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INTRODUCTION: 

The BRAC' s Education programme (BEi>) has completed its Phase- 2 cycle and has had 
a smooth transition into Phase - Dl cycle from the I" of June 1999. Tl1is 5 )'T Phase - ffi 
cycle wiJI end in May 2004. 

The major facets of B.EP in Phase - ffihave been categorjzed into 3 components. One is 
providing filii prinlary education to NFPE children with a better quality of leaming. This 

' will be facilitated through a number of activities organized by Education Development 
Unit (EDU). The other facets are management, MJS & monitoring system of the 
programme and finally the Continuing education programme (CEP). TIJ.e role of these 3 
components along with other suppon units within BEP is distributed into 4 outputs. 

Output-1. wJ10se objective is "equitable access to cost effective primary education 
ensured for poor children especially girlsn. The operariOJl of on-going schools, opening 
and closing comes \mder this categ;ory. 

Output- 2, whose goal is "quality improvement in curriculum and training for staff and 
teachers through the decentralization of educational expertise and the development of 
improved classroom processes". The capacity development of staff and teachers fall 
under this output. 

Output- 3, aims at "quality improvement through revJSIOll, development of learning 
materials and introduction of new initiatives". Under this output all subject-wise 
m~terials dev elopmemt and new ;n;tiauves are portrayed. 

Ouiput-4, focuses on "Continuing education expande.d, catering to different age groups 
of the community as well as BRAC graduates who have very little access to literacy 
materials''. The operations of Union based libraries along with Reading centres are 
covered in this output. 

Most recently a review was carried out on different aspects of BEP. Taking that into 
c.onsidera;ion some areas are not detailed in this report. 

SUMM4.RY: 

The present Progress Report of BRAC Education Programme (BEP) cc~flected upon the 
achievemem of the planned activities of the period January - June 2000. This progress 
report has been based en the four outputs as per the LF A of BEP phase - III. :Focus of 
iliis period went~? grades IV and V, improving quality of learning in schools, developing 
new materials, decentralizing further quality of education, introducing new acti v~ties and 
improving perfom1ances ofllbraries. In this period, Education Development Unit (EDU) 
of BEP particularly highlighted on APON (Adolescent Peer Organized Network), cultural 
imegration of etlinic minorities and pre-primary. Besides, EDU has been strengthened 
tfu'ough pedagogy management unit, APON, research and monitoring unit and new 
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mmauves. However, some of the quantitative aspects of the program were below the 
planned levels. Some oftnese are indicated below. 

In the year 2000 from January - June, BEP planned to operate "34,000 schools, with an 
enrollment of 1,082;989 learners, staff re.quired for tltis was 34,000 teachers and 3,570 
support staff. However, due to fund constraints it was not possible to work according to 

- · -the plan. Therefore; it was necessary for BEP management to curtail the programme. 
BEP is now operating 31,082 (91.4%) schools with 1,000,632 learners (BEP is now 
operating with 30,566 teachers and 3,017 staff. 

1n the output - 2, a number of activities regarding relevant training had been planned to 
take place through BEP's Education Development Unit (EDT]). Apart from different 
subject based training, EDU also had planned to provide Basic Training to teachers The 
plans were adjusted to the actual situation leading either to cancellation or suspending 
some of the activities. Operational Management Course for Gender Quality Action 
Learning, Team Building Training, BRAC Values and Culture Training, Teclutica! Co­
operation Training and so OJl to develop the capacity of its staff. The need for Basic 
Training of teachers ca111e down to 31 per cent which, has been. accomplished. Due to 
cash flow constraint most staff training were shifted to the second half of the year. 257 
trainings were organized during tills period. 

Most activities under the output-3 were carried out as planned. Materials on different 
subjects such as: Mathematics, English, Bengali and Social studies & science for Grade S 
have been developed. The Education Development Unit (EDU), after the transitional 
phase, has been working extensively in four major dusters. Pedag1>gy Management , 
Unit is mostly responsible for curriculum development and training. Research and 
MonH.oring Unit researches and monitors on pedagogical sides ofEDU. TI1e Adolescent 
Family Life Educatioo (AFLE) has been revisited to address the needs of adolescent 
bener and a new intervention was introduced with the objective of APON (Adolescent 
Peer Organized Network), improving member~hip and the quality of life of adolescents 
both irt the rural and urban areas by ex11osing them through different story like materials 
and trainings. Among the New Initiatives, Pre-primary, Cultural Integration of Ethnic 
Minority Groups and Formal schools were mostly reflected. 

The fourth output, which summarizes the Continuing Education section, had a plan to 
operate 6,000 Reading Centres, and 550 Union Libraries including 400 trusts at this 
period, The actual number of Reading Centres in operation has been slightly higher 
(17%) than the p lan. However, in the c.ase of Unioa Libraries, funding situation did not 
entitle to opetl I 00 new libraries against 1he plan. 60 libraries were opened and openings 
of anothef \5-20 libraries were shifted to tile second half of the year . 38 !\bfar\es were 
transferred into Tmsts. Other activities were adjusted in actual situation. However, 
performances of existing Union Libraries have been improved. Not only lending of 
books increased but also new activities (e.g. training of members through mobilizing 
local resources, socio-cultural etc.) took pla(;l!. The training plans of'lhe Reading Centres 
were also reviewed and it has been revealed that scopes exist to engage adolescents in 
more productive activities. 110 adoles~ents have been developed as adolescent leaders 
and works are undetway 10 introduce new trilining courses such as photography. 
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.Budgeted a!ld actual expenditures (output-wise) which have taken place during this 
period are also reported upon in this report. The .BEP in this reporting pe!'iod was found 
not to fulfill the target in many of the criteria set out in the L:F A, against the agreed 
indicators for January to June 2000. A detail on Output 1,3 and 4 h ad been provided in 
the annexur-es . 

. . .Eiltance Level ofBEP During Jimuarv-June 2000: 

The end of June 2000, the BRAC's education programme has received a total of Tk. 
551,558,364 from the following donors indicated below: 

Donors Amount in Taka Received 

AKF/CIDA 62,(>37,004 
DFID 423,780,000 

NOVIB 65 741,360 
551' 558,364 

Total 

N.R The funding ofDGIS and EU is to be disbursed in June 2000. 

The actual e:---penditure from January-June 2000 was Tk. 474,079,824 and cumulative 
ex-penditure from June 1999. to June 2000 was Tk. 1,109,181, 770. The deficit of Tk. 
557,573.651 that occurred between the actual expenditure and donor funds received was 
due to unavailability of funds !Tom doJlors on time. 

Details ofBEP's activities are being discussed in the following pages. 
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OUTPUT-I: SCHOOLS OPERA TTSG, OPENIN G AND CLOSING 

The tara! number of on-going schools at the end of June 2000 was 31,082 with an 
enrollment of 1,000,632. T he ratio of female learners duri ng this period was 65.7% 
From January-June 2000 the number of teachers required was 30,566 and staff needed 
was 3,017. The regional offices in operation during the reporting period were 32. As 
planned BEP operated 459team offices, ofwhieh 331 of them are shared with RDP. The 
number of books and supplies provided to both teachers and learners at this time were 
less than plan, numbering 1,031,714. (For more details please see Annexure- I) 

fi'FPE Grades W & V: 

At the end of June 2000, BEP was operating 6,342 NFPE schools in grade IV with 
212,Jl6 learners (127,420 female learners) and 7,183 schools in grade V with an 
enrollment of 236,543 {153,094 fe male learners) students. The evaluation of grade V 
will take place on completion of course cycle that is at the end ofDec 2000/Jan 2001. 

Results of the Sramlardized Aclriel'emelll Test G~'AD duct took Place in Jmruan• 2000: 

As SAT is carried out at the end of randomly chosen course completed BRAC schools, 
for this year the test battery has been administered only in BEOC and not 1\'FPE schools 
in January 2000. The reason for this is there were no course completed NFPE schools to 
complete a five-year primary program (Grade r- IV) over a four-year period. 

The SAT was developed in 1997 by Research & Evaluation Division (RED) to assess the 
learner's academic achievement in different subjects at the end of their school course 
cycle. This test has been based on the curriculum and textbooks of the four subjects, Le. 
Math, English, Bengali and Social studies taught in BRAC' s NFPE and BEOC schools. 

The SAT in January 2000 was tested in 200 BEOC schools that had completed the 
course. These schools were from 34 teams under 30 regions . The total number of 
examinees who were covered by the test was 5,499, of which 65% were female learners. 

Tahle-1: SAT Sample 

Total Regions, T earns & Schools Total Number or Graduates 
Co,•ered bv SAT Examined Throu b SAT 

Regions Teams Grade- Regions Teams Grade- Boys Girls Total 
Ill lll learners 

course course 
complct complet 

ed ed 
BEOC BEOC 
schools schools 

43 467 3,682 30 3~ 200 1,936 3,563 5,499 

(70"/o) (7%) (5%) (65%) 
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Tahle-2: SAT Result 

Subjects 1\'laximum Average Marks Obtained by BEOC Students 
Mat'kS in Different Subjects 

T<K Boys I KK Girls 
Ben<>ali ' 30 16.()7 I 15.67 
Math I 30 13.68 I 12.63 
Social l 30 11.80 I 11.73 
Studies 
Enelish I 25 10.14 I 9.5 

The subject-wise average results indicate that K.K boys have appeared to be higher 
achievers than their female counterparts. It is revealed thai students achieved higher 
scote in Bengali foliowed by Mathematics. The score was 1owest in English, which was 
similar to the findings of 1998, 

Several reasons were apparent due to low score in English and Social Studies. 
• The teachers are not very qualified and thus weak in English. Therefore, they are not 

capable enough to teach students English efficiently. 
• Bengali is 1n the beginning of everyday class routine followed by Math. So, reachers 

were giving more emphasis on Bengali and Math rather 1han in Social Studies, which. 
was in the end. Hence, the average score in this subject was low. 

BEP has taken some steps to improve the SAT re.>"Ults. Subject-wjse Master Trainer 
(MT) and Batch Trainers (BT) have been developed who will be working with the 
teachers to improve more in schools. A change has also been made in the class routine of 
fiNery grade. The routine is being, fol\owed 1n an order ().e. some days of the week Social 
Studies is taught in the beginning of the class and others follow and in other days the 
routine remains <IS usual). 

ESP Schools 

BRAC's Education Support Programme was ftrst .initiated in Sept~mber 1991 to mobilize 
partnership for Non-Formal Primary Education (NFPE) and to augment efiorts towards 
the eradication of illiteracy. Till June 2000, ESP has extended its support to 383 
(including 285 from December 1999) Non-Government Organizations (NGOs) for 8,595 
NFPE schools with 87,300 leanters. AU these organizations are being provided with 
tecllnical support and 326 NGOs for 5,355 schools with technical as well as fmaocia! 
suppon so tbat ;hey may successfully replicate BRAC's NFPE model. Among 5,355 
schools, 2,910 have completed the three-year coUJ'Se. Of 2,445 on-going schools: 495 in 
Grade I, 940 in Grade Il and I ,010 in Grade Ill ESP dropped 59 among the 326 NGOs, 
which received financial support after the completion of the three-year course due to their 
inefficiency and management problem. At present 267 NGOs are. receiving technical as 
well as financial support from BRAC's ESP. 
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All ESP schools (Ire rural based and follow the NFPB's previous 3 year school modeL 
The children (aged 8-10 years) who are selected to be enrolled in ESP NFPE schools, 
either have never been enrolled in schools or dropouts having no liteFacy o r nurneracy 
and also they belong to the poor and deprived families. 75% of the teachers have passed 
S=ndary Stl!ool Certificate e"'amination. Teacl~rs are paid an honorar\l)m "f Taka 600 
per month ill the Jirst year, Taka 625 in the second year and Taka 650 in the third year. 
The E SP NFPE school houses look like typical rural Bangladeshi houses. The house is 

- · • remed from an individual in the eomrnunily at a cost of Taka 150 per month. There is no 
fumin1 re in the c lassroom other chan a stool for the t.eacher. Children sit in 'U' shape on 
maLS on the floor. An ESP N11PE school normally continues three hours a day. Classes 
are conducted six days a week for an average of 272 days each year, for 3 years to cover 
Grade 111 curriculum. 

The m<mitoring o{ these schools arc ca.-.ied out by Partne( Organizers (PO&} and by 
ESP's POs-TSSs (Programme organiz.er-Technical suppon specialists), who are 
reportable to the ESP Programme Manager ~nd to the partner organization. 

Hi?hlithts oi ESP. at the EJu{o(Jime 2000: 

~ Number of on-going schools~ 4445 

~ Number of schools reopened in 2000: 485 

~ Average enrollment in each ESP l\'FPE school: 30 

~ Average attendance in the on-goingBSP NFPE schools: 28.50 
(95%) 

~ Total number of teachers reaching in ESP KFPE schools' 2442 
Fema\e- '2412 (W'/o) 
Male- 30 (1 %) 

~ Number ofESI' stafT(including P rogramme Manager): 30 

G 
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OUTPUT-2: CAPACITY DEVELOPMENT OF STAFF AND 
TEACHERS 

The quality of the teaching in BRAC schools is rooted ill the teacher training expertise, in 
addition to curriculum and materials development. BRAC1s philosophy has been to 
provide the best possible training to all levels of the management stmcture to ensure the 
highest quality teaching. In this output, focus has been given on staff and teachers' 

- · capacity development thrOtJgh different training courses. 

Plan & A.chievenzenJ of Training Provided to BEP Staff During January-June 2000: 

Particulars of Training & l'articipau ts BEP's Plan fo.r Actual 
Refresher Courses Jan - Dec 2000 Achievement in 

.January-June 
2660 

Pre-service orient·ation POs& POVs . -
Basic trainim! for staff POs& POVs 250 68 
Operational management POs& POVs I 600 -
course (OMC-1) 
Operational management TfCs 100 *89 
course (OMC-2) 
Other trainings: 

GQAL POs, TICs& - 680 
RMs 

Team building training TICs, POs, RTs - 83 

QMs, R.\tl.s, - 74 
BRAC values and culture TICs, Senior 
training pOs & monitOrs 

Staff special training T!Cs, POs& 
comprises of: R Ts 

1000 ** 107 
General subject-based 1205 "" 1350 
trainings (including 37 

TARC trainers.) 
Master trainers & TARC 3840 794 
trainer (including 3-9 
trainings T ARC trainers) 

Refresher courses 
Technical co-operation EDU's material 2 l!tlt=*- 2 

training (TCT)**" development 
specialists 
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• 14 <!-.I)'S O!)erational Management Course has been reducod to 6 days Development Course for Team 
In Charges. 

•• 614 staff were provided with double MT training. 11 has been obsetved that tltese. staff who were 
Mrs of one subject we(e competent and creative enough to be Mrs fo; more than one subject Thus. the 
concept of Double MT was originated. As these st.Ilf were provided with a MT training on a particular 
subjcetlhey were not provided witit GT tmimng. ForDouble MT trainin~ they were provided with a 3 
days training. 

••• 2 Material dcvelopnJent specialists ofEDU areartending a 1 yrs. Masters course held in the U.K. 
This one yr. programme began in OCtober '99 and will conclude in OCt 2000. Participants atteodwg the 
Maslt'.rs course are .in Multi Media, University of Sus.<ex and Euman Right> Edncatio!l aL the Institute of 
Commonwealth Studies, University of London_ 

Most training needs were adjusted to the actual situation (i.e. reduced number of schools, 
libraries etc.). Some training were conducted as planned while some other courses either 
nave been postponed or shifted to (be next half of the year. A few courses meanwhile 
have been restructured. 

h•dict~ted Below is the Breakdown o(StatfSpecial'l'rainintr Achieved During .falutan;­
June 2000: 

I Actual Achievement as of January to J une 2000 

Subject No. of Sta!Twho No. of Selected No. of Refreshers 
nave Received GT Trainers wbo have P rovided to i'viTs 

Training Received 1\IT 
Training 

Math - J 320 104 
English ?' -::> 1 18 120 
Social studies - 189 116 
(rural) 
Benwi n I 280 253 
Social Science 50 243 201 

_{urban & rural) 
Total 107 1350 /94 
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Plwt & Achievement of Training and Refresher Courses Held for NFP£ and BEOC 
Te.J~cJ,ers Held During Januarv-Ju11eZOOO: 

Particulars of tbe T railtings :SEP's Actual Remarks 
Plan for Achievcmetlt 

Januar-y- in Jan-June 
December 2000 . 

:woo 
15 days basic trainin<> 7,020 2,183 
3 days orientation before school opens 4, 790 1,993 Artl:te cod of June 2000, 

l ,993 schools have been 
reopened. 

2. dar'S refreshers afte.r preparatOJY phase 4.790 1,593 
2 day;; refreshers before int rodncing 4,790 1,403 
Poribesh Porichiti 1 
6 days refreshers held at the beginning 5,!20 930 All the planned ttainings 

of class II will be provided ,yjlllio 
Jutyc))ec 2000. 

6 days refreshers held at the beginn ing 10,900 3,810 Do 

of class ill 
15 days Math development training ( for 6,400 -- MaU1 development 

NFI>E) trainings arc being held in 
the field lc-<!L Refreshers 
will be held phase by phase 
<Iller definice im~rvals. 

IS days Math developtnent training ( for I 2,800 -- Do 

BEOC) ' 
6 dau;s refreshers held at the be~inning 2,800 -- 1\11 the planned t:mioing-:; 

of 4 phase (BEOC) will be provided Thithin 
July-Dec 2000. 

6 days refreshers held at the beginning 3,6SO 3,680 6 days refreshers !raining 

of S'" phase (BEOC) allhe beginning of s"' 
phase ha:;bccn reduced to 
4 days from Mamh 2000. 

8 days refreshers held at the beginning 6,400 6,397 8 days refreshen; ttaining 

of grade IV (1\'FPE) at lh~ beginning of grade 
tV has been red\Jcroto 4 
days from March 2000. 

6 days refreshers held at the beginning 7,200 7,098 6 days refreshers training 

of grade V (NFPE) at tl1c beginning of grade V 
li3S been reduced ro 4 days 
[Tom March 1000. 

1 day monthly refreshers I 374,000 154,278 
3 days subject based special refreshers -- 6,400 
on definite intervals for the teachers of 
class 4 
4 days subject based special refreshers -- 10,700 
on definite intervals for the teachers of 
class .5 

·. 
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Particulars of the Training BEP's Actual Remarks 
Plan for Achievement 
January- in J a n-June 

December 2000 
2000 

3 days refreshers on :vtath for teachers I - 6,400 
of class 4 
Tdays refreshers oo Math for teachers 10,700 
of class 5 

Subject- based trainings: 
2,750! -- The teachers were 

provided \\ilh subject 
Subject-based general training based Barch Trainer 

moining. These teache!S 
were e.xperienc.:d enough 

Batch training thus they did not require 
GT uarninll. 

Refreshers 
3,500 1,473 
1,092 -- BE? bas been focusing on 

Batch Trainer trallllllg and 
many teachers are already 
BTs. 

TndicaJed Below is the Breakdtm>tz of Subiect-RtiSed Special Training Provided to 
Teachers During Jan-June 2000: 

January to June 2000 

Subject No. ofTeachers No. of Selected No. of Refreshers 
who have Received Teachers who have Provided to BTs • 

GT Training • Received BT 
Training I 

~fath - 355 -
English - 350 -
Social studies - 328 -
(rural) 

1 Bengali • 340 - -
Social Science - ~ 100 -
(urban & rural) 

Total - 1473 -
• During .January, Jome 2000, BEP has been focusing on developing teachers a.r Batch 
Tramcrs. 111e teachers who were teaching tn schools were experienced enough to operate 
refreshers as BTs. So. they did not 7equire a General Traming. Consequentfy, any General 
Training for teachers did not take place.. They "er~ proVIded with a J days subject based Batch 
Trmner rrammg. In this penod I . ./73 ceachers became Batch Trainers. 
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Stated Below are the General Subject Training Provided to Staff & Teachers During 
.!an-June 2000: 

Ai:h\cvements of Jmmarr to JuneZ()OO 
Subject No. of Parricipants\vno have 

Received Training 

' 
Urban ctrrriculum *13 

Adolescent Peer Organized H27J 
Network (APON) 

* The concept of training for urban curriculum in Social Studies has been assimilated with 
that of rural where 13 staff were onetucd and pmvtdcd wuh Master Tr;uncr training. 

** So f.Jr, 27 I adolescent~ have beet! pi'Ot'idcd wich APON t.minlng ov! of wlllch I J D 
adolescents have become. adolescent leaders and 95 ha'l.l> become peer educators. 

Note: Due to unavailabtlit.y of funds drama traimng has discontinued for the time being. BEP 
f1avc a plan to stan !lus training again, which will be fi~ld-based. 

II 
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OUTI'UT-3: MATERIALS DEVELOPMENT AND NEW TNITIA TJVES 

Education Development Unil (EDU) 

The Education Development Unit (EDU) of BEP is to develop pedagogy, research and 
evaluation capacity. EDU has already been evolved as an extremely impO"rlant part or the 
programme of BRAC Education Pr~arnmme (BEP) which is responsible for increasing 
the quality of the teachers and staff National and international educatiotlists are hired to 
provide consu(tancy to tl1e EDU members. They wi!f also attend lraLn ing sessions and 
workshops in Bangladesh arid abroad to gain expertise in their field. 

At present, ED U fo.cuses exclusively on e.stablishing pedagogical li nks in lhc field 
lhrough certain clltsters. These are; Pedagogy Manascmenl, Research & Monitoring, 
Adolescent Peer Organized Network (APON) and New Initiatives. All EDU staff are 
involved in each ofthese clusters. 

New 
Initiatives 

EDU ORGA NOGRAM AND INFORMATION "FLOW 

APON 
L_ _ ___J 

Director 

Programme 
Coordinator EDU 

j 
r--~-----. 

Pedagogy 
Management 

Research and 
Monitoring .___ ____ _, 

Quality MIS I 

Quality 
.Manager 

--------~---------~·----------.-----------~ 
f ~ t * • 

J Bengali J ~ J Social Studies J ,. - E- n-'-g-1-is_h_'J .-s-·o-c-ia_t _S!...tu_d_y...., 
~ - - - . and So;;ience 
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Pedagorzy Management Unit: 

The pedagogy management unit of EDU develops new techniques and learning materials 
thar can be incorporated into the BRAC curriculum. J.meractiorl with the field staff and 
teachers provides ini~)mJatiorl and feedback. Field-testing ~s "arried out to assess the 
suitability of the materials developed by the group. There are different subject based core 
teams who are mainly responsible for their own curriculum development and training to 
be provided to both staff and teachers. Trainings have been provided in the areas such as 
Mathematics, Bengali, Eng\i sh, Social Srudies and Social Science. 

There has been a shift in the role of core group. The first stage of the training function 
was when tne core group w<>.s tlr<.lviding t<aining lO field .!itaff as Master 'fr<tiner~ (MTs). 
However, this is not the· case any longer. as there are competent M Ts in every region. At 
this moment, these MTs·are responsible for developing other staff as MTs and teachers as 
Batch Trainers (BTs). Hence, the training function of pedagogy management group of 
EDU and the development of MTs and .BTs hJ!s wiaiJy been transferred to the Quality 
Managers (QMs) and the competent MTs in the field level This trans fer promotes 
decentralization. QMs have close interaction with ;he Programme Coordinator (PC) of 
ED1J as well as with the.each core group members. They also work as a link and voice 
the demands of teachers, MTs; BTs and supervisory staff related to any kind of assistance 
they require from ED U 

In this period the concept of double MT has also been conceived by training a competent 
staffMT in more than o;tc subject. This has been done in order to bring out the best from 
[he etigible MTs. It has also been observed that a double M'T can conduct refresher 
course more efficiently and timely. Moreover, during school supervision a double MT 
stafrfinds it much easier and timesaving than a MT who is trained in a particular subject. 
There atso has b·een a shift in the mode of training. It has been observed that the M'fs 
are more interested in having training in a workshop mode which, they feel is much more 
participatOry and excit.ing. On that account, the core group has started to design most of 
the subject based <raining in the workshop mode. The initial workshops are being carried 
om \\~1h the QMs who later on arc responsible in disseminating to 1he other NITs and 
BTs. ln addition, Batch Trainers are provided with 2 days of motivational training 
instead of subject training. This has been brought about based on the assumption that the 
initial rraining f<ir deve1oping trainers from teachers should focxiS more on motivation 
since 1his is a new role and many may feel less confident. This was initially tested by 
QMs. Even now Q:Ms are responsible for providing initial motivational orientation for 
BTs. 

for the period January- .June :WOO, subjec[-bascd materials and staff and teachers have 
been developc.d in the areas such as Math, English, Bengal~ Social Studies and Social 
Science. 

Math: 
~ :no s1aff have been deve\l)ped as MTs and 355 teachers as BTs; 
) 104 M'Ts have been provided with refreshers training; 
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~ Teacher's guide and workbook for Grade 5 have been developed: 

English: 
~ 350 staff have been developed as MTs and 318 teachers as BTs; 
• 120 .\1Ts have been provided with refreshers training; 
~ Two special workshops have been held on fifth year textbook. Based on these two 

workshops a draft handout was prepared: 
~ QMs attended a workshop on 5th year English book which will be g iven to all 

English MTs by August 2000; 
~ A draft guide book for Grade 5 has been developed; 

Bengali: 
• 280 staff have been developed as MTs and 3.:\0 teachers as BTs; 
• 2:53 .'v1Ts have been provided with refreshers training: 
~ Curriculum for Grade 5 have been finalized. 

Social Studies (Grade 1 -3): 
t 189 staff have been developed as MTs and 328 teachers as BTs; 
• 116 MTs have been provided with refreshers training; 

Social Studies & Science (4 & 5): 
~ 243 staff have be.en developed as MT~ and 100 teachers.as BTs; 
• 201 MTs have been provided with refreshers training; 
• Two special workshops have been held on Sth year textbook; 
• Drafi training guide has been developed, 

Adolescent Peer Orgrmizetl Network (AP0,\2 [ormerli' knowlllLf Ado/esce/11 Fami/1• 
Life Educatio11 (AFLEJ: 

Adolescent Peer Organized Network (APOK) formerly known, as AFLE is one of BEP's 
New Initiative Projects to improve the quality of life of female adolescents who attend 
the Reading Centres. The main objective of this initiative is to raise the consciousness of 
adolescents in a community with the assistance of peers and older siblings. Through 
informal discussions with adolescent girls and their mothers tl!C APON team members 
clearly realized that that there was an apparent need to learn about issues that arc close to 
their life. A series ofstorybooks have been developed tor the girls attending the Reading 
Centres The curriculum focuses on reproductive health. social and environmental issues 
(i e . menstruation, tami ly planning methods. sexual abuse, acid attacks, inheritance laws 
for women. AIDS). 

The traimng module has been designed and developed in collaboration with the llcalth 
and Population Division (Hl'D), BRAC. Rele,·am trainings are being provided to the 
adolescent girls since December '99 A group of core trainers comprising ten individuals 
has been formed to provide training to the adolescent girls. Two ideas emerged from 
experiences in peer educator development. First, that any adolescent who is a member of 
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the Reading Centre and who satisties the competencies related to communication, 
comprehension of concepts, class control and group organization and management is 
selected as a peer educator. Second, peer educators who have exceptional leadership 
ability is selected as an adolescent leader for a group of peer educators. Only the 
excellent ones are selected as "itdolesccnt leaders" whereas others are chosen as " peer 
educators" . At the end of June 2000, the APON core group has imparted training to 
27! members of Reading Centres out of which 110 adolescent leaders and 95 peer 
educators have been developed. One peer educator will be responsible for managing one 
Reading Centre, On the either hand, the adolescent leaders will be responsible for 
developing a group ( 15-20 in number) of peer educators. 

Research and i11onitorim: Unit: 

Re.search Studies that were undertaken by the Research (IJJd Moni toring unit of EDU 
during the period January - June 2000 are: 

0 "Lel•eJ of Knowledge, Attitude mzd Skfll.\· of Adolescent Leaders & Peer 
Educruors": An Evaluation 

This study was conducted between Pcbmary - April 2000. "(he objective of the 
study was to measw·e the overall acbicvcmcot o.f contel)t and module related 
issues by Adolescent Leaders and Peer Educators in accordance with its batch­
wise, age-v.~se and group-wise variations and influences of some of the socio­
ilconomic indicators. A total number of 30 trainees who had completed their 
training between Dec. 1999 to Feb. 2000. were interviewed. The researchers 
developed a questionnaire following nmltiplc choice questions to assess trainees 
achievement of content Telated issues. Some case studies were conducted 
following case study methodology. 

Major Findings: 
~ The results show that adolescent leader.; perfonned signiJicantly better than the 

teachers in 13 items out of 23. Group-wise variations show that, the mean scores for 
adolescent leaders and peer were 16.5, 20.0 and 153 respectively outpf23. 

~ Correlation between age and group-wise variation explain that, over 92% adolescents 
satisfied all module based knowledge question items compared tO 68.8% te.achers. In 
this case, adolescent peer cducators (lOO%) showed far better performance than 
teacher peer e<lucaters (20%). The adolesce-nt peer educators did better, as they were 
interested in these types of issues, which are related to their life. 

~ Conrem-wisc variations showed that peer educators' performance was lower than 
adolescent leaders in 6 reproducti ve health knowledge out of 15. ll was observed that 
a large number of teachers were peer educators. 

~ Batch-wise variations reveal that, latest batch indicated highest achievement 
(corrected 7 items) compared to oldest batch (corrected 5 items). 

Based on the findings, the APON group has now decided tQ provide training only 
to the adolescent girls and not to the· teachers at all. It has also been found that 
the trainees e1ijoyed the story on 'child abuse', hence, the group has decided to 
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begin the training session with the 'child abus<'' sto1y. Moreover, the group has 
added more evaluation games in the module on the basis of their finding. 

0 "A Study 011 C.ompetency Men._mremeat of Urrule IV in 1'>1athematics" 
The BRAC Math book for Grade IV has been newly introduced. These books are 
being followed in 791 ~chools and in 38 team~. Other schools are following 
Government books but with the BRAC teacher's guide. 

The purpose of the study was to analyze the competency of the students following 
both BRA.C books and Government books. A questionnaire was derived from the 
concepts (i.e. addition, subtraction. multiplication, divi.sion and fractions) which 
had been taught in the last five months of Grade IV. The test was carried out with 
126 7 students in 4 3 schools from 9 regions. Out of these, 804 were girls and 463 
were beys. The result was distributed in >atisfactory (70-lOO%), average (SO· 
70%) and unsatisfactory {less than 50%) grades. 

J1r~ior Fiudings: 
~ 1139 our of 1267 students passed the test 702 were !:,>iris and 437 were boys. The 

per<:emage of ~tu<\cnts who passed was %9.90. 
~ The pass rate for mral students was 867 (95.07%) and for uri;an students was 272 

(76.62%). The failure rate was 45 (4.93%) and 83 (23.38%) for urban. 
• Satisfactory (70-1 00%) result was found in numbers written in figures and words, 

numbers in expani:led foJUJ, multiplication, division, word problems unitary method, 
Jesson on identifying time on a clock; and largest and small%'t number. 

• Students had average in place value of number, measures of weight, fractions of 
addition and subtraction, fhctors and highest common factors, simplification and · 
mathematical sign. 

~ Students were found with ,msatisfactocy result in 1\ouscho!d accounts and equival.ent 
fractions. 

Concepts on which the ehildren achieved unsatisfactory and average scores, are 
new in grade TV. During evaluation and discussion with teachers it was found 
that lhe concepts mentioned above are taught by teachers1 but due to }ack of 
practice many teachers had not been able to consolidate these concepts. When 
visiting schools priority should be given to the concepts, which are new in grade 
TV. In addition, these concepts should be thoroughly covered in workshop and 
refreshers' training. 

0 "A Study E:v:ploring tlze .Opinions of Teachers oli 11teir Re(:ent Experiences of 
Teaclzi11g Urade TV" 

The aim or the study was to find out the teachers' stren~:,rths, weaknesses and 
suggestions oo 4th year curriculum. A total of 9.5 teachers were selected for the 
study. The teachers were divided into groups. Ioformation was collected through 
questionnaires and small group work. 
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Major Findings: 
~ ln writing smumary of Bengali paragraphs in own words, the learners need to read the 

passage .again and ag&in. Strategies need to be developed to make this process less 
complex. 

~ Science tests have to be done practically. 
~ There shou1d be a 1o1 of practice in order to ans-wer the English questions. 
~ For factor and multiplication, it was found that due to lack of practice, it wasn't 

achieved properly. Hence, it has been sugges;ed to provided more time for practice. 

All subject based core group members are being made concerned on the 
implemclitatii'Jn of the ?.hove fim.lings. 

1\few Initiatives: 

Pre-priman• 

The pre-primary class (previously known as baby class) IJas been one of the most 
interesting interventions of BRAG' s education programme. Positive results from the 
experiments influenced the progr?mme to operate I ,434 pre-primary classes, with an 
enrollment of36,549 learners: This class has been established for youngle<trners aged 5-
6 years. The students are charged with Tk. ro monthly as school fees and Tk. 40 in the 
beginning as material costs. The duration of each class is for 12 months. There are 25 
learners in a class and 2 Kishori (adolescent) teachers. The average age of these teachers 
is I 5. 

Both urban and rural based Pre-primary classes follow the sa.me curriculum. ln the rural 
areas, children, after i_lnishing their Pre-primary school get admitted into any governmem 
or non-government prima1y schools. As they ar.e not many GovernmenL schools in the 
urban slums, children get enrolled in the BRAC Non-Formal Primary Education (NFPE) 
schools. 

The Pre-primary Teachers receive a UIJ'ee days training before the commencement of their 
schools. Each teacher receives a gu~debook. The guidebook instmcls activities in details 
that the teacher has to do (e.g. the lesson distribution plan. which method t o use, what 
material:; to use etc) Thesl') three days training provided to the t eachers are mainly on the 
guidebook. Besides these, every month i11e teachers anend a half-day refresher course. 
Past problems and anticipated forthcoming problems are also discussed in the refresher 
course. Moreove.r, during supervision teachers ask the supervisors if they face any 
problem in 1he class. 

As of June 2000, a workbook for Math, teacher' s guide and staff training module, 
drav.ring materials and supplementary malerials have been developed. For the period 
January - June 2000, textbooks on Bengali & Science have been completed for 
publication and teacher's guide has been revised. No training has been held during this 
period. 
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Pre-Primary Teachers' Experience: 
~ Graduales from BRAC schools who han! education (if a! leas! Grade V/11 are lhe 

Pre-prunaJy teachers. T<:achers being so young find il difficu/1 10 manage the class 
in !he imlial one or iwo momhs. Bul after a 11me being, find II easier to mteracl 
closely wllh the reamers. 

~ Teachers, who are con/mumg their studu~s besrdes teaching, face a lillie problem at 
lh<: beginning. 

~ Wilhlll one or two monlhs the teachers of Prc!-prtmary school~· overcome the abow 
men11o11ed problems. 

~ The respect that the teachers recei\.•e from their students and from the parents of the 
leanutrs make them more 11/0tJ~·ated 

) Being BRAC fifCiduafes. the pre-primary reachers are fwmliar with CD-currrcular 
actmlies and 1hus they cun freely invob:e the leamers In co-curricular activilies. 

Formal l.aboratory Schools 

Tbc experience and expertise gained through BRAC Education Programme led BRAC to 
stan the Formal Laboratory School Programme. On tbe basis of these experiences and 
e>.-pertise, BEP wanted to start a low-cost formal pnmary education model One of the 
core objccuves of the program is to demonstrate Lhat BRAC's non-formal primary 
education experiences can be applied in a formal <ehnnling P-nvironment. 

The Formal Laborat01y School Programme consists of a 6 yrs. school cycle, which 
begins from pre-primary and continues up to grade 5. Each of these schools comprises a 
newly buill brick building with 5 classrooms, I library room, 1 teacher's common room, 
2 toilets and a playground with a tube-well lmplementarion of BRAC formal laboratory 
education model began with the establishment of I 0 formal schools with pre-primary and 
Grade I classes from May/June 1999. Another formal school started its operatJon in 
February 2000. There are about 40 sruden~ and a teacher in each c lass. At present 1280 
students are attending in these schools from pre-primary classes to grade IL 
Progressively these students will be attending in Grades ITT, IV & V. From next year 
onwards, students will get admission only in pre-primary class. 

The learners auending these schools belong to both the poor and better off families 
However. preference is given to poor girls. The children attending the pre-primary 
classes must be 5-6 years in age. A child in pre-primary is charged 'l'k. 15, and in grades 
r & ll. Tk 20 per month for material support apart from the textbooks. In addition. a 
child pays Tk. 20 per year each for session fees and examination fees. A one-time 
admission fee of Tk. 20 is obligatory for every child However, a child can be exempted 
from fees, if representing very poor families. 
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Tn order to operate these schools BEP appointed 32 female teachers. The teachers arc 
from a very poor family in the local communicy and have a minimum qualification of 
S.S.C (Secondary School Certificate). These leaGh.ers receive a l5 days basic tcaining 
and 3 days orientation before opening schools: After opening of schools the teachers 
receive a one-day refresher course every monih Moreover, all the teachers receive a 6 
days in-service training at the beginning of each academic year. Jn addition to these, Staff 
engaged in this project also receive training and oricmation in this regard. 

The Formal Laboratory Schools follow the full Govt. curriculum and competencies but 
use BRAC books ·and supfllemc!llary materials. The authorized hours tor pre-primary 
class is 3 ht:s. and for Grades r and 0 } and a half-hour a day,. On all. average these 
schools remain open 265 to 270 days in a year and follow the BRAC holiday calendar. 
There is a continuous evaluation sy~tem in the Formal Laboratory Schools like NFPE, to 
assess the performance of tile students. ln addition, rwo formal examinations are planned 
to be 111kcn from this year 011wards. 

Culturnllntegtatioll ()[Etlmic 111inoritv Groups: 

CultunJ 1meg>a\ion of ethni.c minority grou~s is anNher irltercsting intervention of 
BRAC Education P rogramme. This intervention started with a workshop held in August 
199910 75 staff who were wodcing in the Chittagong Hill Tracts. The objective of this 6 
days workshop was to create an awareness among lhe staff to understand different Ethnic 
cultures and also to develop a better understanding as to how to interact and socialize 
with Ethnic reachers and students. 

There are about 2,824 ethn ic s-tudents studying at different BRAC schools in different 
disiricls where there are Bang\adeshi ethmc groups. Out of :>2 regiol\~ where BEP 
operate schools, 14 regions have learners from Ethnic groups. 

1n June 2000, BEP conducted a 1-day workshop in Joypurhal on an awareness about 
ethnic minorities of that region. The workshop comprised of 20 Bengali staff: teacilers 
<tnd parents from Sha11tal, Oroo, Palum and. Malo communily. The purpo.w of the 
workshop was to learn about the cultures and the lives of Shantals, Oraos, Pahans and 
the Matos. After the workshop meetings were held for.an 40 additional staff who work io 
(egions where these ethnic groups. The strategy to encourage ethnic songs, dances. role­
plays in schools was fbcussed so that the school culture can be integrated. 
(Please note some more dctaiJs on l!latcrials development and new initiatives arc given in 
Annexurc-2) 

EDU Members Alfeurling Different Worl<shops liJUfTrninin.g: 

> A Regional Manager from E DU attended a 4-day workshop in Bangkok, Thailand 
regarding the implementarion of Human Rights issues in BRAC's curriculum, There 
she shared perspective of BRAC's curriculum on Human Righrs with c!ifferent 
countries around the world. On return she shared her pan of learning with the EDU 
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members who will be implementing further informatiou in the curric;ulum while 
reviewing. 

• A Senior Material Development Specialist attended a 5-day workshop in Delhi, India 
on math training module for teachers and staff EDU is now working to improvise 
some of the lcanling_in the existing training module. 

> Since February :WOO two EDU members .from Pre-primary group are attending a six 
months training on Childhood education in the Institute of Childhood Education irl 
Dhaka. 

> • .a. Quali-ty Manager is attending a Diploma Course on "Global Partnership" in Dhaka. 
The course will fmish in Au!:>'tlst 2000. 

Gonokenrlra M ugtlZine, Children's Section "Alo": 

The Gonokendra Magazine· is a BRACs monthly publication where there is a chi ldren's 
issue tcrllled "ALO' ' (meaning IJghL). A!l BR.t.\C NF!'E schools from Grade 11 and above 
and Reading Centres are provided with this magazine. Each school receives four copies. 
The magdZine h·as been designed to be used independently or in a classroom situation. 
EDU had been providing continuous assistance in the "ALO" section of Gonokendra 
Magazine. Vari.eties· of elements that complement !he magazine were used in the 
c!assroont during January-June 2000. Many of the featured items are activity based 
which, cover all the subjects of the EDl; curriculum Sy thes.e activities students get a 
chance to practice the activities regarding the curriculum in an enjoyable and informal 
way. Various types of features regarding general knowledge, famous stories from around 
the world are included in the magazine. ln this way, the studems can promote their 
reading and writi~tg habit;;. Puzzles, quizzes, English vocabulary, simple experiments 
from science are also featured in this section 

The students are encouraged to write stories, jokes and letters for the magazine. This 
way they get a chance Lo enhance their creativity and can come forth as potential writers. 
The magazine is a type of resource that prometes the fun of reading and practicing 
knowledge in an informal way. 
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OUTPUT- 4: CONTINUING EDUCATION PROGRAMME 

The Continuing Education Programme (CEP) in .Phase - ID aims at "greater retention of 
learning and increased comtmmity participationlhwugh an expan:sion (Jj BRAC 's CEP". 
Introduced in 1995, the CEP focuses on mainstreaming the post-literacy activities ofBEP 
by promoting the reading habit of both the rural and urban citizens through an organized 
network and a new infrastructure. These objectives are achieved through two 

- - ·components~ One of the main components i.s the Union Library, or Gonokendra 
Pathagar. These libraries aim to make reading material> available to people at the 
village level in Bangladesh. E very library has a children's corner to focus on the 
increasement of child readers. So far, over 460 libraries have been opened and are run by 
the local community with active support from BRAC. 

These committees oversee the day-to-day functioning of the library, and also often work 
on special events and fundraising drives. During the reporting period a total of 275 
library organized socio-cultural and learning events. In addition in co-operation with 
<liff&ent Go'A. dej)artments members from iibraries were j)ravided with CQ.St free s\<:ill 
training in differcm areas. (For mor-e derails see Annexure-3) 

The other component is the Reading Center or Kishori Pathagar. Reading Centres are 
set up rwo months before a Basic Education for Older Children (BEOC) school 
completes its cycle. The centr~s are set up to develop the reading habits among 
adolescent girls and women. In addition, they are provided with training to develop 
enttepreneurial skills. The centres highlighted the fact that women also need a place to 
socialize. Through Reading Centres women have become encouraged in indoor games 
anti developmental skills. 

Progress o( CEP .During JaJmarv - ltme 2000 

a. Union Libraties: 

Particulars BEP' s Plan for Achievement as Cumul'<ltive 
Jan - Dec 2000 of Jan- June Total 

2000 
Union based library 100 lib1·aries(New) * 60 libraries 460 libraries 

Activiry plans ofUn'1on 40.0 libraries(Each 275 libraries 275 libraries 
based libraries library's plan & 

preparation depends 
on its scope and 

abi!lt~-l. 

Union library "Trusts" to I 00 libraries (New) *"- 38 libraries 3 80 libraries 
be formed 
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Particulars BEP's Plan for' Acl1ievemcnt as Cumulative 
Jan - Dec 2000 of Jan - June Total 

2000 
Training plans of'Union 

libraries: 
a Basic. orientation 100 60 libraries 

provided to librarians 
- on library operations 

b. Orie1u:ation provided lOO libraries Will take place in 
to community October 2000 
members 

c. Basic training 20 libraries Shifted to 
provided to staff on December 2000 
library operation 

" Funding sitt.ation did no1. allow openil'~ all \()() libraries as l>lann.cd. 6(} libraries h:>"e 
opened and preparatory wotl<s to open another I j /20 have be,en shifted to second half of the year. 

•• As of December 1999 the.total number ofUtrion Library Trus.ts was '342. All preparations 
have been made to form Tmsts and another 62 libraries during the second half of the yc.u. 
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b. Reading Cel!tres: 

Particulars 
I 

BEP's Plan ror Achievement of Jan- June 
Jan - Dec '2000 2000 

I 
Reading Centres 6000 Reading Centres 7030 Reading Centres 

• (on-going) 

The training has been 
redesigned lt has been 
combined with APON 

Members to receive 13,600 members livelihood training. Further 
training through Reading works are underway to 

Centres introduce new courses suc.h as 
: photography, computer- data 
entry etc. which, are more 
creative and non-traditional. 
The achievement details of 
these trainings will be 
included in the progress report 
June-Dee 2000. 

Particulars of the Vegetable: 3,000 Members reeeived APON 
trainings conducted Nursery: 1,300 training: 271 

through Reading Centres Poultry: 4,000 *Adolescent leaders: II 0 
Tailoring: 4,300 *Peer Educators: 95 
Others: 1 000 

13,600 

* Adolescent leaders and peer educators were selected from the Readiilg Centres member 
{271) who received APON training. 

Note: A programme has been introduced in cooperation with DFID who will be providing 
assistance to develop 48 female adolescents (members of Reading Centres) as trainers on 
Aquaculture. The objective of this training will be for children to understand the basic steps of 
good aquaculture from chi ld to child extension kits. This training will be focused on particular 
adolescems, whose family possesses a pond. These adolcscclliS in tum will be disseminating 
their training knowledge to students of N FP E schools. This course will be for five days one hour 
session. The adolescents will be going to schools for these se:.-sions. TI1ey will also follow-up the 
course once or twice in a week for next six weeks. 
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Research Studies Carried out During Januarv- June 2000 

The Education Programn1e of BRAC not. only provides qual ity basic education to its 
learners it also put emphasis on their enrollment in formal schools for fi.Jrthcr education. 
Based on the Declaration of the World Confere-nce on Education held in Jomtien in 1990. 
BRAC designed an instrument to measure the level of basic education of Bangladeshi 
children. The Research and Evaluation Division (RED) ofBRAC regularly monitors the 
performance of the graduates of BRAC's non-formal schools through this instrumenL 
RED also started a tracer study on the graduates ofBRAC non-formal schools in 1995. 

The following studies were undertaken by the Research and Evaluation Division (RED) 
on BRAC Education Pi·ogramme: 

• "Basic Competencies of the Grad.uates of BRAC's Non-Fonnal Schools" 
Levels and Trends from 1995 to 1999 

SamirR Nath 
ResearchStati.5tician. RED. BRAC 

The purpose of this research study was to present the basic educational status 
of the graduates of three cohorts of 1995. 1997 and 1999. Three independent 
samples were drawn from three cohorts and the learners were tested after 
nine/ten months of th.eir graduation. The sample from 1995 cohort was also 
tested in 1997 and 1999; and the sample from 1997 cohort was tested in 1999. 
Children fi·om three systems of BRAC schools were assessed: those in Non­
Formal J>rimary Education (NFPE) and in Basic Education for Older Children 
(BEOC) which was directly operated by ERAC, and NFPE under the , 
Education Support Programme (ESP) whicb are operated by other NGOs with 
support from BRAC. The sample sizes for the three independent surveys 
were 1259 each. 

Major Findings: 

~ The overall performance of the programme is decreasing significantly. On average, 
rhe proportion of graduates satisfied all the four criteria of Basic education (reading, 
writing, numeracy and li fe skill kl10wledge) was 73.7% in 1995, 69.3% in 1997 and 
68.4% in 1999. The literacy Tates. were 78.5%, 75.4% and 74.8% respectively in 
1995, 1997 and 1999. 

~ Nurneracy was the area where gender difference was found among the graduates of 
all the three cohorts. Boys did significantly better than the girls in the three surveys. 

~ Among the six groups of students of boys of NFPE-ESP did best (77% had basic 
education and 83.3% had literacy) and .the girls of NFPE did worst (with 64.8 
satisfying basic education criteria and v.~th 70% literacy rate). 

~ There was no gender variation in the levels of basic education of literacy among the 
graduates of 1995 and 1997; however, boys outperformed their peer girls in 1999. 
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Sucb gender difference was foond only among the gradu<ltes of NFPE directly 
operated byBRAC. 

The probabl~~ reason'S behind decreasing trend in/he achievement o.f basic competencies: 
) Pocus was being dist~ibuted aJ'llong Grades 4 and 5 rather than in all Grades (1-5). 
• Better teachers were provided with responsibillties to teach in Grades 4 and 5. 

- ·r o overcome this trend this can be discussed with teachers as well as staff to give 
emphasis in all grades. This also can be done in the refreshers. More academic 
supervisions of the staff will uplift the siru<ttion. 

• "Continuation of BRAC Non-Formal Sclwol Graduates of 1995 in Fonnal 
School Education" 

&rmir R. Nath 
Research Statisticiat~ RED, BRAC 

This st.udy, based on the data generated from tbe tracer study, explores the 
CO!ltinuation of education of the gtaduates of BRAC non-formal schools in 
formal schools. Three· types of schools were considered. These are BRAC 
operated Non-Formal Primary Education (NFPE) and Baslc Education for 
Older Children (BEOC), and t-.'FPE under Education Support Programme 
(ES1>). A representative sampte of1,259 graduates of 1995, wl10 completed 
three years course in BRAC schools, was followed up and surveyed in 1995, 
1997 and !999 to collecr various information including tneir schooling status. 
However, in this th'1rd survey only 1,106 could be traced. 

Major Findings: 

• On average, around 10% of the graduates dropped out from the formal systems per 
year. Highest dropout occuJTed during the second year of fom1al schooling (16.6%). 
Up to Octot>er 1999, 39.6% of the grnduates were c{)ntinuing e<lucation in different 
formal schools. 

~ A higher proportion of children ofNFPE continued education in formal schools than 
children ofBEOC and ESP. 

~ Over three-quarters of the graduates of 1995 completed five-year cycle of primary 
education by 1998 (69.1% for boy:s and 79% for girls). School-wise 78.2% of NFPE, 
70.4% ofBEOC and 65.2% ofNfPE-ESP completed primary cycl.e, 

). After graduatil1g :from BRAC schools, the children mostly got emo\led in govemmem 
primary schools (70. 7%) and non-government high schools {17.5% ). 

1> Two major causes of dropout was 'scarcity of money' {39.1%) and 'marriage' (40.1%). 
For boys dropout, the major reasons were 'scarcity of money' (65.3%), 'disliking of 
school' (16.4%) and 'has to work at home or outside' (l:Z%). For girls two major 
reasons included 'martiage' (59.2%) and 'scarciry of money' (26.5%). 
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Analysis: 
~ Poor economic conditions of the family might be a reason of dropout of graduates 

from Formal Schools. However, BRAC do not know about the students who never 
attended BRAC schools. So it is not possible to say whether the situation is better or 
worse compared to other systems. 

• "An Evaiui\tion ofl' ri.mary Text M aterials in Terms of the Cover·age of Graded 
Atiainable Termilral Competencies" 

Md. Al7u!Kalam (Staff Sociologist, RED) 
and Sanat K. Ghosh (Con11tltcmt. RED) 

The governmem of Bangladesh introduced a competency-based education 
system into the five-year primary education cycle in 1992. The study 
attempted !0 evaluate the national primary text materials such as Telctbook 
(TB) and Teacher's Guide (TG) i>y the National Curriculum of Textbook 
Board (NCTB), in terms of the extent of coverage of learning continual and 
tennJnal compete.ncies specified for the achievement of stud.cnts at the end of 
live year primary education cycle. The content analysis of source materials 
was done by a group of experts who had long experience in primary education 
as well as by the researchers. Sotirce materials were reviewed and analyzed 
for the purpose. 

Major Findings: 

~ The coverage. of competencies was qualified in terms of exceJJent (91-100"/o), fairly 
well (&l-90%), well (71-&0%), satisfactory {S1-IO%) or poor (SO% and b.elow). Tl\e 
latter three categories of coverage indicated a need for improvement. 

) lt was revealed that all the 53 competencies were covered in primary currieuTum. The 
study found that coverage of competencies was better in Teacher's Guide than in 
Te:-..-tbook as 87% and 75% of the competencies respectively in Teacher's Guide and 
Textbook were found to be excellently and fairly well covered. 

~ 25% and 13% of the competencies respectively iu TB aud TG were found to be in 
need of improvement in their coverage. 

~ It was also found that cognitive competency in four basic subjects of Bangia, English, 
Mathe111$1.tics and Social sciences; was 6:3% and 97% of tl1e competencies were 
excellently and fairly well covered in TB and TG respectively. 

a. "Asse~sing Operational Status ofBRAC Gonoketulra Patltagar (Union Library)" 
Kaisar A. Khan 

Senior Staff Sociologist, RED, BRA C 

This study aimed at assessing operational status of the BRAC Gonokendra 
Pathagars (Union Libraries)- Stxty pathagars were surveyed which were 
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selected randomly, Data collected were mainly b,ased on some performance 
indiC!!tors. 

Major Findings: 

) It was found that number of male member and their daily attendance was higher 
compared to female in the general and small type parhagars. 

• Number of female member and their daily attendance was predominantly higher in 
the female typepathagars. 

• On average, about 60 users attended daily in the pathagars, and 183 books were 
found to borrow per month in the general type pt1thagars, and 1'83 books were found 
to borrow per month in the general type pathagars, followed by 120 and 74 in the 
female and small type pathagars respectively. 

• Inside space of most of the pathagars, and its cJJvironmental conditions were fotmd 
satisfactory. Majority of the pathagars organized cultural activities on .a regular basis 
but, very few of them organized social activities. 

) The major fjndiogs of this study indicate that joint participation of both sel(es in 
development activities especially in rural are.as seemed to be restricted, and there s@ 
bave some rooms to take necess!U'Y measures to ac.hieve higher level performance. 

A11a/ysis: 
• The general and small pathagars are located in common places (,i.e. high schools) 

where attendance of female users are limited. This might be because of socio-culture 
background. The guardians do not feel comfortable to send their girls to common 
places. Renee, female users are hesitanL 

) Female type patltagars are located in girl's high schools wece men are not allowed. 
Thus, attendance of female in these pal/~agars is comparatively higher. 

) l n case of lending of books it is less in female pathagars, These pathagars are 
established in the backward areas in terms of economic stat\.IS and literacy rate. The 
female users also have to help their mothers in doing d1e household chores. Thus, 
they have little tinJe to read books apart from their regular studies. 

) Very few pathagars organize different social activities. The reason might be that 
they lack in fund. 
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OTHER ACTIVITIES OF BEP: 

o Scltools in Urban Areas 

While administering education extensively in the rural areas BRAC realized that jt is 
leaving behiJ'Jd a !ruge amount of uprooted slum children who are half of the total poor 
urban population. It was also learnt that although the Government is providing !Tee 

- -education for young learners aU over Bangladesh, there are no schools for the poor 
chi ldren of slum dwelle>s living in the urban area_ Therefore, in March 1992, BRAC 
stuted imp\ementiJ\g schools in the urban areas for these under privileged childreu. The 
programme was first implemenred from the Moghbazar team office, u!lder Khilgaon area 
in Dhaka. 

In the urban prog~amme 13EP follows tlte same curriculum Sllt tor the rural schools. 
However, in the case of Social Studies a sliglit difference is found j n the curric.ulum of 
the urban schools. It now caters to needs of urban life and surroundings. The urban 
schools of BRAC have been opened in different divisions of Bangladesh, that is in 
Dbaka, Chitlago/Jg, Khulna, Rajshafri, Sylhet and Barisal. ln total there are I ,221 urban 
schools in operation of which 982 are NFPE. 10 BEOC, 6 Domestic c hild labour schools 
(pilot project) and in addition, there are 223 schools iinauced by the government (Hard to 
Reach and Ex- garments). At the end of June 2000, the children enrolled in the NFPE 
schools are 31,992 out of which the female learners are 20,190. :130 students enrolled in 
BEOC schools (222 girls a nd 108 boys). 170 students are present in the Domestic cblld 
labour schools. The total number of teacher "vork.ing in all the schools under urban 
programme is 1,182 out of which l ,J75 are female. Some of the teachers are working 
two shifts. The minimum qualification required of these· teaehers Secondary School 
Certificare {S.S.C). 

Schools in urban areas are in great demand. However, it has been observed that the 
operating costs of urban schools are higher than those of rural schools because goods and 
utilities are more expensive in urban areas_ A..'ler di.scussions with parents it was agreed 
thar Tk. 15 per month for school fees and Tk 40 as an admission fee will be charged for 
eacb academic year. 

Some of the difficl.lllie& that the udlan programme experience:; in operating the &chools 
are stated below: 
• the student dropout rate is higher due to eviction of slums for reasons such as fire 

incidents, floods, demolishing of slums by tbe Govt. and also parents moving out of a 
particular area because of occupational change; 

• irregularities of attendar1ce can be observed due to many of the children being 
engaged in various income generating activities; 

• during festival occasions and harvesting period many of the children are found to be 
tempocarily absent from scho0!s; 

• 1 t is sometimes difficult to set up a school in tbe urban areas as it is difficult to rent a 
low-cost sclloolhouse. Sometimes the local musclemen (normally known as mastans) 
cause trouble by fi·equently demanding donations !Tom schools; 
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' teachers find it difftcult to teach the children of the urban schooJs as most of them 
have migrated from different parts of Bangladesh, where there is a difference in 
dialect; 

• the supervisors who supervises these schools face increased health problems due to 
air pollution, noise, traftic and as a result they suffer from various allergies, 
respiratory distress, headaches, etc. 

' since the urban learners are exposed to a lot of happenings around them they are 
found to be more mature and faster le(IIJlers in comparison to rural students. 
However, a lot of in-discipl ine is found in the lives of these children, which makes it 
difficult for the teacher to manage the class. 

BEP wbile administering urban programme tries different ways to overcome these 
difficulties. 
' Tf there is any possibility of slum eviction in a certain area BEP does not reopen a 

school there. 
• \h.c teachers ofme urban area<:;·wi1en selected are f~fOvided w ith a one-da'f orientation 

where they .are exposed to their working situation. This orientation is provided to 
them before their teachers' training. 

' Most of the parents of the slum children are engaged in incoming activities for the 
whole day. Therefore, a lar-ge number of them cannot attend the parents meeting 
regularly as they are being, held in the afternoon. So they are not very much aware of 
their improvement of their clilldren. But according to BEP parent's involvement is 
essential. To include them in the program parents meeting are being held in the 
evening whenever necessary and the staff also visit the parents personally. 

• AJ; the students have migrated from different partS of Bangladesh they use different 
dialects. So the teachers in the urban area face a Jot of difficulty in communicating 
with these children. Tn tl).e refreshers teachers are provided with orientation on easy 
communic-ation to overcome this difficulty. 

• The staff who works in the urban areas always stay in personal touch with the 
students and their parents. 

o Urban Pre-Primarv: 

In order w continue BRAC's· policy that the curriculum should evolve and improve as 
circumstance change or new ideas come to light. it has been decided to review the urban 
pre-prin1ary schools. It was telt that the conditions for urban children are very different 
from those in rural areas and therefore the curriculum should reflect this. As a result a 
pilot srudy is being carried out in the Badda area of Dhaka urban. Ten new pre-primary 
schools are going to be opened with experienced BRAC teachers. The teachers wiU be 
attending a three-day training to help them to follow the revised curriculum. 
The revision has been focusing on methodological changes; e.g. 

• How praise can be used to maximize fearning; 
• The importance of stimulating young learners through pace, animation and me 

movement of children around the classroom etc. 
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The children will learn most concepts through games, songs, activities, discussions and 
drawing. The main emphasis however, will be on story telling. The children will be 
taking parr in many activities drawn !Tom each storybook in order to develop a variety of 
reading strategies. 

These schools will be closely observed and monitored by staff and a team from EDU. 
The teacher's opi11ion will be crucial at every stage, as this will be used to inform the 

-· training and development of the next part of the curriculum. At the end of the study it is 
hoped that many (>f the activities and new methods will be extended throughout the urban 
pre-primary schools. 

o BEP Working in Cltittagong Hill Tracts: 

BEP started working in the three districts of Chutagong Hili Tracts in 1998-99. In this 
period, 52 l\'FPE schools under 7 teatns were being opened. The studcms who were 
enrolled then arc now in grade 2. There are now 1840 learners studying in these schools 
where 847 (57%) of them are female learners To work here BEP cannot maintain the 
ratio of 30-33 learners per classroom because each ethnic group lives separately !Tom 
each other. For this reason it is sometimes quite difficult to maintain the number of 
learners. Sometimes, flexibility of age is observed while enrolling female learners. The 
female learners of can be older than learners of other NFPE schools in other areas. 

According to population census of 1991, there arc now 15 different ethnic minorities 
existing in CHT. Different school for each existing group was brought under operation 
as one group was not familiar with the language of others. rt was also same in the case of 
schoolteachers. It was observed in those areas that because of low literacy rate, it was not 
easy to find a qualified teacher. The ethnic learners who were enrolled in those schools 
were also facing a problem regarding BRAC's curriculum. The learners were not at all 
used to Bengali but the curriculum was in Bengali. But they overcame this problem 
within a short period of time. To have personal contact with parents and learners staff 
were also appointed from ethnic groups. In CHT the literacy rate is lower than that of 
other pans of the country. There is a great demand for schools in these areas. So, 
working through other local NGOs might be more effective. Since there is a diversity in 
language, culture and difficult communication, the local NGOs (preferably ethnic NGOs) 
through ESP wiU be working in CHT where 100 new schools will be opened by this year. 

o Government - NGO Co-operation: 

The increased level of co-operation between BRAC and other NGOs and the government 
has provided greater opportunities for BRAC's ~'FPE to disseminate the expertise it has 
gained in the area of primary and continuing education and for BRAC to play an even 
more proactive role in the provision of efficient, high quality and affordable basic 
education in Bangladesh. Following BEP programmes are presently running by the 
Government- NGO collaboration: 
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Communitp Schools 

The community schools are low-cost, social education institutions, setup by the 
Government. These were constructed by the General Education Project (GEP) between 
1990-96. TI1e local residents of each area where such a school W<l$ to be established 
formed a School Management Commiuee (SMC), arranged for an empty plot/1and on 
which the school was to be built and made a deposit of Ik. l 0,000 t o the Govt. Tn this 

·manner, 3,263 community schools have been established in areas where the literacy rate 
was low, the density of population was high and where for geographical reasons, many 
children (particularly girls) were unable lO attend other schools. Once the schools were 
built the SMCs were made responsible by the Govt. in handling administrative issues, 
maintain discipline, ensure security, hire a local teacher from the community and 
supervise the quality of education imparted to the learners. In return the Govt. would 
bear the costs of building construction, lJrOviding furniture and other logistics such as 
books, pencils, blackboard aud so on. The teacher's monthly salary would also be borne 
by the Govt. However, it was not before long, when the Govt. found the performance of 
many schools to deteriorate as the local communities were unable to run the schools 
successfully. As a result, a countrywide survey was carried out by the Government 
where it was found that 194 community schools were non-functional. After the survey 
the Govt. decided to hand over these schools to various NGOs to nm them more 
efficiently from the organit:atioh's own resources or fund s they have received from 
Donors. However, if the NGOs are able to run these schools successfully for more than 2 
years, the Govt. will consider providing salaries for teachers each month. 

Of the I 94 community schools, the Government allocated 73 schools to BRAC to make 
them operationaL Of the 73, BRAC has formally received 43 schools out of which 40 
schools (The remaining 3 schools will be in operation in July-August) have been brought 
under operation between May 1999 and June 2000. Tn order to make these schools 
operational BRAC had to repair the school-buildings and approach roaos. At present 
3,944 students are attending these schools from pre-primary to class 1II. To make these 
schools operational BEP bas appointed 1 13 teachers of whom 94% are viomen with a 
minimum qualification of S.S.C. (Secondary School Certificate). The teachers receive a 
15 days of basic training, 3 days orientation before opening of schools and I day 
refresher courses which they receive every month. In addition to these, each teacher 
receives a 6 days training at the beginning of academic year. The teach.:rs receive an 
honorarium of Tk. 600.00 per mo.nth. A child in pre-primary and grade 1 is charged Tk. 
I 5 and in grades ll and Ill Tk. 20 per month for material support apart from the 
textbooks. Besides, e&ch child pays Tk. 15-20 per year for examination fee. 

The schools are supervised by 16 head-office and field based staff The staff who are 
engaged in this programme also receive training and orientation. The Govemmen! 
curriculum, competencies and books are being used in these community schools, 
however all supplementary materials such as storybooks, charts and other materials are 
being provided by BRAC. I o assess the perfo.rmance of the studentS' BEP has introduced 
continuous evaluation system in the light of NFPE experience. Moreover, there is a plan 
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of taking three formal examinations every year. !he financial support. which are 
required ro run the school.s are fi:~nded by BRAC' s education programme. 

Problems which BRAC (aced in re-ooening the non-functional schools: 

The circumstances under which the 40 non-functional schools had to be opened out of73, 
caused a Jot of pressure on BRAC to convinee the local community who were not 

--initially willing to accept. The ex-teachers and SMC members of the Community schools 
were spreading negative rumours about BR.o\C operating the schools. BRAC on its part 
held a lot of informal and formal meetings wjth the local community, Govt. officials in 
particular, with the Thana Nirbahi and Thana Education officers in this regard After 
much persuasion BRAC succeeded in reopening the schools which now results in 
children's attendance and academic perfortJlance higher than before. The: parents of the 
teamei'$ also have a positive attitude in accepting BRAC managing tl\ese schoo ls. 

Garments Child Labour Schools 

BRAC incepted this prqgramme of Garments- chll<i labour schools in 1996 with the co­
operation ofBangiadesh Garments Manufacturing & Exporting Association (BG.MEA). 
UNtCEF and 1LO \n order to provide child labours witlt basic educ.ation. The children 
who are enrolled in these schools are less than 14 years of age and who were identified as 
child garmem:s labours. To supplement their income tliese children receive an amount of 
Tk. 300.00 as a monthly stipend. Previously these children while working in a garment 
factory used to obtain around Tk. 700.00 to 1,000. 

The Garment!> child labour schools follow rhe .BRAC education programme curriculum 
and policies. But there are some exceptions in operaiing these schools: 
• The number of students in a classrooliJ can be around 15 to 20, which is less than 

usuatof33 students. 
• The students can be enrolled any time of ilie year. 
• Besides receiving education there are an:angements of ski.ll development training for 

the students. 

As of June 2000 the total number of on going GartJlent child labour schools are 43. The 
enrollment's of learners in these schools are 776 of which 524 are girls and 252 are boys. 
One of the female students of Garments Child Labour school has visited Washington, 
America in.May 2000 in a conference "Advancin.g i he Global Campaign Against Child 
Labour: Progress made and Future Act!ons'', wM!'e she h.ad a chance to express her 
experiences as a child labour. 

Skill Development Training 

To increase the skills of students in Garments child labour schools BRAC has made 
arrangements for different skill development training. According to the· agreement with 
UN1CEF, 1LO, Bangladesh Garments Manufacturing & Exporting Association 
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(BG\fEA) l3RAC with cooperation from Under Privileged Children Educational 
Programme (UCEP), SUROVI, Sll'GER have been making arrangements for different 
trainings By receiving these trainings they can involve themselves in different income 
generating aCtivities. So fur, 671 students have been provided with skill training in 
different fields (e.g. garments, knitting. paramedics, carpentry, auto electronics etc.). 

F,am and l.eam Program 

The students of Garments chi ld labour school who are 14 years old can leave their 
schools and work in garments factories. But, those students who does not leave lhc 
schools and want to study more, for them. with the initiative of UNICEF and 13GMEA 
Earn and Learn Programme has started Thts programme started in 1998. Under this 
programme the children studies in these schools from 7 to 10 a.m. and from II a.m to 
6:30 p.m works in garments factories. The studems receive a monthly salary of Tk. 
500.00 to 1300.00. 1\ow there are around 87 students under this programme 

Hard to Reach Schools 

In Dhaka urban 105 Hartl to Reach ~clzools hm•e completed their course. Our 
of these schools 76 stzulents umlenvent a scholarship examination held by 
/Jnnglndesh Go1•ernment where JJ studcms came out .mcces~ful. 11zey are 
being provided with Tk 400.00 numtlzly rL~ a sclzo!nrship to continue with their 
studies. 

The Hard to Reach programme was initiated by Ul\1CEF and DNFE (Directorate of'-lon­
formal Education) to set-up schools for children who are "hard to reach" - panicularly 
those involved in hazardous occupation aged between 8 to 14. The DNFE is responsible 
for implementing this programme through different ~GOs. BRAC in 1997 became 
involved in this programme and have opened schools in Dhaka urban, Cluttagong, 
Rap,halu, Klmlna, Sylhet and Barisal. These schools follow the BRAC school model bUt 
operate through a 2 yrs. school cycle which i~ e<Jui~<~lent to rhe competencies of grade Ill 
of the Govt schools. Each class consists of30 learners and a teacher. 

There are now 180 HRT schools are in operation in different urban areas. At the end of 
June 2000, 5,400 working chi ldren are studying in 13RAC's HRT schools, out of which 
3,245 arc girls and 2,1 55 are boys. 

The school programme follows both the Govt and BRAC curriculum and the procedures 
in terms of management, supervision and logistics are the same as in other BRAC 
schools The schools are for 2 hours a day The teachers receive a monthly salary of Tk 
800.00, and the Gov1 also monitors these schools on a regular basis. To maintain 
attendance the supervisors keep in touch wuh the employers of the students as well as 
parents 

33 



Domestic Child Labour School 

BRAC has been administering various types of schools in the urban programme since 
1992. While working in this sector it was observed that there are a large number of boys 
and girls working as domestic labours in Dhaka and Chittagong. Most of them are 
between the ages 10 to 14 years old. Since these children are deprived from all 
opportunities of receiving basic education BRAC has undertaken a 2 year long education 

· programme for them The school timing has been fixed on the flexibility of the children 's 
employers and the schoolhouse is situated near their working place. 

The schools for Domestic Child Labours were initiated in May, '99 as a pilot project in 
Dhaka urban. At present, there are 6 domestic child labour schools with an enrollment of 
180 students, out of which 109 are girls and the rest boys. lt is sometimes difficult to 
keep the standard of education ofDCL students, as the dropout and replacement rates are 
quite higher than in other schools, as a result per Ieamer cost goes up. 
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6RAC's Education Programme {BEP) - Phase !ll: Progress of Janual"( to 
June 2000 

Narrative Summary Objective Verifiable Achi evements of Comments/ 
Indicators (OVI) January to June Recommendations 

2000 
Purpose: At least <Jn average SAt was tested in 
The prov'ts'ton o! score of 4~k lor January 2000 in 200 

-improved, full range Bengali, Social Bi:P schools. The 
primary curriculum studies, Math and result was carried out 
that will anow learners English attained by a in the previous 
to retaln and use the representative sample progress report (June-
literacy, numeracy of 5% learners in the Dec 1999). 
and life skll!s teamed: annual standardized 

Achieve men\ lest 
(SAT) by May 2000 

90% completion of 1~8.304 learners have 
primary cyCle gr.=dualed which is 
achieved 91.4% during this. 

period from 4,911 
scilaols. 

At least 80% of BRAC No! applicable for this 
BEOC graduates period. 
remain in touch with 
literacy materials and 
are also involved in Reading Centres are 
receiving trainings on opened in the second 
poultry rearing, halt oil he year. 
horticulture, vegetable 
gardening, sewing, 
embroidery and book 
binding 
50% of graduates Not appficable for this 
complete education period. 
until Grade VIII 

Programme level Cumulative ·budget to Actual expenditure lor A deficit of Tk. 
finance: end December 2000: January - June 2000: 557,573,651 occurred 

Tk. 1,745,769,607 Tk. 4 71,961,529 between tile actual 
expenditure and 

Budget for January to Cumulative donor donor funds received 
June 2000: funds to end June during Jan-June 2000. 
Tk. 1, 104,339, 765 2000: This was due to 

Tk. 1,113,391,371 unavailability of funds 
from the donor funds 
on time. 
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(Equitable acce$Sto 
CO$t effective primary 
education ensured for 
poor children, 
especially girls) 

Output 1; 

(end o' June 2000) I (on-going s.chools) 

Grade 1 3.284 Glade 1 1993 
Grade 2: 7,768 G<ade 2: 7990 
Grade 3 10.601 Grede 3 3874 
Gredo 4 Grade 4 6432 
Grado S. 12.367 Grado 5: 10793 

Total 34,000 I TD1al 3i,082 

(The grades stated (Tne grades menboned 
above indvde NFPE. aboVe lncludd~FPE, 
BEOC & ESP ICtlO<Ul BEOC and ESP 

schools) 

School types • the end I 
of June 2000: 

NFPE 21.955 t-'FPE 2~573 
BEOC 9.495 BEOC 7064 
ESP· 2,550 I ESP 2¥5 
Total 34,000 Total 31,082 

Now enrollments (Jan­
June 2000): 97,920 no 
of students 

Graduatos (Ja.Wune 
2000) 89,021 no of 
students 

end 
Tk. 1,297.045,933 

Budget for January to 
June 2000. 
Tk. 820,325,441 
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62.704 leamers havo 
emollad 

138,304 sludenll have 
graduated 

dunng 
Janual}' to June 2000: 
Tk. 385,476,390 

Curm.iawe e>CpQnditure 
duong Janu81}' to June 
2000 

2,918 schools could not 
be opened due to 
unavaJiab! lly of funds 

NFPE 
BEOC 
ESP. 
Total · 

382 
2.43' 

105 
2,918 

2,918 new schools not 
opened represents 
approxxnately 97 920 
students 



Narrative Summary Objective Verifiable Achievements of 
January to June 

2000 
output 2: capactty 
development or staff & 
teaellers 

(Quality 
- improvement In 
curriculum and 
training for staff and 
teachers through the 
decentralization of 
educational 
expertise and the 
development of 
improved classroom 
processes} 

Indicators (OVI) 

2.1 Creation at8RAC EDU staff undertaking 
head office by 2000 oF responsiblllties 
EDU which carries out primarily In four areas· 
curriculum 1) Pedagogy 
development. material l management unit, 
development, curriculum 
participatory training development and 
and research & 

1 

training 
evaluation 2) Research and 

monitoring unit 
3)APON 
4) New initiatives 

2.2 UnKs between This has taken place 
EDU and NFPE by extensive 
Institutionalized interaction with OMs. 

This has been EDU's 
major focus during 
thiS reporting period. 

2.3 17 Quality I'" this period the QMs 
Managers (QMs) were engaged in ST 
tra.ined to manage the development. double 
decentralization of MT develOpment and 
quality Improvement conducted a study on 
In primary pedagogy t1me management in 

schools. Through 
Interaction with EDU 
they have selected 
the course content for 
EngliSh, Bengali, 
Social Science and 
Math for grade V. 

2.4 400 MTs who are I During lbls period it 
more capable and was observed that 
articulate, trained in staff who were MTs or 
subject areas one subject were 

competent enough to 
be MTfor more than 
one subject Thus the 
concept or Double MT 
emeJged. During this 
period 614 staff were 
trained as Double MT. 
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Comments/ 
Recommendations 

There was a Shift from 
MT training to Double 
MT training. BEP 
round that intensive 
motivational 
workshops ror 
experiencedteacheffi 
is a more effective 
trainmg tool than 
subject based Batch 
Training. These 
teachers will be 
responsible for j 
conducting rerrasheffi. 
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Narn tlve Summary Objecttve Venfiable Achievements of 
January to June 

2000 

Comments/ 
Recommendations Indicators (OVI) 

Output 2: Capaa!y 2 S Four t.'Ts 
development of staff & I dcvelopod for each 
teachers BEP aru offtee by 

1.3SO staff h811e been Jln thts penod 1 •n 
developed as MTs out teachers have been 
o'wtucb 61• of them deveiOj)ed i1$ BTs for 

(Quality 
Improvement in 
curriculum and 
training for staff and 

2002 are Oouble MTs. a A subsods They are 
responsible for 
a) developing other 

teaclrers In !her 
betctl; 

teachers through the 1--------T--------·1-;:;--=-::-;-:::::-:~---i 
decentralization of b) developng 
educatiOnal chlldren 111 Uleir 
expertise and the I schools. 
development of c) developmg staff in 
improved classroom ltle v.eeldy 

processes: l I t'MetJtl!IS II ll$ 
poss.ble for tile 

I teacher to attenct 
2 e Ail Resow-: .;co The process of RTs 
Teachers \RTsJ bemg provided Wllh 
complettng 1·2 cycles 1 MT training Is on 
and who are more goong So far. 80 RTs 
capable ano artoculate have been developed 
tnuned In subJect 1 as MTs for all 
areas bv 2001 ,......~s~u:::'bl"'ccts~.,___,=-...,.,...,..+--------l 
2 7 At least '70'\ Ills IS being .chieved 
teaehers traoned by tnrough the developed 
MTs or RTs through I MTs and BTs who are 
refreshers 1ra111ng by conducling traJning 
2002 ard refreshers 111 

hlslherteams 
2 8 90% staff ttained The exiSting MT=s-::ar':':e~~----------1 
by MTs by year ;zoo. ~no provided with 

2.9 In every team 
office at least 95% of 
refreshers co:'lduct"'d 
Oy staff who nave 
boon trained as MTs 
starting from 1999 

Doub1e MT tratntng 
In every team office, 
the MTs and BTs will 
be conducllng MT and 
BT training. 

In this penod BTs 
tnvolvement was more 
focusec:l II was 
observed that in 
refreshers MTs wore 
conduatfiQ il rather 
than BTs They were 
utilized only for lesson 

--~--~~~----~~~~181~ 1-2-:-:-1 0:::---:;e"".,,l"'-.-,-~-., ·' · T ra!llltiQ and A chanQe'!7has"-:.,....,...o.en----' 

I recerves 1 tota of 100 refreshers lor both place tn the l.r.l!nong 
days tralntng m an NFPE and BEOC procedure The 
NFPE SCil'I04 cyd~ teachers have taken number of days ot 
and a tala ' 90 ~~ ;aace Malh traon ng :or 

I 
tratnmg In a eeoc teachers In Grade IV 
school cycle has t!Hn divided Into 

sectJOIU The l'il" ng 

I 

Jl! 

will be rnparted ·n 
definite lntefllals 



Narrative Summary Objective Verifiable Achievements of comments! 
Indicators (OVI} Jan vary to June Recommendations 

2000 
Output 2: Capacity 2.11 25% of field staff This has not taken A different study was 
development of slaif & train eo by 2001 \o place during this unoertaken by OMs 
teaChers undertake local period. on time mana~<emenl 

qualiiative studies and of teac!Jers in 
(Quality process evaluation by classrooms. It was 
improvement in usirig Participatory found useful and 
c u rric u!um a"d Rural Appraisal {PRA) ma~be repeal ed in me 
training for staff and methodolooie:s future. 
teachers through tile 2 .12 EDU members, 9 EDU members have 
decentralization of field staff aod attended a workshop 
educational teachers to receive orJ rese(lfeh 
eJ>pertise ami the \raining on peoagogy methodologies, 
development of an.d research by 2004 "Research led 
improved classroom Curriculum 
processes) Development" 

conducted by 2 
consu\\a!\\S !rom 
ManChester 
Universitv. 

2 .13 ,l\udio Visual ThiS has not taken 
AidS (AVA) to assist place during LhJs 
\~aCher a!\d S\aff ~rtoo. 
development in use 
by 2002 

FJ[Iance Level of Cumulative budget to Adual expenditure 
Output 2: end December 2000: during January- June 

Th. 299,099,843 ZOOO: 
Tk. 66,723,734 

. 
Budget for JamJary to CumulafiVe 
June 2000: Expendi!vre to end in 
Tk. 181,735,869. June2000: 

Tl1. l84,0S7 ,709 

·• 
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Narrative Summary Objective Verifra.ble Achievements of Comments/ 
Indicators (OVI) January to June Recommendations 

2000 
Output 3: Matertals 3.1 Material Part or one of the 
development and new development unit functions of EDU 1s 
initiatives operating as curriculum 

integrated part of development, in that 
(Quality EDU capacity EDU is 

_ .improvement oerformino. 
through revision, 3.2 Supplementary AU supplementary 
development of materials materials for grade IV 
learning materials developed for have been developed; 
and introduction of Grade IV by 2000 Supplementary 
new initiatives) and Grade V by materials for grade V 

2001 is in draft form; will be 
finalized in December. 

3.3 Significant Innovations related to 
andsuccessful CUP for Social 
innovations science and Bengali 
developed in CLIP have been 
related to mainstreamed in 
Improved learning NFPE grade IV; 
achievement and All innovations of 
classroom CLIP have also been 
Interactions mainstreamed in 
mainstreamed by Formal Laboratory 
2002 schools in all orades. 

3.4 IRI materials This has not taken 
revised and place during this 
developed for period. 
BEP.and 
mainstreamed by 
2001 

3.5 Revisions made 1 he process of 
to existing subject revisions made to 
materials in order existing subj ect 
to make them materials has not 
more activity begun as yet. 
based and Revisions will begin 
enjoyable for once the developed 
learners by 2003 materials have 

completed their 
course ·cycle and the 
materials developers 
have collected all the 
facts and information 
received as feedback. 

3.6 12 formal 11 iormallaboratory As the GovL has 
laboratory schools schools under handed over 11 non-
set up to attempt operation. functional community 
a degree of schools to BRAG, 
convergence BEP has decided to 
between the non- only operate 11 formal 
f0rmal and formal laboratory schools 
system against1he 12. 

' 
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Narrative Summary Objective Verifiable Achievements of Comments/ 
Indicators (OVI) January to June Recommendations 

2000 
Output 3: Matertals 3. 7 Urban curriculum APON members had 
development and new strengthened by several discussions 
initiatives incorporating wilh the students of 

issues related to Gaonenls Child 
_(Quality working cfliidren labour schools 
improvement and chil\l regarding !heir work_ 
through revision, domestic workers Soflle of their points 
development of oi View on working 
teaming materials children have be.en 
and introduction of inCQrpora!ed in APON 
new initiatives) materials. 

Finance level cif Cumulative budget to Aci\Jal expendilu~ 
Output 3: end December 2000: during January to 

Tk. 47,048,842 June 2000: 
Tk. 4,034,586 

Budget for January to 
June 2000: Cumulative 
Tk. 34, 5-tS, 121 CXJJ!1nditure (O end 

June2000: 
Tk. 16,567,707 

-ll 



Narrative .Summary Objective Verifiable Achievements of Comments/ 
Indicators (OVIJ January to June RecommendaJi ons 

2000 
Output 4: continuing 4.1 500 new Onion 10 new Union 
education programme libraries; 10,000 Ubracies were 

new reading opened. At the end of 
(Continuing centres to be June '00, the total 
education OJll'ned l>y May number of Unicn 

. e.xpanded, catering 2004 (6,000 libraries were 460 
to adults of the reading centres and Reading Centres 
community as well will be on-gOing) were7030. 
as 8RAC graduates 
who nave very little 
access to literacy 4.2 At least 75% of 80% of the members 
matefials) the members farm fanned a Union 

a trust foe the Ubra.ry trust. 
Union libra1Y 

4.2.1 30%women 17% women were 
should be present p1-esen1 in each Trust 
in each Union Committee. 
library Trust 
commrttee PI' 
2004 

4.3 500,000 new The total members: Source: BEP's 
members (at least 228,853 quarterly report. 
400 members in The total members of 
each Union libraf'J Union libraf'j were 
and a minimum of 206.171 . (Average 
30 members in no. of member per 
each Reading union library was 44a) 
centre by May Reading Centres 
2004) were 22,682. 

(Average no. of 
member per reading 
centre was 32). 

4.4 Reading Centres 92"/o member of the Source: BEP's 
conti"ue to retain Reading Centres we(e quarterly report. 
\he current high 911\s. 
proportion a( 
girls/Women users, 
i.e. 80% 

4.5 At least 20% of 26% of Union Source: BEP's 
Union library Libraries' readers monthly PatMQar 
readers Ia be were women. report (Dec '99) 
women by 2002 

4.6 At least 2 cu«urar 275 (old) Libraries In corporation with 
activities held in pertonned different Youth Training 
each Union library aclivmes such as: Centres oflhe 
annually, one oi . Individual Directorate arYouth. 
which involves Pertonnance: 45 through 43 r.braries 
warne" (e.g. writing in the tr<;~ining have been 
participation Wall Magazine) provided to 1244 (511 
SQeci!lcally_ women}_ 
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Narrative Summary 

Output 4: Continuing 
education programme 

(Continuing 
education 

- expanded, catering 
to adults of the 
community as well 
as BRAC graduates 
who have very little 
access to literacy 
materials) 

Objective Verifiable 
Indicators (OVI) 

4.7 500,000 books to 
be placed in the 
Union libraries and 
at least 1 ,soo.ooo 
books in the 
Reading centres 
which include 
fiction. non-fiction 
such as law, 
health nutrition by 
May 2004 

4.8 150 books issued 
by each Union 
library to "s 
mP.mhP.~ ttvt~ry 
month and 35 
books borrowed 
per month by the 
members of each 
ReadinQ centre 

4.9 Training provided 
to 68,000 
girlsfwomen on 
poultry rearing, 
sewing, 
embroidery, 
horticulture, 
vegetable 
gardening 
book 
through 
centres 
2004 

and 
binding 

Reading 
by May 

4.10 Union library 
orientation 
courses ror at 
least 50% of 
library committee 
members 
conducted within 

43 

• 

• 

Achievements of 
January to June 

2000 
Group 
performance: 179 
(e.g. performing a 
skit) 
Celebrating 
national days: 149 
Social service: 20 
Ubraries that held 
training for 
members: 43 

45,120 books have 
been provided to the 
(rural & Uiban) Union 
Ubraries and 321,676 
in the Reading 
centres. 

On the average 152 
books were boiTOwed 
each month in the 
t lninn I ihrnne.s. and 
35 books were 
borrowed per month 
in each Reading 
Centres. 

11 0 adolescent 
leaders and 95 peer 
educators were 
provided with training 
through reading 
centres. 

Comments{ 
Recommendations 

Union library 
members (free of 
cost) on: 
• Fishery: 272 (87 

women) 
• Poultry & 

Livestock: 766 
(260 women) 

• Tailoring: 97 ( 88 
women) 

• Agriculture: 1 01 
(76 women) 

• Others. 8 

The training plan has 
been revisited and 
new interventions 
have been Introduced 
(i.e. photography, 
data entry) 

Due to fund 
constraints orientation 
course has been 
shifted to Oct. & Nov. 
2000. 

' 



Narrative summary Objective Verifiable l Achievements of comments/ 
Indicators (OVI) January to June Recommendations 

2000 
Output 4: continuing one year of library 
education programme peino established 

4.11 At least 60% 78% in the Union source: BEP's 
(Continuing of the librarians libraries were female Pathagar report 
education are female and 100% librarian in 

. expanded, catering Reading centres were 
10 adults of the Female. 
community as well 
as BRAC graduates 
who have very little 
<lCcess to literacy 
materials) 

Finance level of Cumulauve budget ta Actual expenditure for 
output 4: end December 2000: January to June 2000; 

Tk. 102,574,989 Tk. 15,726,819 

Budget for January to Cumulative 
June 2000: expenditure for 
Tk. 67, 762,734 January to June 2000: 

Tk. 50,539,074 

' 



Summary 
Indicators {OVl) 

rented 

rented 

management 
comm"tee (SMC) 
formed 

parent meetings 
wh'1ch 'u'lcorporale 
sessions on 
health, hygiene, 
nutrition, gender, 
legal education 
organized 

45 

January to June 
2000 
were 

surveyed .and 
identified. Specific 
villages to re-open the 

is 
rented for opening of 
schools with the 
cooperation from the 
respective community. 

management 
committees have 
been formed .against 
the t ,993 new 

1,031, and 
supplied lla'le been 
provided to bOth 

between POs and 
parents within the. 
school premises in the 
afternoon. The 
objective of the 
meetings is to 
educate Ulite~te 
pare11ts. The 
attendance of parents 
in these meetings was 

Recommendations 

After a 
village, a 
schoolhouse is 
re1tted (25' xtS') in 
the middle of the 

- ------ ------- ------------



Narrative Summary Objective Verifiable Achievements of Comments/ 
Indicators (OV!J January to June Recommendations 

2000 
Activities mother's attendance 

was high. The focus 
of discussion Is 
usually on health, 
maniage age & 
dowry. The outcome 
of the meeting are 
reported in a fOf!Tlat, 
which are discussed 
in staff meetinll. 

1.11 School This has taken place. 
Sllpervised by The weekly 
Pos week.ly for 1 supervision of PCs 
classroom support involve: 
and assessment checlting of logistics; 

assessing 
methodologies; 
OflilOing class 

1 
observation; 
weakness of\ he 
learners identified 
through question & I answer sessions: 
giving demonstration 
of a particular lesson 
to develop teachers 
and students: 
and collect recorded 
feedbaclt to discuss in 
monthly refreshers 
with teachers and with 
staff during wee illy 

' 
meelings. 

1.12 Good local I Usually these A Govt. Thana 
contacts between meetings organl2ed Education Officer 
BRAC and fonnal by ns with Govt. has vis"ed one o1 
PrimaJy and high schoolteachers. TEas the format laboratory 
scl!oo/s ~·aoo A TEOs are beirTg sclloofs o( BEP. 

held during July to 
December. 

1.13 Effective ;;;s1 ~,... offices 
linkage with RDP operating from RDP 

for better area offices. Through 

collaboration 
sharing offices 
discussions take 

between I place between RDP & 
programmes BEP staff on various 

issue like village 
selection and sludent 

, selection. 
2.1 Capacity building 9 EOU staff went 

I 111 primary provided with inhial 
Pedagogy in EDU t raining on "Research 

' 



Narrative Summary Objeciive Veiifiable Achievements of Comments/ 
Indicators (OVI) January to June Recommendati ons 

2000 
Activities led Curriculum 

Develoomelit". 
2.2 Research & 9 EDU staff were 

evaluation proVided with initial 
staff vlith primary training on "Research 
interest/experienc led curriculum 
e apppinted development". 4 EDU 

staif from different 
core groups with RED 
staff has formed as a 
researCh team. 

2.3 Research & Several research 
evaluation studies. has been 
functions of EDU conducted by EDU; 
operational a. Competency 

measurement of 
grade IV: 
Mathematics 

b. Level of 
knowledge, 
attitude and skills 
of adolescent 
leaders and peer 
educators: and 
evaluation 

c. A study is befng 
designed on 
"Research led 
curriculum 
development: 
based on Social 
Studies and 
Math". 

d. A study exploring 
the opinions of 
teaChers on their 
recent 
experiences of 
teaehino arade IV 

2.4 Training of EDU ExtensiVe interaction 
staff and with QMs in all subject 
decentralization of areas. Working 
expertise relationship between 

EDU stafi and OMs 
are strenathened. 

2.5 Teacher/staff TeaCher's workshop The entire· process 
training for Grade IV & focgrade IV in all was based on group 
v defined subjects has been work. 

conducted. QMs 
attended a workshop 
conducted by EDU 
staff on English in 
Grade v. 

4i 



r Narrative Summary Objective Verifiable ' Achievements of Comments/ 
Indicators (OVI) 

I 
January to June Recommendations 

2000 

I Activities 2.6 New teachers 2,320 new teachers Teachers have been 
selected have been recruited of recruited against 

which 94.6% are new school & 
female. droPOUtS. 

2. 7 New teachers 2.183 teachers have The teachers 
trained received training. received training but 

all schools could not 
be reopened. 

2.8 Refresher training 213,389 refreshers 
held trainings have been 

held. 

2.9 MTs. staff and This has not taken 
teachers place. 
development 
courses 
implemented & 
evaluated 

2.10 AVA training This has not taken Trying different 
materials on place. training modules is 
Social studies, under process. 
Math, English, Therefore BEP has 
Science & CLIP decided not to 
developed develop AVA 

materials. 
2.1 0.1 AVA materials This has not taken 
produced on place. 
classroom 
management & 

I 
teaching 
methodoloaies 
2.10.2 AVA materials This has not taken 
for developing MTs place. 
RTs 

2.10.3 AVA matelials This has not taken 
produced in place. 
specialized areas i.e. 
teachers, parents 

2.11 Training needs This has taken place. 
are assessed and 
overseas training 

planned and 
imolemented 

2.12Training courses An EDU member 
designed to upgrade attended a workshop 
pedagogical expertise on Math training 
for existing staff module; another 

member attended 
workshoo on Human 

.. 
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Narrative summary Objective Verifiable Achievements of Comments/ 
Indicators (OVI) January to June Recommendations 

2000 
Activities Rights; 2 EOU 

members attending 
training on childhood 
education; within BEP 
3 EDU members are 
being trained as web 
PaQe desioners. 

2.13Training courses 110 adolescent girls 
designed t<llncrease !las been delfetoped 
the capacity of as adolescent 
teachers and readers; 12 books for 
actc\escent libracy APON \"laS been 
me01bers published; 4 books 

under publication; 
peer educator training 
module has been 
developed. 

2 .14 Experienced Experienced teachers 
teacners trained to who are articulale and 
take up advisory post acceptable lo others 

are being trained as 
BTs. 

2.15 Consultants Consultant for Math, 
identified, contracted CLIP.and Res.earch 
& monitored group (in CQOrdination 

with REO) identifiecj 
and CQntacted. 

2.16 Laboratory 11 schools are under 
scl\c<% operal\lln. 
operational 

2.16.1 1denUfying This has taken place. 
sites, staff and 
teacners for 'formal 
laboratory scho.ols 
2. 16.2 Identifying This has taken_ place. 
learning materials 

2.17Training course$ Training tor Batch 
for teacl\ers \)tanned trainees has been 

and implemented planned and 
implemented. 

~-1 Developmem Curriculum 
function development and 
of MDU integrated trainings. 
W1ttl"1n 'EDl.J 

-. 



Narrative Summary Objective Verifiable 

I 
Achievements of Commentsl 

I 
lndicatotl> (OVI) January to June Recommendations 

2000 
Activities 3.2 Supplemenlary Supplementary 

matenals for I materials for grade IV 
Grade IV and V and V has belen 
developed completed. 

3.3 Significant and I Bengali, Math, Sodal 
successful studies and English 
elements of CUP fram CUP 
methodology and methodology are 

I supplomentary I being mainstrcamed 
materials in the formal SGhools. 
matnSitearrred 

3.4 Curriculum for I TbtS has not taken BEP is redeSigning 
speolalfzed place during this the CHT programme. 
programmes Le pet1od. This has been 
CHT. Urban shifted for alii!XlstUl!J 
strengthened ethnic minorities. 

The first stage is to 
increase an 
awareness ror better 
tnteoralion. 

3,5 ReviSed matl!:fials Till$ has not taken 
develOped for place du:ring this 
English (IRI) I period 
complementing 
Government 
Pfimers 

3.6 New tdeas 1 Worllshops on cultural 
formulated and integration on ethnic 
piloted mlnonly; 

1 

~e objectiVe of this 
worlc.shop is lo acquire 
a sense or respect ror 
a culture and how this 
can be Integrated In 
schools. 

3.7 Twelve lonna! Eleven fonnal schools 
laboratory school$ are tn ope~alion. 
setup to 
lnc:orpofllte 

I innovauve 
practices Wl!h 
non-formal 
methods 

4.1 Space for Union Space tor new Union 
Ubraries ldenbfied library has been 

iden:;tied and already 
, opened. 

4.2 Staff recruited and I No new staff were II must be noted that 
trained ta~n up. for library 

orooramme staff IS 



Narrative summary Objective Verifiable Ai:h ievements of Comments/ 
Indicators (OVI) January to June Recommendations 

2000 
Activities not recruited 

separately. 
Programme 
Organizers of BEP, 
who has been 
working for 6 months . 
to 1 yr. are 
transferred to the 
CE.P '/lhere the~ 
receive necessary 
orientation and 
training to become 
reaular librarv staff. 

4.3. Training to include Not planned for this 
building the period 
capacity of POs to 
recr~it and 
support women to 
actively 
participate in 
Union library Trust 
committees 

4.4 Library activities Most of the 12 months 
planned old Union libraries. 

have or.ganized socio-
cuttural acl.i\tilies. 

4.5 Vocational Taking place under a 
a.ctivities revisiled plan. 
developed and 
planned in 
Readin.o Centre 

·. 
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Annexures: 

Anne:wre - 1: Schools, Teachers and Staff 

a) Schools operating, opening and dosing: 

St. no. Particular Plan as per BEP's Plan Actual 
PP for Jan- for Jan-Dec Achievement 
Dec2000 2000 as ofJan-June 

2000 
l. Schools NFPE 21.95.5 22,496 2 1,573 

operating BEOC 9;495 8,949 7,064 
ESP 2,550 2,555 2,445 
(N.FPE) 

Total 34,000 34,000 3!,082 
2. Students NFPE 720, 124 737 869 711,485 

enrolled BEOC 284,850 268,470 215,797 
in on- ESP 76,500 76,650 73,350 
going (NFPE) 
schools Total 1,081,474 1,082,989 1,000,632 

3 . Schools NFPE I -- 1,740 898 
rc- BEOC I 2.669 2,454 605 
ope.ning ESP 595 600 490 

(NFPE1 
Total 3,264 4,794 1,993 

4. Students NFPE I -- I 57,072 1 29,634 
enrolled BEOC I 80,Q70 73,620 18,370 
in re- ESP I 17,850 18,000 14,700 
o.pened (NUE) 
schools Total 97,920 148,692 62,704 

5. Course NFPE -- 1,566 1,647 
completed BEOC 2,669 2,633 2,669 
schools ESP 595 595 595 

(NFPE) 

Total 3,264 4,794 4,911 
6. Graduates NFPE -- 46,228 48,6?4 

BEOC 72,063 71,091 71,844 
ESP 16,958 16,958 17,836 
Total 89,02! 134,277 138,304 
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b) Teache•·s & staff required, area & team offices operating and book supplies: 

Particular Plan as pe~ PP for BEI''s Ptao for Jao- I 1\ctual 'Achievement 
Jan-Dec 2000 Dcc2000 as of Jan-June 2000 

Te.1d1e.r 34,000 34,000 30,566 
Staff 3,500 3,:570 3 ,017 
Regional offices - 43 32 
Team offices 42S 460 459 
Book supplies 1,115,474 1, ll6,989 1,03l.714 
{according to number 
of childtcn & 
tcacbets) 

Note: A detail on Output 2 (staff and teachers' eapacity development) has been given in 
the text. 

Annexure- 2: J'IJateria/s Development and New Initiatives 

Education D~velopment Unit: 

PartiC!Ual'8 Plan as per PI> f<Jr Jail- BEP's 1'13.0 for .13.0-J>et" I Aclv.~l AclJievemcot as of J.w·JUll.e 
Dcc2000 2000 2000 

Pedagogy • Developing • Developing • Supplementary materials for grade l V 
M3ilagemcm supp/emenl&y supplemcmary mmcrials ~~~s been dcw.:Joped & draft for grade 

materials for grade IV for gr;~de 1V & V on V bavc been completed. 
& V on di11ere.nt diffcretu subj~cts- • CLIP nH•tcrials have been 
svbjt:£ts. • Mainmreaming CUP m;tinsueam«l in FonnaJ la!x>.r;!tOJ}' . Developing CLIP materials . school.s 
materials. • CHT curriculum has been shifted as a 

• Designins and Eihnic minoriry. 
• Designing and developing CBT • Teacher's guides for grade V have 

developing CHT curriculum. been developed in Matb, English 
wrriw lum. • Developing teacller's ( dmQ), Be11gali and Social S'ienre. 

guides and workbooks 
for dUfcrenl grndes and 
stl/riects. 

New • Piloting pre-primary • Piloting pre-!)rimary • l 0 urban pre-primary schools are 
initiatives school prqicct school projCCL being piloted. 

• Designing Fonual • Desig,11ingFarruaJ • So f.1r, II Fom.al LaiJQrarory school 
Laboratory scl1ool Laboratory school model has completed their operational side. 
model and completing and completing 
oper.1cioMI side. opct<UioMI side. • APON a.nd Etlutic Miooricy learu has 

• Sharing experiences • Sharing cxperieuccs with been sharing their experiences with 
with otl\er NGOs. othet NGOs. different NGOs. 

• Assessing • Assessing pt!lfoan:mce • StudeJlls of grade 1 or Eollll<ll scllools: 
performance of of students ill grade l of have appea:red in bali yearly exam 
students. in grade l of Formal schools. and U1ey will be ap~g in annual 
F<m:nal scilOO/s. • Jn,·o/vingNFPEIBEOC e.xtm1 in Dec 2000 . . Involving graduates in the • Tl~rougb APON trait\iQgs 
1\'FPE/BEOC community througb NFPEIBEOC: me moors are geuing 
gll!dt<mes in 1./!e differen1 trainings. inwh·oo in ~l!e community. 
community tluough 
different trainings. 
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APON • Revising· health • Revising hcaiUl • Nine storybool-..s regarding health 
curriculum based on curriculum based on issues have be~n developed by 
research findings. research findings. APON. 

• Developi.ng and • F<Jurteen storyooo!:s (including 9 on 
impl=eruing h~allll) have b~n developed by 
storybooks for APON. 
adolesc<:nts. • huplemenlatiou of developed 

materials is under process U•rough 
. . training. 

R=tch . MTuaining and • Decenuali2ation of -
and assessment or teachers l.raiui.og. 

Monitoring t;ainlng by MTs. • A study is being designed on 
• Effectiveness on • A Study on 'Research "Researcl• led curriculum 

Social Studies based curriculwn development: based ou So<:ial S!udics 
curriculum. development: based on and Math". 

Social Studies and 
Math". 

• Competency Jlleasuremem of grade 
• teaming outcomes of • CompetenC) IV: Mathematics. 

MaUl measurc.menr of grade 
N : 'MaU>ematics. -

• Teachers opinions and 
perception new - -
primers in Math and 
fanner text. - • Level of knowledge. attitude and 

• Evaluation of OEOC skills of adolescent leaders and peer 
curriculum. • Level ofkno\\1edgc, educators: alld evaluation. 

• Actio!l rcse.ucJJ for auiwde and skiJJs of 
adolcscems in Reacting adol~t1caders.and --
Centres. peer educators: and 

• Community perception <!\'aloatiofl ' 

related to pre-primary - -
sclrools. 

• BEOC leamcrs can • Exploring the opinions of teachers on 
promote birth - lltcir recent e;..-pcricnces of teaching 
registr;llion in the grade IV. 
conununity. • E.\l>loring the opinions 

• Evalua(ion of CLE of teachers on !heir 
materials. recent <::.:perienccs of 

Jcachlol!: w.~dc TV. 



Annexure 3: Continuing Education Programme 

A ctivi ties of Gonokendros: .June. '2000 

> Ch ildren Cor·ner: Most. libraries (92%) !rave a Clrilltrea Comer targe(ing eire 
children of adjacent Primary School. The purpose of the Comer is to encourage 
reading books and more importantly to devclop a habit of library usc among 
children. S!udcm:s of classes IV and V are eligible to borrow bo0ks: one book at a 
time for 7 days. &!ch·corner is equipped with about 100 storybooks, indoor games 
(such as iodo etc.) and a blackboard to promote art and drawing. Lib.ra~ians arc 
encouraged to organize storytell ing .sessions for younger children in the corner. 

• Tut Book Lending: While organizing union library activities BRAC r~ognizcd 
tllat studcnL~ of poor households in .secondary· schools face difficulty in obtaining 
texr books. Many parents canna!. effort 1o buy books m time. To address tlle issue 
BRAC introduced a 'textbook lending programme' in 1997. Under tl1c programme, 
a student is eligible to borrow a set of books for an entire academic year. On rerum 
of the current set at the end of the academic year shetbe can borro\v anotl1er set for 
the ne:-.1 grade. The library charges an annual user fee ofTK. 50-70 for the books 
dep~nding on classes. Tile f rx; is Tk.50 for classes Vl-vm and Tk. 70 for classes lX 
& X. Usually, a one-third of the cost of a set ofbo<ik arc charged as annual fee to 
recover costS in 3 ycars. Preference is given to BRAC"s ex-graduates while books 
are distributed. ln the year 2000 a total of 9,224 set of books have been distributed 
among students of poor fami lies. Class-wi.~e breakdown is as follows. Class VI: 
4,100 (44%} sets; Class VIE 3,009 (33%) sciS; and Class lX: 2!!5 (23%) sets. No 
books could be obtained for class Vllf in 2000 since most books were not available 
in the market in due time. 

Class Routine: Since most libraries (90%) are housed in secondary school 
premises and majority of library member.; (70%) are secondary schpol ftudents. ·a 
mechanism has been intrbducecl for systematic lib;ary US!) particul~rly among 
>Wdent members. Under tl1e intervel1tion, a sepa.rate hour (30-40 minutes) in the 
class routine of the r-espective H ig)J School is -eannarkcd for library. Students of a 
class visit library in that particular period- once ·a week. 1n tl1e year 2000, 258 
(57%) libraries are inclUded in Cllc classroutincprogrrunme. 

> Training of Library Members: Initia tives have been raken to organize training 
courses for Gonok~noro members in co-operation witb different local government 
bodies. The programme started in l 998 in cooperation with tl1e Directorate of 
Youth. The Training Cen!J'cs of the Directorate offer both long and short dura~ion 
courses on a few subje~ts. Long duration courses (such as livestock rearing and 
treatment) are residential which take pla<W in the Centres while short duration 
courses are organized in different field locations. The Social Welfare Difectorate 
also offers similar services and a few libraries organ ized !raining programmes 
cbrough the Directorate of Social Welfare loo. Most recently tile BSCJC 
(Bangladesh SmaU and Cottage Indusrries Corporation) ha$ also been agreed to 
cooperate in this area. A Library in Mymens;ngh (Kendua Gon'okendro) organized 
a short duration training course for 33 young people on 'Industrial Entrepreneurship 
Development' in c.ooperation with BSCIC. 43 libraries organized training 
programmes for 1244 (including 51 I women) 111cmbers free of cost on different 
subjects during January-June 2000 through the Department of Youth, Social 
Welfare and BSCIC. Off-farm activities represent bulk of these trainings. Subject-
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wise break down is as follows. Poultry &livestock 766, Fisbery ~72, Tailoring en, 
Agriculture 101 and Others 8. 

> Socio-Cultural Activities: Organizing educacional, socio-cultural ar1d .sport 
activities are regular phenomena of most GonokendJ·os. Most common aeti vities are 
as follows: 

Individual performance: Osual activities are of writing for wall magazines, 
individual competition such as d.-awing, essay writing, presentation, 
recitation etc. Duri.ng the reporting period 4.> libraries have organized sucb 
events. 
Group performance: Perfornl.i.ng a skit, drama, publishing atmual m.'lgazine 
etc: I 79 libraries orgaoized such events during January-June 20<Xt. 

Celebrating impoitant occasions: International Mother Language Day, 
Tndependence Day, Bengali New Year, Birtb Day of Rabindranath Tagore 
and Nazrul Islam, Victory Day, arutiversa.ry of libraries etc. a re common 
programmes which the libraries organize. 149 libraries undertook 
programmes during this period. 

Social Service: 20 libraries during th~ reporting period organized mecli-care 
events to benefi t the common people of that area. ·nlese included Eye 
camp, Blood donation, and meclical cainp for general diagn'osis. 

Meena Bazar: .OrganizingMeena-bazaar (rural fuir) through Gonokcndros 
is a relatively new phenomenon. Two libraries took initiative to organize 
Meena-baazar during Apri120()0. 

> Harmonium & Tabla: 174 libraries have bten provided with Flarmonium -Tabla 
set. These instruments are mostly being used in different cu ltural activities. ln 
addition to that adolescents and youth arc taking harmoni11m lessons. 1l1ey 
themselves identify a lcc.at rut\:lr and pay a little amount, if needed. 

Operatio11al Fund Raising Through Crop Collection: In order to develop an 
annual operational fund to sponsor different activities of the library and ittcrease 
rommunity's stake ii1 library, the Committee mobilizes conmmniLy's contribution 
in kind (such as seasonal c rops and fruits) after major harvests. A total of 331 
library have mobilized operational fund through crop collection worth of Tk. 
346,596 during t he reportir1g period. 

> Computer; On pilor basis J 0 Jibilll}' each bas been giv~JJ one computeJ' during th~­
last quarter of 1999. Th~ Librarian has been rrained to operate the computer. They 
have been rrained on M icrosoft Word an<l EKcel packages. Usually 2 trainees 
sim1.1ltanoously can take computer lessons in the library during the off hour. Fees at 
marke< prices .are charged for computer courses. Over the last six. months 70 people 
received training on computer operation. 
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LFA based financial summary report for January to June 2000 

Achievement Achivemcnt on 
Narrative Summary Agreed Indicators to end June 2000 Yearly budget in % 

Programme-level finance Cumulative budget Cum. E.xpcnditure 
to end Dec. 2000 to end June 2000 

1,745.769,607 1,113,391,371 On target 
Budg~ for Expenditure for 
Janu~ - June 2000 January - June 2000 

1,!04,339,765 47 1,961 ,529 43% 

Output I Cumulative budget Cum. Expenditure 
Finance of the School cost to end Doc 2000 to end June 2000 

1,297,045.933 862, I 96,882 
Budget for E.xpendirure for 
January - June 2000 January - June 2000 

820,325.441 385,476,390 47% 

Output 2 
Finance of the Capacity Development Cumulative budget Cum. Expenditure 

to end Dec. 2000 to end June 2.000 
299,099.843 184,087,709 

Budgj:t for E.xpcnditure for 
January · June 2000 January - June 2000 

181,735.869 66,723,734 37% 

Output 3 Cumulative budget Cum. Expendi tu rc 
Finance of the to end Dec 2000 to end June 2000 
Materials development and New Initiatives 47,048,842 16,567,707 

!Budget for E.xpcnditurc for 
January • June 2000 January - June 2000 

34,515.721 4,034,586 12°/o 

Output 4 
Finance of the Cumulative budget Cum. Expenditure 
Continuing Education Program to end Dec. 2000 to end June 2000 

I 02,574,989 50,539,074 
Budget for Expenditure for 
January- June 2000 January · June 2000 

67.762.734 15,726,819 23~o 



Dtbdb-or F'1'!u-ncl:ll R.eport 
l'ON·FORMAL PRIMARY EDUCATION PROGRAM Ill 

~ ;..~of Junc2000 

fludgct M1i:4l fu:¢1\ciiture Ad:tiv~ 

June 199'9 J.,.,aty2000 1"""-"Y 2000 June 1999 on~y 
to ~c.1000 to Dec. 1000 to June 2000 to Jur~2000 budg.:E m•• 

1 2 3 4 5 
J Output 1 Lenl Filunclng: 

A T~:::bcn Cost 
2. T<~>cil.:nS•wY 422,707~626 2~~31,.000 12St8-05,~1 7 283,976,443 48% 

3. T «cil.:n aid$ snd SUppli"' 8,.581 ,192 8.089522 4.628,246 5,119,9!6 57% 
4, Sala<)• and B<•>.'filsofPO & PA 83,864,039 52.481.500 28.082.380 59.458.919 54' - . 
j . Tf3.\t.."ffing and tr>_ns:portatioo 1?,187.556 10.497.000 3.685.485 10,375.;41 3:)0. 
6. Office Rent and utilities- 11,033.433 4,59~6.$6 333,481 6,974,258 12% 
1. Sralioomc:s mel soppt~ 2,467,05~ 1..837.063 1,317~508 1.947,496 72% 
8. ~E..~ -and msiru.:cw>e¢ 5,2~,401 1,837.063 ! .751.041 5.162,379 95% 

Th<~of.-\ 551.089.298 343.87&..304 165.803.958 373.014.952 ~~\) 

R. Srudaus !looks and Supplies 
1. L=n=llool<s•,,c >Uppfies 174,209.,086 111,435.889 40,6?1 ~733 103~464~9la 37D ... 

2. Stucbts Supp!i<> 89,265,?87 5.9.398.382 26,551_,494 56,..4 19,09') .;s% 

3. ~·R..aing ~blaie.!.< 10,565;570 8;383.662 8.089.842 10.271,750 96% 
4. ClASS Room SuJ11>'jos. 1?,139,07l l~""190.lS8 2,381.449 5,330,166 17'~ 

j . s.:Qoo1 Roccn R¢1'»\'dioo and Mainten.an l2l,905,569 8S.Ii9.000 43.917.270 81,643.839 50"; 

6. Salary3ndll<noimof?O&PA 83.864.039 52.<187.500 2S.OS:l.380 59.458.919 :54!'0 
1 Travcltingaod u.nsponatioo 17.187,556 1().49?.500 3~685.485 10.375,541 35~-o 

8. Office Rent end utilities 1 1.03~.•33 4$2,656 533,481 6,974,258 12"• 
9. ~'tatianc:ri::.s a::od -supplies: 2,467.651 1,837,063 1,3 17~508 1,'947,496 71<'.1"0 
1o.G=al~O!ld_,_ncc 5,248,40.1 1,837,063 1,7~1,041 5, t62,379 95% 

To<alofB 536,885,767 3S2,S39~073 ll7,00 1,683 341,048,377 :w·~ 

C.fi<\d Qp:«..tioru 
1 1 s.Jzy Uld lknefusof!'O & PA 83,864.039 52.487.000 2.S.OS2.380 59,458.9 19 54~v 
1.2 T~\"cllingmd trmspo!tatioa 17.187556 l0,497,;oo 3,685,485 10.375.541 35% 
1.3 Sili.J' .00 bcuefils ofT"""' l.<ad<:r 42.462.107 26 .• ~3.100 )4,077,197 30,085.604 53~\) 

1.4 Satary aL~.ra Mmaga 12.309.801 6.613,425 4,077,975 9,774.351 61% 
15 Salary ci.~ 8.847.938 4.408,9;<l ~.612;749 7,051.737 59"0 
L6.Sa.la.:1- ofScniC':.SWJ 9,667.925 ::s..sn.tu 2,?72,684 "7.129.421 s-so..t 
1.7 T;-.t.~o'tlliugaod~ 15,982,617 9,369.019 3,560~249 10>173.847 3~-D 

l.S Offi~Rtoi sodu:QlW~ 11,033,433 ~.592,656 .533,481 6,974,2"58 1:!% 
1.9 St:!uiooeries and !inpplies, 2.461Ml 1.837.063 1.317,508 1.947.496 rn, 
1.1 0 G-""'tll.-nl f..xp.:nsc:s and-maintenatlce 5,248.401 1.837.063 1.751.04J 5.162,379 9S•o 

To<aJ ore 209,070,868 123,608,064 62,670,749 143,133,553 5 1% 

T OC21 or Output 1 1.297.045,933 82o.:>2S.#l 38..<,476.390 862,196.882 47% 



Bud&ct i\Cru41J E..'=pel)diturc .~.dU'\"C:mm::t:l 

June 1?99 Jonuary'ZOOO 13tftl31)' 2000 June 1999 O!l year:l~· 

to Occ. ~000 toD<c. ~000 toJUM. 2000 'to Jun<:-2000 budgo! in% 
I 2 3 4 5 

Output 2 t..-.·cl ~~ 

1. Ttacb.er T raicing s..<fki rc&c.,l)crs 109.017,623 $9_,892,893 18.968.290 . 68,093,020 n% 

2 Stsff~ a.'ld de>·dopmon1 
2.1 Te2c~rost 7,723,79 1 5.248.1:50 1.163,853 3.63&894 !2~(1 

2.2 Stuckal: Books 0! ro.pplies 7,?.23.791 :5_.24~150 1,163,85) 3.638.894 no. 
2.3 Fic-Id op.~ 17,592,028 12:,J17.l36 2.062.896 7,n7,788 l'7'!~ 

3 R~cb and £,--alw!lkm_ 13,470,3'72 &,99'i'J21 2.481.314 6,954,56~ =· 
4 H 0 Logistics and ~f.,.gemmt SUJlP<)n J43,sn,238 89.971.219 ·10,883,528 94.484.54S. 4~% 

T oud ot Outpot 2. 299,099,843 181.735.869 66.723.734 184.087.709 37% 

Output 3 LC'>d FiruutdJl: 

Ill. fmov:Ww Program end ~-teteria.ls Dev. 15.263.326 9.1~·B3 1,482,190 7581.083 l6 ... 

IV. EQuation De>-dopm<Dl Unit 
1.1 Rem snd otil;i1.u:s 4,163,250 3.890.2SO 463.920 736,.?20 12~ 

1.2 Vo:hick 6,405,000 6.405,000 0 0 ll"o 

L3 LibcaJy dco.~!t'lpO)m1 2,152,500 2.152JOO 0 0 0% 

1.4 Books a.nd~~ 1,547,585 1.102,500 0 445,08.5 0% 

u Computer 3,682.7HL 3;n8,7SO 0 453,960 "'-
1.6 Pro.i<>-' H<Od 1.296,750 1,2'J6,7SO 184,659 184,659 1<% 
1.7 SUpponsWI' 0 0 93-6,438 936.438 ·100'4 
I 8 Spe..'i>l~J'ainin8 and "~ 4,255.68·1 0 135.000 4.390.684 ·100"..0 
1-9 Coosull= S;39'2,444 .;.970,m 600.343 1.021,912 12<'. 

1.10 HOI~and~hwog=<nTSupp 2 •. ~9_,.593 '2.30->.663 232.036 816.966 10% 

Tou.J o!Ourputl 47.048.842 JJ.ST5,n 1 4,034~586 16~567,707 U% 

Output " l ...n·d ~mand:n: 

ll UBMRY PROGRAMME 
I.ISUnupC<& : 
l.l.l f'"""""" and F"L'<blres 4,904 .. 933 3.782.188 1.445535 2568.280 38% 
1.1.2 TI".JSt fund 5)~89,871 5.403,!2S 193505 680.2:;( 4°11 

J. 1.3 !looks 17, 158,012. 9;725.625 U<57,436 8,999.823 16°b 

L1.4 Tnm\. 568,358 .540.313 42,307 70,352 8% 

l.l.H<>iniog 4.488.941 1.404.81l 3:30_,397 3~414525 ?AO·" 
-~ .. o 

I. 2 Opetsring E:q>cnscs : 
1.2.1 Salary and- 27.422.390 11.663,771 5,iS I,669 15,5 !0,288 33% 
1.2.2 T~ Sohu)· 11.221.810 6.686,400 800,S83 5,336,2~3 12~'0 

1.2.3 Trawlling ..-d """'P"""tion 6.057.767 4,415..9~3 1,393,499 3,035,323 32% 

1.2.4 Sull'uaini"8 3.011,808 l,766,37i 31,93& 1,277,367 2 .. 
1 :2.5 Oricntttioo to Ccmmuni!y c:.:otrc.- 671.906 Zl6.12:5 5.586 461.367 3'> 
1.2.6 !..ibrari3n 4,532,26"7 :1.263.400 8<52.162 2.13!.029 260-¥ 
1 .'1.7 M<rim~ ~ Msg;:~1.inc. 5,857.325 3.906.000 1.288,715 3;240,040 33°·9 
1.2.8 UilliU.. 1,128.056 932.400 454;312 649,.968 49"'i 
1.2.9 B 0 Logj.<tics snd Mmugomml Suw 9,66Ud5 8.0S6.:i:54 1.55K877 3,164.168 19% 

l 'otal of Output 4 102,574,989 67,762.734 15,7l6,819 50,539,074 2JO,A. 

T otaJ Program Lcn·J Finnm~in:: 1,?45,769,607 1,.10;&.339.765 471.961.529 1,113,391.371 43% 



LOG ICAL FRA~ffiWOruc ANALYSIS 

Proj«t Tt!l<.>: &iuwUion Progromme (NFPE Ph>so lll) Period oHuadlng: Apr '99 • >!ay2004 

OrieC.De:serlptian: Edu~liOI'l. for poor children. tsp~dallrgirls T.ot..I .Ptojertl-'undin~; TK.S. 69S,69:},412(USS 118.660.1'19) 
rue- r-d('rtUt~ U:X1FRAME..RTF This LFA \btrixdntcd 29th Sep~<:mbcr 199S 

Narrative St.JJ.'iU~Jru.j' Objective Veri fiablc lndicaton; Means o( Verification N:;:nUnption::; 
(OVI) 

SUPER GOAL: 
Poverty rcdu<:cd through 
ao:ess to non-·~roonal 
Primbly ed!J£1ltioo for Olose 
lnlditiooally <mlsidc fonnnl 
scl:!ooling. 

GOAL Primary Educatiwl 1. Nwttbcr of joint initiati\'eS Edt1cation pro_granunc l.n1pmvement in literacy 
v.iU contribute to the \\i lh govenunent and Olb« repor1s BRAC Research rate assists quality of 
Sifeaglhening oft11e pal1.nets increased by 2002. & Evaluation Division life and.c-quitabl~ 
oalional cdu<ation system. (RED) swdies economic Sf0''"1h 

Monitoring M:issilm 
hnpact Assessment Mid 
Team Rc,~C'I-V 

PURPOSE I . /\t least an average !:ic-Gre of Stmdan!izcd Good co-ordination 
The JliO'iSton of an 40'1(, for Bengali, Social Achic•·emCltt T~t (SAT) maimaiued among 
improved, fuU-runge Studies, Ma!hs and Euglim rosults, Monitoring repmt, Government of 
primary cunicullllll Uw; " 111 attnined by a reprcscn!ative Assessment of basic flangtadcsh (GOU). 
allow 1eamets to retain and sample or 5o/t) leaJ'uer,s in tht: oompetene~es NGO and privat~ sector 
usc lhe li~~aty, numcracy, annual Standardised 
and life sl.illlolenmcd. Achievement Test (SAD by GOll continue to 

2004. $1t\>S'idise girls 
2. 90% wmpJe1ioo ofprilr..ruy secc;u!ary cdll<ia!Wn 

cycle achie\•ed 
NFPEiBEOC 2raduatcs arc 3. At lea" 80% otllRAC 
contributing ~uomic;!lly BEOC gradnate< remtlin in 
to their families to.uclt with literacy mcueria!s 

and involved intranung on 
poultry renting, horticultwe, 
vegetable gardcuiu£, s.:~ 
embroidery and 
bookbinding. 

4. 50% of graduates complcu: 
education Wllil Grode VIII. 

' 
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Output$: Year Year- Y<trr Year Year Year 
1. Equitable- access 1999 2000 2001 2002 2003 2004 
to <est c:JTecti vi: (J$t.·Mar) (.l~W) (b).t;..~ (k.-a:lo.U::) Ck"t-)..W} (J~n-Mtl) 

primary education 
Grade I 10912 3264 13392 10506 10102 ~735 eruured for poor 

children, csp.,-cially Grade n 7457 7768 595 9GS2 7'344 7250 

girls. Grade ill 12962 10601 1~37 4305 12844 10196 
(77!9.) (595) (1025) (930) (595) ( 1025) 

Grade IV 2669 12367 9576 9507 3710 I 1819 
GradeV (J 193} ( 2CM>9X12361){9576} (9507) (J710) 
Total: 34000 34000 34000 3401)0 34000 34000 

Figures in parenlhe$is indicate numbcrs of schools completing 
cycles. 'll te same number of schools "ill be re-c;xned during the. 
same qu<u't¢r as sbo\\·11 in tAe row of Gradel \Vhilc calc.ul~ting lhc. 
total either lhc numbers in Gmde I or tl1< figures shown in 
parenthesiS should therefore be ignarcil.. 

SCHOOL TYPE 
Nl' PE 219·55 21955 21927 21909 2 1726' 21726 
ll.EOC 9495 9495 9523 9:;41 9724 9724 
ESP 2550 2550 2:>50 2:>·50 2550 2550 

New Enrolmc.:nls: 
346506 9?920 <12'6000 3:33139 3?1694 J420l0 

Gr(•l.ituctes: 
31SM7 '890'2 r JS5008 ;o 1266 290879. 129383 

Annual oost per pupil : S20 
60% gills elll'Olled 
70:30·NFPE:BEOC school tali<> ("l<Cioding F.SP) . 

' 
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l'mlttiV<: Sumnmy Objecb,·e Venf.ablc lndicaton (OVI) Mean$ Of Assurnpuoos 
v erilicalion 

2 Quality unprovancnt 2.1 Creation at URAC Head Office, b\· 2000, of Traututg re'·icw 
in c:urncu1um and trainmg u lucatJOil<ll Oc''Ciopmcnt Uru1 th:n eames report 
for Sll!IT and te:>chers out eumculwn dc-clopment. m>t<n.'lls Monitoring 
thtouglt~ devclopmcn~ lralning and ponte.palO!}' Report 
decentralisation of research and e\<-aluation. Evaluation 
cducauont!l ex-pailse and 2.2 LUlks bet" """ EDU and NFPF. St11di"" . the de' clopmcnt of inslitutionol ised. 
1mproved cla.~~oom 2.3 17 Qtwtity Manngers tnuned to """'"ge 1.he 
proecsscs. dccentru.H$3tion of quality imprO\·cment in 

primary pedagog). 
2.4. 400 Mnster trnmers "ho an: more capable, 

liilicui;Jtc,lmancd on subject nre;s 
2. 5 4 Ma.<ter trotners de' eloped for c:aeh NFPF. 

"""" office by 2002 
2.6 All rcsoorcc: teachers =h completing I to 2 

cycles "no are more capoble, anicula;e, 
trained m subjccl-..s bP 200 I 

2.7 AI least 70% t.:a<hers lmin<d by !l.i= 
Tl1llll<N & or Reso<att T cacllers thtouglt 
refresher lmuung b) 2002 

2.8 90%stalTtr31nedby MuerTC3in=by 
2004 

2. 9 In CV<'I)' team office at least 95% of 
refreshers conducted by sm.O'\\bo have been 
tl'llUII!d by mast..,. trnmcrs starting from 1999 

2.10 Each teacher rc<:<:ives • t®11 of 100 d<l}.,; 

lminiog in mt 1'1111'1.; schools cycle and a 
total of 90 dnys ttointng in a BEOC school 
cycle. 

2.1 125%of ficldsl3fftromedb) 2001to 
undertnk< IOCIII qualitab\e studies and 
process cvaluntJort. USing Participa!ory 
Rural Appruisnl (PRA) Y.dhodo!ogics 

2.1 2 Matenal Development Unit (MDU}. field 
><!a!T and tcmhcrs rccem: lr.!lntng on 
pedagogy and research n>Cihodology b)' 
2004 

2.13 Audto V1sual 1\lds(AVA) to assist in 
teacher and su.IT dc\'elopmcnt in usc by 
2002 

3 Quail!) Improvement 3.1 Materials Development Unat opa~~lmg as Curric~llum 
through revisiou . intcgrlltcd p3r1 of the l'.dutation review rcpo.rl 
de,elopmenl of lcanung Development Untt (llOU). EvaluaL1on 
matcri•ls and introduction 3.2 Supplemenh\ry matcnals de•·clopcd for repotts 
of new truualivcs Grade IV by 2000 and Grad.! V by 200 I . Case studies of 

3.3 Significant and su=ssful inn(wotions the CLll' 
developed in CLIP reWed to impro\·cd experience 
lc:lrni1J8 achiC\'CIJlall and eb.<SroOnl Full evaluation 
inl<mdions, m:ullSire:Uned by 2002 report on the 

3.4 hltetacti,·c Radio lnsuucbcn (IRI) ma!erials CLIP br200 I 
revised and de,·etopcd for Nf1'E mains!=m Materials 
by 2001 

3.5 Revistons m.lde to c.'Ustmg subja:t materials 
m order to make them more acti"ty based 
and enjo~-able for lc:lll'lm b) 2003. 

3.6 12 Fonnal laborai.Of')' schools SOl up to 
attempt a desfoe of con-·crt:cnee bct\\'Cal 

the non-fornwl Md formal ~= 
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·'· 7 tlrll<ln CWJicul!llD Sl!<qgtbftltli<OipOniWI$ 
issues related to working chi!dr<n and child 
domestic 

4 ContmUlllg cdue.1tion 4.1 500 new Uni~n LibnuiL'S; IO.aoon<"' Srunplc survey <.'oauntmity is 
C:OO}XIIM!\."d c;atcring tO llcudin(!. Centres opened by March 2004 (6.000 ofRc~ding tlble to raise 
adults oftbe conununity Reading Ccnlrcs \'.~tl be on going} Ccnucs nnd mulching runds. 
•• w" as !'IF!'E gradW!tes 4.2 At least 75% of m;.'11tbel'! fonn ot;ust for lhe Union Librnric: 
who r._,xc ,~. little Union Library. Octnttnd fen 
IIC<CSS lo lilf<2C} 4 2 1 lly 2004 at lea.<t 30"/o of c:tch Un>on l.ibrazy neports prillt<xllllillerulls 
matenals Lthrar)' Trust C'tee to be women. eontanuol and 

4 3 500,000 new mctnbers (at leost 400 Training Reports natiOMI po!ig 
nt~nbers in -.ach Union Ltlr.!r}. at lc3st 311 MIS rcpotts (lCf11111$. 

m~nbers in each Reading <A~~· ~ Mait.b 
200<1. URAC graduates 

4.4 R.e.Jding Cem.rC-!1· cont1m.'c 10 rctatn the JlOt cosJtinwng 
.;urrenl high prop<>niott of g~rlsJ,,om<:n schooling are 
users, i.c>Sil'!.. motivated to join 

<I.S At teast20%ofUni<>n l.ibnlry ~p libraries. 
ore women by 2002. 

·1.6 Allca.<t2 cultural adl\-iucsbdd m each 
Union Lib!ary annually, one of\\ludl 
interests women speciti<all~ 

4 7 >500,000 books in piece m UI1IOtt hl>nmes 
atld at least 1500000 books in place m 
Rcadmg Ccnues wlucb tndude fiction. ncn-
liction such,.. Jan; health llU!nlJ<'II, br 
Maroh 2004 

4.8 > I SO books borrowed mouth!) by Union 
librury members nnd '-3) books borrowed 
by Reading Centre members m<xllhly_ 

4.9 T!Oiniug for 68,000 girlslwomcn on poul1zy 
rearing, sev.-ing. embroider), Mrueultwe, 
vegetable gardening ..00 \looU>,ndmg 
Carried out in Readin.: Centnes b) Mmm 

. 
2004 

4.10 Oriwtation oourses fm at lc:a>1.so%of 
l..>l>rnry C<>nlllrinee """"hots cmdlletcd 
Within one )'ear ofhl>r.vy b<:utl: CSlal>l.tsbed 

4.11 Atlcnst 60% oflibnuia"" are female. 

\ 
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ACTIV!TIES 
1.1 Villages identified lll\d 1.1 Schoois site sdettod bGsed on NFPE Village survey I. Opposition 
suneyod t..Titeria sheets from religious 
1.2 Supervisor< deployed 1.2 Around 2500 POIRTs deployed us MIS I'Cjl01'1.' fundam<:ntalis!S 

school supcnisors 111 the field le,;el (at leas! Monitoring do not di5tupt 
50% POs female). reports programme. 

1.3 Students sclcctcd I .3 33 students for each NFI'c school ($-
10 year olds), 30 for each BEOC {11-l·i 
year olds)ESP and turon NFPL schools. 
;, 60"/o of students in each class to be 

girl 
1.4 Sctlool hou.~ rented l.d Each schoolts J60 <q n. less than I km Schools house 2 Tune!} 

from child's home, rented deed disb<,-.ercent or 
donor funds. 

L5 Office buildmg rented I.S 425 Tt~tm Olliecs. SO :;chools 111 rndiu.' Area office deed 
I 0 km, rented. between fJitAC 
l.5.1 75% RDPINFPE Tewn omees nnd house owner 
sharing establishments. 

1.6 School Management 1.6 SMCs (I per school. comprismg of 2 Ammal Reports 3. Sufficient 
Committees (SCM) formed parents, I communuy lc:aclcT, 2 RDP SMCmeeting number of wget 

beneficiaries and the teac:ber) nxx:6ng at minutes PO group a>..U!able 
least 9 times annJJa!l} reports for BRAC scbool . 
1.6.1 AI kasl3 man bas of lb.e S.'\1C are 
women 

I. 7 School suppltes Jlro'''ded 1.7 School and leamersuppltesa>-ailable MIS report 4 GoB C<lOliiiUk::; 

in each sc!:ool. Monitoring IO permit local 
Report NGOs to pro•ide 

basic education 
1.8 NFPE school< 1.8 Total 3380 school eomact hours for 
oper.~tionol 270 days in 4 years 
1. 9 BEOC and ESP sehools 1.9 Total 2470 contact hours for BEOC 
operaliroal schools c>Yer 3 years 
1.10 ~iomhly pru-ent J.IO> 70% of pupils ha•-e a parent prescn1 Parem teacher 
meeting> \\lrieh inc:orpora1e at moolhly PTA mccbnp. meeting mututes 
SCSS:«>S on beallh. hygiene, ;chools repor1:1 
nu:trJort, gender, legal 
edl:catlon organised. 
I II Schoo I supemscd by 1.11 PO visits oath schools "';"" weekly to 
POs wcckly for clas.room monitor. 
supjX)n and asses<mcnl 
1.12 Good local COIIlliC(S 1.12 Meetings ,,;lh FonMI School Ueads Porents v.illing to 
bctw<en BRAC and fomutl during final year of BRAC schools send !heir 
po:i=y and hi&ft schools. cbildren to 

schooL 
1.13£!fective lmkagc wtlh l . l J NI'PE SlafftO opm!le from "'"'Y RDP RDP and Nl'PE 
RDP fo: better eollaborotion office v.nere then: is space 8\-..lablc/RDP monthly meeting 
between Jl'O!!TIIllllnet presents RD!' VO rr:..:mb:rs IP'"'" report.< 

preferer.ee while sc!ccuon of schoolhouse. 
1.13.1 At least 80% of tr.l~,ing in the 
Rending Centres conducted b)• skilled RDP Reports 
<taff. 

2.1 Capacity hoilding in 2 .l. EOIJ suffing needs IIS3:S$cd and stair Stalling 
primal)· pedltgogy m EDU "ilh appropriate primor; cducalioo figures/~ 

experience a.'ld qu:ilific:auons appolll1od by 
end 1999 

\ 
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2.2 Rt$CllT<h and .,.,.luauon 2.2 MOU, MT ,ItT and REJ) <>utsmnding 
>lall' ... ith primory SinO' involved in EDU by end 1999 
m~c.xpcncnce 
'lpPOU11ed 2 2.1 Sl.'lffing tal<os pl.acc in e:t<h EDU 

cltL,Icr i.e L'urriculwn u.....-elopmonl, 
Rt~an:h, Tnuning and NC!\\ initiafh·cs by 
cndl999 

2.3 R.=irdt and Cl;t/1J3ti<m 2 J C<m«lll:r>IS t<Jcr.tilk"<l. a>niTa<l<:d JDd CooslllM.'>ls 
functions of F.DU monitored by Ol1d 1999 TORs 
cpcr.~.tioaal 

2.3.1 t:DU ll>1<kr1alJn:: resc:m<ll and Rescarcll a ad 
cvatuntton acli"i:lies ~ 2,C'tYJ evaluatiou 
2.3.2 All Mrs trairung C\'aloau,d by 2000 reports 
2.3.3 Stud1e< rolatcd to cJTcctt\'C"""" of 
new curricullllll in SOC!al Snxlics. Malhs 
deSJsned by 2000 
2, 3. 4 f-:ffcctul:fl"e;:> of new m.tnag.ement 
SU'liCturcs c g QM. MT asse>-..<1 b) 2002 
2 3.5 Methods in IRI and CI..IP in NPE 
nutin.SC I'C."lnting C\'nlw.ted in 2003 
2. 3.6 CHT curriculum de-. 'doped by 2000 
n.nd cVl!hlllied by 200.1 
~.3. 7 Curriculum changes relatod to V<tfue 
oouc.ation nnd urbon n=:d by 2003 
~.3.8 EO'cchveness of pmentol imoh•ement 
in mon~Jiy meetings by 21101 
2.3.9 Studies on Pment mvoh'Ctll¢ltllll 
turriculum mt<l school tli8DIJ!';Cntenl by 
~002 
~.3. 1 0 EO'ectiveness of supplcm<:~tta.')' 

' 11 \ttlcrinli ~ud lo:::.ching 1n<XhCMioi-ogte$ for 
Grades IV und V by 2004 
2.3.11 Nccdso(<>:lales>::>a>! <dated 
vocational ttailung and life $!;ills assessed 
by 2004 
2.3.1 2 Commumt\' demonds ..:laEed to 
$Ctviccs in Union.L!br.vy sn.d!ed ~ 2003 
2.3.13 EITooth-eness of to:aeller; as 
to~~neilors stll<hed by 200-1 
2.3.14 Commum1~ peroepuoos rda!ed to 
NFPF.JBEOC models slll<h<d bv 2004 
2.3. 1 S Evalu:>bon orllle qtl:lltly of e>.-pertise 
aV8Jiable at lite team le\'cl «<Idncted b) 
2002 
2 3.16 Effecti\=ofr .. "'l}· ocquired 
skills or teach= and RT._ Mrs relaled to 
a='Slncnltoals assessed b) : '02 
2 .317 E•'llh.13tt0!1 ofCLE Jx,cJ;s and 
ttlhtail!ls ta1l<lucled b) 2fXlO 

2 ~ Tramu~& oiF.l)U swff 2.4 EDtJ sta!T' and QMs lnll_'ted '" primary Training Review 
and dea:nuah$011011 of p00"1l0SY by ~000 Report 
c.'Cp<rtlse 2.4. 1 Unks between NFI'E 1!nd EDU Monitoring 

operationalised by 2,000 I<:port 
2.5~6.979 teachasrct"J\-ea 15day 

2 5. T..-.eh<:riSUlff!Jummg training course on Maths and Eu&lish for 
forGr.>de IV nnd V deli ned gro<lcs IV unu v 
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2.6 New :..,chers sclcctod 2.6 One le<ichcr per school "ith at least 9 NFPE Report 
years schooling, 20-J5 years of .ag~ married 
>80"!. f<-malc, Joaol residcnt 

2. 7 New ~chcrs trained 2. 7 2960 L new .t<2o:h<:iS rcccive 15 driy» 
I:!• sic training at T ARC 

2.8 Refresher training held 2.8 At least 100 days for NFPE and 9() days 
for KK refresher !raining =foos hcld in 
e~ch team om~ 

2.8.1 All teachetS =:ci•·ea 6 day refresher 
pfior to grade II, III, Nand V. · 

2.9 Jvlastcr Trainers, $t1tl' 2.9 Courses held 1!1 Mtlhsaod Ertghsh.!o Training 
and teacher> development d~vel6P. 400 Mils1& tr.!ine;s.by end 1999, schodule 
coo;•sesimplcmcntcd and Social Siudiesaud Sc!CIK'C by 2()(!0 Trnioing COsts 
'""'\lla\cd '1..9. \ 90"/4 <>f $<-ali lrnincll by Ma<i~ M.lS tel)<)!m 

Trainers by 2004. 
2.9.2/,t Leas! 70%o!ihotcacJlcrs trruned by 
Ma~er Trninas and Resouru Teachers by 
2004. 
2.9.3 95% refreshcrcoorsesconducted by 
tnl.i.ncd stalT 
2.9. 4 Moster Trainers, Slalf and teachers 
graded subject wise bas<:d on their 
kno\\1edge Ol1d skills related fo tencbiug by 
2004. 
2.10QMs, MTs, R:rsaud tcacl!crs.rece1ve 
r::our:scs on new de\--elopmcnts related lo 
te:1cbing ·Math, Langllllg• & Social Studies, 
suPvL<mcnla!)' materials in grades IV & V, 
early childhood eduoation by 2004. 
2.11 Materials De;'ciopas.receive courses 
on .new devefop:neot I1:1alcdlo Math, 
Language & Social Studies, new fOcuSes in 
nllllcrials production, ea'!ly childhood 
education by 2004 
2.l2 Teachers rcccive OOllfseson new 
tO..-uses in materials production, cl~ssroom 
m~nagemcnt and on COWlSCiing adolescents, 
child domestics & working children by 
2004 
l . B Trai\\=afRe:ad~ Cr.ioJzcr<>Ociv~ 
courses.ou life s.l;ills and ;-oca.nonal skl11s 
t)y2004 

2.10 AVA tr«inin& malcrials 2.1 0 AVA materials dev¢10p¢d for 
on Social Studies, Maths, refreshers oo~~~S->s on language and Social 
EP.jllish, &:tence;md CLIP sludies ba..<ed ou traming ofMTs by 2002 
develOp¢<! 

~.\0.1 A'IA1T<>It-ria\ 2 . Ill. I 1\ VA·m:rtcri«ls mnolc.""d 
produced responsibilities ofRT s, MTs on classroom 
on cl~--oom management management finalised by 2004 
and tca<:hing methodologies 

2. I 0.2 A VA matenals for 
2.1 0.2A VA cieve!opcd and in use \\oitb 
teachers by 2004 

deYcloping MTs ruld RTs 
2.10.3 A VA materials on varcnt meetings 

'• 
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2.10.3 A VA materials developed by4003 
prodtu:ed m spe<:iati,ed an:a5 2.!0.4 A VA materials de10c1op;d on role of 
l e.t<:a<;hcrs, parents. teachers as. coWJcilors for adol=ni and 

chililrcn with special needs by 2004 

1.11 Training ~ assessed 2.11 At le.tst5%ofNFl'E.s.afTpro;-idcd 
and o\·CfSCiJS training with na(iOn(lJ and international trniniug 
plannod and impltmcnlcd oourses by 2004 

. 2.12L"<lining coorscs 2.12 Mate.rialde~e1open,QMs,,.,ffs.TARC 
d~gn¢ 101lpgrudc trainers and RTs !mined in primary 
pcd!lgogi<al experti$C for edvca,tion hy 200 I 
cxistin$ miT 2.12.1 MDU, QM, MT,I~Tstra;ncd ou 

usscssmetlt lools by 2003 
2.1:2.2 MDU,QM. MT,RT lllld tcadtcr; 
\raiTie<l oa early el'illdhoocl edutBlion bj• 
2004 
2.12 .. 3 At least 20 training .• o;essoon 
provided to 50%-resource teachcrs on 
-pedagogy and classroom nl3rulgemcnt by 
2002 
2.12.4 I 500 resource t<::Kherssclectcd by 
2004 

2.13Treining courses 2.1 3. Tmiuers ofReadingC<IliUS lfllincdin 
designed to increase the life' skills by 2003 
tapacity oft¢!!Cbcrs m>d 2.13.1 RTs andteachcrstrnJncdon 
adolesc<-'lltlibmry members classroom management b}· 2004 

2.14. E.'l>'rieneed k. .. c;hcrs 2. I 4 T each.ers lrailled il$ councilors li>r 
trained to lake upadvisol)' children ond adolescents \\tlh special needs 
po5\ 1:>)'2004 

Consultants 
2.15 C()tlSulimrtsidentillcd 2. t 5 More tlL1n 70"/o consultants TORs TORs 
conln!ctcd, monitored succcssfuUy compleled 
2. 16 Lal>orato:y schools 2.16 12 Laboratory school$oop<n~lional ~· 
ope!>tiQilal 2002 
2.16.1 fdentif:,ing site,.<, statT 2.16. I Sllln: leachers ln!incd and schools 
and teachers for formal operation~! by 2002 
laboralot)' school 
'2.! 6.2 ldcntilying Jeanling 2.16 . .2 Learning m~tenals m usc by 2002 
materials 

2. 17 Thrining coucses foe 2.17 9 courses de>-igncd foncacllers by Trainin~pepot'tS 
teachers planned ar.d 2002 of QMs and other 
implemented 2. 17.1 Training of adolescents .-11<.'1> of 

p1c school <>==d by 1002 
2.17.2 Tiuining design of ado!esc,cnl 

stan· 

teacherS revis«< by 2003 

3.1 Development flDlctiOl.l of 3. 1 f)evclopment 1\tnction ofMDU located .MDJJ reports GOB continues"' 
MDU >nt"llf''\cd wi!hin EDU in EDU by 2000 permit BRAC to 
3.2 Supplementary rna:ll!rials 3.2 Supplementary materials-for Social use its own 
for Grade IV and V Studies and Scicnc.; developed fat Grade IV !<X1books 
developed by 2000 and Grade V by 200 I 
3.3 Significant and 3,3 Significant and successful cletueats of GOJJ ecratinues 10 
successful clements of CUP CLIP incorpo,atcd in NFPE rnainstteam by provide texlbool:> 
melbodology and 2\Jta for drnde 1V & V 
:mpp!Cilldltary materials 
main:strean1cd 
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3.4 <..'llmculwn for 3.4 CHT cumculumde<~gnedaro 
sped:iliscd programmes i c. dcvclopo:d by 2001 
Cl rr. ~ SU'ellgth<n<d. 

3.4.1 Health <Wriculum ""'iscd b) 2001 
3 .4.2Matcnals rclalcd to ~tio"" 
dela)'ed mamage de•·eioped foc Reading 
Ccnln:S and BEOC by 2004 
JA. 3 Vah.Je educatJon ma:erials del·e!oped 
by2003 
3.4 4Urbon cwnadum ma;g'.be:lcd by 
2004 

3.5.Rc\-iscd m:uenal$ 3.S Revused matenals m u_<>! by end 2001 
de\'elop for English (IRI) 
complc:mcntm& co•-cmm<Oll 
primers 

3.6 N""·•deas fonnulatcd 3.6 Involvtng adol=-ent gtrlsns 1eachers 
and piloted of pre scltools pi loled and a;se;:sro by 2003 

3.7 !2 Forntallaboratory 3.7 1'001131 labcmtory school model 
schools setup to ine<>rporate designed and m opallllon by 2000 
innovathc pracliCC::i with 3.7. 1 Fonnolloborotory schools linkages 
non fonnol methods tmd experience shanng "'th olher NGOs 

nnd lnstitutio:L> eslablishcd by 2000 
3.7.21'rc school pro;ccts tc;tcd and possible 
transf¢r or preschool children uno the 
fomtal system explored b) 2000 

3. 7JC,;hanges hased on child perfoonanoe 
ond COIIlt1lUnll) detn:u>d 111 currirulum, 
troining ond design of formal schools 
81Ullyscd by 2002 

3.7.4Pcrf""""""" of studc:nls m Gradel. n 
and Ill assessed by 2004 

3. 7 SCumculwn designed for (lr.;de IV 
de•·eloped using Go•1. pnlilC!3 am 
supplementary malalals b) 
2003 

4 l Spott for Uruon 4 I Public p!ellllSCS selected for Union Library Repons Conunmuty 
Libmncs id01Uiicd Ltbranes and BRAC school for Reoding Library PO conUtulCS to 

Cenlr«. Reports provide spa<e Cor 
4.1.! Story books for adolesceni libwy tibcnry. 
finalised by 2004 

4.2 Staffrecnuted ond ~.2 On~ PO r«.'Mlo:d and l!llmo:d <o ov= 
trained. S librurlcs nud one: PO to O\'erscc 45 IJook$ ""' 

Reading Centres. available in the 
market 

' 
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4 3 TlaiJUl1& to include 4.3 All POs given appropnote scnda 
buildtng lbc Qpocily of i'Os uninin5 by 2002. 
l4 ro:;rw; .:rnd ~ nqzzen 
to aeti\cl~ p.u11cipste in 
Vn1on libtnry TIll$ 
Comm•lle<:s 

4 •I L•br.lryuctiv•tics pli!Jincd 4.4 AdolcscenL• truiued to produce books, 
and jO\Itnnls for Ill< tommunity li~· by 
2002 
4.4.1 Socio-culturaVodUC4liOI\3V~onal 
activi1ies held at ~eh Vruonl.ibt11ly 

4 S Voamonal a<llVIUcs 4.5. LiCe •kills lnllning con:nng • range of 
ck\·clopc:d ond plamled relcwnt<killslikc S<."'-in&. anbroidcty. 

poullty, ' 'egctable gardenmg. bcl'll<Uiture 
and b<lok bimting imp.Vlcd at tbc Rc:adm:t 
Centres by RDP <killo:d POs. 

' 
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