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Abstract 

This research looks at how parents from host communities in Cox’s Bazar, 

Bangladesh feel about the arrival of Rohingya refugees, and how it affects the well-

being of their own children. The study uses group discussions and personal interviews 

to understand what these parents are experiencing and thinking. Many parents talked 

about stress, changes in school conditions, and the pressure of sharing limited 

resources. At the same time, they showed concern for the Rohingya families, even 

while feeling worried about their own children's future. These findings suggest that 

support programs should consider the needs of both refugee and host children, and 

involve parents’ voices to build more effective and fair solutions. 

 

 

Keywords: Rohingya refugees; host community parents; child well-being; Cox’s 

Bazar; community stress; qualitative study 
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Chapter I 

Introduction & Background 

1.1 Introduction 

 The Rohingya refugee crisis stands as one of the most pressing humanitarian emergencies of 

the 21st century, with far-reaching implications for both displaced populations and host 

communities. Since August 2017, over one million Rohingya refugees have fled systemic 

violence and persecution in Myanmar’s Rakhine State, seeking refuge in Bangladesh 

primarily in the Cox’s Bazar region. This sudden and sustained influx has reshaped the socio-

economic and cultural landscape of the host community, defined as the local population 

residing in areas directly affected by the refugee settlement (IOM, 2019). Host communities 

play a pivotal role in shaping the trajectory of refugee integration. Their perceptions, 

attitudes, and responses influence not only immediate humanitarian outcomes but also long-

term prospects for peaceful coexistence. However, these communities are far from 

monolithic. Experiences and reactions vary significantly across socio-economic strata, 

particularly among lower- and middle-income families who face heightened vulnerability due 

to limited financial resilience and restricted access to essential services (Saha & Ghosh, 

2020). For the purposes of this study, lower-income families are defined as households 

earning below BDT 15,000 per month, often reliant on informal labor or daily-wage 

employment with minimal job security. Middle-income families, earning between BDT 

15,000 and BDT 40,000 monthly, typically engage in small-scale entrepreneurship, public 

sector roles, or semi-skilled occupations (BBS, 2022). These groups have been 

disproportionately affected by the refugee influx, encountering intensified competition in the 

labor market, rising costs of living, and increased pressure on public infrastructure such as 

healthcare, education, and water supply (Hussain, 2024). The arrival of Rohingya refugees 

has disrupted local employment dynamics, with many refugees accepting lower wages, 
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thereby undercutting job opportunities for local workers. Simultaneously, humanitarian aid 

and international attention have often prioritized refugee needs, inadvertently sidelining host 

community concerns. This imbalance has contributed to growing frustration among 

economically vulnerable families, who perceive themselves as overlooked stakeholders in the 

crisis response (Hossain et al., 2025). Families raising young children face particularly 

complex challenges. Children aged 5 to 8 are in a critical phase of emotional, social, and 

cognitive development, making them highly sensitive to environmental stressors. In this 

context, parental perceptions and coping strategies become central to shaping children’s 

understanding of displacement, diversity, and social belonging. Parents’ attitudes toward the 

Rohingya population whether empathetic or resentful can influence not only their own 

behavior but also the intergenerational transmission of values and biases (Ahmed, 2021). 

While some parents express solidarity with the refugees, citing shared cultural and religious 

identities, others voice concern over resource scarcity, economic instability, and perceived 

social tensions. Media narratives, personal interactions, and community discourse further 

shape these perceptions, creating a complex mosaic of empathy, anxiety, and resistance 

(Mohiuddin & Molderez, 2023). This study seeks to explore the nuanced perspectives of host 

community parents, examining the interplay of economic status, lived experience, and social 

narratives in shaping their views. By foregrounding parental voices, the research contributes 

to a deeper understanding of refugee-host dynamics and highlights the importance of 

inclusive policy frameworks that address the needs of both populations. Ultimately, fostering 

peaceful coexistence requires a balanced approach one that recognizes the legitimate 

concerns of host communities while upholding the rights and dignity of displaced 

populations. As the crisis enters its eighth year, such insights are vital for designing 

interventions that promote resilience, equity, and shared well-being (Chaudhary & Yousuf, 

2022; Hossain et al., 2025). 
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1.2 Statement of the Problem  

Since 2017, the arrival of over one million Rohingya refugees in Bangladesh has triggered 

profound demographic shifts, particularly in the Cox’s Bazar region. This large-scale 

migration has reshaped the socio-economic and cultural landscape of host communities, 

introducing both opportunities for cooperation and sources of tension. While shared cultural 

and religious identities between the Rohingya and host populations may foster empathy and 

solidarity, the strain on limited resources, competition for employment, and evolving social 

norms have generated complex challenges for local families (UNHCR, 2020). Lower- and 

middle-income households are especially vulnerable to these changes. Financial insecurity, 

limited access to public services, and exposure to media narratives significantly influence 

how these families perceive the refugee presence. For many, the influx has intensified 

economic hardship, disrupted local labor markets, and placed additional pressure on 

healthcare, education, and infrastructure. These stressors shape not only household dynamics 

but also broader community attitudes toward displaced populations (Saha & Ghosh, 2020; 

Hossain et al., 2025). Children aged 5 to 8 are particularly sensitive to such shifts, as this 

developmental stage is critical for forming social and cognitive frameworks. In this context, 

parental perceptions play a pivotal role in shaping how children interpret diversity, 

displacement, and social belonging. Parents’ attitudes whether empathetic or apprehensive 

can influence children’s interactions with Rohingya individuals and their broader 

understanding of inclusion and difference (Ahmed, 2021). 

Despite the significance of these dynamics, existing research has largely focused on the 

experiences of refugees, leaving a gap in understanding the perspectives of host community 

parents. Studies rarely examine how these parents process the socio-economic and cultural 

changes brought about by the refugee influx, or how their views impact their children’s 
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development and community relations. This gap is particularly pronounced for families from 

lower- and middle-income backgrounds, whose lived experiences are shaped by intersecting 

vulnerabilities. This study seeks to address this gap by exploring the perceptions of host 

community parents in Cox’s Bazar. It investigates the factors that shape their attitudes such 

as economic status, media exposure, and direct interactions with Rohingya individuals and 

examines how these perceptions influence family dynamics and children’s well-being. By 

foregrounding parental voices, the research aims to contribute to more inclusive policy 

frameworks that promote mutual understanding and peaceful coexistence between host and 

refugee communities. 

 

1.3 Purpose of the study 

This study aims to explore how parents from lower- and middle-income families in host 

communities perceive the presence of Rohingya refugees in Bangladesh. It focuses 

specifically on parents raising children aged 5 to 8 years a formative developmental stage 

when children begin to internalize social values, norms, and attitudes. By examining parental 

perspectives, the research seeks to uncover the complex emotional and cognitive responses 

that emerge in contexts of displacement, including empathy, concern, and ambivalence. The 

study investigates how socio-economic pressures, personal experiences, and media portrayals 

shape these perceptions. It pays particular attention to how financial insecurity, exposure to 

humanitarian narratives, and direct interactions with Rohingya individuals influence parental 

attitudes. These insights are essential for understanding the broader dynamics of refugee-host 

coexistence and the factors that foster either solidarity or tension within affected communities 

(Ahmed, 2021). By foregrounding the voices of host community parents, this research 

contributes to a more inclusive understanding of displacement-affected regions. It aims to 

inform policy and community-based interventions that address the needs of both host families 
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and refugees. In doing so, the study supports efforts to promote peaceful coexistence, 

strengthen social cohesion, and ensure that developmental programs are responsive to the 

lived realities of all stakeholders (Chaudhary & Yousuf, 2022; UNHCR, 2025). 

1.4 Significance of the study 

This study is significant because it centers on the perspectives of host community parents 

particularly those from lower- and middle-income households regarding the presence of 

Rohingya refugees in Bangladesh. While extensive research has examined the experiences of 

displaced populations, the voices of host families have often been marginalized in academic 

and policy discourse. Yet these families play a critical role in shaping community dynamics, 

especially through the values and attitudes they transmit to their children during early 

developmental stages. Parents raising children aged 5 to 8 years face unique challenges in 

displacement-affected regions. This age group is especially sensitive to environmental 

changes, and parental attitudes toward refugees can profoundly influence children’s social 

learning, emotional development, and perceptions of diversity. As host communities navigate 

increased competition for employment, education, and public services, their responses to the 

refugee influx are shaped by both empathy and economic anxiety. Some families view the 

Rohingya population through a lens of shared cultural and religious identity, fostering 

solidarity and support. Others express concern over rising costs of living, reduced access to 

resources, and perceived neglect by humanitarian aid systems. These divergent perspectives 

reflect the complex realities of coexistence and underscore the need for inclusive, context-

sensitive approaches to refugee response planning. 

By foregrounding the lived experiences of host community parents, this study contributes to a 

more balanced understanding of displacement. It seeks to: 

• Inform policy frameworks that address the needs of both refugees and host families. 
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• Support community-based programs that promote empathy, reduce social tensions, 

and encourage constructive dialogue. 

• Strengthen early childhood education by fostering inclusive attitudes and resilience in 

children. 

• Ensure that host communities are recognized as active stakeholders in humanitarian 

planning and development. 

Ultimately, this research aims to amplify underrepresented voices and promote long-term 

social harmony. By shifting the focus toward host community perspectives, it offers valuable 

insights for designing equitable interventions that benefit all affected populations. 

1.5 Research Questions 

This study seeks to understand how host community parents in Cox’s Bazar perceive and 

respond to the presence of Rohingya refugees, particularly in the context of raising children 

aged 5 to 8 years. This age group is developmentally sensitive, and parental attitudes during 

this period can significantly influence children's understanding of diversity, displacement, 

and social belonging. As such, the research questions are designed to explore both the 

emotional and practical dimensions of family life in displacement-affected regions. The first 

research question focuses on how parents describe their daily experiences since the Rohingya 

influx. It aims to capture the lived realities of families navigating socio-economic shifts, 

resource scarcity, and evolving community dynamics. These descriptions offer insight into 

how displacement affects not only material conditions but also emotional well-being and 

parenting practices. 

The second question investigates the perceived benefits and challenges associated with the 

refugee presence, particularly in relation to children’s socio-emotional, physical, and mental 

development. It explores whether parents view the influx as a threat to their children’s well-
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being or as an opportunity for fostering empathy and resilience. This inquiry is especially 

relevant given the growing concerns about educational disruptions, healthcare access, and 

social tension in host communities (Hossain et al., 2025). 

The third question examines the coping strategies adopted by host community parents to 

manage the impact of displacement on their family environment. It considers how families 

respond to stressors such as economic instability, limited institutional support, and shifting 

social norms. By identifying these strategies, the study aims to highlight pathways of 

resilience and adaptation that can inform future policy and community programming. 

Research Questions: 

1. How do host community parents raising children aged 5 to 8 describe their everyday 

experiences in the aftermath of the Rohingya influx? 

2. What perceived benefits and challenges do host community parents associate with the 

presence of Rohingya refugees, particularly in relation to their children's socio-

emotional, physical, and mental well-being? 

3. What coping strategies do host community parents employ to manage the impact of 

the Rohingya influx on their family environment and parenting practices? 

 

1.6 Operational Definitions   

This research uses several important terms that need clear explanation so readers can easily 

understand the study and its findings. Below are the key concepts used throughout the thesis. 

Host Community Parents 

 These are mothers and fathers who live in the local communities near the Rohingya refugee 

camps in Ukhiya and Kurushkhali .They are raising children between 5 and 8 years old and 
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belong to families with low or middle income. Their lived experiences, parenting practices, 

and concerns about social change play a central role in this study. These parents are directly 

affected by the refugee influx, which influences their perceptions and decisions. 

Lower-Income Families 

 Families earning less than BDT 15,000 per month fall under this category. Typically, they 

rely on informal jobs such as day labor, fishing, or small farming activities, often without 

stable or long-term employment. Due to limited income, these families face challenges 

accessing healthcare, education, and nutritious food. These economic struggles can also affect 

their children’s mental and physical well-being and shape their perceptions of the refugee 

crisis (BBS, 2022). 

Middle-Income Families 

 These are families with a monthly income ranging from BDT 15,000 to BDT 40,000. They 

might be involved in small trade, private-sector work, or government jobs. Although 

relatively more stable than lower-income households, middle-income families also 

experience pressure due to rising costs, increased competition for basic services, and tensions 

caused by the refugee settlement. Their insights add nuance to the overall understanding of 

community reactions. 

Children Aged 5 to 8 Years 

 The children in this age range are in a sensitive stage of growth. They begin learning social 

norms, building friendships, and understanding emotional cues. These formative years lay the 

foundation for moral reasoning and identity development. How parents manage stress, talk 

about outsiders (like refugees), and create a safe environment all significantly impact their 

child’s emotional health and worldview (UNICEF, 2023). 
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Perceptions 

 In this context, perception refers to the way host community parents view the presence and 

impact of Rohingya refugees. These opinions may come from direct interaction, media 

stories, economic concerns, or collective beliefs within the community. Perception is not 

fixed it evolves over time and is shaped by both internal feelings and external experiences. 

Well-being 

 Wellbeing includes the overall quality of life for children in terms of health, feelings, and 

relationships. It covers physical needs like food and safety, emotional needs like confidence 

and happiness, and social needs like friendship and a sense of belonging. Children’s 

wellbeing is closely linked to how their parents handle stress and interact with the world 

around them (Hossain et al., 2025). 

Coping Strategies 

 These are methods parents use to handle difficulties, especially those caused by the refugee 

influx. Coping might include changing how they care for their children, seeking help from 

neighbors or community leaders, or adjusting daily routines. Understanding these strategies 

helps explain how families respond to new social challenges, maintain their children's 

stability, and protect their well-being even under pressure. 
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 Chapter II 

 Literature Review 

2.1 Introduction 

The literature on refugee-host dynamics has grown significantly in recent years, reflecting the 

global rise in displacement and its complex social consequences. However, much of this 

research focuses on macro level policy, humanitarian aid, or refugee experiences, leaving a 

gap in understanding how host community parents perceive and respond to refugee presence 

especially in relation to their children’s well-being. 

This chapter reviews existing studies across several themes: global refugee-host interactions, 

child development in crisis contexts, socio-economic impacts on host communities in 

Bangladesh, parental perceptions, and coping strategies. By synthesizing these strands, the 

review identifies gaps and builds a foundation for the current study’s focus on host 

community parenting in cox bazar. 

2.2 Global Perspectives on Refugee-Host Dynamics 

Across displacement-affected regions such as Jordan, Lebanon, and Uganda, host 

communities have experienced both solidarity and strain in response to refugee influxes. 

Studies show that host reactions are shaped by economic pressures, cultural narratives, and 

political discourse2. 

• In Jordan and Lebanon, refugee integration policies often reflect strategic interests, 

including securing international aid, while public perception fluctuates based on 

media framing and local resource competition. 
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• In Uganda, despite progressive refugee policies, host communities report challenges 

in maintaining social cohesion and equitable access to services. 

• A policy brief from UCL highlights that social cohesion is not a guaranteed outcome 

of refugee presence; rather, it depends on local-level dynamics, inclusive policies, and 

opportunities for interaction between refugees and hosts. 

These global cases underscore the importance of context-specific research. While some 

community’s foster empathy and cooperation, others experience tension, exclusion, or 

resentment often influenced by economic vulnerability and perceived cultural threats. 

 

2.3 Child Well-Being in Crisis and Displacement Contexts 

Children who live in areas affected by crisis such as war, displacement, or refugee influx 

often face serious challenges in their growth and development. These challenges can affect 

their physical health, emotions, learning, and relationships with others (UNICEF, 2023). 

Research shows that young children are especially vulnerable because they depend on their 

parents or caregivers for safety, love, and support. When parents are stressed or struggling, it 

becomes harder for them to provide a stable environment. This can lead to problems in 

children’s emotional development, behavior, and ability to learn (Miller et al., 2021). A 

recent systematic review found that children aged 0 to 6 years who were displaced due to 

conflict often showed delays in language, learning, and social skills. These delays were 

linked to things like separation from parents, poor living conditions, and lack of access to 

education and health services. The review also highlighted that parental distress especially 

when mothers are anxious or depressed can strongly affect how children behave, play, and 

adjust to new environments (El-Khani et al., 2022). UNICEF emphasizes that mental health 

support for both children and caregivers is essential in displacement settings. When families 

receive help such as counseling, safe spaces for children, and access to basic services, 
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children are more likely to recover and grow in healthy ways (UNICEF, 2023). UNHCR also 

notes that restoring daily routines, like going to school or playing with friends, helps children 

feel safe and normal again. These routines are important for emotional healing and building 

resilience (UNHCR, 2022). 

 

2.4 Socio-Economic Impacts on Host Communities in Bangladesh 

The arrival of over one million Rohingya refugees in Bangladesh has created major changes 

in the lives of host community families, especially those living near the refugee camps in 

Ukhiya and Teknaf. While the international response has focused on supporting the refugees, 

many local families have faced new challenges in their daily lives. 

One of the biggest issues is job competition. Many Rohingya refugees are willing to work for 

lower wages, which has made it harder for local workers to find jobs or earn enough money. 

A study comparing household income before and after the influx found that average income 

in host villages dropped by 24%, even though Bangladesh’s national economy was growing 

during that time. This shows how deeply the refugee crisis has affected local livelihoods. 

Another concern is the rising cost of living. Prices for food, rent, and basic services have 

gone up in many areas near the camps. Families with low or middle income now struggle 

more to afford daily needs. Public services like healthcare and education are also under 

pressure, with more people trying to access limited resources. This has led to longer wait 

times, overcrowded schools, and fewer opportunities for host children. 

Social relationships have also changed. While some families feel empathy toward the 

refugees, others feel frustrated or ignored. A recent research report found that tensions 

between host and refugee communities have increased, especially when host families feel 
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they are not receiving enough support compared to the aid given to refugees. These feelings 

can affect how parents talk to their children about the crisis and how they interact with others 

in their community. Overall, the refugee influx has created both economic and emotional 

stress for host families. These changes are especially hard for parents raising young children, 

who must balance financial pressure with the need to provide a stable and supportive home. 

 

2.5 Parental Perceptions and Moral Framing 

Parents in host communities play a key role in shaping how children understand the Rohingya 

crisis. Their views are often influenced by personal experiences, social narratives, and the 

emotional impact of living near refugee camps. These perceptions affect not only how 

families respond to the situation, but also how they teach children about fairness, empathy, 

and justice. 

Many parents express mixed feelings. On one hand, they recognize the suffering of Rohingya 

families and feel a moral duty to help. On the other hand, they worry about their own 

children’s future especially when resources are stretched and opportunities seem limited. This 

tension creates a complex moral landscape where parents must balance compassion with 

concern. 

In conversations with children, some parents use moral framing to explain the crisis. They 

may describe the refugees as “guests” who deserve kindness, or as “victims” of injustice. 

Others may focus on the idea of shared humanity, encouraging children to treat everyone 

with respect regardless of background. These narratives help children develop moral 

reasoning and social awareness. However, not all parents feel empowered to speak openly. 

Some fear that expressing frustration or criticism might be seen as insensitive. Others feel 

excluded from decision-making processes and worry that their voices are not heard. This can 
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lead to silence or avoidance, which may leave children confused or anxious. Recent studies 

show that parental perceptions are shaped by education, media exposure, and community 

dialogue. Parents with access to accurate information and supportive networks are more 

likely to engage in thoughtful conversations with their children. In contrast, those facing 

economic hardship or social isolation may struggle to provide moral guidance. Understanding 

these dynamics is essential for designing programs that support both refugee and host 

families. By listening to parents and respecting their perspectives, researchers and 

policymakers can promote more inclusive and empathetic communities. 

2.6 Children’s Emotional Well-being and Coping Strategies 

Children growing up in crisis-affected or displacement-prone areas often face emotional 

stress that can significantly impact their development and daily functioning. Sudden changes 

in living conditions such as overcrowding, limited resources, or community tension may 

leave children feeling unsafe, confused, or anxious (Moulder, 2023). 

Emotional well-being in children is closely shaped by their caregivers’ responses to stress. 

Supportive, calm, and consistent parenting helps children build emotional security, whereas 

parental stress and emotional unavailability can lead to behavioral challenges and 

psychological distress (Weir, 2023; Moulder, 2023). This is especially critical for children 

between ages five and eight, a stage where they are still learning to understand and express 

their emotions. 

Practical coping strategies, when modeled and taught by caregivers, can support children's 

emotional resilience. These include: 

• Encouraging children to name their emotions (e.g., sad, angry, nervous) 

• Creating space for quiet conversations about feelings 

• Using simple stress-relief methods like breathing exercises or storytelling 
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• Maintaining predictable routines to provide a sense of safety 

Children thrive when their feelings are validated and they are met with empathy. Listening 

attentively and responding warmly fosters a sense of emotional control, helping children feel 

confident even in difficult environments (Moulder, 2023). In refugee-hosting communities 

where daily stressors impact both caregivers and children these strategies can improve family 

relationships and reduce long-term mental health risks. Empowering parents with emotional 

tools is a key step toward nurturing children’s well-being amidst adversity (Weir, 2023). 

 

2.7 Parenting in Crisis Settings: Coping Strategies and Adaptations 

In displacement-affected communities, such as those hosting large refugee populations, 

parenting takes place under conditions of chronic stress and uncertainty. Parents must 

navigate limited resources, community tensions, and shifting social roles while continuing to 

provide emotional and developmental support for their children. Understanding how 

caregivers adapt to these pressures is crucial for designing responsive support systems and 

improving child well-being in humanitarian contexts. Several studies highlight that in high-

stress environments, parents draw on both individual and collective coping strategies to 

protect and nurture their children. These include spiritual practices, reliance on extended 

family networks, informal support groups, and adaptive routines that promote stability 

(Betancourt et al., 2015). For example, mothers may increase storytelling or religious rituals 

to help children feel grounded, even as external challenges escalate. These culturally 

embedded strategies often serve as protective factors, buffering the negative impacts of socio-

political upheaval on children’s emotional health. Adaptation also involves adjusting 

caregiving priorities. In some crisis-affected families, emotional regulation and discipline 

may shift to accommodate new realities, such as overcrowding or exposure to trauma. 
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Research from humanitarian settings in Uganda and Jordan shows that parents often prioritize 

safety, routine, and moral education over cognitive stimulation during periods of instability 

(Sim & Bowes, 2020). These choices reflect deeply held values and a pragmatic approach to 

resilience, shaped by both context and culture. Notably, parental stress is a key predictor of 

children’s emotional distress and behavioral challenges. When caregivers are overwhelmed 

or unsupported, their ability to model effective coping strategies diminishes (Weir, 2023). 

Interventions that address parental mental health especially those delivered through 

community-based platforms have shown promise in improving caregiver-child interactions 

and overall family functioning. In host communities like those in Cox’s Bazar, Bangladesh, 

where residents face ongoing socio-economic pressure due to the Rohingya influx, parenting 

practices are in flux. Coping adaptations may include emotional withdrawal, increased 

reliance on informal networks, or redefined social roles for mothers and fathers. 

Documenting these experiences through FGDs and IDIs provides a critical lens on how 

resilience operates within everyday caregiving. 

2.8 Community Support and Informal Networks in Displacement Contexts 

In displacement-affected communities, formal support systems are often limited or 

overwhelmed, making informal networks and community solidarity essential for family 

resilience. These networks comprising extended kin, neighbors, religious groups, and 

grassroots initiatives play a vital role in buffering stress and promoting emotional well-being, 

especially for children and caregivers navigating uncertainty. Research shows that 

community connectedness acts as a protective factor, fostering a sense of belonging and 

shared responsibility among both refugee and host populations (Sim & Bowes, 2020). In 

contexts like Cox’s Bazar, Bangladesh, host families often rely on informal support systems 

to cope with the socio-economic strain of the Rohingya influx. These networks may include 
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mutual childcare arrangements, informal lending circles, and emotional support through 

religious or cultural gatherings. Informal actors such as neighborhood committees, youth 

groups, and religious leaders frequently step in to provide essential services where formal 

institutions fall short. In urban displacement settings, these actors offer dispute resolution, 

emotional support, and even informal security (Haysom, 2013; Metcalfe & Pavanello, 2011). 

Their legitimacy often stems from trust and proximity, rather than official recognition, 

making them more accessible to vulnerable families. Importantly, cross-group friendships 

and shared cultural activities have been shown to strengthen community solidarity and reduce 

social tension between displaced and host populations (Frontiers in Psychology, 2023). These 

interactions foster empathy, reduce stigma, and create opportunities for collective action such 

as joint celebrations, community savings groups, or shared agricultural initiatives. 

 

 

 2.9 Culturally Responsive Caregiving and Emotion Regulation in Early Childhood 

Early childhood is a critical period for emotional development, and caregiving practices play 

a central role in shaping how children learn to understand, express, and regulate their 

emotions. In displacement-affected communities, where families face heightened stress and 

cultural disruption, culturally responsive caregiving becomes especially important. It allows 

caregivers to support children’s emotional growth while honoring cultural values and 

practices. Culturally responsive caregiving refers to parenting approaches that are sensitive to 

the child’s cultural background, family traditions, and community norms. Rather than 

applying a one-size-fits-all model, caregivers adapt their strategies to reflect what is 

meaningful and familiar to the child (Bornstein, 2012). For example, in collectivist cultures, 

emotional regulation may be taught through group rituals, storytelling, or moral instruction, 

emphasizing harmony and respect over individual expression. Studies show that when 



18 
  

caregivers validate children’s emotions in culturally appropriate ways, children develop 

stronger emotional resilience and social competence (Lobo et al., 2024). Responsive 

caregiving marked by warmth, attentiveness, and flexibility has been linked to secure 

attachment, improved self-regulation, and better mental health outcomes across diverse 

populations (Mahfouz et al., 2023). In early childhood settings, culturally responsive emotion 

regulation also involves recognizing how children express distress or joy differently 

depending on their upbringing. For instance, some children may be taught to suppress strong 

emotions in public, while others are encouraged to verbalize feelings openly. Teachers and 

caregivers who understand these differences can create inclusive environments that support 

all children’s emotional needs (Price & Steed, 2016). In host communities affected by 

displacement, such as those in Bangladesh, caregivers may blend traditional practices with 

new strategies learned through humanitarian programs or peer networks.  

 

 

 

 Chapter III 

 Methodology 

3.Methodology  

This chapter outlines the methodological framework employed to investigate host community 

parents’ perceptions of the Rohingya influx and its impact on children’s emotional well-

being. Given the study’s focus on subjective experiences, caregiving adaptations, and 

emotional responses, a qualitative research methodology was deemed most appropriate. The 

chapter describes the research approach, design, and rationale, followed by details of the 

research site and participant selection. It then presents the sampling strategy, data collection 

tools, and procedures. Further sections explain the data management and analysis techniques, 
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as well as strategies used to ensure credibility, ethical safeguards, and transparency. Finally, 

the chapter discusses limitations inherent to the study’s design and scope. This structured 

methodology ensures that the research process remains rigorous, context-sensitive, and 

aligned with ethical standards while capturing the voices and lived realities of host 

caregivers. 

3.1 Research Approach and Design 

 

This study adopts a qualitative research approach, guided by an interpretivist paradigm that 

emphasizes the subjective meanings individuals assign to their lived experiences. Qualitative 

methods are particularly suited for exploring the complex emotional and social dimensions of 

caregiving in displacement-affected communities. 

The research is designed to investigate how host community parents perceive the Rohingya 

influx and its influence on children’s emotional well-being. A phenomenological design was 

selected to capture parents' firsthand experiences, beliefs, and coping strategies, as revealed 

through naturalistic interactions. This approach allows for rich, context-sensitive data 

collection that foregrounds participants’ voices, making it appropriate for examining nuanced 

perceptions shaped by sociocultural and political realities.The use of focus group discussions 

(FGDs) and in-depth interviews (IDIs) enables a flexible yet structured exploration of 

parental responses, communal resilience, and caregiving adaptations. These methods support 

a deeper understanding of how host parents interpret and navigate emotional challenges 

during periods of social stress. 
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3.2 Research Site 

The study was conducted in Cox’s Bazar district, located in the southeastern region of 

Bangladesh. This area has gained international attention due to its proximity to the Myanmar 

border and its role as the primary host of Rohingya refugees. Since the mass influx in 2017, 

Cox’s Bazar has experienced significant demographic, environmental, and socio-economic 

changes, making it a critical site for examining host-refugee dynamics and their impact on 

community well-being. 

Data collection took place in selected host communities within Ukhiya and Kuuhkhali in Cox 

Bazar Sadar, which are among the most affected by the refugee presence. These areas were 

chosen due to their geographic closeness to refugee camps, high population density, and 

ongoing exposure to humanitarian interventions. The communities reflect a diverse mix of 

socio-economic backgrounds and caregiving practices, offering rich insights into how parents 

navigate emotional and practical challenges in displacement-affected settings. Cox’s Bazar is 

also characterized by limited infrastructure, high poverty rates, and vulnerability to natural 

disasters such as cyclones and landslides. These contextual factors compound the stress 

experienced by host families and influence their perceptions of the refugee crisis. The site’s 

complexity provided a meaningful backdrop for exploring how caregiving, emotional 

resilience, and community support evolve in response to prolonged displacement. 

3.3 Research Participants 

 This study engaged a total of 18 participants from host communities in Cox’s Bazar district, 

specifically from Ukhiya and Kurushkhali Cox’s Bazar Sadar upazilas. Within Cox’s Bazar 

Sadar, data collection was conducted in Kurushkhali and Monupara areas, including Ward 8. 

These locations were selected due to their proximity to refugee camps and their exposure to 

the socio-economic impacts of the Rohingya influx. Participants were host community 
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parents of children aged 5 to 8 years, selected through purposive sampling to ensure diversity 

in caregiving experiences, gender, and socio-economic background. The sample included 

both mothers and fathers who had resided in these communities prior to the 2017 refugee 

influx and continued to raise children in displacement-affected settings. Data were collected 

through two Focus Group Discussions (FGDs), each comprising six participants, and six In-

Depth Interviews (IDIs), allowing for both collective and individual insights. All interactions 

were conducted in Bangla using simplified and respectful language to ensure accessibility 

and comfort. Ethical considerations were prioritized throughout, including informed consent 

and confidentiality. The participants’ narratives reflected a range of emotional responses, 

caregiving adaptations, and perceptions of change in children’s well-being, shaped by their 

lived experiences and proximity to humanitarian interventions. 

Participants Selection Procedure 

 

 3.4 Sampling Procedure  

This study employed a purposive sampling strategy to ensure the inclusion of participants 

with relevant lived experiences and caregiving responsibilities in displacement-affected 

communities. The sampling focused on host community parents residing in Ukhiya and 

Cox’s Bazar Sadar upazilas, specifically in Kurushkhali and Monupara (Ward 8). These areas 

were selected due to their geographic proximity to Rohingya refugee camps and their 

exposure to humanitarian interventions and socio-economic disruptions. The sample 

comprised 18 participants, including both mothers and fathers of children aged 5 to 8 years. 

This age range was chosen to capture caregiving perspectives during early childhood, a 

critical period for emotional and developmental growth. The sampling ensured diversity in 

gender, socio-economic background, and caregiving roles to reflect the heterogeneity of host 

community experiences. 
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3.5 Participants Selection Procedure 

Participants were identified through community outreach facilitated by local contacts and 

social workers familiar with the selected sites. Inclusion criteria required that participants had 

resided in the host communities prior to the 2017 Rohingya influx and were actively involved 

in caregiving for children within the specified age range. This ensured longitudinal insight 

into caregiving adaptations and perceptions of change. Efforts were made to ensure voluntary 

participation, linguistic accessibility, and cultural sensitivity. All participants were briefed on 

the study’s purpose and provided informed consent prior to data collection. 

 

3.6 Data Collection Tool 

Two qualitative tools were used to gather data: Focus Group Discussion (FGD) guidelines 

and In-Depth Interview (IDI) protocols. Both tools were developed in Bangla and simplified 

to ensure clarity and accessibility for participants with varying literacy levels. The tools 

included open-ended questions designed to elicit narratives around caregiving practices, 

emotional responses, community support, and perceived changes in children’s well-being. 

The FGD guidelines facilitated collective reflection and dialogue, while the IDI protocols 

allowed for deeper exploration of individual experiences and coping strategies. 

 

3.7 Data Collection Method and Procedure 

Data collection was conducted in July 2025 across Kurushkhali and Monupara (Ward 8) in 

Cox’s Bazar Sadar, and selected sites in Ukhiya. Two FGDs were held, each with six 

participants, and six IDIs were conducted with individual parents. Sessions were scheduled at 
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times convenient for participants and held in safe, familiar community spaces to foster 

comfort and openness. All interactions were conducted in Bangla by trained facilitators, with 

attention to respectful language and non-intrusive questioning. Audio recordings were made 

with participant consent, and detailed field notes were taken to capture non-verbal cues and 

contextual observations. The facilitators adhered to ethical protocols, including 

confidentiality, voluntary participation, and the right to withdraw. Participants were 

encouraged to share freely, and emotional support was available in case of distress during 

discussions.   

 

3.8 Data Management and Analysis 

Audio recordings were transcribed verbatim in Bangla and translated into English for 

thematic analysis. Transcripts were reviewed multiple times to ensure accuracy and 

contextual fidelity. A coding framework was developed based on recurring themes, guided by 

Braun and Clarke’s six-phase approach to thematic analysis. Data were organized into 

thematic categories reflecting emotional responses, caregiving adaptations, perceptions of 

humanitarian aid, and community resilience. Patterns were compared across FGDs and IDIs 

to identify convergences and divergences in parental narratives. 

 

3.9 Validity & Reliability 

To enhance validity, triangulation was employed by comparing data across FGDs and IDIs. 

Member checking was conducted informally during sessions to confirm interpretations. 

Reliability was supported through consistent use of data collection tools and standardized 

transcription procedures. Researcher reflexivity and peer debriefing were also incorporated to 
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minimize bias and ensure analytical rigor. 

 

3.10 Ethical Issues 

Ethical approval was obtained from BRAC Institute of Educational Development (BRAC 

IED). All participants were informed of the study’s purpose, their rights, and the voluntary 

nature of participation. Confidentiality was strictly maintained through anonymization of data 

and secure storage of recordings and transcripts. Participants were assured that their 

responses would not be shared outside the research context and that they could withdraw at 

any time without consequence. Special care was taken to avoid psychological distress. 

Questions were framed sensitively, and facilitators were trained to respond empathetically to 

emotional disclosures. No personal identifiers were used in reporting findings. 

3.11 Limitations of the Study 

This study is limited by its small sample size and geographic concentration in two Upazilas, 

which may affect the generalizability of findings. The purposive sampling approach, while 

appropriate for qualitative inquiry, may introduce selection bias. Additionally, the reliance on 

self-reported data may be influenced by social desirability or recall bias. Language translation 

from Bangla to English may also result in subtle loss of meaning or nuance. Despite these 

limitations, the study offers valuable insights into caregiving experiences in displacement-

affected host communities. 
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 Chapter IV 

 Results/Findings & Discussion 

4.Findings  

 Introduction 

This chapter presents the findings from six in-depth interviews (IDIs) and two focus group                 

discussions (FGDs) conducted with host community parents residing in displacement-

affected areas of Cox’s Bazar. The study explored their lived experiences, perceptions, and 

responses to the socio-economic changes following the Rohingya influx particularly in 

relation to children’s well-being. Through thematic analysis of qualitative data, six core 

themes were identified. These themes reflect the challenges, emotional adjustments, adaptive 

practices, and    aspirations expressed by participants as they navigated shifting conditions in 

their households, neighborhoods, and schools. 

The thematic discussions provided in this chapter draw exclusively from participants’ voices 

and realities. Direct experiences are described in neutral language, and findings are organized 

by theme rather than by respondent. This approach facilitates clarity while preserving the 

authenticity of diverse narratives across demographic profiles. 

4.1 Demographic Profile of Participants 

A total of 3 mothers and 3 fathers participated in individual in-depth interviews, while 12 

participants (6 female, 6 male) contributed to two separate focus group discussions. All 

individuals were residents of host communities in Ukhiya and Kurushkhali, Monu Para ward 



26 
  

number 8 of Cox’s Bazar district. Most had been residing in the area from their birth prior to 

the Rohingya influx. 

Variable Description 

Gender 9 female, 9 male participants 

Age Range 20 to 45 years 

Occupation Day laborers, homemakers, small traders, service holder 

Education Level Primary to Graduation level some with no formal education 

Number of Children Most had between 2 and 4 children 

Household Type Joint and nuclear families 

Displacement History Some of reported relocation since the influx 

The demographic diversity provided insights across gendered caregiving practices, financial 

vulnerabilities, and social roles. Participants were purposively selected to reflect variation in 

experience, particularly around access to education, livelihood change, and community 

engagement post-influx. 

4.2 Thematic Findings 

Based on the qualitative data collected through six in-depth interviews (IDIs) and two focus 

group discussions (FGDs), six major themes emerged that reflect host community parents’ 

perceptions of the Rohingya influx and its impact on children’s well-being and family 

dynamics. These themes are presented below in summarized form: 

Theme 1. Economic Strain and Shifting Livelihoods 

Host community parents shared that their household finances had become increasingly 

strained since the arrival of the Rohingya population. Many described losing access to regular 
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work and experiencing a dropped in income, especially those involved in daily labor, small 

businesses, or informal jobs. They noted that competition for employment had intensified, 

and wages had declined. Rising costs of food and essential items added further pressure. 

Several families mentioned cutting back on school-related expenses for their children, such as 

transportation and supplies.  

 1.1: Household Narratives of Economic Strain and Livelihood Change 

Participants described how financial hardship affected their daily routines and household 

responsibilities. Many shared that reduced income led to changes in caregiving roles, with 

mothers taking on additional responsibilities and fathers struggling to find consistent work. 

These shifts were often accompanied by difficult decisions regarding food, schooling, and 

household expenses. Parents spoke about the emotional stress of managing limited resources 

and the uncertainty of their future livelihoods. 

 

1.2: Job Competition and Declining Income Opportunities 

Prior to the influx, many families relied on locally available daily-wage jobs, agriculture, and 

small trade networks to sustain their households. However, the saturation of the labor market 

with displaced individuals offering to work for lower wages disrupted this fragile 

balance.“Rohingya people are started working in our area in a very low price and our work is 

less day by day.” (FGD 2, 29.06.25) “After work I got 500tk but my home need 600tk every 

day. So, it is not possible for me to maintain the household cost and it was very depressing.” 

(FGD 2, 29.06.25). Host parents described waiting for work under the sun for hours, often 

returning with a fraction of their previous earnings. The unpredictability of income generation 

began to breed anxiety, leading some families to adopt a wait and manage routine stretching 

minimal income across days, skipping meals, and deferring non-essential spending. 
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1.3: Survival Driven Sacrifices in Education 

Economic instability forced families to renegotiate their values and practical priorities. 

Although education remained an emotional and aspirational cornerstone, many participants 

confessed that school expenses became burdensome luxuries. “My two children could not go 

to school. How they can go? Income was less we can’t afford school cost.” (FGD 2, 29.06.25). 

“Our children can’t go to school. Roads are bad, prices are high we just can’t afford it.” (FGD 

2, 29.06.25). Uniforms went unpurchased, books were shared between siblings, and children 

missed classes due to unpaid  

 1.4: Gendered Burden of Economic Insecurity 

Economic pressure did not distribute evenly across household roles. Fathers, traditionally 

viewed as primary breadwinners, felt their identities shaken by erratic employment and social 

stigma associated with financial failure. Mothers, on the other hand, became emotional 

anchors managing shrinking budgets, feeding growing children, and initiating side 

ventures.“My husband used to find work every day. Now some days he sits idle. We eat less 

so we can send our children to school.” (FGD 1, 29.06.25). The tension and fatigue that 

emerged from this unspoken role negotiation added subtle stress to family dynamics, 

sometimes spilling into decisions around children’s care, schooling, and emotional needs. 

Theme 2. Children’s Well-being and Emotional Adjustment 

Parents expressed concern about disruptions in their children’s education, emotional 

responses, and social behavior following the Rohingya influx. Economic hardship led many 

children to drop out of school or miss classes due to the inability to afford uniforms, fees, or 

transportation. Emotional changes such as sadness, irritability, and confusion were commonly 

noted, often in connection with family stress and exposure to tension within the community. 
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Some children began mimicking unfamiliar speech or behavior, which parents interpreted as 

signs of peer pressure or identity confusion. In addition, limited access to health services and 

poor hygiene conditions were reported, affecting children’s physical well-being and daily 

routines. 

 

 2.1: Parental Interpretations of Children’s Well-being and Emotional Adjustment 

Parents from host communities shared personal accounts of how their children’s emotional 

and developmental well-being had changed since the Rohingya influx. Through interviews 

and focus group discussions, they described concerns such as school dropout, missed classes 

due to financial constraints, and noticeable emotional shifts including sadness, irritability, and 

social withdrawal. These changes were often linked to household stress, disrupted routines, 

and exposure to unfamiliar behaviors in the surrounding environment. Some parents observed 

their children mimicking new speech patterns or attitudes, which they interpreted as signs of 

peer influence or confusion about identity. Additionally, limited access to health services and 

poor hygiene conditions were mentioned as contributing to physical vulnerability. These 

descriptions reflect the challenges parents face in maintaining stability and care for their 

children amid broader community disruptions. 

 2.2: Educational Disruptions and Diminishing Aspirations 

Parents spoke of sudden breaks in children’s educational continuity, driven by economic 

hardship, overcrowded schools, and loss of motivation. Withdrawal from formal learning 

environments was rarely a choice but a consequence of unmet fees, absence of transport, or the 

need to assist with household work. “My two children could not go to school. How they can 

go? Income was less we can’t afford school cost.” (FGD 2, 29-06-25). “Our children can’t go 

to school, they can’t go to madrasah, roads are not okay. Going school become difficult.” (FGD 
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2, 29-06-25). Some parents expressed regret over these compromises, especially when children 

lost interest in academic goals and instead stayed home or supported family tasks. 

 2.3: Emotional Shifts and Signs of Psychosocial Stress 

Parents consistently observed changes in their children’s emotional patterns. Reports of 

sadness, mood swings, irritability, and anxiety were common, especially in families facing 

intense financial or social strain. “Their emotional changes are seen more than anything... we 

are just trying to cope with the situation.” (FGD 2, 29-06-25) “We talk about this situation 

every time in front of our children. So, what do you think? It’s definitely affecting their physical 

and mental health.” (FGD 2, 29-06-25). “I try to keep my children shielded from outside stress. 

I’ve told them to be respectful but cautious.” (Interview #6, 18-07-25). Children were described 

as more withdrawn or influenced by unfamiliar behaviors, leaving parents uncertain about how 

to interpret or manage these emotional shifts. 

2.4: Health, Hygiene, and Physical Vulnerabilities 

Household insecurity also impacted children's physical well-being. Some parents noted 

frequent illness, poor hygiene due to water shortages, or lack of basic health services. “Number 

one problem in our area is water. It’s been 4 or 5 years we are suffering.” (FGD 2, 29-06-25). 

“There’s no proper school and madrasha for our children here. Whatever has only for name.” 

(FGD 2, 29-06-25). “Children fall sick more often now... toilets are in terrible condition.” 

(Interview #6, 18-07-25). Basic care routines became harder to maintain in large families, and 

illness often went untreated due to limited access and affordability. 
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2.5: Parental Awareness and Limitations in Response 

While parents recognized many of these changes, they also described feeling under-equipped 

to respond. Some shared simple guidance strategies or conversational approaches to reduce 

children's anxiety. “After listening why those people came, our children were sad. So, I could 

not tell much... just said they were in problem.” (FGD 2, 29-06-25). “Tried to talk with them, 

but they are just children they do not understand much.” (FGD 2, 29-06-25). “As a parent, I 

believe children learn most from how we guide them at home.” (Interview #6, 18-07-25). 

Parent showed emotional sensitivity and a strong desire to protect their children, though many 

admitted feelings of helplessness when trying to provide stability or clarity. 

 

Theme 3. Disruption to Social Cohesion and Cultural Boundaries 

Participants described a breakdown in neighborhood relationships and a growing sense of 

social separation between host and Rohingya families. Although some individuals maintained 

basic civility, a majority reported decreased interaction, limited trust, and concerns about 

behavioral influence. Differences in cultural practices, competition over local resources, and 

perceived inequities in aid distribution contributed to emotional distance. Parents voiced a 

desire to preserve cultural identity, often by discouraging children's interaction with 

Rohingya peers. 

 

  

3.1: Parental Responses to Shifting Social Cohesion and Cultural Boundaries 

Host community parents shared that neighborhood relationships changed significantly after 

the arrival of the Rohingya population. Many described a decline in trust and friendly 
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interactions, replaced by emotional distance and social caution. While basic civility remained 

in some cases, most participants noted that cultural differences and competition over 

resources created tension. Parents were especially concerned about the influence of 

unfamiliar behaviors and language on their children. As a result, many discouraged their 

children from interacting closely with Rohingya peers, hoping to protect their cultural values 

and social norms. These responses reflect how broader social disruptions directly shaped 

parenting choices and community boundaries, revealing a desire to maintain identity and 

cohesion in a rapidly changing environment. 

 

 3.2: Less Social Interaction Between Groups 

Participants shared that earlier, neighbors used to visit each other often and children played 

together freely. Now, many families avoid talking to the Rohingya families living close to 

them. Parents expressed concern over their children spending time with Rohingya peers, 

fearing it may influence values or behaviors.“I do not want that my children do friendship 

with them. So many bad incidents happen, like they fought very badly. Their parents are 

different.” (FGD 2, 29-06-25). “True. I also do not want my children to learn anything from 

them. But they are children they do not listen to us.” (FGD 2, 29-06-25). “We don’t mingle 

much. It’s better not to get involved.” (FGD 1, 29-06-25). “We greet each other, sometimes 

talk. But there’s a kind of invisible line. We don’t really mix much.” (Interview #6, 18-07-

25). These quotes reflect a conscious reduction in social engagement between host and 

Rohingya families fueled by discomfort, cultural boundaries, and emotional caution. 
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3.3: Cultural Differences and Fear of Influence 

Parents talked about differences in language, routine, and parenting styles between host and 

Rohingya communities. These unfamiliar traits sometimes led children to mimic speech or 

behavior that parents found concerning. “Our children were trying to adopt their language as 

their language is different from us.” (FGD 2, 29-06-25). “Our children got bad habit after 

becoming friend with those Rohingya people like thifting goods and other bad things.” (FGD 

2, 29-06-25). “Their children didn’t learn good thing at all. It’s affecting our children's mental 

health as well.” (FGD 2, 29-06-25).“They see what’s happening, hear things... I’ve told them 

to be respectful but cautious.” (Interview #6, 18-07-25). These experiences led many families 

to limit external interactions and become more selective about their children’s social circles. 

3.4: Tension Over Shared Resources and Support 

Some families in the host community felt unhappy after seeing Rohingya households 

consistently receive support food, shelter, and health services while they themselves were 

excluded. “We didn’t get any support from government. So many things are going on but not 

for us only for Rohingya people.” (FGD 2, 29-06-25). “Everything is for Rohingya people. Not 

any initiative taken for local people and if taken, we didn’t get any of them.” (FGD 2, 29-06-

25) This perceived imbalance created frustration and led to a feeling of invisibility among host 

families, making social repair more difficult. 

3.5: Efforts to Maintain Family Boundaries and Values 

In response to these shifts, parents described increased guidance at home sharing stories, 

offering explanations, and using religious or cultural values to reinforce behavior. “After 

listening why those people came, our children were sad. So, I could not tell much just said 
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they were in problem.” (FGD 2, 29-06-25). “We tried to talk with them, but they are just 

children they do not understand much.” (FGD 2, 29-06-25). “Children learn from how we 

guide them at home.” (Interview #6, 18-07-25). Parents especially mothers described 

emotional fatigue and uncertainty, but maintained a quiet determination to protect their 

children’s well-being and cultural foundation. 

 

Theme 4. Parental Roles, Coping, and Communication Strategies 

Mothers and fathers shared varying approaches to guiding children through crisis-related 

challenges. These included shielding children from external stress, enforcing discipline, and 

offering simplified explanations about displacement and religious values. Some parents relied 

on FM radio or storytelling to communicate abstract ideas such as safety and coexistence. 

Others admitted to feeling emotionally exhausted and unable to articulate the situation 

effectively. Parenting was described as a balancing act between protection and resilience, 

silence and guidance. 

 

 

 

4.1: Navigating Parenthood Through Crisis Coping, Communication, and Emotional 

Labor 

In the face of prolonged crisis, host community parents adopted diverse strategies to support 

their children and preserve household stability. Mothers often took on the role of emotional 

buffers shielding children from distressing news, maintaining routines, and using storytelling 

or religious narratives to foster a sense of safety. Fathers, meanwhile, emphasized discipline 

and moral guidance, sometimes turning to FM radio or community elders to reinforce values 
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of coexistence and resilience. Despite these efforts, many parents acknowledged emotional 

fatigue and uncertainty about how to explain complex issues like displacement and cultural 

tension. Their coping strategies revealed a delicate balance between silence and engagement, 

protection and empowerment underscoring the evolving nature of parental roles in crisis-

affected settings. 

 

 4.2: Communicating with Children in Simple Terms 

Parents said they used easy language when talking to their children about changes in the 

community. Rather than offering long explanations, they gave short instructions or answers 

that children could understand. Some relied on religious messages or basic moral guidance to 

help children make sense of their surroundings. “When our children asked about them, we 

just simply answer that they are in problem their country is not safe for them anymore, that’s 

why they came here.” (FGD 2, 29-06-25). “After listening why those people came, our 

children were sad. So, I could not tell much... just said they were in problem.” (FGD 2, 29-

06-25). “If children ask something, I answer carefully and keep it short. Otherwise, they 

become confused.” (Interview #2, 29-06-25). These responses reflect a shared desire to 

protect children’s emotional balance using simplified explanations and softened narratives. 

 4.3: Protecting Children from Outside Influence 

Several participants explained they were cautious about who their children interacted with 

outside the home. They discouraged mingling with unfamiliar peers, especially when noticing 

changes in behavior or speech. “I do not want that my children do friendship with them. So 

many bad incidents happen like they fought very badly. Their parents are different.” (FGD 2, 

29-06-25). “Our children got bad habit after becoming friend with those Rohingya people like 

thifting goods and other bad things.” (FGD 2, 29-06-25). “I tell my children to stay respectful 

but not too involved. We don’t know their background.” (Interview #1, 29-06-25). These 
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choices highlight how families sought to preserve cultural values and reinforce moral 

boundaries within their households. 

 4.4: Household Discipline and Role Adjustment 

Families spoke about adjusting routines to guide their children more actively. Some added 

household responsibilities, encouraged focus on tasks, or redirected attention from external 

distractions. While not always formally planned, these efforts reflected intentional parenting 

within constrained circumstances. “Our older children do not listen to us much.” (Speaker 4, 

FGD 2, 29-06-25). “We tried to talk with them but they are just children they do not 

understand much.” (FGD 2, 29-06-25). “We guide them at home discipline, respect. These 

things are taught step by step.” (Interview #4, 29-06-25). These quotes underscore subtle 

struggles in maintaining discipline and adapting parental roles during economic and social 

disruption. 

4.5: Parental Limitations and Practical Support 

While parents were emotionally invested in their children's well-being, many admitted 

limitations due to time, resources, or capacity. Their narratives reveal an earnest attempt to do 

what was possible, often seeking informal advice or relying on community knowledge. “We 

didn’t get any support from government at that time... everything going on but not for us only 

for Rohingya people.” (FGD 2, 29-06-25). “Some program are going on in community but 

our community leader people were not strong enough so we didn’t get much opportunities.” 

(FGD 2, 29-06-25). “We try to manage with whatever we have. If things come to our area, 

we follow. Otherwise, nothing to do.” (Interview #1, 29-06-25). These reflections show how 

personal limitations intersected with structural barriers, leaving families to rely on resilience 

and community hope. 
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Theme 5. Perceptions of Access, Aid, and Institutional Response    

A recurring sentiment across interviews was the perceived neglect of host families in 

humanitarian aid distribution. Participants reported limited or no access to education support, 

food relief, or healthcare services, despite active presence of NGOs in their locality. This 

perceived exclusion shaped narratives of injustice, inequality, and marginalization. In 

contrast, families observed consistent support directed toward Rohingya communities, 

reinforcing a belief that host parents were "last in line." Dissatisfaction with local governance 

and leaders was also common, with parents expressing that their voices remained unheard in 

program planning. 

 5.1: Host Community Reflections on Aid Distribution and Institutional Engagement 

This theme highlights how host community parents perceive the distribution of aid and 

institutional support in areas affected by the Rohingya influx. Their insights reflect feelings 

of exclusion, disappointment, and unequal treatment especially when comparing their own 

struggles to the visible assistance received by displaced populations nearby. 

 5.2: Feeling Left Behind in Aid Distribution 

Many participants expressed that local NGOs and international organizations were actively 

helping Rohingya families with food, shelter, education, and health support. In contrast, host 

families especially those living in poverty said they received very little or nothing. This 

difference created frustration. “Rohingya people were getting help from government and 

NGO as well, but we didn’t get anything.” (FGD 2, 29-06-25). “NGOs are everywhere here 

but nothing comes to us.” (FGD 1, 29-06-25). “Everything is for Rohingya people. Not any 

initiative taken for local people and if taken, we didn’t get any of them.” (FGD 2, 29-06-25). 

“I even approached a local NGO once to ask about help with school fees, and they said they 

didn’t have provisions for host families.” (Interview #6, 18-07-25). Participants 

described seeing repeated deliveries of aid to camps while host families remained 
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overlooked. Mothers in particular emphasized that even small requests like for school items 

or basic medicine were often ignored. 

 5.3: Disappointment with Local Institutions 

Interviewees described dissatisfaction with government officers and local leaders. Some said 

promises were made such as new school buildings or clinics but nothing followed. “Some 

programs are going on in community, but our community leader people were not strong 

enough so we didn’t get much opportunities.” (FGD 2, 29-06-25). “We didn’t get any support 

from government that time. So many things are going on but not for us only for Rohingya 

people.” (FGD 2, 29-06-25). “We try to manage with whatever we have. If things come to 

our area, we follow. Otherwise, nothing to do.” (Interview #1, 29-06-25) These frustrations 

were particularly acute among families who had lived in the area for generations. They 

expressed disappointment that institutions seemed to prioritize displaced populations over 

local residents who also face hardship. 

 5.4: Perception of Unequal Treatment in Services 

Parents noted that Rohingya families sometimes received quicker attention at schools or 

health centers, while host children waited or were turned away. “We talk about this situation 

every time in front of our children. So, what do you think it’s definitely affecting their 

physical and mental health?” (FGD 2, 29-06-25). “Getting a doctor’s appointment or 

enrolling your child in school feels more difficult now.” (Interview #6, 18-07-25). Though 

participants did not blame displaced families directly, they voiced concern over a system that 

appeared to place host community needs second. These observations led to quiet resentment 

and raised questions of fairness. 
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5.5: Calls for Inclusive Support and Participation 

Despite feeling neglected, many parents said they still hoped for change. They wanted 

programs that included both host and Rohingya families and felt their own voices could help 

improve future decisions. “If everyone is working together, then maybe we can get the 

solution to our problem. But our unity was weak.” (FGD 2, 29-06-25). “Training, government 

support, local community leader help everything can help us.” (FGD 2, 29-06-25). “Parents 

know what children need. We should have a seat at the table when programs are planned.” 

(Interview #6, 18-07-25). These reflections express not only frustration but also the desire for 

dignity, participation, and mutual respect from aid agencies and institutions. 

 

Theme 6. Resilience and Aspirations for Structural Change 

Despite the challenges, many parents conveyed a desire for long-term solutions focused on 

education, child protection, and fair resource allocation. Participants called for improved 

school infrastructure, qualified teachers, clean sanitation, and access to educational materials. 

They also emphasized the need for inclusive support systems that reflect the shared impact of 

the crisis across communities. The presence of emotional strength, hope, and adaptive efforts 

reflected underlying resilience, especially among mothers managing children’s needs in 

strained environments. Parents expressed regret over these compromises, especially when 

older siblings were pulled from school to assist with household chores or small income-

generating tasks. 

 

 

6.1: Enduring Hope, Parental Resilience and Aspirations for Structural Change 

Amid ongoing socio-political and economic strain, host community parents demonstrated 

remarkable resilience and a forward-looking mindset. Rather than remaining anchored in 
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frustration, many expressed a strong desire to improve living conditions not only for their 

own children but for the broader community. Their aspirations included better access to 

education, healthcare, and livelihood opportunities, as well as more inclusive governance and 

equitable aid distribution. Parents emphasized the importance of long-term solutions over 

temporary relief, advocating for structural changes that would restore dignity and stability. 

This theme reflects a powerful blend of emotional endurance, practical vision, and civic 

awareness, revealing how adversity can fuel a collective drive for transformation. 

 

 6.2: Hope for Better Education Opportunities 

Parents consistently emphasized that education was key to a better future. Even families 

struggling financially voiced the desire to re-enroll their children in school, underlining the 

need for accessible and fair education systems. “If school system is developed more, and 

NGOs or government provide free books and fees then many children can go again.” (FGD 1, 

29-06-25). “Our children are talented. Just need chance, good school, and support to 

continue.” (FGD 2, 29-06-25). “We want better schools, books, teachers not just building 

names. Give real support so kids can ask questions and learn.” (Interview #1, 29-06-25). 

Educations was seen not only as an individual need but also a collective way to restore 

community dignity and reduce disparities. 

 

 6.3: Requests for Fair Resource Distribution 

Participants spoke openly about the need for fairness in aid. Their calls weren’t aimed at 

reducing support for Rohingya families but to be included alongside them. “Why everything 

is only for one group? We also live in difficulty. If all get help, then everyone will live 

peacefully.” (FGD 2, 29-06-25). “Water, toilet, hospital these are not luxury. These are basic 
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things. We all need them.” FGD 1, 29-06-25). “We’re also living here, also poor, also 

struggling. If water or toilets are built, they should be for everyone.” (Interview #4, 29-06-25) 

Parents argued that structural harmony depended on equitable policies and inclusive 

development efforts across both communities. 

 6.4: Mothers’ Role in Building Resilience 

Mothers emerged as quiet leaders in household resilience navigating daily stress while 

upholding family routines, norms, and safety. “I always try to manage. Even if money is 

short, children need to study and eat. That’s my work.” (FGD 1, 29-06-25). “I joined a small 

group where women talk about problems. We can solve some things together.” (FGD 2, 29-

06-25). “I am the one who makes things run at home budgeting, cooking, helping children 

with school even when we don’t have enough.” (Interview #2, 29-06-25). Some took active 

roles in informal work and advocacy reflecting agency, empathy, and depth of care under 

prolonged uncertainty. 

6.5: Desire for Participation in Decision-Making 

There was strong interest among participants especially parents for inclusion in decision-

making spaces. They felt that being consulted would lead to programs that better reflect 

actual community needs. “They come and make plan for us but never ask us. If they listen 

first, the plan would be better.” (FGD 2, 29-06-25). Host and Rohingya family both need 

support but we must sit together and talk. That way we will know what is best.” (FGD 2, 29-

06-25) “Parents should be invited maybe once a month to discuss what children need. We can 

help design good programs.” (Interview #5, 18-07-25) Their vision included joint meetings, 

open dialogue, and mutual respect laying foundations for collaborative community 

development. 
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3.  Discussion 

 Theme 1: Economic Strain and Shifting Livelihoods 

 The economic strain experienced by host community families emerged as a central theme 

across both in-depth interviews (IDIs) and focus group discussions (FGDs). Participants 

described how the arrival of the Rohingya population disrupted their financial stability, 

particularly for those engaged in daily wage labor, small businesses, and informal 

employment. Many parents shared that job opportunities had become scarce, and wages had 

declined due to increased competition from displaced individuals willing to work for lower 

pay. This saturation of the labor market led to long hours spent waiting for work, with income 

becoming increasingly unpredictable. 

One mother explained that her husband often waited the entire day for sporadic employment, 

sometimes earning less than half of what he used to. These financial shocks forced families to 

make difficult decisions such as withdrawing children from school, delaying healthcare visits, 

and reducing the quality and quantity of meals. These accounts reflect the broader 

vulnerabilities faced by host families during displacement crises, as noted by Islam, Sultana, 

and Karim (2021), who emphasize that economic instability can reshape caregiving practices 

and compromise children’s well-being. 

A particularly significant insight from the data was the role of mothers in adapting to these 

challenges. These responses echo findings by Rahman, Hossain, and Sultana (2022), who 

highlight the central role women play in sustaining household resilience during periods of 

economic disruption. However, this shift also placed additional emotional and physical 

burdens on mothers, who were managing both care work and financial responsibilities under 

growing pressure. 

Children’s education was often affected by these economic constraints. Parents reported 
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school dropout, irregular attendance, and reduced motivation among children due to financial 

stress and limited resources. Yet, despite these challenges, many families demonstrated 

remarkable adaptability. Participants described strategies such as reusing learning materials, 

adjusting daily routines, and collaborating with neighbors to share resources. These coping 

mechanisms reflect what Kim and Pilcher (2023) describe as community led resilience 

practices born out of necessity that deserve recognition and support in future policy planning. 

 Theme 2: Children’s Well-being and Emotional Adjustment 

This theme directly responds to Research Question (c), which explores the challenges parents 

face in safeguarding their children’s well-being in the context of the Rohingya influx. My 

participants both in interviews and FGDs shared authentic insights into how emotional 

distress, behavioral changes, and disrupted routines have emerged as key concerns for 

children in host families. 

Ultimately, this theme answers Research Question (c) by showing how economic pressure 

intersects directly with caregiving decisions, educational sacrifices, and emotional strain 

within the household. While NGOs and government programs often target displaced 

populations, host families especially women navigate complex roles with limited institutional 

support. Their reflections call for more inclusive aid structures, school re-enrollment 

initiatives, and recognition of informal resilience in social policy. This thesis makes a 

compelling case for why economic stress must be viewed not only as a financial crisis, but as 

a developmental threat to young children in host communities. Educational, and physical 

aspects of children’s lives were disrupted under growing community stress and economic 

hardship. 

Parents repeatedly emphasized the struggle to maintain children's regular schooling due to 

financial constraints. School dropout, irregular attendance, and difficulty accessing learning 
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materials were mentioned across several IDIs. These findings echo earlier research from 

Bangladesh (Aboud & Yousafzai, 2015; Rahman et al., 2022) that links economic 

vulnerability with interrupted educational pathways and limited developmental stimulation at 

home. Emotional withdrawal and behavioral changes were also common among children in 

your study. Parents described their children as becoming quieter, more irritable, and less 

enthusiastic about play or outdoor activities. These signs though not clinically diagnosed 

suggest psychosocial stress emerging from family tension, instability, and limited peer 

engagement. 

Furthermore, my participants expressed concern about behavior imitation. Parents observed 

that children occasionally mimicked speech or manners that were unfamiliar to their own 

cultural context, especially when spending time outside or near Rohingya families. Although 

families did not identify this as conflict, it sparked parental discomfort and led to protective 

restrictions on social interaction. Similar reactions are documented in studies on host-refugee 

relations, such as Haque & Nasrin (2022), which underscore how identity anxiety can 

influence children's social behavior in mixed cultural zones. 

Physical health challenges were also evident. Participants in both FGDs and IDIs shared that 

hygiene conditions at home were poor, clean water was limited, and medical services were 

often inaccessible or unaffordable These conditions deepen educational gaps and compound 

emotional exhaustion for families already stretched thin. Importantly, my data revealed that 

parents especially mothers were aware of these changes but often felt limited in their ability 

to respond. They described giving advice, reinforcing moral guidelines, and discouraging 

“outside influences,” but also admitted that fatigue, low literacy, and lack of support often 

silenced more meaningful conversations with their children. Rather than formal 

communication methods, their efforts relied on instinct and informal guidance shaped by 

household norms. 
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This theme highlights how children’s well being in host communities is closely tied to family 

resilience, resource access, and social safety. As my findings show, economic and social 

stressors manifest in subtle shifts in children’s emotional patterns and developmental 

behavior. These insights align with Skibbe, Hindman & Connor (2022), who argue that 

children's literacy and emotional development must be understood together, especially in 

marginal settings. Participants do not speak of mental health in clinical terms but their voices 

suggest urgency for community-based psychosocial support, inclusive education systems, and 

safe spaces for children navigating displacement-driven disruptions. 

 

 Theme 3: Disruption to Social Cohesion and Cultural Boundaries 

This theme responds to Research Question (c) by highlighting how the Rohingya influx 

affected not only household life, but also broader social relationships and cultural boundaries 

within host communities. My participants consistently described a weakening of 

neighborhood bonds, increased emotional distance between groups, and growing discomfort 

around children’s exposure to unfamiliar behaviors and practices. Across interviews, parents 

shared that interaction between host and Rohingya families was now limited. In earlier years, 

neighbors would visit each other and children freely played together. Now, families often 

restrict engagement especially for their children with Rohingya peers. One FGD participant 

explained that mothers feel hesitant when their children start using words or styles that are 

unfamiliar within the home, interpreting this as influence from outside interactions. This 

behavioral concern created quiet tension and led families to implement new rules about social 

mixing. 

These responses echo findings by Haque and Nasrin (2022), who described how cultural 

insecurity among host families can lead to protective isolation and reinforcement of identity-

based boundaries. Your data revealed similar coping behaviors: parents preferred their 
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children to socialize within trusted circles, and discouraged unmonitored peer contact beyond 

the household. This was not out of hostility but from a deep-seated concern about preserving 

values and avoiding confusion in children’s speech, habits, and religious discipline. 

Participant also shared views on unequal access to aid and resources. In both IDIs and FGDs, 

families reported seeing Rohingya camps regularly supported with food, shelter, and 

healthcare while host households, including vulnerable ones, were left unattended. Parents 

voiced frustration not at displaced families, but at the system that seemed to exclude them. 

This perceived injustice contributed to feelings of marginalization and further discouraged 

interaction. Some parents expressed fear that their children might internalize a sense of 

inferiority or jealousy toward those receiving support. Although the social disconnect was 

strong, participants also revealed the quiet ways they tried to guide children through this 

changing environment. Rather than confronting the issue head-on, many relied on religious 

teachings, household conversations, and moral advice to help children understand boundaries. 

Mothers, in particular, assumed responsibility for shaping behavior and managing influence 

without confrontation. This role reflects what Banu and Siddiqua (2020) describe as value-

anchored parenting using cultural narratives to create emotional buffers amid socio-political 

stress. In summary, this theme illustrates how displacement affected not just financial life, but 

also social cohesion and child identity. Host families responded with emotional caution, 

cultural preservation, and strategic distancing not from hate, but from a deep desire to protect 

their children’s development. These insights offer valuable direction for inclusive 

programming that respects local concerns, fosters intergroup understanding, and ensures that 

host communities feel seen,valued and support with this shared spaces. 
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Theme 4:  Parental Roles, Coping, and Communication Strategies 

This theme addresses Research Question (d), exploring how host community parents 

responded to the challenges brought on by the Rohingya influx and its indirect effects on 

their children's psychosocial well-being. My field data highlight parents’ active efforts to 

shield, guide, and emotionally nurture their children while managing their own anxieties and 

social pressures. Across multiple FGDs, mothers described their evolving parenting role as 

more proactive and emotionally intensive. They often assumed the responsibility of 

interpreting complex realities for their children such as visible inequalities in aid distribution 

or shifts in neighborhood dynamics. One participant described how she explains, in simple 

terms, why some families receive more help than others, emphasizing values like gratitude 

and self-reliance. This approach, while subtle, aligns with what Islam and Hossain (2021) call 

“adaptive moral framing,” where caregivers restructure narratives to soften the emotional 

impact on young minds. 

In IDIs, fathers emphasized their role as protectors especially in regulating exposure to 

negative influence. Many shared examples of withdrawing children from certain outdoor 

activities, limiting interactions with unknown peers, and shifting playtime toward household-

based routines. While some of these restrictions stemmed from fear and uncertainty, others 

were carefully justified with stories, religious guidance, and moral teachings. This balancing 

act reflects what Akter and Kabir (2020) identified as “culturally contextualized coping,” 

where parents blend discipline with community values to preserve emotional safety. 

Participants also reported using spirituality and religious practices as tools for emotional 

regulation. Prayers, storytelling, and ritual participation were seen not only as acts of faith but 

also as emotional anchors during social transition. Mothers especially described how reciting 

verses or sharing religious stories helped children express curiosity, ask difficult questions, 
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and feel soothed without feeling overwhelmed. These strategies emotionally intuitive and 

deeply rooted in tradition show how parents coped with the unfamiliar by leaning into the 

familiar. Importantly, my data did not present parents as helpless or passive. Even under 

strain, they modeled resilience and agency. Many set new routines around family meals, 

schoolwork, and bedtime conversations to maintain consistency. Others developed informal 

peer support sharing parenting advice, school updates, and community news through trusted 

social circles. This form of relational parenting not only created emotional buffers for 

children but also empowered caregivers to reaffirm their roles under shifting circumstances. 

In essence, this theme reveals the quiet strength and resourcefulness of host community 

parents. Despite limited resources and emotional strain, they actively shaped protective 

environments for their children through dialogue, spiritual practice, and relational strategies. 

These insights underscore the importance of recognizing parents as emotional architects in 

post-displacement contexts. Support interventions must build on this existing agency, 

offering respectful platforms for dialogue, psychological support, and culturally relevant 

guidance that complements what families already practice. 

Theme 5 : Perceptions of Access, Aid, and Institutional Response 

This theme responds to Research Question (d), which explores how host community parents 

view the support systems around them in the context of the Rohingya influx. The findings 

show that many parents feel left out of aid programs and believe that their families are not 

getting the help they need. While NGOs and government agencies are active in the area, host 

families often feel invisible in these efforts. Parents shared that they rarely receive food, 

education, or health support, even though they live in the same communities where aid is 

being delivered. This sense of exclusion has created feelings of frustration and unfairness. 

Many mothers said they had asked for small things like school supplies or medicine but were 

ignored. These experiences have made families feel that they are “last in line,” even though 
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they also face serious challenges. The discussion also highlights how disappointment with 

local leaders and institutions adds to this problem. Parents said that promises were made but 

not kept, and that their voices were not heard in planning meetings. This lack of trust in local 

systems makes it harder for families to believe that change is possible. Even in schools and 

hospitals, parents noticed that Rohingya families sometimes received faster service, while 

host children had to wait or were turned away. Although participants did not blame the 

Rohingya directly, they felt the system was unfair and that their children were being affected 

emotionally and physically. Despite all this, many parents still expressed hope. They want 

programs that include both host and Rohingya families, and they believe that their ideas and 

experiences can help improve future decisions. Their call for dignity, fairness, and 

participation shows that host families are not just asking for aid they are asking to be seen, 

heard, and respected. 

 

 

 Theme 6: Resilience and Aspirations for Structural Change 

This theme responds to Research Question (f) by highlighting host community parents’ 

forward-looking perspectives despite ongoing hardship. Rather than focusing solely on the 

impact of displacement, your participants voiced strong aspirations for systemic change 

particularly in areas that shape children's futures. Their calls were not passive complaints, but 

rather active expressions of hope, endurance, and civic awareness, especially among 

caregiving mothers navigating compounded challenges. Across both FGDs and IDIs, parents 

emphasized the need for education-driven recovery. Calls for improved school infrastructure 

including safe classrooms, qualified teachers, and clean sanitation were echoed repeatedly. 

Participants noted that without investment in early childhood and primary education, children 

in host villages risk falling behind academically and socially. These concerns resonate with 
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Rahman and Chowdhury (2021), who argue that educational neglect in post-displacement 

zones reinforces intergenerational inequality. Several mothers suggested that equitable access 

to books, learning materials, and recreational tools could support not just academic outcomes 

but also emotional stability and social inclusion. 

Participants also articulated a desire for inclusive support systems. They viewed their struggle 

as part of a shared humanitarian burden not separate from the Rohingya crisis but deeply 

intertwined with it. Some parents envisioned policies that would extend nutrition, counseling, 

and child protection services across both communities. This approach was framed not as 

charity but as justice recognizing the psychological and infrastructural strain shared by all 

affected families. Ahmed and Yasmin (2022) support such cross-cutting interventions, 

highlighting that siloed aid delivery can exacerbate division rather than build solidarity. 

Importantly, this data revealed an underlying current of emotional resilience. Mothers, in 

particular, demonstrated adaptive parenting practices: creating new routines, managing 

limited resources with creativity, and using cultural traditions to instill hope. One participant 

described her effort to teach children values of patience and empathy by linking everyday 

challenges to religious parables and folk stories. This emotional literacy reflects what Karim 

and Jahan (2020) term “resilience-through-narrative” where storytelling becomes a vessel for 

psychological endurance and identity preservation. 

Parents’ aspirations extended to voice in policymaking. Several FGDs revealed frustration at 

being excluded from decisions that affect local infrastructure, education access, and youth 

programming. Rather than asking for top-down solutions, participants expressed interest in 

community-based forums, surveys, and child-focused planning committees. These remarks 

reflect the growing momentum for participatory development, as explored by Islam (2023), 

who found that rural community inclusion significantly improves program uptake and trust. 

In conclusion, this theme affirms the quiet strength and civic optimism within host 
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community parents. They are not only reacting to crisis they are imagining a better system, 

one rooted in dignity, fairness, and opportunity for all children. These aspirations are not 

merely “wishful thinking” they are policy-relevant insights that should inform long-term 

development efforts in displacement-affected regions. 

 

4. Conclusion and Policy Recommendations 

4.1 Conclusion 

This study explored how host community parents in Bangladesh especially those living near 

Rohingya settlements understand and respond to the changes brought by the refugee influx, 

and how these shifts affect their children’s well-being. Through six major themes, the voices 

of parents revealed not only the difficulties they faced, but also the strength, love, and hope 

they continue to show every day. 

At first, many parents talked about how their daily lives have become harder. Financial 

struggles, rising costs, and loss of work have made it more challenging to care for their 

children. These changes have directly affected family routines and emotional stability. 

Secondly, the study found that children’s behavior and emotions are shifting. Some parents 

noticed signs of sadness, confusion, or withdrawal. Others mentioned that children have 

started copying unfamiliar habits or language. While these changes brought concern, parents 

didn’t blame displaced families instead, they tried to guide their children gently and patiently. 

Third, families described how neighborhood bonds are slowly fading. Once-friendly relations 

have become distant. Parents now limit their children’s playtime with other groups to protect 

cultural values and identity. This was not out of hatred, but from a quiet effort to preserve 

what they feel is safe and familiar. 
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Despite these concerns, mothers especially showed strong parenting roles. They told stories, 

gave advice, prayed with their children, and used every day routines to teach moral values. 

Fathers, too, focused on protection and discipline with care. These actions show resilience 

and emotional effort in managing social stress. The study also found that host families often 

feel overlooked. Humanitarian aid and support appear to focus mainly on the Rohingya, 

while vulnerable host children are rarely included. Parents said they don’t want to compete 

they just want their needs acknowledged. They hope for better education, clean classrooms, 

qualified teachers, and mental health support for their children. 

Finally, despite everything, parents expressed hope. They talked about ideas for future 

improvements and shared dreams of fairness, participation, and better opportunities for all 

children in the area. Together, these findings show that host community parents are not 

passive victims. They are active caregivers, emotional guides, and quiet leaders, doing their 

best to protect and uplift their children. Their voices should be part of any plan or program 

meant to serve these communities because they know best what their children need. 

4.2 Policy Recommendations 

These recommendations come directly from the experiences and suggestions of host 

community parents. They are aimed at government leaders, NGOs, and local stakeholders 

who want to build more inclusive, fair, and child-friendly solutions. 

For Government Institutions 

Improve education access for host children: Build more schools, recruit qualified teachers, 

and make sure classrooms are safe, clean, and welcoming. 

Provide mental health and counseling services: Many children feel stressed or isolated. 

Schools should have trained counselors who can offer emotional support. 
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Ensure fair distribution of aid: Host families also need food, health care, and educational 

materials especially in poor neighborhoods. Aid should be based on need, not status. 

Support spiritual and moral teaching:  Recognize how families use faith and storytelling to 

guide children, and build programs that respect these traditions. 

Create platforms for parent feedback: Parents want to be involved. Government agencies 

can organize community meetings or surveys to hear their voices regularly. “Without proper 

support, our children lose confidence. We just want the same care and chance for them to 

grow well.” IDI participant (June 2025) 

For NGOs and Humanitarian Organizations 

Design joint programs for host and Rohingya children: This can reduce tension and 

increase understanding especially in shared play, learning, or awareness sessions. 

Include host families in project planning: Avoid treating them as background. Many 

mothers and fathers have powerful insights that can improve service delivery. Offer culturally 

sensitive materials. Books, games, and training tools should reflect local stories, language, 

and values. 

Train volunteers and staff on local parenting norms: Respect for religious discipline and 

emotional guidance is essential for effective work in these communities. Ahmed & Yasmin 

(2022) highlight that cross-community child protection models are more effective when both 

refugee and host families are included with equal dignity. 

For Community Leaders and Schools 

Promote empathy and respectful contact: Schools can organize friendly programs where 

children learn together with supervision and guidance. 

Support informal peer networks among parents: Mothers especially benefit from sharing 

experiences and advice in small groups or school-led forums. 
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Recognize fathers’ role in child development: Create spaces where men feel comfortable 

discussing parenting, safety, and values. 

Celebrate resilience stories: Communities can share real-life success stories of children and 

parents overcoming difficulties. This build hope and unity. 

 

 

5. Timeline    
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7. Appendix   

Appendix I: In-Depth Interview (IDI) Guideline 

 Title: Perception of Host Community Parents on the Rohingya Influx  

 Researcher: Umma Salma  

 Institution: BRAC Institute of Educational Development (BRAC IED) 

1. Introduction 

Welcome & Purpose: Introduce myself and explain the study: I want to learn about your 

experiences as a parent and how the presence of Rohingya families has affected your daily 

life and your child’s well-being. Let them know their insights will help with meaningful 

research. 

Consent & Discussion Rules: Obtain written consent for participation and recording. 

Encourage open and honest sharing while ensuring privacy and confidentiality. Remind them: 

There are no right or wrong answers just individual experiences. 

Icebreaker: I will ask the participant about their family how many children they have and 

their ages. 

2. Parents’ Daily Experiences Since the Rohingya Influx 

1. Can you describe how your daily routine has changed since the Rohingya influx? 

2. What are the biggest differences you’ve noticed in your neighborhood? 

3. Has your child talked about the Rohingya families? What have they said? 

3. Effects on Families and Children 

1. What benefits, if any, has the influx brought to your family or community? 
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2. What challenges have you faced especially regarding your child’s social, emotional, 

or physical well-being? 

3. Have you noticed any changes in your child’s behavior, friendships, or learning? 

4. How Parents Cope with These Changes   

1. How have you explained this situation to your child? 

2. What steps have you taken to help them adjust? 

3. Have you received any support from the community or schools? 

5. Parental Concerns & Support Needs 

    1.   What is the hardest part about discussing this issue with your child? 

    2.   What kind of support would help parents and children during this transition? 

6. Suggestions & Closing Thoughts 

   1.What recommendations do you have for schools or community leaders to better support    

families? 

  2. Is there anything else you’d like to share about your experiences? 

Thank You & Conclusion 

I will thank the participant for their time and insights. I will let them know that they can reach 

out me anytime if they have questions. I will assure them that their responses will remain 

private and confidential. 
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: ইন-ডেপথ ইন্টারভিউ (IDI) ভনর্দেভিকা 

ভির্রানাম: হ োস্ট কমিউমিটি অমিিোবকদের হরোম ঙ্গো আগিদির মবষদে ধোরণো : একটি গুণগত 

গদবষণো  

 গর্েষক: উদে সোলিো  

প্রভিষ্ঠান: BRAC Institute of Educational Development (BRAC IED) 

১. িূভমকা 

স্বাগি ও উর্েিয: আমি মিদের পমরচে মেব এবং গদবষণোর লক্ষ্য বযোখ্যো করব : আমি েোিদত 

চোইদবো কীিোদব হরোম ঙ্গো পমরবোদরর উপমিমত আপিোর দেিন্দিি েীবি ও সন্তোদির কলযোণদক 

প্রিোমবত কদরদে। অংশগ্র ণকোরীদের েোিোদবো হে তোদের িতোিত গুরুত্বপূণ ণ গদবষণোর অংশ  দব। 

অিুিমত ও আদলোচিোর মিেি: অংশগ্র ণ ও হরকম্ণংদের েিয মলমখ্ত অিুিমত সংগ্র  করব। উন্মুক্ত 

ও শ্রদ্ধোশীল আদলোচিোদক উৎসোম ত করুি, হেখ্োদি সবোই মিে িতোিত মেদত পোদর। িদি কমরদে মেব 

এখ্োদি হকোিও সটিক বো িুল উত্তর হিই শুধু বযন্দক্তগত অমিজ্ঞতো। 

আলোপচোমরতো শুরু: আমি অংশগ্র ণকোরীর পমরবোর সম্পদকণ েোিদত চোইব  তোদের কতেি সন্তোি  

রদেদে এবং তোদের বেস কত। 

২. ডরাভিঙ্গা অনপু্রর্ের্ির পর অভিিােকর্দর দদনন্দিন অভিজ্ঞিা 

১. হরোম ঙ্গো অিুপ্রদবদশর পর হেদক আপিোর দেিন্দিি রুটিি কীিোদব বেদলদে? 

২. আপিোর পোড়োে বো কমিউমিটিদত সবদচদে বড় পমরবতণি কী কী হেদখ্দেি? 

৩. আপিোর সন্তোি মক হরোম ঙ্গো পমরবোর সম্পদকণ মকেু বদলদে? তোরো কী বদলদে? 

৩. পভরোর ও ভিশুর উপর প্রিাে 

১. এই অিুপ্রদবদশর ফদল আপিোর পমরবোর বো কমিউমিটিদত মক অে ণনিমতক সদুেোগ, িতুি হসবো, বো 

সোংসৃ্কমতক হবোঝোপড়োর িদতো হকোদিো ইমতবোচক পমরবতণি এদসদে? 

২. মবদশষ কদর আপিোর সন্তোদির িোিমসক, সোিোন্দেক বো শোরীমরক মেক হেদক কী কী চযোদলদের 
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িুদখ্োিুমখ্  দেদেি? 

৩. আপিোর সন্তোদির আচরণ, বনু্ধতো বো হশখ্োর হক্ষ্দে হকোদিো পমরবতণি লক্ষ্য কদরদেি? 

৪. ভপিা-মািারা কীিার্ে এই পভরেিের্নর সার্থ খাপ খাইর়্ে ভনর্েন 

১. আপমি কীিোদব এই পমরমিমত আপিোর সন্তোদির কোদে বযোখ্যো কদরদেি? 

২. তোদের িোমিদে মিদত আপমি কী কী পেদক্ষ্প মিদেদেি? 

৩. আপমি মক কমিউমিটি বো সু্কল হেদক হকোদিো স োেতো হপদেদেি? 

৪. এই পমরমিমতর সোদে িোমিদে মিদত মগদে মক আপিোর পমরবোদর হকোদিো ইমতবোচক মশক্ষ্ো বো শন্দক্ত 

আমবষৃ্কত  দেদে? 

৫.ভপিা-মািার উর্েগ ও সিা়েিা প্রর়্োজন 

১. এই মবষেটি সন্তোিদের সদঙ্গ আদলোচিো করোর সিে সবদচদে কটিি মেকটি কী? 

২. এই পমরবতণদির সিে মপতো-িোতো ও মশশুদের েিয কী ধরদণর স োেতো েরকোর—এবং এিি মকেু 

স োেতো মক আপমি ইমতিদধয উপকোরী িদি কদরদেি? 

৬. পরামি ে ও সমাপনী কথা 

১. পমরবোরগুদলোদক স োেতো করদত সু্কল বো কমিউমিটি হিতোদের েিয আপিোর কী সুপোমরশ আদে 

এবং আপমি মক এিি হকোদিো িোদলো উেো রণ বো প্রদচষ্টো হেদখ্দেি হেগুদলো অিুসরণদেোগয? 

২. আপমি মক আপিোর অমিজ্ঞতো সম্পদকণ আর মকেু হশেোর করদত চোি? 

ধনযোদ ও সমাভি 

আমি অংশগ্র ণকোরীদের তোদের িতোিত হশেোর করোর েিয ধিযবোে েোিোদবো এবং তোদের েোিোদবো 

হে তোদের েমে হকোদিো প্রশ্ন েোদক তোরো আিোর সোদে হেোগোদেোগ করদত পোরদব।আমি তোদের মিশ্চেতো 

মেব হে তোদের উত্তর হগোপি ও মিরোপে েোকদব।  
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Appendix II: Focus Group Discussion (FGD) Guideline 

Title of the Study: Perception of Host Community Parents on the Rohingya Influx: A 

Qualitative Study 

Researcher: Umma Salma                                                                                                       

 Institution: BRAC Institute of Educational Development (BRAC IED) 

1. Introduction 

Welcome & Purpose:  Introduce myself and explain the study: I want to understand your 

thoughts on how the presence of Rohingya families has shaped your daily experiences and 

your children's well-being. I will let participants know their insights will contribute to 

meaningful research. 

Consent & Discussion Rules: Obtain written consent for participation and recording. 

Encourage open and respectful discussion where everyone’s voice matters. Remind them: 

There are no right or wrong answers just individual experiences. 

Icebreaker: I will ask participants to share their name, the number of children they have, and 

their ages. 

2. Parents’ Daily Experiences Since the Rohingya Influx 

Can you describe a typical day for your family before and after the Rohingya influx? 

What changes have you noticed in your neighborhood or daily routines? 

Have your children expressed thoughts or asked questions about the presence of Rohingya 

families? 

3. Benefits and Challenges for Families and Children 

In what ways has the Rohingya influx brought benefits to your family or community? 
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What challenges have arisen, especially regarding your child’s well-being (social, emotional, 

physical, or mental)? 

Have you observed any differences in your child’s behavior, friendships, or learning due to 

this situation? 

4. Coping Strategies Used by Parents 

What steps have you taken to help your child understand and adapt to these changes? 

Have you relied on community support or government programs during this time? 

What advice would you give to other parents facing similar adjustments? 

5. Family and Community Adaptation 

Do you think financial challenges have influenced your perspective on the Rohingya influx? 

How do parents from different socio-economic backgrounds discuss and approach this 

situation? 

Have you made any adjustments in how you guide your child through these experiences? 

6. Addressing Parental Concerns 

What concerns do parents face when discussing this situation with their children? 

What kind of support educational, social, or financial would help parents navigate these 

changes?                                                                                                                                                   

3.Are there local initiatives or programs that you believe could help support affected 

families? 

7. Suggestions & Closing Thoughts 

What recommendations do you have for schools, policymakers, or organizations to support 

host and Rohingya families? 
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How can the community work together to address these ongoing challenges? 

Is there anything else you would like to share about your experiences? 

Thank You & Conclusion 

I will thank the participants for sharing their thoughts. I will let them know that they can 

reach out anytime if they have any questions. I will assure them that their responses will 

remain private and confidential. 

 

: ড াকাস গ্রুপ আর্ াচনা (FGD) ভনর্দেভিকা 

গর্েষণার ভির্রানাম: হরোম ঙ্গো আগিদির মবষদে হ োস্ট কমিউমিটি অমিিোবকদের ধোরণো: 

একটি গুণগত গদবষণো  

গর্েষক: উদে সোলিো  

প্রভিষ্ঠান: BRAC Institute of Educational Development (BRAC IED) 

১. িূভমকা 

স্বাগি ও উর্েিয: মিদের পমরচে মেব এবং গদবষণোর লক্ষ্য বযোখ্যো করব হে: আমি েোিদত 

চোই কীিোদব হরোম ঙ্গো পমরবোদরর উপমিমত আপিোর দেিন্দিি েীবি ও সন্তোদির কলযোণদক 

প্রিোমবত কদরদে। অংশগ্র ণকোরীদের েোিোদবো হে তোদের িতোিত গুরুত্বপূণ ণ গদবষণোর অংশ 

 দব।  

অনুমভি ও আর্ াচনার ভন়েম: অংশগ্র ণ ও হরকম্ণংদের েিয মলমখ্ত অিুিমত সংগ্র  

করব। উনু্মক্ত ও শ্রদ্ধোশীল আদলোচিোদক উৎসোম ত করব, হেখ্োদি সবোই মিে িতোিত মেদত 

পোরদব। িদি কমরদে মেব হে এখ্োদি হকোিও সটিক বো িুল উত্তর হিই ,শুধ ুবযন্দক্তগত 

অমিজ্ঞতো। 
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আ াপচাভরিা শুরু: • আমি অংশগ্র ণকোরীদের তোদের িোি ও সন্তোিদের সংখ্যো ও বেস 

সম্পদকণ বলদত বলব।  

২. ডরাভিঙ্গা অনুপ্রর্ের্ির পর ডথর্ক অভিিােকর্দর দদনন্দিন অভিজ্ঞিা 

১. হরোম ঙ্গো অিুপ্রদবদশর আদগ ও পদর আপিোর পমরবোদরর একটি সোধোরণ মেদির মববরণ 

মেি। 

২. আপিোর পোড়োে বো দেিন্দিি রুটিদি কী কী পমরবতণি লক্ষ্য কদরদেি? 

৩. আপিোর সন্তোিরো মক হরোম ঙ্গো পমরবোদরর উপমিমত মিদে মকেু বদলদে বো প্রশ্ন কদরদে? 

৩. পভরোর ও ভিশুর জনয সু   ও চযার্ ঞ্জ 

১. হরোম ঙ্গো অিুপ্রদবদশর পর হেদক মক আপিোর পমরবোর বো কমিউমিটিদত অে ণনিমতক 

সুদেোগ, িতুি হসবো, বো সদচতিতো বনৃ্দদ্ধর িদতো হকোদিো ইমতবোচক প্রিোব পদড়দে? 

২. মবদশষ কদর আপিোর সন্তোদির িোিমসক, শোরীমরক, সোিোন্দেক বো আদবগেমিত মেক হেদক 

কী কী চযোদলে দতমর  দেদে? 

৩. এই পমরমিমতর কোরদণ আপিোর সন্তোদির আচরণ, বনু্ধত্ব বো হশখ্োর হক্ষ্দে হকোদিো 

পমরবতণি লক্ষ্য কদরদেি মক? 

৪. ভপিা-মািার খাপ খাইর়্ে ডনও়োর ডকৌি  

১. এই পমরবতণিগুদলো বুঝদত এবং িোমিদে মিদত আপমি কী কী পেদক্ষ্প মিদেদেি? 

২. আপমি মক এই সিদে কমিউমিটি সোদপোিণ বো সরকোমর হকোদিো স োেতোর উপর মিিণর 

কদরদেি? 

৩. অিুরূপ পমরমিমতদত েোকো অিয মপতো-িোতোদের েিয আপমি কী পরোিশ ণ হেদবি? 

৪. এই পমরমিমতদত িোমিদে মিদত মগদে মক আপমি বো আপিোর পমরবোদর হকোদিো অপ্রতযোমশত 

ইমতবোচক মেক বো মশক্ষ্ো আমবষ্কোর কদরদেি? 

৫. পভরোর ও কভমউভনটির খাপ খাইর়্ে ডনও়োর ধরণ 
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১. আপমি মক িদি কদরি আমে ণক চযোদলে আপিোর হরোম ঙ্গো অিুপ্রদবশ মিদে েৃটষ্টিমঙ্গদক 

প্রিোমবত কদরদে? 

২. মবমিন্ন আে ণসোিোন্দেক হশ্রমণর মপতোিোতোরো কীিোদব এই মবষেটি আদলোচিো কদরি বো 

হিোকোমবলো কদরি? 

৩. আপমি কীিোদব আপিোর সন্তোদির সদঙ্গ এই অমিজ্ঞতো মিদে কেো বলোর পদ্ধমতদত 

পমরবতণি এদিদেি? এসব পমরবতণদির হকোদিো ইমতবোচক প্রিোব লক্ষ্য কদরদেি মক? 

৬. ভপিা-মািার উর্েগ ও সমথ ের্নর প্রর়্োজনী়েিা 

১. এই পমরমিমত মিদে সন্তোদির সদঙ্গ কেো বলোর সিে মপতো-িোতোরো কী ধরদণর উদেগ অিুিব 

কদরি? 

২. এই পমরবতণদির সোদে িোমিদে মিদত মপতো-িোতোদের েিয কী ধরদির স োেতো (মশক্ষ্োগত, 

সোিোন্দেক, বো আমে ণক) েরকোর বদল িদি কদরি? 

৩. আপিোর িদত এিি হকোদিো িোিীে উদেযোগ বো কি ণসূমচ আদে মক েো ইদতোিদধয উপকোদর 

এদসদে? 

৭. পরামি ে ও সমাপনী মন্তেয 

১. িোিীে মপতো-িোতো ও হরোম ঙ্গো পমরবোদরর েিয সু্কল, িীমতমিধ ণোরক বো সংিোগুদলোর কী 

ধরদণর পেদক্ষ্প গ্র ণ করো উমচত বদল িদি কদরি? 

২. এই চলিোি সিসযোগুদলো সিোধোদি কমিউমিটিদক কীিোদব একসোদে কোে করদত  দব বদল 

িদি কদরি? 

৩. আপমি মক এই অমিজ্ঞতো সম্পদকণ আর মকেু হশেোর করদত চোি? 
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ধনযোদ ও সমাভি 

আমি অংশগ্র ণকোরীদের তোদের িতোিত হশেোর করোর েিয ধিযবোে েোিোদবো এবং আমি  

তোদের েোিোদবো হে তোদের েমে হকোদিো প্রশ্ন েোদক তোরো আিোরসোদে হেোগোদেোগ করদত পোদর। 

আমি তোদের মিশ্চেতো মেব হে তোদের উত্তর হগোপি ও মিরোপে েোকদব। 

 

Appendix III: 

Consent Form for Parents (IDI & FGD) 

Research Title: Perceptions of Host Community Parents on the Rohingya Influx: A 

Qualitative Study 

Researcher: Umma Salma 

Institution: BRAC Institute of Educational Development (BRAC IED)  

Degree Program: MSc in Early Childhood Development 

Why This Research Is Being Done 

I am conducting this study as part of my MSc degree at BRAC IED. The purpose of the study 

is to understand how host community parents from lower and middle-income groups view the 

presence of Rohingya families in their community, particularly regarding child-rearing, social 

interactions, and community dynamics. 

What You’ll Be Asked to Do 

If you agree to participate, you will be asked to share your personal experiences and opinions 

about Rohingya families in your neighborhood. This may include talking about how children 

interact and any changes you’ve noticed in social life. Your participation will involve either a 

one-on-one interview or a group discussion, which will take about 40 to 60 minutes. 

Potential Risks and Benefits 
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There are no known risks associated with joining this study. While you may not benefit 

directly, your insights will help create a better understanding of social integration and may be 

useful for future policies related to host communities and refugee families. 

Your Privacy and Confidentiality 

Everything you share will remain strictly confidential. Your name will not be used in any 

reports or publications. Your responses will be anonymized, and all data will be securely 

stored on my personal laptop for research purposes only. 

Future Use of Information 

Some information from this study may be used for future academic research, but it will never 

include your personal details or compromise your privacy. 

Your Right to Decide 

Your participation is completely voluntary. You can choose not to participate or withdraw at 

any time without any penalty or consequence. 

If you agree to participate, please sign below: 

Parent's Name:        Researcher’s Name: 

Parent's Signature:             Researcher’s Signature:  

Thank you for your time and support. If you have any questions, feel free to contact me at:  

(Umma Salma) 

📞01851134871 
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অভিিােকর্দর জনয সম্মভি  ম ে ( আইভেআই এেং এ ন্দজভে) 
 
গর্েষণার ভির্রানাম: হরোম ঙ্গো অিুপ্রদবশ সম্পদকণ হ োস্ট কমিউমিটির অমিিোবকদের 

দৃটিিভঙ্গ: একটিগুণগত গদবষণো  

গর্েষক: উদে সোলিো   

প্রভিষ্ঠান: ব্র্যোক ইিমস্টটিউি অফ এ্ুদকশিোল হ্দিলপদিন্ট (BRAC IED)  

ভেভি ডপ্রািাম: প্রোেমিক দশশব উন্নেি মবষদে িোস্টোস ণ (MSc) 

 

গর্েষণার উর্েিয 

আমি BRAC IED-এ আিোর MSc গদবষণোর অংশ ম দসদব এই গদবষণো পমরচোলিো করমে। এই 

গদবষণোর লক্ষ্য  দলো মিম্ন ও িধযমবত্ত হশ্রণীর হ োস্ট কমিউমিটি অমিিোবকদের েৃটষ্টিমঙ্গ 

হবোঝো, মবদশষ কদর মশশু লোলি-পোলি, সোিোন্দেক মিেন্দিেো এবং পোমরবোমরক পমরবতণি 

সম্পদকণ হরোম ঙ্গো পমরবোদরর উপমিমতর প্রিোব। 

আপনার িূভমকা 

আপমি েমে এই গদবষণোে অংশ মিদত সেত  ি, তো দল আপিোদক হরোম ঙ্গো পমরবোদরর 

উপমিমত সম্পদকণ আপিোর অমিজ্ঞতো, েৃটষ্টিমঙ্গ এবং অিুিূমত িোগ কদর মিদত বলো  দব। 

এদত মশশুদের সোিোন্দেক মিেন্দিেো ও পোমরবোমরক েীবদি উপলব্ধ পমরবতণি সম্পমকণত 

আদলোচিো অন্তিুণক্ত েোকদত পোদর। আপিোর অংশগ্র ণ একটি বযন্দক্তগত সোক্ষ্োৎকোর (IDI) বো 

হফোকোস গ্রুপ আদলোচিো (FGD) এর িোধযদি  দব, েো প্রোে ৪০ হেদক ৬০ মিমিি সিে মিদত 

পোদর।   

ঝুুঁ ভক এেং সুভেধা 
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এই গদবষণোে অংশগ্র দণর হকোদিো প্রতযক্ষ্ ঝুুঁ মক হিই। েমেও আপিোদক তোৎক্ষ্মণকিোদব 

হকোদিো সুমবধো িোও মিলদত পোদর, আপিোর িতোিত সিোদের একীকরণ ও িীমতগত 

মেকমিদেণশিো দতমরদত গুরুত্বপূণ ণ িূমিকো রোখ্দত পোদর। 

ডগাপনী়েিা ও িথয সংরক্ষণ 

আপিোর সিস্ত তেয সমূ্পণ ণ হগোপিীে েোকদব। গদবষণো মরদপোিণ বো প্রকোশিোে আপিোর িোি 

উদেখ্ করো  দব িো এবং আপিোর উত্তরগুদলো হবিোিী রোখ্ো  দব। আপিোর তেয আিোর 

বযন্দক্তগত লযোপিদপ মিরোপেিোদব সংরক্ষ্ণ করো  দব এবং শুধিুোে একোদ্মিক গদবষণোর 

উদেদশয বযবহৃত  দব। 

িভেষযর্ি িথয েযেিার্রর নীভি 

এই গদবষণো হেদক সংগ ৃীত মকেু হবিোিী তেয িমবষযদতর গদবষণোর েিয সংরক্ষ্ণ করো  দত 

পোদর, তদব এদত আপিোর হগোপিীেতো বো বযন্দক্তগত তদেযর হকোদিো লঙ্ঘি ঘিদব িো। 

অংিিির্ণর অভধকার 

এই গদবষণোে অংশগ্র ণ সমূ্পণ ণ হেচ্ছোদসবী। আপমি চোইদল অংশগ্র ণ িো করদত পোদরি, 

অেবো হেদকোদিো সিে হকোদিো কোরণ েোড়োই প্রতযো োর করদত পোদরি। 

আপমি েমে গদবষণোে অংশগ্র দণ সেত  ি, অিুগ্র  কদর মিদচ আপিোর েোক্ষ্র প্রেোি 

করুি: 

 

 

 

অভিিাের্কর নাম:       গর্েষর্কর নাম: 

অভিিাের্কর স্বাক্ষর:    গর্েষর্কর স্বাক্ষর: 

আপিোর সিে ও স দেোমগতোর েিয ধিযবোে। েমে আপিোর হকোদিো প্রশ্ন েোদক, অিুগ্র  কদর 

আিোর সোদে হেোগোদেোগ করুি: 📞 01851134871 (উদে সোলিো) 

 


