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INTRODUCTION:

The BRAC’s Edueation programme (BEP) has completed its Phase — 2 cycle and has had
a smooth transition into Phase — I11 cycle from the 1% of June 1999. This 5 yr. Phase — IT1
cycle will end in May 2004.

The major facets of BEP in Phase — [1I have been categorized into 3 components. One is
providing full primary education to NFPE children with a better quality of learning. Thi§
will be facilitated through a number of activities organized by Education Development
Unit (EDU). The other facets are management, MIS & moniloring system of the
programme and finally the Continning education programme (CEP). The role of these 3
components along with other support units within BEP is distributed into 4 outputs.

Qutput—1, whose objective is “Equitable access to cost effective primary education
ensured for poor children especially girls”. The operation of on-going schools, opening
and closing comes under this category.

Qutput-2, whose goal is “Quality improvement in curriculum and training for staff and
teachers through the decentralization of educational expertise and the development of
improved classroom processes™. The capacity development of staff and teachers fall
under this oulput.

Chstput—3, aims at *Quality improvement through revision, development of learning
materals and mroduction of new mmitiatives”. Under this outpit all subject-wase
materials development and new initiatives are portraved.

Output4, focuses on “Continuing education expanded. catering to dilferent age groups
of the community as well as BRAC graduates who have very little access to literacy
materials®. The operations of Union based libraries along with Reading Centres are
covered in this output.

SUMMARY:

The present Progress Report of BRAC Education Programme (BEP) reflected upon the
achievement of the planned activities of the peried July-December 2000, This progress
report has been based on the four outputs as per the LFA of BEP phase - III. Focus of
this period went to grades IV and V. improving qualily of learning in schools, developing
new materials, decentralizing further quality of education, introducing new activities and
improving performances of libraries. Inthis period, Education Development Unit (EDLU)
of BEP particularly highlighted on 4PON (Adolescent Peer Organized Network)
especially through its Livelihood fraining. Besides, EDU has been strengthened through
pedagogy managentent unit, APON, research and monitoring unit and new initiatives.
However, some of the quantitative aspects of the program were below the planned levels.
Some of these are indicated below.



In the year 2000 from July - December, BEP planned to operate 34,000 schools, with an
enrollment of 1,082,989 leamners, staff required for this was 34,000 teachers and 3,570
support staff. However, due to fund consiraints it was not possible to work according 1o
the plan. Therefore, it was necessary for BEP management to curtail the programme.
BEP is now operating 31,082 (91.4%) schools with 1,000,632 learners and also with
30.691 teachers and 2,884 staff. However, in the second half of the year the number of
schools will be increased to a total of 34.000.

In the output - 2, a number of activities regarding relevant training had been planned to
take place through BEP's Education Development Unit (EDU). Different subject based
training and refreshers were planned to be provided to teachers and staff. The plans were
adiusted according 1o the actual situation. Operational Management Course for Gender
Quality Action Leamning, Team Building Training, BRAC Values and Culture Training,
Technical Co-operation Training and so on to develop the capacity of its staff. A number
training were organized during this peried. However, to keep the number of schools
static some of the activities reggrding training had to be curtailed down during this
period.

Most activities under the output-3 were carried out as planned. Materials on different
subjects such as; Mathematics, English, Bengali and Social studies & science have been
developed and revised. The Education Development Unit (EDU), after the transitional
phase. has been working extensively in four major clusters. Pedagogy Management
Unit is mostly responsible for curriculum development and training. Research and
Monitoring Unit researches and monitors on pedagogical sides of EDU. The Adolescent
Family Life Education (AFLE) has been revisited 10 address the needs of adolescent
better and a new intervention was infroduced with the objective of APON (Adolescent
Peer Organized Network), improving membership and the quality of life of adelescents
toth in the rural and wban areas by exposing them through different story like materials
and trainings. Among the New Initiatives. Pre-pamary, Cultural [ntegration of Ethnic
Minority Groups and Formal schools were mostly reflected. During this period, some of
the activities concerning Output 3 wers readjusted.

The fourth output, which summarizes the Continuing Education section, had a plar to
operate 6,000 Reading Centres, and 300 Uinion Libraries including 400 trusts at this
period. The actual number of Reading Centres in operation has been slightly higher
(17%) than the plan, During this period 40 libraries were opened and the total numnber
libraries of libraries are S00. 10 libraries were transferred into Trusts. Other activities
were adjusted in aclual situation. However, performances of existing Union Libraries
have been improved. Mot only lending of bocks increased bul also new activities {(e.g.
training of members through mobilizing local resources, socio-cultural ete) took place.
The training plans of the Reading Centres were also reviewed and it has been revealed
that scopes exist to engage adolescents in more productive activities. APON livelihood
training in the Reading Centres has been introduced and adolescent girls have been
trained as photographers. Besides, more livelihood training ate in the process of
imiiation.



Budgeted and actual expenditures (outpui-wise) which have taken place during this
period are also reported upon in this report. The BEP in this reporting period was found
not to fulfill the target in many of the criteria set out in the LFA, against the agreed
indicators for July to December 2000. A detail on Output 1.3 and 4 had been provided in
the annexures.

Finance Level of BEP during July-December 2000:

The end of December 2000, the programme has received a total of Tk. 1,257.040.002
trom the f{:!lnwing_ donois indicatcdl below:

| Donors Amount in Taka Received
AKF/CIDA 82,874,283 [

| DFID 423,780,000

| NOVIB 52,094,464 !

'EC 313,950,000

| DGIS 345,280,000

| Others 61,255

| Total 1;257,040,002

The actual expenditure from January- Blecember 2000 was Tk 900,545,529, The
cumulative receipts from June 1999 to December 2000 was Tk. 1.258,040,002 including
10,000,000 as BRAC contribution. The expenditure during the period is 1.535.647.476
with a total deficit of Tk. 277,607,474 that occurred between the actual expenditure and
funds received. This was due to fund constraints. Therefore, for operating the
programme BRAC had to bomrow to cover the deficit.

Details of BEP's activities arc being discussed in the following pages.
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OUTPUT-1: SCHOOLS OPERATING, OPENING AND CLOSING

The total number of on-going schools at the end of December 2000 was 31,082 with an
enrollment of 1,000,632. The ratio of female leamers during this period was 65.7%.
From July-December 2000 the number of teachers were 30,691 and staff was 2,884. The
regional offices in operation during the reporting period were 32, As planned BEP
operated 459 team offices, of which 338 of them are shared with RDP. The number of
books and supphf:s provided to both teachers and learners at this time were less than plan,
numbering 1,031,714, (For more details please see Annexure - 1)

NFPE Grades IV& V

At the end of December 2000, BEP was operating 6.432 NFPE schools in grade IV with
212,116 leamners (127,420 female learners) and 7,111 schools in grade V with an
enrollment of 234,172 (151,559 female leamers) students. The evaluation of grade V
will take place on completion of course cycle that is at the end of Dec 2000/Jan 2001.

ESP Schools

BRAC's Education Support Programme was first initiated in September 1991 to mobilize
partnership for Non-Formal Primary Education (NFPE) and to augment efforts towards
the eradication of illiteracy. So far, ESP has extended its support to 425 (including 383
from December 1999) Non-Government Organizations (NGOs) for 8,968 NFPE schools.
All these organizations are being provided with technical support and 368 NGOs for
5,583 schools with technical as well as financial support so that they may successfully
replicate BRAC’s NFPE model. Among 5,585 schools, 2,910 have completed the three-
year course. Of 2,445 on-going schools with 73,350 learners: 495 schools are in Grade I,
940 in Grade Il and 1.010 in Grade [Il. At present 368 NGOs are receiving technical as
well as financial support from BRAC's ESP.

All ESP schools are rural based and follow the NFPE's previous 3 year school model.
The children (aged 8-10 years) who are selected to be enrolled in ESP NFPE schools,
either have never been enrolled in schools or dropouts having no literacy or numeracy
and also they belong to the poor and deprived families. 75% of the teachers have passed
Secondary School Certificate examination. Teachers are paid an honorarium of Taka 600
per month in the first year, Taka 625 in the second vear and Taka 650 in the third year.
The ESP NFPE school houses look like tvpical rural Bangladeshi houses. The house is
rented from an individual in the community at a cost of Taka 150 per month. There is no
furniture in the classroom othér than a stool for the teacher. Children sit in "U’ shape on
mats on the floor. An ESP NFPE school normally continues three hours a day. Classes
are conducted six days a week for an average of 272 days each year, for 3 years to cover
Grade HI curriculum. The monitoring of these schools are carried out by Partner
Organizers (POs).



Highlights of ESP, at the End of December 2000:

L

»

Number of on-going schools:
Average enrollment in each ESP NFPE school:

Average attendance in the on-going ESP NFPE schools:
(95%)

Number of ESP staff (including Programme Coordinator):

2,445
30

28.50,



OUTPUT-2: CAPACITY DEVELOPMENT OF STAFF AND

TEACHERS

The quality of the teaching in BRAC schools 1s rooied in the teacher training expertise, in

addition to curriculum and materials development. BRAC's philosophy has been to

provide the best possible training to all levels of the management structure to ensure the
highest quality teaching. In this output, focus has been given on staff and teachers’ .
capacity development through different training courses.

Plan & Achievement of Training Provided to BEP Staff During July-December 2600:

Partieulars of Training & Participants BEP's Plan for Actual

| Refresher Courses Jan - Dec 2000 Achievement in

| July-December

| 2000

| Pre-service orientation _ POs&POVs = =

| Basic waining for staff PDs & POVs 250 -

| Operational management FOs & POVs &0 -

| course (OMC-1) -
Operational management TICs 100 2355

course (OMC-2)

| Development management PQOs and AEM 40 -

| course on library (€E) .l

| Basic orientation on library PO 140 40

i Basic operation of library Librarian - 100
Basic orientation on Reading PO 250 250
Centie
Other trainings:
GOATL POs TICs & RMs

- 161
Team butlding training TICs, POs, RTs = ) 110 |
BRAC values and culture QMs, RMs, TICs, % A
training Senior Il"EIls &
| monitors S o

Gender and sustainable r Higher Management 3 i
development training i LA =
Werkshop on statf : Sy g i
development of BEP i FO. TICs = =z
Organizational development l ! ) |
course T 390 |

Staff arfentation for
| preprimary schools




" Particulars of Training & Participants BEP's Plan for Actual
Refresher Courses = Jan - Dec 2000 Achievement in
July-December
2000
Staff special training TICs, POs & RTs
comprises of;
General subject-based
irainings 1000 0
7
| Master trainers & TARC )
'! trainer frainings 1205 0
|
| Refresher courses 3840 3.128
| Technical co-operation EIU*s material 2 =2
trining (TCT)*+* development
| specialiste
Material 3 -
Developer,
Regional manager
¥ 2 Material development specialists of EDU are atiending a 1 yrs. Masters course held in the UK.

This one yr. programme began in Qctober *99 and will conclude in Oct 2000. Participants attending the
Masters course are in Multi Media, University of Sussex and Human Rights Educativn at the Institute of
Commonwealth Stadies, University of London.

Maost training nesds were adjusted to the actual situation (i.e. reduced number of schools, libraries
cic). Some fraining were conducted as planned while some other courses either have been
posiponed or shifted to the mext half of the year. A few courses meanwhile have been

restruciured.

Indicated Below is the Breakdow of Staff Special Training Achieved During July-December

2000:

|
f Subject

Actual Achievement as of July-December 2000 |

MNo. of Staff who No. of Selected No. of Refreshers
have Received GT Trainers who have Provided to MTs
Training Received MT
- Training
Mazth = = G409
| English - = 569 L)
| Social studies (rural) | - il - 329
' Bengali -t —» - 469
Social Science - = 212
(urban & rural)
Total - - 3.128 |




Plan & Aclievement of Training and Refresher Courses Held for NFPE and BEOC
Teachers Held During July-December 2000:

Particulars of the Trainings | BEP's |  Actual Remarks
| Plan for | Achievement
Januoary- in July-
December | December
| 2000 2000
| 15 days basic training for teachers* [ 7.020 1,268 ]
3 days orientation before school opens | 4,790 = p
[ 2¢ -:]aj, s refreshers affer preparatory phase | 4,790 400
j 2 days refreshers before introducing 4.790 590
| Poribesh Porichiti 1
6 days refreshers held at the beginning 5,120 1,503
of class IT ** _ | 1 i,
6 days refreshers held at the beginning 10.900 7.000
of class III** ) -
| 15 days Math development training (for 6.400 -
| NEPE) | ]
| 15 days Math development training (for | 2800 - |
BEOC) w |
| 6 days refreshers held at the beginning | 2.800 -
| of 4% phase (RE 0C) ) =t
6 davs refreshers held at the beginning | 3680 | -
| of 5" phase (BEOC) L '; | i
| 6 days refreshers held at the beginning | 6.400 .
of grade IV (NEFPE) ;
6 days refreshers held at the begmnmsz 7.200 -
| of grade V [NFPE)
| 1 day monthly refreshers 374.000 58,100
' Subject based special refreshers on | - | 6.400
definite intervals for the teachers of - (11 days)
erade 4 (NFPE) - e,
Subject based special refreshers on | == 2,700
definite intervals for the teachers of 4% {4 days)
| phase (BEOC) !_ _ B
| Subject based special refreshers on | - | 7.100
| definite intervals for the teachers of f (8 days)
| grade 5 (NFPE) f_ =
| Subject based special refreshers.on 5 ' -- 3,600
definite intervals for the teachers of 5 ! {2days)
[_;ghase (BEOC) Il




Particulars of the Training BEP's Actual Remarks
Plan for | Achievement
Janvary- in July-
December | December
2000 2000
Refreshers on Math for teachers of - 6,400
grade 4 (NFPE) (7 days)
Refreshers on Math for teachers of 4% - 2,700
phase (BEOC) (4 days) .
Refreshers on Math for teachers of - 7,100
grade 5 (NFPE) : (8 days)
Refreshers on Math for teachers of 5™ = 3,600
| phase (BEOC) (2 days)
Subject- based trainings:
Subject-based general training 2,750 = i
Batch training 3,500 2,108
Refreshers 1,092 1,207

— 15 days basic teachers training has been reduced to 12 days from August 2000.

*=  §days refreshers has been reduced to 4 days from March 2000.

#2*  Math development training are being held in the field level. Refreshers will be held phase by phase
after definite intervals.

**2*  § davs refreshers at the beginning of grades IV and V of NFPE and BEOC schools has been
redesigned as subject based special refreshers. This relresher is being provided to teachers in
definite intervals from Julv 2000.

=222 One day monthly refreshers of grades IV and V of NFPE and BEOC schoals has been redesigned as
subject based special refreshers which is being provided to teachers in definite intervals from July
2000,

Indicated Below is the Breakdown of Subject-Based Special Training Provided to
Teachers During July-December 2000:

Actual Achievement in July-December 2000 |
Subject No. of Teachers No. of Selected | No. of Refreshers |
who have Received | Teachers who have | Provided to BTs *
GT Training Received BT
Training i
Math s _ 400 223
English - 390 — i81
Social studies - 383 226
(rural) —= -
| Bengali e 413 212
Social Science - 300 365
(urban & rural) ] sl -
Total - 2,088 1,207




~ During July-December 2000, BEP has been focusing on developing teachers as Batch
Trainers. The teachers who wepe teaching in schools were experienced enough to operate
refreshers as BTs. So, they did not reguive General Training. Consequently, any General
Training for teachers did not take place. They were provided with a 3 days subjéect based Baich
Trainer training. In this period 2,088 teachers became Batch Trainers.

Stared Below gre the General Subject Training Provided to Staff & Teachers During
July-December 2000: G

Achievements of July to December 2000 |
Subject No. of Participants who have
. Received Training
Urban curriculum --
Adoleseent Peer Organized
| Network (APON) 2,581

I 5

*  The concept of training for urban curriculum in Social Studies has been assimilated with
that of rural.

2% Spfar, 2,581 adolescents have been provided with APON training out of which 181
adolescents have become adolescent leaders and these adolescent leaders have developed 2,400
adolescents as peer educators.



QUTPUT-3: MATERIALS DEVELOPMENT AND NEW INITIATIVES

Education Development Unit (EDU)

The Education Development Unit (EDU) of BEP is to develop pedagogy, research and
evaluation capacity. EDU has already been evolved as an extremely important part of the
programme of BRAC Education Programme (BEP) which is responsible for increasing |
the quality of its teachers and staff. National and intemational educationists are hired to
provide consultancy to the EDU members. They also attend training sessions and
workshops in Bangladesh and abroad 1o gain expertise in their field.

At present, EDU focuses exclusively on establishing pedagogical links in the field
through certain clusters. These are; Pedagogy Management, Rescarch & Monitoring,
Adolescent Peer Organized Network (APON) and New Initiatives. All EDU staff are
involved in each of these clusters.

EDU ORGANOGRAM AND INFORMATION FLOW

Director

!

Programme
Coordinator EDU < l

l—» Quality MIS

yrioe fwsige by (S g ramna’ ¢ g

New APON Pedagogy Research and Quality
Initiatives Management Monitoring Manager

T

§ S 3 A

Bengali Math | | Soéial Studies English || Social Study
and Science

MT/BT




Pedagogy Management Unit:

The pedagogy management unit of EDU develops new techniques and learning materials
that can be incorporated into the BRAC curriculum. Interdction with the field staff and
teachers provides information and feedback. Field-testing is carried out to assess the
suitability of the materials developed by the group. There are different subject based core
teams who are mainly responsible for their own curriculum development and training to
be provided to both staff and teachers. Training have been provided in the arsas such as-
Mathematics, Bengali, English, Social Studies and Social Science.

There has been a shift in the role of core group. The first stage of the training function
was when the core group was providing training to the field staff as Master Trainers
(MTs) as well as the teachers as BTs. However, this is not the case any longer, as there
are competent MTs and BTs in every region. At this moment, these MTs are
responsible for developing other staff as MTs and teachers as Batch Trainers (BTs).
Hence. the training function of pedagogy management group of EDU and the
development of MTs and BTs has totally been transferred to the Quality Managers (QMs)
and the competent MTs in the field level. This transfer promotes decentralization. QMs
have close interaction with the Programme Coordinator (PC) of EDU as well as with the
each core group members. They also work as a link and voice the demands of teachers,
MTs, BTs and supervisory staff related to any kind of assistance they require from EDU.

In this period the concept of double MT has also been coneeived by training a competent
siaff MT in more than one subject. This has been done in order to bring out the best from
the eligible MTs. It has also been observed that a double MT can conduct refresher
course more efficiently and timely. Moreover, during school supervision a double MT
staff finds it much easier and timesaving than a MT who is trained in a particular subject.
There also has been a shift in the mode of training. [t has been observed that the MTs
are more interested in having training in a workshop mode which, they feel is much more
participatory and exciting. On that account, the core group has started to design most of
the subject based training in the workshop mode. The initial workshops are being carried
out with the QMs who later on are responsible in disseminating to the other MTs and
BTs. In addition, Batch Trainers are provided with 2 days of motivational training
instead of subject training. This has been brought about based on the assumption that the
initial training for developing trainers from teachers should focus more on motivation
since this is a new role and many may feel less confident. This was initially tested by the
QMs. Even now the QMs are responsible for providing initial motivational orientation
for BTs.

Various progresses of the Pedagogy Unir during the period July to December 2000 are:

» 4 special subject wise workshaps have been taken place during this period. The

subjects were Mathematics. English, Bengali and Science.

> 5 monthly/bimonthly meetings were held with the Quality Managers.

»  Two EDU staff came back in September 2000 after compleling their Masters
Programme from England.

12



3 groups of EDU staff each consisting of 3 members went for exposure programines
in India and Pakistan.

One member of EDU went to Tanzania to atiend a seminar.

As a follow up process of the training on “Educational Research’ facilitated by Dr.
Julie Davies from the University of Manchester, the 5 selected members from the 9
original members were given an assignment on “Achievement Test’. The group
started working on the research piece. Till December 2000, the group has completed
accumulating data for their research topic. They will finalize it in the next Jan to
June 2001 period.

It was found both through monitoring and supervision that not all of the Master
Trainers are performing well. Based on that, the screening process started and the
selected MTs are grouped under a core team of MTs for different subjects. From the
first half of 2001 these core team MTs are the ones who will facilitate all the
refreshers and the staff training. The left out ones are decided to come under
refreshers training to scale up their performances. These refreshers training will start
from Jan to June 2001 period.

For the period July to December 2000, subject-based materials and staff and teachers
have been developed in the areas such as Math, English, Bengali, Social Srudies and
Social Science.

Math:

»
»

" W W W

15 days training at TARC for the teachers of Grade 4 have been shifted to the field;
More relevant training have taken place —i.e. general training, MT and BT training
and refresher courses for both staff and teachers:

A survey is being done on 50 teachers of Grade 4 schools in which they gave their
opinion on BRAC and Govt. Math books. Accerdingto their opinion the concept in
BRAC math book is clear and different things can be learnt from the book. They also
found the BRAC math book easier than the Govt. math book;

Grade 5 schools have been piloted in 38 teams;

Grade 1 workbook has been revised and published:

Special refresher courses for MTs have been provided for Grade 5;

A test has been conducted to Grades 4 and 35 students;

EH ofivh:

Based on the Grade 5 workshop with the QMs the final handout was prepared and
disseminated:

QMs after attending the workshop on Grade 5 English book have conducted the
similar type of workshop for all the English MTs;

MTs and BTs have been provided with training on Grade 2 English Practice Book;
GT, MT and BT training have been provided to both staff and teachers for Grades 3.
4 and 5: ;

Relevant refresher courses for M1s have been provided;

A “Teacher’s Aid’ for Grade 5 has been developed and is in the process of
publication;



Bengali:
*» Training and refresher guide for Grades 2 to 5 have been developed and are in the
process of publication;
» GT, MT and BT training have been provided to both the staff and teachers:
* A 4 day workshop has been held with some selected teachers and MTs, QMs and
RMs to finalize the curriculum for Grades 1 to 5;

Social Studies (Grade 1 —-3):

GT, MT and BT training have been provided to bath the staff and teachers:
Effective questions for Grade 3 have been developed;

TARC trainers were provided with orientation and handouts have been provided;
Minor revision has been made for Grades 1 to 3 textbooks;

New edition of textbook for Grade 2 urban students has been printed;

v vy v

Social Studies & Science (4 & 5):
¥ Refresher courses on Grade 5 have been provided to both MTs and BTs;
¥ Teacher's training and refresher’s guide for Grade 4 have been revised and are ready
for publication;
» Teachers® training and refresher’s guide for Grade 5 are in the process of developing;
¥ A workshop for Grade 5 has been held with the QMs;

Adelescent Peer Organized Network (APON) formerly known as Adolescent Family
Life Education (AFLE):

Adolescent Peer Organized MNetwork (APON) formerly known, as AFLE is one of BEP's
New Initiative Projects to improve the quality of life of female adolescents who attend
the Reading Centres. The main objective of this initiative is to raise the consciousness of
adolescents in a community with the assistance of peers and older siblings: Through
informal discussions with adolescent girls and their mothers the APON tcam members
clearly realized that that there was an apparent need to learn about issues that are close to
their life. A series of storybooks have been developed for the girls attending the Reading
Centres. The curriculum focuses on reproductive health, social and environmental issues
(1.e. menstruation, family planning methods, sexual abuse, acid aftacks, inheritance laws
for women, AIDS).

The training module has been designed and developed in collaboration with the Health
and Population Division (HPD), BRAC. Relevant training are being provided to the
adolescent girls since December "99. A group of core trainers comprising ten individuals
has been formed to provide training to the adolescent girls. Two ideas emerged from
experiences i peer educator development. First, that any adolescent who is a member of
the Reading Centre and who satisfies the competencies related to communication,
comprehension of concepts; class control and group organization and management is
selected as a peer educator: Second, peer educators who have exceptional leadership
ability is selected as an adolescent leader for a group of peer educators, Only the

14



excellent ones are selected as "adolescent leaders! whereas others are chosen as "peer
educators".

For the period July 1o December 2000, The achievements of APON project are as
Follows:

» 291 adolescent leaders and 2,495 peer educators have been trained to create
awareness among 53,000 APON members via 2.395 Reading Centers.

» 136 staff have been oriénted on the project.

* 23 girls received 5 day photography training among them 1 7 received loan (o bu_!,
camera. n

»  Core trainers have conducted 3 workshops for collecting feedback on the program

with 43 adolescent leaders and peer educators.

20 girls were provided with 3 grientation on data collection.

An “Experience Sharing Workshop® has been conducted with 14 adolescent [eaders.

7,185 refresher courses have been conducted by the adolescent leaders.

Core trainers have conducted 6 refreshers with 73 adolescent leaders before starting

the program.

» A total number of 15 reading materials and a handout for peer educators have been
finalized and printed out.

*  All reading materials have been distributed for 2.395 Reading Centers and training
PUIDOSES.

»  Preliminary drafl of newsletter developed by adolescent leaders and peer educators
is introduced,

» Training module has been revised and finalized by identifying training gaps.

»  Program gaps have been identified by frequent reading centers follew up and
necessary changes have been undertaken accordingly.

b . . A

APON Livelihood Training:

APON (Adolescent Peer Organized Network) project consists of two main parts. One is
the peer training held at the Reading Centres to provide girls with the dccurate knowledge
on health and social issues for their protection and empowerment. The other is hvelihood
skill training, which will give ther the actual means of self~empowerment. Participation
in the income generating activily raises their status as a daughter in the present family as
a2 wife in the future family and also works to latent their marriage.

APON is planning to provide various kinds of <kill training for the adolescent girls. Most
of them will be those that RDP has the experience of giving training to the rural women.
As well as organizing those kinds of training in collaboration with RDP, APON is
exploring some ne¢w areas of the jobs and develop training course accordingly.

While discussing with adolescent girls, APON found that some of them have a strong

intercst in acquirement of skills ' which will give them well-paid job opportunities either
employed or self~employed. They are nol satisfied with classical income-generating

i35



activities, which keep them within the closed village community without making much
use of education they have got from BRAC school and formal secondary school. They
are now looking out of their village with broader perspective to scek for the opportunity.
for their self- establishment and to prove that they are as capable as their male peers. The
fact is that they have an interest but no access to those job opportunities for the lack of
required skills.

Among the adolescent girls, some are really bright and motivated, have the enough
capability to carry out those works if provided with adequate training and loans. Since
the idea of APON project itself has been expanded, there is a great and urgent demand of
finding the new areas in which APON can design the training and provide to adolescent
girls. Various ideas have come up including phetography, computer data entry,
beautician, women and media, agriculture and so on, and are under the process of
preparation for the piloting

Photography:

APON initially as a part of livelihood tramning has introduced phatogi'aph}r as a training
which, is being imparted to the adolescent girls'of the Reading Centres. The trainees
were selected from those who were creative and potential enough. The two batches of
pilot training have been carricd out by BRAC head office staff as trainers with the
materials developed by them. The training is designed for 5 days and deals with the
concept of photography, camera operation, photo-taking technigues, and marketing skills.
So far, 23 adolescent girls have been provided with photography training.

APON selecied 5 trainees from cach batch and distributed cameras on 4 (Bogra) and 5
(Narsingdi) in October, giving them the orientation and the review session of the (raining.
V.0 specially for the APON girls have been organized in those areas, and the girls were
provided with the loan of Tk 3,000, out of which they paid the cost ofthe camera. The
girls have started carrying out their job since then.

The follow up research on the performance of those trainces was undertaken, in order to
assess the feasibility of phiotography job in village areas and to evaluate the training
module and ta give some improvement on it if needed. The findings and results were
positive enough to prove the feasibility of mobile photographers.

Computer Training:

Following a preliminary target group assessment at the end of 2000, 4 compuyter training
programme has been developed to provide adelescent girls who are BRAC school
graduates with basic computer literacy skills: In addition, the participants will also leam
about the data entry software used by the RDP Micro-Finance programme. The training
sessions will last for 10 days at a timc and will train 20 girls per session. Asaresultof
this training BEP will look forward to work with RDP in securing dala entry/accountant’s




assistant positions for the successful trainees. As nearly 400 RDP offices will be
equipped with computers during 2001, the possibilities for employment of many of these
trained adolescents is great.

APON Training (Urban):

APON started to operate in Dhaka urban from August 2000, with a view (o develop the
quality of life for adolescent girls from garment schools and Reading Centres. So far. 79
adolescent girls from schools and Reading Centres have been provided with training.
After completion of 5 days training these 79 adolescents are now facilitators. They are
responsible for facilitating other students and members of their classes and Reading
Centres. In garment schools the APON course will complete in three months and one
week and in Reading Centres the course will be for five months.

Informal discussions with adolescents indicated that “sexual abuse”™ is a subject, which
requires additional focus. For this. APON is in the process of having a dialogue with
“Breaking the Silence” an NGO, which has considerable experience in this area. APON
is trying to provide these adolescents with some important information and endurance
strategies on child abuse, so that they can deal better with these situations.

Reszarch and Maonitoring Unit:

Research Tinit of EID1J undertakes research work to identify the paps. deficiencies related
to the guality of the programme. At the same time the unit explores the reasons behind
the deficiencies and gaps. The research unit has undertaken three research studies with
RED during the period July-December 2000. The research studies were as follows:

* Developing methodology for curriculum evaluation: A pilot study on mathematics
*  Developing methodology for eurriculum evaluation: A pilot study on social studies

The detail has been discussed in Research studies carried out during July-December
2000. Apart from these research studics, the unit also has undertaken a study during this
period which is decided to be finalized in the Jan 1o June 2007 period. The study is:

» Immediate impact of decentralization of training

The study was aimed to observe the immediate impact of the new training system which
was introduced in 1997, ==

Monitoring Svstem

BEP’s internal monitors do the monitoring to identify the deficiencies and gaps of the
programme in different issues related to the quality programme. The BEP management
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uses these feedback and takes further steps to ensure a better quality programme. While
monitoring the steps a monitor usually follows are:

* Indicator selection

»  Sampling

¥ Monitoring areas

*  Monitoring forum

¥ Questionnaire
*  Data analyzing and reporting

For the perded July to December 2060, month-wise (July — December) monitoring reports
have been analyzed. And also study has been done to investigate the learning
perfommance of gitl students (July — November).

New Initintives:
Pre-primary

The pre-primary class (previously known as baby class) has been one of the most
interesting interventions of BRAC s education programme. Positive results from the
experimenis influenced the programme to operate 1,434 pre-primary classes, with an
enrollment of 36,549 learners: This class has been established for young learners aged
5-6 years. The students are charged with Tk 10 monthly as school fees and Tk 40 in the
beginning as material costs. The duration of each class is for 12 months. There are 25
leamers in a class and 2 Kishaori (adelescent) icachers. The average age of these tea hers

is 13

Both urban and rural based Pre-primary classes follow the same curriculum. In the rural
areas, children, after finishing their Pre-primary school get admitted into any government
or non-government primary schools. As they are not many Government schoels in the
urban slums, children get enrolled in the BRAC Non-Formal Primary Education (NFPE)
schools.

The Pre-primary teachers receive a three days Iraining before the commencement of their
schools. Each teacher receivesia guidebook. The guidebook instructs activities in details
that the teacher has to du (e.p. the lesson distribution plan, which method to use, what
materials 1o use etc). These three days training provided to the teachers are mainly on the
guidebook. Besides these: every month the teachers attend 2 half-day refresher course.
Past problems and anticipated forthcoming problems are also discussed in the refresher
course. Moregver, during supervisiomn the supervisors ask the teachers if they face any
problem in the class.

As of June 2000, a weorkbook for Math, teacher’s guide aad stalf raining module,
drawing materials and supplementary materials have been developed, For the period July
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to December 2000, textbooks on Bengali & Seience have been published. Training has
been provided to 300 staff during this period.

Experience of a Pre-Primary Teacher:
* Graduates from BRAC schools who have cducation of af least Grade VI are the Pre-
primary teachers. Teachers being so voung find it difficult to manage the class in the
initial one or two months. But afer a time being, find it easier to interact closely with

the leamers.

¥ Teachers, who are continuing their studies besides teaching, face a little problem at
the beginning.

» Within one or two months the teachers of Pre-primary schools overcome the above
mentioned problems.

¥ The respect that the teachers receive from their students and from the parents of the
leamess make them more motivated.

* Being BRAC graduates, the pre-primary teachers are familiar with co-curricular
activities and thus they can freely involve the leamers in co-curricular activities.

Formal Eaboratory Schaools

The experience and expertise gained through BRAC Education Programme led BRAC to
start the Formal Laboratory Schoel Programme. On the basis of these experiences and
expertise, BEP wanted to start a low-cost formal primary education model. Oneof the
core objectives of the program is to demonstrate that BRAC's non-formal primary
education experichces can be applied in a formal schooling environment.

The Formal Laboratory School Programme consists of a 6 yr. school cycle, which begins
from pre-primary and continues up fo grade 5. Each of these schools comprises a newly
built brick building with 5 classrooms, 1 library room. 1 teacher’s common room, 2
toilets and a playground with a tube—well. Implementation of BRAC formal laboratory
education model began with the establishment of 10 fornal schools with pre-primary and
Grade I classes from May/June 1999. Another formal school started its operation in
February 2000. There are-about 40 students and a teacher in each class. At present 1280
students are attending in these schools from pre-primary classes to grade TIL
Progressively these students wall be atiending in Grades IV & V. From nexi year
onwards, students will get admission enly in pre-primary class.

The leamers attending these schools come from better off families from that particular
community. However, preference is given o poor girls. The children attending the pre-
primary classes must be 5-6 years in age. A child in pre-primary is charged 7k 70, in
grade I Tk 25, 1in grade I1 7% 30 and in grade 111 7% 33 per month for material support



for seven schools apart from the textbooks. However, another three schools have
separate monthly fee charges. In addition, a child pays Tk 20 per year each for session
fees and examination fees. A one-time admission fee of T4 20 1s obligatory for every
child.

In order to operate these schools BEP appeinted 32 female teachers. The teachers are
from a very poor family in the local community and have a minimum qualification of
S.5.C. (Secondary School Certificate). - These teachers receive a 15 days basic training
and 3 days orientation before opening schools. After opening of schools the teachers
receive a one-day refresher course every month. Moreover, all the teachers receive a 6
days in-service training-at the beginning of each academic year. In addition to these, staff
engaged in this project also reeeive training and orientation in this regard.

The Formal Laboratory Schools follow the full Govi. curriculum and competencies but
use BRAC books and supplementary materials. The authorized hours for pre-primary
class is 3 hrs. and for Grades T and 11 3 and a haif-hour a day. On an average these
schools remain open 265 to 270 davs in a year and follow the BRAC heliday calendar.
There is a continuous evaluation system in the Formal Laboratory Schools like NFPE, to
assess the performance of the students. In addition, two formal examinations are planned
to be taken from this year onwards.

Cultural Intesration of Ethnic Minority Groups

Cuottorsl Inmtegration of ethnic minority sroups is anoiher interesting intervention of
BRAC Education Programme. This intervention started with a workshop held in August
1999 to 75 staff who were working in the Chitfagong Hill Tracts: The objective of this 6
days workshop was to ereate an awareness among the stalf to understand different Ethnic
cultures and also to develop a better understanding as to how to interact and socialize
with Ethnic teachers and students.

There are about 2,824 ethnic students studying at different BRAC schools along with
mainstream Bengali students in different districts of Bangladeshi. Out of 32 regions
where BEP operate schools, 14 regions have leamers from Ethnic groups.

Progress during July to December 2000

As it was planned, the 4 cluster workshops have been conducted by the end of 2000. One
has already been dene at Joypurkar with Shantal, Orao, Pahan and Dalu community in
June 2000. The rest three have been conducted at Srimongal with Khasia, Manipuri,
Shantal and different small ethnic erdups working in the tea garden commonly known as
Bagani (iea garden dwellers) ethnie groups. At Mymensingh with Garo, Koch, Dalu and
Hajong and the last one was conducted at Bogra with Shantal, Pahon, Paharia, Mahato
and Urao,

20



These workshops had roughly 25 — 30 participants each. The category of participants
consisted of RMs, QMs, Tls, POs. teachers and some ethnic parents. These participants
were both Bengali as well as of different Ethnic Minority background. In the workshops
the participants were dsked to share their knowledge about the lifestyle, historical
background and culture of these ethnic minorities as much as possible.

At the end of these workshops it was decided that the respective supervisors would share
these information with their fellow staff within a team and teachers in the refreshers
training. Already experienced teachers are sharing with other teachers who are going 1o
teach in schoals with ethnic children of being sensitive towards the culture and lifestyle
of these Ethnic eroups.  The supervisors were also asked to put all the information in the
display beard including pictures of dilferent ethnic groups within their ¢lusters so that
everyone gets to know about them. In the schools the teachers should encourage the
children to do or take part in extra curricular activities of different ethnic groups which
will make children get sensitive abotl different ethnic groups from the school level.

In November 2000, the core group members sat for a one-day workshop where they
jointly decided to collect and compile ali the information both in written and oral
regarding historical and cultural background of different ethnic groups situated in
different parts of Bangladesh. After compilation, this weuld go for publication. The
collection part js still in the process, once collected the publication would follow.

(Please note some more details on materials development and newy initiatives are given in
Annexure-2)

EDU Members Attending Differcnt Workshops and Training:

* A Senior Material Development Specialist has successfully completed an MA course

from UK on “Understanding & Securing Humun Rights” at the Institute of

Commonwealth Studies (ICS), Londown University. The course covered three arcas:

- understanding Human Rightsie. the philosophy of human rights

- securing Human Rights, where mainly the work of different human rights NGOs,
their succasses and obstacles were coversd

- the International Law and Newer Trends which was purely a legal paper. Here
how much assistarice can these International Law provide in securing the rights of
individuals all over the world were discussed.

As this course covered issues such as women, children, education and development

and where they stand in the present day world, the knowledge required for people

intending to work in a developméntal organization with target group that is being

mentioned above, can learn a 16t from this course.

Another Senior Material Jevelopment Specialist also has successfully accomplished
an MA course in Digital Media ftom the University of Sussex, UK. The course
offered a strong analytieal insight of the New Media, i.e_ the internet; and how it is
changing the world on different planes — social, economic as well as political. Asa
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practical project our SMDS had to create a web-site for BRAC. The paper discussed
the networking possibilities of BRAC through the internet to increase communication
both inside the organization as well a globally — where other organizations with a
similar goal are working towards improving the living standard of the underprivileged
tr help bridge the digital divide.

¥ Two Senior Material Development Specialists and a Senior Area Manager visited
Aga Khan Foundation Education Programme mostly on Pre-Primary Education at
Pakistan sometime in October for around 2 weeks. They visited the following Aga
Khan Edueation Service:
- Teachers® Resource Centre (TRC)
- Aga Khan Education Service
- Improving Pre-Primary and Primary Education Rural Sindh Project (IPPS)
Based on their visit at Pakistan, the team has introduced Rhymes with role-play to make it
more interactive and interesting for the chiidren; Corner activity to assist children to be
independent learners which would develop their motor skills; and Preparation of the
materials by the teachers and students which would help to develop interaction between
the teacher and the students.

* A Regional Manager, an Area Manager and a Programme Organizer made a visit 1o
India on Continuing Education. This trip was arranged by the Aga Khan Foundation
and the duration was 2 weeks. These three members of BRAC have visited the
following organizations and libraries in India:

- Vighaka at Renwal, Jaipur

- Zila Saksarata Samiti at Ajmeer

- Bodh at Jaipur

- Shadhanaat Calcutta

- Jhilimili at Bankura, Calcutia

Based on the observation, the programme has decided 1o apply the concept of book
fair, puppet show, information file (marriage registration from), participation of
illirerate persons, essay competition (Reading Centre), collecting books which are
donated locally and Nudal centre/resource cenire.

* Every year Novib provides linkage programme to BRAC, Linkage programme is the
sharing of experiences, technical support in education, agriculture and dairy, social
development, exchange of trade and commodities, global communication system,
future plan between BRAC and local groups of Novib. On the basis of Novib's
invitation BRAC sent two of its staff (the Programme Manager of Field Operation
and a Senior Material Development Specialist) to the Netherlands to learn, share and
support the Partneér Linkage Programme between BRAC and Novib. The exchange
visit was for two weeks, from 10 10 23 September 2000. The visit was in different
provincial towns in Netherlands where the visitors took part in meeting with the
members of the Municipality, members of lacal groups and also the children of the
schools who raised fund for BRAC.



* A Material Development Specialist has attended a workshop at Dar-es-salaam,
Tanzania from 10" to 12" September. The hosts of the conference were AKES, T
(Aga Khan Education Service, Tanzania) and AKU, TED (Aga Khan University,
Institute of Educational Development). There were altogether 60 participants from
different organizations who were in any way involved with improvement of schools.
The aims of the conference were:

- to share evaluate and gain a belier understanding of the existing and possible roles
of stakeholders in the schools improvement process

- 1o highlight the sustainability of professional development

- o learn [essens from on going initiative research, mechanism appropriate for
specific locations and cultures

- 1o bring together aspects of teacher contextual development and school
management

- 1o have fruitful interaction within the Aga Khan Development network and
effective outreach (o collaborating schools and school systems.

The main focus of BRAC participant’s presentation was on “How to ensure our

(BRAC schools) quality continuously through curriculum development, staff

development, monitoring and research’

* A Quality Manager who is now promoted as a Regional Manager has successfully
completed a one-vear Diploma Course on "Global Partnership” at Savar;, Dhaka.

Gonokendra Masazine, Children's Section “Ala™:

The Gonokendra Magazine is a BRAC s monthly publication where there is a children's
issue termed "ALO" (meaning light). All BRAT NFPE schools from Grade IT and above
and Reading Centres are provided with this magazine. Each school receives four copies.
The magazine has been designed to be used independently or in a classroom situation.
EDU had been providing continuous assistance in the "4L0O" section of Genokendra
Magazine. Vareties of elements that complement the magazine were used in the
classroom during Tanuary-June 2000. Many of the featured items are activity based
which, cover all the subjects of the EDU curriculum. By these activitics students geta
chance to praclice the activities regarding the cumriculum in an enjoyable and informal
way. Various types of fealures regarding general knowledpe, famous stories from around
the world are included in the magazine. In this way, the students can promote their
reading and writing habits, Puzzles, quizzes, English vocabulary, simple experiments
from science are also featured in this section.

The students are encouraged to Write stories, jokes and letters for the magazine. This
way they get 4 chance to ¢nhance their creativity and can come forth ag potential writers.
The magazine is a type of resource that promotes the fun of reading and practicing
knewledge in an informal way.
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OUTPUT — 4: CONTINUING EDUCATION PROGRAMME

The Continuing Education Programme (CEP) in Phase ~ [11 aims at “greater retention of
learning and increased cammunity participation through an expansion of BRAC s CEP™.
Introduced in 1995, the CEP focuses on mainstreaming the post-literacy activities of BEP
by promoting the reading habit of both the raml and urban citizens through an organized
network and a new infrastructure. These objectives are achieved through two
components; One of the main components is the Union Library, or Gonokendra
Pathagar. These libraries aim 1o make reading materials available to people at the
village level in Bangladesh. Every library has a children's comer to focus on the
increasement of child readers. So far, 500 libraries have been openwd and are run by the
local community with active support from BRAC.

These committees oversee the day-to-day functioning of the library, and also often work
on special events and fundraising drives. During the reporting period a total of 404
library organized socio-cultural and leaming events. In sddition in co-operation with
different Govt. departments members from libearies were provided with cost free skall
training in different arcas. (For more detaily see Annexure-3)

The other component is the Reading Center or Kishori Pathagar. Reading Centres are
s¢1 up two months before » Basic Education for Older Children (BEOC) school
completes its cycle. The centres are set up to develop the reading habits among
adolescent giris ond women. In addition, they are provided with training 1o develop
entreprencurial skills. The cenires highlighted the fisct that women also need a place to
socialize. Through Reading Centres women have become encouraged in indoor games
and developmental skills,

| Actual Achicvement in | Cumulative |
Jan - Dec 2000 | July-December 2000 Total

Union based library | 100 libraries(New) 100 librarics 500 fibraries
(60 libraries from Jun-

June 2000)
R R e

Activity plans of Union | 400 libraries(Each 404 librarics
based libraries library's plan &
preparation depends
on its seope and
ahility} -
Usnion library “Trusts” 10 | 100 libranes (New) 10 libraries 390 librarics

be formed : (48 in 2000)




i Particulars BEP’s Plan for Actual Achievement in | Cumulative
Jan - Dec 2000 July-December 2000 Total
| Training plans of Union
libraries:
a. Basic orientation 150 *100
provided to librarians g
on library operations
. Orientation provided 100 Iibraries 100 libraries
to community
miembers
Basic training 40 staff 20 staff
provided to staff on (20 new staff)
library operation |
¢ Opening of 30 libraries has been shifled to first half of 2001
b. Reading Centres:
1- Particulars ] BEP’s Plan for | Actual Achievement in July-
Jan — Dec 2000 December 2000
Reading Centres 6000 Reading Centres 7.030 Reading Centres
(en-going)
The raining has been
Members to receive redesigned. It has been
training through Reading 13.600 members combined with APON
Centres | livelihood training.
Photography training has been
introduced.
Members reached through
Particulars of the Vegetable: 3,000 | APON training: 52,729
trainings conducted Nursery: 1.300 Members received APON
through Reading Cenlres Poultry: 4,000 training: 2,581
- Tailoring: 4,300 *Adolescent leaders: 181
Cthers: 1,000 *Peer Educators: 2,400
13,600 Photography: 23

*  Adolescent leaders and peer educators were sclected from the Reading Centres member

who received APON training.
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Research Studies Carried out During July -December 2000

The Education Programme of BRAC not only provides guality basic education to its
learners it also put emphasis on their enrollment in formal schools for further education.
Based on the Declaration of the World Conference on Education held in Jomtien in 1990,
BRAC designed an instrument to measure the level of basic education of Bangladeshi
children. The Research and Evaluation Division (RED) of BRAC regularly monitors the.
performance of the graduates of BRAC's non-formal schools through this instrument.
RED also started a tracer study on the graduates of BRAC non-formal schools in 1995.

The following studies were undertaken by the Research and Evaluation Division (R ED)
on BRAC Education Programme:

a A follow-up study of the teachers of BRAC schools who lost their job due to
shifting of school
(Kaiser A. Khan)

This study aimed at examinine the changes occurred in the lives of the former
teachers of BRAC schools who lost their job due to shifting of schools after
completion of cycles. A total of 386 ex-teachers was selécted randomly from
32 team offices and interviewed through structured questionnaire.

Major Findings

* Findings show that about 72% of the teachers could use their teaching skills although
they did not have schools,

b Sixty-three percent of the teachers pereeived that their social status remained static,
23% perceived increased, and 13% perceived decreased.

» Seventy-six percent of them expressed that due 1o shifting of school their mobility
decreased; while 15% reported increased.

* Forty-nine percent of the teachers were found 1o be employed and the rest were
unemployed.

. ¥ Seventy-five percent of the teachers became economically loser due to the incidence,

but majority of them who were emploved, economically benefitted.

» Amongst those employed, 71% were engaged in tuition or teaching and the rest were
engaged in service in NGOs; handicrafis, poultry rearing, ete.

* The employment status of the teachers was found as the influential factor for changing
social, economic and miobility status.

since, eniployment 1s closely related to their economic and social
development, they should be given opporfunity to be engaged in income-
earning activities for their better liveliheod.



o Developing methodology for curriculum evaluation: A pilot study on
Mathematics
(Md. Abul Kalam, SK. Md. Ashrafuzzaman,
Md. Abdwl Bareque and Syveda Rumnaz Imam)

The study attempted to develop a methodology for assessing what learners
know, can do and understand in terms of expected learning outcomes, and
appropriatencss of content, context and methodology for teaching to achieve -
expected learning outcomes in order to evaluate the curriculum of BRAC
Education Program (BEP) towards a research-led curriculum development
with special reference to problem solving in Mathematics of grade 4. A
number of methods/techniques were examined for the purpose. These
included achievement test; interview with learners and teachers; group
discussion with staff: and analysis of leamers’ and teachers' documents. Data
were collected from eight BRAC schools from two BEP areas of Jamalpur
region.

Major Findings:

» The achievement fest and interview with learners were found to be useful methods of
exploring learners' level of achievement and understanding in particular chapters.
Interview with teachers and group discussion with staff gave insights into their
perceptions of their leamners' abilities as well as teachers’ abilities and the clarity of
the learning outcomes in the chapters.

¥ In addition; some views were given on the content, context and methodology of the
particular tesearch focus. Analysis of leamess’ and wachers' documents penerated
useful information on the level and volume of practices leamers did on particular
chapters and teachers' planning.

However the study suggested that the research metheds and insiruments need
refining in the light of the pilot studies to increase their effectiveness in providing
relevant data suited lo the specific objectives of the study. The study further
sugeestad that the observation of classtgom and teachers monthly training
session, and group discussion with teachers should be considered for future
research, these would validate the teachers' and staff's planning documents and
the teacher interviews as well as the leamers' documents.

2 Developing methodology for carriculum evaluation: A pilot study on Social
Studics ' .
(Sveda Rumpaz Imam, Vibekananda Howlader,
Marzina Khaturn and Md. Abul Kalam)

The study attempted to develop a methodology for assessing what learpers
know, can do and understand in terms of expected learning outcomes, and
appropriateness of content, context and methedology for teaching to



achieve expected learning outcomes in order to evaluate the curriculum of
BRAC Education Program (BEP) towards a research-led curriculum
development with special reference to Social Studies of grade 2. A numbar
of methods/techniques were examined for the purpose. These included
achievement test: interview with learners and teachers; group discussion
with staff: and analysis of leamners' and teachers' documents. Data were
collected from eight BRAC schools from two BEP areas of Jamalpur |
region.

Major Findings:

» The achievement test and interview with learers were found to be useful methods
of exploring leamers' level of achievement and understanding n particulas
chapters. Interview with teachers and group discussion with staft gave insights
into their perceptions of their learners’ abilities as well as teachers' abilities and
the clarity of the learning outcomes in the chapters.

» In addition, sormie views were given on the content, context and methodology of the
pariicular research focus. Analysis of leamers' and teachers’ documents generated
useful information on the level and volume of practices learners did on particular
chapters and teachers' planning.

However, the study suggested that the research methods and instruments need refining in
the light of the pilot studics to increase their effectiveness in providing releévant data
suited to the specific objectives of the study. The study further suggested that the
observation of classroom and teachers monthly training session, and group discussion
with teachers should be considered for future research, these would validate the teachers'
and staff’s planning documents and the teacher interviews as well as the learners’
documents.

2 Development of instruments to assess the achievement of national competencies
at the end of primary education eyele
(Samir R Naih, Sanat K Ghosh and Shaheen Akter)

This report presents a detailed description of development of assessment
tools for the evaluation of students” learning achievement on the basis of
33 terminal competencies specified by the National Curriculum and
Textbook Board (NCTB) of the Government of Bangladesh. This is the
first attemipt in the couniry to cover all the terminal competencies in
assessment process: A team of schoolteachers, teacher cducators,
curriculum experts. education psychologists, test development experts
participated in the process. The competencies were divided into two broad
categories viz., cognilive and non-cognitive. Two separate tools were
developed for assessing the two types of compelencies on the basis of pilot
studies in both rural and wrban arcas.



Major Findings:

* Although overall teaching learning process in BRAC schools was satisfactory towards
quality education but evidence of gender discrimination was in place.

» The main causes of gender difference in mathematics are the deprivation of the girls in
family, society and schools, discriminatory attitude to the girls by the teachers and the
peer boys, and the inside weaknesses of the BRAC school programme. Such
differential atmosphere led the girls not to advance much in the overall learning,
mathematics is only a part of it. -

#

Gender imbalance against gitls is a serious issue in the present day world including
Bangladesh. Some recommendations are made in order to remove the gender gap in
mathematics in BRAC schools.



OTHER ACTIVITIES OF BEP

a Schools in Urban Areas

While administering education extensively in the rural arcas BRAC realized that it is
leaving behind a large amount of uprooted sham children. 1t was also learnt that although
the Government is providing free education for young learners all over Bangladesh, there
are no schools for the poor children of stum dwellers living in the urban area. Therefore,”
in March 1992, BRAC started implementing schools in the urban areas for these under
privileged children. The programme was first implemented from the Moghbazar team
office, under Khilgaon area in Dhaka.

In the urban programme BEP follows the same curriculum set for the rural schools.
However, in the case of Social Studies a slight difference is found in the curricalum of
the urban schools. It now caters the needs of urban life and surroundings. The urban
schools of BRAC have been opened in different divisions of Bangladesh, that is in
Dhaka, Chittagong, Khulna, Rajshahi, Sylhet and Barisal. In total there are 1,192 urban
schools in operation of which 1,019 are NFPE, 10 BEOC and in addition, there are 120
schools financed by the government (Hard to Reach and 43 schools for Ex-garment child
labours sponsored by UNICEF, ILO and BGMEA). At the end of December 2000, the
children enrolled in the NFPE schools are 33,162 out of which the female learners are
21,001. 330 students enrolled in BEOC schools (222 girls and 108 boys). The total
number of teacher working in all the schools under urban programme is 1,271 out of
which 1,255 are female. Some of the teachers are working two shifts. The minimum
qualification required of these teachers is Secondary School Certificate (8.5.0).

Schoals in urban areas are in great demand. However., it has been gbserved that the
operating costs of urban schools are higher than those of niral schools because goods and
utilities are more expensive nurban areas. After discussions with parents it was agreed
that 7%. 15 per month for school fees will be charged for each academic year.

Some of the difficulties that the urban programme experiences in operating the schools
are stated below:

»  the studem dropout rate is higher due to eviction of slums for reasons such as fire
incidents, floods, demolishing of slums by the Govl and also parents moving out of a
particular area because of occupational change; '

» irregularities of attendance can be observed due to many of the children being
engaged in various income generating activities;

» during festival occasions and harvesting period many of the children are found to be
temporarily absent from schools;

* |1 is sometimes difficult to set up a school in the urban areas as it is difficult to rent a
low-cost schoolhouse. Sometimes the local musclemen (normally known as mastans)
cause trouble by frequently demanding donations from schools;

31



= teachers find it difficult to teach the children of the urban schools as most of them
have migrated from different parts of Bangladesh, where there is a difference in
dialect;

= the supervisors who supervises these schools face increased health problems due to
air pollution, noise. traffic and as a result they suffer from various allergies,
respiratory distress, headaches, etc.

* since the urban learners are exposed to a lot of happenings around them they are
found to be more mature and [aster fearners in comparison to rural students. 3
However, a lot of in-discipline is found in the lives of these children, which makes it
difficult for the teacher 10 manage the class.

BEP while administering urban programme iries different ways to overcome these

difficudties.

¢ If there is any possibility of slum eviction in a certain area BEP does not reopen a
school there.

* The teachers of the urban areas when selected are pravided with a one-day orientation
where they are exposed to their working situation. This orientation is provided 10
them before the teachers' training. They also observe a school for at least a week
before the training takes place.

* Most of the parents of the slum children are engaged in mcoming activities for the
whole day. Therefore, a large number of them cannot attend the parents meeting
regularly as they are being held in the aftemoon. So they are not very much aware of
their improvement of their children. But according to BEP parent's involvement is
essential. To include them in the program parents meeting are being held in the
evening whenever necessary and the staff also visit the parents personally.

= As the students have miprated from different parts of Bangladesh thev use different
dialects. So ihe teachers m the uwrban area face a lot of difficolty in commmunicaiing
with these children, Inthe refreshers weachers are provided with orientation on easy
communication to overcome this difficalty.

= The staff who works in the urban areas always stay in personal touch with the
students and their parents-

a Urban Pilot:

In order o continue BRAC's policy that the cumriculum should evolve and improve as
circumstance change or new ideas come to light. it has been decided to review the urban
schools. 1t was felt that the conditions for urban children are very different from those in
rural areas and therefore the curriculum should reflect this.

Some staff of BRAC Education Programme have been working in 10 urban schools.
They have been piloting a dilferent curriculum, materials and teaching methods with the
aim of quality improvement.. These schools are called pre-primary schanls because they
come before Grade I but the children are 7 4nd 8 years old so the curriculum has been
designed and developed accordingly. The schools have been carefully monitored and in
general the outcomes are good.

ad



The teaching methods are used across the curriculum. These have been developed in
arder to simplify extremely complex metheds of good practice. Most of the teachers are
now confidently following four simple technigues:

* Praise — used in a way which maximizes learning

= Pace —used to keep learners attention

=  Differentiation — uzed 10 make the curmculum accessible 1o all leamers

*  Open Ended Questions — used to encourage children to think for themselves

Cwrriculum areas which have been developed.

= Activities to be used with storics and promote reading skills

= Activifies to develop dravang skills

*  Activities to develop mental maths skills and maximize participation

*  Activities which encourage children to think about their own environment and their
health and safety within it.

Materials which are under development:
= Story books - simple text to aid early reading
- some with urban focus
- some big books
- pictures drawn by children
*  Sopcial posiers of differem “busy seenes’ for discassion
= Number cards for each child
= [lash cards to go with stories

0 BEP Working in Chittapong Hill Tracls:

BEP started working in the three districts of Chittagong Hill Tracts in 1998-99. In this
period, 52 NFPE schools under 7 teams were being opened. The students who were
entolled then are now in grade 2. There are now 1840 leamers studying in these schools
where 847 (57%) of them are female leamers. To work here BEP cannot maintain the
ratio of 30-33 learners per classroom because each ethnic group lives separately from
each other. For this reason it is sometimes guite difficult to maintain the number of
learners. Sometimes, flexibility of age is observed while enrolling female learners.

According to population-census of 19921, there are now 15 different ethnic minorities
existing in CHT. Different school for each existing group was brought under operation
as one group was not familiar with the language of others. It was also same in the case of
school teachers. It was observed in those areas that because ol low literacy rate, it was
not easy to ind a qualified teacher. The ethnic learners who were enrolled in those
schools were also facing a problem regarding BRAC's curviculum. The learmers were not
at all used to Bengali bul the curriculum was in Bengali. Bul they overcame this problem
within a short period of time. To have personal contact with parents.and learners staff
were also appointed from different ethnic groups. In CHT the literacy rate is lower than
that of other parts of the conntry. There is a great demand for schools in these areas. So.,

il
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working through other local NGOs might be more effective. Since there is a diversity in
language, culture and difficult communication, the local NGOs (preferably ethnic NGOs)
through ESP will be working in CHT where 100 new schools will be opened initiaily.

o Gevernment — NGO Cg-operation:

The increased level of co-operation between BRAC and other NGOs and the government
has provided greater opportunities for BRAC's NFPE to disseminate the expertise it has
gained in the area of primary and continuing education and for BRAC to play an even
more proactive role in the provision of efficient, high quality and affordable basic
education in Bangladesh. Following BEP programmes are presently running by the
Government — NGO collaboration:

o Community Schools

The community schools are low-cost, social education institutions, setup by the
Government. These were constructed by the General Education Project (GEP) between
1990-96. The local residents of each arca where such a school was to be established
formed a School Management Committee (SMC). arranged for an empty plotland on
which the school was to be built and made a deposit of T& 10,000 to the Govt. Inthis
manner, 3,263 cammunity schools have been established in arcas where the literacy rate
was low, the densily of population was high and where for geographical reasons, many
children (particularly girls) were unable to attend other schools. Once the schools were
built the SM(s were made respansible by the Govt. in handling administrative issues.
maintain discipline, ensure security, hire a local teacher from the community and
supervise the quality of education imparted to the learners. In return the Govt. would
bear the costs of building construction, providing furniture and other logistics such as
books. pencils, blackboard and so on. The teacher’s monthly salary would also be borne
by the Govi. However, it was not before long, when the Govt. found the performance of
many schools to deteriorate as the local communitics were unable to run the schools
successfully. As a result, a countrywide survey was camried out by the Government
where it was found that 194 community schools were non-functional. After the survey
the Govt. decided to hand over these schools to various NGOs to run them more
efficiently from the organization’s own resources or funds they have received from
Donors. However, if the NGOs are able to run these schools suceessfully for more than 2
years, the Govt. will consider providing salaries for teachers each month.

Of the 194 community schools, the Government allocated 73 schools to BRAC to make
them operational. Qf the 73, BRAC has formally received 44 schools out of which one
school house has been eroded by thé river. In order to make these schools operational
BRAC had to repair the school-buildings and approach roads. At present 5,154 students
are attending these schools from pre-primary to class IV. To make these schoois
operational BEP has appointed 148 teachers of whom 94% are women with a minimum
qualification of 8.5.C. (Secondary School Certificate). The teachers receive a 12 days of
basic iraining, 3 days orientation before opening of schools and 1 day refresher courses
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which they receive every month. In addition to these. each teacher reccives a 6 days
training at the beginning of academic vear. The teachers receive an honorarium of

Tk. 600.00 per month. A child in pre-primary and grade I'is charged 7k 15 and in grades
IT, Iil and IV T%. 20 per month for material support apart from the textbooks. Besides,
gach child pays Tk 15-20) per vear for examination fee.

The schools are supervised by 18 head-office and field based staff. The staff who are
engaged in this programme also meeive iraining and onentation. The Government
curriculum, competencies and books are being used in these community schools,
however all supplementary materials such as storybooks, ¢harts and other materials are
being provided by BRAC. To assess the performance of the students BEP has introduced
continuous evaluation system in the light of NFPE experience. Moreover, there is a plan
of taking three formal examinations every vear. The financial support, which are
required to run the schools are lunded by BRAC s education programme.

&

Problems BRAC confronted in re~-opening the nop-functional schiools:

The circumstances under which the 44 non-functional schools had to be opened out of 73,
ciused a lot of pressure on BRAC to convines the local community who were niot
initially willing to accept. The ex-teachers and SMC members of the Community schools
were spreading negative rumours about BRAC eperating the schools. BRAC on its part
held a lot of informal and formal meetings with the local communily, Gowt. officialsin
particular, with the Thana Nirbahi and Thana Education officers in this regard. After
much persuasion BRAC suceeeded in rcopening the schools which now resulis in
children’s higher sitendance and academic performance than before. The parents of the
learners also have a positive attitude in accepiing BRAC s management of schools.

a Garmenis Child Labour Scliools

BRAC incepted this programme of Garments Child Labour schools in 1996 swith the co-
operation of Bangladesh Garments Manufacturing & Exporting Association (BGMEA),
UNICEF and 11O in order Lo provide child labours with basic education: The children
who are enrolled in these schools are less than 14 vears of age and who were identified as
garments® child Iabours. These children receive an amount of Tk 300.00 as a monthly
stipend to supplement their inconic. Previously these children used to obtain around 7k
700.00 1o 1,000 montily from selting their labour at garment factories.

The Garments child labour schools follow the BRAC cducation programime curriculum

and policies; But there are some-exceptions in operating these schools:

= The number of students in a classroom can be around 15 to 20, which 1% less than
usual of 33 students.

= The students can be enrolled any tme of the year.

* Besides receiving education there ar¢ arrangentents of skills development training for
the students.



As of December 2000 the total number of on going Garment Child Labour schools are
43. The enrollments of learners in thes= schoois are 791 of which 546 are girls and 245
are boys.

In urban areas APON programme initiated in August 2000 . Tlhic urban programme
included adolescent girls from garment schools and reading centres: So far, 39 batches
comprising of 79 adolescent girlz were provided with training . The areas where girls
have received APON training are Jigatala, Moghazar, Mirpur, Narayangon and
Jairabari. Afier completing 5 days training 79 girls have become facilitators now. They
will facilitate training for other students and members of their classes and reading cenfres.
In garment schools the APON courses will be completed within thirteen weeks.
However, in the Reading Centres the course duraiion will be far twenty weeks.

Skill Developmernt Training:

To increase the skills of students in Garment Child Labour schools BRAC has made
arrangements for different skills developmient training. According to the agreement with
UNICEF, 1LO, Bangladesh Garments Manufacturing & Exportling Association
(BGMEA) BRAC with cooperation from Under Privileged Children Educational
Programme (UCEF), SUROVIL, SINGER have been making arrangemients for different
trainings. By receiving these trainings they can involve themselves in different income
generating activities. As of now, 1093 smdents have been provided with skills training in
different fields (g.2. garments, kmtting, paramedics. carpentty, wuto clecironics ete).

Earn and Lean [nitiative:

The students of Garment Child Labour schools who are 14 years old can leave their
schools and work in garments factories. But, those students wha do not leave the schools
and want to study more, for them, with the initiative of UNICEF and BGMEA Eam and
Learn initiative has started. This initiative started in 1998, Under this initiative the
children study al schools from 7 to 10 2.m. and from 11 a.m. to 630 p.m. work in
garments factories. The students receive a monthly salary of Tk 500.00 to 1300.00. Now

+]

there arc around 87 students under this Eam and [eam initiative,

o Hard tv Reach Schools

In Dhaka urban 105 and in Chittagong urban 60 Hard to Reach schools have
completed their cowrse. Dul of these schools 76 students underwent a
scholarship examination lreld by Bangladesh Government where 33 students
cane out successful. They are being provided with T. 400.00 monthly as a
sclialarship to continiue with their studies in Govi. sclools.

The Hard toReach (1ITR) programme was initiated by DNFE (Directorate of Non-
formal Education] to set-up schools for children who are “hard to reach” — partienlarly
those invelved in harardous occupation aged between 8 to 14. The DNFE is responsible



for implementing this programme through different NGOs. BRAC in 1997 became
involved in this programme and have opened schools in Dhaka urban, Chittagong,
Rajshahi, Khulna, Sylhet and Burisal. These schools operate thmugh a 2 yrs. school
cycle which is equivalent to the competencies of grade [ of the Gowvt. schools. Each
class consists of 30 learners and a teacher.

There are now 120 HRT schools in operation in different urban areas. Attheendof
December 2000, 3,600 working children are studving in BRAC’s HTR schools.

The HTR schools follow both the Govt. and BRAC curriculum with supplementary
materials developed by BRAC Education Proeramme. The procedures in terms of
management, supervision and logistics are the same as in the other BRAC schools. The
schools are for 2 hours a day, The teachers receive a monthly salary of T4 800.00, and
the Govt. also monitors these schools on a regular basis. To maintain attendance the
supervisors keep intouch with the emplovers, as well as parents of each student.

o Some Events of Urban Prosramme

Following events have been taken place during the period July to December 2000,
through BEP urban programme:

v Internatienal Literacy Day:
In September 2000, Primary and Adult Literacy Ministry of Bangladesh Government
and Adult Literacy Movement decided to celebrate the Inlernational Literacy Day. It
was a forum for the NGOs who are involved in the education programime. The aim of
this forum was to create awareness about education. This vear, the ﬁfugrarmne
consisted of students” rally, discussion mesting and education fair. Besides BEPs
taking part in the discussion meeting and 3 days rally. the Dhaka urban BRAC school
students, teachers and staff look part n the rally.

s Hepatitis B Vaccine:
Hepatitis B is a crucial phenomenon in Bangladesh at this moment. This could be
more commion among the slum dwellers. BRAC's health division experimentally
provided vaccine to 2000 urban students without any cost. This vaccine is guite
expensive and is not at all affordable for the parents of the students. However, the
vaccine is not being provided free either by the government or by the non-
government agencies.

»  Girl-Child Day:

This was the first girl-child Lelebmtmn i Bangladesh. A committee has been made
regarding this issue through ADAB along with NGOs. The aim of this programme
was to increase and create a child’s right. There was a big children’s rally where the
BRAC urban school teachers and staff participated. They also took partin the
discussion meeting.



s [ron Tablet Distribution: _
Many poor adolescent girls’ often suffer rom anemia. UNICEF arranged to
distribute iron tablets for all the adolescent girls throughout the country. Being a part
of this, Dhaka urhan distributed iron tableis 1o BRAC school adolescent girl teachers.



BRAC’s Education Programme (BEP) — Phase [ll: Progress of July ta
December 2000

Indicators [DVI)

[ Narrative Summary rabjecfwe Verifiable

Achievements of
| July to Pecember
2000

Comments/
Recommendations

Purpose:

The provision of
improved, full range
primary curriculum
that will allow lsarmers.
to retain and use the
literacy, numeracy

and fife skills learned:

Atleast an average
score of 40% for
Benaal, Sacial
studies, Math and
English atiained by =

of 5% learmers in the
annuzl Standardized
Achisverment Test
(SAT) by May 2000

representative sample |

SAT has ot iaken
| place in this period.

i
|
[

SAT usually is being |
held in the menth of
~lanuary.

90% complation of
primary cycla
achieved

| ‘Mo schiools have
closed down during
| ihis peEniod.

Af least 80% of BRAC
BEQC graduzates
remain: in touch with
literacy materals and
are also involved in
receiving frainings on
poultry rearing,

‘gardening, sewing,
embroideny and book
-Binding

| Mot nppnc:ahie forthis
| -perniod:

|
Reading Cenires were

openesd in-January
2001-

horlicufture, vegeiable |

0% of graduates
complete education

| ‘Mot applicable for this
| ‘peniod,

Budget forJanuary to
Decernber 2000:
T 1,104,339 765

L

Lntil Grade Vil
Pragramme leyel Gumuilative budgstta | Cumulative denor
finance: end December 2000: | funds to end

Tle 1, 745 769,607 December 2000;

| Tx. 1.522 044 750

| Actusl expenditure for
dJan-Dec 2000
| Tk. 880,514,907

A deficlt of Tk,
277.607.473 occurred [
between the sctusl
expendifure and |
donor funds received
during Januany- [
December 2000. This |
was die to |
unavailability of funds |
from the dener funds

on time.




' Narrative Summary |_ Chjective Verifiable Achievements of Comments!
Indicaters (OVI) July to December Recommerndations
2000

Output 1: Schools Year (end of December 2000)
opersting, opening and 2000 :
closing (end of June 2000) Ion—gomg schools)
[Equitable access to Grade 1; 3284 Grade 1: 480
cost effective primary Grade 2: 7,758 Grade 2 24‘3?3
education ensured for | Grade 3: 10,601 Grade 3. 8157
poor children, Grade 4: Grade 4: 5‘%(}9
especiaily girls) Grade 5; 12,367 | Grade & Y0793

Total: s 0[3;{] | Total: a1 ;032

|
i des mentioned
{The grades siated {The e
sbove include NEPE, | 2P0ve ::acrude NFPE,
schools)

‘School types at the end

of June 2000

NEFE: 21455 NEPE: Z1573

BEOC: 9485 | BEOC: 7084

ESP: 2,850 ESP 2445

Totak 34,000

New enrollments (Jan-
‘o students
Graduates [Jan-June

2000%: 89,0621 no. of
siudenis

——— | Jotal 31,082
[
|

June 2000): 97,520 no. | PENOd-

Mot applicable for fhis

Mot applicetde o this
pirodd.

Mo new schools wers

apened during this
period.

Mo -new schools were
ppensd during this
period.

Anrual cost per child:
228

1

Annuzl cost per child:
*18

fn BRAC schoals

"50% female enrgliment | 85.7% of the lezmars |

| December 2000

are female, al the end of

70,30 NFPE/BEOG ratio
(excluding ESP)

7525 MFPEBECC at
the end of Decomber
2000

| Finance level of
Cutput 1:

Cumulative budget o
end Becamber 2000:
Tk 1,287,045 033

BEudgeifor Janvary io
December 2000
Tk B20,325 447

'f

I Tk. 712,388 80

Curnulative expandiure
to 2nd December _EGIDL'I-:
T 1,189, 718,293

Actwal expenditure
during Janugny to
Decemberd 2000;

AD




Fiarrﬂthré Summary
|

Objective Verifiable
Indicators {OVI)

‘ Oufput 2: Capacity
deveiopment of staff &
teachers

{Quality
improvemerit in
curriculuom and
training for staff and
teachers through the

2.1 Creation at BRAC
head office by 2000 of
EDU which carries out
glrrculum
development, materal
development,
participatory
and researeh
evaluation

training
&

decentralization of

| educational
expertise and the
development of
improved classroom
processes)

"~ Achievements of Comments/ |
July to December Recommendations
2000
EDU staifhas Research and
underiaken monitoring unit has

responsibilities
primarily in four areas:
1] Pedagoay
management uni
curiculum
developmeant and
training

2) Research and
meTiitering unit

3) APON

| 4) New initiatives L

22 Links between

This has taken place

Managers (QMs})

trained to manzge the |
decantralization af
guality improvement |
in primary pedagogy \

24 A0 MTs who
moere capable spd
articulate, trained in
subject arsas

EDU and NFPE by extensive
institutionalized interaction with QMs.
2.3 17 Quality | In this pericd QMs |

| o

=i
4—] the competent MTs

conducied some
workshog and studies

creazis awarensss
in 21l siaff io
NTTEssE ginls
parficipation in the
ciassroom
paricipatory and
mativaiional
fraining

action plan
exeicise

Buring this pernod ail

and BTs wers
soresned and team -
wize core grougn have
been developed who
i= rezponsible for
devaioping all the
afher MTs 2nd BTs. |

comimenced ifs
getivities in EDLL

4]



Narrative Summary Objective Verifiable | Achievements of July
Indicators (OVI) to December
: Zhne = 5
Gutput 2: Canacity 2.5 Faur MTs MT fraining did not

development of staff &
teachers

(Quality
improvementin
curriculuny and
training for staff and
teachers through the
decentralization of

- educational

| expertise and the
development of
improved classroom
processes)

developad for each
BEP area office by
2002

izke place during this
penod.

- Comments/
Recommendations

20848 {eachers have
been provided with BT
training during this
pericd, They are
responsible for

a) devreloning other
teachers in their
batch; J
developing
children in their
gohaols;
develaping staif in
the weelkly
reetings if it is
pogsible for the
teacher ic afiend. |

b)

c)

2.6 All Resource
Teachers (RTs)
completing 1-2 cycles
and who are mora
capable and adiculats
trained in subject
areas by 2001

The processof RTs
being provided with
MT training did not
iake place during this
nerind.

27 At least
tegchers firained by
MTs or RTs through
refreshers wraining by
20032

0%

Thiz is being achisvad
through the developed
WMTs and BTs who are
conductng iraining
and refrashersin
histher ieams.

2.8 90% staff irainad
by MTs by year 2004

it was obsarved that
all MTs were not
equally competent as
other MTs. Sc, AT
development procass
will commence again.

2.9 In every ifeam
office at least 95% of
refrechers conducizd
by staff who have
been trained =s MTs
starting from 1999

In every team office,
the MTs and BTs are
resoonsitle for
conducting MT and
BT training.
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[ Narrative Summary

" Objective Verifiable
Indicators (OVI)

Achievements of
July to December
2000

Comments/

Recommendations

| Output 2: Capacity |
development of staff &
teachers

(Quality
improvement in
curriculum and
training for staff and
teachers through the

2,10 Each teacher
receivies a total of 100
days training in an
HFPE school oycle
and a total of 50 days
training in @ BECC
school cycle

| Training and

refreshers courses for
NFFE and BEQC
iezcher have ken
placse.

The math training was
divided into severzl
sections. However, |
femdback revesis that |
more exploration is
reguired to make this.
training more

‘sugcessiul.

decentralization of
educational
expertise and the
development of
improved classroom
processes)

211 25% of field staff
traimed by 2001 &
undertaka local
gualitative studies and
process evaluation by
using Parlicipatory
Rural Appraisal (PRA)
| methodologies

This has not iaken
place durng this
perod.

2.12 EDL members,
field staff and
teachers to receive
training on pedagogy

A workshop has been
held with the EDL
siaffand GMs by a
consultanton

wiill be provided
training as

|
.i
= !
In'the beginning QMs |
researchers. .i

|

and reseaich by 2004 | pedacogy and
meihodologles;
213  Audio Visual | This has not taken

Alds (AVA) to assist
teacher and 31_‘aff|
develonment in use |
by 2002

{ Finance Level of
| Output Z:

Curmuative budget fo
end December 2000 |
Tk 299,089,643

Budget for Jantary o

| December 2000:

Tk 181,735 889 |

|
'1_

place dunng this
pencd.

“Cumulative expenditure
{o end December 2000:
TH 245015128

Actu=! expendifura
duning Januarny to
December 2000
T 127852154
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| Narrative Summ ary'

Objective Verifiable
Indicators (OVI)

Achievemenis of
July to December
2000

Comments/
Recommendations

' Output 3: Materials
development and new
initiztives

{Quality
improvement
through revision,
development of
learning materials

new Initiatives)

3.1 Material Part of ene of the
development unit | funchions of EDH is
operating as cumculunm
integrated part of | development, in that
EDU capacity EDLU s
_| performing. = /

and introduction of: -

3.2 Supplementary
materials
developed for
Grade I\ by 2000
afd Grade V by
2001

All supplementary
materials for grade |V
have been developed;
Supplementary
materials for grade V
have been developed
and will be published.

2.3 Sgnificant and
successiul
innovations
developedin CLIP
related to
improved learming
schievementand
classioom
rteraciions
mainstreamed by

Innovations related to
CLP for Social
science and Bengali
have bean
mainsireamed in
NFPE grade IV:

Al innovations of
CLIP have also been
msmsiesmed In

| Formazl Laboratory

2002 schools and
Cemmunity schools in
. _l_@!’l grades.

3.4 IRl matenals This has not taken o
revised and | place durning this
devaloped for | period.

BEP and
mainsireamed by
2001 L8

3.5 Revisions made The process of
to existing subject | revisions made to
materials in order | existing subject
to make them miaterials has
more activity commenced.
pased and | Revisions have been

enjoyable for
learnsrs by 2003

mads in Grade | Math
workbook and
ieachers' guide, grade
Il English workbook:
and teachers’ gulde.

12 formal
laboratery schoois
set in fo attempt
a degree of
convergencs
between the non-
formal and formal
systam

3.8

| 11 formal laboratory
schools are in
noeration.

As the Govt. has
handed over 45 non-
Tunctional community
schoals to BRAC,
BEP tigs decided fo
operate 11 formal
laboratory schools
against the 12.

J
|
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MNarrative Summary

Objective Verifiable

Indicators {OVI)

Achievements of
July to December
2000

Comments/
Recommendations

Ouiput 3: Materals
development and new
initiatives

(Quality
improvement
through revision,
development of
learning materials
and introduction of
“new initiatives)

3.7 Urban curriculum
sirengthensd by
incorporating
issuss related o
warking children
and child
domestic workers

APON membears had
s=veral informal
discussions with boy
siudenis of garmenis
child labour schools
and through those
meetings their needs
wers assessed.

Finance level of
Cutput 3:

‘Cumulative budgef fo
end December 2000;
Th 47 048842

Budgel for Januany fo
December 2000
Tk 34,515 721

Cumulafive expendifure
to end December 2000:
Th: 23,723,634

Aciual expenditura
duving January to

I December 2000;

| T TH190.513




MNarrative Summary

Objective Verifiable
indicators (OVI)

Achievements of
July to December
2000

e |

Comments/
Recommendations

| Qutput 4: Continuing
| educstion programmie

(Continmuing
education
expanded, catering
to adults of the
community as well
as BRAC graduates
whe have very litile
access to literacy
materials)

41 500 new Union
libraries; 10,000

40 new union libraries
wers opened at the

the members form

new reading end of Dec 2000, The
canirgs (o o2 | total nurmbers of umion
opened by May | libraries were 500,
2004 (5,000 No new reading
reading centres cenires opened in this
will be cn-going) period. The total

- number of reading

i | centres was 7.030:
42 Atleast 75% of | 78% of the members

formed a union library

a trust for the frust
Union_ﬂﬁbrary i

421  30% women 18% women were
should be present | present in each union
‘in each Union library trust
fibrary Trust commities.
comimittes by
2004

4.3 500,000 new
members {at least
400 members in
each Union library
and a mirimum of
30 members in
each Reading
centre by May
2004)

| The total members of

union library were

220,240 (average no,

| per library is 420).

| Reading Centres were
228,827 (average no.
of member per centre

| was 32).

|

Source: BEP's
guarterly repori

4.4 Reading Cenires
confinue to retain
the current high
proportion of
girlsfiwomen users,

j §2% members of the
reading centres are
girls.

Source: BEP's
quarterly report.

readers (o b
warnen by 2002

| le. S0% |
4.5 At least 20% of 28% of union library Source: BEP's |
Union library readers are women, monthly Pathagar

repartfdec '85)

aciivities held in
each Unign librany
annually, one of
which invalvaes

4.6 Atleast 2 cultural |

404 (old) libraries:
performed different
achivities. Such as:
individual _
perfomaance- 340

In corporation with
Youth Training
Centres of the
Directorate of Youih,
through 125 librariss

wWarmen (e.g. writing in the wall | fraining have been
parficipation magazine) provided to 3,138
specifically (1082 women)
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J Marrative Summmary

J‘ Qutput 4: Continuing
| education programme

(Continuing
education
expanded, catering
to aduits of the
community as well
as BRAC graduates
who have very little
\ access to literacy
materials)

Objective Verifiable
Indicators (OVI1)

Achievements of
July to December
Eilf}ﬂ

group performance- |
285 {=.g. parforming
in-a kit

celebrating national
days- 157

Bacial senvice- 47
ibraries that held

| fraining for membars-

125
Fund raising through
crop collecion- 404

4.7 500,000 bocks to
be placed in the
Unign libraries and
atleast 1,500,000

| 75,200 books have

besn proviged fo the
rural & urban union
fibrariss.

| books in the

Reading centres 452,176 books have
which include been provided in the
fiction, non-fiction | reading eentres
such as faw, (170,500 provided
heaith nufrition by | during July-
May 2004 December2000) |

48 150 books issued | On the average 160
by each Union I| books were borrowed
library to s | each menih in the

members svery
monih and 35
books borrowsd
per et by the
membersof each
Reading centre

urion lbraries:

AT books were
borrowed per month
in e=zch reading
cenlre:

Commentsf |

Recommmendations
Uniga Horary
members (free of
cost) on:
Fishery- 883 (177
women)
FPouliry and livesiock-
1.504 (577 women)
Tatloring- 252 (185
wWomen)
Agricultire- 275 (105
wormsn)
Others- 182 (105

vemeny I Sl e

Training provided
to 62,000
girlsfwomen on
prultry rearing,
SEWTNT,
ambroidery,
hiartictifure,
vageiable
gardening and
book binding |
through Reading
centres by May
2004 .

4.8

Adolescent leader- 187

Peeredutaior- 7400
Pholography- 23
Tolzl 2504



| Marrative Summary | Cbjective Verifiable Achievements of Comments/
| Indicators (OWVI) July to December Recommendations |
2000
| Output 4: Continuing | 410  Union library | 100 library committea
education programme orentation members conducted
courses for at orienialion courses.
{Continuing least 0% of |
education library commiftea l
expanded, catering rmembers
| to adulis of the eonducied within
community as well Grie year of [ibrany |
as BRAC graduates being established l
who have very lite | 4117 At least 80% | 81% of tha librarians | Source: BEP'2
access to literacy of the librafans | are female Pathagar repart
materialsj are femals |
 Finance level of Cumulztive budget o | Cumulative expenditure i ]
output 4: end December 2000: | 1o end December 2000:
Tk 102,574.959 Tk 63585835 .
Buidget for Janiuary to Actual expenditure
December 2000: durng Januany to
' Th GF, P62 734 December 2000
Tk 28773440
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[ Narrative Summary
[

(
1.
i

Objective Verifiable
fndicators {OV1)

1.7 Vilages identined |

and surveyed

~Achievements of
July o December
2000

| Thisis not appiicable

for this period 35 no
new schools were
opened.

Comments!
Recommendations |

—_——

EFE Supearvisors

]__ deployed

A

1.4 Scheol house
rented

1.5 Office building

rented

18 School
management
cormmrites (SMT)
farmead

Schoal su; suppres
provided

MFPE schoal
oparational

3 BEOC 2 EsP
schools
_operational

10 Monthly
parent meekings

sessions an
health, hygisns,
nuteition, aender,
legal education
organizad

udents selecied

'|

No supervisors have
been deployed during

|thispericd. |

This is not applicable
for this period a5 no
new schools were

| opened.
Thisis not 2 pp‘ilu.abie
for this period.

Out of 450 team
ofifices, 338 offices
ars with the RDF
premises and rest of
ihe oifices are using
_ |enled HoUses. . |
| No naw school
management
coririties (SMC) has
formed during this
period as noschools

were-opaned durmg
| this peried.
1,031,714 books and
supplies haye been to
bath teachers 2nd.

| leamers.

21 572 MEPE schools oohools.
were in operation,

| BEOC: 7,064

| ESP- 2,445 ‘ |

| This has iaken place
| behween POs and
which incorgorate | parents within the

|
_|

A9

sehool gremizsesin the
sfternoon, The
aobjsctive afl the
mesfings isio

educate fiiterate
parenis. The _
sitendance of garenis |
in these meelings was
9O%, i wisch



Narrative Summary

“Activities

Objective Verifiable Achievements of Comments/
Indicators (OVI) July to December Recommendations
2000
mother's altendance

was high. The focus
of discussion is
usually on health,
marriage age &
dowry. The ollcome
cfthe meeting are
reperied in a format,
which are discussed

classroom support
and assessment

: in staff mesting.
= Schoal This has taken place.
supervised by The weekly
POs weekly for supervision of POs

invoive:

checking of logistics:
=55253ing
methodologies;
on-going class
observaiion;
weakness of the
learners identifisd
through question &
answer sessions;
giving demuonstration
of a particular lesson
io develop teachars
and siudents;

and coliect recorded
feedback to discuss in
manthly refreshers
with teschers and with
siaff during weaekly
meetings.




teachers’, TEQOs &

ATECs:

The obiective of these

meefings were to:

a. checkon
avail=bility of
seats and
facilitate
admission of
BRAC graduaies
into formal

system; ;

b. ensure ihat BRAC
graduaies
entering the
formalor high
schools are.
book supplies for
the required class;

c. familiarize the
Govt. teachers
and educabon
officers about
BRAC s education
Systeny;

d. improve relaiions
with Govt.
tezchers
officials.

Theses half day

mesings are

condueci=d by Tis in
team offices. During
the reporiing period

384 such mesting

session was held, of

which 3, 628 wers
primary school

teachers and 5,257

secondary school

teachers; 348

TEOS/ATEDS also

have attended.

Narrative Summary Objective Verifiable Achievements of Commants/
Indicators (OV1) July to mhr Recommendations
1.12 Good local Meetings has been
contacts between | organized by the Tis
BRAC and formal | with Govt.. Non-Govt.
primary and high | primary and
schools secondary school




Comments/
Recommendations

Narrative Summary | Objective Verifiable Achievements of
Indicators (OVI) July to December
2000

Activities 1,13  Effective ai8 BFF eﬁ;fcﬁ;mcesﬁ o
i operaiing |
S RO | e e
collaboration SR il

i discussions t=ke
between place between RDP &
programmes BEP staff on various
| 2 ke vit

s=lection and student
selection.

2.1 Capacity building
in primary
Pedagogy in EDU

4 EDU staff has been
develaped as
researchers and they
are invelved with RED
as Research and
Monitoring unit

2.2 Research &
evaluation
staff with primary
interest/
exparience
appaointed

The Research and
Monitoring unit of
EDU consisfing of 4
siaff has been
developed.

2.3 Basesrch &
evalustion
functions of EDU

operational

Two research studies
with RED has been
conducted by EDU;

- Developing
methodology for
cumicum
evalustion: A pilot
study on
Mathematics.

- Developing
methodoiogy for
curriculum
evaluaticn: A pilot
study on Social
Studies.

The unit is also doing

a research on

“Training

decenlraiization”,

which is in the

2.4 Training of EDU
staff and
decentralization of
expertise

Extensive interaction
with QMs in all subject
areas. Working
relationship between
EDU staff and QMs
are strengthened.

process of finalization. |

52




Narrative S_u}n_mary

Objective Verifiable
Indicators (OVI)

Achievements of
July to December
2000

Comments/
Recommendations

Bctivities

2.5 Teacher/siaff
training for Grade IV &
\odefined

This has izken place
in Bengal, Math,
English and Social
SEience:

2.6 Mew teachers

813 new teachers

Teachers have been |

selected have been recruited of | recruited against .
which 91% are dropouts,
female.
2.7 New teachers 1,268 teachers have The teachers.
trained recaived training. received training but

all schools could not
be reopened.

2.8 Refraesher training
heid

108,400 refreshers
iraining have been
held.

2.9 MTs, staff and
teachers
development
COUTSes
implemented &
evaluated

This has not taken
place.

210 AVAtraining
materials on
Social sludies,
Math, English,
Seignce & CLIP
developed

This has not izken
place,

Trying differant
training modules is |
under process.
Therefore BEP has
decided notto
develop AVA
materials.

2.10.1 AVA materials
produced on
classroom
management &
teaching
methodeologies

[ 211 Training feeds

2.10.2 AVA malerials
for developing MTs
RTs

This has not taken
placs.

“This has not taken
place.

2.10.3 AVA materials
produced in
specialized areas e
tezchers, parants

This has not iaken
p_téeca_

are assegssed and
oversess training
plannaed and

implemented

This has taken place,
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Marrative Summary | Objective Verifiable Achievements of Comments/
Indicators {OVI) July to December Recommendations
2000
Activities 2112 Training courses | Exploration of
designed io upgrade | different training
pedagogical expertise | modules are under
for existing staff DfCCess.

2:13Training courses
designed loincrease
the capacity of
teachers and
adolescent library
mempers '

Training courses has

been designed to

increzse the capacity

of the library

members:

-  livelihood training
on phofography

- Workshop on
"experience
sharing”

- Workshop on data
collection

- Refreshers
training design

2. 14 Experienced
teacherstrained to
take up advisory post

Expenenced teachsers
who are arficulate and
acceptable to others
are being trained as
BTs=.

215 Consultants
identified, confracied

Consultant for Math,
=nd Research group

& monitored {in coordination with
RED) contacted.
248  Laboratory | 11 schools arcin
schools | operation.
operational

2.16:7 Identifying
sites, staff and
teachers for formal
laboratory schools

This has taken place.

2:16.2 |dentifying
learning matenals

This has taken place.

2.1 ?;T_r:é‘fning Courses
for teachers planned

Training for Batch
trainers has been

and implemiented | planned and
I3 implemented.
3.1 Development Curriculom

function
of MDU integrated
within EDU

development and
trzinings.

Ly
A




Narrative Summary | Objective Verifiable Achievements of Comments/
Indicators (OVI) July to December Recommendations
2000
Activities 3.2 Supplementary Supplementary

materials for materials for grade |V

Grade IV and V and V has been

developed completed.

3.3 Significant and Bengali, Math, Social

successful studies and Englizh

elements of CLIP | from CLiP

methodology and | methodology are

supplementary being mainsireamed

materials in the formal and

mainstreamed community schools. |

3.4 Curriculum for This has not izken CHT programme has |

specialized place during this been integrated with

programmes i.e. penod. ethnic minorities

CHT, Urban project. Waorkshops

strengthened has been conducted
o increase an
awareness for befter
integration.

3.5 Revised materials

This has not taken

developed for place during this
Enalish (IR} period.
complementing

Government

primers '

3.6 Newideas This has not laken
formulated and piace during this
pitoted period.

3.7 Twelve formal Eleven formal schools
laboratory schools | ana in operation.
setup to
incorporate
innovative
practices with
non-formal
methods

41 Space for Union | Space for new union
Libraries identified | library has besn

. identified and already
. opened.
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Narrative Summary

Objective Verifiable
Indicators (OVI)

Achievements of
July to December

2000

Comments/
Recommendations

Activities

4.2 Staff recruited and
trained

Mo new staff were
izken up. However,
20 BER siaff has been
shifted to Continuing
Education Programme
within this period.

It must be noted that
for library
programme staff is
ot recruited
separately.
Programme
Organizers of BEP,
who has been
warking for & months
to 1 yr. are
transferred o the
CEP where they
receive necessary
orientation and
training fto become
_reqular librany staff.

4.3 Training to include
building the
capacity of POs lo
recruit and
support women o
actively
pariicipate in
Limton orarny Trust

| committees.

4.4 |ibrary activities
planned

‘Basic Training for 20
POs has been
provided.

| 404 Union librarles

have organized sacio:
cultural activities.

4.5 Mocational
activitias
developed:and
planned in

Reading Cenire

| Photography training
has been developed.
| Poullry training 15
being piloted
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Anexures:
Annexure - 1: Schools, Teachers and Staff

al Schools gperating, epening and closing:

EE D Particular Plan as per BEP's Plan | Achievements
PP forJan- | forJan-Dec | asoflulyto
- Dec 2000 2000 | December 2000
L Schools 21,955 ] 22,496 21,573
operaing |BEOC | 9495 8.949 7.064
2,550 2.535 2,445
| =T 34,000 | 34,660 | 31,082
2. Students (NFPE | 720,124 ?3?,86&‘( 711,485
enrolled | BEOC ____"_3_4 850 268470 215,797 |
in on- ESP 76,5001  76.650 73,350
going | (NEPE) | — —]
| ischools | Total 1,081,474 | 1,082,989 | 1,000,632
3; Schools | NFPE - 1,740 | *.
re- | BEOC 2,669 3= 2,454 | -
opening ESP 395 600 =
_(NFPE) e,
SR [ ) iy 3._,23{ | 47% S
4 Students | NFPE ‘\'? {]‘?2 ¥
| enrolled
in re-
opened
schools
3 Course | 1
completed | BEC
schools
| 6. | Graduates | NFPE =1 46228] €
| [BEOC |~ 72063| 71091 =
[ESP | 169581 1698 |
L | Total | 89,021 134277 A

* The data for re-opengd schools and course completed schools i aot applicable for this

period a3 no schools were re-openad.

-
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b) Teachers & staff required, area & team offices operating and book supplies:
Particular Plan s per PP for Jan- | BEP's Plan for Jan-Dec | Actual Achievements
Dec 2000 2000 as of July to Decemiber
2000
Teacher 34,000 34,000 | 30,621 n}
Staff 3.500 3,570 : 2,884 '
Regional offices - 43 32 |
| Team offices 425 460 459 1
Book supplies 1,115,474 1,116,989 1,031,714
{accordimg to number of
children & teachers) I =1 £

Nots: A detail on Uutput 2 (staff and teachers’ capacity development) hias been given in the rext

Annexure - 2: Materials Development and New Initiatives

Education Development Unit:

| Particulars Plan as per PP for Jan- BEP's Plan for Jan-Dec —I Actual Achievements as of July- Dec
'| _ Dec 2000 2600 2000,
Pedagogy =  Peveloping = Developing = Supplementary materials for grade TV
Management supplementary supplemsniary. materials has been developed & draft for prade |
materials for grade TV for grade IV & V onl W liave been compleied.
& V on different different subjecis. »  CLIP materials have been
subjecis. = Mainstreamiing CLIP mainstreamed in Formal Laboratory
= Developing CLIP matsrials. schools
materials. *  CHY curricaium nas been shifted a5 a
L = Designingand Ethnic minority.
= [Fesizningand developing CHT *  Teacher's guides for grade V have
developing CHT curriculim. been developed in Math English
camiculum. = Developing teacher's (draft), Benzali and Social Science.
cuides and workbooks
for different grades and
- _ subjeess )
New =  Ppiloting pre-primary =  Pilotine pre-primary = 10 urban pre-primary schools are
initiatives school project, school project, being piloted.
= Designing Formal = Designing Formal = 8o far 11 Formal Laboratory school

T Assessing
performance of

Formal schoals:
= Involving
NEPE/BEOC

Laboratory schoel

model and completing

| opcrational side.

= Sharing gxbeclences =
with other NGOs.

smudenits in grade [ of

graduates in the
conumunity through
- g[ﬁ:rcnl trainings.

Laboretory schaol model

and completing

operational side.

Shariog experiences with

other NGOs.

= Asgessing performance
of studesnts in grade [ of
Farmal schools.

x  Involving NFPEBEOC

graduaies in the

community through

different lrainings.

has completed thisir operationsl side.

APON and Ethnic Minority team hss
been sharing their experisngss with

different NGOs.

Students of gradé [ of Formal schoois
have appeared in annual exam in Dec

2000,
Through APON trainings

MEPE/BEOC members are oo

inveolved in the community.
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Particulars Plan as per PP for Jan- BEFMs Plan for Jan-Dec Actual Achievemenis as of July- Dee
Dec 2000 2000 2000
APON s Revising health Revising health Nine storybooks regarding health
curriculum based on curriculum based on issues have been developed by
Developing and Fourteen storybooks (including 2 on
implementing health) have been developed by
storybooks for APON.
adolescents. Implementation of developed ,
miaterials is under process through
iraining,
Research = MT waining and . Decentralization of =
and assessment of teachers: training.
Monitoring training by MTs. A study is being designed on
» Effectiveness on A study on "Research "Research led curriculum
Social Smdies based curriculum development: based on Social Studies
curricalom. development: based on and Math”.
Social Studies and
Math".
Competency measurément of grade
*  Leaming osicomes of Competency IV: Mathematics.
Math. measurcment of grade
1V: Mathematics, .
*  Teachersopinions and
perception new - -
primers in Math and
former text -es Level of knowledge; attitude and
*  Evaluation of BEOC skills of adolescent leaders and peer
curriculim, Level of knowledze, educarors: and evaluation,
*  Actionresearch for attitude and skills of
adolescents in Reading adolescent lcaders and -
Centres. peer educators: and
* Community perceplion evaluation.
related 1o pre-primary nee -
schools.
*  BEOC leamners can Exploring the opinions of teachers on
promaote birth -- their recent experiences of teaching
| registration in the grade [V.
community, Exploring the opmions
*  Evaluation of CLE of teachers on their
materidls. recent experiences of
teaching grade IV.
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Annexure 3: Continuing Education Programme

Activities of Gonokendros: December "2000

3

Training of Library Members: Initiatives have been taken to organize training
courses for Gonokendro members in co-operation with different local government
bodies. The programime started in 1998 in cooperation with the Directorate of
Youth. The Training Centres of the Directorate offer both long and short duration
courses on a few subjects. Long duration courses (such as livestock rearing and
treatment) are residential which take place in the Centres while short duration
courses are organized in different field locations. The Social Welfare Directorate
also offers similar services and a few libraries organized training programmes
through the Directorate of Social Welfare too. 125 libraries organized training
programmes for 3,136 (including 1,082 women) members free of cost on different
subjects during July-December 2000 through the Department of Youth, Social
Welfare Agriculture Dept. and BSCIC. Off-farm activities represent bulk of these
trainings. Subject-wise break down is as follows. Poultry & livestock 1,504,
Fishery 883, Tailoring 292, Agriculmre 275 and Others™ 182,

Socio-Cultural Activities: Organizing educational, socio-caltural and sport
activities are regular phenomena of most Gonokendros. Most common activities are
as follows:

- Individual performance: Usual activities are of writing tor wall magazines,
individual competition such as drawing. essay writing, presentation,
recilation etc. During the reporting period 340 libraries have organized such
evenis.

- Group performance: Performing a skit, drama, publishing annual magazine
ete: 285 libraries organized such events during Joly-December 2000.

Celebrating important cecasions: International Mother Langunage Day,
Independence Day, Bengali New Year, Birth Day of Rabindranath Tagore
and Nazrul Islam, Vietory Day, anniversary of libraries etc. are commaon
programmes which the libraries organize. 157 libraries undertook
programmes during this period.

- Social Service: 47 libraries during the reporting period organized medi-care
evenls to benefit the common people of that area. These included Eye
camp, Blood donation, and medical camp for general diagnosis.

- Rural fair: Organizing rural fair (Eid fair, children’s fair) through

Gonokendros is a relatively new phenomenon. Three libraries took

initiative 1o organize rural fair during April 2000.

Operational Fund Raising Through Crop Collection: In order to develop an
annual operational fund to sponsor different activities of the library and increase
community’s stake in library, the'Committee mobilizes community’s contribution
in kind (such as seasonal crops and fruits) afler major harvests. A total of 404
library have mobilized operational fund through crop collection worth of Tk,
598,531 during the reporting pedod.



Computer: On pilot basis 10 library each has been given one computer during the
last quarter of 1999. The Librarian has been trained to operate the computer, They
have been trained on Microsoft Word and Excel packages. Usually 2 trammees
simultaneously can take computer lessons in the library during the off hour. Feesat
market prices are charged for computer courses. Over the last six months 99 people
received training on compuler gperation.

Text Book Lending: While organizing union library activities BRAC recognized
that students of poor households in secondary schools face difficulty in obtaining
text books. Many parents cannot effort to buy books in time. To address the issue
BRAC mtroduced a 'textbook lending programme’ in 1997. Under the programme,
a student is elizible to borrow a set of books for an entire academic year. On return
of the carrent set at the end of the academic year she/he can borrew another set for
the next grade. The library charges an annual user fee of TK. 50-70 for the books
depending on classes. The fee is Tk.50 for classes VI-VIII and Tk.70 for classes [X
& X_Usually, a one-third of the cost of a set of book are charged as annual fee to
recover costs in 3 years. Preference is given io BRACs ex-graduates while books
are distributed. In the year 2000 a total of 9,224 set of books have been distributed
among students of poor families. Class-wise breakdown is as follows. Class VI

4 100 (44%%) sets; Class VIE 3,009 (33%) sets; and Class IX: 2115 (23%) sets. No
books could be obtained for class VIIT in 2000 since most books were not available
in the market in dugtime.

Class Routine: Since most libraries (90%) are housed in secondary school
premises-and majority of library members (70%3) are sccondary school students, a
mechanism has been introduced for systematic libraryuse particularly among
student members. Under the intervention, a separate hour (30-40 minutes) in the
class routine of the respective High School is earmarked for library. Students of a
class visit libvary in that particular period- once a week: In the year 2000, 258
{57%) libraries are included in the class routine programme.

Children Corner: Most libraries (92%) have a Children Corner targeting the
children of adjacent Primary School. The purpose of the Cornier is to encourage
reading books and more importantly to develop a habit of llbrary use among
children. Students of classes [V and V are eligible to borrow books: one book ata
time for 7 days. Each corner is equipped with about 100 storybooks, indoor games
(such as fode ete.) and a blackboand to promote art and draving. Librarians dre
encouraged to organize storytelling sessions for younger children in the corner.

Harnionimn & Tabla: 174 libraries have been provided with Harmonium -Tabla
set. These instriuments are mostly being used in different cultural activities. In
addition 1o that adolescéenis and youth are taking harmroninm lessons: They
themselves identify a local tutor and pay a little amount, if needed.
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LFA based financial summary report for January to December 2000

Achievement Achivement on
Narrative Summary Agreed Indicators to end Dec, 2000 | Yearly budget in %
Programme-level finance Cumulative budget | Cum. Expenditure
toend Dec. 2000 toend Dec, 2000
1,745,769,607 1,522,044,750 On target
Budget for{|  Expenditure for
January - Dec, 2000{January - Dec. 2000
1,104,339.765 880,614,507 80%
Output 1 Cumulative budget| Cum. Expenditure
Finance of the School cost to end Dec.zﬂﬂﬁr to end Dec. 2000
1,297,045,933 1,189,719,293
Budget for Expenditure for
January - Dec. 2000{January - Dec. 2000
820,325,441 712,958,801 87%,
Output 2
Finance of the Capacity Development Cumulative budget | Cum. Expenditure
toend Dec 2000 to-end Dec. 2000
299,099,843 255,016,128
Budget for Expenditure for
January - Dec. 2000January - Dec. 2000
181,735,869 127,652,154 70%
Cutput 3 Cumulative budget | Cum. Expenditure
Finance of the to end Dec. 2000| to end Dec. 2000
Materials development and New Initiatives 47,048,842 73,723,634
Budget for Expenditure for
January - Dec. 2000}January - Dec. 2000
34,515,721 11,190,513 329%
Output 4
Finance of the Cumulative budget | Cum. Expenditure
Continuing Education Program toend Dec. 2000| ioend Dec. 2000
102,574,989 63,585,695
Budget for Expenditure for
January - Dec. 2000|Yanuary - Dec. 2000
67,762,734 28,773,440 4%
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Output I Level Financing:

A Teachars Cos

2. Teachers Salary

3, Teachers aics and Supolies

4. Solary end Bencfits of PO B PA

5. TravelSing aod IFANSDOCTEDON

6. Oifice Bent ond otes -
7. Saationesies and supplies

8, Genersl Expenet and malntenance

Total of A

B, Studenis Bonks and Sepplies
L. Leaners Dooks 2nd supphes

7. Stadent= Supplies

3. Suppfmentary Reading Magerials
4. (xis Room Suppliss

5. Schoal Room Rengvetion and Malntenance

. Salary and Benefils of PO & PA

7. Travelfing =nd transportation

8. Office ent and Eres

S, Stabonerics 2nd supplies

10. General Dxpenses and maintenance

Tetal of B

€ Field Operations
1.1 Satary and Benafits of FO & PA

1.2 Travelling 3nd manspermation

1.3 Salary 204 Benafes of Tasm Laader
1.4 Salary of Area Manager

1.5 Salary of Aorountant

1.6 Salary of Service Saff

L7 Traveiling 2nd transportation

1.8 Office Rent 2nd urites

1.5 Sretinneries and Sussiag

1.10 Ganers] Experses and mainbenanoe

Total e C

Total of Dutput 1

Details of Financial Report
HRON-FORMAL PRIMARY EDUCATION PROGRAM I
Asof December 2000

Buidget Actual Expenditure Achivement
June 1993 Tarwary 2000 Janpary 2000 June 1955 on yearly
1o Dec. 2000 to Dac. 2000 io Dec. 2000 to Dec 2000 budoet %

1 2 3 = 5
422,707,526 264,537,000 266,685,261 424,855,887 101%
8,581,192 8,085,522 2972533 3584203 EF
83,864,035 51487500 51,913,020 3 789,559 o
1718755 10,437,500 6,822,886 13512942 E5%
11,033,433 4,552,655 3,111,075 3,551,852 %
2,467,651 1837053 1,625,535 2255513 =R
5,248,401 1,537,063 3,475,219 6,687,557 159%
551,089,298 347 878,304 336,606,529 543,817,523 %
174,203,085 111,435,889 69,145,061 131937358 e
9,265,567 9,394,382 37,595,683 57553 788 3%
16,565,570 8,383,667 9,616,757 11,758 685 115%
17,139,075 15,190,358 4453439 7402155 %
125,505,569 B8,179,000 5,670,007 103,396,578 8%
83,864,052 52,487,500 £1,013,020 £3,289,535 b
17,187,556 10,457,500 &,822 886 13517,542 &5
11,635,433 4,592,65 3,111,008 5551853 e85
2367051 1.537,053 1,625,535 2255523 ==
5,248 401 1.837,053 3476219 G887,557 1855
536,885,757 352,639,073 253,537 682 437,579,375 %
83,864,033 52,487,500 51,513,020 83,289,559 5%
17,187,556 10,497,550 6,822,886 13,512,947 a3
AL462,107 25,453,700 8,058,610 F057.017 105%
12,305,801 E813.475 8,261,248 3557624 5%
8,847,935 2,408,950 5347277 8,786,255 121%
9,667,925 5,511,188 5,301,160 10,452,597 114%
15,982,617 8,363,019 7,042 560 14,556,158 B35
11,033,333 4,592,856 3,111,075 9,551,852 A%
2467051 1,837,053 1,625,535 235550 2
5,148,401 1,B37,053 3AT219 6,857,557 1875
09, 070, B6R 123,508,054 122,859,590 208,322 74 %

[

1,297,045,933 820,325,451 712,990,801  1,189,719,203 a87%




Cutput 2 Level Finandng

1. Teacher Tradning  and refreshers

2 Sraff traning and development

2.1 Teachers oot

2 7 Spudent Books and cannlies

23 Rl pperations

3 Resssnch and Evaluation

4 HO Logisics and Manajement Support

Tot! of Qutput 2
Output 3 Level Financing
IEL innowative Program and Materials Dav.

IV, Education Development Unit
1.1 Fent s utiilties

13 Vehicle

1.3 Ewery develspment

L4 Books and suppiics

15 Computer

1.6 Project Head

1.7 Spedal training and workshop
L8 Conmimant [Suppoct <l
15 HO Logisics and Management Sepport
Tot=of IV

Total of Qutput 3

Cutpot 4 Level Finantng
II LIBRARY PROGCRAMME
1.1 Shart up Cost -

1:1.1 Furniture and Fodices
13,2 Trest fund

113 Bouks

L1.4 Trunk

1.1.5 Training

1.2 Opersting Expenses ©

121 Saiary and Bunthils

1.2.2 Teachers Salary

1.2.3 Trevelling and transportation

1.2.5 Sami tradning

L2.5 Orientstion 1o Compmamiy conire

132 5 Liwarian

127 Maintenancs and Magarine

1.2.8 LUtsities

1.2.3 HO Legietics and Manasgement Support

Total of Cutput 4

Total Program Level Financing .

Bisgoet Attual Expanditure Achivemant
June 1999 January 2000 Innuary 2000 June 1548 on yeadly
to Dec. 2000 1o Diac. 2000 10 June 2000 0 June 2000 budget i %

1 2 3 4 5
109,017,623 55,892,523 33,107,538 81,232 788 559
77283791 5,248,750 1,968,507 §443 548 Cra
plrrat, ] 5258750 1,968,507 443,548 L1
17,592,095 12,377,135 6,911,533 12,126,525 £
13,470,372 Boa7 i 5500, 143 10,273, 30t £408
143,572.238 E9,971,215 75,895,529 129,496,558 BA%
299,009,843 181,735,862 127,652,154 . 245,016,128 70
15,263,375 9,164,433 4,800,031 10,898,922 53%
4,163,250 3,890,250 927,840 1,200,550 4%
6,405,000 £,405,000 0 D b
2,152,590 2,152,500 140773 10,773 T
1,547 585 1,102,500 65,632 510,717 £%
1,682.710 3,228,750 453, 9c0 Q%
L5675 1,295,750 364,957 364957 8%
4,255.65% o 135,000 4,390,654 -1 00%
5,392 444 £ 970,875 175,321 4,596 530 Fa,
25858593 2304663 580,953 1165883 25%
31785515 25,351,238 6,390,442 12823 715 5%
47,048,842 34,515.721 11,190,513 23,723,634 32%,
& 002,333 3782123 1897487 3020232 ek
5,885,871 5403125 562,284 1,049,030 10%
17,158,012 9,725,625 953,032 8,383,419 10%:
568358 540,313 76,348 106,943 5%
4,488,921 1908 B13 343771 3352895 %
Aara 17,583.77 11,820,605 21,509,725 £i%
11,227,810 £ AB5,900 2,627,511 7,163,321 3%
6,057,757 4,415,943 3,292,435 4,934,255 75%
3011808 1765377 57,203 1,502 532 15%
671,20 216,125 (56828} ¥o8.253 -25%

-

4,537 357 3263 500 1347035 25815503 1%
5857355 3,906.000 2,458,512 #4849 337 s,
L1ZB.G55 532409 537,327 732983 8%
9,661,545 8,055,254 615,767 4225058 A2
102,574,989 67.762,734 28,773,440 63,585,695 42%
1,745,769,607 1,104,339, 765 B80,614,507 1,572,044, 750 0%




LOGICAL FRAMEWORK ANALYSIS
Praject Tille: Education Progranime (MFPE Phase 1) Period of funding: Apr 99 - May 2004

Brief Description: Education for poor children, especially airls  Total Project Funding: TR.S, 695,693 412 (1SS 118,660,279)

File reference: LOGFRAMERTF This LEA Matrix dated 29th Seprember 1998
Narrative Summary Objective Verifiable Indicators | Means of Verification Assumptions
(VI
SUPER GOAL : ’
Poverty redoced through
#coess to non-formal
Primary education for those
traditionzlly cutside formal
schooling:
GOAL: Primary Education | 1. Number of joint initiatives Education programme Improvement i literacy
will coptribate to the with government and other reports BRAC Rescarch rille assists quality of
strengthening of the partnersincreased by 2001 | & Evalustion Division life and equitable
national edocation sysiem. (RED) saudies economic growth
Meonitoring Mission
Impact Assessment Mid
Team Review
PURFOSE 1. At least an averase scarc of | Standardized (iood co-ardination
The provision of 2n 4% for Bengali, Social Achievement Test (SAT) | maintained among
improved. foll-range Studies. Maths and English resulis; Monitoring report, | Government of
primary curricalum that will attained by-a represcntative | Assessment of basio Bangladesh (GOB),
allow learsers To rétain and sampleof 3% leamersin the | compelencies: NGO and privale séctor
use the literacy, NUmeracy, annual Standardised
and life skills leamed. Achievement Test (SAT) by GOB continue in
2004. subsidise girls
2. 9% completion of primary secondary cducation
cyclo achioved
NFPEBEOC sraduntes are | 3. At least 8iPsof BRAC
coniributing economically BECC gradpates romain in
to their families toich with fitersey materials

und fnvolved in training on
pouliey rearing. hacticalture;
vegelable gardening, sewing,
embrojdery und
bookbinding.

v 50% of gradusics complete

education until Grade VL
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Outputs: Year Year Yexr Yesr Year Neeqr
1. Equitable pecess ogg 20000 2001 2002 2003 2004
t0 cosl effective fanhfar) (ep-Mer) o) (e bar) aoMa)  (lanMar)

1 education :
Cnercd forpoor | Gradel 10912 3264 13392 f0S06 10102 4735
children, aspecially’ Grade 11 T437 7768 395 9682 T34d 720
oitts Grade 111 12962 10601 10437 4305 132344 101590
= (7719) (595)(1025) (930) (595) (1025)

Grade IV 2669 13367 8576 9500 37100 11819
Grade V (3193} (2669)(12367) (9376)  (9307) (3710)
Total: 34000 34000 34000 34000 34000 34000
Figurcs in parenthesis indicatc numbers of scheols completing
cyeles: The samie number of schools will be regpened during the
Saie quarker as shown in the row of Grade 1. Whilé calenlating the
tolal - either the numbers in Grede I or the figures shown in
parenibesis should theeefores be ignored,
SCHOOL TYPE )
NEPE 21955 2193321927 21900 21726: 21726
BEGC Duos Q40§ 0333 A541 97 o
ESp- 7530 2550° 2350 23580 3550 2350
Mew Enroliments:

46506 97920 AToNO0 333137 3T1E04 142050
Graitmies: )

33647 BO02I IRN0R 30266 ZUORT9T 129885
Annual cost por pupil - 520
6% girls enrolled :

= TR NFPEBEDC school ratio (excluding ESE)
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Warrative Simmary’

2. Quality improvement
in curriculum and training
for staff and teachses,

3. Quality improvement
through revision.,
development of leaming
materials and introduction
of ncw initialives

Objective Verifiable Indicators (OVI)

2.1, Creation st BRAC Head Office, by 2000, of
Educational Development Unit that carries
sout curtleulum development, materials
development, training and pamicipatory
research and evaluation

2.2 Links between EDU and NFPE
institutionalised.

2.3 17 Quality Managers trained 1o manage the
decentralisation of quality improvement in
primary pedagogy.

2.4, 400:Master tralners who are more capable,
articulate, trained in subjoct arcas

2.5 4 Master trainess developed for cach NFPE
arcs office by 2002

2.6 All resource teachers cach completing 1102
cycles who arc mare capable, articulate,
trained in subject areas BP 2001

2.7 At Tenst 70% teachers trased by Master
Trainers & or Resource Teachers through
reiresher training by 2002

2.8 90% staff trained by Master Trainers by
2004

2.9 In every tcam oifice arieast 95% of
refreshers conducted by staff who have been
traincd by master trainers starting from 1999

2.10 Each teacher receives 2 total of 100 days
waining in an NFPE schools cycleend a
total of 90 days imining iz a BEOC school
cycle.

2,11 25% of field staff trained by 2001 1o
undertake local qualitative studies and
process evaluation, using Pasticipatory
Rzl Appraisal (PRA) Methodologies

2.12 Marerial Development Unit (MDU), ficld -

stalf and teachers reccive training on
peslagogy and reseanch mcthodology by
2004

2.13 Audio Visual Ajds (AVA) to assistin
tetichet and staff develepment in use by
2002

3.1 ‘Materials Development Unit operating as
m:cgmmd pan of the Educstion
]}cvelnpmmll Unit (EDU)

3.2 Bupplementary, materials developed for

Grade IV by 2000 ami Gmde V by 2001

3.3 ‘Significant and successful innovations
developed In CLIP relsted to improved
learning achievement snd classroom
intcractions, mamstreamed by 2002,

3.4 Interactive Hadio Instruction (IRT) materials

revised and developed for NFPE mainstream:
by 2001

3.5 Revisions mide to existing subject materizls
in arder fo make them mare sctivity based
and enjoyable for leamers by 2003,

3.6 12 Formal laboratary schools sct up o
attempl & degree of converpence between
the non-formal and formal sysiem.

Means of
Verification

Training review
report
Manitoring
Eepont
Evaluation
Studies

Curriculum
review report
Evaliation
TCROTS

JCase sluddics of

the CLIP
cxperience
Full evalustion
report on the
CLIP by 2001
Mauterials -

Assumptions
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4. Continuing education
expanded catering o
adults of the community
&5 we as NFPE graduales
who have very little

access o lireracy
mnaierials

3.7 Urban curriculun: strengthen incorporating
issues relared to working children and child
domestic

4.1 500 new Union Libraries; 10,000 new
Reading Centres opencd by March 2004 {6.000
Reading Centres will be oo going)

4.2 At lcast 75% of members form = trust for the
Union Library.

4.2.1 By 2004 az least 30% of e2ch Union
Library Trust Ches to be wosnen,

4.3 300,000 new mcmbers (= lcast 400
members in ¢ach Unicn Library, at least 30
members in cach Reading Centre) by March
2004.

4.4 Reading Centres conbinue to reiain the
current high proportion of grrisfwomen
users, i.e>8000

4.5 Al lenst 20% of Union Library readership
aré women by 2002

4.6 At leasi 2 cultural sctivitics Beld in cach
Union Library annually, ane of which
interests women specifically.

4.7 *500.000 books in place in union lbraries
and at lcast 1500000 books in placein
Reading Centres which include fiction, non-
fletion such aslaw, health nulrition; by
March 2004

4.8 150 hooks borrowed monthly by Union
library members and >35 books borrowed
by Reading Centre members monthly,

4.9 Training for 68,000 girls/women on poultry
rearing, sewing, embroidery, horticnliore.
vegemable zandening and bookbinding
carried out in Reading Centres by March
2004

4,10 Orientation cotrses for 2t least 30%6 ol
Library Commitles members conducted
within onc yoar of librery being cstablished.

4.11 At least 60%% of librarians are femate.

Sample survey
of Reading
Cenires and
Union Libraries

Library reports

Training Reports
MIS reports

Community is
able to raise
matching funds

Demand for

contineed 2nd
national policy
penmiis.

BRAC gradustes
not continuing
schooling are
motivated 1o jom
libraries.
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ACTIVITIES _
1.1 Villages rdeatified zid
surveyed

1.2 Supervisors deployed

1.3 Sivdents seledicd

| 4 School house rented

1.5 Office boilding rented

1§ School Manasement
Commitees (SCM) formed

1.7 School supplies provided

1.8 NFPE schools
operational

1.9 BEQOC and ESP =chools
operationsl

1.10 Maonthly parent
meciings which incorporate
scssions on healih, Tvgicne,
nutrition, gender, legal
cducation orgenised.

111 School supervized by
POs weekly for classroom
suppont and asscssmicnt.
1.12 Good local contacts
between BRAC and forms)
primary and high schools.

1013 Effective linkage with:
RDP for better collaboratinn:
between programmes.

2.1 Capacity building in
primary pedagopy in EDU

L1 Schools site selected hased on NFFE
criteria

1.2 Around 2500 PO/RTs deployed a8
school supérvisors at the ficld level (at feast
50% POs female).

1.3 33 stwdents fir cach NFPE schoo} (8-
1 wear oldg), 30 for cach BEOC (11-14
year plds) ESP and urban NFPE schodls.

= 60% of students in each class to be
el

1.4 Each school fs 360 sy, & less chan 1 hm
from child's home, rented.

1.5 425 Team Dffices. 80 schools in radivs
10 km, rented.

1-5.1 77% RDP/NFPE Team Offices
sharing establishments.

1.6 SMICs (1 per school, comprising of 2
parents, | community keader, 2 RDP
beneficiaries and the teacher) meeting =i
feast & times anaually.

1:6.1 At least 3 members of the SMC arc
wamen ’
1.7 School and leamer supplics availabic
ineach sehoal,

1.3 Total 3380 school contect hours for-
270 .days in 4 years

15 Tolal 2470 contact hours for BEOC
schools aver ¥ years

o lﬁ%afpupi!sbm-camtﬂpmm
at monthly PTA mectings

L L1 PO visits each schools twice weckly io
fEpnitor,

1.12 Mectings with Formal School Heads
during final year of BRAC schools

1.13 NFPE staff 10 operate from every RDP:

affice. where there is space availablefRDP
prosints ROP VO mémbées given
preference while selection of schonathouse,
1131 At teast 80% of wraining in the
Beading Centres conducted by skilled ROP
stall,

2.1, EDVJ staffing necids assessed ard SS5T
with appropriate primary educaticn
experizace and qualifications appoint=d by
end (599

Viﬂ?_atmuf
H'lﬁ TSRS
Monitoring
reparts

Scitoals hause

Area office decd
hetween BRAC
md Bguss gwner

Annus] Reports

SMC meeting
minutes PO

-MIS report

Monitoring

Parent teacher
mecting minules
schools reporis

RDP and NFPE
menthly meeling
i

Reporls

figuresicosis

1. Oncosii
from religions
fundamentalists
do not distupt
PrOgramme,

2. Timely
disbursement of
donar funds.

3. Sufficient
number of target
group available
for BRAC schoal

4. GoB continues
10 permil local
NGOs to provida
begic education.

Parents willing 1o
send their
children ta
school.
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2.2 Research and evaluation
staff with primary
inlerest/experience
appointed

2 3 Bessarch and evaluation
functions of EDU
operational

2.4 Training of EDL stall
and decentralisalion of
exprriise

2.5, Teacher/stafl training
for Grade [V and V. defined

2.2 MU, MT KT and RED outstanding
staff involved in EDL by cnd 1559

2.2.1 Staffing takes place in each EDU
cluster i.e. Comiculem Development,
Research, Tramning and New initistives by
end 1999 y

2 3 Consultants identificd. contracied and
moaitored by end 1999

2.3.1 EDU undertaking research and
evaluation activities by 2.000

2.32 All MTs training evalusted by 2000
2,33 Studics relaicd to cifective nossof
new cemiculum ia social Stsdics; Maths
designed by 2000

2.3 4Effcctivencss of now management.
structures e.g. OM, MT assesced by 2002
2'3.5 Methods in IRI and CLIP in NFPE
mainstreaming evaluated m 2003

2.3.6 CHT cumiculum developed by 2000
and evaluated by 2004

2.3.7 Currlculum changes related to velue
education and urban assessed by 2003
2.3.B EfMectiveness of parental invelvement
in monthly meetings by 2001

2.3.9 Swdics on Paremt involvement in
curriculum and school management by
2002 _ _ A
2,310 Effectivensis of supplementany
materials’and teaching methodologes for
Cirades IV and V by 2004

2.3.1T Needs of adolescent related
vocational trianing end ife skills assessed
by 2004

2.3.12 Community demsnds relazed to
services in Union Libery stadied by 2003
2.3.13 Effectivensss of teachers as
councilors studied by 2004

2.3.14 Community percoptions relsied 1o
NFPE/BEQC models stmdied by 2002
2.3.15 Evaluation of the quslity of expertise
availahle at the team level condiscted by
2002

2.3.16 Effectivensss of newly scquired
skills of reachess 2nd RTS, MTs related to
assessment lools assessed by 2002

2:3.17 Evaluation of CLE books and
materials conducted by 2000

2.4 EDU sta¥ 2nd QMs rzined in primary
pedagogy by 2000

2.4.1 Links between NFPE and EDU
operationalised by 2,000

2.5:46,5979 teachers reccive a 15 day
training conrse on Maths and English for
grades TV and V

Consuliants

Rezesrch and
evalualion
Teports

Training Revicw
Report
Monitoring
repart
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2.6 Mew ieachers selected

2.7 New teachers trained

2.8 Refresher traiming held

2.9 Master Trainers, Staff
and teachers development
cours=s implemented wnd
cvaluated

2.10 AV A maining materials
on Social Studies, Maths,
Englizh, Science and CLIP
developed

2.10.1 AVA material
produced

on classroom manssement
and teaching methodologics

2,102 AVA materials for
devecloping MTs and RTs

2.6 One teacher per school, with st least 9

“years schooling, 20-33 years of age married

>R0% female, local resident

2.7 29601 new teachers receive 15 davs
Rasic training at TARC

2.8 At least 100 days for NFPE and 90 days
for KK refresher training sessions held in
cach team office,

2.8.1 All teachers Toecive & 6 day refresher
prior to gradedE 1L IV and V.

2.9 Courses held in Maths snd English to
develop 408 Master rainers by end 1959,
Social Studies and Science by 2000

2.9.1 90% of staff trained by Master
Traincrs by 2004,

292 At least T0% of the teachers trained by
Master Trainers and Resource Teachers by
2004,

193 95% refresher courses conducted by
trained staff

2.9, 4 Master Traincrs, stafT and teachers
graded subject wise basced on their
knowledes and skills related to leaching by
2004,

210 Ohs, MTs, RTs and teachers receive
courses on new developments related to
teaching Marth, Langunge & Social Stadies,
supplementary materisls in grades IV &V,
carly childhood education by 2004.

2.11 Materials Developers rective courses
ot new development related to Math,
language & Social Swdies, new focuses in
miaterials production, carly childhood
sdduiation by 2004

2,17 Teachers receive COUTSCS ON NEw
focuses in materials production, classroom
fnan and on counseling adolcscents,
child domestics & working children by
2004

2.13 Trziners of Reading Centre receive
coursss on fifz skills and vocational skills
by 2004

210 AVA maserials developed for
reffeshirs courses on language and Social
studizs based on training of MTs by 2002

2.10.1 AVA materinls on roles and
responsibifities of RTs, MTs on classroom
muanagement finalised by 2004

2.102AVA developed and in use with
teachers by 2004

213 AV A materials on parent meetings

NFPE Report

Training
schedule
Training costs
MIS reports
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2.10.3 AVA materials
produced in specialised areas
i.cdeachers, parenis.

2.11Training needs assessed
and overseas traiting
planned and implemented

212 Training courses
designed to upgrade
pedagogical expertise for
existing siaff

2.13Training courses’
designed 1o mcrexde the
cepacity of teachers and
adolescen! library members

2.14. Expenicnced teachers
tramed 1o take up advisory
past

2.15 Con=uliants identified
coenfractad, moniiored
2 16 Laboratory schools

opcrational 3

2.16.1 ldentifying sites, stafl

and teachers for formal
school

2.16.2 Identifying [caming

materials

2. 17 Training courses for
teachers planned and
implementad

3.1 Development function of
MDU integrated within EDU
3.2 Supplementary matcrials
for Grade [V and V'
developed

3.3 Significant and
successful elemenis of CLIP
methodology and
supplementary materials
mainstreamed

by 2003
2.10.4 AVA materials developed on role of
teachers as councilors for sdolescent and
children with special nesds by 2004

2.11 At least 5% of NFPE staff provided
with national and international traifing.
courses by 2004

2.12 Material developers QMs,MTs TARC
trainers and RTs trained in primary
educatlon by 2001

2:12.1 MDU, QM, MT, RTs trainzd on
assessment tols by 2003

2.12.2 MDU.QM, MT_RT =nd teachers
tréined on early childhood ceducstion by
2004

2.12.. 3 Al lcast 20 iraining session
provided 1o 50%: resource tzachers on
%&wmﬂdmmmhy
2.12.4 1 300 resource teachers sclecied by
2004

2.13. Truiners of Reading Centres trained n
lfe skills by 2003

2. 131 RTs nnd teachers trained an
classroom management by 2004

2.14 Teachers trained as councilors: for
children and adolescents with special needs
by 2004

215 More than 7096 consultants TORS
successfully complesed

2.16 12 Laboratory <chools operationsl by
2002

2.16.1 Staff, tcachers trained and schiools
operational by 2002

2.16.2 Learning materials in use by 2002

2,179 votrsss designed fortezchers by
2002

2.17.1 Training of adolescents teachers of
pre school assessed by 2002

2.17.2 Training design ol adolescent
teachers revised by 2003

3.1 Development function of MU located
in EDU by 2000

3.2 Supplementary materials fr Social
Studics and Science developed for Grade [V
by 2000 and Grade V by 2001

3.3 Significant and successfil clements of
CLIP incorporated in NFPE mainsrezm by
2002

Consultants
TORs

Training reports
of OMs and other
staff

MDY reponts

GOB continues to
permit BRAC to
usc ifs own
texibooks

GOB conlinuss to
provide textbooks
for Grade IV £V




3.4 Curriculum for
specialised programmes i.c.
CHT, Urban strengthened.

3.3 Revised maicrials
develop for English (IR1)
complementing government
primers

3.6 New ileas formulated
and piloted

3.7 12 Formal laboratory
schools selup to incarporate
innovative practices with
non formal methods

4.1 Space for Union
Libraries identified.

4.2 Siafl recruited and
trained.

3.4 CHT curriculum designed and
developed by 2001

3.4.1Health curriculum revised by 2001
3.4 2Matenials related to registrasion,
delayed marriags developsd for Reading
Cenires and BEOC by 2004
3.4.3Velue education materials developed
by 2003
3.4.4Urban curriculum stengthened by
2004 .

3.5 Revised materials in use by end 2001

3.6 Involving adolesceni girls as teachers
of pea schools piloted end assessed by 2003

3.7 Formal laboratory sshool model

designed and in operation by 2000
3.7.1Formal laboratory school s linkages
and experience sharing with other NGOs
and {nstititions established by 2000

3.7.2Pre school projects lested and possible’

transter of pre school chiléren inte the
formal system explored by 2000

3.7.3Changes based on child performance
and community demand in curmculem,
training and design of formal schools
analysed by 2002

3.7.4Pcrformance of students in Grade 1. il
and 111 assessed by 2004

3.7.5Cumiculum designed for Grade TV
developed using Govi. primess and
supplementary malerials by

2003

4.1 Public premises selected for Union
Libraries and BRAC schoel for Reading
Centres.

4.1.1 Story books for adolescent libr=ry
finalised by 2004

4.2 Doe PO recruited and trained 10 oversee
5 libraries and one PO 1o overses 45
Reading Centres.

Library Reparts
Library FO

Community
continues to
provide space for
Tibrary.

Books are
available in the




4.3 Training to incfode 4.3 All POs given approprizte gender
building the capecity of PO5 . | training by 2002

10 recruit and support women
to cijvely participae in
Uinion Library Trust
Commitiees:

4.4 Library activities planned | 44 Adolcscents tr2ined 1o produce books .
and joumals for the commaunity libraoy by
2002 _

4.4.1 Socio-cuftural/edicatonalrecreational
. aclivities held at ezch Union Library.

4.5 Vocational activitiss 4.5 Life skills training covering a rangeof
developed and planned refevant skills like sewing: embroidery,
pouliry, vegeiahie sendening, horticulturs
and Book bindivig impaned at the Keading
Ceatres hy RBE skifled PO

T




Major Findings:

¥ For the cognitive competencies a paper and pencil based test instrument containing 66
items was developed.

¥ For the assessment of non-cognitive competencies a tool was developed to have
teachers’ appraisal of students qualifications.

It is expected that valid and reliable estimates of students’ performance could be”
obtained through these tools.

2 School without a head teacher: one-teacher primary schools in Bangladesh
(Samir R Nath and A Mushiague R Chowdhry)

Although there is no person called head teacher in BRALC s non-formal
primary schools, however, the programme organisers (PQ), each of whom
look after 12-15 schools, play a pivotal role in the operation of BRAC
schools. This paper assessed the role of POs in the management of BRAC
schools. This is done in the light of the role that the head teachers in
formal primary schools do.

The POs do not teach in the classrooms but they visit schools twice a week, assess
students’ and teachers’ performance through classroom observation and surprise
tests of the students, guide the teachers to better teaching and in preparing
monthly lesson plans, conduct monthly refreshers’ training of the teachers and
attending meetings of the pareni-icacher associations. | he POs also visit students
al their homes. Compared with the role of a school head teacher it can be said
that a PO plays a significant role in the management of BRAC schools.

o Causes behind gender difference in mathematics: an exploratory study in BRAC
Schools
(Mirfa Mohammed Shaljamal)

This dissertation cxplores the causes behind gender difference im BRAC
schools. The problem of gender difference was derived from some other
previous studics. Exploratory as well as qualitative research strategy was
used for the purpose. Because, such strategy was thought suitable to find
out the causes and the causes behind the causes of the problem from
different points of view. The study was conducted in three BRAC schools,
situated ina remote miral area of Bangladesh: The data were collected
mainly from classroom observation. Besides. the students, parents,
teachers. programme organizers, leacher trainer and other concerned
persons were interviewed. Six case studies were also done.



