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Abstract 

T,,·ellty students from the department of BRAe Uni ve rsi ty pa rti cipated in th is research 
survey and this research attempts to find out teacher' s role as a motivator and faci litator 
fo r teaching English as a second language. The research survey reveals that students arc 
both integratively moti vatecl and also instrumentally moti vated and they get proper 
fac il itation from the ir teachers. Thi s research concludes with some pedagogical 
suggestions to improve the grammatical ability of student s. 



Chapter-I: Introduction 

1.1 Introduction: 

This research paper is based on some ofthe-findin~9 Bf!l911fvey conducted to know thc 

role ofa teacher's role as a motivator and facilitator in a second language classroom and 

students from the Department of English and Humanities oft BRAC University only 

participated for this survey. The study is based on H.Douglas Brown's "principles of 

Language Learning And Teaching"(3,d edition, I 994),Vivian Cook's "Second Language 

Learning And Language Teaching" (2nd edition, 1996) and Patst M.Lightbown and Nina 

Spada's "How Languages are Learned" (Second Edition,2000).ln these books writers 

wrote on different motivational techniques and how a ELT teacher ean motivate their 

targeted group and how a teacher can facilitate their those students who is learning 

English as a second language. Although research on facilitation and motivational roles of 

EL T teachers are not availablc but almost ninety eight percent SLA learners believed that 

moti vat ion from their EL T teachers and their teacher's role as a facilitator helped them a 

lot to ach ieve their signi ficant expertise in learning English. The objective of this research 

is to get a good understanding on motivational and facilitation roles of an EL T teacher 

from the BRAC University English and Humanities Department contex t and by this 

research survey it will be known that, whether students proficiency in learning English is 



effec ted by their teac her's ro le or not. 

1.2Resea rch hypothesi s: 

Positive motivation and fac ilitation of ELT teachers help students to be a more confident 

and successful language lea rners. 

1.3 Purpose of the study: 

l3y this research study it will be found that, English is the second language for most of 

the BRAe Uni ve rsity, Engli sh and Humanities Department students and to learn this 

intcrnationallanguage whether a student fee ls more confident and become more 

successful with the facilitation and motivational help from their EL T teachers and 

becomc a success ful ES L learner or not and what percent is their success rate. 

1.4 Rationale of the study: 

As learning a second language is not a very easy thing to do so without the proper help 

from a teacher or trainer it is not possible for a learner to learn this language and here 

one teacher can help her students in different ways to make them a success ful language 

learners. Teacher's can play their role as a motivator and facilitator and by the help of 

these roles of a teacher how the students of BRAe University English and Humanities 

department helps themselves to be a successful English language learner will be found 

out dearl y through this empirical research. 

1.5Limitat ion of the study: 

For the limitation of time for this research survey on ly a small group of twenty students 



were selected from BRAe Universi ty Engli sh And Humanities Department and for this 

time constrai nt the method which was selected for th is research was the survey among 

those twenty students. Although it is true that to get a clearer concept it is important 

to do .·survey on more than twenty students and to know about their f:nglish spoken 

language skill there is 110 other option than to take thei r survey on their verbal 

improvement but inspite of the importance of taking survey on their verbal language it 

was not possible to do these survey of checking their verbal language sk ill for the time 

I imitation. 



Chapter 2: 

Literature Review: 

Patsy M.Lightbown and Nina Spada in their book "How 

languages are learned"(2nd edi tion) wrote "Motivat ion and att itudes". They wrote that 

different researcher did their research work on motivation and attitudes in second 

language learning and the overall resu lt is that, for second language learning, positive 

att itudes and motivation lead the studen ts to gain their targeted success in second 

language learning. But from the research it did not come out that how motivation is 

related with second language learning. Learners communicative need in the targeted 

second language learning and learners att itude towards the second language learning are 

the two common factors which can directly or indirectly moti vate the learners. If the 

learner uses the second language in a wide range of social network and also for 

professional developmental purpose then it would be easier for them to ga in fluency in a 

short span of time and if they can apprec iated by their social network and they can be 

appreciated by their social network and they can face social situations smoothly then the 

learners level of confidence will be .:high and they will be motivated by the situat ions and 

by thi s way they will be able to take more in itiati ve to take more ri sk in new situations. 

Another most important way for being motivated is that, if the learner has positi ve 

attitude for the speaker orthe learner and for the culture of the targeted language then it 

will be easier to motivate the learner. On the othcr hand, if the learner is pressurized by 

his or her socio-cul tural situation and psychological condition to acquire the second 

language it could create a negative effect in the learners mind and this si tuation will 

di sable them to in ternally motivated and the result will be negati ve because the learner is 



no t gelling any internal motivation that can lead them to their targeted successful second 

language it:arning. Members of majo rity group learning the language of minority group 

and thc mem bers of minority group learni ng the language of majority group may have 

differen t alii tudes and moti vation to learn the targeted language. Adlilts, children all of 

them arc sensitive enough to thi s type of societal factors. 

M.Lightbown and Spada also wrote on "Motivation in the 

class setting"in their book "How Languages are Learned". In this area thcy wrote from 

teacher' s perspective that, most of the time teacher's tllInks that those are participating 

active ly in the class and express interest in the subject matter and read thoroughly the 

subject these are the easily recognized characteristics of a motivated student who is very 

much capable of giving his all effort in learning the targeted second language. If the 

second language facilitator can make an interesting, clear and easy lesson plan after 

thinking about the age level , schemata level and the level of ability for the subject matter 

of thc learner and then the facilitator create a non-threatening environment and supportive 

environ ment to take ri sk then it will obviously motivate the learner positively. A 

teacher's role hcre will be like not only a second language instructor, here a teacher 

shou ld take a role as a faci litator. The teacher should facilitate a posi tive learning 

environment for the learners and he should motivate learners by keeping informed by 

giving news on upcoming intcresting topics by which he will be able to rai se the interest 

level of those learners and if the facilitator can create interest in learners mind on the 

subj ect matter then hi s students will be motivate easil y in a posi tive way. When the 

teacher will make a lesson plan for the second language learner he should think about ,' 



different ac ti vities. tasks and materials to make the subject matter 

make easy. in teresti ng and clear in front of the learners. Someti mes it is important to 

change the regular ro uti ne to break the boredom of the students and to increase the 

students level of interest. If the tcacher can create a co-operative learning environment 

rather than a competi tive learning environment then it wi ll be easier to rais ing interest 

level of hi s or her students because every participants including the weaker on e will also 

invo lve himself with the whole subject matter and as his teammates or group mates will 

count on them and by th is way all the learners will feel motivated to participate actively 

in the learn ing sess ion. But as the confidence level of learner and the attitude of leamer, 

these are actuall y sociological and psychological reasons which can be vary from culture 

to culture and in different age level, for that reason, it can be said, competiti ve learning is 

also sometimes fruitful for creating a positive environment for the learners and to make 

them more successful in learning the second language. 

I-I. Douglas Brown in hi s "Principles of Language Learning and 

Teaching"(3,d Edition) has a chapter on "Motivation" and in this book Brown wrote that, 

success and failure of any work depend end on proper moti vation. For a second language 

learner it wi ll be easier for learning second language if they get proper moti vation from 

thei r facilitator. " For count less stud ies and experiments in human learning have shown 

that moti vation is a key to learning"( Crookes and Schmidt 199 I). So, it can be said that, 

for the second language learning it is very important for the facilitator to give proper 

motivation through their different effecti ve motivational techniques to the learner of 

second language to help them to overcome their fear or other external factors and to 

increase their confidence level as they feel secure themselves in learning their target 



language. 

"Moti vation is commonly thought of as 3n inner drive. impulse. 

emotion , or desire that moves one to a particular ac ti on. Or. in morc technical terms. 

motivation refers to " the choices people make as to what experie nces or goals they will 

approach or avo id , and the degree of effort they will exert in that respect". (Keller 

1983:389). From thi s definition it can be sa id that, people who wants to give their 

psychologica l eff0l1 to overcome any obstacle or want to reach to a desired goal those 

psycho logica l effort is known as motivation . 

Some psychologists see thi s motivation as needs or drives. 

"Ausubel (1968 :3 68-379), for example, identified six needs undergirding the construct 

of motivation: (I) the need for exploration, for seeing " the other side of the mountain" for 

probing the unknown; (2) the need for manipulation" for operating- to use Skinner's term 

-on the e.nvi ronment and causing change;(3) the need for activity, for movement and 

exercise, both physical and mental;(4) the need for stimulation, the need to be stimulated 

by the environment, by other peo ple, or by ideas, thoughts, and feelings; (5) the need for 

knowledge, the need to process and internalize the results of exploration, manipulation, 

activity, and stimulation, to resolve contradictions, to quest for solutions to problems and 

for se lf-consistent systems of knowledge;(6)finally , the need for ego enhancement, for 

the sc i f to be known and to be accepted and approved of by others." So, here by these six 

factors Ausubel pointed out that these six needs are essential to construct moti vation and 

the facilitator sho uld aware ofthesc six factors. 

There are al so some other factors, which is also not less impo11ant 



to construct moti va tion. Like Maslow pointed out that there are tota l five factors which 

Gr~ imporlant for mot ivat ion. When a person met lower level needs then they go for 

highcr level needs. Maslow mcnti oned thGt these are hierarchical needs when someone 

can fu lfil l lower level needs then they want to achieve higher level needs. There are 

sufficient example on the concept of ' needs'at moti vation. A person can be moti vated for 

differen t reasons or needs like, to know about a new topic or exploration, stimulation, 

knowledge, sc lf-es teem, autonomy. So it will be easier for the facilitator if they 

understand the need of the lea rner then it will be eas ier for thcm to motivate the target 

group. Like that if a second language learner can find out their need then it will help them 

to bc intrinsica lly or extrinsically motivated and this motivation will lead them to a 

successful second language learning and another important thing is that , motivation can 

be global , situat ional or task-oriented. For that rcason, a faci litator should remember that 

whcn they will motivate their learners, these three levels of self-esteem are the essential 

parts of moti vation. Intrinsic motivation and extrinsic motivation' are two basic types of 

motivation, where intrins ic motivation means when a person wants to fulfill their own 

needs by Icarning second language then that learner feel s an inner st imulation towards the 

second language learning, so this types of motivation is known as intrinsic motivation. 

Extrinsic motivation means when a learner wants to learn the second language to get an 

cxternal reward then the lea rner feel s extrinsically motivated . 

Robert Gardner and Wallace Lambert (1972), carri ed out a 

study in Phi li pp ines, several pa rts of United States and Canada over a period of twelve 

years on foreign language leaniers and by this research they wanted to prove how 



attitud in~1 and motivational factors influence second language learning. Instrumental 

motivation and inll:grative moti vation these are two basic types of motivation and 

these motivations can effect a lea rner' s attitudes and by th is way the learner can bl.! 

positively moti \'~ ted for learni ng second language. Instrumental motivation and 

integrati ve motivation are tlVO basic types of motivation which are very important for 

learners of second language and also for fac ilitator for second language. Because 

through inst rumental motivation one second language learner can motivate themselves to 

enrich their career or develop their profess ional ski ll s by learning second language, so 

there is a similarity betlVeen instrumental motivation and extrinsic moti vation. On the 

other hand, the learner who is integratively motivated they wants to learn the second 

language to fulfi ll their own need like, may be they want to be the part of country, culture 

and the second language group. So, there is a similarity between these integrative 

moti vation and intrinsic motivation. 

"Many of Lambert' s studies (See Lambert 1972) and 

one study by Spolsky (1969) found that integrative motivation generally accompanied 

higher scores on proficiency tests in a forei gn language." Yasmeen Lukmani 's research 

on Marathi-speaking Indian learners of second language (1972) and Braj Kaehru's 

( I 977, 1 992)-research report on Indian Engli sh, which is the example of variety of 

Englishes proves once aga in the validity of Lambert and Spolsky's research that, 

integrative moti vation plays a strong role to motivate second language lea rners and by 

using this moti vat ional techniques the facilitator can facilitate the target group, which is 

the second language learner group. 

Au (1988) studied twenty-seven different research 



works on integrative and instrumental motivation and found that motivation can be 

inOucnced by culturnl belief, numerous ambiguities and these plays a strong role in 

success of instrumental motivation or integrative moti vat ion . ··[,·en Gardner himself. 

with his associates, have recently found that certain contexts point toward instrumental 

orientation as an effccti ve motive for language success(Gardner and Macintyre 1991), 

and that others favor integrative motivation(Gardner, Day, and Macintyre 1992). So. if 

the facilitator can show the advantages of the second language learning then it will be 

easier to motivate the learners instrumen~ _ _ _ _ _ 

As both of these types of motivation: instrumental 

motivation and integrative motivation are very much effective as a motivation so if a 

faci litator can know that which one is the most effective then it wi ll be easier for them to 

faci litate. But different stud ies on motivation shows that both of these motivations are 

needed to motivate the learner, that means there should be a balance or mixture of both of 

these motivations. "For example, Chinese speakers learning English in the United States 

for academic purposes may be relatively balanced in thei r desire to learn English both for 

academic (instrumental) purposes and to understand and become somewhat integrated 

with the ct:iture and people of the United States." So, from this studies on Chinese 

speakers learning English, it can be said that, one learner can learn the second language 

for both academic purpose and to know about the culture of the country and for that 

reason, the facilitator can use both instrumental and integrative motivation. 

Edward Deci (1975:23) defined intrinsic motivation: 

" Int rinsically motivated activities are ones for which there is no apparent reward except 



the activ ity itself. People seem to engage in the ac ti vities for their own sake and not 

because they lead to an extrinsic reward .... Intr insicall y moti vated behaviors are aimed at 

hringing about certain inte rnal ly rewarding consequences, namely, fee lings of 

competence and self-determination." By this definiti on of intri nsic motivation Deci 

wanted to say that. intrinsic motivation is related with one's own feeli ngs and one can be 

benefi ted by sati s fying hi s or her own des ire by getting this intrinsic moti vat ion. 

Again one can be extrinsically motivated fo r diffe rent ex ternal 

rewards, money, grades, prizes and sometimes for certam types of posi tive feedback from 

others. Differen t research work on motivation proved that, for getti ng a long-term 

retention, intrinsic moti vation is more powerful. Maslow (1970) explained that intrinsic 

mot ivat ion is more important than extrinsic moti vation and one person wants to get 

physical safety and community needs and his or her ultimate target is getting 'se lf­

actuali za ti on' . Sci f-esteem and the feelings of fulfillment always lead a person to the path 

of se lf-actualizat ion. Jerome Bruner (1962) mentioned about the "autonomy of self­

reward" and by this way he wanted to tell that, faci litator should create an environment 

for both children and adult where their will power will not led forward by any reward or 

punishment system and another important negative side of extrinsic motivation is that, 

learners can lead to an addicti ve behavior if the facilitator make them dependent on 

immediate prize or praises and a learner can behave negatively ifsuddenly the faci litator 

stop givi ng any tangible rewards and their desire for learning the second language can 

stop. Ramagc (1990) did a research on between foreign language high school students 

and collcge entrance requirements and found that, when the students wants to fulfi ll the 



rcquirem~nt for pass ing in the class students are showing weaker p~rfo rmance , 

Although there is a difference between intrinsic motivation 

and ~ xtrins i c moti vation. both of motivation are very important and for that reason one 

facilitator can usc different techniq ues to use both of these motivations and "in terms of 

choice, engagement , and persistence, as determined by interest. relevance, expectancy, 

and outcomes"" the concept of mot ivation(wi ll have) a more sati sfactory connection to 

language- learning processes and language pedagogy" ,( Rookes and Schmidt 1991 :502), 

So it can be said that, the intensity of motivation is more important than its type, 

The most interesting thing which Patsy M.Lightbown and Ni na Spada 

wrote in their book "How languages are learned' (2nd edition, 7'h chapter), here they 

wrote on popular ideas about language learning and facts and options. [n this chapter, 

they referred total twelve points about popular ideas about language learning and among 

those twe lve points number four point is, "The most important factor in second language 

acquisition success is motivation", so by making this point Patsy M,Lightbown and Nina 

Spada clearly coined that motivation is the most important factor for second language 

learning, Most of the teachers and researchers believe that, a pupil who is self-motivated 

he is go ing to give hi s best but sometimes it can be seen that, highly motivated learners 

are facing great difficulty in acquiring second language, Actually a child who is learning 

his first language and an adul\ who is learning the second language their acquisition their 

acquisition level is not same, It is not always possible to gain native-like ability to acquire 

second language in an adu lt age. It is not possible for a teacher to motivate learners 

intrinsically because learners com'e with different life experiences, socio-cultural and 



~duc~ ti ona l background but all a teacher can do mainly is to moti vate his students by 

creati ng a supporti ve env ironment in which studen ts will not fee l th reatened to participate 

ac th'c!Y and become a successful second language learner. 

In the book "Second language learning and language 

teaching"(2"d edi tion) written by Vivian Cook, wrote on "What so rt of moti vat ion is good 

for L2 lea rning?", In th is book Vivian Cook highlighted few points and those points are, 

learners who are better mot ivated they can do better in L2 learning, A particular topic, a 

parti cular song can make the learners feel interested in the class and thi s interest can 

make them moti vated to learn the targeted second language eas il y and clearly in a stress 

less'manner. Although the matter of targeted students enjoyment does not always means 

that, learning is tak ing place but these are the effort which a teacher as a facilitator can 

make for a short-time to present hi s students a stress less learning environment. There are 

genera ll y two types of mot ivation. One is integrative motivation and another is 

instrumental motivation. Integrative motivation means learning the language for knowing 

and taki ng part in the culture oflhat particular country. On the other hand, instrumental 

moti vation refers to learning the language for a practical purpose. Actually one student 

can be integra ti veiy mot ivated or he can be instrumentally motivated, again he can be 

moti vated by both of instrumental and integrative moti vation but there is no limitation 

that one learner should integratively or instrumentally motivated by only this much, not 

more than that. 

Vi vian Cook also wrote on "Moti vation and Teaching", here 

Cook wrote on some students may neither instrumentally motivated nor integratively 



motivated. Like. who comes to school fo r the fi rst time they do not have their liking fo r 

the s,",cond language or cu lture or they do not think about thei r job prospect and for that 

reason, teachers can cul tivate bo th types of moti vati on in the learners mind to make them 

successful language lea rner in second language learning. Teachers can moti vate by 

focusing on foreign cul ture . job prospect and even the popular li festy les also. 

Lambert( 198 1) wrote on addi ti ve bilingualism and subtracti ve bilingualism. When in 

addi tive bil ingualism learners thinks that they are learning about new culture, language 

by not givi ng up thei r own language and cultural va lues but on the other hand, in 

subt ractive bil ingualism lea rners thinks that, they are learning second language and 

knowing about another culture, not onl y that, they are also using thi s new language fo r 

different practical reason, by this process they are actually loosing their own language 

and cul tures. So, from the th inking of additi ve bilingual got that, they are posi tively 

moti vated to lea rn the second language. On the other hand, although subtracti ve bilingual 

learners learning and using second language they are not self-motivated to use this 

second and they feels it as a threat for their own culture and language. For that reason, 

teachers have to be very aware of the reservations and preconceptions of their students. 

Moti vation can goes in both ways, like from successful motivation, successful learning 

can come. Aga in , successful learning can come from successful motivation. The process 

of successful learning which can moti vate learners may cause high motivation. Both of 

integrative moti vat ion and inst rumental motivation can bring success for the second 

language learning but lack ing of one type of moti vat ion can cause problems. Short-tenn 

motivat ion is also very important fo r upgrading students performance for learning the 

targeted second language. 



H. Douglas Brown's "Principles of Language Learning and 

Teach ing"(J'd Edi lion) has one chapter on "Moti vation" and different types of 

motivat ion. In thi s book Brown wrote that, success and failure of any works dependent on 

proper moti vat ion. For a second language learner it will be easier for learning second 

language if they get proper motivation from their facilit ator. " For countless studies and 

experiments in human learning have shown that motivati on is a key to learning"( Crookes 

and Schmidt 199 1). So, it can be say that, for the second language lea rning it is very 

illlpOliant for the facilitator to give proper motivation through their different effective 

moti vational techn iques to the learner of second language to hel p them to overcome their 

fea r or other external factors and to increase their confidence level as they feel secure 

themselves in learn ing their target language. 

" Motivation is commonly thought of as an inner drive, impulse, 

emotion, or des ire that moves one to a particular action. Or, in more technical terms, 

motivation refers to " the choices peop le make as to what experiences or goals they will 

approach or avo id; and the degree of effort they will exert in that respect". (Keller 

1983:389). From thi s defi nition it can be say that, people who wants to give their 

psychological effort to overcome any obstacle or wants to reach to a des ired goal those 

psychologica l e ffort is known as motivation . 

Some psychologists see thi s motivation as needs or drives. 

"Ausubel ( 1968:368-379), for exampl e, identifi ed six needs undergirding the construct 

of moti vation: (I) the need for exp lorati on, for see ing "the other side of the mountain" for 



probing the unkno\\'n: (2 ) the need fo r manipulati on" for operating- to use Skinner' s tenn 

- on the envi ronmen t and causing change;(3) the need for acti vity, for movemen t and 

exercise, both physical and mcntal;(4) the need for stimulat ion, the need to be stimulated 

by the environme nt , by other people, or by ideas, thoughts. and feelings; (5 ) the need for 

knowledge, the need to process and internali ze the results o f explorati on, manipulation, 

acti vity, and stimulation, to reso lve contradictions, to quest for solutions to problems and 

for self-consistent system s o f knowledge;(6)finally, the need for ego enhancement , for 

the self to be known and to be accepted aJl~roved of by others," So, here by these six 

factors Ausubel pointed out that these six needs are essential to construct moti vation and 

the fac ilitator should awarc ofthcsc six factors. 

There are also some other factors, which is also not less important 

to construct motivation. Like Maslow pointed out that there are total five factors which 

are important for motivation. When a person met lower level needs then they go for 

higher level needs. Maslow mentioned that these are hi erarchical needs when someone 

can fulfill lower level needs then they want to achieve higher level needs. There are 

suffi cient example on the concept of ' needs'at motivation. A person can be motivated for 

di ffe rent reasons or needs like, to know about a new topic or exploration , stimulation, 

knowledgc, se lf-csteem, autonomy. So it will be easier for the facilitator if they 

understand the need of the learner then it will be easier for thcm to motivate the target 

group. Like that if a second language learner can find out thcir need then it will help them 

to be intrinsicall y or extrins ica lly motivated and thi s motivation will lead them to a 

successfu l second language learning and another important thing is that , motivation can 



be: global. situati onal or task-oriented . For that reason. a facilitator should remember that 

when they will motivate their lea rners. these three levels of sel f~es teem are the essen ti al 

pans of motivation. Int rinsic mot ivation and ex trinsic motivmion are two basic types of 

moti vat ion. where int rinsic moti\'ation means when a person wants to fulfill their own 

needs by lea rning second language then that learner feels an inner stimulation towards the 

second language learning, so this types of moti vation is known as intrinsic moti vation. 

Extrinsic moti vation means when a learner wants to learn the second language to get an 

external reward then the learner feel s ext rinsically motivated. 

Robert Gardner and Wallace Lambert (1972), carried out a 

study In Philippines, several parts of United States and Canada over a period of twelve 

yea rs on forei gn language learners and by this research they wanted to prove how 

att itud inal and motivational factors influence second language learning. Instrumental 

motivation and integrative motivat ion these are two basic types of motivation and 

these motivat ions can effect one learner's attitudes and by this way the learner can 

posit ively motivated for learning second language. Instrumental motivat ion and 

integrative motivation are two basic types of motivation which are very important for 

learner's of second language and also for facilitator for second language. Because 

through instrumental moti vation one second language learner can motivate themselves to 

enrich their career or develop thei r professional skills by learning second language, so 

there is a similarity between instrumental motivation and extr insic motivation. On the 

other hand, the learner who is integratively mot ivated they wants to learn the second 

language to fulfill their own need like, may be they want to be the part of country, culture 

and the second language group. So, there is a si milarity between these integrative 



moti vation and int rinsic motivat ion. 

"Many of Lambert ' s studies (See Lambert 1972) and 

one study by Spolsky (1969) found that integrat ive motivat ion generally accompanied 

hi gher scores on profic iency tests in a foreign language .. ' Yasmecn Lukmani research on 

Marathi-speaking Indian learners of second language (1972) and Braj Kachru' s 

(1977, I 992)-research report on Indian English, which is the example of variety of 

Englishes proves once agai n the validi ty of Lambert and Spolsky's research that , 

intcgrative motivation playa strong role ~tivate second language learners and by 

using this motivational techniques the facilitator can facilitate the target group, which is 

the second language learner group. 

Au ( 1988) studied twenty-seven different research 

works on integrat ive and instrumental motivation and found that mot ivation can be 

influenced by cu ltural belief, numerous ambiguiti es and these plays a strong role in 

success of instrumentalmotivatio ll or integrati ve motivation. "Even Gardner himself, 

with hi s associates, have recently found that certain contexts point toward instrumental 

orientation as an effective motive for language success(Gardner and Macintyre 199 1), 

and that others favor integrative motivation(Gardner, Day, and Macintyre 1992). So, if 

the facilitator can show the advantages of the second language learning then it will be 

eas ier to motivate the learners instrumentall y. 

As both of these types of moti vation: instrumental 

motivat ion and integrative motivationare very much effective as a motivation so if a 

fac ilitator can know that which one is the most effecti ve then it will be eas ier for them to 



facilitate. 13til differe nt studies on mot ivat ion shows that both of these moti vat ions are 

needed to motivate the learner. that means there should be a balance or mi xture of both of 

thesc moti vat ions. ''For example, Chinese speakers learni ng Engl ish in the United States 

fo r academic Purposes may be rel atively balanced in thei r desire to learn English both fo r 

academic (instrumental) purposes and to understand and become somewhat integrated 

wi th the cultu re and people of the United States." So, from this studies on Chinese 

speakers learning English, it can be sa id that, one learner can lea rn the second language 

for both academ ic purpose and to know about the culture of the country and for that 

reason, the facilitator can use both instru mental and in tegrative motivation. 

Edward Deci (1975 :23) defined intrinsic mot ivation: 

"Intrinsicall y moti vated act ivities are ones for which there is no apparent reward except 

the acti vi ty itse lf. People seem to engage in the activities for their own sake and not 

because they lead to an extrinsic reward . ... Intrinsically moti vated behaviors are aimed at 

bri nging about certain internally rewarding consequences, namely, feelings of 

competence and self-determination." By this definition of intrinsic moti vation Deci 

wanted to say that, intrinsic moti vation is related with one's own feel ings and one can be 

benefited b) sati sfyin g his or her own desire by getting thi s intrinsic motivation. 

Agai n one can be extrinsica lly motivated for different external 

rewards, money. grades, prizes and sometimes for certain types of posi tive feedback from 

others. Different research work on motivation proved that, for getting a long-term 

retention, intrinsic motivation is more powerful. Maslow (1970) explained that intrinsic 

motivation is more important than ex trinsic motivation and one person wants to get 



physical sa fet y and community needs and hi s or her ultimate target is gett ing 'self-

ac tual izat ion·. Sel !'-esteem and the feel ings of fulfillment always lead a person to .the path 

of se l f-ac tu al ization. Jerome Bruner (1961) mentioned about the "autonomy of sc i f­

re\\'ard" and by this way he wanted to tell that. fac ilitator should create an environment 

lor both chi ldren and adult where their wi ll power will not led fo rward by any reward or 

punishment system and another important negative side of ex trinsic moti vation is that, 

learners can lead to an addicti ve behavior if the facilitator make thcm dependent on 

immediate prize or praises and learner can behave negati vely ifsudde nl y the faci li tator 

stop giving any tangible rewards and their desire for learning the second language can 

stop. Ramage (1990) did a research on between foreign language high school students 

and college entrance requirements and found that, when the students wants to fu lfill the 

requirement for passing in the class students are showing weaker performance. 

Although there is a difference between intrinsic motivation 

and ex trinsic moti vation, both of moti vation are very important and for that reason one 

facilitator can use different techniques to use both of these motivations and " in terms of 

choice, engagement, and persistence, as determined by interest, relevance, expectancy, 

and outcomes, ... the concept of motivation(will have) a more sati sfactory connection to 

language- learning processes and language pedagogy".(Crookes and Schmidt 1991 :502). 

So it can be sa id that, the intensi ty of moti vation is more important than its type. 



Chapter 3: Resea rch Design and Methodology 

3.1 Resea rch Design: 

Thi s research is a small -scale. one time quantitative survey on s tlld~n t s of the department 

of English and Humanities of BRAe University. 

3.2 Research Question: 

I. What is the teacher's role as a motivator and facil itator at the department of Engl ish and 

Ilumanities of BRAC University? 

3.3 Participants: 

To participate in this quantitative research a total of twenty students were se lected 

randomly from the English and Humanities department of BRAC Uni versity. Among 

these twenty students only four students were from English medium and rest of the 

sixteen students were from Bengali medium. Students who are from Bengali medium 

background they have prior knowledge on English through their school and college 

education because they learnt English as their compulsory subj ects at their last twelve 

yea rs. 

3.4 Instrument and format of the questionnaire and test: 

For this survey a total of ten close ended questionnaires was constructed and students 

used their prior experience to make this survey successful. The lest was designed to 

check part ic ipant's profic iency level of general Engli sh. In the first part there was general 

information on the participants and in the second part they gave a short proficiency lest 

on Engli sh language. 



3.5 Data collection and analyses procedure: 

First of al l the quest ionnaires were di stributed among the partic ipants by the researcher. 

The researcher was physically present there if the participants needed any help. The 

survey result was very important for this research and from the survey it was came 

out: students mediulll of study and how their teacher motivate them, fac ilitate them and 

whether these Illoti vation and facilitation from their teacher helps them to learn English 

as a second language. 



Chapter 4 : Research Findings and Discussion 

Table I : Survey Results of the test item and participants test score. 

Participants ScrllmblNI Sentence Correct Rcading Tota l 
sentcnccs Completion words Comprchensi ( Out of 
( Out of 6 ) ( Out of 6 ) ( Out of 10 ) on 2S) 

( Out of 3 ) 
I 3 2 10 3 18 
2 2 2 9 3 16 
3 1 2 9 0 12 
4 I 2 5 3 11 
5 2 

, 
10 3 18 J 

6 2 2 10 3 17 
7 

, 
I l(l 3 17 J 

8 1 3 9 3 16 
9 2 2 9 3 16 
10 4 4 8 3 19 
I 1 2 3 9 0 14 
12 I 3 9 0 13 
13 3 2 8 0 13 
14 3 1 8 3 15 
15 2 1 9 3 15 
16 1 4 8 0 13 
17 2 I 8 0 II 
18 I I 8 0 10 
19 2 3 8 3 16 
20 I I 8 3 13 

From the ten close ended question and the participants test score it is 

clear that, students of English and Humanities department of BRAC University has both 

integrative and instrumental motivation and facilitation. Here, from the ten close-ended 

question it is known that, teacher plays an important ro le as a motivator and fac ilitator to 

teach English as a second language. On the other hand, test score of the twenty 

parti cipants shows that, among the twenty students, sixteen were from Bangia medium 

background and only four of them were from English medium background. Although 

almost every participants agreed at the part A (ten close-ended question) that they were 



both integrative and instrumentJlly motivated by their teacher and they get proper 

facilitat ion from their teacher but their test score does not project the same result . From 

their test score it was found that. none of the students who participated at the survey got 

above 19 (out of25). So it can be sa id that, students of the department of English and 

Humanities of BRAC University has both types of motivation and facilitation from their 

teacher but their improvement at learning English is actually not sat isfactory because 

after their 1-I.S .C or A level they are coming to study at Uni ve rsity and at their school and 

colleges they already covered all the topics which were given as a survey question and as 

now they are studying at University level it can be expected frol11 them that, they will 

improve more thei r level and depth of knowledge of learning English but their test score 

shows that, none of them got fullmarks(25 out of25). 



Chapter 5: Conclus ion and Recommendation 

The research survey shows that students from the department of English and Humanities 

of BRAe Un iversity has integrative moti vation and at the same time they get 

instrumenta l moti vation fro m their teacher's. But their improvement to lea rn the target 

language Engl ish is not sat isfac tory because their highest marks was 19 out of 25 that 

means it's a [3+ Grade(76-80) . In some area, some participants got Zero also. As among 

twenty students fo ur students were from Engl ish medium background and as in the 

survey questionnaire there was no literatm-e-relatetl tjtleslion-so it was not very difficult to 

get 25 out of25. From thi s research survey it can be said that, teacher should give more 

concentrat ion not only in communicative English but also to Grammatical aspect and 

they should always focus on fo ur sk ills at the time of preparing classroom lesson plan. 
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Appendices 

Appendi x: I 
Section I: 

Questionnaire 

I am doing a thesis for my final semester and for that reason I need yo ur help to make this 
research work successful. 

I need your opi nion to collect information for my research topic. This questionnai re is 
very confident ial and all the informations gathered from this survey will be used for 
thesis purpose only. 

Part A: 

Please, tick the answer that applies to you. 

1)lam ... 
Female 
Male 
Transgender 

2) What is your age group? 
18-1 9 
20-2 1 
22-23 
24-25 

3) You are in which semester? 

4) What was your medium in your school and college? 

English medium 
Bengali medium 



Part B: 

Please. read each statement and underline the number that applies to you: 

5=strongly agree. -I =agrec. 3=neutral. 2=disagree, I =strongly di sagree 

I ) To teach Engli sh as a second language, teacher can give me motivation and 
fac ilitation through: 

a) If the teacher explain or show why learning a particular content or skill is important 
then I feellllotivated---

5, 4, 3, 2, I. 
b) If the teacher create and/or maintain curiosi ty among the students on the particular 

topics/subjects, then I feelmotivated---
5, 4, 3, 2, I. 

c) If the teacher provide a variety of activities and sensory stimulation 's to the students, 
then I feellllotivated---

5, 4, 3, 2, I. 
d) When the teacher set goals for learning and aware students about the goals then I feel 

Illotivated---
5, 4, 3, 2, I. 

e) [fthe teacher relate learning to student needs then I feelmotivated---

5, 4, 3, 2, I. 
f) By giving corrective feedback a teacher can facilitate his/her students---

5, 4, 3, 2, I. 
g) By providing rewards to students for their best work, teacher canlllotivate the 

students---
5, 4, 3, 2, I. 

h) Teacher's friendly personality can motivate students to learning the target language, 
subjects or topics-.-

5, 4, 3, 2, I. 
i) By set ~ in g co-operative rather than competitive goals, teacher can motivate students--

5, 4, 3, 2, I. 
j) By providing books name, web site address for a particul ar topic teacher can facilitate 

me-
5, 4, 3, 2, I. 

- -- --------------------------------------------~ 



Appendics: II 

Test 

Section 2: 
Pan 1\: 

Scrambled Sentences: 

Rewrite these ' scrambled' sentences as correct order. 

Example: any more information feel free to come if you want and talk to me. 

Ans: Feel free to come and talk to me if you wan t any more information. 

I. Of the ' modern experience' it has beensaid that to be a touri st is one of the 
characteristics. 

Ans: ................... . .. . .... . ........ ...... . ..... .... .... : .. ... .. .. .. ....... .. ..... . ... ............... . 

2.A few days ago I am writing in reply to a letter I received from you. 

Ans: .... . .... . ... . ................................................... ........................ ... . ..... . 

3.We are still in a position control teclUlology we should ensure that where we able to. 

Ans: ................ . ........... . .... . .... . ........ . .............................. .. .. ..... . ............. . 

4.0n computers today without them that it is hard to imagine we are now so dependent 
what things wo uld be like. 

Ans: ...... .. . . .. . ..... .. ...... . ..... ...... .. ....... .. .... .. ..... ...... .. . . .. .. ....... .. .... . ............ .. 

5.New recycl ing technologies governments have encouraged and at the same time waste 
paper co ll ection has responded by developing the paper industry. 

Ans: .... ........................ .. ......... . . . ..... . ... ... ......... . ... . ... .. .......... . ... . .. . .. . ....... . 

6. That I can get into some reading can you give me of Socio logy so the content of the 
first yea r any idea about? . 



Ans .... . ....... .... .. .... ...... .......... . ...... . ............ ............... . .. . .. . .. . ....... . ..... .. . . 

Sentence comple tion: 

Change the form, but not the meani ng, of each of the following sentences by completing 
the al ternative sentence given. Make only those changes. which are necessary. 

Example : The house was blown down. 
The storm blew down the house. 

I. Her conduct annoyed me. 

I was . .. 

A ns: . ... .. .. . .......................... . .. . .. .. -::-:::: .. ... . .. ................... . ................. .... . 

2.The roo l11 was ti lled with smoke. 

Smoke ti li ed .. . 

Ans: ............. . .......... .. ... ......... .. ... .. .. .. ........ ... ..... ..... ........ .. . . .... ...... .... ... .. 

3.Does he want thi s? 

Is this ... 

Ans: ............................ . ........... .. . .. ... ... . .. . . .......... ... .................... .. ... . .... .. 

4. The shed was burnt to ashes. 

Fire burnt. . . 

Ans: ... . . ............. . ... ..... .. ... . . .. .. . .. . ... .. ..... . .... .. . .. . . ... .... .. ... . .. . . . .. .. .. .. ........ . 

5. You will be pleased with thi s news. 

This news ... 

Ans: . ........... . ................ . ....... .. ................ ............ . ....... ... . .. .......... . ........ . 

6. It is said that they know it. 

Everybody ... 



Ans: ... 
Part 13 : 

.. . .. . . . . . . ....... " . ..... .. . ..... , . .. . ... .... . .............. . . ... . . .... . .. . .. ................. . " 

Fills in the blanks with ri ght words from the bracket. 

I.The idea origi nated .. ... hil11 .( with/to) 

2.Smoking is prejudicial .. ... health. ( to/ in) 

3. The quest .... . knowledge is an endless one.( of/in) 

4.l-I c has recovered .. ... hi s illness. ( from/with) 

5. I-lave pity ..... the poor. ( fori to) 

6. Youl11ay rely .. ... my words.( on/ from)--

7. l-I e is jea lous .... . freedom .( for/from) 

8.1 have no want .... . money.( of/at) 

9.Thcy paid tribute . . ... departed soul.( to/at) 

10. I was totally unaware ..... the incident.( of Ion) 



Part C: 

Tick the sentence that best summari zes the passage : 

Children ne"er go to fi ght a war. yet every war brings the greatest misery to them. Even 
before the war begins, they begin to surfer, because their fathers and brothers leave all 
their work in order to go to fi ght. There is less food and homes are uncared for. Then. in 
the battlefields. every bullet that kills a so ldier takes away from some child the one 
person who fed him and looked after him. Here, at home, prices go up. Children do not 
get things to ea t, books to read or toys to play wi th. [t may even happen that people have 
to leave their country, and then it is chi ldren who suffer most. When the war is over, 
everyone who lives has to suffer. Even grown-up people are made very miserable. You 
can ve ry well imagine how unbearable such suffering is to children and young people. 

A. War plays a dangerous ro le in the life of chi ldren. 

B. The consequences of a war seriously affect socio-economic life of chi ldren. 

C. Adult people tries to save their country in a war but children suffer most. 

D. Children should keep outside from the war. 


