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M atenals and c:urricuhJm dellelopment, staff 

b'aintng, teaching quality and management 
e!tectilleness were all improved significantly dur­
ing this period. Grades IV and v _.., Introduced 

1D the BRAC NFPE model. and 5e\'8f'al Innova­
tive prog.rammes were developed and ~ 

The introduction of Glades IV and V ID lhe 
I NFPE school cycle has been a major step in 

Phase 11 . This move was prompted by the num­
bers of BRAC graduates wishing to coc•linue 
lhelr s1udies. but fincfong ditlicully enrolling in. or 
adapting to. the formal seciQ( The NFPE sctiOOI 
qde has now been extended to four years. and 
enoornpas:se$ Grades 1 to v. Matenals are being 

developed to support It$ expanslOII. and inten­
sive stall lralning Is being concluded Whlcti IS 
then ellec:lively disseminated to lhe field dvough 

Ouafrty Managef'S. Master Trainers and 
Resource Teac::heB. 

In Oclobef 1996 the Chandina Learning 
lmpo'OYement Project (CUP) was Initiated to 

promole BRAe's NFPE students and teachers 
as independent life-long learners and to promo1e 

thinking. &fe slcils and creative learning. 

BRAC belillwes thai strengthening its own 
capacity ls also aUCial to bringing abolll 

qualitative changes to lhe programme. From 
past experience BRAC has le3ml that oon!Wlul"!! 
education IS V8l"f IIT1pOitant to liUSilllti lhe newty 
bsnd iteracy skills of all learners, both tar Chil­
dren and adults. In Phase II BRAC was opetaling 

6151 School Ubnvies, and 400 Union Ubt .. ies. 
Thus lhe NFPE Programme was able to expand 
Ita system of continuing education tar adoles­

cents and adults In order to aeate a ' learning 
society' aaoss Bangladesh. 

I
n~ 10 fotm more CXIhCII!te links ~ lhe 

formal and non-formal sedDI's. BRAC has used 
Its fouf'leen years of elCjll!n8I\C8 and expertiSe to 
5et up a number of primaly schools. Thus the 

teadling styles and methods used In Ill NFPE 
schools cen be tested and \llilised in a mora tar­
mal envwonment. 

I n addition, BRAC felt lhal more co-ordinated 
and colledive effort of al providers of bolh tar­

mal and non-lUll nat education was o itlc:aiiO bring 

about sub.stiwltille c:tlanges and iniptO\'ement in 
the area of basic edoc:alion. Ounng Phase II 

BRAC made it a priority to fofge elfedive 

a&li oees with lhe government and ott"" NGOs ID 
$hare the lessons learned lor an improYed leYel of 
understanding and c:;o.operatlon. 

Through i1s Education Support Progownme, 
BRAC has been able to share Its ex!ensiYe 

expenence of non-formal pnmaty ediJCalion wilh 

other NGOs. and ptOYide support. tralning and 
advice. Add'Jtionally. a number of progllllm1eS 

have been set up In collaboration IIIith the p­
emment, SUCh as Community Sdlools. schools 
for Han! to Reach urban children and 8X1J811'1'1!11l 

WOI1c.ets and adult education ceub&:s. 

. 
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Introduction -Primary Education in Bangladesh 

angladesh ranks 115th among 131 countries in the rrteracy league table. Poverty is 
the major contributing factor, many parents require their children contribute to the 
household earnings, or to help out with work at home. In many rural areas and city 
slums, there is Insufficient government primary education provision. Where formal 

schooling is available it can be prohibitively expensive for poorer families. If families can 
afford some education it was traditionally sons who were given the opportunities, whilst 
daughlefs remained at home, often to marry early. 

In 1999 the Education waldl na)lon-wide SUIWY 
found that only 58% of children aged 11-12 years 

-re able to read CY write. Studies have shown 
that 23% of chllc1ren between 6 and 10 years of 

age are nol enrolled in ~ at all 

In Bangladesh lhe relationship between educa­
tion. developmem and poverty reduction has 

been studied In depth. 

"The role of tlduution In reducing absolute 
povetTy Ia decilllve. Jlany ruearch studJes._ 
[hrH] conclud«< thllf rising levels of educa­

tion in 11 society W81'8 often accompanied by a 
s/uitp decllrre In absolute poverty. WIIM 
poverty levels wen~ correl~ with such vari­
ables as mean yea13 of schooling, adun 1/ter­
K)' and gross enrollment tates, It W# clearty 
established that absolute poiiWfy declines as 
eduarlon Increase$.- 1998 South A.sJan 
Human Development Repott 

The Impact of Gender 
Although lilefacy and education is equaDy impor-

Formal Primary Education 
Almost a decade ago. the Government sel oulto 
address the country-wide need for education, 
and begun a series of actions Which It hoped wi1h 
bring education to the entire population by the 
end of the millennium In 1990 the Govemment 
passed compulsory primary educalion legislation 
across the country. 'The Government's s1Tategy 

tant for both boys and girts. the education of girls 
has special benefits. Sti.ldies have shown that 
women In Bangladesh play a central role in the 
management of households. and have the pobln· 
tial to bring maximum chilrlge. in the family in par· 

ticular; and the community in general. The figures 
are compelling: each year of a mother's educa­
tion reduc:es childhood rnollaflly by 8% 

was to rnaease enrollment of six-year~ d1lJ. 
dren in Grade I and to ensure higher level ol 
re1antion rates for these' cnildren up to Grade v 

Other Government initiatives included a National 
Committee on Basic Educallon for All a social 
mobilisation prQQramme. .a five-year General 
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EducatJon Projed and a government-run pro­
gramme on integrated non-formai education. A 
Food fof Education prograiTV'I)I! was started ln 

poore1 areas to mobvate ch!ldre11 to complete 
!heir primary educatioo cycle Arl evaluation of 

!his progranvne indicated that enrollment had 
lllCI'eased wtule the dropout raiB had decreased, 

This comrn11men1 to nationwide primary educa­

tion was further suenglhened with Bangladesh's 

participation on !he World Conference on 
EducatJon For All lA Thailand on 1990. and the 
Wlt1d Summit on Ctlildren held In New York in 
the same year. In 1993 Bangladesh also com­
mitted to implemetrting the summit declaration 
on Education for All of Nine High Population 

Developing Countries held in Delhi. 

In addltlon, tile Convention on the Rights of the 

Chlfd Sillies thai all children have the basic right 

to education and !hat stales ratifying this con­
vention must take a number of actions to realise 

this right 

Issues in the Formal System 

The primary school system in Bangladesh is free 
and predominantly government-run It wor1<s on a 

five-year cycle for the 6 to 1 0· age group. As of 
January 1995 there were apPrtlldmalely 56,000 
schoolS Ill operalion. catenng for 17.5 rl'iilllon 
children On average there is one teacher for 
every 73 students (Source: Education \Mitch 
Repon 1999) 

The dropcxrt rate in formai primary schools is 
high. abovt 32%. Many of the dropouts occur 
within the first year, with no more !han 68% of 

students passing the primary slage. Of this. a til· 
He over a third of the ch~dren achieve basic 

learning competendes • the situation fof female 
st.odents. is even worse. 

In Bangladesh, efforts have been made to 
increase primary school enroOmenl and have 
had remarl<able success from 60% ennollment in 
1990 to 19% rn 1996. But thiS IS S1ill a long way 
!rom the Education For All gOal of 80% by the 
year 2000 However. the ligures. wnen brol<en 

• making primary education compulsory and 
free fa( all children: 

• encouraging regular altendance in schools 
and reducing drop-out rales; 

• developing dilren!nl loons of secondary edu· 
calion (general and vocational} and making 
them available and accessble to children: 
• making higher education accessible to all on 

!he basis of capacity. 

The Government set up a Task Force on primary 
and Mass Education, to assess the sitiJation and 

adVIse ·On posilive action . The Repon from this 

Task Fotce and a National Plan of Adion 001· 
lined the policy pefSpe(:tives and Pf09ramme ini­
tiatives for tile government 'The two major com­
ponents were, firstly, pnmary educabon for 6- to 
1 0-year-olds, encompassing both Formal 

Primary Education and Non-formal Primary 
Education (NFPE). and secondly. Mass 
Education for AI. 

down ful'tllef'. show that urban enrollment is high­

er • 85% and in rural areas it is 78%. Ho\lleYer 

the most striking difference is belweefl enroll­
ment In slum areas at 56% and non-slum regions 

at 87%. (Source: Education watch Report 1999) 

Uteracy rate of the population aged 15 years and 

abOve from 35% in 1991. to $8% in 1999 (the 
World Surnnwt goal IS 62% literacy by 2000). 

Curing this time female literacy has risen from 26 
to 35 % (Source MICS 1996-97. BBS and 
UNICEF and the Population Census 1991 and 

Sample Vt1al Registration System, 885 (1996 
figures provisional). 

Govemmenrs own 1996 Primary Education 
Oeveloprnenl Programme Appraisal Document 

adcnowledged that .although enrollment had 
improved particUlarly for girts. the problem of pro­
llidfng quality primary education remained It stat­

ed thai the management structure could not pro­
vide sul!icient school SUpeiVlsion. lsadlers were 
often poof1y prepared: there were not enough 



learning mall!rials for students or teachers; faciJi. 

ties we~e ~- for the numbers of Sludenl5: 
and that lhe teacher-student contact tin1e was 
insull'ident 

It c::onduded lhal the Government was unable IQ 
CleiM!f primal)' education to all sc:hool age cnil­
dren. And liVen where SChooling was avalla.ble. 
many students C1ropped out due to the pressures 

of widespread poverty Therefore the 
Government of Bangladesh came to recognise 
the mportance of Noo-fonnal Primary educatiOn. 
and In the Fourth FNe Year Plan (1990-95) otcalls 

lor a multi-frontal attack on nr.teracy by "upan<~­

lng non-tomw primMY «<uc.rJon, a1nlnglh-

enlng the govemmMt m.u lhwKy c•IOIIS 

and mobilising NGcn• II also stales lhal " ft Is 
vftlll to ensure the ~ed •nd drop outs 
ft'om th• formal primary schools do not wait 
till they become Illiterate adults before they 
can lHI/nducted Into • 1/hncy pmgramme. • 

NGOs aun to fill ttoe gaps and oomp1emen1 

Government efforts towards Educabon for Al. 
The thOuSands of out-of-school choldren left total­

ly ull-5eiVed by the formal system need to be 

reached through ·non-ronnal educallon pro­
grammes. BRAC set up liS NFPE programme to 
address these needS. 

7 



BRAC's NFPE Programme 
n 1985 BRAC begun its Non-Formal Primary Education Progn~mme for chil­
dren of landless families with no access to, or who had dropped out of, the 
formal s,ystem. The NFPE programme forms one of BRAC's major social 
development interventions and Is. unique in that It works directly towards the 

empo-rment of children (especially girls) from the poorest families. 

BRAC's NFPE programme started with 22 exper­
imental schools. Sirn:e 1995. there have been 
34,000 schools in operation in which 1.1 children 
are eoroQed In BRAC's con1muing educatlon 

programme. 6151 Reading Centres and 400 
Union libraries had been eslablished by the end 

of May 1999. 

BRAe's tow~t NFPE school model was 
designed and relined to make schooling suitable 
and appealing to the children themselves, their 
families and the communities in which tttey live. 

The school$ have flexible hours. ase close to the 
students' homes, have a releva.nt curriculum 
which wUI not only provide them with basic edu­
cation but also baSIC rife skills. The teachers are 
predominantly female. and come from the same 
village as the children The community Is 
involved with the school from its opening to ttte 
end of its· cycle. In this way BRAC has produced 

Overan Arms or NFPE progJilnme 

a modellttat is successful - 1tte drop out rates are 
tow and graduabon rate IS high - replicable, and 
has a locus on quality. 

BRAC began by oper~ing sd1Qols in areas where 

its Rural Development Programme (ROP) was 
already fundioning. Thus the NFPE Programme 

was seen as part o f an integrated approach to 
development complementing the othM pro­
grammes. including Health and Population 
Division (HPO) and RDP. BAAC schools aimed 
to reduce OOtetacy among the adults of IDmontlW 

and perhaps eater 1D future beneficiaries of ROP 

schemes. 

A! the current time. 1,532,g7s students have 
passed through the SRAC NFPE system. BRAe's 
NFPE Prognmvne Is operatk1g In 368 thanasand 
61 dlstrids. In B.RAC schools 70% of students are 

!Pis. and 97% of the teachers are ..vomen. 

• reduce mass ili!eracy and conlribu!e .to the·baslc: educallon ol a~ 
JIIOPOI1Ion of the country's dllldren, ~lly !hose fiom the poiotest tamiles 

• ensure enhanced ~!ian of women In edllcaliO(l 
• inYdYe convnunilieS In organiSing educatiotl for their children In BAAC 

schools 
• 0011tlibute towards aslrenglheolng of !he Goven:unenfs UnlvetsaiPiiliiCIIY 

EdlicStion Programme - :Educallon For AI • by the '/Baf 20()0 

• develop para-pmtesslonal, quality teachers. 
• build a slroog foundalion of ethlcal values 
• ~ha1lce the po!elltial of e®cation In other ~ 5YCh as JIOPI,IIallon 

planflillg, public llygiene and healfh 

. .. .... .. ;, 
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BRAC Schools 

he•·e are two primary school models In the BRAC programme. The 
first, started in 1985, was a three-year programme for children aged 
8 to 10 who have never enrolled In any school, or who have dropped 
out during Class I. This is the Non-Formal Primary Education (NFPE) 

school model which originally set out to cover a curriculum equivalent to 
Classes I through Ill in the formal schools. This has now been expanded to 
a four-year programme which covers the curriculum for Classes I to V. The 
second model, Basic Education for Older Children (BEOC), initiated in 1987, 
Is for children aged 11-14, who have dropped out or never attended school 
The BEOC schools cover the condensed curriculum from Classes I through 
V within a three-year cycle. Both the NFPE and the BEOC students are pro­
vided with books and other materials free of charge. The BEOC students pay 
no tuition fees, a small fee was introduced for NFPE students in Phase II. 

NFPE Schools 

• Opening a New School 
Vonages where schools are 10 be located, are 

selected on response 10 parent demand, avaol­

abolily of teachers and students, and proximity to 
a cluster of villages. A survey is conducted In 

order to gather thos rnfoonation. wh~st at the 

same lime. the commuruty IS made aware of the 

NFPE programme If then! IS sull'ioenl demand 

lor a seflool. student and teadler selecoon Is 
undenaken The student lists are c:ross-<hec:ked 
With government pnmary SChools 10 ensure that 

rt consists only of dropouts« those not enrolled 

In lhss way. BRAC SChoolS complement the goY· 

emment programme rather than compete with ol 
The sdlools are opened with the help of the vol­
tage communrty Since restncted mobility is a 
major problem lor girls. the schoo! Is established 

oear theor homes 

• Classrooms 
Most BRAC schoclis are bamboo oc rood-waDed. 

one-room VIllage strucrures With a thatch or IJn 

root. and a moruroom lloor space of 360 square 

leel BRAC's NFPE schools have a small class 

SIZe of 30-33 stuOents 10 one teac:toer. The stu­
dents srt on mats rn a U-shape. which helps 10 

eteate an onformal. inter.~ctrve. part1opatory 

atrnosphen!, conducive 10 the onvotvement of an 

students. and the exclusion of none. This 

arrangement also enables the teacher 10 move 

freely around the classroom and Of!!anise group 
activities, 

• The Students 
The siudents of BRAC schools are the children 
of the JlOOf and landless They have been denied 

educabon because of gender and poverty Pnor 

10 BRAe's ontervenbOn on edualtiOn. ext!!OSM! 

research was earned out regardong the major 

BRAC S!l.dM!s be only 1t $IXltl ctr"--nee born S1C11oot this 
~ pal!!l'lfs 10 eduu/t their daughlets .s wei as 
rill!' S<lnS. and hejps ID k&ep ~ h¢ 

-



reasons bellll\d parents· reluctance to .send their 

daughl.ers to school. Tile diSiance to schools and 
the mvoJVeme.nt of male teachers were Identified 
as major lacto<'s. This assisted BRAC in design­

mg a school model that would encourage parents 

10 educate their daughters. At the same time 
howe'i'el. the orgamsation considered 11 neces­

sary to have a speafu:: target for enrolling girts. as 

opposed to leaving that op1>0n to parents whO 

might continue. to favour boys. As a result of the 
progFilmme's spedal emphasis on the enrollment 

of gists. about70% of BRAC students a re female 

• The TudiM 
o more than 90% of BRAC IA!aci'Mn 
are women 
o must be married and live within the 
local community. 

o must have received a minimum of 

nine years' education 
o recel\les 15 days training at the out· 
set 
o has refreshe1s training e\lery month 

o see il\roug.h a lull cycle of four year.~ 

In NFPE schools 

The relationship between teaCher and student IS 

pemaps the most mportanl consideration 1n the 

success of the plogramme. ·and In BRAC schools 
the teaCher -student relationstlip tends to be very 

clo$e. Being near to the homes of the dliidren 
and the teacners. the school allows teachef's 10 

devote much attention to !heir students, and it 
means thai student.s can go to their teachef'S 

even alter hours. It 1s therefore Important for the 

teacllet 10 be a member ·of the community so that 
slhe is accessible and acceptable to parents and 

pupils alike 

It -s found that with respect to this close stu­
dent-teaCher relationship. parents and their 

daughters are more comfortable with women 
teacherS. In addillOn. experience indicates thai 
women teachers tend to be more sensitive. to the 

needs of children. Therefore. as a matter of polt­

cy 0\fer 90% of !he teadler$ now recruited are 

female. 

Although there are NGOs that recrUit leaclle.rs 

with a Secondary SChool Certificate (SSC). 

BRAC had 10 relax this cond!Uon as women with 
such a quafJfication were hard to find . BRAC 

therefore tOOl( up the challenge of training women 

teachers who had studied at least up 1o Grade IX. 

but whO had no pnor teaching eXperience. It was 
found that the quality of teaching could be sub­

slantially increased through IntensiVe tramtng at 
regular intervals rather than providing a lengthy 

training course at the beg!Ming of the teaCher's 

career Hence BRAC's NFPE teaches training is 
compose of many tra1ning sesSIOnS throughout 

the teaching cycle 

• The Community 
Community Involvement is an important feature of 

the JX09ramme Educabon without parental sup­

pon IS very dillicult. Children need to feel accept· 
ance from thelf parents about thetr schooling. 
When possible the parents and community mem­
bers need to be 1nvolved 111 the schOOl. so that 
they have a sense of ownership and participation 

In thiS -Y the parents and communrty can play a 

cntlcal part 1n the JX09ramm& de5f911. 

To ensure this co-operation IS mamlained, ead1 

school has a live-member management oomrnlt· 

tee made liP of'lllree parents. community leaders 
and the teacher. This (X)fTlmlttee helps malntaln 
and preted the school. sets Sdlools bmes and 

vacations. arod ensures the regtll;IJ attendance of 

students. 

In addition. the programme also encourages 
women 10 attend the monthly parents' meebngs 

10 discuss their chokfs perfOrmance. To date 

these meetings show a very t11gh (more than 

SO%) attendance of mothers. 

• Flexibility 
Emphasis is given on the praclic:a!ity of coming 10 

school. Parents Will let their children go to schools 

when Class hou<ll are sho<t and tlelilbte Classes 

are held for three to four hours each day, SIX days 

a week, 270 Clays a year. Class hours are agreed 

betweell teachers and parents. making 

allowances for S&<~SCn&l worit and other family 

needs. Even with shorter Class time. ·the contact 



SRAC-

lime be(ween teacher and Sludent is around 
2800 hours a cycle in BEOC sd'lools and 3700 in 

NFPE schools 

TNChets life IJB/Jied in 'cillkk1lnttlld' education. 1hls 
II/)9I08CII ~ rNd/flll to lt'Crlc log8lhef in ~. 
n1 IRses IJdivlies n1 ptOblem soW1g as pan of the 
le.wlq pnx;ess 

• Curriculum and T eachlng Methods 
The NFPE curria.llum has bee!'l tailored 1D rutal 
life and tS suited 1D the needs of rural children (It 

has been further adjusted !of urban regions 10 
cater for the needs of BRAC'6 CJty slum stu<lenl!i). 

Since many of the BRAC gradua1eS continue 

educaoon '" the government primary schools. the 
curriculum incorporates objedJves set out in for­

mal schools and covers me esset~bal features ot 
me formal pnmary educatJon cumcutum. 

Currently me NFPE cumculum consists of les­
sons in Bangia, Malhs and Social StudieS 

Engils:h is taught from Class II, and ReligiOUs 
Education is taught in Class IlL tn addition, me 
BEOC modei also inCludes health education and 
saence during the fourttl and fifth phases of me 
school 

The design of me programme encourages a 
Jeamer-<:enlred. particfpatoty approach The 
teacher tramong encourages group learning and 

patbapation The schools mamtam an enwon­
ment in which learning IS fun. this promotes an 
actiVe leammg etlVll'OMl8flt wtud1 makes the 
lessons interesting and helps the students gain a 
greater underslandmg of their subjects TeadllnQ 
methods encourage child-to-child activities, and 
concepts are learned through adivlties which are 

desogned 10 pcomote onde9endent ihmlang and 
problem solving Everyday some 11me is spent on 
creallVe adrvilies such as games. smgmg. dane­
mg. story telling and role playmg on order to pro­

mote and stimulate the creabVe thmkmg process 

Finally, effort was made to des19n me cumculum 
In a manner lhai would not portray men and 

women In slereofyplcal roles. and one that would 

be particulalty S81lSlllVe towards guls. For exam­

ple, in social studies. tssues such as equal share 
of food are doscussed and exeroses which 

enable students to comprehend ihe WOf1doad of 
women ancl to value therr wori<. The writers tlave 
naw decided to include lofe stories of successful 
Bangladeshi women so that choklren can learn 
from me SUUggle of women Wlih achievements 1r1 

such a restricted society. The healih pnmer !of 

adolescents discusses ossues such as. what 1D 
do about narassment on a culture like 

Bangladesh. lhe physocal changes guts go 
through dumg adoleScence, how social taboos 
regard1ng menstruallon e"ects their diet; how 

women can be Involved in maJor decisions in the 
family. what fadrrties and seMc:es are available 

for them '" the vlllage 

• Homewortot 
Very 1r111e homewor1t JS ~ned to me Sllldents. 
and any homewo!1t ihat IS assigned IS of a level 

that can be done by ihe students themselves 
WithOut parental assistance 



BRAC Schoola: A Summary of Featura 
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0 low oost ·primaly education 
o focus on eMIIlmelrt of gills 
o femal& teachers 

o small caass size 
o oomrmmity Involvement 
0 llelCible school hours 

0 accessibifdy 
o 1i'fe..relafed euttlculllln 
0 dllld~tred teaching methods 
Ci learning llvough co-cuniada aotMtles 
o lillie or no llomewolf!. 

Union 
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BEOCSdlools 

BEOC Schools 

BRAC's BEOC (Baste Education fOr Older Children) schools, also known as 
Kishor-Kishori Schools (Kishor meaning young boys, Kishorl meaning 

young gi rls) were first opened In 1987. The model was set up for children aged 
11-14, who have dropped out of, or never attanded aehoot. 

BEOC sdtools follow a ·three-year cycle, -­
ing 1M! phases - this lirntH'ame. is posslble 

because lhe students are older and more able to 
grasp baSK: con<:epts. The students are provided 

with books and other materials free of charge 
and pay no tuition fees. The school model was 
set up to ensure lhat this slighlly olclef group of 

SWdents. still young but uneducaled. did not 

miss out on lhe chance of a basic education. As 
the Naricmtl Plan or Action document points out 

80EC .ICIIooiS n open to older cll*lren illflO C11011fJ61J 0$ 

d. or illflO- atletlded. fcmiJII Sl::t!cm The al'7icuU7I 
is taicJt'OO ID SlAB the needs d these adolest:efi/S &O lhBt t 
- a mmber d h9altt and family issues 

Management Approach 

•Adolescants. .. w1to hllvfl missed the oppor­
tunity of prlmtHY education ... wiU not only be 
deprived of their ttght to education, In llflftt of 
the constitutionld provisions B!ld the ChJid 
Rights Commfsslotl goals, but wfthout edu­

cation they wfll only glow Into f~ and 
ullp(Oductivfl adults" 

The sd1oof locus on the special needs of ado­
lescent gilts - pattlcularly health issues Haallh 
textbooks have been Introduced from Class u 
and heallh related adMties are performed by the 
sWdents in and outside the SChoolroom. 

Apart from lhe oppol1unity BEOC graduates hall!! 
to go on io lur1her education. lhe progranwne is 
particulalty Slgfllficantin that it provides the basic 
education needed to take advantage or a range of 
other oppomml~Jes. In many respec;ts lhe BEOC 
progranvne is a povolal actJViiy wilh1n BRAC's over­
all deYetopment portfolio. This in tum faditales lhe 
lnteglatiOO of NFPE and RDP initiatives that rela!e 

to heallh and emplOyment. BBJC graduates ara 
litenlie Which means that lhey are easier to read'i 
_, after they have completed school. 

A nafiooat education system comprising 34.000 SCilOOis needs 10 have an efficient and dynamic man-
1"'\agement strudure. lhat is disseminated and field-based. In order to manage SUCil a large operation. 
BRAC haS implemented a sopenrisot'y and train1ng structure that creates career opportunities for Slaft. 
and enables the NFPE Programme to utilise its skilled teachers and trainers to their tnaximum potential 
by allowing them 10 pass lf1e!r skill$ and ideas onto fellow teachers in the area. 
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Phase I: January 1993 • March 1996 
n response to the primary education gap in Bangladesh and the low levels of enrollment 
and completion, BRAC's policy in Phase I was that of scallng up Its activities to provide 
greater acxess to poor children, and thereby complementing the Government system. 

The NFPE progranme achleYed its targets for Phase I in January ID Man:h 1996 with a. total oA almost 

35.000 schools Including 19.000 schools operated from lhe NFPE expansion (Phase 1) fund. 15.000 

schools operated from ROP funds and 900 schools in the GEP (General Education Project) funded by 1he 

Government of Bangtade$1\ plus 100 schools funded by OXfam UK. 

Successfullealutes of BRAC's NFPE model included high attendance. low dropout. positive gendef ratio 

and low teaCher-student ratio. Close SIJpeMSion and regular monl1oring were strlcl!y adhered to, but 
oCher aspects of quality relating to the curriculum and training were not completed by the end of the 
Phase..' These qualitative aspects were introduced in Phase I and conlinuell in Phase II. 

In order to achieve greater access to primruy educatlon across the counuy. BRAC also set up Its 

&:lucation Support Programme (ESP) to coordinate and SUJ){JOit other NGOs also providing a non-for­

mal system of schooling. By the end of Phase I, BRAC was providing support for 2n NGOs 11\loogh lhe 

ESP initiative - resuiting In the succ:essful operatloo or 2037 schools. 

News Initiatives In Phase I 

• Urban Schools 
The need 10 open schools in urban areas 
became evident in 1991 whet! a door-ll:l-door 
SUNey revealed that maJiy of the childtan in 1llurn 

areas lacked any access to education. 

In 1992 len wban schools were· opened on a 

pilot basis. The Urban Schools follow IIIFPE cur­

ricula but certain modifications have ooan made 

to adapt the programme to an urban environ­
ment Several topics are to be added -to the 

entli'e social SllJdles corricuk.lm to bring about 
aw31eoes5 among wondng children in the slums. 

These topics deal with health hazalds. social val­

Ue$ and problems particularly related to dly life , 
such as road tra:l!ic. ~ and kidnapping. 

Financial oonstraintll. domestic chores. employ­

ment oommilments and lack of motivation a1l'e<:t 
!he attendance of slum children. and although 

!he drop-out r.nes in urban area remains higher 
!han f« I'\U'3l regions, many of these cf1idren 
have seen their way lllrough Class Ill. In addi-

6on. many slum communities have become 

Involved In school activities. 

• Interactive Radio Instruction ORJ) 
The Interactive Racf10 Programme. IRI , for teach­

Ing English is an adapted South African pro­

gramme. II was deslgned and tested 1993, pri­

marily into len urban schools and then an add~ 
lionai 20 schools ( 10 Ulban I 10 rural) The alm 

of IRl is to Increase sliliPs related 1D pronuocia­
llon. comprehension, listening. reading and 

speaking English. 

• Continuing Education 
A 1995 survey carried out by Mitra and 
Associates showed that only 7,3% of ruta1 and 

29% of utban people read newspapen1 1n a 

week. Access to radio and 1V was also 5eVerely 

limited - 66% of rural people have no access to 
radio while the oorrespCif1dB1g number for televi­

siOn is 76%. Library racllllies are almost non­
exisle!'d at the village, union and thana leYels. 

Most rural secondaJy schools either am no1 

15 
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equipped wilh a library, or have very poor faclll. 
ties. In most cases students are not eligible In 
bol:row books from school libraries. It was clear 1x1 

BRAC that some proviSion was needed m ensure 
that lhe idea of a "culture of learning" was estab­

liShed. and the continulng education int.elwnlion 
wilh UnlOt'l libraries was introduced on a pilOt 
level In 1995. 

• Klshori Plthagar • Adolescent Libraries 
The idea or adolescent flbfaries was fanned to 
ensure lhat young graduates of the NFPE or 

Phase I : Lessons Learnt 

BEOC system did not lose their literacy skills· 
through lack of use. As studies had found thai· 
few rural convnunities have access to printed 
material, it was decided In set up libraJ1es lo pro­
trote lhe rea!f109 habit. The pilot test lndl:allld 

that conttary m olher places in the village. lhe 
library was a place where girls could go aocl 
socialise. They COUld sing and play games such 
as chess and tudo. They could read books and. 
journals. Since other adolescent glr1s (who were 
not fi'om BRAC schools) had nowhere to go, this· 
llbfary was also open 10 !hem. 

During Phase I BRAC achieved its targets In terms of new schools, recruitment 
of teachers and field staff, training and in producing materials. Recru.itment 

strategies ensured that 70% of the learners were girls and 97% of the teachers 
were women. However, there were several issues to be addressed. 

• During 1994 it became dear that most pa11111ts regarded the as essential iodUSion 
of religious education (RE} in schools. NFPE schools lhelefore added rellgious educa­

tion in the lhird year o f some seleded schools. From 1995, aU children received a leXt· 
book on religious education corresponding to lhe studel'lfs respedive religioUs fallll. 

• It was becomlng ioo easlngly difficult for lhe programme 10 adhere to siJict girls to 
boyS ratio of 70:30 In areas Where It was opefa!ing for a second or lhlrd eye~&. 

• As a result of lhe fundamentalist problem in 1993. BRAC leamt lhe importance of 
mvoMng lhe entire community in JK091anvne aciMiias. to inclease mutual under­
standing and develop better co-operation. 

• Selecting SChool sites in slum areas was adjuSied after ll was found that school­
rooms in centrai slum areas were found to be being used for gambling and drinking, 
and in some cases regulal!y vandailsed. It is now practice to find a premises on the 

slUm fringes so lhat lhe SChOOls can operale undisturtled. 

• Activities related to resean::t1 and evaluatlon, and audio visual material develop­
ment were below expedalion. This was doe to· a shor1age of In-house experts in lhese 

specialised areas. 

• There were concerns abou1 reviewing the teacher monitoring procedures so lhat 
these would place greater emphasis on pedagogical Issues. In addition to student 
attendance and teaching SChedules.. 

• Filially ft was fell that more meetings wilh !he local government o4lice at field 11M!! 
would help to oftdle belief rnrtua1 undetDldiog and generate a - of oo-operalion. 
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Towards Phase II 

111 0/'dw ~ AWrlJII'riMoJ the .w-e~ ot prlm.y educMion, tmpro-..aa ..- pMnned 111 
,_. u InvolVing: 

Curriculum dlangn · should be ccnsidered tNt facliitale mare ac:live teaming and 
more relevant examples; 

T uehlng methods - should be reviewed wiltl the aim of enhandng ac:live learning. 
and placing greater rel131108 on group wortc; 

Teacher training - should be reYiewed with the aim of increasing the emphasis on 
method and pror.ridJng mare practical experience. 

Grades IV and V 

As a response to the pressure ol parental demand, BRAC decided 110 deYelop a,_ non-lomlalmodel 
tNt would olfer a complete primary edl." atm wilhin the non.folmal framewor1li in Phase 11. 

f7 



~-(/ 

11 

NFPE Phase II: April1996 to May 1999 
fter the rapid growth of the programme during Phase I, Phase II 
represented a stage of stabilisation and consolidation, with an 
emphasis on qualitative improvements across all areas of opera­
ltiOin. Materials and curriculum development. staff training, teach­

Ing quality and management effectiveness were all improved significantly. 
Grades IV and V were Introduced to the BRAC NFPE model, and several 
Innovative programmes were developed and Improved. With the pro­
gramme now operating a steady 34,000 schools in both rural and urban set­
tlng.s, BRAC has been able to provide quality primary education to 1.1 mil­
lions children across the country. 

Number of sdlools -and $tld8n!S.: April1996-~ f999 

New Oit-gofbg' 
.. 

Yw Sdlools opened Enrollment Schools Studei~ 
Jr&open8cl .. 

Apil1996 .. ilattb.1997 11'.937 . 385;428 • • 34;000 1;096,263 

AP.ri11997 • March 1 .. 11,139 354·699 
t .·' 

34.000 1,090,468 

April1998 • May 1999 1~.839 345,891 34,000 1~0119,321. 
i 

I 
Note: Rlr more details please see Table 1 111 Annexure·. 

In addition, the NFPE Programme is developing and expanding Its system 
of continuing education for adolescents a.nd adults which it hopes will pro­
mote a "learning society" across Bangladesh. 

Many of the issues raised in Phase 1 were 
addressed 111 the second phase.. The programme 
maintained i1s emphasis on child-centred learn­

Ing. and foc:used efforts on the need for greater 
teacher training and more appropriate materialS. 

The programme Introduced active leamlng mate­

rials relaled to Mathematics, and social stud'II!S: 
concenlrll!ed language SChemes Wille pdoted for 

Bangia. and innovative techniques related to 

Interactive Radio Instruction were piloted for 
teaching EngUSh on a wider scale 

In October 1996 the Chandlna Learning 

Improvement Projed (CLIP) was S1attied In on:ler 

to experiment with an idea that the learning 
achlevemenis of s!1Jdent:s can be attained fasler 
and at a higher kfvel in au grades. 

The introduction of Grades IV and V to the NFPE 

school cyde was a major step in Phase II . This 
move was prompted by lhe numbetS of BRAC 

graduates W.Shing to conbnue the.r studies. but 
finding difliaJity adapting lo. 01 enrolling ill the 
formal secixK' The NFPE school cyde has naw 
been extended to foor years, and enco~ 
Grades I to V. 



BRAC believes that strengthenong tiS own capac­
ity IS also crucial to bnngmg about quaftta!Ml 

changes to the programme From pas1 experi­

ence BRAC has learnt that conbnu1ng edocabon 
IS very 1111portarot to susta1n the newly found liter­

acy slnlls of all learners. bOth lOt" ci\Udn!n and 

adults In Phase II BRAC was operating 6151 
Schooll..obrafies. and 400 Un10r1 L~ 

.. 

A • 

NFPE Management Structure 

N FPE is an intensely managed programme 
At Head Olllce the MatenaiS Development 

Unit designs the cumculum. produces matenals, 
carries out teacher and stall training. and 

tesearches and develops onnovative teaching 
and learn1ng techniques This Unit Is supported 

by logistiCS and monotot1ng, rramong and research 
departments. However. there ate 34,000 schools 
scattered all over the countJy, It is only passib4e to 
supeMse and motutor ~ because then! is 

an effec:tJVe. deceniTaJised management system 

In addition BRAC felt tl\alll10fe co-on:linated and 

collecllve effort or all providet!i of bolh foonal and 
non-formal education was cnticaJ to bnng about 
substanbve changes and Improvement 111 the 

area of basiC education Dunng Phase II BRAC 
made 11 a pnonty to fil(ge e1Tecwe alloances with 
the government and other NGOs to share the les­

sons learned fOf an improved level of under· 
S1and1ng and co-opef'abOO 

"' . ' . 

oper.tbng at f1eld level through a number of Areas 
and Teams A new level of management - known 

as Quality Mangefs - ensure that MOU staff and 
lield level staff maintain Slrong finks and work 
successfully together Regulat tepOt"ts and struc· 

lure<! onformabon are organised by the MIS ream. 
The actJVInes of conbnutng ec!ucaiiOI'I are 

designed by a team located tn the Head Office 
an<1 Implemented and moru!Ored by field level 
staff The BRAC NFPE organogram is giVen on 
the following page. 

1J 
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Field Operations 

AM At8a Managers 
0 &UpOIIVi8& the DJii'OIIIroarw,.ntlllnmele 

0 plan ~ SChool opetllngs 
o develOp OCher slat! rneuan 
0 monilof sdloabii 
0 ave.- JnancK 

n~ 
0 in c:hlqe. rA t C1l 2 loAm c4llces 
0 rnonitzw·aJIIIoe sctooolsin !he T88111 

{70-80 schools) 

0 CGndl.icl ...rr-. tnoinlng along wilh POs 

PO Progoatnme Organise< 
0 IQHina. 5doool supeMsor.l 

0 some we1otmer NFP£ teac:heta 
0 supervise ·and assist beaC:I1er& 
0 visit a8 sdlaols in 8le8 Mia! • Wlll!k 
0 allend .nullllly pareniiTII!I!&Igs 
0 CI001dud tnooilloly rebshen; taacner lrR*1g 

RT ~ Teadlef • few In Pfla:se U 
c seleded 1tom 1eact.e<s 
0 prcMCie ~for 11m.:ll!Od18111!1SS In Classtoclm 

Qll Quaily Manager • New lit Phase II 
0 COoOidinale will! JWs 
0 liaise wlllllndMdual MOU ~ 
0 rnoniiOt l1lfresher b.milg ..xl !ICIIOals 
0 lntetact Willi JWs. and RTs 

0 llilll ~ Wilt1 NFPE Pflllll•'"•• 
manager 

0 selectMT& 

liT Master T.......,. • New t'J Pbase IJ 
0 -.:u.d frQm Tia I P0s I RTs 
0 lntrtlduc:e ,_ l8ildUng .....UIOds 
0 CI001dud leaCher trainlng for~ in 
~t•sct-as 

0 !IN! pda;ar subjec:HBialed Ids 

BT B8ldl Teac:hef 
0 hWe • clear subied uncillr-.clioog 
0 000C1 CCifTW'IU1iCall if<i1ls 
0 d!Miop OCher lead>erl In toerlhis balch 
0 .._.oent ._techniques and Ideas 
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Women Staff 
All BRAes 34,000 schools are managed by first­
line WpetVISOrS 1n the villages Although trtere are 
many managers whO are men, women are pattic­
utany encouraged to apply ThiS IS true for all of 

BRAC's programmes As a pobc;y. the Otganisa-

f Don lias deCided 10 recrurt more women as firs!. 
rone supeMSO<S until the raiJo between men and 

women becomes 50.50 (lor detaJIS please see 
Table 2 1n the Annexure) 

Logistics Unit 
The l.ogJstics Urut aids the delivery of school 

suppl1es to the held office NFPE's 1ntema1 log•s­
bCS unrt penodx:ally draws up a plan whiCh 

shows the type and number of teach.ng matenals 

needed '"a parocular area and submns a requ.­
srtion to BRAC's Logistics Department For 

.mportable rtems !he requlsitlcn JS usually giVen 
on a sox-monthly bas iS BRAC's Logosbc$ 

Depattment delivers all school related matenals 

to speafic areas. USlJSlly to the NFPE Area 

Manager's office 

Monitoring Unit 
As a programme expands. contrnual assessment 
and montlonng of quality is necessary This is 

especoal ly I1Ue 10 an educatron programme 
where cumculum cllanges are connnually being 

ontrodi.ICed and where innovatrve ideas are beong 

testeo NFPE's 1ntemal Mollltonng UM Insures 

!hat the efteds of chang.es can be analysed and 

evaluated. so that the results can be Incorporat­

ed iniD the department's longterm planning. 

The NFPE MoMoring Unit cons1S1S of 15 mem­
bers selected from the field ol!ices They cany 

out random 1nspect10ns to look inlo 

student/teacher attendance. school infrastruc­

ture. classroom discipline . academoc achJeve­

ment or learners. Sludents' particopabOn and 

teacher evalua!lon The Otreetor. Area Managers 
and the ondivldual field officef's involved are 

onlormed of tne finaongs. so that adjustments to 
the programme can be made 

Each moni1Dr is able to observe up to 60 schools 

every montrt They are gUJded by speafic obJec­
tiVes set for them on advance by the Otredor on 

consultatron Wtth the EducatiOn Speaahst and 

the mollltors themselves. Data are collected by 

field monltO<$ who are usually former NFPE pro­
gramme staff and know the programme on depth 

NFPE Monitoring Unit surveys the following 1t'1 

BRAC schools. 

Cl parents' meetings 

Cl r>ewty bud! BRAC SChOOls 

Cl new school str\lcture 

Cl matenals supply 

Cl graduate students 
Ci know1edge retennon of students 

Cl 1\omewQri< 

o background of urtlan school students 

Policies and decisions are strongly inftuenced by 

reports and feedback from the monitorn. To 

mainlam neutrality and objectlvlly of monitors, all 
NFPE monitors report directly to the PrograiTYill! 

Directol. 

Other Support Services 
Equally omportant 1n the management of BRAC 

has been the actMtres of the Personnel Office -
to recruit and mamta•n records of aU BRAC 

employees. the Accounnng Depar~ment to llan­
dle the payroll and field expenses. account lor 

donor money and help Wlll1 budgets, Audrt -

BRAC's tntemal audrtlng team. report dlfl!dly 10 

the Executive Otrector, a log1SbCS uml lo handle 
matenals' atSI1ibubon. transportatiOn. and pur­

chasing. tralnong centres with expert trainers. to 

p!'OIIlde facrtotres fQ( teacher and field stall lram­

ing, BRAes own pnnt1ng company to facrhla!l! 

lhe pnntmg of school matenals; and the 
Research and Evaluanon DMSIOI'I to condUct 
studieS and .P"ovide feedback 



C/lwlgNin- " 

Changes in Phase II 

Staff Training and Development 

The quality _of the . teaching in. BRAC schools is_ rooted In the teacher training 
expertise, IF'I add1tion to cumculum and matenals development. BRAC's phi­

losophy has been to provide the best possible training to all levels of the man­
agement structure to ensure the highest quality teaching. 

AI field level tralrung IS given high priority, 

Teachers are given an init:laJ training to inlroduee 

lhem 1o the BRAC phllosopny of equafity and 

quality. They also receive regular refreshers train­

Ing. -and have the opportunity 1o develop their 
c:ateerS lhrough lhe BRAC system to become 
BTs, RTs and MTs. (For details see Table 3 In the 

Annexure ) In this way BRAC Is able to keep valu­

able trained staff and is able to offer them a 

rewarding career wittlin the organisabon. In 

NFPE. staff are sent regularly for training - both 

short cou!Ses and Masters level tnstrucuon. 
Exposure of BRAC staff to new Ideas is promol­

ed vlll trammg at hOme and abroad and lhroogh 

exposure to wor1dng with consultanlS. (for details 

piease see Table 4 tn the Annexure) Thls aids 

lndlvielual staff developmenl and it helps to devel­

op drlferertt areas· of the NFPE programme, such 

as the produdion of !rairung materials. relevant 
leamlng skills anel teachmg methodologies. 

NFPE staff are then able lo adapt lhese new 
techniques to· the needs of the local env!tonment 

During Phase II n-strategies were adopted In onfer to mulmille the potential of field 81aff, and 

to recognise and harness the· ability of the bntteac:hera and trainers.. 
Four n- conc:.pts for ensuring quality In schools: 

, R!SO!!ltl TeKbK am other s1alf at lhe local level. Slaff and RTs, irre-

Teachers who had taught at least two cycles In spedlve of the supefVisory level. who were natu-
BRAC schools and who Showed the necessary ral communicators. articulate and well accepted 

qualities were selected as Teacher Supe!Visors. by teachers, were selected as Mrs. 

Resource Teachers were made responsible for 
ensuring the quality of the refresher courses held 

allhe local offices. They were alsO asked to WOIX 
closely with 'M!al<er l:eadlers 

, 8mb TtJintl fBD 
Batch T ralners are created from teachers who 
demonstrate a clear understanding of a subject. 

can Identify the strenglhs and weakn~ of 
puPils and are good cotrT1'1'lunicators These indi­
viduals are made responsible for developlng aver­

age teachers thrOugh refrestlers training. BalCh 

Trainers are responsible tor worlcJng with about 

15-20 teachers ln their own area and implement­

rng new techniques and Ideas in 1heir own school. 

, lfntJc Ttl/ate am 
Mastel TrainetS were made responsible lor pro­
viding assistance related to SUbject teaching In 
Malh. English and SoCial StudieS to teachers and 

, Qwt!ty ""!!N9! (QJIJ 

Finally, lhe need to co-ordinate the functions of 

RTs and MTs '" developrng expertise at lhe· local 
level led to creating lhe poslbOn of Quali ty 

Managers. Ouafrty Manages were responsdlle for 
interacting wrth MOU stan~ and for diSseminating 

expertise throug"h MTs and RTs Most of their 
activities. therefore, concentrated on decen!ral.is­
lng a quafrty COntrolled system throughout !he 

operational level. 

Through these changes BRAC has actueved a 
su.stalnable system of delivery and supervision 

for education that worits on a large scale and that 
incorporates deplh and quality in its educational 

materials anel training. This quality improvement 

and expertise can now be elfedJvely decen­

trallsed to lhe field. 

lJ 



lmploved Quality 

The Matenal.s Development Unn and the newty appo~nled Quality Managers at cen1rat and regional level 

are the means through wnidl this unproved quafrty on pedagogy wiD be managed, The screemng of 
teachers and slall can Identify sullable peOple to become Master Trainers who wiD ensure that quaUiy 

improvements are <!elrvered to the teacher through good traomng. nus wtU result m· 

o an tllO'ea:se of educabonal expet1l5e. in curriculum. materials and training 

0 the decentraltSabon of expertiSe to the field 

0 the development of educabonal researdl to support iMOYabOn 

0 the development of process evaluallOn 

0 quality Improvement In training materials and ptOCe$$85 

o quality omprovement tn classroom ma1erials and processes 

0 communrty development 

The Master Trainer (V!) 

To date the Master Trainers that have been 

selected are Tis and POs. The nelCI few sessJOilS 

will include R Ts A majo< funcbon of the MT Is to 
provide support to the teacher Therefore. the 

MT has to have a clear idea of the Classroom srt­
uation Moreover, the MTs are also responsible 

for encourag10g flexibility in terms of teaching 
tectwques and for testing OU1 new Ideas them­
selves. They need a clear underslandrng of 

which technrques WOI1c best in the ctassroom 

The rndicators for seleding MTs are related 10 

subjeCt content skills related 10 convnunlcalion, 
class control. decisiQn making ability: c:eabvity 

and so on The crrtena have been rdentffied 

because the Master Tramer rs not merely a Jtaltl­

er but slhe has a support funcbon that is part of 
the decentralrsmg strategy. The MT has 10 assist 
teachers and other stall in on:ler to Improve the 

quality of those selected subjeCtS '" schools The 
MT has to encourage flexibility and 111erefore has 

to be adaptable to the needs of teachers 

1?N poc.ss q/ saltct.On 

Names of pal'bclpants are proVICied by QMs. 

AMs. and by Olller MTs. and by MDU starr from 

lherr field observabons Each par1ocrpant initially 

has around five days' trainrng with MOU. A sec­

Ond tralmng sess.on concentrates on the skllls 

thai are expected from the MTs such as convnu­
niCilbon skills. presentatJon skills. lemperamenl 
common sense and subjeCt knOWledge The MTs 

are graded at both stages. The grades are dl$­

cussed with CMs as -u as issues related to 
aoceptance. and the quality of SChools thai the 
IndiVIdual SUpervises MTs are selec:t£4 )Oinlly by 
MDUandOMs 

Rftpondlltlties of""' 
The MTs are responsible for conducting teachtt' 

traomng rn !herr teams They are responsible lor 
upgradrng !he skdls of non-MTs in nelghbounng 

team offices. For thrs reason ewry four or five 

months they meet With Slalf w hO are responsible 

lor trainitlg in Engltsh and Math$ in Olller teams 

under the admrmstrat•on of one AM If necessary 

the MT Will observe the refresher course of stall 

from another team oflice and assist rn traJOing In 

addrtlon MTs are responsible tor d1ssefNnalmg 

informabOn relateO ID the proposeo pedagoglCal 
and cumculum cnanges. and for rnd~eabng the 

new style of traonrng related to MatM and 

English 1n all workshops organised by QM s MTs 

Will be responstble for developing MTs from 
teachers so that all teams wtll have MTs by the 

end of the next Phase 

EVIIUBion ql IITs 
In addition to the regular monitonng of SChools 
all monitors were given a ta.s11 of obseMng 
teacher trainrng sesSIOns of indiVIduals berng 

lr.ltned by MOU and M Ts In partJcu:lar The inrbal 
tra1n•ng SBSSIOI'IS of a sample of MTs have been 

observed by MOU 51311 Moni1xlls have been ~ 

vided With new indtea!ors based on the 1r.11111ng. 



RED. BRAC"s Research and EvaJuallon 
Oeparfmi!nt. h.;Js been asla!d CD evabate lt1e 
elli!ctiveness of teacil1eJ llaining, In Older to 
deteunihe Whether MTs have been ehc:tive in 

AJ present there are 38 Quallty Managers. Each 

Is responsible for at1 average of four NF?E areas 
(belwf!en 10 and t 5 teams depending upoo the 

size of the area). The role of the Quality Manager 
(QMJ emeriJed as the need fa£ estabilshlng links 
be1Ween MDU and staff dlreclly engaged in 

schaol opetatjons ~ apparent Stall have 
been selected whO have valuable experience in 
the field and have received ttalnlng in pedagogy. 

Fllnctfolls 
One of the most important functions of the QM is 
to ooordinate lhe ~ of RTs atld MTs. This 
means lhat they haVe to Identify ind'Mduals who 
are capable of becoming RTs and lor MTs .. and 

they haVe to co-ordinate the WOf1l of elCisling RTs 
and MTs with their respective AMs. They are also 

inYoNed in the ~ss Qf stall appraisat OMs 

meet with individual ns and discuss stall per­
ronnance and expenise. lhe QM is responsible 
ror ensuring lhat skllis of RTs and MTs are shared 
with Olher &alf. There!Of&. once MTs are devel­
oped, OMs have to organise wor1tshops for o1her 
stall in their area in order to pass on new melh­

ods of teaching. 

OMs are responsible for identifying and 
analysing the Slandard of lls (Wiilch play an 

disseminating the oonleniS related to the llalning 
10 l8ad1ers. The studY. will examine 1t1e etreaive­
ness of this di$semlnatlon on teachers of Glades 
IVandV. 

important role in the functioning of a clUster or 
schools- - 10 on avernge). TQ achieve lhl.s. OMs 
monitor ns and assess elfective communiCilllon. 
ability 10 shares herlhis skills with olher staff. 
undefstancfing of the curria.llum, and mst~age­
rnent Issues SUCh as motivalion. delegation and 
behavioural issues. 
totwxllng with MMwfll O.nlclpers 
All MDU staff llave been paired wi1h OMs. 

JlonJtMng "'SdN:tol MJd FoiiDffl.up 
Another major funclion or the QM fs to I'TIOilitor 
the performance of schools. This is necessary to: 
understand ~!her training and/or WOfllshops 
are being effective: identily and ana~ the 
Slrellglhs of the leacller and therefore. recom­
mend who can be an RT; and identify !rends 
relallld to subjects and organise more training if 

necessary. Mer visiting schools the OMs meet 

with lhe stall responsible for that school and pro­
vide feedbadt, This feedback and 18C011ir11enda­
ti0ns are also reported to the AM. 

71M.,.,.._,DI~.,d~ 

The OMs lhemselves need exposure to pc1mary 
pedagogy atl!l on-going opportunities for tr.lining 
and research activities Tl1is then aeates a 
decentralised team of experts capable of 
respond'mg to and initiating pedagogical adivilieL 



Curriculum Revisions and Materials Development 

In Phase ll, the MDU expanded and became twice Its previous size. The focus 
was on providing improved materialS and refining the curriculum to suit the 

needs of the students. 

Maths 

Monitoring reports suggested that students 

found many sedioos in the Math primers cflllicult. 
It was therefofe decided that Math books should 

be more adtvl!y based Moreover children need­

ed a separate WOiidlook to prac1lce new con­
cepts, A teachers guide was .also developed 10 

provide teacl1erl; With more ideas about ~ 

eadl cllapier. Pa~r v."'Qlk. gn;>up work. games and 

piclures ttave helped in making the books more 
cluld friendly and the subject more enJOYabie. 

MDU is receivmg assmance from a coosunant!o 

develop the Malhs curriculum for Grades I 

Social Studies 

BRAC had emphasised on the need ror a social 

studies curriculum from very early on The rea­
SOli is simple. a clll ld coming from a poor family. 
depnved of basiC necesstbes Will benefit rf slhe 

has knowledge of primary health care, hygiene 

care. food and nutntion and so on However. a 
survey of the former 1exts indicated that because 

there was no WOl1tbook. social studies primers 

~ belng used more as language text. II was 
then decided that social studies will be adivity 

based and patticipatory m approach and would 
focus on developing the life skiDs of rural children. 

Although many of the IOpics and concepts of 
social studies related to Grades I, II and Ill were 

illentified tn Phase I the prtmers were all pub­

lished on Phase II The topics have been 
designed keeping In mind the rural context. In 

the revisecl editions therefore eadl single adM­

ty would requ1re th1nk.ng and analysing and final­

ly transtemng information (clltld to child I child to 
home 1 neighbourhood t communlty etc.) The 

through V. The new curriculum covers the COI1>­

petencies outlined by the NCTB However, one 
basK: rule that is bemg foOowed In designing the 

!'leW Math books is that the primers gradually 
build from Simple to more complex problems.. 
Math activities outlined in the WOI'kbooks attempt 

to exploit existing resources as Imaginatively as 
possible. Math primers and teacher support· 
materials for Grades II .and Ill have been dewl­
oped an Phase II. Preli~n~nary pilot tests 11ave 

been conduded on materials for Grades N and 

V. and a final draft of the WOl1dxlok for Grade N. 
plus the teacher's guide has been completed. 

basic ·focus of this st~bjeclls 10 provide basic life 
skills. Although diflicul~ effort has been made to 
design an entirely chlld·frfeMiy curricUlum NIIW 

top;cs sucll as natural enwonment. gender, pop­
ulation and geographical makeup of our country 

were introduced •n the new books. The skllls 

associated with the adivities are mainly inter· 

pre ling, lrnldng. cause and effect. categofislng. 
communicating and critical and analytical thinlc· 

ing. Another lmpormnt aspect of the revised edi­
tion is the locus on gender. All S1ories and Illus­

trations represent g trtsiwomen in positive roles 

and as equals with boys/men. 

The first set of bool!s of the revised versiOn were 
published in 1996. This included a texlbool< plus 

!eacher's guide for the teact>er. a fouro()Oiour 
workbook lor the students and eight attractive 
storybooks fof shared reading. The materials fOr 
Grade II were printed •n 1 997 and the pomer, 
teacher's guide for Grade Ill were provided In 
December 1!198. 



ACRONYMS AND As BREVIA liONS 

ABC 
AM 
AO 
BEOC 
BIDS 
CEP 
CLE 
CLIP 
CRC 
ONFE 
OPE 
EFA 
ESP 
EDU 
FO 
FFYP 
GOB 
IRI 
ILO 
MDU 
MOE 
NCTB 
NFPE 
NPA 
PA 
PO 
RDP 
RT 
sse 
TARC 
UNICEF 
vo 

Assessment of Basic Competencies 
Area Manager 
Area Office 
Basic Education for Older Children 
Bangladesh Institute of Development Studies 
Continuing Educat.ion Programme 
Concentrated Language Encounter 
Chandlna Learning Improvement Project 
Child Rights Commission 
Directorate of Non Formal Education 
Departments of Pnmary Education 
Education for All 
Education Support Programme 
Education Development Unit 
Field Officer 
Fifth Five Year Plan 
Government of Bangladesh 
Interactive Radio Instruction 
International Labour Organisation 
Materials Development Unit 
Ministry of Education 
National Curriculum Textbook Board 
Non Formal Primary Education 
National Plan of Action 
Programme Assrstant 
Programme Organrser 
Rural Development Programme 
Resource Teacher 
Secondary School Certificate 
Training and Resource Centre 
United Nations Children's Fund 
Village Organisation 



Urban Social Studies 

El'lon was made dunng Phases I and II to devel­
op a dffterent appt'OaCh 10 urban social studies, 
one lhat would be relevant fof the choldren of 
slums Met- the actMty based chold fnendly 

malenals in social studteS Wl!n! published ~ was 
8Yidellt once agam that the ma:enals we1e not 
suitable fof our urban children who lived in a 
totally different social envoronmenL A set or 
teaching materials which includes an actMty 

book fof the sUldents and an infomlallon-Oased 

English 
A ~Neher's guide was Introduced fof Grades Ill 

and IV baSed on the NCTB cunicUI\Jm. This was 
developed alter 50c months of extensive training. 
Much of the teacher's guide Is based on pmctis­
lng conc:epts Willi the chddren A choldren's wont­
book IS being cfeveloped to complement the 

Supplementa.ry Materials 

Story Books 
NFP£ and BRAC"s Publications Department pro­
duce a number of story books.. Teachers are 
encouraged to use these fof large and small 
group reading and diSCUSSIOtl. The importance of 
reading togelh« with children has been !Studied, 
and &Iliff are beiiiQ trained in 'animated reading' 

sltills, In order to enliven readlng activities, and 
enc:ourage students to enjoy stories. 

Please see the full ltst of Tedtlooks, Teacher's 
Guides and Svpp/erneniBf}' matenal$ U$6d m 

BRAC Schools writtan by the MDU Starr on page 
57 Ill the Annexl/18. 

storybook fof the ~ fof Grade 11 was pub­

~shed in 1997 Materials for Grades I and Ill we1e 

published in Januaty 1999. Topics retaledto road 

safely. aoodents. ~ illd water and sanilabon 

and contagJOUS diseases have been included on 
Grade II Eliott Is bemg made lo indude IDplcs 
relevant for worl<ing children on Grade Ill. 

Thetetore Issues such as dangeB related 10 par­
tiCular ldnds of \IWOfll and safety measures. will be 
induded in this priiTef". 

Grade IV government texl, and this Includes 
handwrlllng pfac:lic:e and translation exercises 
{from English to Bangia and Bangia 10 English). 

In addition, an English introduction book lor 
Grade II whtch was developed and lrialed by 

CUP was ma~r~streamed into NFPE schools. 

Alo Megatine / GonoKtndra 
The Publica!ions Department produces a mag;r 
zme I« children which auns to supplement. com­
plement and reinfon::e the onfounation studen1s 

ll!CliiM! in sdlool. and proo.ride entertainment and 
stimulating activities, puzzles and stories that 

enhance the literacy habit and mal!e reading part 
of everyday Ide. A consultant has been involved 
in developing this publication in on1et to ensure 

that the magazine realises Its tun potential 

Engbsh. malhs. science and geography form reg­
ular teal\ires, as well as pcqzle. jokes, poems, 
Slories and Clafts.. 



--
New Initiatives 

Grades IV and V 

w.en the NFPE programme started in 1985, it was thought that students 
would not study beyond Grade Ill. It was a pleasant s·urprise to learn that 

many of the BRAC graduates were gaining admission into Grades IV and V of 
government sc hools. Over the years the figures have been very encouraging. 
From April 1996 to May 1999, 92.8% of BRAC graduates have enrolled in formal 
school·s ; and 84 .. 7% of the adolescent BE"OC graduates gained admission into 
formal school.s (for details please see Table 5 in 1he Annexure). 

The timong of BRAC's expanSIOn onto Grades IV 

and V os also related to a government initiative 

FSSS- Female Secondary School Sl!pend As 

of June 199.9. the Gov~mment is providong a 
scholarstoip to g11ls attending secondary schOOl 
outside muniCipal areas School.s also receove a 

small conlrlbubon for every gorl enrolled. This 

payment represents a .s;gnifican1 oncenbve for 
parents 10 alloW their daughte<s to continue in 

education 

The trend mdlcates that a majority of BAAC stu­

dents want to complete their ton primary educa­

bon, but there a number of problems encoun­

tered wtTen they transfer to !he format system 

One cf llle ITlajOr problems is related to lim~ 
space 1n the dassrOOI'\1 Due 10 smaU classroom 

size. and a shOitage of benches for the students, 

teaChers are lief'/ reluctant to eoroU more stu­

c!ents This becomes a particular problem when 

there are two or lllree BAAC schOOls m an area. 

cauSing a JaJge tnflux of students into GraQe IV 

Classes The government schools rarely have 
the capacoty to creale a second class lOr tlus 

level due to lack ·of space on the schoot building 

and a lack of qoalofied teaChers 

Another problem encountered by BAAC stu­

dents enroOing in Class IV IS that they suddenly 

enter a very large classroom (up to 73 stUdents] 

after the small dass sae of tile BAAC system 

(maximum 33 st\Jdents) The tea c;hers are 

unable 10 grve eadl chold adequate help and 

attention on tl'1ese huge ClaSSeS.. The •esult or liltS 
os that many pup.ls in the formal sector find ot 

ll&CeSS8ry seek addrt>Qnal help from a tutor. the 

cost o f whiCh is beyond the. capacity of the poor 

families from which BAAC students come 

Therefore, the BAAC students fall behind In their 

s tudies and are more liable 10 drop-oot 

In addobon to student demand. parental demand 

was high, not least becaUse Grades IV and V are 

already a feature or the BEOC schools. In 
response 10 these problems and demands 

BAAC decided to pilot a scheme with 1000 

NFPE SChools that cover Grades IV and V 

f53ues Re~red to Glades Nand V 
I n110duong Grades IV and V gives nse to con­

cern o~~et llle capaoty of teachers. tralnmg and • 

curriculum. B RAC already has six years of expe­

rience of proV1d1ng Grades IV and V to adoles­
cents in BEOC scttools. 1/1/e kn<7N that teachers 

have faced drfficulty on two areas - Ma1h and 

Engbsh The strategy, therelbre. has been 10 

onvOive llle regular s10Ck of teaChers b\Jt to con­

centrate on upgradong theor Matl'1 and EngliSh 

skillS by tntroduc1ng subject-based trainong, 

However. rf there are cases wllere teachels can­

not teaCh these two subJects in spite of training 

lllen strategoes Wlll be made to seek the assis­
tance of a substitute teaCher 111 these subject 

areas from a nearby school 

A new set of primers and te;~cher suppot1 mate­
rials 1s being develOped tor Mathematics lor 
Grades IV and V E floris are being made to 
develop the Grade IVN pnmers m a mannerlhal 

children are comfoJ1able woth, and whiCh cover 

all the competenCieS and content· of the national 

c:umculum. For Bangia. sooal studoes and so-



ence. however, BRAC has dedded to use NCTB 

1ex1s considering ihat all students should have 
ihe opportunily to appear for the scholarship 

exarninallon at the end af Grade V. NCTB ~eXt­
books were chosen to !eaC:h Grades IV and v to 

fadlitlre an easier transition r.to the fonna1 sedDr 

at secondary level However. teacher support 

materials and supplemen1ary books r-e been 
dewloped to ensure beller classroom teadling. 

!~Alae Schools ~ Grades N:v 
l,~.NFPEscho01s opeoed In 1995io pilot the !tie Grade IV and V progriJIMlle..ln 1S99 lllestbo:Ois· 
jC cOmpteted the enli(e cycle. 'Mih -29.938 !lladUaleS (91..&ll, ot .$11.1den!S). 0\lt of lhese grad~ 
f[~~ (1!1.H} went admiHed Into l'olmal &CIIoob.. 
J• .. ~:.~· .. 
~:~,pilot sdlooi-Gycle f1lll for 48lTIOlllh$..1n ~IV ancJ V !tilt'~ REt for A hours per.,_ A$ 
\18 tesulttlie c:on:tact bours ~ lD 3700. I•- . . .lip 
' 

; 1ll8 experiences~ that at those who enblied Into tbe fOmlal ayslem aller~ Grade IU In 

· NPPE sc:llools one tllkd ® not IXlitiPiete a·u prim;lly ~· cycle; llle-performanie of lhe p~ 
.

1

: ~suggesas a majol' .fmclro..ernellt ., 1fle oYetall ~ of ~ school compleiion (92%) b'· 
:.NfPS,ll!';ldtiate$. 
J: . 

Three main materials and curriculum development programmes, CLIP, IRI and 
CLE were developed under Phase U. With these programme BRAC alms to 

Increase the effectiveness of teaching and learning across the NFPE programme. 
Audio-visual materials were also further developed to aid staff and teacher train­
Ing, so that changes in pedagogy and curriculum can be successfully passed on 
to the classroom. But perhaps one of the most significant changes in Phase U 
was the inclusion of Grades IV and V fn the NFPE school cycle. 

Chandina learning Improvement Project (CLIP) 

In Phase II lhe main aim was to improve the quality or leaching and the curriculum, wtllch Js Why the"' 
was the lr1clusion ol a new and Innovative programme, llle "Chandlna Leamlng rrrvovement Projed" 
(CUP). The alm of !his project was to improve boCto student and teacher learning, and teaching quarrty. 

In b first pilot project lhe programme was incorporated into lllree team olllces In Com11ia 

.• tfll._s: 
1. ~ Ti) pa:amQ!e BRAe's NFPE students and leachel$ as 
~~·~~leallllri. 

·z.SIJart.lwm TGpmm0te1ilinklng.llftUIOis anct:c:realive leamW1g. and 

•lo BC,li:eleltlfB imcf.~ ~~~of ~inil· 
"' 

17ie CLIP Apptoadl 
The approach or CLIP is 1D develop teachers as 
facillta1orS rather !han instructors. The lr.llnTng 
sessions are conc:enb a led on smaO group ac:tM­

ty ~ plliCtical demonstratiOn. blending theory 

8llCI prac:lice. Some ot !he methods used in CLIP: 
0 effective use of pee.- learning 

lllrough sma» ·groups and independent 

learning! assignment; 

0 d\fld.m.ch!ld lnter.Jdion lhrough 
c:hild centred ac:tivily; 
o !he development of a teacher -~ 

port system lhroug!i teacher training. 
and adminisb'alive support through 
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supervisors and support materials: 

0 staft to "'9Uiarty atternl basic 
training and refreshers. maintaining 
Close inlef:adlon with the Core Group 

(head office team). attendlng WOIII:· 
Shops on pedagogy. 

()perQon 

CliP's first pilot programme ~ in 1997 
with 100 first-year and 62 second-year schools. 
The54! schools are located witl\in lhree Team 
areas in the Cornilla region. Curriallt.lm and ped­

agogy for the schools were prepallld prior to the 

programme's Introduction Into first-year schools 

IRI (Interactive Radio Instruction) 

IRI Was onlroduced Initially in Phase I to incn!8Se 

skills in listening, under5tandll\g and reading 
English. ·ro date there have been lhree pilot pro­

grammes (!he lhird pilot prograt'Mie is currently 
opetatiooal) After results obtained from lhe first 
pilot programmes were incorporaled into a 

revised Pf09tam1111!, IRI was again piloled In 
1996 m ever 1000 rural and urban schools. 

These schoolS comple1ed the p.-ogramme in Aplil 
1998. and based on results from monitoring car­
ried out in late 1997. it ·has been decided that the 

ClllT&nt programme must be lurlher revised. The 
revision work was started in May 1998. which 
indUded lhe rewrilitog of scrtpls and the develop­

ment of supplementary material. The results 

CLE (Concentrated Language Encounter) 

The CLE is a Thai adaptation of an Australian 
Ja.nguage scheme, During 199419'5. a team from 
MDU worlclng Will! a ccnsullanl from New 
Zealand introdu<:ed the method.. In NFPE. as 
- n as in the government primaty schools, IIlia 
language scheme has been adaptad for teach.ing 
Bengali. 

This method of teaching use$ story book$ 

~of regular primers.. Olildren learn to iden­
tify the alphabet and to identify and construct 

in early 1997. In 1999 the CUP programme is 
being mainstreamed into 1 538 NFPE SChools. 

The CUP Curriculum 
The CUP curriculum involVes BRAC textbooks. 

government boOks (NCTB) and SUPP!emen1aiY 
materials lor Bengali, English. Mathematics. 

Social Stud'.es. Science an4 Religion. The Soda! 
Studies package consists .or the teXtbook. a new 
area called Nana Kalha Nana Kaj • based on 
general lmowtedge Lnduding practil;al skiD-based 
WOI1c} and field trips. In ·order to develop langUage 

skHis along with reading. special eiTII>hasis has 

been given to crealiVe writiog. 

obtalne<i from lhe 1997 monitoring (carried out 
internally) show that the current programme is 
too urbanised and not tolal!y appropl'iate fOr the 
rural environment In addition is was found that 
the programme wouid have to complement the 

government primers so !hat it enhances the 

Ieamer's ability to compete in the formal system 
II shOUld focus especially on enhancong the WTlt· 

ing. reading and pronunciation skillS of the Ieam­

er. Anolher major area IOf IRI is teacher and staft 

training. Membels of the MDU team wlll develop 

a training module whldl will enable the teacher 
and staff to under5tand and conduct the lessonS 

accurately. 

words and sentel'lCe$ from given stories or 
rhymes. 

Ten schools were initially identified in ~ 
1995 fOr the CLE pilot In 1998 the CLE pro­
gramTTM! finafosed a teacher s manual and devel­
oped games, two proc:ess boOks and lour in lor· 
ma!ion bociks. Currently the programme l!liS 

been discontinued, but there are plans lo 
resume it rn the tuwre. 



Audio Visual Materials 

In accordance wtth NFPE's alm to Improve the 

quatity or teach1119 throughout BRAC schools. 
several areas of training are being addressed In 
order to diSSOOTinate changes rno<e elfedlvety. 

The use of videos In tmining has been one initia­

tive. The AudiO VISUal unit has assisted NFPE in 

Pre-primaly Education - Baby Class I Slshu Class 

Baby dass is one of the mos1 interesting Innova­
tionS of the p!"ogramme in Phase II II was piloted 

In 19971n 40 SChoOlS. and con!Jnued In 1998 with 

50 sChools. By 1999 there were 1434 pre-primary 

:schools in opemlion. The ImpaCt on educabon for 
ywng children has been widely s!lldled - and chil­

dren are found to learn very effedrvely at this age. 

The pre-primary schools use adolescent girts 

(graduates or BRAC BEOC SChools) as teachers. 
Parents pay n 1 0 per month as school fees to 
bear !he cost of the teacher, and a Tk 40 lump 
sum for materials. The pilot indicated thai parents 

were Wining to pay the teaCher's salllly More 

Importantly, the adolescent girls remembered 

l\QW they were taught and were as rnlimate and 

Jrlltllllilt felllliWs of llle #»by adlooll 
o cl31>5 dur.Won 9 months 

0 leamef5 are S-6 years okl 
0 each dass has 25 Ieamer& 
o dasse$ are run for 2 hours.. 6 da)'s a week 

-·--
deVeloping training videos to contribute to eftec­
tive teacher training. The videos help to demon­
strate good teaching practices and dass facilita­
bOn. VIdeos have been produced which are used 

in training for animated reading and Ctealive writ­
ing. 

Classes ara lf1fonnal, fun ana /)i'lltlclp8IOr Teacilets, once 
BRAC stiJdenls lhetnse/l,9s, pass on lhlt ~ ~ 
&lNe IJIJili'O«::I/JIBy temiJIIlber from lhe; own scl>oofng. 

sensttlve to the needs of their five-year~ 

charges as their own teachers llad been With 
!hem. BRAC is now considering the possibility of 
ope11ing more sishu classes in the coming yean; 

The course and programme was set up by NFPE 
slalf: The team prepared a 3-day tramtng module 

for 1ield staff who condud the basic training and 

ooe-<lay rfiOnth.ly refreshers !raining for tile baby 
class teacher A teacl>er's guide book. a WOt1< 
book and other school rnatenals for lhe Ieamer 

have been developed. 

0 each school has l'<'o"O lead'oets. both BRAC graduate$ 
o all the teadteB are female 
o the schools are supeM5ed by a !Hnen1ber CO!IVOOtee oi'II'ICChrus from 1M CiORlinUnily 
o once a month tile schoot is moni!Dfed by BRAC field $falf 

0 after complellon of tile altii'Se. all Jeamers. will be adnilled Into Clas$ I of formal 
PritJazy &:fiool: 
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BRAC Primaly Schools 

Founeen years of experience and expe111Se • 

gamed through the NFPE programme • has pre­
pared BRAC to begm a formal pnmary school 

prograrrme 

The main ob}ectlva of liM~.,.. fD: 

1. assist the govemrT);!nt to provide 

c;ompWSOfY pnmary education; 

2. Improve the quality al primary educ:a­
bon through JJUlOYative teaching 

methodologies. 

J . motivate llthefs ID adopt or learn 
from BRAC's formal primaty education 

e.xpenence 
4. d iiptove the quaity at teacher lralnmg 

and educallon. 
5. proYide a $Upplelnenialy educ:allon 
programme lo thai Wl'iidl is pnMde by 

the government. 

lmptementauon of the BRAC fonnal pnmary 

school programme has begun wrth the establrsh­

ment of 10 schools across the country The chil­

dren enrolled W!U be at least 6 years old The 
course duratiOn is 5 years and 1n addrtron to lhrs 

5 year C\Jrnculum. a pre-pnmazy year has been 

rnduded en the programme wnJGh wrR be for chil­

dren aged 5 years at1d al!<Ne 

The textboolls used fot the first 3 years or the fof· 
mal programme wdl be the same as those used 

for the non-formal programme. Government text· 

bOOks wrll be used as supplemenlal)l matenals 

\ l --"' . 

--­• 
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The lomral pillraty SC/1001 QWIS!5 ol • ~ ~ 
housJng a nrxnbef of c:las:sttloms Clns saes Bill lmiii11D 
44 $lll1eniS 

Government teldbooks wrll be used as the main 

teaching matenals in Classes IV and V wrth the 
non-formal educal!OO tlool<s used to supplement 

these. 

To ensure the quality of the educanon prowled 
through !Iris programme each class wrl contain a 
maxrmum of 40 sludents 

To encourage the ltiVOIVement of women rn edu­

caoon. pn!1erenc:e has been grven to female 
teachers. As a resull 1 00% of the teacneB in 

BRAC pmnary schools are female. 

BRAC {Jf!tnV( sdlool Class­
rooms n Qt9Mwsed , lite une 
.. ay as , not>4onNI $dloals -
.-th dllldt&n foo II. '9 It 5eliiCII· 

de. Songrng ~ lind OllrtiT 

co-amaia attMtl8S ... -­
aged n both s~ 
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• Glnnents Child labour School {GCL) 

In 1996, BRAC became mvolved in a proj8d for 
educa!ing under~ ctlil4 ~In the gar­
ment Industry. The mam aim was to prOv\de 
under -aged garment WOfkers with educatioo until 
they 1'l!aChed 1t1e age or 14. it was agreed that 

• Hard to Reach Urban Children 

In 1997, in co-operation with UNiCEF and the 
ONFE (Government Direct001ie of Non-Foonal 

Education) BRAC began to set up schools for 
children defined as "han! to reach" - panicolar!y 
thOSEt illVOIYed in haZatdoos occupalions aod 

• Community Schools 

In 1998 !he Government handed atlf!l a number of 
'non-fln;tioning' Commurilty Schools to NGOs. 

By May 1999 BRAC- with help frOm !he loC<il ~ 
IIU1ity • was able to reopen 33 of lt1ese schools.. 

----· 
these students would R!Ceiw a ~ of Tk. 300 
per month as c:ompensallon for loss of earnings. 
(For more details see page 44, ill the· BRAC's 
Unks with rtre Gcwemmenl sedloo.) 

aged betWeen 8 ;md 14. BRAC currently runs 225 
sud! schools rn Dhaka. Ch:ittlgong. Rajshahl and 
Khulna (For more deiaJ1s see page 45, ill the 
BRAC's Llnk.S with the Go\'&mment ~.) 

New sialf have been trained, 61 teachets .ate 

employed and 1,997 studentS are in allendanoe. 
(For more details see page 45. In ~C's L/tlka 
With lhe Govemment section.) 



The Urban Programme 
!though the general admission ratios in primary schools in urban 
areas are greater than in rural areas, admission remains very low 
for poor children from urban areas. Wrth the combined effort of 

.rn"' Government and NGOs the admission ratio of children in pri­
mary education has climbed to 90% nationally, in contrast the enrollment 
rates of boys and girls in slum areas are respectively 49% and 43% (Source: 
UNICEF and Bangladesh Statistical Bureau, 1998). The number of govern­
ment primary schools in urban areas is not sufficient to meet the demand. 

NFPE-BEOC Schools 

Taking this situation mto account. BRAC slatted 

its urban education programme in 1992 to ~ 

vide education fol uprooted slum children who 
were neglected by the formal sedor: 

BRAC"s NFPE programme In urban slum areas 

hOpes to provide a basic education that 

o Is appropriate and relevant follhe 
students 

0 can help to create an environment 

suitalile f'or urban dilve!opment 

o can provide opportunities f'or the 

urban poor. 

To date, 1182 schools have been opened in the 

Dhaka urban area Meanwhile. 382 schools have 

completed their coorses. Currently 800 NFPE 

and BEOC schools are '" operation under 9 team 
o11ices in Dhaka These schools are catering f'or 

26. 100 students or wnid1 9. 530 are bOy$ and 

16.570 are girls 

BRAC schools In urban araas operate under 
slightly different circumstances than thosfl 
operating In rural settings: 

Tucher 
Even though it is easier to lind teachers in urban 

areas than in rural regions, the raie of teachers 

leaving their jobs IS higher due to wider job 

opporturuties: the education of their own chil­

dren; or because they move away from the area 

Apart from ieaching 'in schoolS. our urban leaCh-

ers are also involved in wOf1< Vke sewing. tultlon, 
teaching theor own chiidren and household 

chores. 

Students 
The students of slums m urban areas are lflll!CI­
Iy connected with varioos income generatmg 
activities They also move home frequently - fol 
example. they rrught go to !heir village homes 

during the harvest season or during festivals, 
and many ot them ertller return late or no1 a1 iiU 
Therefore the rate of replaCement of students in 
slums is higher than '" rural areas. In adcf'ruon, 
these siudents have different needs io lhe•r rural 

counterparts They ongltially come from across 
rural Bangladesh, and suddenly find themselves 

living in the c:iiy slums factng a new and chal­

kmging urban culture. Therefole. the teaching 

approach must be developed accordingly. 

School house 
Providing a school house in urban areas is 

expenswe. as rents are high, but there are alsO 

other problems. Individuals whO provide school 
houses on a rental bas1s are mostly slum 

dwellers. which usually means they do not own 
that land on which the school house IS buill 

8tllef the land is owned by the Government 01 

by other Government agendes or private agenis. 
Therefore. the ~rmanency of these school 

houses caMot be guaranteed 

>. 
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Domestic Child labour School 

A UNICEF survey earned out at the end of 1998 

found 111at there Is one domestic child labourer for 
each S.S-peison ramily in Dhaka and Chlttlgong. 
Of these, 97'% in Dhaka and 96'% in Chttlagong 
WOik as whole-day domestic 5en~ants. Their 
average age is 12-and-a-halt. 78'% of them are 
gq and 22'% of them aJe boys 01 the employ­

ers. 48<Jio do not eyen lhinlc of ptOYiding education 

for their domestic c:hitd laboulers; the Ulloe< 54% 
would lb to. bot cannot 

So al the beginning of 1 999 BRAC began to b!ing 
these domestic helps under 1ts NFPE pro­
granwne Six schools were staJted as a pilot proj­
ect catenng for 180 boys and girls. and are cur­
n~nlly operating lhelr two-year cycle 

.,. 
-· 



Continuing Education 
Continuing Education Programme (CEP) was Introduced In 

1995 in order to mainstream the post-literacy activities of NFPE by 
promoting the reading habit of rural citizens through an organised 
infrastructure. The programme aims to stimulate interest in acquir­

ing information and encountering new ideas in order to create an environ­
ment that is conducive to a "learning society". In this way literacy l.s not 
an end in itsetf but rather a means to an end. 

Reading Centres 
Thos local level library is slar1ed with the BRAC 

SChOOl as the centra A Read1.ng CeniTe IS set up 

two months before a BEOC school c:ompleleS rts 
cyde Although the centre IS pnmarily set up 10 

de-.~ the reaOing habit among adolescent girts 
and women. it also provJdes tratnlng 10 develop 

entrepreneurial siOIIs The centre tughflgtlled lhe 
fact '!'at women also need a place 10 sociafise. 

These centras encoorage Indoor games and cul­
tural activrties for women. These centres are ·fl.rm­
ly localed within NFPE. bot have strong link$ with 
bOth the ROP and the HPO programmes. 

Opentlon 
A Reacllng Centre IS formed wilh the graduates 

ot a BEOC school. Because the . braty starts 
operallon prior 10 the closing of the ad! lSI school, 
the neateSt BRAC schoolhouse 1s used for 

ltbrary purposes during this time Each library inl· 

tially has 20 10 30 members The llbr.lry Is open 
once a week. mostiy tn the afternoon for two 10 

three hours and os ptOYlded WJ!h 120 books. 
three 10 four magazmes and some Indoor games. 
Apatt from drama. ficbon and novels the bcloks 
ca<~er a Wide range of areas such as 1ood and 

nutnbon. enVIronment common .diseases. child 

care, hygtene. first aid, reprOductive health, fam­
Ily planning and legal rights Games sudl as 

carom board, Ludo. Sagadu~ (a kind of pinball 
game) and chess are encouraged 

Members are eligible to boiTow one book at a 

~me lor seven days. A Simple regiSter IS used 10 

rec:otd an transadlons 1 n oroer to develop the 

savtngs habit among the l"'lll1Tlbers. they are 

encooraged 10 save 'f1( 2 per month on a volun-

tary baStS. The money IS refundable. The librari­
an Is a BRAC schoolteacher who woll\s part time 
and receiVes a nommal amount (Tk 20 per llbra1y 
day) for his/her sennces LJbrary members are 

piOII1ded wrth lralrung ill areas such as poultry, 

book btlldlng, vegetable cultlvallon. nursery and 

sewmg. A local committee composi ng the 

re.speclive teacher, two BEOC school graduates 
and two parents (who are also members of ROP 

group) facililate operabon of the library. 

Improvements During Ph•s• II 
Ounng Phase II there was a Sl.lbstantial increase 
m onpul provided 10 1t1ese centras and the num­
be< of bOOks and magaz1nes was doubled. 

(BRAC's own matenal ill addibOn 10 a large num­
ber of stoty books purchased from other NGO$) 

and lramrng was Introduced 10 develop young 

entrepreneurs. 

The Gendv DimiiiUion 
lnlbaHy the centre was merely a venue for rea6-

ong and borrowmg bcloks. The users were lmied 

to BRAC graduates This local hbrary has 

emerged now as a women's club where women 
come to learn and to socialise In a culture where 
sooahsmg for women IS restncted, the centre 
provides an environment lhat is inll!lledually 

sbmulating and secure. The ceniTe is now also 

Opened 10 olher neo-literate grrls and house­

wrves of the community E;cpenences S1J998$t 
that whole there ts a deftnne demand among 
women for Pfll'lted matenals. there evists an 
equally strong demand for a place 10 sociallse, 

exchange Information and grve mutual support -

very much part of the empowerment process 



IRed~ eentres in Phase u 
111m Apil1996. Apil1997. 

M.-dl1997 Mlrcll1998 

IUnCer of~ CddiOS 3414" 

~ 117.669 

Savlnos (T.-a) 3,188,844 

Avrnge rurb1r d boc:&s pnMded 70 
., each libr3'y 

Nurrb!l of cernres ha'f.ng a:rnpet-
ed a ~J'9 1erm 

Life Skills Training 

So tar 53,523 members have I1!Ceived b:aining In 
dilrerent file sldUs. Almost 50% of the membef's 

received tr;lining during Phase II. The lr.limng 

was organised through a JOint RDPINFPE eftort. 

ThiS venture allows the RDP to directly target the 
youth sector In a country where 9. 3% of the 
population (9,5 million) is between the ages of 15 

and 19 years. this is a most important target 

group. The nature of this joint effort was as fOl­
lows. first trainees were seleded by RDP and 

NFPE. Second, lr.lln1ng was oonduded by spe­
Cialised ROP slafl. Third . RDP sraff· organised 

lhe supply of materials (~. birds) to trainees. 

AnalJV, techmcal assistance and follow-up was 
carried out ,lolnlly by RDP and NFPE. This 
proved to be extremely useful and it is expec;ted 

lhal 80% of the training wiD be given by RDP in 

Phase Ill. 

Programmes such as the Life Skills Training can 

have a number of learning outoomes. The practi­
cal knowledge gamed Is one. Other outcomes 

are less tangible and may even be unplanned or 

unexpecied - participants ·on courses seem to be 
benefiting psycholOgically as wen as lnteliectuaJ­

Iy fltlm the experience. 

5676 

185,355 

6.219.164 

126 

April199S. 
IUy 1999 

6151 

196.669 

8.532.871 

134 

750 

T l'llining 

TOTAL 

I 

• In addiliDn WI this ~ 
~ 1925 ReadinG O!des. 
eiiCil wilh ill'l <Mtage of >6 

member$ whch - i1Je. 
grated iniO !he sdlool­
based Read'Ing Ceni18S 
during .A¢1 1997 ~ 

Oeoember 1997. 

19.892 

22.318 

6402 



CGrtlnYno Ecl<eti•• 

Union Libraries or GonoKendra Pathagar 

The Uneon LJbrary statted tn 1995. W1lh the obfec· 
trve of c:realing access 10 reading ma!enals on the 
C011111U\IIy The ll'l()(e ambmous challenge. how­

ever, was to develop the ~braly into a suslainable 
centTe wl\efe stlmulallng events SllCh as discus­
SIO<Is and debates take ~ with cultural acdvl· 
ties and alUtseS based on the· needs of the com­
munity. 

The libranes are essentially operating as 

COO'vnunlly CeniTeS providing focal pamts within 

c:ommunolies • places when! people can come to 

read, borroW boolts. beolme lnYoflled tn SOCIO­

cultural aaMbes. OT take advantage of the texl· 

book~Jng scheme for hig~ srudents 
from poot IIOuSeholds 

S.~IIK~ 
The Unlon Ubrary or Gono«endro (GK) is usual· 
1y set-up atlhe union level, the lowest unit or the 
local 9QVemmelllstnldure. The following proce· 

dure IS fOllowed: 
0 the convnunity provides at least one room 

( 400-500 square feet) free of cost and/01' recon­
structs the room if' necessaiY at their own cost 

Item 

Number of libraries 

Number of lbcw~ lrCIIsbnned 
no Trust 

April1996. 
lbrdl1197 

100 

51.609 

516 

1000 

5 

o lhe community fonns a local committee to 

orgamse llbraly actMIJeS (e .g reconSIJ'IJdJoo of 

tilxary roam.. mobilissng sub~. etc); 

Cl 200-300 su:bsa!ber$ are mobiliSed with a 
m1111mum subscnptJon or Til 30,000 (US$700) 

before the library is opened The number of sub­
scribers Is increased to 500-600 Wllh a su~ 
lion or Til 50.000 wrthin a periOd of two to lhree 

years (This oonddion can be rela:llled 1n case or 
•smatr libraries. and llbranes for women only. 

These libraries can be opened with 150-200 sub­
scribefs and with a mintmum subscnpbon of Til 
15,000. Small libraries are usually set up 11'1 ooo­
nom~cally backward areas); 
o the comrruruty agrees to tJansloon the ibrary 
onto a self-managed autonomous TI'\ISI and get 
regiStered with the relevant government depart· 
ment wilhin the stipulated period (usually two to 

three years). and develop an ·endowment fund'" 

lhrough community contributions to sustain the 
lfbtary financially. 
BRAC provlcles 1000 books and the necessary 

rumrture for lhe library once these conditions are 

mel in addition. BRAC donal8$ an amount 
(equal to the funds mobilised by the local oom-

April1997. 
lbrdl1998 

200 

101.288 

506 

1000 

22 

I 
April1998. 

May 1999 

182,381 

456' 

1000 

243 

· ~~is due 10 200 new lba.es wbich stao111d with a ltJwe" rnerTtlenlip IUTibet (300-400) bul 
.. lOCh !he plamed level (500) wti!Cile yu ol Ol*llion 
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!hli'Y! l.bari6s proWie the~ wth a plliOJ to read, IIOid Clel)ales and they 1otm a focus for aJIIIIII ectivilia 

munily) to the match libraty's exisfmg fund, fol. 
toor.-ing its regi!itrallon as a Trust The objective of 

the matching fund is to malte the llbr.lly self­
financir1g in lerms of its recutTing expenses. The 

tuna as kept In a bank account and recurring 
expenses are financed from the interest earned 

OpwlliotJ 
A part-time librarian (lOCally recruited). preferably 

a woman. is responsible for the fibraly's opera­
lico. This person receives a short tniinlng on 

operational aspeas of the library The library is 

~ opened IOOr to SlX ~\ow's a (i8'1, SIX <lay$ a 
week depending on the fund position The library 
c::omrnmee decides 011 the libfary hours and the 

weekly holiday. MemberS of the h'brary and stu­

dents are etigible to bofTOW one book at a time for 

·a weeJ( wt!hout any deposit (11owever. If any 
member loses/damageS the book. helslle has to 

pay for the book at matl<et price). The ~lxarian 
seeJ1s assistance 110m the commll:tee when 

books are overdue. A committee generally com­
pnses of 9 membefs: 8 local and one BAAC Slaff 
(lhe respective Team In-Charge of NFPE). The 
IXJI]'Imillee meets once a month. 

~During Pflase II 
Started In late 1995 (end of Phase 1) on an exper. 
tmental basis with 30 Ubraries, this initiative has 
ul'ldergone rmportar11 changes In Phase II. As of 

May 1999 there are 400 fibraries with a ID!al of 

162.381 members • on average 456 membels 
per fibrary. Nearly 41% of the members are 
female and 60% are students. A total of 243 
libraries have been transformed into Trusts.. 

EJCPerience IndicateS that the loca.tion of the 
libfa!Y is critical. so most are situab!d in the prem­
ises of secondaly schools or in the centre of the 

UniOn dose to o\hef ~t ru<a\ lnStilu\iQns 

(e.g. market. Union Council bank. po$1 ollice). In 
addition to books for adults. most liblanes tlave a 

children's comer tor the children of PflmafY 
schOOls The purpose of the comer is to encour­
age the use of reacfmg books, and more impor­
taltl. to encourage the habit of library use among 

chllctren. Each comer is equipped with about 100 

s!OIYbooks. a blaci<bOard to promote art and 
dllJWing, and some andoor games. 



While organising Union Libnlries, BRAC recog­
nised that students in ~ SChOols - partic­

ularly gir1s COO'Iing from JlOOr housel1olds - faced 
difficulty In Obtaining leXIboolfs. 8RAC. lhetelole. 
Introduced a textbook lending programme In 

1996. The library chalge$ an annual fee of lK 50-
70 for the books- This Is approxima!ety one-third 

Library Development 

The nining dlvlsion of BRAC has been asked. to 
alnduct sessionS With c:ommitlee l1leiTibel$ on 
rnechanisrm for deveklping the libmly as a 
vibrant centre.. Experiences Sllggest lhat commu­
nities are usually responsive iP inncl'ta1ive ideas. 

CommunitY partidpalioo, which was Initially llrril­
ed to proViahg a litNaly room free of oast has 
undergone lmpo11<1n.t changes. Local people now 
play an ad!Ye rote in organising the library at the 
inillal stage by mobilising subscribers and raising 
funds and by Olg811islng d1tlerent types of sodo­
cultural and sports adiYitiesc Celebrating impor-

of the total oost of the books. It is estimated that a 
set can be used for three academic years. 
Thetebe the total C0$1 will be recolleled in that 
period. Uset5 will retum the set at. !he end ol an 
academic year and wili receive another set for the 
next grade.. Each library issues around 15-20 se1s 
of textboOks for siUdents of adjacent schools. 

lant IQ!lonat days, Of1J8!1lSing cultural adivilies, 
SpOI1s competitions, debates and dlscussiollS are 
fncreasingty becoming a corrunon phel100lel\0fl 
in most libraries. In some llbfarie.s the CO!'IliT!Unily 
has adopted a. ntnnbef of interesting idea$ for 
raising funds - organlsmg meok:al camps, ~ 
lish1ng callmdat8' and crop colledion lor example. 

Some llbtaries al$o took Initiatives to organise 
skllls·Oased iraining (such as fisheJy and poui1Jy­

ducltely) through netwof1<ing With the I!Jdslirog 
goveRiment fadlllles at the local level - foe' el(81n­

ple the Oepar1ment of Youth. 
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NGO/NGO Co-operation 
hrough its Education Support Programme (ESP), BRAC has been 
able wort< with other NGOs involved In education. The programme 
was set up so that the knowledge, information, resources and 
expertise built up by BRAC over the years can be accessed by part­

ner organisations In order to provide more, quality, low-cost basic educa­
tion across the country. 

Education Support Programme (ESP) 
As many small NGOs began developing non-for. 

mal primaty education programmes to meet local 
needs, it became apparent that eJforls to develop 

and implement these programmes were being 
duplicated acfOSS the country. BRAC has already 

spent many years developing its NFPE model. 

and has valuable expertise regarding staff train­
ing, $C11ool organisation, dassn:lom management 

and 1nstructxm. communrty •nvolvement teaching 

melhods, matenals and cumculum development 

progress monitonng and school supervision. As a 

resuH oftlus, tn 1991. BRAC deCided to share this 
experience With other O<ganisatlons and began 

7be n y obJHtlvu of ESP 

what IS known as lhe Educational Support 

Programme (ESP) The purpose of the project is 
to form pastnerships lOr non-formal pnmary edu­
catJon with other organiSabons in order to devel­

op their technical, concep!Ual and human skills in 
successlully repticating BRAC's NFPE model 

As of April 1999, ESP had extended support to 
381 NGOs for 8113 NFPE schools. In addition to 
techniCal support. BRAC also provKfes finanoal 

support to around 300 NGOs operating -4850 
schoois ou1 of which 2300 have completed their 
course. leaving 2550 on~g schools.. 

a form ~ for non·foonal primary educallon 
0 develop panner NGmi sfdUs to ~le BRAC's NFPE model 

o ensure women's paltjclpallon In: ltJe ~!iOtl and~ of lhesa 

pcogr at 1 wnes 
o promote g.l!ls: education 
o support national errotts towards baslo ~lion b' all 

ESP NFPE schools target children aged between 8 and 10 years. who have ne~~er been enrolled in $CI'IOOI 

before. or who !lave dropped oul 'The average attendance in these SChools is 95% and Is a result of a 

posltlve 1eam1ng environment, co<Urricular activtties and child-centred teaching methods. More than 99% 
of the teachers a~e female. 

tri1irJa Ill' SMctioll ESP 1*1M1S Til& NGO must: 
< 0 be regi$1ert\d; 

o be small and local - woltdng in a unfon, thana or disllicl; 
o have lillie or no aocess to donor funds; 
0 be motivated to accept the whole NFPE model; 

o follow a 158C\llar approach to development; 
o have some experience In development adivilles; 

0 be outside of Ohalca city. 
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Before Slarting operations at fielcllevet. a two-day 
orientation programme on NFPE and ESP is 
organi$ed for the partner NGO. Its aim is 1o 
ensure that the participants understand the 
NFPE programme design and· share similar goals 
and beliefs in edUcation. gender equity and 
empowennent of the poor. 

The proJect ~ and the process and paUem 

of ESP support provision are d!salssed In detail 
If an agreement is teached between BRAC and 
the partner NGO a contract is slgned. Each year 

a one-<lay discussion and feedback meeling Is 
held with ihe partner NGOs.. The Programme 
Manager of ESP Is entrus1ec:1 wllh the respoosM­
ties of the prujtlc:IS wilhln lhe managemeol SlnJc). 

ILn! of BRAC. ~---~experienced PIO!JBIIYI18 

0 SChodi Clf08nl!lati01'1 (4 dliysf. 

Orgariser-Tectri:al &!ppllt Spec'afsiS (PO-TSSs} 
assist !he Prognwrme Manager. 

For the implementations and management of lhe 
ESP schools each partner organisation has Its 
own Programme Organlsef Who is responsible 
for all fidel level aclivttie$. The main duties of 
these POs indudes seleding the NFPE Village .. 
arranging school accommodation. organising 
parents, fialsfng with the local community. Ofl!M­

ising and facilitating the training of S1aff ttuough 
lhe BRAC Training and Resource Centres 

(TARCs), school supervision and lhe handling of 

budgels and weekly plans. These activities are 
carr'ied out by the PO of the partner organlSation 

in consullalion with the P().. TSS of ESP and their 
respective supervisors ln ihe own Ofll8rllsalb1S. 

o NFPE~ training. (12 daY,~) '.~ ... 
0 cias,sroom ~<U'Id ·~ ·!"ff. 'l!!gk$(&.dap) 
D ~~f~(10.) . . 
0 ~and ~tralnlng.~iiiellliinltlg'of~ 

follaoils' lhe'HFPE.tliilni~Je, .·. if· . . . . . . . -- --~- -~. 



Morihoring is carried out by par1net organisation 
POs and by ESP PO-TSSs and feedbad< is 
passed back to BRAC and to the partner otgani-

1 
.• 
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Thtoogll ESP BRAC and lis pal1ner organisations 
are able to provide more low eost. primaly educa­

tion SCI oss the country. 

BRA~ co-oj)iillfictl .ilh iqw NGOI 
There are now many NGOs i'mloived In priinaiy 
education, one mechanism lor oo-ordlnaiiQn lias 
been the campaign fol Education (CAMPE). 
CAMPEwas established in 1990 by a number of 

incf'JYIOII'll.ls and Of9&nisalions con'U1'1itled to 
Improving basic educalion In Bangladesit. It is a 

coalllioO of over 400 NGOs.. This co-operation 

NGOINGO~ 

lias been inspln!d In part by the need. and by the 
models deVeloped by BRAC, GSS and otheni. 
Where the larger NGos are c:oncemed, it would 
be fair to say lhat oo-ordinalion lias generally 

been something of an ad hoc ~ In 
part because their .approaches dl!rer. lhat said, 
the majOr NGOs do keep trade of ead'l ethel's 
wonc and lnnoYatlons. and there is considerable 
sharing ol experience, techniques and materials. 

BRAe lias purchaSed magazine and storybooks 
produced by GSS. FIVDB. CAMPE and the 
Ahsania MiSsion fOr its conlitluing education p;o­
granvnec and many NGOs have boogllt BRAe 
stolyboo!cs, magazines and textbooks fof their 
schools. 



BRAC's Unks with the Government 
NFPE programme, like other NGO primary education pro­

grammes, is intended to supplement and complement the work of 
Government It is not a parallel educational system; rather it alms 
to assist children that have fallen by the educational wayside. As 

a quality-driven programme, it also seeks to build and share knowledge of 
new and more cost-effective ways of delivering primary education across 
the country. 

The Government of Bangladesh recognised in the National Plan of~ lOr Children ( 1997-2002} that 

Primary Education For AJI. can be acllieved •only through elfec:tive implementation of [1m own 
efforts} and NGO progratr~n~es. Therefore the government and the NGOs have the responslbl/f(y 

to ... have close co-otrlim¥tion of thelt programmes and activities to achieve the set goals.- ThiS 

National Plan was U'Tlportanl for another reason II re<X~gniSed not only the quantitative contribution of 

NGOs Ilk& BRAC. bu1 rt also made specific and frequent reference to the Government's improved appre­
daiion of the work of NGOs. II ad<nowledged that the Integrated Non-Formal Education Progranvne 

(INFEP). started in 1992. and transfonned into the Oitectoratecl Non Formal Education (DNFE} ln 1995, . 
had come abOut enbrety as· a result of woo earned out by NGOs such as BRAC. In recent years. BRAC 
has begun to wor1< more Closely with Govemmenl 

Examples of joint programming· include the following: 

• Adult Education 
An adult educatiOn programme, ope!ated In col­

laborallon with the DNFE. began in 1997. Adult 
Educabon Centres are set up with the aim of 

Jra!Sing awareness. and developmg litEracy and 
numeracy Wlthm poor rural communities. The 

centres are set up m a similar way to the NFPE 
SChools 1n the sense that J&achers ate recruited 

locally and classes are held in rented premises. 

The centres ofler a twelve-month course, 101-

ta.r.ed by a three-month post-literacy effort 

Classes a A! held 6 days a week. 2 !lours ·eacll 
day The ONFE prescribed textbooks are supple­
menll!d wrtll BRAC mateoals and eJCpenence. 

• Garments Child Labour School {GCL) 
In response to an international focus on cllild 

labour issues it\ the garments industry. B"RAC 
started this programme m 1996 with the CtHJper· 
ation o f BGMEA (Bangladesh Garments 

Manufactunng and Exportmg Assooat1on). 
UNICEF and llO in order to provide chlld labour­

ers With a basic education. The Memorandum Of 

Under the GO-NGO cooperation, BRAC has so 
far established 6720 centres. catering lor 

201 ,600 learners between the ages of 15 and 30 
years. Of the leamees. 75% are female. The 

number of' 011"90ing centres now stands a1 660, 
each wi1t1 30 learners The remammg centres 

have complell!d !hell course { for more Oetails, 

please see Table T 1n the Annexure) 

lnrt1al monitoring indicates that curriculum 

changes are needed. In particular. the main 

primer developed by the DNFE needs to be 

redesogned and Simplified BRAC is comple­
menting these primers with its own material. 

Understanding drawn up by these organisations 
defined any worl<ar below the age of 14 as under 
aged. One or the basic policies outlined In the 

MOU was thai under-aged gannent wot1cers 
would rece~ve education until the age of 141. The 

number of students 1n these Sd1ools can vary, 

but is usually about 20 to 25. It was found that 

·• ;j 
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student drop-out rates In these schools ll!nded 10 

be lllgh. but this was SOfMWIIat counteracted by 

lhe Pf1l'I1S'OI1 of financial support. on !he form of ; 

Th 300 monthly stipend to oompensate for loss of 

eamlngs In addrtlon to basic education. UCEP 

and Shurobhr provide $1011 rmprovemenl training. 
Already 390 SIUden1s have receiYed dilren!nt 

• Hard to Reach Urban Working Children 

ThiS progranvne was mroated by UNICEF and lhe 

DNFE (Government OirectOtate of Non-Foonal 

Education) to sei up sct!OOis for children defined 

as "liard to reach" • particularly lhose tnvolved in 

hazardous occupations and aged between 8 and 
14. In 1997 BRAC beCame rnvolved and opened 

225 5chools In Dhaka. Chlttagong. Ra)Shalu and 
Klwloa The schools open for a two-year c:yde. 
and provide basic educabOn for children who 

WQf1( as paper and waste piCkers. water bealels 
at tn8111el plaCeS, weigh( bearers and shoe shin· 

· • Community Schools 
.l_ 

In Older to ensure !he participation of the ~ 
rnuntty U1 IITiplementing UPE (Universal Primary 

EducabOn) the Government under tiS GeoeraJ 
Educauon ProjeCt estabbshed ro-:ost ·c:ornmu­
nny pnmary schools" 3259 Community Schools 

were set up across the country In areas where the 

literacy rate was low, the denSity of popUlation 
was high and where many children (particularly 

gir1s) were unable to attend other schools 

Attar a lew years rt became apparent that it was 
becoming mpossible for the go-.emment to run 

some of these schools successfully To identify 

the !OaCIIve 1 non-funcllonal schools a country· 

wide survey was conducted. It was found that 194 

schools were nQt fundioning, 

The Government appealed to the NGO sector for 
help to run lhese non- functional community 

schools, 11Utially wrthout government linance. II 

was agreed that d the NGOs were able to run 
lhese schools successfully. then teache<s' 
sa1anes would be provided by 1t1e Government 

after IWO years. 

types of techniCSl trairung pal11Cuialty locussi'lg 

on taftonng, knrttmg, stitd1ing and carpentry. So 
tar 256 schools have opened ln the Dhaka, 

N;uayanganj. Ctlittagong and Gazlpur and a IDtal 
of 4726 children have been enrolled. Currently 

lhere are tOO schools iii opefation, lhe rest hav­

"'9 completed their courses successfully. 

ers BRAC found thai the ONFE cumculum d.id 

not address the rssues pa11JCUiarfy relevant to 
urban WOfldng children. so substituted some of its 
own matenals In addition. BRAC found 11 helpful 

to conduct meetings with employers to motivate 

them to send their wor1c.ers to school However, 
BRAC recognises lhal the need to proVIde edu· 

cauon for this sector rs very great and has made 
a ptOpOSa.l to the Government to open an ~ 
tional 350 oen1re.S iii Dhaka and Chlllagong_ 

The Government officially handed (1Vfl( 67 ·non­
functlonar commumty schools to BRAC at the 

end of 1998 BRAC mmediately conducted a 
SIUrvey of these schools. Seven were no longer 

found 10 be IWS!Jng - the school houses had been 

washed away by rivers The remarnrog 60 

schools faoe<l many problems. 

BRAC repaired playgrounds, approach roads, 

floors. toilets. rube wells, doot's and windows.. 
None of the 60 schools had the ceqwred five 
classrooms of a 1101 mal pnmary school Therefore 

it was no1 possible to run lhe five dasses usually 

otlered at one bme without extenSIOtiS beong con­
structed. Ellotts have been made by BRAC to 
encourage the Government and c:omtn\111ity to 
help wilh building work. 

The Govemment and the communoty oflered their 

co-operation and. as a resull on May 1999 33 

schools began to operate. Teachers were seled· 
ed by BRAC and recetVed teache<'s' basoc train­

ing of 15 days at BRAC training and resource 

Cl!fl1TeS. In adddion. all the sta1l engaged In the 

project received orientallon and trelnlng. 



Of the 33 SChools opened til BRAC. 28 hOld 

Classes I and II and 5 schools hOld Class I. 
Under this PfO]ecl 61 tBachers are WOOclng (.of 

whom 97% are female) and 1997 students are in 
attendance. 

BRAC has supplied books and other l"eQ!ssary 

educa1ional materials to the sblden1s free of 

d1arge and provided the teachers' salaries. 
Parents haVe also extended their financial assls-

• GOB I NGO CoUaboration: In conclusion 

tance to ensure all educational materials are 
availabla The government has supplied ·fioee 
tex1boolcs to some schools. 

Community membeB feel enthusiastic abovt 

BRAes te:adllng methodOlogies, ~r 
actillilies and 1t1e friendly rela!ionship between 

te:adlers and students. 8AAC is commilted to 
enhanoe the quality of education in these sdioois. 

II is fair to say that ihe relationship between BRAC (and other NGOs Involved in primaty education) and 
the Government of Bangladesh has undetgone a liJndamental and qi.lalilalille cl'lange in the past five 
year& From one of rnutual exclusivity, the relalionship has developed gradually fn1o a productive W0!1cing 
partnership, and it can be e)CileCied to Jmprove into the next phase of NFPE's developmenl 



Executive Summary 
angladesh Is committed to providing Education for All • with a specific target of 
ensuring that 80% of primary-school aged children are receiving educatlon by the 
year 2000. Although many advances have been made In recent years with regard to 
enroUment • particularly of girts • there is still a great deal of work to be done. The 

main problem facing the country is to ensure there is a sufficient number of low-cost schools 
to cater for the country's large, and mostly rural population. BRAC is working alongside the 
government and other non-government organisations to help meet this need, and ensure that 
schools are appealing to the students, parents and community, that. they are affordable, 
cover an appropriate curriculum and maintain effective, high quality educatlon standards. 

BRAC's NFPE schools were set111 1985 up to 
pttMde basic edl.<atiOo'l for 8- 10 1 ().year-olds 

wflo were not able to attend. ()( had dropped-out 

otthe formal system The BEOC (Basic Education 

for Okle< Choldten) schools were fin~~ opened 111 

1987 The model was set up for girls agecl11-14, 

who have dropped out of. ()( never allended 
school The schools focus on the special needs of 

adolescent girls - particularty health Issues. 

\ A fhen the BRAC school models were 
V V designed. an emphasis was placed on 

el\$\lring hogh atlendance levels and a low <~~qr 

OU1 rates. A long dislanoe between school and 

home was found to reduce parents' wiU1119ness 10 
send their daughters. and a maJIH!()(nlnated 

dassroom. with a male teadler was also an 
tnhibobng fact()( Therefore BRAC designed their 

schools 10 be neat to the pupils' homes, very low 

cost. wrth a female teadler and an In !alee which is 
aver 50% girls. The community is cnvolved 

lluoug.h the sc:noors cycle, and the teacher her· 
self Is from the local area 

At the start of Phase I, in January 1993, there 

was sbll a significanl numbef or cl'llldten 

unable to anend a for mal school and those who 
did enroll often failed 10 cxwnplete even a baSic 
education So BRACs poBcy '" Phase I -s 10 
scale up its adivilles 10 ptovlde a greater number 
ol schools across the counny. During this period 

34,000 were opeliltional, catering for a lolal c:J 1. 1 
1111lllon 0011Q4ng learners. 

BRAC's NFPE model has been very success­
ful in terms of high atlendanoe. low dropout. 

posrtJve gender ratJo and low teachec'·Siudent 

ratio Close supervision and regular rnoniiDMg 

ensuted high standanls were maontalned across 

the PfQ!Iramtne. Aspects relating to the quality of 
the cuiTiculum and training were introduced in 
Phase I and continued 1n Phase II. 

I n order 10 adueve greater anoess to primary 
education aaoss the oounlly. BRAC also set up 

the Educ:a11on SUppori Programme (ESP) 10 co­
Otdmate and support other NGOs also provi:ling 
a non-fotmal system of schooling By the end of 

Phase ll , BRAC was providing support for 284 
NGOs thi'OU1Jh the ESP ini!latlve • resuhing In the 

successful operation of 2550 schools. The lO!af 

number or students graduating from NFPE. 

BEOC and ESP schools in Phase II was 
1,532.978. 

A. fter the rapid growth ot the progranme dur-

1"\ing Phase I, Phase II was a stage of stablti· 

sation and consolidation. with an emphasis on 
qualitative Improvements across a ll areas ol 

operation The Phase II programme was operal­
ing a steady number ot 34.000 schools in both 
rural and wban selllngs. and thiS enabled BRAC 
10 c:oncenlrale on bringing in M!W measures 10 

ensure that the 1. 1 millions children across 
Bangladesh lrJ BRAC schools reoelved htgh qual­

Ity, c:hlkk:enlred education from well-tnuned and 

enthusiastic teachers. 

J 
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Education Research 

RAC's Research and Evaluation Division (RED) has the responsi­
bility for the dissemination and analysis of knowledge for the 
entire organisation. In 1991 it set up a specialised unit for 
Educational Research to evaluate the progress of the NFPE 

Department, and to study the effectiveness of the BRAC school systems. 

The group has developeq expertise in the 
assessment of educational attainment, obseMI­

Iion of children's progress in SChool and evalua­
llon of various aspects of education associated 

with !he NFPE programme The group always 
keeps 1n close contad with the programme and 
keeps track of the progress of chlklren in the fiekl 

REO has carrled out studies 10 look at the effect 
of schooliog on the pupils themseNes, their par· 

ents. the community and the teachers. The 
results from ll'll!se Studies provide the NFPE 

departmen1 with the basis ror its planning and 
development 

Testing 
BRAG's education research team has develOped 

two tEsting IOOIS 10 evaluate the performance of 
BRAC pupfts. F"arstly the Assessmenl of Basic 
Competencies (ABC) to study the four basic ai­
teria (readang. writing . numeracy and &fe skJIIs) o.f 
a learner. Students satisfying all four criteria were 
coosidered 10 have the minimum level of basic 
COtTl(lelency. The ABC has created wide inlefeSt 
among SAARC countries and with the 

Bangladesh Government 

The second test to be developed was thl1 SAT 
(Standardised Achievement Test) or NFPE 

Achievement Test (NAT} which was developed 10 

sludy the level of learners who graduate from 
BRAe schOols These tests were developed on 
the basis of NFPE currialla and teaching ma.teO-

Studies provide an ln$/ght In order to: 
0 assess BRAC SCilools and 

ensure they provide a positive 
impad on rural development 

o assess the Slrengths and weak­
nesses of the programme.: 
0 produce guidelines lor fulure 
Slrategy: 
0 help Shape the progranvre. 

In 1998 education research recused primanly on 

Issues relevant b) non-formal t:KimaJY ed• IC31ion 
in BRAC The quatity of education, competencies 

of BRAC NFPE graduates, and the problems of 
opening new schools were studied 

als and are used to assess Bangia. Social 
Studaes. Malhs and English. 

Tests held between 1995 and 1997 showed that 
the level of basic competencies was increasing. 
The achlevement In maths was lower among gJ!Is 
than boys ill BRAC schools. The gender variation 
was found In both NFPE and BEOC scllool 
although graduates of BEOC d"ld better than 
those of NFPE schools. BRAC graduates has a 
better level ol basic education, health kno'tllledge 
and writing slulls compared lo the1r peers 1n for­
mal sdlools It was fouAd that proper training of 

teachers., regular parents teacher meetings and 
Intensive supervision and monrtonng of teaching 
teaming activities improved the overall elledive­
ness of education. 



• Feasiblldy of reusing textbook$ In BAAC NFPE schools 
t &ploring the status of SAAc·s Union Libfanes 
t Gender Equality in Education What BAAC students think 
• Knowledge and practice of NFPE adoii!SCelrt girl graduates regarding 

menstruation 

• Pal1idpa!l)(y Oellelopment and BRAC 
• UnJfonn in BAAC schools : 1/t/hy? 
• Perfoonance o( fonner gatmen1 child WOit!ers enrolled in BAAC schools 
• Baseline SUMl'f on CUP 
• A survey on Engll$h ability of government primary sct1oo1 children prior to 

lntrodudlon of the lRI prog1'111\'l1'111!. 
• The stanzs of A.dulll.i!efacy Centres (an eJqlb alive study) 
• Explcnng reasoos for NFPE Teachers· Dropout 
• Mamstreall'llng of NFPE graduates (jotnt study in collaboratlon wilt1 the 

UnNerSity of Manchester) 
• An achievement test of CLIP and non-CUP learners 
o An lrHiepth study Of the C1as$r00m culture of. NFPE sdlools.. 
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Phase II : Impact & Lessons Learnt 

roughout Phase II, BRAC's focus has been on providing quality pri­
mary education to poor children, especially girls, across the coun­
try. In addition to this, there have been great efforts to ensure that 
once literacy and numeracy skills have been leamt, that education 

and development does not come to a halt, but continues into adolescence 
and adulthood through the activities of Reading Centres and Union 
Ubraries, which provide reading material and an arena for social interaction. 
The effects of these activities are numerous, but are deeply significant in the 
development of the country resulting in: a greater number of children receiv­
ing education; improved understanding of health issues within the commu­
nity; adolescents receiving training in life skills; delayed marriage; higher 
status and greater opportunities for women and girls; and a greater partici­
pation on the part of the community in the education process. 

Impact 

• BRAC Graduates 
The g~test 1mpac1 of BRAC's acbvtties 1\as been the shear number of SllJdents passing through the 
BRAC SChool system and receflling a quality, primary educatJQn Of !hose graduanng, 90 1% ( 1.381.155) 
have gained admiSSion into formal schools to <Xlrltmue ltletr srudles 
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• Towards. Gender Balance 

•T~~ent 1118 four kinds of gen.ftr tnJn$1omWJ()ns going· an through BRAC schools., 

Chenges In the Mudents thalll/8 either ezplldtJy sought as p#l1t of a gend&r s~ 
live cumc:ulum or through aqwlly sanslthfe co-cUtric:rllv acthritJes, those t:1Jangt$ 

fliJdng place in women staff as a rwult of values w/1hin the BRAC ~1satlon, those 
Wfllc:h..,. taking placa amang t!!ac:hWS by vfTtue of their,_ s~ roles, and thOse 

btlppenlng· iU'I10I1g mof~Hws. who come to· parents' maetfngs. • 8oemn et al 1.995. 

lnS1!MJOns such as BRAC provide OppOI11JnltJes 

lor 91115- hoping thai in 11>e years ahead there wil 
be educated women In evl!fY village.. II also 

addresses the complex tSStJe of accepting 
women as educ:ated members of society. The 
organisation has developed strategies for indo· 
Vidual communities so that they are COAS!anlly 

faced with c:l1allenges !hat to some exrentthreal· 

en dominant ideologies and conservative value 

systems related to gender bias. W,king at all 

levels lor gendef equity through edlic:alion os 
what makes BRAC's education model unique. 

In 1he field. staff members known as Programme 

Otganlse<s have to super.rise schools on blcy· 
cles or motorcycles. Expeneooe m<fica1es that 11 

is difficult for women staff to ride motor cycles in 
·viflages wnere BRAC is operating for 1t1e first 
time. However, in areas where BRAC is relative­
ly well known. the task for women staff is much 

easier Although Bangladeshi villages are stJll 
c:onseNatlve and insensitive IOWards women. 

one interesllng featu:re IS that the dominant id&­

ology persisting in ind'Mdual communities is coo­
stanUy challenged through such strategies 

Matry of the _, statr at BRAC foeM C8'lllr8$ tide motor· 
cycloJs lriletl ~ school$"' lt!e<rarea 

'"'"'-· woman stJdf.,.. dety1ng nonns reg;mllng ~·s ac:luslon atld wom.,'sllntlttH1.flhf*S< 
Clll SfJliCB· The young - on blc:yc:ies (fhe PABJ and 011 motDrc:yt:Jes (the PO:J and T~ In 
~}gOing through the small c:fty stteets andthtO(Jgh the na.now banlcs arttlng th• fields and 
the countly strt. ate a powetfuf meuaga of n- roles fDT wome11-T11e Goetz end Gupta SU!djf 
(1995) otrer.s a quote that atptunl$ women~ rusJsfanc:e: •t u.se the mot01cyc:le. People make bad 
comments. l'7ley SIIY ttw. our country will be $pOlled by women._ But 011 the motorllllle, I can­
not,_ the comments beclluse oftbe sp•d. the sound,. the helmet • (Boemn et .a1, 19?5} 

• lnfl!lence on Parents and Community 

Pareats of NFPE stll<lents ate mHuenced by their 

children and are able to learn rrom them II is 

often the case that a BRAC student is ontroduc:· 
ing printed matter into their family homes for the 

first time. Parents are also given ptadic:aJ infOr· 
mation at parents' meetings, eocouraged to 
share ideas. and participate on the educetion of 

their children and the running of the schools. 



-II: /lf,.a & I es~ L4Mnt 

BEOC schools and Reading Centres provide 

adolescents wi1h a primary education and a train­
ing in life st<ifts which can help them to become 
Income generalfng members of the community, 
thereby gaining confidence and empowermen!. 

They also provide gins with an opportunity for 

~ Delayed Marriage 
Surveys have Shown that g irls r:eceMng primaty 
education lend to marry later. This is due in part 

to the fact that whilst attending school they are 

not available for marriage, but IS also due to the 
girts themselves learning to negotiare With their 

parents. and realising that they have a voice 
within the !amity as a result of having developed 

.a degree of empowerment 

Lessons Learnt 

social interaction. and allow younger gins to mix 
with older. well educated girtS so that !hey are 

given an 1n0entrve to continue their sludies. 
Health and reproduction education Is provided 

and illis has an impact on the health of the local 

community and on population conlnll. 

"I want to ~nd on my feet and marry /atw. 
Proposals come, but I /Jllve rejected them. lly 
sister married early, and now she Is not too 
well. If we don 't hava education, !hen we 
have to face dlfflcultles.. It we are educated, 

th«J, even if - are married, we can malca 
cenaln declslons.. ·Sheth I Akhtat. class t 1 

Brae, throughout its existence, has adopted an approach whereby programme activ­
ities are continually tested, reviewed and updated, so that new opportunities are 

recognised and areas of weakness are addressed. The lessons learnt from Phase II will 
be fed into the programme during Phase Ill. so that new initiatives can be generated 
and continued quality improvements can be achieved. 

• Grades IV and V 
BRAC's experience of Introducing Grades IV and V to their NFPE programme has shown 

that the success of primary education outside of the formal system Is IXIS5ible and effective, 
and can be exlended to these grades within a four-year cyde. Even with the extreme cfdli­
culties caused by the 1998 flood. where many schools were Shut for up to two months. the 
pertoonance of the pilot schoQis for Grades N and V were remarkably good. 

By lhe end of Phase 111000 NFPE sd1ools hadcompletedteachong the new cycle of Grades 

1 to v and lhe moni!oring system .and feedbadt from teachers and trainers produces some 

subjective data relating to teachers' feelings and expenences, as wen as quantitabve data 
about ad1ievement, to be fed back the supeMSion and training staff. The Malhs Training Is 
well organised and inclu005 an end of training test io screen out teachers who have dilficul­

ty understanding the Maths content Even with extended hours and a 2'0-month period for 

teaching Grades IV and v: covering lhe curriaJtum sucx:essfully wiU be a Challenging task. 
However, with ille commitment of trainers and supervi$0rS, and wrtli materials expanded 
from existing BEOC materials along wi1h specialis1 training from MTs. the programme stand$ 
a good chance of success. 

5f 



• Teachers 
Part-time paraprofessionals can make good teachers so long as they are provided wi1h suf­

ficient irainlng, supplied with a very structured curriculum. and that they are adequately 

supeMSed BRAe's model 1ncorpo!ates continuous tTaining and l(ltensNe supe!Vision 

whidl enables teachers to gain confidence and acquire increasingly well-tuned communi­

catJon and dltld-centred skllls. RED research mdicates that to retain teadlers w1thL11 the 
BRAC system it IS vttal that they rece•ve effectJve training. supe!Vision and support so that 
their skills are. imptoved and so their motivation iS enhanced (for details of teacher recruit­

ment and dro~H~Ut see Table 8 m lhe Annexure). 

One of the key aspea in the programme's success is the close retalionshfp that develops 

between the student and the teacher. 

Women taKilws 
The idea of ensuring tllat 90% of teachers are women has been a r.evolut!On tn Bangladeshi 

comn'lunrties, firstly because it has dOne away with lhe Slel'eOiypic:al role of the male teacher 

or "master". Secondly because houS8WIVes-turned-teachers now !'lave starus •n SOCiety, 
whidl they did not in the past And thirdly these women now have some financial inde­

pendence due to their new income. These teachers have aiso been role models to thou­
sands of stvdents. Interestingly, 400 teachers were receot1y elec1ed as community repre­

sentallves in local union-level elections 

• Training and Supervision 
(I} Teacher Training: 
D Training must be participatory 

o N- teacller Will find rt helpful to observe some school before lheit basic tTalning. 

o Continuous refresher tTainlng for teachers and regular school inspections are key faclors 

for t11e success of' the SChOOls 
o Refresher irammg ls a su1table area for 1mproving lhe sluiiS of teachers and helping !hem 

to acquire additional skills wtuch they themselves can generate via dtscussion and learning 

from each otller. 

o Trainers need to spend some time in the classroom as well. Though most of the trainers 
have some field expenence., contacl with the schools is still important in order to keep in 

touch with the realities of !he classroom 

D Supervision requires some teacllfng e.xpenence, and understanding towards the class­

room situation l-Ienee. teachers who have finiShed a cycle ara now eftg1ble to become 
Resourte Teacheis. and thus supe:rvise a cluster of schools near the.r homes ThiS provides 
both a career development opportunity tor the teachers and a new perspecbve in t11e SUpet­

visory system within the programme 

(11} Staff Development 
0 It was found that to ensure that stall development is a. continual and ongoing process it 
was necessary to review job descripbons and personnel perlonnance on a regular baSIS. 

'This now takes place at least once a year. This process enables NFf>E to assess depart­

mental and IndiVidual '1ralmng gaps· that can then be tncorpOrated IillO 1TB111111g plans. 

o The creation of MTs (Maslef Tramers). BTs (Batctl Trainers) and RTs (Resourte 

Teachers) has created a sense of recogmoon of the importance of the contribution that in<fi.. 
viduals can make in the organisation. rrrespedlve of !heir designated rank. 



o The de$!gnation of Quality Managers has estabfJSheO the imponance placed by MOU of 
~suring !Mre are dire<:tli<IY.s ~n and d\re<:t acoountab<!it-i Gl He&! O!f\ce. staft \Q the 
field-based practitioners. 

• Attendance & Enrollment 
o High attendance of ch11dren can be mamtltned ih:hddren are kept interested in the learn­
ing that taxes place tnside the d assroom. 
a Parents a.re wilmg \Q send their children. especially g·trts to school and they are willing to 
gel involved In SChool affaus. 80% of the patE!1'1ts regularly attend parenHeacher meetings. 
o ·BRAC has found that primary school enrollment is strongly affected by cost and safety. 
coobnumg attendance is trrliUE!11ced by school qual1!y and parenlal as well as ieacher follow­
up, and timely completiOn is influenced by continuO"us assessment and follow-up 
o Small schoolS With stnall catchment areas, and women paraprofessional teachers from 
those catchment areas. are also attractive to gins and to their parenls and ensures !heir reg­
ular attendance. 

~ Testing 
Some level of testing is necessary tn the system to allow for compa:tisons with studenls in 
the formal system. and to assess the basic competencies or the BRAC learners. ABC and 
NAT have been de'leloped anO t1us testing has been •ntroduc:ed in urban schools. 

• Gender 
It has been found thai given a gender-neutral curriCUlum. girls have gained a new perspec­
tive on their position m society. In addl1lon. boys in the dass learn to respect and ueal girls 
as equalS. T~ NFPE matenals·coo\inue to sli<M women aod git\s in ~ role$. 

• BEOC Schools 
Research find1ngs show that mosr of BRAC's adoleSalnt graduates. who are tar beyond pri­
mary school age. are unable to continue in secondary school in the government system 
Find111gs also h1ghlight iha! BEOC drop-out is h19her ihan the NFPE rate whiCh tS a realistic 
and predldable piCillre Therefore, BRAC arms to reduce It by ensuring that the curTlC1llum 
is even more relevant for· adOlescent girls, both from t\Jral and urban areas, who are un fike­

ly to contlnue their education yet whO will need to maXe lmponant decisions about marriage. 

rn:~ihertlood .an<l employment 

• NFPE I RDP fit 
NFPE opened m non-BRAC areas (i.e. those not already having an RDP programme) in 

Phase I. but in Phase II returned lo BRAC areas so that improved· continuing education and 
•ncome generating oppottvnities are present for new graduates. 

• School Buildings 
Phase tt 1\u sOO>M that NFPE schools are nat l\ampe<el1 by lack o( pe<manen\ sc00o1 bUild­
ings. Rented rooms provide enough space. at mmunal cost. for the small group lonnat and 

basiC 1nstruct>on that BRAC schoolS provide. Renting school rooms on a pari-mne basis 
enables BRAC schoOls to start up quiCkly. ~ one school cyCle is finiShed, the second 
cyCle can either be held In the same locatJon or rn:~ved to one doseT to the new Sl\ldents. 
Rental costs are ~ !han government investments In permanent SChool buildings an(! 

maltltenance costs. 
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~ The Situation in Bangladesh 
0 The provision of basic ·education across the country is still heavily dependent on belgn 
money. BRAC cannot nm ils N:FPE programme without donor aid. 
0 The poliiX:aJ stabil'rty of the country remains an lmpor1ani fador in the elfedive provision 

of education. 
0 The position of NGOs wilhln Bangladesh, and the system In wl!ich !hey are ·allowed ID 

operate are factDrS which can et'lect. the actMties of lhe programme. 

• Replication of the NFP£ model overseas 
BRAC's NFPE model has been SIICQ!$Sfully repllc:ated and modified wilhkl ~ 
8lld around the world lndudlng India, Pakistan and some African coonlries.. to Zambla. 43 
prim;W·Ilehools ~ iifteJ' the 8AAC concept haVe been 'Set up I.W1der fhe.iatnbiart 
Open Comnunity SChools progtamrne. AllOII:Ief .50 schools were opened io 1996: ~ 
the Qllldten, USA has USed.~ BRAC ~ fOr a IMIW concept ~ In Marl called 
"111e Vllage Schoor. 

BRAC has been ii:MI.IYed fn·l:lelplpg region$ in FasiWn aM SQulhem Africa to impnwe dli­
dren's llaieSS (partiadai!Y gilts) b) prilnaJy ecft.lcaflon. Ae!Mdes have been canled out In 
oollabir.lliOn wiiJ; UNICEF, lbe Minjstty of EdtlcatiOn and NGOs W0!1clng In the ate& 

PIO!JI'IIIM"IeS In SlemJ L-. Patdslan and Egypt h<lve been $lded using an adapted 
BRAC model. Chlila has used die BRAe model to~ them to develop a model Si.l~b!e 
lor lhe counlly's own needs. Most recently lhe Government of Ethiopia took an interest in 
!be BRAC rilodel for prfmary ~ICallcin In C!f1e ofil$ !'fl!P.Jn$, and BRAe is ~p,portive ID it: 

' ., 



Annexure 



--
Llst of Textbook, Teachers Gulde and Supplementary ll'lllllrills uud In .BRAC Schools wtilbM by 
the MDU Staff 

Bangia 
• Preparalely Phase Book, (Bangia) 1984 
• Esho Pari-Shishu Path (Bangia), 1984: Revised: 1993 
• Esho Pari (Bangia) Part I. 1984: Revised 1992 
• Esho Pari (Bangia) Part II, 1985; Revised 1991 
• Esho Pari (Bangia) Part Ill, 1985; Revised 1992 
• Esllo Pari (B1119Ia) Part IV (BEOC on!y), 1994 
• .Esllo Pari (Bangia) Part V (BEOC only). 1994 
• 15 story books (Bangia) for Classes 1-111 
• $hahoj Path (Bangia) Part I 
• Bqla Teacher's Guide Part 11. 1999 
• Ba1gla Teacher's Guide Part Ill, 1~ 
• Ba1gla Teacher's Guide Part IV, 1998 

Social Studies (Paribesh Parichitl) 
• Paribesh Parichiti (Social Studies) Part I, 1984; revised 1992. Tea:hets guile, Watkbook & 

8 StOty Books rewritten & pubtished Oct, 1996 
• Paribesh P;lrichiti (Social Stud'res) Part 11. 1985. revised 1991 . Teacher's guide & Sludenrs 

copy rewritten & published Dec. 1997 
• Paribesh Parichifi (Social Stud'res) Part Il l, 1985, revised 1991. Teacher's guide & Sludenfs 

copy rewritten & published Dec. 1998 
• Paribesh Parichitl (Social Studies) Part Ill. 1985; revised 1992 
• ~ Parichi1l (Social Studies) Part IV (BEOC only), 1994 
• Pcribesh PariCI'Iiti (Social Stu<f18S) Part V (BEOC only), 1994 
• Paribesh ParichJii (Social Studies) HaOO Out for utban schools. 1995, revised Paribesh 

Parichiti 1996 
• Social Study, W011<book & Teachefs Guide for urbcr~ schools Part I, 1999 
• Social Study, WorkboOk & Teachers Guide for urbCil sc:hoots Part II, 1999 

Mlthematlca 
• Esho Gonith Shikhi (Matns) Book r. 1985; revised 1991 ; new Gomh Shikhi & Teacher's 

Manual lor Book r. 1994 
• Esho Gonilh Shikhi (Malhs) Book n. 1985; revised 1991; new Gonith Shikhi & Teacher's 

Manual I()( Book u. 1995 
• Esho Gonilh Shlkhi (Malhs) Book Ill, 1985: revised 1992 
• Gonilh Book (Maths) IV (BEOC only), 1994. Teacher's Mcr~ual br Book IV, 1995 
• New GcrU!h Shil<hi (Matns) & Teacher's Manual for Book Ill, 1998 
• New GcrUih Shlkhi (Maths) & Teacher's Mcrwal for Book IV, 1999 
• Malhs RefresherS (Malhs) Guide for Book 11o rv. 1998 

Others fOf' BEOC Only 
• Amader Shaslha (HecVth), 1992; Revised 1995 
• MICI1er Bigyan (Science} Pert IV, 1993 
• MICI1er Blgyan (Science) Part V, 1993 
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English 
• English for Today (Government Textbook) . Teache(s GUie for Grade Ill. 1997; revised 1998 
• Engfish for Today (Govemment Textbook) · Teache(s Giude for Grade IV. 1999 
• WOO\ Booldtl( Engish !of Today for Grade IV, 1999 
• Primary English Practice Book & Teachers's Guide for Grade II 

CUP 

Bangia 
• Amar Bhasha (Ba'lgla) wi1h Teache(S Guide part. I, 1996 

Mathematics 
• Stf)Oili Gonith (Maths) Book II. 1999 
• Teacher's Guide on Math Book lit 1998 

sa.nc. 
• Poribesh Porichitl (Scienca) Teacher's guide for Book Ill, 1998 
• Poribesh Porichrti (Science) Teachel's guide !0( Book IV, 1999 
• Poribesh Porichiti (Science) Shomaj Teache(s guide for Book Ill. 1998 
• Poribesh Porichiti (Science) Shonlaj Teache(s guide ftl( Book IV. 1999 
• Paribesher Kolha 0 Kaaj (Science) for Book II. 1999 
• Poribesher Kotha 0 Ka~ (Science) Worll Book ftl( Book II, 1999 

Elnglish 
• English Practice Boort for Grade Ill, 1999 
• EngflSh Pradice Book for Grade IV, 1999 

SevttW Story Boob and Posl8rl .,.also wnu.n and designed by the MDU. 



TABlE 1 

Year Types of On~ schools Learners io on-going 
school schools 

Plaoned Actual Planned Actual 
(%of female 

NFPE 12200 12200 399237 400940 
(08.0%) 

Phas.e I B£0C 4763 4763 147653 150127 
As~ (76.3%\ 

March '96 ESP (NFPE) 2037 2037 61110 61110 
(70.0%' 

[Total 19000 19000 608000 6121n 
(70.2%) 

NFPE 24799 24799 805316 816457 
(66.2%) 

BEOC 6654 6654 206274 203396 
Phase-ll (73.4%) 

llptil~'97 ESP tNWE) 2547 2547 71>41() 71>410 
(74.3%) 

Total 34000 "34000 1068000 1095263 
(68.1%) 

NfPE 22906 22906 146636 754210 
(64.9%) 

Phase II eroc 8544 264864 2$758 
Apii '97 -Man:h '98 (67.9%} 

ESP{NFPE) 2550 2550 76500 76500 
(74.1%} 

Total 34000 34000 1088000 1090468 
(66.3%) 

NFPE 22322 22322 728532 735604 
(64J%) 

Phase II BEOC 9128 9128 2.82968 277223 
April '98-May '99 (68.0%) 

ESP(NFPE} 2550 2550 76500 76500 
(74.0%) 

[Tol<ll 34000 34000 1088000 1089327 

' (65.8%) 
• 15,000 scllools so tar funded by the Rural Development Programme {RDP) has been 

ltansferred 10 NFPE m Apnl, '96. 



TABLE 2 
Staff strength of NFPE: Aprlf 1996 May 1999 

Type of 
staff 

Regular 

Projed 

Tolal 

'PA. RT 
" RT 

April '96-Man:h '97 
Female Male Total 

429 891 1320 

25l 1621 1874 

682 .2512 3194 

April '97 -March '98 
Female Male Total 

475 1014 1489 

440 1439 '1879 
915 2553 3368 

Apri '98-May '99 
Female Male [Total 

786 2442 3228 

172 20 ''192 

958 2462 3420 



TABl.EJ 
Number of teachers attending training 1nd refresher courses : April1996 M1y 1999 

Type of trainingf refreshers April '96 to Ap!i'97 to April'98 TOial~~ 
March '97 Maroh'98 to May May'99) 

'99 
15 teachers bask •• 9824 5708 8,160 23.692 • 
3 ~ orienlation (& schools~ 12,689 8,602 14.453 35,7 .... 
2 refreshers after 5.202 11,884 21.158 38.244 
2 days refreshers lor iltroducilg social studies ald 6.530 11,m 15.649 34,151 
environmental science (Book-1) 
6 refresllets at the begining of class II 15,091 14,301 11139 40,531 
~refreshers at !he~ of class Ill 13.488 10;725 13,054 37$1 
15 malhs development training 22 4,067 5,816 9,905 
6 days refreshers 4th phase BEOC te~ 1,495 2,026 2.669 6,190 
6 days refreshers 5th BEOC teachers 3889 1,298 2.193 7,380 
6~ refreshefs 5lh NFPE teachers - - 1000 1,000 
1day refreshers 302.983 307,686 37-4,602 98..5271 

., 



TABLE 4 
Numller of NFPE l1afJ attending training : April 1996- Mly 1999 

No. of staff 
Type of staff lrainilg Plll1icipa tlll'ation Apri'961o Apri'97 Apri'98 Aprl'96 

nt (days) Math'97 IDMan:h to May loMay 
'98 '99 '99 

Pie-service orientation . POIPA 3 26 383 260 669 
Basic training POIPA 15 312 575 2S1 1,144 
In service training POIPA 12 383 345 - 728 
Operalional management CXlUI'S8 POIPA 14 398 669 415 1,482 
COMC-11 
T . -~of lnlineB CTOTI POIPA 12 255 661 - 916 
Operational management cxuse TIC t4 - 166 42 208 
(OMC-2) 
DeYelopment management CCUIS8 Manager 12 100 - - 100 
OMC 
Deolelcpnenllrailing Resou!te 15 - 50 - 50 

Teachers 
Maills and Engish coactdng RM, 6 - 1271 - 1,271 

AEMTIC 
GOAL AJ1 staff 1 6 2,458 3,680 6,144 
Staff speclallrainlng TICIPOIP 6 - - 6,055 6,055 

AIRT 
T earn building TlCIPOtP 4 - - 266 266 

AIRT 
BRAC adlute & Y3U!s All staff 3 - - 269 269 
Gender en! sustainable~ ~ 4 - - 8 8 

Manage 
ment 



TABLE5 
Course completing schools, graduates & admission Into fonnal schools 

-Phase II 
I:A.Pill'97~ardl 

Total 
Phase II 

Apli "9&May'99 

• The 85 schools have continued completing the full primaty cycle in urban and CUP areas. 



--
TAB! E6 
T111ining pnwided to school-library members : April1996 May 1999 

Tflinklg Phase-1 

UplOMardl 

400 

6. 
7 . 11821 912 540 

.. 



TABLE7 
AduH lltncy ~: April 1M- May 111119 

Ollring phase II 
Adult ilerac;y ceottes opened= 6.720 lind COOt1e QOf11Piel8d cerill8s = 6.060 
As ol May 1999 on going arult tlte<aey centres • 660 ll1d leam!!11in on going c:enll8s • 19.600 
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TABlE I 
T-"tft NCtUllld and dropped 0111 : A!><111996 11.ty 1M 
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BRAC 
Flnandal Report 

Non Fotbial Primary Edl.!cltiotl PIPI""Ofll .... ""ll'l Phase I 
April 1996 to lily 1999 

Rapb : 
Opening Balance 01-{)4.96 
Fund Received ; 

AKFICIDA 
DFID 
DGIS 
EC 
KFW 
NOVlB 
UNICEF 
Othels (local donois ) 
Bank ileterest income 

Fund Receivable from UNICEF 

Total 

1. Sdtool Cost 
A Teachers Cost 
B. Student Books and ~ 
c. Field OperaliJns 
D. Resean::h and Evaluation 
E. H.O Logistics and Management ~ 

II. IJJrcwy Program 

Ill. 1rmvlilive Progrcrn & Materials Dewlopmeot 

Total 

Taka 

1.895.289 

107,242,160 
560,012,873 
548,081,928 
906.946.131 
566.337.641 
21.171,765 
61,220,326 

26.970 
900.085 

2.m.835.168 

41 ,803.392 

2.815,638.560 

1,103,111,404 
882,715.286 
422,373.035 

16,848,130 
233,906,091 
128.201.344 

28.483.210 

2.815,638.560 
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