “Hd‘

Whieh of tho fellowing is a nnuwe of an inanimate object?

Threo

llorae
Stone

Fish,

R
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164, What is the wmaln source of wotexr 7

o F owunto
cmmaw  Loke

T —— Eﬂn a
17« W¥Yhon docs the Yhalbnislinlhi' storwm Legin?

— PTG
- r—— Eunmnr

mmema  Lato pubit g,
18, Which one of the Cfollowing is mado of sovernl villages,

wemme Diwislon
m———— District

19. Which is not nu infoctlious discaso?

mmme  Holavrda
————=  Choloern

1 iy e 5]:];111 Ilﬂx_'

20, Which of the follouwly; disenses nre gured threugh talilug
1ittle fish, veretaliles and yellow fruits?

mmamme Dinrriioocn
memam= Digpase o' tootli

cmmem  Night Wlindness (Ratkana)e
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239 Whicli of the followvias larps Lhe covirouments 7

mmmmw  Plantption of wora troes
e Dipringe the snil ond thea putting tho garbage thore
mmwwe  Putting garbapje any where

e Hurdng the dead cattile underground,
2%. Whore would you ¢o for treatmout?

mmmms  PLOymocy
wwsmen  Village Health Contro
e Moulwi Saliob
~m——= Ojha,
23, Whon you linve diarronk whiiel of the follewing is Lost Tor you?

mmmes  Wotoer wixed swect and esalt

e Uread made of €lour

Hice mixed with sweet ol salt,

2hks What are the main erops of Uangladesh ¥

Ppddy and Jute
mmmme Prnddy nad Whoat

e JUte oid Pone
2%. Which yeur did Unnpladonh get iudependence?
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HANGLADESD LGllAL ADVANCEMENT COMMITTEE
NOR-FOIMAL PRIMARY EDUCATION

BUDCET
1539 - 1923
hotes to Ludget

Te Aumber of sclhiovls in operation
1989 1599 1991 1992 1993
Old 552 1,000 2,000 2,000 2,100
New 19090, 1,900 _;EEE 1,800 14390
1,552 2,000 34000 3,100 3,:300

24 Teachers are given refreshers course in the Znd year of their reeruitiment,

Js Books and supilies include text books, work bhocoks, slates, pencﬂa. reristers cte,

e Teaching aids ond oguipmeuts ineclufde ciclls, dnsters, blackboards, class fuwmniture, office furnitu

5« Follow up matcerials include cliildren's Tiction and mogaziness

6« A Pglli Sebak (village level worker) will Le facilitating the work of 10 sclicols,

7s A Ffield suservisor will supervise 100 contres,

B, kEx¥ H,0 ugiatﬂc & Mgte support includce cest of programuc persommel at H.O, inclid.rtg ProgTam b
rnnr:linat ore, sujcrvisors,; statisticinn, matexial develclpr.rs, typiste ond other se:vices €.g. ncct
ting, sdministration, rescarch and evoluation, ctce ond cost of stationery and suprlies nnd H.O
eastablisiment cost.

e Ouce n schiool compietes three vears SMC will previde only trainding i{eo teaclicrs, studcuzs ibxt bod

teachera sup_ lies and supaﬁiﬁimz. All other costs ca.ge teachers szalary, rent oud ut ity ctes. W
be burne by tho comnunity. 1t is csiZiqited that approximately 500 schecle will centince nud 3 yes
cust for 3 continainy cchool will Lc Tke 10,000, 8,000 « 8,000, sumber of coutinuin- sehonls pre

1989 1990 1991 1992 192] 5
1st year 77 204 577 704 .*
Zud yoar - ried EEH - 597

O iy i i - e W Bl e e ol i E - - o i i S R — - S

¥ 231 281 781 1281
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UANGLADESIT HUIL L ALV.ICEMENT COMMITTER

NOMTMELLL THLMNART BRVCATLIOL
LUDGET
1989 - 1993
1st yenr

school
1986

Teaching coat & supplics

Teachers training
~ Tke 120x13 days 13560

Teachars Rofrashers coursa
Th, 120x7 days -

Toaelhers Hnrlr.ahup
- Tke15x8B 6 ' 120

Teaechers salary
- ‘Lly hOO0Ox12 months h ;800

Books amdl suyy-lies
- 1kes 95230 stuldents 24850

Teaching alds & eguipments 1,350

Fallow up Matorinls n

Sclicol Estalilislimonts

Hont
- Thke 100x12 mouihs 15200

Utility & Mpintenauce
- Tke 25x12 months 300

Organization and Supervision
Staff Salaries .

C1,1 Palli Sebak (Tk, 100x12 months) 1200

01 s2.Field Suparvisors

Tks 50x12 wmonths 600

Cl1s3 Travel and Transjport

D.

30% of C1,2 180

HeOs Loistics and Mgt support 11 33
108 of total cost,

Total cost per coutre 15,293

and yeoar
aclionl

1987

1200

GO0

180
995

13,430

Apprandlin =~ il=2,

41l veaxr
schiool
1y88

1,200

1200

GO0

180
270

13,105
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LIST O REOS LAV.ANG CulLDUEEN'S BLUCALTON
PROCIAMMIE TN DILAKA

AAB (Action Add-langladesh)
9/4, Shoymolibagh, Shaymoli
Streot No, 2, Slhiaymoli
Dhinka=1207,

AUC (ASSISTANCE FOR DLIND CHILLUEN)
15, lload 16, Dhaiuiondd
P.0O, Dox 5082, Dhypka,

ADRA ( ADVENTIST DEVALOFHENT AND RELIEF AULKECY)
{Formorly kpnown ns Sevenih Day Adventist World Services)
149; Shah ALL Uoph

Mirpus 1, Dhnka 1210

Gro, bax 80, DhLakua=1000,

AKCHP ( THE AGA LIEAN CUMMUNTTY HEALTH PROCRAMME)
:_1131’1 ¢ Purana Palton laoue

Dhinku~1000

P.0. Dox 832, Dlinkns

ASUE ( ASHOCIATION FOIR SCLDOL BASED EDUCALTION )
39, Free School Street [ Ly lane),

ilatirpul

Dhionnwondi, Dhaka-T205

DACE { BANCLADES! . ASSCIATLIM! FOR COMMUNTTY EDUCALLON )
140, Motljleel Couvicreial Arcn
Dlinka=1000,

LCHE ( BANGLADESH COUNCLL FOR MASS EDUCATION )
Banzladesh Gopnoglildia Sanghn

232, Greon Roud, Foumondi

Dhaltne1205,

UDSC (UANGLADESI DEVELOPLENT SERVICE CELIRE)
30/8, Adad Avonue, BlockeD

Molummndpur, Dhnka-1207%

GPO. lox No. 2059, Dlinkne1 000,



e

10,

11,

12,

13.

1he

15,

16,

17

165

EFMWT ( LUEGUM FATZHA MATLN EELRARE TRUST )
141, Azimpuxr
Dlinkn=1203,

DIRDS ( DANGLADES!T NTEGRATED RURAL DEVELOPMENT SERVICES )
4%, Naya Pnltan, Dlnlka-1000
GPO, Dox 2786, Dhaka-1000,

DIMN { BANGLADESI LUTIIERAN MISSION-NORWEGIAN )
6, Noad 14,

Dhayuondi

Bhaka-1209,

MS | DANGLADESI MOHTLA SANITY )
New Uailey Road
Dhaka=1000,

PE | DENGLADESI PHOTTHONDHI FOUNDATION )
12 how Circular Road
Weat Malipgagh
Dlinka=1217,

DRAC ( LANGLADESI RUIAL ADVANCEMENT COMMITTEE )
66, Mohakhall Commercial Area
Dhoka=1212.

CARITAS= UANGLADESL

2y Outer Circular lload
Shantibagh,

Dhinka=1217

GPO lox 994, Dhaka-1000,

ccbi ( CHRTSTIAN LU RISSTUN FOI DEVELOPMERT IN UANCLADESIL )
26/A, Senpara Parbota

Dhiakaw1 300

GPO Dox 367, Dhalaw=1000.

cDS ( CENLYEE FOR umuwm SERVICES )
5/2 4 barabo Hohionpur

Ring Road, Shaywolii

Dhaka=1207

CPO Box 93,

Dhaka~1000,
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19,

21le

23

2k,

25.

26,
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CMES ( CENTRE VOR MASS ENUCALLON IN SCIENCE )
97/C, Asad Aveuue

Holpuunadpur

Dhﬂliﬂ.—'lzﬂ'-?i

CONCERN

63, Road 15A
Dlismnmmonddi
Dhinka=1209
P,0, lox Gﬂﬂ ]
Dhﬂll.ﬂ.-

creD ( COMILLA PRUSLTEA CENTRE FOIl DEVELORNENT )
12, Road ..

. Dhannionndi

'ﬂhnka—‘lEﬂrE-

CTBDW ( CENTRE FOR TRAYNING & REUADTLITATION OF DESTITUTE WoMEn )
302/A, Tali Office ltoad

Rayer Dazar,

Dhinka=-1209,

DAM ( DUHAKA ASHANIA MHISSION )
33, lload 11, Dhammondi
Dhaka=1209,

DIAKONTA

!iﬂ,, Road Ih‘.' Dhanmondi
Dhala

PO, Hox 50351
Dlinka=1205

DIPEHIII.EI.&
Tejoaon
Dhaka=1215,

FCI ( FAMILIES FOI' CUTIUREN INTERNATIONAL )
70/4, Indira lload

Tejgaon,

Dimnka=1215,

¥FFMB ( FINISIL PRES PURBICN MISS1EN IN BANGLADESH )
9/8, Iqbal Road, LlockeA

Mhasmadpur,
Dhnkn=1207,
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27, FFFMD = Sghool Tor the Upder I'rivileged Chidldron
20/5, Babar Read (Growmd Floor)
Mohammpodpur,
Dhakn=1207

28, FuI ( FOOD FOR TIZ NUNGRY INTERNATL1ONAL )
17, Road 11, Ulock=t
Uanani ,
Dhaka=-1213
GPO Box 162,
Dhakaw~1000.

29, FIVDB ( FRIENDS IN VIILAGE DEVELOPMENT DANCIADESIL )
6/9, Block=E
Lolualia
Dhakn=1207.

30, FPAD ( FAMILY PLANNING ASSOCIATION OF BANGLADESLU )
2, Na¥a Paltan
Dhala=1000
Dhakn,

314 UHELD-BANCLADESU
Plot 19, Block=-a
Main Noad/Corner ltoad G
Mirpur, Sectiom 11, Dhalka
PO, Box 5052
New Market
Dhako=1205.

32, IP ( INTER PARES)
5"1". Road M’
Dhanm ondd
Dhaka=1205
PO, Lox 311,
Dhakal205,

33. MCC ( MENNONITE CINTRAL COMMITTEE )
1/1, DBlock-A
Asad Gate
Mohammnadpur

G4e NC=YMCAB ( NATIONAL COUNCLI. FOR YMCA OF BANGLADESH )
B2, Ureen Road
Tﬂdgﬂﬂﬂ|
Dlinksie
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40A, Road 4A,
Dhanmondi, Dhalka
PO Dox 5015
Diinkii=1 205,

16, NLC ( NEW LIFE CLHTRE )
23/10, Khil jee Road
Mohommad pux
Dhalia=1205
PO Hox 5005
Dhinka=1205.

37« PROSHUTEA =HUK ( PiuUSiIKA MANOUIK UNNAYAN KENDRA )
5/2, Igbal Road
M ghamuad pur
Dhinka1207.
GPO Hox 3149
Ramna, Dhaka,

38, RB ( RADDA DARNEN )
70 Road 114,
Dhanmondi
Dhinka-1209
GFO Dox 2124
D I.ﬂ.kﬂ,—" E}Dﬂ.

39, RCEP ( REHADTILITATION OF CHILDREN TIROUGH EDUCATION PROGRIAMIIL )
Section 6, Avenue U,
Block=6,
I'lot 3,
Mirpur,

Dhaka-1216,

4o, RCSB ( ROYAL COMMoNJEALTIL SOCIETY TGt THE LLIND )
14, Road 15,
Dharnmondi
Dhaka=1200,

41, RDHCF ( RURAL DEVELOVMENT & IEALTIl CENTRE FOUNDATION )
12, Mymensingh Road
Dhala s

42, RDWS { RANGPUR DINAJPUR RURAL SERVICE }
62, Road 7A,
Dhammonddi
Dhakna=1209
GPO Box 618
Dhaka=-1000,



!"!'l.

45,

llﬁ-

47 o

4B,

50,

RAI (RABITAT=-AL=ALAM-AL-ISLAM )
(Muslim World League)

14, Rond 6,

Dhanmondi

Dhaka=1205,

SA ( THE SALVATICGH ARMY )
3/12, Dlock=3,

Lalmatia

Dhakam1207 .

SAP (SOUTH ASIAN PARTNURSHIP ~ BANGLADESH )
10, Road 5,

Dhamnondd

Dhalka-1 <05,

SC {SAVE THE CUILDREN -~ USA )
334, Road 94,

Dhanmondi,

Dhaka-120%9

GPO Box 421

Dhakaw1000,

SCI* { SAVE TiIE CHIILIEN FUND - UK )
56, Road 16,

Dhanmondi

Dhakaw=1209

PO. Box 55,

I}ha.ka-'IEﬂF-

SCK ( SAVAR GONOCSIIASTIIYA KENDHA )
| 0 Hu,]!’ﬂrhﬂt

Yia-Dhamrai

Dh&kﬂ.-

GPO Lox 27328,

GONO SHIKSHALAYA

SN { SILAPALA NEER )
7/9, Sir Syed Road
Block=4A,
Maohammadpur
Dhaka=1207

GPO Box 332
Dhaka=1000,
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51, S05-CVID { SUSCHTLDREN'S VILLAGE INTERNATIONAL IN BANGLADESK }
1 ] Ehﬂmﬂli
Mirpurroad
Dhaka=1207
GPO Box 546
Dhaka=1000,

52s SUROVI
15, Road 5,
Dhanmondid
Dhnlka=1205,

53, TRRD (TECHNTCAL ASSISTANCE FOR RURAL DEVELOPMENT )
Anandapur, Savar,
nhﬂhl

54, TDH-N { TERRE DES IIOMMES .~ NETHERLANDS )
670/4, Road 11 [lew)
Diyuamondd ,° 3
Dhakn=1209,

55, TDHwt ( TEREE DES HOMES - FRANCE )
51, Siddeswari Lane
Ehﬂﬂtinﬂ.ﬁﬂ.r.
GPO Box 527
Dhaka=1000,

56, UCEP ( UNDERPRIVILLGLL CHILDREN'S ELUCATION PROGRAMME )
Commercial FPlot No, 2 & 5
Section 2, Mirpur
Dhaka=1210
GPO Hox LB82
Dhaka«1000,

57« YERC ( VILLAGE EDRDUCATION RESPURCE CENTRE }
Annundapur (Genda)
Savar,

Dhakn=3802,





