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BACKGROUND 

Being a rapidly !JIOWIIl9 country Bangladestl has 
one of the highest llliteracy rates In the v.orld In 
Bangladesh the hleracy rate of the population 
aged seven years and abolle stands a1 43 3 % 
l1li!eracy IS COI\Sidered to be one of the 1mpottant 
pararmeters causcng soao-economH: 
backwardness. Virtually lller.IGy IS Of paramount 
importance In redoang mortality. fet111i1y. 
increasJng JOb oppununrty and improw>g heallh 
smtus ol the populatiOn The fad of hJgh 
COITelalion between female baSIC educatiOn and 
eohancement 10 the status and well beong of 
women as on better child cate has also been 
established. 1 

In Bangladesh, gKls are often kepi on the house 
and are encouraged to do the house WOik, unm 
!hey are married Oi!nled their basic right to 
literacy and numera<:y they are (l(evente<l fCK the 
rest of their lives from particlpating In the 
development of the country. 

A non fCKmal system of education has th~n been 
necessary 1n the absence of schools that ere 
suitable to the leamlng needs of the rural girts. 
They require schools that ere tloxible In timing. ere 
dose to lhe1r home. and have relevant cumo .. dum, 
whidl wm not only give them basic education. but 
also provide them With some basic skals In 
perlocming theot roles and respooSlbUi1tes on thelt 
families-immediate or 10 the future 

1 

They also requue a teadler who 15 a female. and 
one who will understand their situation. and wiD 
make the Class interesting enough to hold their 
attention. (l(eventing lhem from droppcng out II 1s 
precisely these needs which gave a struc:llKe to 
the NFPE programme tn ~ of ds c:omponeniS 
and features In 1ts expenence 10 the past decade. 
the drop OUI rata has been low. and the graduation 
rate high. 

BRAC through its Non Foonal Pnmary Edocatoon 
{NFPE) Programme has been (l(ovidong baSIC 
education to rural chidren smce 1985. The 
programme started with 22 expenmental sclloob 
sn response to a mother 10 a Functional Literacy 
Class. who asked the staff • but what about our 
children. will they have In wan tlll they are 18 to 
jOin your schooiT Today. a decade la!et, the 
number has increased to l'l\O(e than 34.000 
schools catering to more than a mDIIon students. 
This growth has boen in response to the demand 
lor sdlools tailor made to meet the needs ol the 
poor, who cannot afford to go to school. either due 
to monetaty or opportunity costs. 

1 Gastavsson .S . Primary Educallon in 
Bangladesh Review. Analysis and 
Recommendations 

Education Division Documents No 52..StDA. 
O.'laka 1991 
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BRAC Schools 

Two School Model : 

NFPE (ages 8-10) 

8EOC (8QI!S 11-1<4) 

• Target : Non enrolled and .school drop OIAs 

• One 1'0001 school 

• Tlvee year school term 

• No di eel financfal oost to families 

In _ '1985._1he Non Formol Primary Education 
(f'!FPEJ model was slatted as a lhnle year 
progranme for c:hildren between the ages ot 8 and 
10. These were Chikltan v.t1o had neY8f erwolled in 
any school or who had dropped out dt.ri1g dass 
one from the fannal schools. 

However, lhore was also an lncmasing need for 
edl C:&liOII for older children v.tlo had llll'M' 

attended 

SJ!edal .J!EOC ( BBsir: Educstion for Otd&t' 
Cllildntn schools known as KJshori Schools. 
Kishori meanlog adolescent girls) were openod In 
1988 (BEOC, was pff1VIou$1y known as PEOC ). 
These schools are also lhnle years tu CX1IIfK live 
academic years ot curnc:UIMn. This is possible 
since s1udents ate older and ate better able ID 
grasp lhe concepiS. These sdlools cater to the 
educ:atlonal needs ot 11-1<4 year old girls only, Th8 
schools focus on the special needs of this group, 
palticuJarty of heallh issues. These g1r1s ate 
groomed as tleallfl cadr8s also so 1t1at they can 
aid and advise peope who ate In need ot their 
assistance. Heallh textbooks have beat 
inlroduoed from class II. and heallh rela1ed 
adi\llt.les are perfotmed by the students In and 
outside the school 

The schools haw no fee and a8 lear8ng materials 
for the studenls are provided by BRAC. BAAC 
schools enable lllese dlldren to continue lheir 
education and Jll'llPIII1I them for entlaooe Into 
formal schools . 
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Creating the Schools 

In order ID enan that dte BRAC schools can 
eciUc:a1e as many children as possible, an 
extensive seJec:llon process is conduc:ied • 

The Studenta 

The ~Is of BRAC schools are the dlll«an of 
the poor and the landless. They ate the 
.t.nl!ad1able. who have been denied educ:allon 
beca !58 of gender and poverty AJ least 70"4 of 
the ctotie1r er•olled In the schools are ~ 
Emphasis Is pi~ on aeatlng an 111 rllirolrmefll 
which would gr-adually lead to equal educalional 
oppoc11.wli!ies for both bays and girts reWorcing 
BRAe's efforts IOWalds gender parity. 

The Teache.r 

• 
• 

• 
• 

• 

• 

More than 90% women 

Married and local resident 

Usually graduates ot class 9 
Ttaa-led for 15 days ID become p1ra 

laacher 

Receive RefresheB TrUring ewry 
month. 

Teaches a sc:hoollhrough a full cycle ot 
~years. 

Elglblily lo became a BRAC school teacher 
depends on a few but 1mpor1ant requiremenb. 
The teachel' must be a manied local msldenl of 
the vilage and must have al least nine years of 
ldooollng. Prer-rce Is given to women • Once 
seloo4td she Is given an rilial fifteen day lrail* '9 
at one ot BRAe's tr.!inlng centws (TARC). 
followed by a periodical training at the beginning 
ot eac:h year. Regular monthly one day refTBsher 
cxuses are provided regardless of lh& school 
year the teadrer is ln. In al BRAC sctlools. the 
same ll!lld.- teaches !he same batctr of 33 
studelrCs ~ the entire three year sctrool 
c:yde. On M sverage the teachk1g time In a lyplc:aJ 
BAAC school Is 675 hours 1!1 y_. 1 and 810 
hoLn In tile folowing '- yean; ~ a total ot 



2295 hours of c:ontaGt time between teacher and 
stl !dentin three calendar years_ 

The Parent and 
the Community 

Education Without parental support is very dilftcull 
Cl1ildren need to feel ~nee from tttelr 
parents about their schoOling. VI/hen possible, 
parents need to be Involved In the school and 
community as a sign of CXlf'Mlilment ID their 
children's edt.Jcation_ Parent and a:N11mUI1ity 
participation play a o itlcal part In Jl")9J1II"'V11 
design end fonn an Impor1anl feature of .aiJ BRAC 
schools 

Each school has a school managemen1 commill:ee 
made up ollhree parents, a community leader and 
the teacher who together are responsill'e far the 
smooth running of the school This c:ornmt!ee 
meets ~ necessary. The school 
COnll'lllttee and the other parents help maintain 
and proleCt lhe school. set school time and 
vacallon and enstlr& lhelr children's regulaf 
attendance. 
-Parent meetings are hekf once a monlfl In each 
sdloof that are meant to encourage the guardians 
to play an lmpor1ant pan In lhe edocatlon proress 
On avefllge, 80% of the parentS (mosdy modM!fs) 
allend fhe meetings. Hen!, parents and l!!acher 
disalss lhe children's progress, attendance. 
deanrllleSS and hygiene, the responsibifny of 
parents towards !heir children, and any school 
problema requiring parental attention. The 
supervision by lhe Program Orvanlter radlila!Bs 
lhe piOOltldings of the meeting. 

Features that Make the 
Schools Suecessful 

Focus on girls 
Many c:cuntries around the WOI1d halo<& unequal 
oppon:unilies In education 101' gins and boys. with 
boys receiving most of the attention in edUcation. 
The BRAC programme. policy piaces special 
emph8sis on lhe enrollment of gir1s.. The 
recruitment of women teamera helps ID retain 
m01'8girls. 

RusoMble dus sa. 
The small class size-of 33 SIUdents to one teacher 
helps to forge a special bond ~ the 
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teachers and students. Students - biUglll by the 
same teacher throughou1 lhe three year course 
which also contributes to creating a friendly 
relatlonshlp between lhe lellcher and the student. 

Active parent & community 
Involvement 

II is not possible to attain an education without lhe 
suppon of parents and guardians. An essential 
leatln of BRAC schools Is lhe imlolvement of the 
community through regular parent teacher 
meetlngs and through the ac:tMtiea of lhe school 
management commi!lee. 

Flexible school timing 
A common reason for student dropouts is the 
rigidity of school time. MoSI children are needed 
ror worit at home Of in lhe r~elds during lhe halvest 
seal50fl ¥llictl makes regular attendance a 
problem. To ensure lha1 every child can attend 
school, lhe BRAC school hours are fll!xJllle based 
on agreements l:leiMen the teacher and the 
parents. In bo1h school models. NFPE and BEOC. 
class hours are flexible. Classes are held 101' thme 
hours each day, six days a week. 270 d<lys a year. 
This enables ihe students to attend school dUring 
the tJme of the day ~en It is most convenient and 
does not hamper family obllgatlons. The ftexiblliCy 
of 1tte BRAC schools can partialy aocount ror ihe 
high attendance rata. 

Eny accessfbllity 
Many parents are reluctant to send their chidren. 
espedally girts, far from lhelr home !Of schooing. 
However. since the BRAC schools are located 
near lhe homes ollhe sludents and laacher. it is 
easlet fOf girls to attend school For this reason. 
parents, children, and lhe teacher develop a 
sense of security silo::e the schools are loc aled In 
their own neighboihood. This also enaiJies the 
children to receM! 1ndMdual attanlion from the 

teacher after class hours if necessaty. 

One Room School house 
A typical BRAC school Is a bamboo Of mud walled 
room YAth lha1ch Of lin roofs. The minimum floor 
space Is 336 SQ118fB feet. The schoolhouse Is 
usually rented by BRAC fOf a nominal sum. In 
most cases the ~ \IOiunteer's to aJnSirud 
the schoollouse. often with the advance rent paid 
by BRAC. Schools generally do not have their own 
lalrlnea and lubewells but lhe&e are loc::ated near 
these fadlilies \lollerever possible. 
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NFPE in School Variabln : 

ln..school Variabln 

\II ~ 

Teachers 
Teaching 

Methodology 

~ -v \It .L 

Punotuanty Slncerily Effective. Pradical 

Educational Commitment & 
QualifiCation Job Satisfaction 

Attractive 

Co-curricular & 
Re-creational TeacherfStudent 

ActiVIties 
~ ... 

Relationshlp 
l 

~ \It 0 

Relevant Reaeational 
Safety of Giria 

Emphasis on Ttme Allocation Positive 
Local Activities Reinforcement 

Phyaical Facilities 
·~ School Baaed - Learning 

~ \It \It ~ 

Relevant Reaeational Minimum Observation 
Homework Based LeamiilQ 

Emphasis on Time Allocation 
Local Activities 
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8RAC sdlools have ll1e MputaliOn of being 'dilf ..... fr:O!'n ~~ lr\ ~ OltM'Illy. RecentlY. I V~Siie~J· .. 
sllc·Uft!an Sl.1hoo5 In ihe Dtlalta cily to 1!!8 for my$el{ 'llflalll !$1bal i'llal!es lhe schools dilJetenl-15 W ~ 
~?The tBac:lmr1 l1lfllhod? the~ th& ~nt$t1Jetu:S!I~s? I ~ lhe sthoo!s fclr Die 
iilb(ll& ~lt. at the end o1 whiCh 1 came-bitdt wilb impresSions ttmt.bolb puzzled and reassured me. "The· 
NFPE $d:l.ool 1$ not so differeol alter atl-if is tbe educa6anal inslilufion !bat it iS supposed tl) be. Yet, 
MfyUlltlg is dil.1'ereollt Is not. jUst one lhlng tt~;~~·~ il ~II~-COil'IIMatloR ot all the~ : 'lttlat 
Is taUght. WhOJ!*hH and hoW. and lh& a!liWde O(<lhe students ~ ~ their ~ .th!ft. lbal 

_$0CDI!b(JW ~l! the ~RitN'Ii~able . 

. l.el me Slulre some ol my obsel:valioo$ wi1fl you: 'l"'l8 d-eS ~- \lljlillha li!adier eJISirii9· ~ 
.~. Of ltle Cla$."UiJOm. 'The. stlldi!na $II upon fll8ts: OB fha·:floot.•lr\ •8 V pattern aftBr helping ltJe 
~ ·COY!Ir tb~ walls '6ilh a. oalendar, wall ~ cillarts -~ ~etdlei lbaJ they l!aw IJlllde 
~ ane o1 the Wdenls Jeadl·lhem ~t singin_g tt~e ~ ~t~em. Next 11te leal:fter clledts 111e 
111tendance. Writes c1own the number oc sUideills ·pn~Sent and thitda ill one C(Oqlerllf'lhe blacllbo.llild Sbe 
~.after the well being o( ihe ~ ~ k'Nft~' ~:fi"il!it .Oilll O(fuW ~ (ihe. 33 siDdertS 
i'l l!i!dl dass are c!Mded Into ~·gro~~pt) to ~l'<!i fo.l*::1or the !Momlng Talk: seslon. The studeot 
. talks fOf' 2..3 mlnUiil$. This uetciile•ls to diM!IOp herhlis arfk:Uialion.and aallxy;$ldllt.. 

Then fQlliows the lessoos 1AIIictlant sei~cted hum the ~$lesson Plan . BefOte.Siarllng a new JesiiOO'i.. ·~ 
tear.ofler ~the JRY1ous ·ressan to 85Celfaln how~ the iiWdenls flilve,~ anCS'!l!taine!S It She 
·then gives 'lflefa a new lesson. ~teilly cbeddng to~ If !hey unde«stooil l The ~ I1Qf1TiaiiY CIO 
liCit get ~Y 11o1ne.wo11c. .but the litlle they do cari be comple!ed on 1fliiir own withoUt ·llielr ~rs-tlelp . 
. '!l!e .teadler Qfterr ,,...,ah!\s appiQ!IIfale stories. to diNe bome 1be ~ Of 'it particular lesson. Fot 
-ilX:ilmJile, dudnguucllil·slud'-class, lbe~ a story abouf,whaf happened to a persiln·l!ll"oo 
-ale· ~ fOod lbat was left unc:oYI!bld. The SID!y Wi1$ fOIIcW,oecl by 1i leciiJre In dlantloeal disease. ll'a 
~ and pnM!I1IiOn. ~er melltod tnallhe leilcher would lldqpt to ~ is, Whether ~ ~ 
~;~~ ~ WiR.~~ make mls1ak~ In ... in95. O!'sums. Once·lhe l8ildler made lin 

-~~~Wile~ 50i!teltq In~~ d'lltbl~; lhe JWdenlslmmediilteiY 
i:ooeeted ·her. . 

. I . I 
• ~..... ~ ., ~' . ·.A~ 'C' ·-

One .of the. most 1llldng ~!1,. oflija.~J..tmrrO!e t'hlltilher~E;~.~ Jp ·llHJ~ 
·~boll:! iund Ollf bf·iQe: ~stlltlft!Se l'n1be'~'h le~-~'nitifiii)Ft:li ~(t!at ~ ITIClR~ 
-. fadlilalilf Ullin a 'feai:fler'. Sbe"c!Ois n01 'lnslnid'.....-' ~ l!i$cres lhat ra -· rtom ~ arid 

• • • . ~v . ' . . . ' ·•· • .. ~ ··.. ~ • 

. rnr,wa~ ~. parson;il' hygiene, nw,iibt. etc, ~~~ lbe ~'Aile biliJds up a SUilng fiiPPQd.,... 
'ber studi!IQ. Wiillllg their homes 10 $1!11. ~ lheY'Iw. lnquiMg .eft« IJte!r -~ «<d motivating .net 
~#1-em~needed. - . 

' 
tfoi,Jndtb8$!11deilts lntlilllgent ~~AI of1hem seemed to tlave.a plan b !be flltxn. One·studi!tlt 
.it palfbtar fold me,lle YIBS debaiq ~ t.wodlolce$of pnesslofi: rm.t or a physician aod 8ll ef!gi'oeer; 
It delightect me·to·see lhe$e'd'lldrW' dl\ttllnil:!s .drealmHfreams lhat are no~ ln'lput>able ...... iftface'Of 
;!fJi!i: J10'44!1lY. Sillin.9 oo tia mats~ teamiiiQ tiough lhe life orienled cunfculum lhai Hfl>E $d\ool o~ 
~songs and pidcing up practka! • • lhe Stuc1ei\l$ !IF"~ ~for--"fUI\R. 1:.~ at lheili I 
~~!loW biigllt and~ llley went, ~ il. fMlt t~W!$:CbitllfeC8l'lrlCR let !hem down. Tile past 
pwen ctaY.S • ~ m& itr;lt It 1s. very likely t111e that fM.Y·ai!!I ·Jar.al'leiJ.d ·~ most c:hildnm 1n ~ling 
lilllh 88.-bt ll:a!nirG at the NFPE sd1oofs liftSUniS-.1. 

pc. ANma &egum 
~ ~ , 

sr··:Aaseaidltet·Raii·BRAC . . . . . .. 
~--~~1,1J,~1- • 
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NFPE SCALED UP 

A Glimpse of NFPE 

I 1997 I 
I MOU Staff > 30 NPP£ Coventge 

I Field Staff > J.aoo 1985 

~ I > 
1992 

Schools 34,334 

B 1997 

I > Teachen; 33,535 

Total : 64 Districts 

I Learners > 1,103.378 
NFPE : 61 Districts 

Than as 

I VIllages > 22,802 

I Districts > 61 
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iVIANAGEMENT AND SUPERVISION 
I 

NFPE M"•nagement Strudure : -

Executive 
Director 

I I I 
.BRAC Director Olredor Oiredor 

SUpport Services Aesean:fl NFPE Monitoring & Audit 
. 

I I I I I 
Acc.our:lts 

Training MooltDrir1g Flllld Materials 
logistics 

Continuing 
Unit& MIS Unit Opetatlon$ Dellelopment Education 

logistics 

l ' 
TARC I 

r 
I 

f. 
~I Manager 

1 Aa:oontant 
Pel'5onnel I t Oflioe Ass'islant 

I 1 SeMceStaff 
Researdt I 

! 
Managemerlt I 

I 

Oewlopment I 
Alea Manager 

l Aa:ountant 
I 
I 1 01fioe As.Sistanl Prograrmle I (500 + schoolS) 

I 1 SeM:eSta!f 

Gendef 
I 

Research ! 
~ I T eam-in-<:harge ! t Storekeeper 

t (80 sdloQis) 1 Service Staff 
' 
~ I Programme .Organiserl 
SuJ)c)Oft f Progtamme Assllltimt 
Project (1+ 15 schools each) 

Teacher 
( 1 $Chool each) 
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Ally educallon programme needs to have an 
excellent supeiVisory process and an efficient 
management 5Y$tem in order to be effective. For 
the NFPE Programme. the overall responsibility 
lies with BRAC's Executive Director. Direct 
management and supeMSion are accompi'(Shed 
through a slruc:IUre ..tlich lndudes the oenlnll 
office of the Director of NFPE and staff. To 
fadlitate ots mulbfaceted work. the programme has 
formed five support unrtS namely T ramlng, 
Monilonng. F oeld Operations. Malerial 
Development and LogostlC Unots. 

The Director os responsible for developing 
programme policies. Slhe manages the 
programme. and os a tialson to the other BAAC 
programmes to external donoB as weB as to 
evaluation and appraosal teams.. 

Fiel d Operations 

According to the admlnostratlve slruclure. an Area 
Education Manager. Team on Cherge and POIPA 
are dJrnctly involved w.th the foeld level 
management The diredor keeps In constant 
toudl With the foeld through the Regional 
Managers and the field level management. A team 
i5 the maln and most imporlanl unH of field level 
NFPE programme. A team runs aUea.st 80 
Schools, Schoollobrarles, Union libraries and Aduh 
literacy centres Each team has a Team lncharge 
415 POIPAs and RTs. whiCh depends on the 
numbef of schools and other programme 
activilles, 

R ey:ional Managers (RM): 

The Regional Manager IS the highest position in 
field le...el management hierarchy A Regional 
Manager os in c1tatye of 7 -a area.s. The Head 
Olfice Implements Its vanous <Seaslons in field 
level through Regional Managers He/she plans 
for field level programmes.. approves of liS budget 
and Area Educabon Managen of his regoon are 
~ to hom/her A Regional Managet 
tries to give quick solu1ion to the immedla!e 
problems that arise He/she has to ana1Y$e 
monitonng reports and takes necessary steps on 
basis of that onspec:IS schools. and other 
programmes randomly and gives feed bad<: 
follows up training. onentatlon. workshops; 
disaJsses with the team and area statrs about 
their prof)lems and lets the higher authority know • 
takeS plans for new school opening, appoints PAs; 
evaluates hlsnler staff and also help them to 
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Improve their pefformances. to deYeJop new skills 
by giving necessary feed bade. 

From 1997 the decision was taken to change the 
designation and responsibilities of Regional 
Managers.. AI the present tlme they are QuaJiiy 
Managers with the unit of Foeld Operntions coming 
~ their jurisdiction The major additional 
~rty to existing others is pedagogy. as 
part of lhls responsibilrty the Oual•ty Managef'S 

and MDU are to dlrectly onteract on the 
development of a.Jrriculum matenals and training.. 
Some Quality Managers are stationed at the head 
office and some in the field. 

Area Education .Managu: (A£M' 

All Area Education Manager IS responsoble for 7 -a 
teams. but 1t1e number of teams oopencf on the 
condition of transportation and communlcaUon. 
and on the number of 5Chools of an are.~ . The 
T eam-iri-Charges are accountable to hlmihet for 
their work. The main responslbifoty of the AEM Is 
lb supervise hlslher teams and to elevate and to 
maituain the set and destred standard through his 
Team-in-Charges. Besides this. an equally 
important responsibility of an AEM Is school 
Inspection. He/slle picks out schools randomly 
taking ttlat particular Teal'!l-ln-Charge and his 
regular work plan along and then inspects them 
accordingly. The AEM also has to ~nspea otller 
ruMing programmes ~ke kbrary. Gonokendra 
Palhagar. Adult Literacy etc. on a regular baSIS. 
Hei'She partic;ipates in the monthly Refresher 
Course arranged to up-grade the quaftty of the 
teachers and gives advise when necessary. The 
AEM appoints lead'lers and arranges lor their 
training.. OOE!nlaOOn and speaal refreSher for the 
weak teadlers as wen as making proper­
ammgements for survey work done be!ore 
opening ,_ schools.. He/she also attends 
meetings at Head Olfice and takes necessary 
Sleps to Implement the deaslons taken In these 
meeting alter dlsrussong the different field level 
problems. The AEM can approve of leaves. bills. 
~ of the Team-in-Charges as wen as the 
budget of the schools. lakes steps for starr 
development evaluates his staffs for promoclon 
purposes and gives feed back to them so that they 
can improve their pefformances. He/She coneds 
materials from the Head Office and makes sure 
that they reach to the respective teams. AEM tnes 
to give prompt solution to the lmrnediata problems 
and tets the higher authority know about them if 



nee llec1 He/she keeps in touch with his temns. 
RMs and with Head Office on a regular basi• 

Tmm ln.clrarg~ (TI): 

A Team lncharge is appointed to run a progranvne 
Pfopetfy Sometimes a Team lnchatge Is 
responsible for more than one team. But this 
depends on the number of schools and the 
communication and transportation facilities of the 
teams To become a Team tnchatge a BAAC 
employee has to haw two years experiences and 
quaJifocations. The Team lnchalge distribu!es 
responsibilities among his/her team stall and lhe 
stall are BCCOUntable to the Team lnchatge . The 
Team lncharge aostributes 1<1/16 schools to lhe 
PO and 10112 to the PA and RTs. 

The main and the most Important responsibility of 
a Team lncharge is school monitoring and 
supenlislon. School supeMsion ( randomly) and 
also attends the Parents meetings. A Team 
lncharge Is to also visit the School fibraries. Union 
Ubrarles. and Adult lileniCy oenttes operating 
within hisltler team . The Team lnchatge glws 
his/her advise io problems wlllch arise during 
lltslts. The teams proper management depends on 
the success of the accurate Implementation of 
these dedsions. When a Team lnc:harge is 
responsible for a team helshe has visit each and 
~ school once a monlh. If they are responsible 
for more than one team then vlsltlr 19 every school 
takes 213 monlhs depends on the number of 
5chools. 

Anolhef' lmportsnt responslblllty a Team lncharge 
has Is slllff development All new stall has to be 
all8ched with an old staff for at least 15 days. so 
that the new staff gets to know the basics about 
the filed and offlce. which the Team lncharge has 
to mal<;e sure lakes place. The Team lncharge 
llits In a meeting with the llllhole taam stall once a 
~. tn the meeting they disc:us.s the problems 
of the schools that each and everyone is 
responslble for. These Issues can range from 
student altendanca. teacher disabUltles, school 
house oon.structiOn etc. 

A Team lncharge plans the monthly teachels 
rmrMhers and conduds them. Prior to the 
n!feshers meetings are held and Issues are 
ciscussed wl1ich helps in the c:onslludion of a 
refreshen module. He/She takes all the necessaty 

S1epS to impn:M! a weak teacher. A Team 
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lncharge has to report to the Area EdliC::alioo 
Manager all the happenings of the team. 

Progra- Orgainisu/Program~~te 

Asslstant!Resourc~ T~achu (POIPAIRT): 

To run a team property the role of an efficient 
POIPA and RT Is very importanl But they are al 
accounlable to the Team tncharge and no1 to each 
other. 

A PO/PA and RT s main responsillility Is to visit 
sdlools. improve the qua(dy of the schools. 
arrange parents meebngs. and through that 
develOp interest and awareneu about educlllicn 
amongst the community. 

Apart from this POIP A and RTs survey villages/ 
students. arrange parents meetings and .salad 
teachers. A PO Is responsible for 1 Q/ 16 sc:hools, 
wtlere as a PA and RT Is responsible for 1 Q/12 
schools. Each PO/P A and RT has to llisil alloted 
schools at1east twice a week. 

Any problems arising from schoolll1slts are solved 
Immediately, in al cases the Team lncharge Is 
made aware of any problems arising and needing 
hislher assistance. 

A Team Office is done to acoommodaiB the 
teec:heB. This way they do not haw to !Tavel Joog 
dislancas to attend the monthly refresher courses 
at the Team Oftice. 

Material Development Unit 

One of the most important aspects of an education 
programme is the aJrriallum. The Material 
Oewlopment Unit creates and modifies the 
aJrriculum that Is iJSed in the schools, Most of the 
teaching and learning matenals are created and 
produced by lhe MDU. Ideas for lhe aJrricuk.rn 
come 1'11051fy from the gowmment books, using 
refernnoes from other text and resource boolts, 

A continuous process of writing. field testing. 
rewriting, and monitoring the CUTiaJium 1a1ces 
plaoe. In this process. interacting with field $l8ff 

and teachers provide an Important basis for 
lnformatlon and feedback. In order to bring new 
and innovative ideas of teaching to the schools. 
m.telial deYelopers also attend training sessions 
and~ In Bangladesh and abroad 



National and international ax>S\.IIIarlts are hired to 
assist in de\lelopillg lhe materials and to IIJd in 
teacher training. Some members of the MDU are 

' 

also involved in the IJUUng Of the field staff on lhe 
new curnallum once " Is developed 

Books Used 111 BRAC Schools Writtm By The MDU Staff .... 
• ~l'bw8ook.I9S4. 

• £silo l'llri·Sitkhu l"ooll (L.ds R~ Olllilrm's:Rnda). l984: R<Mlldl; 1993. 

• l!sho 'Pari (Ld'J Read) Put l 1984; ~ 1992:. 

• Esbo Pm Pan n. 191.5; ~ 1991. 

• &bo Pari Pan Ill. 19as: Revised 1992. 

• Esbo P.vt Pan IV (BEOC only). 199-1. 

• Esbo Plut P.vt v (BEOC ooly). 1~. 

• 1 s 1tocy bcK>ts '"'a-t-an. 
S«<.. Stvdhs (PnrilwU. ParldritJ) 

• Paibesh Paricllifi Pan L 1914; ~ 1992. TC~idlo-'s 11Me. Wootlooot ll I Slary Boob morlttcn ll 
pohlkhtd ()c1. 1996. 

• Pwibelh l'llndlin ParflJ. 1935. nmsed 1991. TeacDcrs guide ll Snxlcul· soopy rcwriuas.t.published Dee. 
1997. 

• l!an'bc$h Puril:hili Part Ill, 198S; n:vlscd 1992. 

• bn'bc$h Pmchltl Part IY(BEOC only). 1994, 

• l'lribo:sb Pwidllll Ptsrt •• tBEOC onl)•l. 1994. 

• hribcth Paridlltl liD Od fer uris~~ . 1995.1'C\'Wcd l'llriho'sb PwldUti 1996. 

r.t.ntmwda 

'" Elho Oonilh Shlkbi~l. 19451 revised 1991; IW\~OonilhShllr.bi& TtidWIMan!UII for ii«Jk I, I~; 

• ~ (iouilb Shlkbl/Jaoi fl. 19U; n:vbad 1992, new Oanllb Shlkbi .t. T C*lbc'l Manual for IJDot II, 199S . 

• Esbo<ioni!ll Sbildri Boatni. 191$; ~-iscld 1992. 

• Gaalll\ ~) BookN (DEOC only). 199<1. Tcxbcn t.Ua•l lOr Book IV. 199S. 

Otkn/l>f' BEOC 011~ 

• Amlldcr Shuda (Hcahll). 199.1; RC'\-u.:d 199S. 

• Amador 9~ (Sdcoce) Pan IV, 1993. 

• Amadcr 8 1SPD Pan V, 1991. 

In addiOOn to boolts. there are suppott matenals SUCh as line drawing sheets. and a letter cnan and cards lot 
Bangia. story cards lot Social Studies. and number chal1 and cards for mathemaucs. 
Each school receives • copies of a c:hidren's monlhly magaz.ne called "No" and a single adolescenlladul 
magazine ca'ed "Gonoocench" baCh published lrf BAAC's publication division. 

12 



Trablin& Unit 

Along wllh relevanl curriculal', a good education 1*09'8l***le needs motiv8led IBadlers to efredi~teach tt1e 
materials. The Training Unit Is responsible few the training otlhe leadleis and of 111e slaff. N1 Edur•ioln 
Spedalist plans an 1~ training. inducfif\9 the b aining of lhe teachers and staff. He develops tile lrllining 
c:elendat. training modalities and the training material$. He also advfses the onctor and OCher IM1ils of lhe 
programme and matteB related to pedagogy as -a as teach~ and staff development 

AD PA's Receive: 
18dly~ll~ 
12 dly ~rHerW;e· ltairi 19 
s day trllillng or.~ 

AD.J,-0'• R~~~ 
<Soty pre aeMoe'lrillrq 
12 day~ il81nlr10 .WIIhln one aRt hiilf morti~ • .._. 
12 dly Operation~ Col.newflhil-blr mcxllhl ot..,.. 
12 day ll .. q ot b._s aAarsilcmorlllls ohlnfce 

AD TICs .Reuivr. 
12dlyDin'al~ll~~ 

M .11C's and .a ·PO's -'to .tleocf a · 6,c~Jty Ge!1der ~ ... ili'!d ~sis aQ9 if!!~ 
'8dlhs$ft a~~ or ... rNted lauesc ..... to .. pmsp:ii({I~J$;, 
T~e., ~-The 1Ucher Ia Ver, lhorougb . .tiid 001'1111lhlnlli• Jt ~l,il "*! 
prfrieipje or·~ 11nn rllltw ihan ~19 •letjgll•y ~ 
• fie begfming CJI the 8RAC NFPE at~ tllii.IO II COtiiPCII~d Gf ;.,.,· 
hirq M$Si011S~ the 8Rchil1gqda.. 

~l'Viee-Newfi Recndtad TeadMa ~ 
12-15 clay ~~raining c:ourae 
&clay Ol1entalion before !he Ut « ,..,1 

l.a Servke,.AJI T~en R~: ., . 
.. ---"'-'--atthe (Wid clthe 2hd -~..... ' ilii -Gt·ldl-" 11.:.;.""'-l...=, ., _, , .... _..,.. . --~ 1'1101~ ""!! •!""'--· 
• day refnlshar;allhe end cllhe first~ 
3 dly nlhsher11Ltl\e end of .. li8ClOOit v--
12 cttt; ~-the end of lht ibkd,_ 
1 dly morllbly ns6eshln ~ 111 chers.arenct reoelllfng ~t~Yc:llhe~) 

The !rlbr1gt.are "*''ilill and ~no-y.yetstinJdured. Ttia1 iiii..CU.I•IIa ttas, IWWCXII"II It~ 
a6s.. ~refrasl'lercourNS -*fl~c{llyiDday,llattqandls.s ~llatuandranliueus~ 
fhsl'loclofogiea to ....-•the tstcher lar"-"~•i!*9 ,.,.ClJ 11101rlb ct~ Th!t gerM~~ IIi ~AID 
M .,. ···~~!iill.8;iltlle ctt-bek. 
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MDU involved in Mathematics and 
English training 
During 1997 the NFPE programme decided to 
expand ill! schools into gJ<IIIes 4 and 5 . from 
Pha5e - Ill As a pilot programme 1.000 NFPE 
schools IM!re selected 10 continue Into ,grades 4 
and 5. 101 this reason training IM!re planned and 
conducted. In a tol;ll 1, 400 Area Mai'\BgEfS and 
Team 1n Charges were trained English and 
Malhemalics. The MOU 12 member training team 
is involved in developing and conducting these 
lrainlng. 

Logistics Unit 

The logistics Unit aids the de!iwry d sdlool 
supplies to lhe field offlca. The NFPE's lnlemal 
logiStics unit pet iodically cfrawa up a plan wtrich 
shoWs the iype and number of leaching materials 
needed In a partlcular area and subrnfts a 
requisition 10 BRAe's loglslics Department 
Where printing Is requiAid, a requlsltion is made to 
BAAC Printers. For import-able Items the 
requisition Is USIIIJIIy given on a six monthly basis. 
BRAC's LDgistics Dep&rbnent delivers all school 
related malErials to specific areas. usuaDy to the 
NFPE Area Maoager oflice. 

Mo:nitoring Unit 
As a programme expa<m, continual assessment 
and monitoring of quality Is necessary. EspeciaUy 
In an educ:alion programme where new currlculum 
Is being lrtb'oduced. wtlara Innovative Ideas are 
being tried out. and where long term planning Is 
necessary, moniloring is extremely important The 
NFPE Programme has fts own rnoniloring unit that 

An lnleresling finding from the last. toPe about the 
urban school dtild(en was that of the tamilies 
surve~. 50% ol their only ~ SOU!'OB came 
from pulling rickshaws ex woOOrlg in garment's 
fadocy. H-er, when the BRAC students 
_,.. uked What they -nted to do aftw 
school, none of the boys -nted to be 
rickshaw pullers and none of the girts ~ted 
to be garments ~Writer 

This is already an indication that these chilchn 
are hoping for a better frfe for themselves. 

The existing monitoring medlanlsm helps 10 aoss 
dledl. lnfoonatlon and is a constant supply ol 
Information 1o the Direduf and Senior Managers. 

oonsisb of five members selected from the ranJcs 
of field ofllcens_ They cany out random Inspections 
10 look Into studenllteacher attendano&. school 
lntrastrucUJre. classroom disc!pline.. academic 
ac:hievement. ot learners. students' partlcipatfon. 
and eva!ualion of the teacher. The Oitector, 
Regional Managers. and individual field offices 
ooncemed are informed of the 6ndings. after 
whicn necessary adjUstrnerlt$ 10 the programma 
are made. 

The NFPE Monltomg Unit Is also responsible 101 
monitoring the effect of any changes that are 
introduced, whether in currfculum IX In· anothet 
aspecl of school adMtfes. Monltors are able to 
obseMI up to 40 sdlools every ITlOfllh. The;r task 
Is guided by s.peciflc objectives set for them in 
advance by the Dlreclot in consultallon wilb the 
Education Spedalfst and lhe monltols thems.ellleS.. 
Quaii1allw dimensions of the NFPE Programme 
are also evaioated by BRAC's Monfto<ing 
Oepattment. Data ·are c:oliected by field monitors 
who are usualy former NFPE programme stall 
and know the programme in depth. BRAC 
Monib:llfng Unit surveyed the following topics: 

• Parent's meeting 

• Newiy built BRAC schools 

• N-school structure 
• Material supply to the BRAC .schools 

• Graduate students of BRAC schools 

• Knowledge retention of BRAC 
school studenls 

• Home task (homewo111) of BRAC 
school sludenls 

• Backgi'OI.RI af BRAC urban 8Chool sludenls 

Policies and decisions are strongly inlluential by 
reports aod feedbadt of the monJiors. To maintain 
neutrality and objedMty 'Of monitors, all NFPE 
rnonilonl report dlredly to the Programme 
OinJdor. 
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NFPE in 1997 

Progress over the Last Teo Years 
fover the pasl ten yeat'S, BRAC's Non Formal 

tv Primary Education (NFPE} has educated more 
than one million children preylously left out of the 
formal primary school systeiil:-, This has meant 
rapid expansion or the progniinme hom O<lly 20 
schools In 1985 to 34,334 schools by the end of 
1997. The challenoes have been muli! faC:eted, 
and every eff011. has been made to meet the 
needs of the progzamme. the learners, and the 
community. The folkMng are some of the 
changes 1hat wer.e made during Pnase I (1993-
95) and b1l 1997. 

Modifications Required 
For Expansion 
E.Ipusloa lo Noa RDP areas 
In order to fadfilate rapid expansion, .­
ventures were necessary, One such venture was 
extending NFPE to the non ROP areas. Till 
December 1991. the NFPE program I'Unclioned 
in the ROP areas, hence schools were opened In 
31J!3S where ROP had programs. Hpwever, In 
December 1991 NFPE venlured in a non ROP 
area in Kafial<oir. As there was. no other BRAC 
programs in Kaliakoir, there was hardly any 
fami1larity With BRAC among 1l1e people. Yet the 
whole hearted accepianoe of the program by the 
1acai communities ensured NFPE's ability 10 
SU$Iafn Itself wi!hout olher program SUppOft The 
suooess of openirlg NFPE schools in Kaliakoir 
bas led the program to open sd1ools in other 
new districts in 1993.' However, NFPE kept the -projection plan of ROP In view wf1lle planolrlg i1s 
BJaenslon In non ROP areas. so that there were 
areas that would be covered by ROP in the 
future, and hence the link beJw.een the tMl 
programmes has been maintained ' 

" ' Experience in the non 
ROP areas shows that there is a lot mo«! 

involvement of community in the ROP areas dUe 
to lhe pattic:ipation In so many RDP 
programme$. This in 111m complements the 
NFPE ~- and vice versa. 

1$ 

Resource Teachers 

II has been found thai supeMsion of sChools 
requires some level of ~ experience in 
onler 10 appreciate the dynamics In the class 
room, Hence, the programme has considered 
promoting some elfldenl teachers 10 the 
supeMsoly pos1tlon at the level of Programme 
Assistants. These teachers are known as 
'Re~ Teachers'. There ~ some lnltial 
problems, such as the difficulty of teachers 10 
ride a bl"ke and to travel roo far, However to 
overcome this sort or problems. they have been 
assigned to supervise 12 schools In a duster 
near !her' house, These teachers haw to 
supervise two schools a day. and are also 
responsible for holding parent tead\el" meetings. 
They also have to visit the local NFPE office 
once a month to submit action plan and condua 
the tMl day refreshef training courses. By Dec. 
1997. there were 162 such resoutce teachefs. 
These teachl!f'S are selecled on the basis of 
good class room practice, good communication 
sldlls, and completion or one cyde or teaching. 
There will be a large batch of teachers 
completing the cyde. so the progmmme hopes 
lo assign two Resource Teachers per team 
ollla! by lhe end of Phase II. 1999. 

The Concept of Master Trainers 

· in ewl)• ""~" in th<! fWd lhu< 14'ili/N ITaimtd staff 
for •adr Slibju:J ~lfi{IOWO'ed to a:vd., thrir good 
jwiglfll:nt inaflaibl• JJ"dag~. 

• Thu1 staff will go through swuaJ trainilfg sa#OftJ 
ajlu INU!g SCI'UJJ<J P'IJIW'/y. 

• 71w:y wf/1 IN introduced to the iihtJ of fleJdbil/Jy In 
twcirUrg t«hnlqua wlrfdr dwy wf1J mmiftr llUo the. 
lit•ho/e S)'ltltlll, 

• Th')' will c.JuJ IN liN ron/ad ~,._ INtwUit the 
j~ld and lh• lhi1d OJ!i« CD1tCnning INfr ~WfMcllw 
nth}~-ar. 



Training for Developing Master 
Trllilrers 

A major initiative regarding quality was taken by 
MOU through designing and conduding !railing 
tor Master Trainers, in 1997. H was strongly felt 
thai the innovative curriculum Jl{Oduced by the 
MOU together with the partlcipatOf)' teaching 
technlques designed for the Classrooms WOUld 
conlloue to prove to be unsuecesstut if' the 
training of $tafft\eadlers continued to be too 
sm.etured and methodical. One ·major problem 
was - there were big gaps belwl!en the Unit that 
concelves ideas and produces materials with the 
~ of expert consultants and 
experienced teachers (I.e . -the MOU). the 
trainefs- who think and worl< in a secluded 
cluster with very little classroom experience or 
the knowledge of philosophies behind nfffl and 
InnOvative mal.erials (i.e. trniner5 of TARCs), 
and te:achers who are told to follow teacher's 
guides and copy fNeiY leaching tedlnlques and 
methods of tralnen; ~ understanding the 
necessity of these and also without ha\llng 
enough scope o1 dewloplnglchoosing !heir o;om 
tedlniqUes. 

The whole model of classroom teaching was 
being chan~ tluoogh a top down process 
since the programme was first concep!ualised. 
When NFPE was a smaU programme, this 
Wllfl(ed weA. But as it has scaled. the dlfferent 
units started losing touc/.\ with one another and 
the g<~ps, as explained above, made it very 
difflcult f(l( teadlers to unclen;tand new materials 
and the reason behind the constant change. 

N thfs poinl the P<Qgramme feels a necessity to 
transfer Its skiDs to a mid level -who v.or1ts 
directly with the teachers - and empower them to 
an exlent so tnat they can offer assistance to the 
teadll!rS. 

So MOU has Cledded to llllle the problem areas. 
Mathematics ilOI;l EngliSh. and have started to 
develop the group that Is iniiOived with 
condudii'lg ITlQOthty refresher's training for the 
tsachefs i.e .. the Master Trainer's. 

Master Traillersfor Math & English 

M11.th : Eltperience from BEOC sd1ools 
incfocaled thal teachets do 1101 f&el confident with 

16 

the l!lvel of Math In grades N and V. As a result, 
it was fen that a sjJI!dal training is required t() 

give the programme SlUff and teachen; an 
orientation Cln Math leVel N and V. A Hea<! 
Office based oore team was formed in August. 
1997. 1.<00 field based staff - from aD leWis ­
received the 15 days residentialll'aining. 

l earning experience: the programme learnt that 
developing someot\e's skills related to 
malhematQ does not ensure that sihe will be a 
good trainetlleacher. The !ralnlng that the stuff 
received had certainty improved their skl11s as far 
as soMng problems was concerned. But the 
training failed to develop their teaching and 
training Skl11s. 'To this end, MDU is planning to 
design and cany out another series Of training 
that wcukl effedlvety develop the group as 
Masrer rrair!ers. 

.English Training 

As is mentioned under J;nqrrsh lhrough !he 
Interactive Radio Instruction !IRil ti!'OQramrnt­
researdt and intefaction with the graduates in 
the fOC"rnaf Scflools si>Owed that BRAC graduates 
entering formal sdtools are partiaJiarty weal( In 
English language skills. Nso. NFPE's decision to 
complete~ full primary sdlooling, i.e. grades 1 
to V, presented lt'.e prOblem !hat the programme 
had been t¥ng to solve With the IRI pilot projett 
concerning Its weakneSS in English as a subjed 
area. II Is a twcrldd problem, On one plain il is 
the t~: on the othef' plain, It is the ll'ainets 
themselves. Althoogtt government English 
curricUlum is introduced in BRAe sdtools from 
the mlddle of class Ji (aft2! 18 months in 
schOOls) most BRAC leadtern are not suffici!!nUy 
equiPPed to fucilltate Engfish language beyotld 
the very preliminaty stage of alphabet 
recogniiion: hence there is tendency to revert to 
rots methods or teaching the language. 
Moreover, BRAC school teachen; haw Umi!ftd 
yea15 of sehoOI!ng. They are not sufficienlly 
famlliat with the English language to be able to 
teach ii as a second language. Worse, the 
staffltrainets who coOduct the monthly refrellhe> 
training for the teachenl 1\811(1 never received any 
trairung on teadtingltraining English apart from 
their Basic Training and as a second language 
they have their own weaknesses in ihis area. 



To OVert:tl!lW ll1is limilatioo. Ute MOU designed a 
thorough text. based tralnlng v.flich covers class 
Ill and IV. To tl\is end a team of 8 MOU 
members has siarted worltir>g together from 
August 1997 intenslvely training all levelS of 
staff· Regional Managilfs. Area Manager5 and 
Team in-Charges and . 3Jso the TARC based 
T l'lline<"s to lnbuduce them to the idea of this 
~rUing as well as to screen them. It is the first 
time MOU has goi diredly invo!Yed in uaining. 
F 01 English, n was decided that from the network 
of T earn in-Chaf'ges- the competent ones will be 
selected as Mrullet' T r~ Aft.ef the first round 
Of screening . . 0\tef a 100 T,I.C.s h8111! reoelved at 
least one ID lwD 5 dayS training SO flu. These 
sessions are preceding one after another in a 
trial and error basis trying to Improve the 
patliclpanl$' level of English, familiarize them 
with the contents of the lexl as -'1 as 
transferring Jmporlant l8achillg sldlls. 

Need-based Additions 
to the Progro~mme 

.· 
' ..• ..... ... :n .: 

-·~~,. 

1991 

1995 

The abow iable lisls the need based additions to 
the programme. The follo\Ning pw:agJBphs will 
describe lhese adcfllions and the progress ot 
these during the phase. 

Urbao Schools 

Tha need to open schuols in lhe urban areas of 
the city was evident wllef1 a docx to docx survey 
in 1991 (-'ed that the chlldren of the slum 
areas ladced adequate facililies and 
opportt.nities for edtiC&lion. Not many schoOls 
cater to the educational needs of 

WOI1cingldlstress.ed children in cilie$ and those 
that exlsl are quite costly. Henca. BRAC 
extended ils seMc:e to the .sJum children by 
opening ten urban sc:tloob on a pjlot basis in 
1992 . The opeiling of these schools require<! a 
lot more eflOn than that required in rural areas. 
mainly because of a .ireneral suspidon amongst 
!he parents to help them. 

Utban schools follow the NFPE c:urriculum and 
methodology, though certain rnodifiC8tioos had 
to be made to accommodate the JXogramme to 
'lhe urban enllironmem Several urban tl!lated 
issues such a!l kldnapplng. begging, deanlfness, 
skin diseases and so on were added to !he 
exisllng social studies CWTicolum. These topics 
are given In actMty form, to allow a lot of room 
for lfiSCUSSlon and to treate a scope lor 
delleloping skill& In problem solving_ Moreover, 
year end fonnal exarn.tnation had to be 
lmroduced due to parental demand. 

The sd\ools In Ohalca are run by 10 team olfiOeS 
In Narayanganj. Moghbazat. Mirpu, Jatrabari 
and Kamrangichar. In Dhaka Urban 100% of the 
!Bachefs are females. Since many students do 
not continue in the government schools after 
!inishlng liB course in BAAC sd\ools, some 
four1h year schools are also being run by the 
programme. II is fUI1het hoped that lhese 
students can ~join the UCEP wcatlonal 
schools. Arrangements are being made in this 
direction. 

Although financial constralnts, domestic chores. 
Involvement in od<l jobs and a general lack of 
molivation prevent these children from going ro 
school, ll has been good to see that. a good 
percentage ot lha lnitlally efltOiled chlldren have 
seen their way through class three. and are now 
in class lOUt. Equally Impressive has been the 
involvement of various .slum commu!li!M!s io 
school ac:t!vitJes. In !he face of Ina various 
constraints. NFPE has bulh In Its policies a lillie 
ftexibillty. both in terms of facifilies and approach, 
with a view to providing basiC education to 
c:hlldren of urban Slums. 

Parents' meetings are held once a month. but 
many worklng parents cannot attend the meeting 
due to lheh wor1L Tho topics dlsa.ssed in these 
meetings are: regular attendance. the need to 
eduCate their child, child tights. health. early 
rnaniage, crossing roads and traffic &ght. 



~- bagging, diseases. cleanliness ell:.. -
-these are also the topics disc:us3ed In the class 
room. 

G'-' the sucx:ess of the urban sdlools in 
Dhaka. these schools were also opened In 
several other cmes as shown in the table below. 

Ur baa NYPE scbools o~ Kllrc:hde from 1993 to Mardi 1996 
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Ex-Garment Workers 

1~ 
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60 

110 
.. 

' 

.4" 
" ' _,.,.. 
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BRAC is coUaboratlng w!lh UNICEF. ILO, and 
BGMEA to provide schooling to ex-garment 
WOttcers. under the age of 1"1. Kllihor-KJshoti model 
schools were speaaly opened in 1995, lor the 
child laborers in Dhaka and Narayanganj and 
about 2.200 child labourers are Sludying in these 
'Gannenl Schools' run by BRAC. These sludents 
reoeM! n 300 n scf1olarshjp, 

School Libraries (Pathaghars) 

The Openlllg ol the school librarias Is en illuslralill8 
example of llow the programme has incorponl1ad 
need based demands of the studenls into the 
programme as ldenbfied by the field stall: 

By 1993. lhls fitwary progtaiMle was fonnalized at 
the head olflc:e came to be known as lhe KWJOrl 
Parh&garS (Adolesceot Ubraty). 

Klshon Pathagars open once a week for one and 
half to two hou's on 8 BAAC school room. in the oft 
hoiK. Initially n 2 was taken from the students as 

-
tm ,;1996 U97 Total 

-
238 '. ?1 1113 538 ,, 

J fi ..... '}% Tl , .. 
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30 22 102 
!10 29 1:1& -
21 t1 30 82 

:St 21 3J 83 
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' "· \; ,. 
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10 ' ' 10 
20 20 --
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subscription fee to buy the matenals and games 
lor the ibraty. however. since some studerG 
found " difficult to pay the subscription fee. this n 
2 was conectecl as lhelr saW!gs each month .. All 
the facilities. such as book$. games etc are now 
provided by BAAC and lhe BAAC school room Is 
used as the library when lhe school Is ot1 hour. 

In 1993. baioling for sklls fike 58\IMg was 
Introduced. while In 1994 pouliry fannong. and In 
1995 book binding was inJroduced to u-e 
graduales. Home gardening was also intl'Oduced 
In 1995. and In 1996 students used their savings to 
buy lhe seeds to do home gardening. The 
cost for lhe balnlng lor seYAng is shared ~lh the 
students. 

The bary is also used lor rulb.nl adMiil!s. 
The leachef is paid 8 basic stipend to mUllein this 
lbtwy. 

The Utwaries nave also proved to be a good place 
for gtr1s to come and moot and sodall1se al an 
lntormal lellel The magazine produced by BRAC 
called GonokBndra together wfth other journals 
and books help them keep in touch with BRAC 



,_ and read abOut vanous issues ·and art!des. 
The average IT'IIl1Tibefship is usually 25-40 
students. The success of this programme has led 
tD expansion during the phase: 

The aV9fllge membefsllip is usually 25-40 
Suc1en1$. The success of lhls programme has led 
tD expansion during the phase: 

of K i.~lwri 

Reading Circle (Path Kendra) 

The Reading Cltde Is yet another need based 
addltion to the programme. The need arose when 
n was found that Kishori Paltlagars could not be 
opened v.tlere BRAC schools were not reopened. 
and also when adequata number of members is 
not found. As a result small reading groups were 
formed with a contact person chosen from the 
group. Thls person is held responsible for the 
bool<s and magazines prcMded 10 hlmlher for 
reading in hlslher group in hlslher house. This 
addition was made In 1995, and 1165 study 
groups with 7573 girls. The students .are mostly 
~ continuing l.helt education in the formal 
schools. and also those v.tlo are not studying 
anymote. The minimum number of members in 
eadl group Is 5. Each circle is given 7 bool<s for a 
month. as supplled by a Programme Organiser. 

Union Libnuies 
(Gono Kendra) 

In order to lostet a learning environment In the 
llll&ges. BRAC has opened union tibraries, known 
as ·gono kendras' . In December 1995, theta were 
30 sud1 libraries with an average membership of 
189 eadl. Each library Is equlppOO with allOut a 
thousand book.s. two dailies and journals. The 
Hbnlries are usually housed in a 500-600 sq feet 
room prollided by the community and are Qpt 
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The average member.lhlp is usually 25-40 
students. The success of this programme has led 
to expansion dOO!lg the phase: 

'·.-_ :;~.· • •• 
::i ' 

open for 6 hours a day Saturday to Thursday. A 
locaBy recruited part time tibrarian runs the library 
agalnst a monthly honorarium of Tk 650. Lltlr'ary 
users pay a small subsaiplion fee depending on 
their oa:upatlorl and economlc position. A 
committee is fonned from amon.g the subscnbers 
to provide guidefl!lBS and condod routine affairs of 
the tibrary. The all!lrage membership pet union 
tibrary under operatlol1 .stands at 511. in Dec.. 
1997 

Scholarship Program 

Since monetary factors pr811enl several rural girls 
from continuing in the formal system. BRAC 
Scholarship Programme was looned In 194 to 
enable these students to contlnue In the secondary 
schools. Initially the programme was underlalten 
through the Catherine lovell Memorial Fund and 



Peter Thompson Memorial Fund. The candidates 
Interested In receiving the awards Should have the 
potential for successful complellon ol mid 
sec:ondaty school level (I .e . da5S VIII). The 
awardee should be a girl. but an exception 10 this 
rule rnay be made i1 a boy holds a record ol 
outstanding Class performance and Ills economic 
background meets the aiteria for selection. 

Under lh~ programme the students received TK 
60 per month. paJd on a quarterly basis. for one 
~ar. II was then renewed every ~ar fDI' a tolat ol 
three years if conditions f<X" renewal \Wn! fulliUed 

lnilial larget was to bring 250 students under lhls 
programme and by December 1993. a total of 135 
gradua!es (all girls ) had been identified and lhus 
lar a iotal ol 150 students have recelved lhls 
scholar5hlp. Howewt. !his programme had 10 be 
discontinued since the government started a 
scholilr5hip programme 10 enable rural girts 10 go 
10 school. hence there was no need for BRAC to 
continue with lh1s programme. 

Nutrition Program 

BRAC studeols are encouraged to use thelr 
lu1owledge ol health and nul1ition at home. In April 
t994. BRAC introduced a llome gardening project 
in NFPE and BEOC schools to tnfonn chDdren 
about healthy food which enc:ourages the planting 
of such food and the cnnsumptJon of these foods 
at hOme . Seeds of a variety of vegetab!es were 
dislribul!!d 10 chlldten in Class Ill olthe NFPE and 
the BEOC schools. The lirS1 planting was done in 
April 1994 imloMng 243,527 chidteo from BRAC 
sdlooiS Based on lessons from the lirS1 season. 
the second planting began in October 1994. with 
seeds given to 55.570 students with more 
guidance from an agronomist and his team. 'The 
Programme Assistants were given a slx day 
training in home gardening. The total production ol 
vegetables from the second planting was 
1.053.005 kg v.t1lch is much beller than the firsl 
harvest From thiS. each student was able to bring 
enough vegetables home to enable their family to 
consume vegetables 9VelVday and to sen some 
vegetables also. 

However. H was dilfiQ.IIt 10 sumln this programme 
due 10 unpredictable weather and hence 
uncertainty In the producllon of these vegetables. 
This programme had to be stopped. Instead. seed 
is CVNt being provided via !he Kishori Pathagars. 

Adult Uterac:y Centers 

To give the BhJcatJon f<X" Nl by the year 2000 , 
NFPE decided 10 explore the adults MIG llflt not 
literate. GWen thelr enthusiasm in this reg:altl. 3 
adult lileracy centers have been opened on a piiQt 
basis three villages in M;mikgonj l'n December 
1995. Duong. the same month another 12 cenlel:$ 
_,also opened. making ilaiDtal of 15 cenl!lf'S. 

These centers hiM! 25 learners each and a 
teacher. AJI !he leaChers have had !he exl)eries1ce 
of runnirlg one cyde of BEOCIN.FPE school. ~ 
aduJI learners come In for two hours a. day, six 
days a week. They have a ten month long course 
wilh a total of 4SO contad hcJul:s.. The course 
includes two major currfallum area, namely, 
Bangia and~ 

There seems to be an Immense and growing 
demand in the community for SUch ;ldult cenlers. 
NFPE plans to no1 only provide basic literacy and 
numeracy but also com:plemenl the course Vitti a 
two momh loog post ~ follolv up adMlles on 
health. nulriUon, legal and social iss\Hls. The ICIIow 
up lniliatives are basically intended to help !hem 
retain the learners' tilefacy sldlls.. DOOng Jan. 
Mardi 1996. 3S rncxe c:entefll were opened, 
malting the lotaJ number 0( cenlers at 51. All these 
ce dres haw bei!n opened in RDP areas and 
more lll3ll 50% 0( adult learners are ROP 
members. Tha materials, strategy and training 
oeeds are to be further. nplol ed and 
experimented. 

The programme .,. be VIIOI1Iing with GoB from 
1997 with 2625 eentres. The future expansion 0( 

these Cllllkn depellds on the wl!llngn6ss of the 
adults to attain lileracy and the programme's Mure 
plans. 

T.W 
IM~ 



NFP.E Graduates Complete 
Secondary Schooling 

In 1994. NFPE graduates from !he wry rnt 
sdlools of 1985 completed their S.S.C. (secoodaly 
sdlool ceJtilicate) examination. Ono!! of the 
students. Rashrdul Islam 'Ralan. 'fttlo secured a 

Education Support Programme (ESP) 

tim d&~ obtained Letter Martts {,110%). This 

would not haw been ~ of these children 
wiiltout the help of the BRAC school that came lo 
!heir lllllage more than ten )"!Br5 ago. 

To mobilize partn~ip tor Non F-ormal Primary Education ror the erndfcallon of iUlleracy from Bangladesh, 
BRAC undeftooK the Educallon Support Programme (ESP) in 5eptetnber 1991. Through the ESP 
programme. BRAC provides technical and conceptual support in addition to human skiUs to other NGOs lo 
replicate BRAG's NFPE model successfully. 

GtHZI D[ESP 

Before September 1991. attempts had been made 
by some NGOs to repllcate NfPE model. 
Although no ln depth study was made to measure 
the degree of success of these efforts. off hand 
obsenr.Jiions showed thai none of the NGOs 
lrMlM!d could run SChools over a run CXlOI'Se 

period successfully as per NFPE standard 
operational procedures. This not only involved a 
waste of funds tDI' the organizations concerned but 
meant a waste of lime tor BRAC who had Invested 
much tJaimng and professional lime Into U\ese 
vent~.Wes. Recognizing this and the need to 
eradlcate Illiteracy from Bangladesh, BRAC 
undertook the Education Support Program (ESP) 
In September 1991. ThroUgh ESP BRAC hopes to 
share Its el<JM!ftise In a) school organization b) 
teacher training c) staff training d) classroom 
management and instrucllol1 e) making Ule 
community participate In the program f) school 
supenllslon 9.) progress monitoring II) development 
of cunfcultim and materials wllh olher 
organization. 

Hence tlle goal of ESP is "to form pannershlp for 
non-format primary education wiilt Ofgariizallons 
working in Bangladesh and to develop their 
technical. conceptual. 81ld human sldlls to replicate 
BRAC's NFPE model successfully: 

Ob[«tives o{ ESP 

The main objectives of ESP are to : 

- form partnersllip for non fOrmal primary 
eGJcatlon: 
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- develop partner organtzatlons · skiDs lo repllcale 
BRAC's NFPE model'; 

- ensure women's participation in the 
implementation and management of primary 
e(luca!ion program: 

- minimize wastage of lime. end money In pflmary 
educaflonlll enterprises In Bangladesh; 

-promote gilts education; and 

- support nalional efforts towards basic education 
foe all 

Criuria (or &I«Ji11g Partllu NGOs 

NGOs f()( implementation of the NFPE progranvne 
are selected under the followi'ng criteria · 

a) the NGO must be registered under tlle Social 
Wi!ll'ate Department or Sociely Re!)isbatian ACT 
or Women's Affairs Bureau of the People"s 
RepubfiC of Bangladesll. 

b) ESP pai1n61 NGO should be smaD and local 
WIXking in an union, a thana ()( a distrid.. 

c) ESP proWies financial support to the NGOs 
whldt haW li!Ue or no access to the donor 
agencies for funds. ESP does !lOt provide 
tinanoal support to ~ national or intcnuuiOQaJ NGO's. 

d) To be en ESP partner the NGO must be 
motivated to accepllhe whote NFPE model. 

e) To be an ESP pai1J1er the NGO must be secular 
and fOlloW serular apProach to development 

d) To be an ESP partner the NGO must have 
some experience In development adM!Ies. 



e) Prefefence is given to women headed NGOs.. 

f) The NFPE area proposed by the NGO should 
not be Dhaka city. 

CritoiJI f« selecting NFPE IDCIIJioiiMUoge 

Ills the responsfbility of the partner NGOs to seled 
their 0wW1 NFPE locations. With ESP's llnallDal 
support. In ·11997 tlleO! were Z70 partner NGOs 
ad -ministering ZOZ2 schools in 58 dlsb lets of 
Bangladesh. The aiteria that the partr1ee NGOs 
usually fOllow m:e ; 

- AYallability of potentialleal::tMn 

- Allailabilily of sdlaol aa:ommodatiDn 

- Availability of eligible children 

- Easy accessibility from project office 

- Intra and inter -village communicalion 

- Necessity felt by the villagefs 

- Closeness of lhe village 10 oCher feasible villages 

- EXistence of Olhef program(s) in lhe area. 

Projt!Ctt 

ESP Implements lis projects tlvough partner 
NGOs.. The Program Manager of ESP Is 
enlrusted with lhe responsfbQIIies of lhe proj&cts 
wfthin the present admkllslfa1ive $IJudUr8 of 
BRAC. A two day orientation program on NFPE s 
OC1JIII1ized. by ESP for the partner NGO heads 
befor'e starting operalklns at the field level 

For lhe !rnplementatloo and management of the 
NFPE program, each of the partner orgarbalklns 
has its OY«1 Program OfganlzeB. These POs are 
responsible for al field level aclivllles.. Bafore 
SIBrting operational adMties. lfle POs of partner 
organlzalloos are also provided 8 4-day training on 
school organlzalion. Seleclioo of NFPE village. 
children setettloi'.. teacher seJecticn. arrangement 
of school aaxmmodation, orgaolza1iDn of parents. 
organizatiOil and fad!ita!ion of teacher tllfresMr 
courses. .school supetvision and other ildMIIes 
are performed by POs of partner NGOs. POs of 
partner NGOs are 8CICOtJl\table to the respective 
supervisors of !heir OwWl organilalions. But they 

22 

submit weekly and monthly reports on the 
progress or project adlvilles to ESP POs and io 
lhe PrognJITI Manager of E'SP. ESP prOIIides 
financial supports the partner NGOs in goods, 
seMces. and money. 

NFPE-RDP Fit 
The NFPE programme demonsllates a perfect fit 
with the Rural Oew!opment Programme's overall 
philosophy. NFPE believes that betler educated 
children become beller educated pa1 ents, who i/1 
b:lm seek better educated children. BRAC sees its 
education lnlf!Minl!orl as a programme. perlectly 
inlegr'ated and reinforcing all olf1er ptogtalru nes 
through its CU'rlaJim. ilmlugh the employment and 
training or local women. lflrough eGciting 
par1net'Shlps and partldpation of local individuals, 
famllles and communilies In the schooling of 
dllldnm. A:s a direcl ln!enienlion to eradicate 
iiliteraey among the adults or tomorrow, lhe non 
formal primary education programme Is active In 
most ROP catd1ment areas and fOmls one or 
ROP's major programme components. Given 
ROP's relatively wider geographical coverage. 
most NFPE programmes automatically reside 
wllflln the ROP areas. 

In the field level there are several areas v.ftefe the 
two PI ograrnmes interact. In doing the SUMiy tor 
childreo to reauit . lfle two programmes Interact a 
lot ln order to seled lhe le:amenl • Prefe<ence Is 
given to the cNidren of village or.ganlsatlon (VO) 
members • and lfle gtOUP rnernbels .also help In 
locating and building the house o1 the one-room 
class room. thus gelling a sense of 0Wflef'5hip. 
Moreover. many VO members of the ROP 
progmmme inllite the NFPE slalf to open the 
schools wiUch gives them s sense of leadel#tlp 
in OIM1ing the school and In participating In its 
Ope(ation. and mairdBnance. In this way 
communlfy palfidpation iS enhanced. 

Moreover. the ROP programme reW1forces the 
is1lues discussed In NFPE, such 85 lmportance of 
education rot glrls. health Issues, child maniage, 
and so. In the same way ROP issues are 
relnfot ced in the parilJU teacher meetings_ Olher 
sd1oot rela1ed problems are also discussed and 
solved here.. 

Moreover. during crisis periods fike the 
fundamentalist problem in Dec.e.mber 1994, It was 
lhe united. 8dion of lhe different programmes In 



the field such as RDP. NFPE. HPP which together 
owrcame the problem. 

The program111i!S also interact at dlstrid level. with 
govemmenl heads In solving dis!rtd or thana 
problems. 

F:lllally apart from informal meetings, there are 
also formal meetings In the Head Office 
~~~ the staff of the lWO prognunmes, In 
discussltlg Issues, and in solving .problems. 
Because of NFPE's Integration vithin othel 
BRAC programme5. spedaf1y ROP. NFPE 
appears to be administrathlely and 
progrlllTlll'Btically fragmented (i.e. NFPE: NFPE 
under ROP, NFPE in HPP etc..) ihls is Ctealed 
largely because of the separate proposalS and 
funding arrangements for lhe separale 
programmes. Ho~MM~r. from 1996 onwards this 
artlflcal separation has no longi!r exisl fGr all 
NFP£ sd>.ools are under lne Non FDI1T>3l 

to 1-992. one BRAC student could not 
continue her studies in the government 
school due to poverty. After s!tK!ying up to 
ctass 8. jolhed BRAC sdlool again but 
thiS time a1; a teaCher. 

Nt'r E T t'11<b<n 

!'arobod t 996 

a resUlt of the 1 996 general electl(UTS1 

NFPE Teachers were eleQed as Union 
Parish<ld rnembers. 

ts an encouraging examlPie of the 
rural VoQfTien can Play in 

community. 
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Primary Education programme 1n NFPE Phase 
ll 

It maybe noted tttal the target group of 8RAC 
programmes Js the poorest of the poor. 
However; many school houses were offered by 
non target members (on the ~ance of their 
.houses) IVhith tended to ~~ the number of 
non tatyel students from belte.< erooomic status 
in the class rooms. Once 1/Jis was identlflfid,, 
som/3 strfcl policies were taken to maintain the 
target group. In RDP areas. tile sehool houses 
were to be abtaiiHMJ from me group members, 
thus enswfng their participation In non RDP 
areas too strict policies were passed to take· the 
houses of the· {JOOre5t people only. As a result of 
/his pol'ICy , It \V8S foum:J IJ>at 89'l6ofthe /lou~ 
were obtained from the target group. 

funding tram !he ~vernnwru and 
BRJ\Cs implementation expenise 105 

were operated tn 1 997. These 
=nt,._ whldl are cahed the Haft! • io­
Ra.!lCil centros will ava~ bas.ic .edua~lltm to 

working Children be!ween th;o ages of a­
years of Ohalta metropollla!l dly. 

In 1997 the NFPE programme expanded 
1.000 schQols into grades 4 and 5 . For ihts 
reason the MOU unit caniedout g llatdles 
of train!ng$ fnwlving the Are.a Managen; 
and Team in Charges in Malhematics and 
English Thls is a prepa;'alion tor Phase. 
Ill when the programme has plans to 
have a full pnmary cyde lor the NFPE 

~~~=to 4 and 5. 



The other forums of intcntction are-

• Primary and Mass Educatlon Dlvtslon (PliED) 
: BRAC submits information for lfl(fMdual schools 
to PMEO on quarterly. basis and this IS also 
submifted to the NGO Affair5 Bureau. 

• Directory of Non Formifl Primary Educ<Etlon 
(DNFPE} ; This was known as INFPE or 
Integrated Non Fonnal P.nmary E'ducafion 
Program. BRAC has interacted in this forum by 
preparing modules and materials for training. by 
monitoring training modules • and has assisted In 
curnculum development 

-~I Education Programme (GEP) ; This 
was a three year project. whJch started In 1992 
(Oecembc.r). noo project target was to open 1000 
non formal primary sdlools In the village$ lor 8-10 
year old children. The schools enrolled 30,000 
chlldteo (10% git1s ) from the piXI<1lSt rural 
families._ 

The GEP experience shoWs tha1 the BRAC 
sysrem Is no1 Indeed a parallel system and It 
confums tha1 BRAC complements the gowmmeni 
In educa1ing the masses. 

Moreowr, BRAC also pnMdes educalion to 
almost a miiHon learners. of whldl 70% are girls . 
hence ure progmmme also helps a1t these gltls 
attain their basic rights-education and in this 
regard also the pr'Cgramme helps the gowmment 
In its elrot1 for Educ:atton For All . 

BGMEA-UNICEF-BRAC are also collaborating in 
providing education to the ex- gannenl worilers In 
the urban areas as Is noled eartier In this repott 

BRAC staff also maintain bilateral relations oMth 
the govemment offidals at the fleld level. 
Enroftmenl of learners to BRAC schools and 
!Tansfer of BRAC graduatEs to gownrment 
sd10ols are au dooe In oollabora!lon with local 
olllclals. ~. the BAAC leameB partldpate 
In the sports and a.dturat programmes together 
with tile formal school learners.. 

GO-NGO Collaboration io NFPE io BRAC 

By ptO'<iding Non Formal Prlmart Educallon to the 
out of school and CUI of reach shJdems, BRAC 
proWles a vital fink to the fOfmal SChOOls , The 
government of Bangiadesh has taken important 
steps to prOIIide education tadllbes and inaease 
capadly and enrollmenl However, to inct~ 
capadly at the rate of Increased enrollment ~ 
be a ~n:ulean task, given the huge amount of 
lmiestmenl that 1$ requited. ahd the limited arnounl 
of resaurces. This is """-"' the non formal system 
educabon can act as a stop gap measure and 
provide edtiC31101'1 to those who cannot be 
COYE!f"ed by the formal system. The non formal 
system is fle;dbje and simple and hence can b& 

started anywt>ere. there is a need. The non formal 
system holds the students for 3-4 yean;· and then 
mainstreams them Into the formal syS!fml thus 
allowing the government to focus on increasing 
space and capacity to lillhem in , 
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Moreover. the bridge betwee<l the non formal and 
formal system an be formed through the 
aniculum as ls exemplified by the BRAC schools.. 
The non foonal sr.;tem can play an Important role 
in providing tallor made education faalities. in 
terms of acx:essibitlty time or duration and IMlf'l 

allradlon for lhe$8 learners. Hence. throUgh the 
non k1nna1 prirnaty educallon. BRAC has been 
able to promote the goals bolh at the macro and 
rnlc:ro levels. Mon!OIIel. BRAC also uses the 
English boolc and 11\e Religion book of lhe 
govemmenl. and pai1icipates. in various meetings 
on currlaJtum with the government's National 
Currict.lium and Text Boo1c Board (NCTB). The 
competencies as spelled out by the NCTB are also 
follcMal in curriculum design of BAAC boolts. 
Heoc:e while II Is ~. the currlaJtum also 
ads as a bridge to the fonnal system, 



QUALITY IN BRAC CLASSROOMS 

• A year of ad1oating Is oot tust a 'l'f1¥ Of 
~ II can be anything from a deirgbt 
to • torment. depending on the lmaglnalloi! 
and delloCion as wei as cogniUve .skills of 
the teacher. It can be anylfW1g from 
expetlenca ol g~owlh and mastery lo a 
IU1Iir1g and COI'61ing lime.. 

tpoq , 1t7aJ 

OIJahty has been the key criteria in BRAC 
dassrooms. While quafrty is a debatable issue 
universally, and there are also debates about who 
deodes issues of qualitative leamong. none.1heless. 
NFPE programme has been tnvestJgabng l!s awn 
peroepbon of ' qualrtf lltSide the class room and 
nas odentrfied a range of tndJCators Phase I has 
See~' several ChangeS tn bolh class room 
behaviOUr, and lhe cumc:ulum wh!Ch have been 
dtrected towards tmll(oving the quality of leamtng 
tn the dass room. 

• It is ~ 10 - how the c:hlkho 
hllve their boob and materials ~ 
cxganised.. Eadl has a SIMI boUle ol water 
to help dean their states. a bundle of 
alloured bamlloo stds and lhelr books are 
anfuly aM!ftld in pepef 0( plasfi 
Childn!n have also mpcovised holdels for 
!heir slate •pen· and have extra 1'1181!1 
neaUy rolled )JP and atlachod to the Wl!IL A 
higll slandan:t of neatness is ~ on 
the tJaift. In fad. lhe dllllSren wet:e often 
writing more neatly on slates than on paper. 
&dl chid has a wood board wt11ct1 can act 
as a support for !heir exardse book.. This 
8nd the .sold nalure ol the slales &lows 
c:Nid!en to ViiT'J !her siting post! n -.en 
llllflling. W. Ga. , L. I I 1M Unlwnlty· 

Today after more tnan a decade. the questioo of 
quanty nas laken a new tum r~ald reports h<rYe 
shown tl\at despite lhe effort to move iltWaY from 
the rote method olleamtng, th&re IS a tendency of 
leadlers to do just lhe same As a result several 
new melhods are being n uoduc:e<l to breal< out of 
thiS 111 eac11 subject. and to allow more andMdual 
active learning to take place n the ClaSsroOm This 
haS further called tor cumcutar thanges. 11'1 !efmS 
o1 content. presentation. and teaching melhods-
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which has been going on for the past lew rears 
There has also been a most recent progress 
towards tramang. BeloYt IS a brief descoption of 
thanges 111 bOitt dtredlon$- different subject areas 
and tramong. 

Training: another Major Initiative to 
Improve Classroom Teaching 
A m~ ll'lltlatrve regardtng qualny was taken by 
MDU through deslgn1ng and cooductmg lrainmg for 
Mathemabes and English. 1n 1997 It was strongly 
fen tl\at the innovative cumculum produced by the 
MDU together With the paltlelpatory teachong 
techmques designed for tl'le classrooms would 
ccnbtwe to prove to be unsuccessful If the trall'llllQ 
of stalfl'teachers coobnued to be too structured 
and metncxbcal Our m8JO< problem was • there 
are big gaps between the UM that conceives 
'Cieas and pnxluces matenaJs with the 3SS1Stanc:e 
of expert consultants and expenenced leac/lef's 
(i e ·the MDU). the tra•ners- who think and worit In 
a secluded cluster with vei'f liltl& clasSrOom 
experience or il'le knolto4edge of philosophies 
beh.nd new and innovatiVe matenals (1 e trameB 
or T ARCs), and teachef's who are loki to folloN 
teacher's guides a110 CCf1Y every teactung 
tecnrnques and methods of traJners Without 
understanding the neceSSity of 1t1ese and also 
wilhout haV1Ilg enough scope of 
developing/Choosing their own techluques. 

The gaps need to be closed So MDU decided to 
take ll'le problem areas- Mathematics and English 
and have staned to try and lmll(OVe the sm.Jation 
through reachlng the group that is involved With 
conducting monthly refre5hef's traming fOI' the 
leaehers 

Innovations in Developing Curriculum 
Continues 

Apart from these. SQ'lal 1994, lhe MOU had 
focused on the various melhodologtes olle<!dling 
and leammg materials These Changes allowed 
the CUITlCl.llum to be mo<e Interesting and 
participatory and helped tnerease lhe retention 
level of students. These allow!!d fof more aeatrve 
ltunlong and adlvity Group readlllQ. story books. 
cards. role plays. field tnps. group cfiscussons. 
dealing With open encled question - are some ot 



the changes made In language and social stucfJeS. 
and through malhs. 
The Material Development Unlt follows a tertain 
methodOlogy fo preparil'!j the materials and 
wr'l'iClllum based on analysing needs, consulting 
¥~itt~ books and educational experts. lieiO lesting. 

raeeMng feed back at various levels, editing and 
linallsfng the materials. This process .ailows tor 
fnputs bo1h at field levei and level of experts. It 
furthet allows mocflfication of new ideas to suit 
Jocal needs and envltonment Thl& process is 
illlls!taled in the following pages. 

Curriculum Development Process 

Research on 
needs analySis by 

I I E!lCatninlng : Edit 

'f ~'i 
Government BRAC Weakness of ·~oDow up COfT\ITlents 

CUmculum Curriculum S1udents T 
I I I I T 

Mall:h OQmpetencle$ 
Pilot All SChools· 

gradalfon A ! 
T 

Books sent to 
Develop c:uniculum ,------------' Conaultant : 

the schools 
OOillent '-----.--------· I l 'f 

Resean:h on various Training Prooesslng at priniels 

books ror~ayou~, l 
content simplificatioo 

of conceptS F~n;~lise 

• -, ! 
Wn1eackall A!ti$t. Corrections 

t 
I Field test I 

WOI1cshop with ... teachers ln 
seYetal regions 

'f 
Observe Evaluate concepls 

dernoosfrations 
~ by lhe· teadlers f-

in· classrooms 
\ 
! 

jL--.._shafe_wilh_· _tra_iners _ __JI 
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back Processes 
Children 

'f 
Give WOii<sheets to children and let 

them do it with a little help 

' ' Is there Howmuchbme I Do they enjoy it? 
enoogh space? is needed? 

Tlme 

How much leacher Can they follow by reacfrng 
intervention IS needed? and 'Visual irilotrnatioil? 

Worl<shops With tead'lels. 
They read and explain lhe concept. 

Ask questiOns. do COITt!Gtloi'IS 

Check Language. 
islt easy? 

Is it needed? 
Wlrf1 

I 

Are they fun? 
Are they easy? 

Roleplay 

v v 
Teacbera DeVelopeTW 

v v 
Teacher role plays by reading MOU staff leadllhe class by 
the manual/book with some demonstrating a ,_ oonc:epc 

of the MDU stalf 

v v ' Check use 
Is it fun? 

Can sllldents 
of language Can they follolll? ro11ow It? 

v v v v 
Can Can't Can Can't 

_lL _}I 

Edit Edit 
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Writing Skills 

Monitonng reports showed that BRAC students 
need!!d to improve their wri6ng sldlts- A$ a resuft 
wall newspaper was introduced In the Class room 
in 1993. The wan newspaper Is about writing on a 
grven topic, with Ulustrations_ This is not edited by 
the teacher, and the leamels can be as 
imaginative as !hey want with total freedom. This 
idea proved eHedive and improved the 
imagination and creativity of the children. It enlalls 
students to draw pictures and write stories about 
tnem fortnightly. 

CHANGES IN NFPE CURRJCULUM 

SlrUCIUred manner As a result the Maths iBam 
formed new work books and manual In with the 
assistance of a consultant from Leeds Untlrefsity. 
These allawed more practic:e of the concepts. and 
also provw:led the teadler with more guidelines 
and ideas about each Cllapler. Pair work. group 
WOII< • . games and piclures also helped to make the 
subjed· more enjoyable. 

The Ma!hs Consultant found the •ie'Jel of 
arilhnlellcal competency of the NeTS text books 
(f?t government schools) very high·. The new 
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Reading Skills 
Group method of reading story books was 
ln1roduced In 1993 k1 order to Improve the reading 
skllls. These supplementary reading packages not 
only help In breaking the monotony of a prescribed 
curriculum. but also in Improving the atmosphere 
ol teachlng and learning. Children now enjoy more 
story boOkS during the ~ of the year, reading 
nineteen slory books. rather than only ten. 
Moreover. earlier, there was just one copy of each 
story bool<. and the teacher woold reed !hem oot to 
the dass. However, now with four copies of each. 
the children can read and dlscuss stories in small 
groups.. 

~rum hence tried to talce adYanlage of the 
ten:ffic oppo!1unilies this provides and to create 
adivllies that allow the children to use the basiC 
numenc skills they have developed in challenging 
and creative ways_ 'The maths actMties of the new 
book. fut1her attempt lo ~ existing resources 
as imaginatively as possible. For example. the 
nwnber cartl.s have become the soun:e of many 
class and pall WOI1o: actlvllies and the chikf's 
bundle of sticks fs also being used for inany 
shape, pattern and measuring activities. 

The first set of guidlng principles behind the new 
malhs C\lrriculum was to find oui the areas where 
teacheB felt lhey needed the most help, and lo 
use teachers In testing the new ideas and Ill 
involve them wherever pos5ible ln the J1100B5S of 
auriculum deYelopment The second set of 
guicfmg principles was to simplify the leaming 
sequence for children so that the steps ln learning 
are gradua!ed., to rationalise the mathemalical 
content so that valuable malhema!ical processes 
and lalc7Medge are given precedent. 

Malh5 W0111-books lor dass-1 were written and field 
tested In 1994 and dlssemlnaled in the schools in 
1995 and the bo<lk for dass-11 was written and 
field tested in 1995 and was dlssemlnaled In 1996. 
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In ·t997. Ma1h year Ill workbook and tead'let'&' 
manual have been revised. field tested and 
llnar.sed These vrift be published In 1998. 

Sodai Studies 

Since 1994. the malerial diM!Iopets toave been 
worlting Ofl the new sOcial sllJdies curriculum 
whl.ch aims a1 maJong leamlng more active 
learning wlth a focus on life skills. The topics are 
also very muCh life oriented foe' our rural children. 
This Is specialty designed lo help leamers break 
1JWi1'f from their reliance on mernoos!ng.. In the 
new curriculum each single actMiy requires 
thinking and analysing & transferring infonna!ion 
from the stones !Did by the teachef. and eaoh of 
the ~ are Single segments ol a chain 1hal 
ultima!ely lead to a condusion The actMiies will 
help develop various skills, such as t'e$1!81'Ching, 
commurucatiog. shan'ng lllformabon. analys:lng, 
problem solving. sequencing, categorising. 
deasioo mailing. drawing cooduslons etc. 

focvs on qendftr : Social Studies has 
also Included sevetal of the Meena episodes thai 
UNICEF has brought out to pfOI'IlOle the gllt dlilcl. 
II aims to sensrt:se young adults and sets a value 
system gradually which should allow· !he society ID 
be mora equally adive. supportive. ID!erani, 
Intelligent and capable. The SIDries and 

illuslratlons represent 
girlsf\!,'(llTlEfl in positlve 
roles and as equals 
against boys/men and 
aims to alter the gendel 
biased mind set. Its 
hOilstic approach Is 
designed to Improve 
"the qualily of llfe • rather 

Impart solely 
'lnfomlalion. 

in Octcber 1996. the linit set of books, wf1ldl 
lndudes a le'l<lboolc-illus-teadler's manual foe' the 
teacher, a.: colourv.'OtkboOK foe' lhe sbldentsand 
8 S1lradive Shatfld Reading picture story books lot 
s!lldents were publl$11ed. These books were 
&itloduced in schools which opened al\ar Jan. 
t997. 

It was h!ll that a training video coold enable the 
leachers to cope wittJ the new rnett1oc1 of teaching 
where the leachel' s role is more like a facilitatof 
and where she would need more organiSing skill& 
The ltrteresting l.hing was, because of time 
constraint the enlln! Yldeo was made without any 
help of scripts, and the role played by the teachet 
was piayed by mostly teachers who were invollled 
In the pilot project of the c;uniculumllexts. They 
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were t.lmlJiar wllh the malerials. but had 110 
previous experience in .perbming • in frolll of 
catni!IBS. Considering the shoftlxlmingS. the end 

result was quite 
lmpresslve. The tralning 
\'ideo proved ID provide 
sufficient help to 
teacheB as well as 
tralnets. 

In Dec. 1997 the Year II 
materials fof social 
studies ~e Pf,dshed 
whld! Includes a 
textbook with instruction 
lot lhe leadle< and a 

sludent' s teldboolt whlcb has some actlYity sheets. 
The 2!"' year materials are designed ID build up 
lcnOwledg&, awareness and skills of higher 
degfees from the basis of 1. year materials 

Social Stu:dies for Urban dtildn-D 

AtiBf the acllvity based, child friendly Soeial 
studies materials were published- a was e.ident 
!hat the mall!rials ~e not sul!able for our urba:n 
children becauSe lhey live In a totally different 
social set up. Keeping lhe urban. specjally slum, 
scenario In mind- dllferenl topics were se1ectec1 to 
address the need of !his other group ol children. 

So another set or boolcs- inclu<fmg an actM'ly book 
for studenls and an mformalion based story book 
for the teacher- were Ck!Yeloped for Yeat I, In Sep. 
1997. The 2ed year malerials are expected ID 
IOUow In 1998. 

Ballgb 

From February 1996. ~ted language 
enrounter (CLE}. whiCh is a Thai adaptation of an 
Austrafsan language scheme. was itltroduced in 
the NFPE schools for teaching Bangia. 10 schools 
were milially ident!lied in December 1995 for !he 
CLE pilot which -.1 on for a year. Thls method af 

teacliing uses story books Instead otlalong 'fi1lh 
the regular text books or primers. Cllildren team 
alphabels, words. se<Jtencas etc. from lhe S11:lries. 
Shared rea<fang. games wllh flash cards. making 
big books, acting out S1Drles are lhe major 
adivities for language deYelopmenl under the CL.E 
method. In Fellrualy 1996 lhe sele<:fed teachers 
have gone through a two day training ID orient 
lllem on lhls new method of teaching language. 
And in this c:onneclioo books for shared reading 
have been dEweloped and the teachers manual 
finalised during January to Marolt 1996. 
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of BengaH, Engbll, Malhematlcs. Social Studies 
and Sdence The Sodal Studies package consis1s 
of textboolcs, a new area called Nans KB1ha Nana 
KSJ -based on genef"3l knowledge (covering 
geography, sdence. hislO!y and eM: knowledge & 
practical skiQ based worll) and field tnps. In order 
to develop language skiUs, along Wlih reading 
~ emphasis was 9M1n on creatJwt wnt;ng_ ' 

CUP ·EvabJa!ion Slruc!ur§. The CUP evalua!lon IS 
a blendlng or conbnuous assessment with 
standardised rest Teachers will carT)' out ctaily 
evaluation on fNefY subjecl with teac:hef&, POIPA 
and RT canymg out monlhly oral and wnUen tests. 
A half·year1y assessment IS beiog carried out by 
REO. AI CUP SChools are being supeMsed by 
PAIRT at least twice mont!Uy dunng which they are 
required 10 fill up monnonng ~ and 
developing a repcwt The Head omce Core-group 
montiOfs the pcogramme closely 

CUP Actueyements m 1997: The skin or readltlg, 
speak.ing, listening, writing has been Increased in 
all subjects Sludenrs perlormance cndiC&Ies that 
teamers are rt(NI readJr19 more 11uent1y and !hal 
too at a much taster paQJ Mon!ove.r, s.lulls related 
10 aealrve WtilbiQ has been improved 
c::onside:ably Children are able to write 
par;aglaphs on top~~ s of their choice from grade-t. 
II 1\aS been ob$etved that learners are also more 
confident on answenng questions and oral 
~nla1ion$ Peet learning through sman group 
adtvities has been lnslitutloolllised. Smad group 
activities are inlegrated In all subject areas and 
prellmina1y observation irldlcatl!s 11m! llUdents are 
leamJng fastef through close .ueractiDn Wllh ~ 
peers. FlnatJV, tile ..._ desJgll of refresher course 
provides oppcwtuliilles to teachef5 to bec:ome 
mar& actiVe and Independent 
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~us Studies 

In 1994. ~eligloos E4ucatlon was iniiOduced in all 
dass Ill schools The teasorl for lhls llltrOdudlon 
was lltat parents went lnlefestad In having !heir 
children learn about religion and that the 
goverNnenl schools teach reiiglon In their classes. 
CUrrently the government religious educalbn 
books are belng used on the BRAC schocis. 

Audio Visual 1\btuials 

Feedbad< lrom the field shows that the teachers 
are seen as the ma~n vel'udes of change Hence 
several areas of lr.Ming 11111 belng addressed ID on 
orxfer 10 dmemlnate changes more elfeclrYely 
The use of videos in llalnmg has been one such of 
1oa1s In ooier to improve the quality of teadlmg, 
SinCe an etfectlve method .., leamlng Is by 
~ Since 1994 the Audio VISUal umt lias 
assisted the NFPE pl0glar1VI'Ie .., deYeiopulg a set 
of training videos to loc:rease the standard of the 
teacbet and trainer's ltalning. Already '" use In lhll 
le:acher training sessions. the videos are an aid to 
bairll!J'S and help them to Oemonstrate teaching­
learning processes ancl I'IOw 10 fadlltate a dass 
By usong the video taped lessons. new teachers. 
cati see what a typical NFPE c1asstoom situabon 
Is. and hOw a patticular ac:tMty can be done. They 
also tliscuss the leamlng siMnJon This is 
patlla/Jarly helpful In Sooill Studli!S where there 
are games and healtn adMtles and fiald trips !hal 
need special facitltation s!dlls In the cla!.srootn and 
outside- lrom the teacher's part 

Audlo tapes are also being used to assist NFPE 1o 
recad the Enghh Radio programmes, s->lected 
songs usec:t in tile SCI'Iools and SIOneS for the 
dllldren 

The Matenal Development Unit is WOI1dl~g with 
sevetal c.onsullants and with the ITainers 
lhemsel>.oes to bring aboul more requWed changes 
In lhe teachers lbemselves 

CUI'W.-



Jadinllon of Quality 

Apart from lhe above menboned elfons to improve quality in lhe c:lassroom5. lhe Progfamme has its own range o1 
lftdcators to assess quality and these ~ been bl oadl)- categonsed as follows· 

Tutbing Md:hocb and P~dkc!$ 
1. Non Ten !:look mlllerials 
2. Glouplpa.'t - tak.es piKe 
3. Class begins and~ on lime 
4 Classrouline is~ 
S. t eSSQnS NYII clolat inlloduc:llcWI 

and a con::lusion 

Tucber 
1. Teactler IS alJe<:llon3~ laellle. odlb j&au"" 
2 Teacher !<now$ every le3lntlf by ,_ 
3 Tract"" respQI!d$10 le:ilme.-s' 

problell\$lndlvldually, 
4. Tudlec sets~ IIUignmenls reguiMy 
$. T eache< ~ a8 the Objecri'llea in · ... 

.,., Qllllculum 
1- Teacher c:1Wks polplls' WOitl' teglllel1y and 

ensunt5 COtedion 

L.arner 
1. 96% teanll!t5 .tll!nd ·sct.~o~legulady 
2. Cl)lklten are OJriooa m 1um 
3 Humbe< ot children ntplaceclldrO!> out 

does not ~uceoe<l 6% 
4. Mote ihan 70'Vo ~.~hands 1o 

l'e$JlOt>d., claU 

TtJacbing M.atrrials 
f . E_,-teamerhasdlhe-s-y 

Jeami '9 materials trw of coat 
2. AI~~~~~ boob - jlldteled ardlft 

usatw>~ 

School Environment 
1. Pupil 'Miff< (wall ~. aalls •> 

It ~.')'ed lA lhe dan room . . . 
2. AI displ:a)'S ille relevantand in good :~ 
3 Toa:he!tleame<s ~ piide In lhe school: .... 

ptemises · 

Community Partidpalion ·.· 
f . Chldren IXlm!O 11>-sdlool ~ . 
2. Cllidlllfl CX~n~&·to.sdlool ~and on: lime 
3 7(1% of the- pafef1l$ _,., f'l'oOII~hly ~ 

~Meting regularly 
4. Sd>ooiJOOm i$·malrltllined and Is In 

gOod condition 
5. Leilme<s fceoep the school poen>Ges will 

mailllained -and clitan 
e School space Is rented from rnembeiS dille 

communily (~ from ROP llfli'.IP memtief,a ill 
RDP-.H) 

32 

I . T~ nio• es around in the dess: 
dllrillg~ 

7 ~ orlhe leS$1111 time Is Chid cenlled 
I. ~of tad! lesson Ia dealty &Ql"il!ilf,Mol!td.!d 

7 . Teao::h!ris Tf!!I®W and punc;tu31. 
e. Teadlet ha5 1:1 lesson $It and fnofcb.-15 t1 
t . Teacner ~ratty unc1 accuceiety "$sesses 

learMf ptogm:s 
fO. T8acher&deai' about the objedNe of 

eadf~ 
tf. Teadler.inlefad:s ~willi·~ 

5. 

•• 7. 

leaoEB' NniMibng Is dear and legille 
Chlfclren ~ oacn OCheR responaes 
90% ·leameri e~ .c:t1001 on time lOr lhe-
enlll'lt ·~·cfay . . 

4. Absenced·a $liCk' In lhecleA ,_, 
s. SdiOGI toemii.., lllld. 'Wel-maWained' 
I , Sd100I roem has .~e·.lr llfld light 

• . 
. . . -. 

.. 

. ' . . ' . . . . . . . 
,•.. . . ' . 

'·: : 

.. 
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IMPACT OF :"FPE 

Other Indicators of Quality 
Moreover. the level of sell esteem and confidence is 
one important out lall of the programme. and can be 
seen as an 1ndlcatoc of quality This is best seen In the 
BRAC graduates who are now completing In the lormal 
SChOOls. They hll\'e chosen to follow this path through 
negotiahon at the house hold leveL The following are 
seen as the out tans of the programme: 

Delayed Marriage 
(The three years spent in BRAC schoOls helped most of 
lne girls delay their marriage and thus awid child 

marriage. This may be due tot he fad that schools 
·hold" them lor a longer time, beCause parents reara:e 
the IITlportance of education, or because the girls 
have leaml to negotiate wl1h her pareniS The 1at111r 
seemed to be the case as can be seen from the 
following 'iOlces. 

c;r 

. ., ~to Slind'CI) my feel andnd ~='~ 
' i ··~ come,. but I hiiYe re: 

Sister matrii!cf eaty. and naw $lie 
WliiL lh'l(l& don't have . 

·lf;Mi. 10 face· dllliclllfJja 
1herl ell8ll If We ..,. 
1illie ce$ln ~ .. • 
($/WIN Ak/rtiU, dita'ffJ <h 

• II ihenl ~ no BRAC. 5dlools, tt!efl I 
:wcdd be Jlllll'ried off by now. My pale.ll · i{ 
Want me to ~ manleclnow. but my:~, 
bas corov!ncad them that girtS ~ - -. ·.,.:.. ................ 

''' .~\.1;11(# II' 

J~t;t.$511) 

. . ."Gcad ecfi!QJlion ~· 

ThiS illuslrates thai the girls have dewklped some 
level ol empowerment · from within" (Moser, 1993) 
wtlich encourages them to negotiate and make same 
Important decisions about their own lives) 

Continuation of Higher Education 

&!Yeral ol the BRAC graduates en1er the formal 
school& and many are in the process of oomple!ing 
their h'9h &chool. Thrs IS Important. beCause belore 
they were recruited in the BRAC schools, they were 
denied by their parents to join the government schools. 
Alter- graduating from BRAC schools.. it seemed mote 
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like a natural progression to continue their educalioo in 
the government schools. Hence though they stiR have 
to pay ·out of pocl(ef fees. it seems that they are now 
willing to pay thiS having appreciated the importance of 
education- . 

. i 

Multipller effects on the family 

The IOpics learnt in school are related to every day life 
sud1 as c:leanfllli!SS, llabils, nutri1ion and health care 
These, when taken home can have a multipfier effect 
on the whole family. As Monira (C~ 1 1) • said ' I 
would go home and share something with my parents 
and siblings and 1 encouraged my pal'eltts to send 
them to school.· Kalpana (Class 101 said. •1 gave more 
Importance to wearing sandals and cleaning my hands 
before eating. ln health class we were told to brush 
and keep ~ flies. I live with my grand mother and 
woo.: at home. so atl this Is quite usef1JI to me'. Meena 
(Class 1 1 ). says, "I learnt to plant lrees. wash my 
Clothes regularly and keep my halT and nails dean. 1 
alstllaUght these thlngs to my younger sls1er . • 

Vision 
The young gil1s a1st1 learnt to visualise themselves as 
aciMI memberS of society. Kusum (class11) was quite 
sure that she would be a village lawyer for women to 
save them from the injustice they suffer in every day 
life. 

Manners 

Mor'eovef. the community members o feel that BRAC 
students are well mannered and can be trusted. As 
one member mentioned "BRAC studeniS are always 
very polite. and greet you with a salaam" 

On the whole. the issue of quality in the BRAC class 
room could be further researched on. 8RAC has been 
learning by doing. and this is true about the class room 
realities alstl. In fact the Research and E valualion 
Division os being assisted by researchers from the 
University of Manctlester lor developlng a framewor1< 
lor NFPE research. These informal lab W1th 
graduates showed that education not only tlught them 
to read and write, but also opened the path to turthet 
studies. Apart from the sKIDs they learnt. they 
eslablished a sense ol self esteem. and thus are able 
to fac:e the rigors of every day challenges more 
positively. However. more reseateh is needed in this 
diredion These voices throw some light on how the 
curriculum can affect the learners. 
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There • liiur klnCit of :~ 
lransfoun•JfiS P'V on ltwough ·BRAG 
sc:lloob. -~ •In the SltlcletU !bal. .. 

' ...,.., ~ SOtlgiM .. """ Of;· ·~ . 
?li"iiiMi ~ Of 'lhmugtt eq.fl!iilff' 
lliniili\le Co-alrtla.Ur actMtiils. 1iiCio. 
c:hange.S· taiOOg ~ace In womea carr- • 
,_. o( W'te$ within the BAAc 
ctganiAIIcin. !bose 'tliftlch are lallil!{ pi• ca 
8II1IQJ ll!'lldler& by wtue flllheir' new .o• 
l1lles, lnCf ,lbose ~ 811101111: rilel!llf:l 
'lllbo come. to Jl8l eni'a mellk1gs, • • 

1. Cumculum 

The CU'ricl.bn is gender senslllve, and 
ptOinOies equity In MX roles. The 
~ present women doing bOih wort 
at home and outside. and simlarly men 
helping In house hold chores. Moreover. the 
main charaders are females in most of the 
stories. 1'he CUITiaJI\Im also lli1CCUllges 
skll1s in decislon rnalcir'IJ. negolialions and 
COtti'IUcicalion. 

2. Changes In Women Sbff 

The very fad lhat women are riding cycleS 
(the PAs). and motor bikes (the POs) In lhe 
villages whera women are supposed lo a.y 
Ill home and do howe wortc Is l'lllhef 
1n:0nventional WhJie il has nor been easy, 
these women have managed lo break lhe 
norms and create a level of acx;epi•Nily in 
their emironmenl 

3. Women as Teachers 

The 11\11 ried wqmen ltlachef's of BRAC a-a 
also ma!dng social changes In lhelr own 
rjghl They repcxt being ea5lly recognised In 
!heir community and having people talk 10 
1h8m eagerty. and with respect. Mareo\W', -•ling lhelr own Income also gives them a 
Mille of Ill ilpii\IO!IIIi oe.1l and independanl;le. 
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lnterac:ling wfth BRAC staff, espeesloj the 
women staff has helped lhe parents of 
BRAC acquire a broader outlook ewn 
towards their own daughters. Moreovar, 
seeing lhelr daughli!B gain from the 8RAC 
educalion has also helped them see their 
daughleB in a tfilfMent light. though many 
stil ~ ID get them married off as 5001'1 as 
possible 

5. Changes In Leamera 

learning lhrough the BRAC CUITiculum 
helps the )'OI.n9 learners gain a ,_ 
perspec:tlw lo lhemselves in their society 
.00 hence play a new roles In the futu"e. As 
seen from the above section. gii'IS learn 1o 
bnlak liom the noons. and pursue higher 
S1udles after graduat~ 111 from the BRAC 
Khooll. 



RESEARCH ANI> EVALUATION . - . 

The findings or a survey revealed that oot or 91 
learners a large number (n=24. 26%) want to do 
varioUs types of Government and N011 govemment 
jobs, while 2 i learners {21%) want to be doctOI'S 
and 16. I.e . 18% want to be teacher.;. Resl of the 
learners wanted to be Barristers, judges, 
Engineers in the fulllre. Not. only that. a few of 
them want to join the defense setvice. Moreover,a 
girl expressed that st1e wanted to leach her 
children by educating them hefself. 

The Reseerch and Evaluation Division (RED) has 
!he responslbt1itles for the dissemination or 
koowledge and needs for the entire organizatlon. 
HCJWeVer. the research department lnduded a unit 
on Educational Research very reoenlly In ~ to 
throw some mote light on the programme. and to 
evaluata it 

. Aslde from monitonng and evaluation, slU<Iles 011 
schOOls and the outcomes or these siudies <:an 
help to shape a programme. It Is impo~tmd to see 
the effects of schooling on the chlldten. on their 
parents, and on tha community. It provides a basis 
for making changes and planning of the next 
steps. 

Outing the last ffifW years, RED independenlly 
canied out several research stu<ti:es for the NFPE 
programme In areas such as .Siandarcf.:zed test. 
the tuture of the BRAC graduates. families of 
these students. reasons for dropouts, and many 
more listed below. The findings from their 
research helped NFPE programme to assess Its 
SChools and the impact n Is having 011 rural 
development. and the Mure of the children of 
Bangladesh. 

The follOIMng are the research papers completed 
by RED beginning of Phase I lin ICH!aie. 

List of E~ucation Studies Completed by Research : 

1996 A fuslbiHiy study on reusing ll!xt books In NFJ>E schools Of BRAC. 

1996 Exploring lhe s1atus of BRAC Gonokendra PxthaSPr. 

19!16 Gender Equ.aHty In EducaUon : What BRAC School Gradualn Thinll:. 

19!16 Knowledge and Pnll:tlc.e of NFPE ~nt Girt Gr-Mua._ regarding lllle.-ation . 

1997 Particlpalllry Development and BRAC 

1197 Uniform In BRAC Sd>ools : Wtty ? 

1197 BaMIIne Survey on CUP. 

1197 A Sutwy on fn9Dsh Ability of 1M 

Gov.,..ment Primary Schoc>l Child,... 

prl« to lob'oduction to lntllnlcthle 

Radio !natruction (IRJ) 

Progran>rM. 
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List of QutgoiJig Studies 
• A probe tnto S1Stus of Adult Uteracy Cenlre 

( an eX$1klrative study ) 

• ExploOng Reasons For NFPE Teac:hel's Dropout 

' Malnslream al NFPE Graduates 

(joint study in c;olabotalioi'IIMU\ IJrlversily al 

Manchestef) 

· An Achievement Test al CUP and Non-CUP 

• An ln-deplh Study on the Classroom ec•we al 

NFPE Schools. 

Assessment of Basic Competencies (ABC) 
The methodology lor ABC has e\IOived through 
Intense diSOJSslor! IM1h experts In educatlon, 
social sdenc:e aod SUtVey technique$ • FJeld aod 
pilol tesbng In each of these divisions and some 
loWban areas were also canied out. 

ABC has been caoled out Ill several levets In 
BRAC sdlools. T- sllJdles aiming to assess the 
tew!t and patrem of basic competency of the 
dllldren who graduated from the BRAC schools In 
1 995 and 1997 and to Identify the soclo economic 
determinants of this achievement have been 
oonduded tecenuy. Respondents satisfying al 
four criteria of l'8llding, Wl'1tlng, numeric ~nd 
life ekllls wef'8 o;.onsldeted to ~ve the 
minimum level of bulc competency. GradtJates 
of three categoty of schools suP9C)fted by BRAC 
w.. NFPE under RED. NFPE under ESf> and 
BE OC under ROP were considered roc this study. 
the data foe wtuch was collected within ten moo ilt1s 
ol their completion. The modified lnslrument used 
In the 1993 national survey was used foe this 
survey with a total of 42 items (questlons).. Apart 
from providing .an aggregate estimate. the sllldy 
abo prowled !lendec based estimates of 
competenaes !Dr the three $Chool categories. 
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YOW1V 11Yiftnt demonarwtn '0 du:l'. mates - h:tw to 

""'"'" 'Oral sar ... 

It was found that on average. 73. 8% of the 
graduates satisfied aD four cri!erla of basoc 
competency. Amoog the graduates of !he three 
school category, those of BEOC in RDP areas 
perlormed the best (76.4%) fallowed by the NFPE 
under ESP (75.2%) and NFPE on RDP areas 
(73. 1%) the alfferences. howevef. wen~ nor 
a1alisticaly significant 

Although girls of aD !he tlvee types of schools 
performed ~ than boys, this was nor 
statistleally slgnlficanl On average. 74.4% ol the 
glris and n.6*.4 al the boys had basic 
competency. It was further found that respondents 
of socio economically better off hous.eholds were 
more likely to have basiC competency than those 
of poor households Five $000 ec:onomic factors 
which came out as the significant dete<minants of 
basic competency of the graduates of BRAC 
schools are age and current enroUment status 
of the graduates, fattlers' educatiorl. cultiVable 
land owned by househoids. and the graduates· 
expcmKe to television. Graduates cunenUy irt 
schools ¥ottose ralhers had some schooing Whose 
households have more 



lh;m 50 dedmals of land and !hose having access 
lo lelevisloo were more flk.ely to hiMI ba$ic 
oompetency than other groups. 

NI'PE A.cbm'WI..,I Tat (NAT) 

How fat the Children in NFPE and KK schools 
adlleve knowledge .In different sulijecls were 
studied by a standardized achievement rest NAT 
(NFPE A.Chlevemem Tesl) . The rest batlery was 
developed on four strbjec:ls like Bangia. Sodal 
Studies. Malhemalk:s and English ba$ed on NFPE 
W'llrulum and textbooks. The validity .and 
rellabt1ity of the lest baffery was duly deU!nn!Ded 

and a norm was developed on a sample of about 
500 NFPE Sllldents. 

ln Oea!mber 1997, the test was administered to a 
group of 4 00 NFPE and 100 K.K sChools 
(14 .500 learn~) wi1hln a month of their three 
year coorse Is Oller. Tha sampled studoots were 
selected from all over tile coontry by using a 
stratified random tec:hnique. The results o1 the 
aclliewrnent test Is gillen in the followil1g tabla 

Average achievement of Knowledge In NFPE and KK Students (combined) In 
Dlffllfent Subjects. 

11 is found from the cable that around half ol the c::hti"en salfed more than 50% marks 111 Bangia. Social S1Uclies 
and Engi"ISh • while similar number of Sludenls obtained more lhM 66% mali\ In Mathemlllics. 
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LESSONS LEARNT 

Lessons Learnt In Phase One 

Some impoltant lessons were learnt In lhe 1as1 few 
years. which will help to dlred futln pta!~&. These 

are : 

• lVI impof1anl focus of the pognmme is 
qUllllty at an levels. 

• tmpol1a!ll lessOn learnt In lhe past years is 
that supervision requires some t.eaching 
~ and undersland"ll'lg towards the 
class room situation. Hence. teachers who 
have finished a cycle .are now ellgtie to 
become Resouroe Teachers, and lhus 
supeNise a cluster of schools near their 
homes. This allows both as an oppor1unity for 
career clewlopmenl for the teadler, and as a 
new perspeciNe In the supervisory system 
wiUiln the programme. Resource teachels 
can also provide valuable lopul to trainel's, 
and are and impor1ant level rot contributing to 
and dissemlnaling new Items In the 
anicuiUm thrtlugl1 Refresher training. 

• II is also reaRz{!d that Refresher traiRing is a 
suitable erea fer Improving the skiDs of 
teachers and helping tllem in acquiring 
adcfdional sldlls whlc:h they themsellles can 
generate Ilia discussion. and leamlng from 
each other. 

• 11 is felt !hal trainers need to spend some tlme 
In the dassttJOmS as wei. ThOugh most of the 
lrainel's have tield experience, contact with 
the schools is still quila Important In order to 
keep In touc:11 with the realilies of the class 
room. Space needs to be cnatec1 for this. 
Moreover, training needs to be -
partidpatory. . 

• New leac:hers wiR lind it helpful to obsenle 
some school& before they ·paltidpale in Basic 
Training. 

• High attendance of c:hlldren can be 
mail!lained if' ~en can be kept 11 iii:P'a'ded 
In the learning thal lakes place inside the 
aassroom. 

• Parents are wiiDng to sand their chill* Ell"~ 
especial}' gilts, to school and !hey are wiilklg 

to get InvOlve In school affairs. 80% of the 
pateuts fi!!I!Aarly at1end paretJI-teacher 
meetings. 

• ConMuous refresher training for 18ac:hers and 
regular schoal lospeclion are key fadoB for 
suc:oess Of the schools. 

• Some level of testing is necessary In the 
system to allow rot oornperison with studellls 
In the formal system, and to assess the basic 
competencies of the BRAC leamers. ABC 
and NAT are such tests. As a result. this has 
been introduced in the urban schools. 

• More readlng materials blca stoJy boob 
encourage and reinfon;:a Ieeming. From 
resean:h findings it became clear !hal BEOC 
graduates who had completed 2 years of 
schoclts st.ood at risk of fOftlelting how to read 
and write unless their new llteraey skiDs could 
be suppor11ld. Hence BRAC decided to open 
rural libraries for female BEOC graduates es 
wen as extend the school calendar year by 12 
monlha. 

Gendvlssuu 

• II has been l&am1 that given the gender­
neutral currlaJium , girls have learnt to get a 
new perspec:INe of seeing their position in the 
society. Moreover, boys in the dass too team 
to respect this posl1lon of glfls, where they are 
resJ)eCied and seen as equals. Hence the 
ania.llum does J)lay an imporlanl role in 
lmprolling the Qllflder atmosphere for girts. 

• It has also been found that teachers. who 
olhe!Volisa would haw been house wives, 
haW beneti1Ed a loi from wortdng at 
leacher5, both monetarily and socially. They 
are naw more empcMief'ed in that they have 
some income of ~ own, and also are 
mont respected in the sodety. 



• During ·1994 it became oovlous lhal most 
parents regarded ihe lndus1on of relfgi'ous 
educaiion in the schools as essen!lal. NFPE 
decided to add ref~glous edocation in the thitd 
year of some selecled schools in 1994. Frlllll 
1995, all childron received a text book Qn 

rellglous education COrTespondlng to the 
stuc~enrs respedlve religious faith. 

• Mosl slUms are non permanent, and I.Wlder 
COIIStant ihreat of evid!on from land owners or 
by law. lnddents sud! as fire • toll coftectlon 
by local ·mosc~e · groups and unnotilled 
evictions are not uncommon. BRAC schools 
operating In slums have nol been an 
en;eplioo from this. School rooms have been 
used after SChool hours by local boYS for 
unsocial gambling. drinking and has even 
been vandatlzed as a consequen.ce of local 
brawls between rival political )'QUih clubs. 
Under these circumstances. BRAC fell lhal, 
shilling the schOOls to · satety- of rented 
premises on 1he slum fringes was necessary 
so !hat the schools could operate undlstuttled. 

• h has also been realized ihat during llme5 of 
crisis sud! as lhe lundamtmta/Jst problem 
during 1993. lhe concerted efforts or all the 
prog11!11VT1e a~ with the community was 
impormrrt in 011ercoming the problem . In fact 
during this time. it was also the par1icipation of 
the teliglous ~ themselves who 
collaborated with the BRAC Slalf in solVing the 
problem. 
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• In the case of GO-NGO collllborlltion, it has 
been found lhal projects such as GEP has 
illustrated thai BRAC In fact complements the 
government , in its efforts In EFA and UPE. 

• Union Ubnly ; Trust Formation 

For smooth and efficient functioning a 'trust board 
was inco<porated into the Union Library strudure. 
This Trust board has the power to develop and 
adrninlstllt any rules and regulations necessary 
but can not lake any de.dslons lhal can hamper 
the fundioning ol the Ubrary . The ilust board has 
5 but not more lhm1 11 members. While looking 
towards the future BRAC has Initiated a 
programme Ytflhln the library which can make It 
sustaipable • For which reason the coml'l'Qllty 
members are inlliaDy asked to raise funds of aboul 
TK. 50 thousand after which BRAC adds another 
TK. 50 thousand . Like wise over a period of lime 
the Union library Is to have a total of TK 2 laldl 
for it to be sustalnable Mien BRAC Is no more 
operational within ihat cooununily. 



FUTUI{E DIRECTIONS 

NFPE Evaluation and 
BRAC's Responses 

An evaluation of NFPE was done In Oc:lobef 1995 
by a team comprising ot Nelly Stromquist. Adrian 
Boeteu and Abu Hamid Lalif to assess !he 
pertormance and potential ot NFPE programme as 
a v.t\ole. Some concerns were raised wtlk:h were 
In unison with NFPE's own findings and 
experience, and li!OOiililt!ndallons made b !hose 
areas b fur1hef quai!afive improllemenl ot NFPE. 

• On llonltoring 

The team appreciated NFPFs moMoring 
proceclvrB$ as it enables the prognmwne to dl!ted 
Its shortcomings and problems quic;IIJy and to 
respond to lhem immediately. The Programme 
has been very etrlcient In mcriloring the 
quantilabve indicators and should emphasise on 
the quaila!iYe aspects ot the school program and 
eddress pedagoglc:al needs d the teacher$. The 
team also fell. !hat theta Should be regular 
Independent external monitoring. 

• On a.ntler 

"Regarding Program fundionlng • NFPE -
found to be doing 8ltal8dlngly wei In tenns ot 
s.vlng young girts and fostering sodal changes ... 
young and adult women. The lnc:rea$ing ability by 
women to have access to education and to play 
occupational and professlonal roles with greater 
status in society are by no means to be minimised 
In the c:ontext of aJI!ural and religious norms that 
(mpose values that are strongly &syml1'l8bical 
along !JIIflder lines.· 

"The married women teachers of BRAC are also 
makA'Ig social changes in their own right They 
report being easiy remgnised in their community 
and having people talk to them eag8fly . While 
they earn frUle. they report satisfad)on along 
-al lines : being imlolved In the process ot 
teaching others. leaving the house and gelling an 
independent income. being able to visll the town 
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cnce rnonlh far the retresber course but abo 
having an oppol1unity then to do some shoA*Ig. 
Several of the teachers inteMe\wd reported to 
have controf aver their Income. They o11er1 Share 
II with their husbands and famiy but feel free also 
to expend ~ for their own wishes. In a few cases. 
lhey are saving l for greater inYeslments in the 
fulln." 

• OnQuMfty 

"The a.wriculurn program d NFPE offers appealing 
elements In tenns of the learning envitonment and 
pedagogical content The das~ have diverse 
lldivities. a goad mile of passive and adive WOI1I. 
and the chlldren have access to leldboaks that 
cany pleasanl iDuS11lltions and stories ¥lith 
aubstantlal messages about equity. ~ 
and respect for others. 

Since. quatity of educa!lon is to be a pi il ne focus 
of NFPE In the phase II. the programme has 
already picked up the Issue In terms of monitoring, 
supervision, leaching leaming process, classroom 
management and organisation and the like. 
Resot.n:e teachers IIllo excel In teaching and have 
rm at least one qde o BRAC school are being 
lder1lilled. They will be fadllta!ing the maniNy 
leadlers refreSher's wilh the SChool ~ and 
ll'ilill responsible tor a dusler ot SChool nearoy to their 
home. These teachet v.il WOf1( alongside lhe ,__ 
teachers In ccHeaching some at !he Rllljec11W8as 
IIJ\91.t In lhe SChools. wilh lesson plalrilg. adllice 
on da5$aom management and organisation, 
rnDrlii:IMg etc. The ltppoinlmeri of lhe I1!$CU"CII 

lllacher focus on teacher diM!iopnent as wei as to 
tmg lol1h qt•1.aCI\Ie ~~ ., lhe 
programme. 

Responding to the team's suggestion on hiring 
local cons~lb to accelefale lhe development 
process. NFPE wishes to add that from time to 
time the prosr-amme has been hlmg local 
Bluslrators. story writera. audio-video producers 
(wilh particular" referef1c:e to the lnlefac:tiVe Radio 
Project). Resear-ctws have also ~ engaged 



~- 1995 10 lrnprowe cost, quality and lime 
el6dency of tasks. 

Allhclugh lt1e programme policy is to enroll al least 
10% girls. But In areas wnere a second or third 
C)'d& of ~ has already been completed and 
there are sti8 adequate number of Interested 
learners. ll:lls policy may be ftexed to 
accommodate mote boys. NFPE has already 
responded on this need based issUe, on top of· the 
learns comment on llexibillly of Ieamer ratiO In a 
classtoom. 

In relallon to s!udent drop-out, a dllld may be 
replaced by other UJ\SeiVed clltldren from lhe 
neighborhood during lhe rlfSt three months of 
schoollng. The -initial two months of school Is the 
pteparaltwy phase wnere a child baslc:atly 1s 
btb educed to school norms and Is exposed to pre­
writing, pre-reading actMties and exercises as 
'W!II as ~ skiDs. Any child remaining 
absent from school alB the third month is 
categorized as a 'dropout' and NFPE prnpares a 
finalllsl of students. 

• Since NFPE will ooncentrata on qualilalive 
lm~ In phase U, It plans to lake up a 
lot of evaloatM! and research studies to 
assess the etfediveness of various 
programme components as -a as focus on 
~ qualitative issues like Ieamer 
performarlce, leaching learning process and 
other c:ognlti1le sJdlls. NFPE also plans to take 
up action researdl in the area of leatning 
~ and In the process develop Its 
il-lloose research capabi"dies at all levels.. 
The adion ll!S88rCh also aims at promo!lOg 
aea!Miy, thlnking and skills of pupils and help 
them dewlap more alfectiYely as' Independent 
life long learners and delllilop teachers as 
relledM! practitioners. 

• On Expansion_ 

"The projed has been well managed with regard 
10 the implementation or the school expans1o0 
progran-ane •• 

• On Flnanc:illllssues , 

"The Budget and Ac:counls DepaJ1merd should 
atlpr'OIIe the transparency 1n calcutaflng unil c;m~ 
and the presarrtallon of expendi!ufes. It Is possible 
to aeate a more visible relallonshlp between lrit 
cost and expenditures: 

BRAC's response: calculating the total 
programme expendib.nl In terms of fndividual 
school unit cost may not be quite a practical and 
feasible task. The leamersbook~ and supplies 
are procured. printed and stod«ld In advance. 
Thera are OCher programme costs too wnictl lncul' 
iebter In advance or at diffetllnt points in lime. for 
example. the teacher training. lhe deployment of 
lhe school supeMsors, SUMJY ell:.. Hence all 
these costs incur In an aggregate. 

The Budget and accounts section Is in the PI ooess 
of deYelop!ng a form WhiCh w!O be sent randonily 
to selective areas and team offiees. These forms 
aims al colleding ac:1ual school unit costs of a 
particular area. This WD help see differences In 
school unit cost and be ~ of a control 

mec:hanism for·~· 

• On~eveh..-

'To make II possible far better quant1ta11ve and 
quafltalM! Investigations to take place Wlh ln. 
BRAC. greater Sll!ps should be taken to prilmOCie 
the ltaining of young researdlers both In CXMdly 

and abroad.: 
BRACs Response : BRAC has always 
encouraged resean:hefs to avail of tralniags both 
l'l8llonally and lnlemationally. ReoenUy BRAC has 
been partiaJial1y ei'IIXII.r.lging tesearc:hets 10 
study in the different areas of Education. 
Moreo\ler'. the new action research project (CUP) 
liims at involving lhe managers, the school 
supeMsors. the trainers and aD in collecting, 
collaling and 8118l)'Zing inforrntalon and with the 
help of RED researchefs carry out a base &ne 
survey.. The proc:es$ of~ the resouroe 
center In the po ocess aims to build up the research 
capacity of the NFPE pe!$OIV1el. 

Future Planning 

The N.FPE programme has successfuly IICI1kM!d 
.itS lafVel and c:ompleted phase I In March 1996 
with a lola! 34. 175 schools includklg 19,000 
schools Opel ated from the NFPE expansion 
(phase I) fund. 15000 sctloo4S operated from RDP 
funds and 175 schools from funds of the BRAe's 
Health and Population Olvislon. The NFPE 
programme of 8RAC has commenoed Its second 
phase beginning April1996 and spanning 3 yeats 
Will c:omplele 01'1 March 1999, Dumg this phase 



orly those schools v.l'lich VIii be dosed wiD reopen 
10 keep the oumber of schools opefalil'9 oonsllrnlly 
at 34,000 in a ~· 

The 15.000 schools funded by RDP In the ea11ier 
phase merged wi1h the 19,000 SChools ~ 
tn:* the NFPE expansicn fund , thereby lalclng the 
Ictal ~of schools to be operated IRISr phase 
II to 34.000 From April 1996. The rest 175 &ehools 
(for adolescent glr1s only) funded by the HPO 
programme in phase I will oantnJe to be fLnded by 
the SII.IY1e prO!jfaflllle irJ phase ll 

Phase I has been primarily a period ol expansion 
for NFPE and in phase II the programme lnlJ!nds 
to c:oncentmte on stabilizing the horizoolal 
coosollda!lon of its expansion in terms of 
qualitative improvement Talting Into 8CQlOnt the 
experiences and. the lessons feamt over the past 
10 years. and given the scale or issues yet to be 
addressed. the NFPE prograliV1'le envisions a 
wider role ror Itself during April1996- Match 1999. 
The programme aims· to achieve the goal of 
~fs Education foe All largelS tlvough 
lnc;reaslng the access to an improved quality of 
education. Refk)dlng on lis goal and purpose the 
programme plans to continue operating non formal 
schools to mainslream the children who have 
been left out of the system. only those chikfr8n 
are enDsted Into the BRAC schools who come 
rtom poor famines and have either never attended 
school ot have dropped out from ihe formal 
school hi lis seocii'Wd phase NFPE also Intends to 

43 

c:oncentrate on improving ihe quafily of education 
defMll'ed lhroug!J the BRAC schools by revising 
and improvising its am1culum. teaching learning 
matenals and teacher development 

BRAC also believes that 51J'englhenlng Its own 
eapac:ity Is also crucial to bring aboui qualitative 
changes to ihe programme. From its past 
experience BRAC 1tas learnt from experience that 
coniW\ulng education Is very Important to suslafn 
the ~Y foond literacy Sldlls of all learners. both 
chBdren and adults. Hence In the next phase 
NFPE programme plans to explore new ways 10 
def'M!f continuing education as weU as well as to 
expand the e>Osling components. In Phase D 
NFPE propose to operate 4 ,000 school libfaries., 
300 Union libraries and form 2,000 reading eitdes.. 
In addition, BRAC feels more tootdlnated and 
collective effort or· all provldets Of both romtal and 
non-formal education Is oillcal to bring about 
substantive changes and improvement in the area 
of bir.;lc educallorL During Phase II N.FPE also 
alms to luge effedlve alliances wi1h ihe 
govemrnenl and other non government 
organlza!lons 10 share the lessons learned for an 
Improved level of unde<Sianding and coonflll&lion 
amongst one another. 



• 

1. NFPE Phaie - I (34,000 scnoots) 

2. Famlly·,._q FaoMefion Programme 
(1751dtools). 

3.. EG.nsCm for Under /~Qed G8rm8d 
WDibrs (2.50 Schools). 

5. H8niD Reach (105 Sc:bools) 

UNICEF, KFW (Geuuany ), OGIS 
(Nelheltandl), NOViB (NetherlaQds), DFID 
(UJ(), AKFICIOA (Canada). EC. 

Pllllw•ldet lrilerNidonal (US AID) 

UNICEF 
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ANNEXURE 

Annexure 1. Number of Schools & Students from 1993 to 1997 

Annexure 2. BRAC Graduates & the pef'Centllge entering Government Schools 
(1993 to 1997) 

Yqr Noof 
completed 

schoo .. 

NoofGradAies 
rat. of atudenbl 

(%) 
Entering Govt. 

iKhooJs 

Annexure 3. Number of staff attending NFPE staff training from 1993 to 1997 

Type of suff tralnlng Total staff trained 
1993 1994 1995 1996 

12 dav lnseMce for POIPA 661 1413 3163 383 
3 day Pre-seMCe POIPA 1035 225 0 
12day Oper;Jlion Management Course OMC-1 for 865 193 258 398 
POIPA 
12 day~of ll'8lnefs of POIPA 404 326 208. 255 
12 day De ~Course tor Mrs & TIC 181 14 0 100 
GOAL 28 38 0 e 
6 day~ of TllllroeB for PA 141 
12day operation~ Course OMC-2 for 
Team 
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1997 
345 
221 
669 

825 
0 
1435 

166 

• 



Annexure 4. Number of teachers attending training & refntshers during 1993 to 1997 

of staff tralrilog 

• lncklding ESP funded teachers IUiining .. 
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AEM 
.BEOC 
BRAC 
CLE 
CLJP 
KK 
MDU 
MT 
NCIB 
NFPE 
NGO 
OMC 
PA 
PO 
RDP 
RED 
RM 
IRI 
TARC 
TIC 
QM 

·-
-

-
-· 

·-

-
-· 
·-

ACRONYMS 

Area Education Manager 
Bas·ic Edocatio.o for Older Children 
Bangladesh RoraJ Advancemen.t Committee 
Concentrated La.nguage Encounter 
Chandina Learning Improvement Project 
Kisbor Kishore 
MQterial :Oe.,.elopment Unit 
Master Trainer 
National CurricuJum and Textbook Board 
Non Formal Primary Education. 
Non GovcrntnentaJ Organisation 
Operational Management Course 
Programme Assistant 
Progro~mme Organiser 
Rural De\'elopment Programme 
Research and Evaluation Division 
Regiona.l Manager 
Interactive R2dio Instruction 
Trai.o.ing aod Resource C~tre 
Team in Cba.rge 
QoaJity Manager 


