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Abstract

The term classroom interaction generally referhéointeraction between the teacher and
learners, and amongst the learners, in the classrdbe aim of the study is to investigate
how classroom interaction helps the students tmI&mnglish language. Earlier studies on
classroom interaction focused on the language ysbebteacher and learner, the interaction
generated, and their effect on language learniog.tlis research the researcher has used
both the qualitative (interview, FGD and observa}iand quantitative (questionnaire survey)
methodologies. The research said that “Classroot@raction is essential for learning
English language”. Interaction is one of the isspe=urred in the classroom that have a vital

role in learning English language in the contexBahgladesh.
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Chapter 1: Introduction

This chapter has been divided into five small st The first section is background of
the study and it contains three paragraphs. Thensggart of the chapter is the context of the
study and it has six small paragraphs to stateptbblem areas. In the third section of the
chapter contains two paragraphs dealing with thpqaes of the study. In section four, the
significance of the study, scope of the study dmal definitions are described. In the last
section of the chapter there is a brief descriptibthe outline of the thesis. It shows how

many chapters the paper has and which chapter wéhls/hich parts of the thesis.

1.1 Background:

Language learning and teaching have been the d$udfjeesearch for many years
and many researchers have focused their studis®@nd language acquisition. From
Krashen’s Comprehensible Input (1985) to Swain’sn@rehensible Output (1995) and
Long’s Interaction Hypothesis (1996), such resessdiiave made great contributions to
second language acquisition. The difference betvgsmond language acquisition and
foreign language learning lies in that the secamgjliage acquirers have opportunities to
practice the target language outside the classradmte foreign language learners only
have opportunities to learn English in the classrodhis observation prompted the
present study, which explores the efficiency arfdatifveness of classroom interaction
for learning English language.

"Interaction is the collaborative exchange of thasgfeelings or ideas between
two or more people, resulting in a reciprocal dffem each other. Theories of
communicative competence emphasize the importaniogesaction as human beings use
language in various contexts to ‘negotiate’ megrongimply stated, to get an idea out of
one person's head and into the head of anotheorpensd vice versa. "(Brown, 165)

Collaborative dialogue happens effectively betwadearner and another learner
or, a learner and an assistant during an interactfggotsky was more interested in the
individual’'s potential level of development thars liher current level of development.
Two individuals may be at the same level of actimlelopment as determined by their
test scores, but may exhibit different levels ofgmtial development as determined by

their differing abilities to solve the same problevith a different degree of assistance



from an adult (Johnson, 2004). Dialogic interactisrthe result between learners and
other members of their sociocultural world such pasents, teachers, coaches, and
friends. According to Vygotsky’s theory, learnirgan integral activity of learner’s self
and adult guidance or collaboration with more cépaleers. Therefore, collaborative
dialogue is knowledge of building dialogue, in whianguage use and language learning
can co-occur. It is language use mediating langleayaing. It is a cognitive as well as a
social activity. The Zone of proximal developmeZiPD) has been defined as “the
distance between the actual developmental levelegesrmined by independent problem
solving and the level of potential development atednined through problem solving
under adult guidance, or in collaboration with moapable peers” (Vygotsky,1978) The
concept ZPD contains two features. The first isedadubjectivity. This term describes
the process how two individuals begin a task wiffecent understanding and eventually
arrive at a shared understanding. The second &agcaffolding, which refers to a
change in the social support over the course afaghing session. If scaffolding is
successful, a child's mastery level of performaree change, which means that it can
increase a child's performance on a particular. task
1.2 Context:

After the independence of Bangladesh we have semty ducation policies at
different times. Each and every policy put emphasislearning English as a foreign
language beside our mother tongue Bangla. Howéwaugh the teaching and learning of
English was given priority, there was a clear ustion about the medium of instruction
and it was Bangla. Once we noticed that English tatdly eliminated from the syllabus
of graduation. Fortunately we could realize thgpamance of English after almost one
decade. English was given due importance in thalays and now it is considered as a
mandatory course at every level in Bangladeshedlity, the process of teaching and
learning English was for a long time dominated ByM5Grammar Translation Method)
which was not suitable for learning English in country. After a long time we realized
the importance of CLT (Communicative Language TearhApproach) and the
Government of Bangladesh introduced it in 1996-1808d still it is practiced with a few
adjustments. In 2013, a new curriculum was intredufocusing on CLT approach.

Before it all skills were given equal importance foactice but for exams only reading



and writing skills are given precedence. Thoughrtee curriculum emphasized all four
skills for testing and evaluation system, we do stit have the right environment to
implement them. After introducing CLT approach lve education system in Bangladesh
different patterns of interaction such as Teackardent (T-S), Teacher — students (T-
Ss), and vice versa; Student- student (S-S), Staderstudents (Ss- Ss), Student —
students (S- Ss), etc. are seen in the classrotmarrthan GTM prompted Teacher —
students (T — Ss) predominant pattern. The ainhisfgaper is to investigate how these
patterns of interaction help English language lean

It is generally believed that classroom interactian facilitate students’ language
development and communicative competence. The aomsimon proposition of the role
of classroom interaction is its contribution todaage development simply by providing
target language practice opportunities. Howeveasfgssional experience does lead us to
believe that effectiveness of classroom languageieg has something to do with the
nature of classroom interaction. Therefore, mamgulage-teaching specialists attach
much importance to it. Their works (for examplelright, 1984b, 1996; Breen and
Candlin, 1980; Long, 1981; Selger, 1977, 1983) gmesmportant suggestions for
learners’ language development over the last fevadies.

It is primarily assumed by the researcher as hygsshof the study thatassroom
interaction is essentially one of the issues odaogrin the classroom that plays a vital
role in learning English as a foreign or seconddaage in the context of Bangladesh.

(Swain, 2000) Or it (interaction) may be realizedthe format of an everyday
conversation. Classroom interaction should takedleeas collaborative dialogues for its
significance in communicative language teachingtHarmore, it also accelerates the
development of SLA if the classroom settings playetective role as social settings.

Pair Work is a good way to change the traditioealkchers’ talk that dominates
the class. Designing appropriate pair activityastf teachers’ interactive language use
in the classroom. Pair work enables teachers toagegstudents in interactive
communication with each other and the teacher withishort period of time, which
increases students’ interest and willingness ttigyaate. Students in pairs can take turns

asking questions and giving answers.



Group activities can also replace the dominanthes talk in class and provide
a non-competitive atmosphere, a sense of involverard a sense of equality. When
students are comfortable with their peers instdddstening to teachers’ introduction of
the background knowledge, explanation of the tdvey become more confident and take
more risks. They learn more in groups where theyehaore opportunities for using
English, discussing the target culture, and gairadditional perspectives on their own
culture.

1.3 Purposes:

The study has been done in three non-governmerdgndacy schools with a
categorization of unban, semi urban and rural, Wthintention of finding out the impact
of classroom interaction on English language legyrdt the stage. Beside this, the aim
was to identify the related factors that influercgeraction in language learning in the
classroom. Moreover, this paper aims to discusse& perspective of classroom
interaction, which not only contributes to languagselopment but also co-construction
of learners’ self and cognitive development. Exdbptabove stated aims and objectives,
another purpose of the study is to elaborate tHewong challenging targets by
summarizing current understandings about the rblelassroom interaction in English
language learning;

To fulfill the objectives of the study some questaisually come to the researcher’s
mind and the paper is prepared depending on theeassof those questions from the
respondents. The general question is: “What ageeffects of classroom interaction on
learning English language?” More specific questiamne: “1. What are the interaction
patterns that happen in the classroom? 2. Whatherdactors that hinder classroom
interaction? 3. When do interactions seem mostceife in learning a language?.
Analyzing answers from the respondents, both teached students, (using the research
designs both qualitative and quantitative: Intesvend FGD of teacher, questionnaires
and FGD for the students and classroom observaitiags ¥ound that the result supports
the hypothesis of the study that is mentioned éndbntext section of the chapter.



1.4 Significance, Scope and Definition:

The main aim of the study is to investigate theaotmf classroom interaction on
English language learning at the secondary levedoication in Bangladesknglish is
not treated as a second language in Bangladeshn loany sectors, English is widely
used as a means of communication. In our curricultmglish has been treated as a
foreign language. However there is a huge debataestatus of English in Bangladesh.
We may consider the status of English as internmgdi@tween a second and foreign

language. In the paper the researcher has uskddrots for the teaching of English.

Interaction patterns have significant importanc&mglish language development.
It is argued that interaction between teachers stndents and also interaction among
students facilitates language development andleall to better language learning. Long
(1996) and Gass (2003) have claimed that L2 intieradacilitates learning because,
while focused on communicating, learners can recéedback and get opportunities to
make use of that feedback by modifying their outpdbreover, Allwright and Bailey
(1991) stated that through classroom interactibe, plan produces outcomes (input,
practice opportunities, and receptivity). So, stasm interaction has an important role
in the teaching learning process. Though carrigdoawa limited scale, the present study
is expected to play a significant role in the cahtef English language learning in
Bangladesh.

Cambridge International Dictionary of English idet the verb ‘interact’ a'%o
communicate with or react to (each othefllew Oxford Dictionary of English defines
the noun ‘interaction’ as ‘aeciprocal action or influence’ Therefore interaction is more
than action followed by reaction. It includes agtieciprocally, acting upon each other.
It shows us the active and social part of a humengothat affects other people. Brown
(2001) relates interaction to communication, sayfnginteraction is, in fact, the heart
of communication: it is what communication is aboat”. Interaction has a similar
meaning in the classroom. We might define classraderaction as a two-way process

between participants in the learning process witegeher influences the learners and



vice versa. Needless to say, only when there ispawation between both sides can
communication effectively take place and learninguss.

1.5 Thesis outline:

The paper has been structured into six distincptena. Thefirst chapteris the
chapter dealing with introduction. In the introdugt chapter the background of the
study, context, purposes, significance, scope afithition and outline of the thesis are
depicted. In short it can be said that the introdiycchapter is the summary of the whole
thesis.

In chapter two literature review of the study is given. In thikedature review
chapter the historical background and researclepscted. . This chapter shows the gray

area of previous researches which creates a soopieefpresent research.

The third chapteoutlines the research methods for the study byboaimg both
gualitative and quantitative techniques. It alssatlibes the selection of the study area,
sample and sampling, the data collection methoudieriiew, FGD, observation and

guestionnaire) and analysis procedures along WweHhimitations of the study in brief.

Chapter fourof the paper reports on the results of the studye chapter is
divided into three parts. The first part of the piea is a detailed discussion of the
guestionnaire results which were obtained from shedents. The second part of the
chapter presents the results found from the teadheconducting FGDs and interviews.

The third part of the chapter contains a detailestdption of classroom observations.

Chapter fiveis named discussion/ analysis chapter. It is #gtdarived from the
previous chapter (result chapter). Individually fatidings are discussed in the chapter
and interpretation and analysis of data have bdtampted through a triangulation
process.

Chapter sixis the conclusion and suggestion chapter. Thiptehaleals with the

concluding statement and recommendation whicha®tlicome of the whole research.



Chapter 2: Literature Review

Research focusing on social interactions of thesctaom was noticed to be begun
in the 1950s and 60s. During the early phase, ¢nedly oriented research into
classroom interaction focused mostly on whole dlatesactions between the teacher and
students. Among other thing these initial studegealed typical classroom interaction
patterns, of which are the most widely known is thaial- Response- Feedback/
Evaluation (IRF/E) sequence (Cazden, 1986, 19881ae1979; Sinclair and Coulthard,
1975). In this interaction sequence, during whicé teacher often tightly controls the
structure and content of classroom interaction, tdecher initiates the discussion by
posing questions. After the student has respomulétetquestion, the teacher finishes the
interaction sequence by giving feedback on the esitisl response. Although the
identification of typical sequences in classroorttisgs has increased our understanding
of the interactional exchanges between the teaahdrstudents, and highlighted the
unequal communicative rights often present in ftrassion classrooms, it has
nevertheless, been criticized for shedding litidggatl on the communicative functions of
interactions and on their consequences for theteart®n of meaning in the social
context of the classroom (Orsolini and Pontecot@92). Wells (1993) has also shown
that, although the exchange structure betweereteher and students may be constant in
whole class discussions, its communicative funstidhat is, the purposes for which
language is used may vary widely. Consequently,ttiadic interaction sequence may
also be identified in teaching episodes conductzbraling to a view of learning and
teaching as a collective meaning. The gradual aghamépcus from a transmission model
of teaching to learner—sensitive instruction, ensgtiag collective negotiation in
classroom interaction, went hand in hand with thmeotetical shift in perspectives on
learning and teaching that began to emphasizectineeaole of individuals in meaning —
making and knowledge construction (Wells, 1999).

Interaction is the heart of communication. It isavkve interpret in a context; we
negotiate what we receive; we collaborate to acdisimgertain purposes. Interaction is
the collaborative exchange of thoughts, feelingsdeas between two or more people
resulting in a reciprocal effect on each other. drtess of communicative competence

emphasize the importance of interaction. As RodAeyones (2006) puts it: “Through



interaction, students can increase their languéwe ss they listen to or read authentic
linguistic material, or even the output of theilldes students in discussions, students can
use all they possess of the language — all theg learned or casually absorbed in real-
life exchange. Even at an elementary stage, treew e this way to exploit the elasticity
of language” (pp. 269-299). And from the very begiy of language study, classroom
should be interactive. “Interaction and interactl@aguage constitutes a major role in
EFL teaching, because a teachers’ interactive Bgguan keep an interaction going on
smoothly in EFL classroom.” (Ellis, R., &, Barkheiz, G, 2005, pp. 165-227)

In terms of a dialogical approach based on VygdsskiQ78) sociocultural theory,
learning is to awaken a variety of internal deveteptal processes that are able to
operate only when the child is interacting with pleoin his environment and in
cooperation with his peers. Once these processdstarnalized, they become part of the
child’s independent developmental achievement. 8fbeg, classroom needs to reflect as
closely as possible outside sociocultural and tunstinal realities, and classroom
interaction involves the components of collabomti@ialogue, negotiation and co-
construction. Classroom interaction in the targeigbage can now be seen as not just
offering language practice, nor just learning opyaities, but as actually constructing
the language development process itself. Howevet, atl the forms of classroom
interaction are equally productive for languageaiiepment.

Co-construction is defined as “the joint creatidradorm, interpretation, stance,
action, activity, identity, institution, skill, iddogy, emotion or other culturally-related
meaning reality.”(Jacoby & Ochs 1995) According tileem and Young (1998),
interactional competence involves the knowledgkwoguage that is jointly created by all
participants in interaction. All the participantaMe the responsibility to construct a
successful and appropriate interaction for a gisecial context. Meaning is negotiated

through face-to-face interaction and is co-conséitn a locally bound social context.

Ellis (1990) claims in Interaction Hypothesis thaten L2 learners face
communicative problems and they have the oppostunitnegotiate solutions to them,
they are able to acquire new language. Negotiategtaction is essential for input to



become comprehensible. It runs counter to Krashkgat Hypothesis, which stresses
that simplified input along with contextual suppisrthe key for comprehensible input.

According to Allright (1984), interactive negotiati should be person-to-person
communication since the conditions would be satisfy. Whenever a reader reads a
text, which is analyzed silently, it involves threendamental processes: interpretation,
expression and negotiation --- or their various bmations.

Long’s Interaction Hypothesis (1996) posits thaefaction on the ‘negotiation
for meaning’. The frequency of occurrence of thegea form brings about salience,
negative feedback, and input modifications to iasee comprehensibility and content
predictability. These processes induce ‘noticing’ new forms, new form-meaning
connections, gaps in interlanguage, and mismattkele® input and output. Long (1996)
noted that interaction facilitates comprehensiord acquisition of semantically
contingent speech and negotiation for meaning. Letmgsses the importance of the
interactional modifications that occur in negotigtineaning.

Through peer negotiation learners in interactivaasions learn and retain more
L2 words. As Allright (1984) reports, the learnevrbo negotiated the input achieved
higher vocabulary acquisition scores in the immiedipost-test, and what is more
important, they maintained this advantage over tifiteerefore, negotiation should been
seen as an aid to L2 comprehension and SLA. Isdam settings, the students’ input is
modified through negotiation, which does not alwalgsmd to their immediate
comprehension of meaning but it makes them martiptitee form. There are mainly two
negotiated forms in classroom interaction: facéatte peer negotiation and corrective
feedback negotiation provided by the instructorm8oresearchers may present three
forms of negotiation, which includes self-negotati Self-negotiation is often considered
a type of self-regulation or construction sinceetuires a close cooperation between
learners and learners, learners and teachers.

A number of research studies conducted in thisl fagld from the interest shown
by educators across the world in developing thdesstooms into interactive
communities, it seems that in many contemporaryscteoms social interaction is seen as
a valuable tool for learning. The reasons for thewing interest in classroom

interactions and more generally, in the procesté=aming inherent in social interaction,
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reflect a theoretical shift in perspectives onéag and instruction. These have begun to
emphasize the social and cultural nature of huneamning (Mercer, 2000; Resnick,
Levine and Teasley, 1991; Rogoff, 1990). Learniagds to be seen not only as a
constructive process that has been taken plateeimind of the learner but also as a
process of meaning making and enculturation inthas@ractices. According to this line
of thinking, there is a pedagogical need to cowmstspaces in classrooms that invite and
support learners’ participation in diverse commiesitof practice, including specific
subject domains and their discourses. On the dthed, classrooms need to be spaces
that allow for differences by inviting all parti@pts in the learning community to
contribute to the ongoing interaction with their rowoices and perspectives (Wells,
1999).

Contemporary views of learning and their pedagdgégplications, including
student-centered learning activities and collaleeatworking modes, have been
changing the traditional interaction patterns ohgnelassrooms and affecting the roles of
teachers and students as communicators and leaguais learning situations have given
students more shared ways of knowing and thinkiaggd the extended student
interactions arising from these environments cdutdregarded as windows students’
meaning making and knowledge construction proces3assequently, serious attention
has to be paid to the pattern and content of stadamneractions and how these support
or challenge their learning. Moreover, a careftér@ion has to be paid to the context in
which the social interaction takes place and hosy ttontribute to or influence learning

practices in the classroom.
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Chapter 3: Research Design

The study focuses on impact of classroom interaatio English language learning at the
secondary school level in Bangladesh especiallgrarde 1X English classes. In this chapter
the reader will get a short description of the gesadopted by this research to achieve the
aims and objectives stated in Chapter one. The sestion of this chapter discusses the
methodology and research design used in the sttly; second section details the
participants in the study; the third section lislisthe instruments used in the study and their
justification; the fourth section outlines the pedare used in the study; the fifth section
discusses how the data was analyzed; finally, t& bection discusses the ethical

considerations of the research and its problemdianitations.

3.1Methodology and Research Design

There are a number of research methods for doirygkard of research, e.g.
Experimental, quasi- experimental, correlationakual-comparative, survey, discourse,
case study, action research, etc. The researchahlogen the empirical research method.
To do the research the researcher prepared botlitatjua research design which
involves data collection procedures that resultnprily in open-ended, non- numerical
data analyzed by non-statistical methods and qading research design which involves
data collection procedures that result primarilynirmerical data analyzed by statistical
methods. The researcher has used a combinatiQuanititative and qualitative research
for data collection and analysis in the researcholider to provide a general and
satisfactory picture. Quantitative research maysed to fill the gap of qualitative study
because it is not possible to the researcher tm@e than one place at a time. On the
other hand, it is not possible to collect all tresues through quantitative study.
Considering the above mentioned situation it iddpdb say that the research was done

by using a mixed method approach.
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3.2Participants:

3.2.1

3.2.2

Population:

A large number of English teachers and the studsrittse secondary school level

of Bangladesh in grade nine was the populatiom@fstudy.

Sample:

As the population is huge, it was not possible bseove, interview, and even
administer questionnaire survey on all informanfs tlee population. Sampling
techniques was used to conduct the study. The nesmaselected three schools from
urban, semi urban and rural areas following theloamselection criteria. The researcher
selected urban and rural schools from Natore dist(Natore sadar and Bagatipara
upazilla accordingly) and the semi urban schoahftdaluaghat upazilla in Mymensigh.
The selected sample has been used in the studypeessentative respondent of the total
population. From the above mentioned three schadtdal of 92 students of class nine
for questionnaire survey, three English teachens ifderview, three classes for
observation, and 29 teachers for two focus groggudisions from different schools

from different districts were selected as sampidhe study.

3.3Instruments

As mentioned in the research methodology and desggtion, the researcher has
used both qualitative and quantitative design toageunbiased result for the study. With
a view to fulfilling the objectives of the studyethresearcher has used a number of
research tools supported by the both research rdesid they are: (i) Questionnaire
survey for the students, (ii) interview questions the class teacher (English), (iii) FGD
(Focus Group Discussion) questions for the Engbsithers, (iv) FGD questions for the
students and (v) Classroom observation checklist fifeding out the real fact by
observing the classroom physically. The questiaensiirvey was used for the students
because sometimes students cannot express theutrb#sitatingly before the teacher.
They can easily express their opinion in the qoestire survey form which is very

important for the study. The interview questiomeaivas used to explore the teachers
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thinking and intension directly. The classroom ebagon tool was used to extract the
real scenario of the classroom activity and it épful for differentiating the teachers
speech in interview (idealistic) and the practigahlistic) classroom activities done by
the teacher and the students. FGD is really areatithtool to get the real picture of the

respective field. All the research instrumentsaitached in the appendices.

3.4Procedure of data collection:
The necessary data was collected from the repmsentrespondents through

observation (Classroom), interview (teacher), fogugup discussion (Teacher), and
guestionnaire survey (students). The researchert weerthe schools physically for
collecting data. For questionnaire survey all thedents got a short briefing before
filling up the questionnaire. The researcher alksoified all the necessary things for
conducting FGD (students) e.g. answering each iquesne by one, to tell the truth
rather than giving a hypothetical/ false answer.

The class teacher and other subject teachers althgthe Headteacher were
present during questionnaire survey. The reseagbtepermission for doing this from
the Headmaster orally. For teacher interview tiseaecher got permission from both the
interviewee and Headmaster of the respective satradlly. With the special permission
of the subject teacher the researcher recordetehisbice with a digital camera. For
classroom observation the researcher had takenigstom from both the Head Master
and the class teacher. For FGD the researcher twetwo BLC (BRAC Learning
Centre) at Rajshahi and Natore. 15 and 14 Engledchers were present there
respectively. With the permission the facilitatdrtbe both Learning Centre and the
teachers (participants) the researcher recordednteeviews using a digital camera.
While recording FGD and interviews one of the cadjees of the researcher helped him
to record the conversation between him and theorefgnts. He also helped the
researcher to collect data through questionnameegirom one school.

The researcher captured all the data either perp@uestionnaire, observation)

or recorded on camera for smoothly analyzing tha.da
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3.5Data Analysis

All the numerical data has been analyzed and psedesanually and through using
statistical software. Microsoft (MS) Excel of Qi 2010 version has been used for
computer based analysiBor qualitative data analysis interpretation medran(like
reading transcript, listening to the recordingsldinote, observation etc.) has been used
to interpret them. For interpretation and analgéidata triangulation of different types of

data has been attempted.

3.6 Ethics and Limitations

Social research including research in educati@oicerned with people’s lives in
the social world and therefore it inevitably inve$vethical issues. Ethical issues saturate
all stages of research process, beginning withrésearcher’s choice of topic. Punch
(1994) summarizes the main ones as harm, consemteption, privacy and
confidentiality of information. Again Punch (200pdints out that such issues are more
acute in qualitative than quantitative approachabse qualitative research often intrudes
more into the human private sphere: it is inheyeintierested in people’s personal views
and often targets sensitive or intimate matters.

As the researcher has used a mixed method appfoattis study, he also followed
some of the research ethics such as he was vesfutavhile preparing question both
structured, semi-structured, open ended to avads#nsitive issues of the respondents.
The researcher has also taken oral permission fheniHeadmaster, subject teacher and
other teachers for interview, FGD, questionnainey, classroom observation, etc. He
also has made a commitment to the Headmaster, mendfe School Managing
Committee that he will not use the information ahgne except his academic purposes
and he will not disclose the information to anybaalgich might create problems for
them. He will maintain confidentiality of the infoiation.

This study has been done mainly on the basis el fsurvey; questionnaire
survey, FGD and information from KlI (Key Informahiterview). This study has not

covered all population of the selected arena. 8adkearcher had to depend on answers
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given by a small number of respondents. The smathber of respondents might not
represent the whole population. Moreover, theaieteer could not manage enough time
for the survey for the extensive study in the neered title and its area. So, anyone can

study the matter extensively in the area and chgdléhe general findings of the study.
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Chapter 4. Result

The researcher selected three schools for the .stadthis paper the researcher used
guestionnaire survey, FGD for the teacher and stsdeoth, interview only for the teacher and
classroom observation. The selected three schawls Wifferent characteristics in terms of
different issues. In the first section of the cleaps dealing with the result of questionnaire
survey. The researcher prepared questionnairdéostudents of class nine and total 92 students
participated in the survey. The questionnaire suteels are given in Appendix A. The second
section of the chapter deals with the interviewlhtesf the selected three class teachers of three
schools. The interview questionnaire is attachedppendix B. The third section of the chapter
deals with the result from FGD (Teacher) and tledstare attached in Appendix C. The result
of students FGD is dealing in the fourth sectiontted chapter and the tools are enclosed in
Appendix D. The fifth section of the chapter deaith classroom observation. The tools for

classroom observation are given in Appendix E.

4.1 Findings from questionnaire survey:
4.1.1 School 1:

In this school there were 28 respondents; out @mti7 were girls. Their age range was
14-16. On an average they have to stay 6 houry andheir school except Thursday on a
week. They also have to spend on an average orreehoh day for their English class. All

the specific findings are depicted below one by wsiag graphs and tables.
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Graph- 1: Command of English
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Graph 1 shows students’ Command of English. Ibiseovable that there were no
respondents who haymor Command of English. The number of girls was 8 \hwe
fairly good command of English, which approximately 47% oflggand 29% of total
respondents. In response to querygoodcommand of English, the number of girls was
the same. On the other hand 9 boys, means 82%talf hboys and 32% of total
respondents, havairly good and only two boys indicating 18% of boys and 7%haf
total respondents havgood Command of English. There was only one girl who has
excellentCommand of English indicating 6% of girls and 3.6%the total whereas there
was no boy who hagxcellent Command of English. A good number of the total
respondents havairly good Command of English and it was 17 which indicatafgput
61% and 10 student indicating 36% who hgeed Command of English but only 3.6%

of respondent hasxcellentCommand of English.
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Graph 2a: Classroom Activity Graph 2b: Classroom Adivity
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Here,
IW= Individual word; PW= Pair Work; GW: Group Work; PR= Peer Reading;
Ask & ans. = Ask and Answer

Graph 2a and 2b shows the response of girls and begpectively about
classroom activity which were done in the classro@me could see 17 girls in graph 2a
and 11 boys in graph 2b means 100% students agneatie IW (individual work)
activity which was done in the classroom. Unsuipgly it was true that all 11 boys
meaning 100% of boys and 40% of the total respaisdeste for each and every activity
which was done in the classroom but the girls wetat different. They only showed
their unity on IW and Ask and Answer activity. Redjag Pair Work (PW), Peer
Reading (PR) and Group Work (GW) only 8, 5 and Wsgshowed their stand
respectively indicating 47%, 29% and 41% of ginsl 29%, 18% and 25% of the total
respondents respectively.
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Graph 3: Interaction Pattern done in the classroom
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T-S: Teacher-Student; T-Ss: Teacher- Students; S-T: Student- Teacher;
Ss- T: Students- Teacher; S-S: Student- Student; Ss-Ss: Students-
Students; S-Ss: Student- Students

Graph 3 shows the interaction pattern which occurie English classes
according to the respondents (students). Beforeiraskering the portion of the
guestionnaire the researcher defined all sortstefaction patterns to the students. In the
guestionnaire survey paper the researchers haseseh types of interaction patterns
which are assumed to be practiced in the classrodmy areTeacher — student,
Teacher- students, Student- teacher, Students-heéeaStudent- student, Students-
students and Student- studeritee number of girls according to the chart 1,0,8), 17,

2, and 0 responded to the interaction patteragu@ntially) indicating 6% , 94%, 0%,
0%, 100%,12%, and 0% of girls and 4%, 57%, 0%, 6%5,7% and 0% percent of the
total respondents respectively. On the other hdrid,boys meant 100% of boys
responded for the first threddacher — student, Teacher- students, Studenthéenc
interaction patterns, 6 boys for the fourth &teflents- teachgr 10 for the fifth
oneStudent- student8 for the sixth oneStudents- studentand none for the last one
(Student- studentsihdicating 57%, 91%, 73%, and 0% of boys respebtiand 39% of
the total for the first three, 21% for the fourB§% for the fifth, 29% for the sixth and
0% of the total for the seventh interaction patirthe total respondents. A total 96% of
students agreed on the point Béacher — studentsand Student- studeninteraction
patterns. 43%, 39%, 21%, 36%, of total respondezgponded foiTeacher —student,
Student- teacher, Students- studentsraction patterns. For language learning tie r
of teacher and pair work played a vital role acoagdo the respondents of the survey.
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Graph 4: Enjoyable Interaction Pattern
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Graph 4 shows the interaction patterns which wejeyable in the classroom. 2
students - one girl and one boy showed their istefer enjoyingTeacher —student
interaction pattern. 21 students indicating 75%heftotal (12 girls and 9 boys) sdieSs
interaction pattern was most enjoyable to themhésame way 1 student voted 8T,

12 students foBs-T,7 students fo6-S 13 students fogs-Ssand none of them voted for
S-Ssinteraction pattern. Group work and pair work dlsuereates opportunity for the

learning language in the classroom and the totapau for the two categories was 20
which indicating 71% of the total number of respemi$. Unsurprisingly the number of
the boys and girls are equal (10+10), meant they #qually enjoyed these interaction

patterns.
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Table No. 1. Language used by teacher in the Cler®om

English Bangla Both
Boys Girls | Boys | Girls | Boys Girls
Instruction 1 10 17
Helping 11 17
Elicitation 6 11 11
Correction 2 3 9 14
Teaching vocabulary 5 1 11 10 1
Explaining task 11 17

Table No.1 has shown the language used by the @eachthe classroom for
different activities. The responses are calculdtkel the following: there were two
activitiesinstructionandcorrectionwhere the teacher used only English languagebsaid
the 1 and 2 respondents respectively. ipstruction Teacher used both English and
Bangla and 96% of the student vote for it. Falping them teacher used both the
languages said 28 respondents (100%). dhaitation 6 students (21%) said that their
teacher used Bangla language and 22 students (88%d)their teacher used both
languages. Focorrecting mistakes and errors (correctioBy of the total respondents
(82%) vote for the both languages, 3 students WmteBangla language used by the
teacher. Regardingaching vocabulant? students (43%) and 11 students (39%) of the
total said their teacher used Bangla and the batiguages respectively and for

explaining taskLl00% respondent responded for the both (Bangld&atish) languages.

Graph 5: Opportunities for Pair and Group work
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In graph 5, the opportunity for group/pair work leeen shown in the classroom.
There was no respondent respondedafaraysand only one respondent responded for

most of the timevhich were very insignificant for language leamin the classroom. In
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the same wageldom/rarelyandnot atall were fully blank and it was seemed a good
symptom.Sometimeshe students got opportunity for doing pair/grouprk responded
by 27 students which indicates 96% of the total.

Table No. 2: Language used by students

Language
Activity English Bangla Both
Girls Boys Girls Boys Girls Boys

Pair work 0 0 0 1 17 10
Group work 0 0 3 0 14 11
Instruction 0 1 9 2 8 8
Helping others 0 0 11 3 6 8
Correction 0 1 0 1 17 9

Table No. 2, showed the language used by the dtdioledifferent activities. For
pair work 27 students (96%) used both languages and onlydémst used only Bangla. In
group workno student used only English, Bangla used by Bestis and both language
used by 25 (89%) respondents. kastructionone student used only English 11(39%)
students used Bangla and 16 (57%) students usédldoguages. Fonelping others
there was no student who used only English, 14 {50%aents used only Bangla and 14
(50%) of total respondent used both languages.€elhas only one student who used
only English and the same result for using only @arut 26 (93%) of the total students
who used both languages fmrrecting mistake and errors
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Table No. 3: Impact on lang. learning in doing thes activities
( 1= lowest, 5= highest, 2,3,4, in between

- Learning outcome
Activity 1 > 3 2 5
Group work 3 23 2
Pair work 4 4 17 3
Individual work 1 23 4
Choral drill 1 16 5 4
Chain drill 1 14 7 6

Table No. 3 showed the impact of different actestidone in the classroom on
language learning. There was no respondent agmre&faup workimpact on language
learning at the highest and lowest point but a#l students agreed on the in between
points specifically 23 (82%) respondent voted oturmm number 3 and 3 students on
column 2 and 2 students on column 4. While disogss$ine impact ofpair work on
learning language at the highest point there wasstndent who agreed and only 4
students agreed on lowest point. 25 students dgne¢he in between ranges particularly
column no. 3 wherel7 (61%) students of the totgpp@adents showed their stand. How
individual work influence English language learning no studeneddbr lowest and
highest, 1 student for column 2, and 23 (82%) folumin 3 means they agreed in
between lowest and highest and 4 students votethéorcolumn 4.Choral drill help to
learn language on the point no students agreethéolowest point, 4 students for highest
point. The table showed, for column 2 one stude®57%) for column 3, and 5 (18%)
students for column 4 means that they agreed iwdmst lowest and highest point. How
chain drill helps learning language only 6 (21%) students fat¢he highest point and
no one for the lowest point. The table showed 1)(424 (50%) and 7 (25%) students

voted for column 2, 3 and 4 accordingly.
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Table No. 4: Difficulties Faced by students

Not at all | Seldom/rare Sometimes | Most of the | always
ly time

Boy | Girl | Boys | Girl | Boys | Girls | Boys | Girls | Boys Girls

S S S
a) Reading 0 0 9 9 2 8 0 0 0 0
b) Speaking 1 0 7 7 1 10 1 0 1 0
c) Writing 1 5 8 5 1 7 1 0 0 0
d) Listening 7 0 2 9 2 8 0 0 0 0
e) Grammar 0 0 6 1 5 14 0 2 0 0
f) Vocabulary| 0 0 8 10 | 2 7 1 0 0 0

In Table No. 4 it has been shown how often studése difficulties while
practicing different skills and systems of languabe measure the difficulty level some
of the adverb of frequencies was used. RegardiragliRg skill there were no student
who faced difficultymost of the timealwaysandnot at all. The number of students were
18 (64%) and 10 (36%) who faced difficulBeldom/rarelyand sometimedor reading
skill respectively. For practicing speaking skiteostudent faced problenot at all 14
(50%) students faced problenseldom/ rarelyll (39%) students faced difficulties
sometimesand one studemnost of the timend alwaysfaced difficulties in practicing
speaking skill. For writing skill practice the resses were a bit different. There were 6
(21%) students faced problenot at alt total 13 students (46%) faced difficulties in
writing seldom/ rarely 8 (29%) students faced problems in writing skdmetimesand
one student faced problemsost of the timen practicing writing skill. There was no
respondent who faced difficultiemways in practicing writing skill. While practicing
listening skill 7 students (25%) faced difficultyot at all 11 students (39%)
seldom/rarely 10 students (36%gometimesaced difficulties in practicing listening skill.
There was no student who faced problenast of the timandalwaysin listening skill
practice. Regarding practicing system of language grammar 7 students (25%), 19
students (68%), and 2 students (7%) faced difiiesiteldom/rarely, sometimesdmost
of the timerespectively. There was no student who faced adifies in practicing
grammarnot at all andalways Regarding practicing vocabulary there were nalestil

who faced difficultiesnot at all and always In this regard 18 students (64%) faced
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difficulties seldom/rarely 9 students (32%) faced difficultissmetimesnd one student

faced problemmost of the time.

Table No. 5: How they solved problems

Individual work | Pair work Group work  Consultingtiv
teacher

Boys | Girls | Boys| Girls | Boys| Girls | Boys Girls
a) Reading 0 0 3 14 2 0 6 3
b) Writing 5 9 2 4 2 1 2 3
c) Listening 3 0 1 8 4 7 3 2
d) Speaking 0 5 2 9 4 0 5 3
e) Grammar 0 0 0 0 2 0 9 17
f) Vocabulary 0 0 2 0 2 8 7 9

Table No. 5 showed how the students overcome fhiebllems while practicing
different skills and system of the English languafer reading skill there was not
students who solved their problendividually, 17 (61%) students solved their problem
throughpair work, 2 (7%) students througiroup workand 9 (32%) students solved their
problems byconsulting with the teacheln practicing writing skill there were 14 studgnt
(50%) who solved their problensdividually, 6 (21%) students solve it ipair work, 3
(11%) students byroup work and 5 (18%) students solved their problem through
consulting with their teachernn case of listening skill, 3 (11%) students sdl\their
problemsindividually, 9 (32%) took help opair work, 11 (39%) bygroup workand 5
(18%) solved their problems bgonsulting with their teacherFor speaking skill, 5
students (18%) solved their problemsdividually, 11 (39%) througlpair work, 4 (14%)
throughgroup workand 8 (29%) solved their problems througgmsulting with their
teache. To solve grammar problem, no students solved gireblemsindividually and
throughpair work, 2 (7%) students solved logyoup work and 26 (93%) of total student
took help of their teachec@nsulting with teachér For vocabulary problems solving no
student did itindividually, 2(7%) students solved it with discussing with thgir, 10
(36%) students did it igroup, and 16 (57%) of the students solved it with tieéptof

their teacherdqonsulting with teachegr
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4.1.2 School 2:

In this school there were 30 respondents out ohth& were girls. Their age range is
14-16, on an average they have to stay 6 houry andheir school except Thursday on a
week. They also have to spend on an average oneehch day for their English class.

All the specific findings are described below oryeone using graphs and tables.

Graph 6: Command of English
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Graph no. 6 showed students’ Command of Englispuage. It showed that 15
students’” Command of English wasor which representing 50% of total respondents
among them 8 were girls indicating 62% of girls @786 of the total respondents and 7
were boys indicating 41% of the boys and 23% of thtal. According to the graph
another 15 students who h&adrly good Command of English which indicating 50% of
the total respondents among them 5 were girls @ndere boys. There were no students

who havegood, excellenandother Command of English.
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Graph 7a: Classroom Activity Graph 7bClassroom Activity
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Graph 7a and 7b showed the response of girls aryd bespectively about
classroom activity which were done in the classrobhere was some activities name in
the questionnaire likendividual work, Pair Work, Group work, Peer readimsking and
answering questionstc. which was done in the classroom. Unsurmigiit was found
that for all the activities equal number of boysl ajirls responded. For each and every
activity 13 girls which indicating 100% of girls @43% of the total respondents
responded. On the other hand, 17 boys indicatir@§dof boys and 57% of the total
respondent agreed on each and every activity whiak possible to be done in the

classroom.
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Graph 8: Interaction pattern done in the classroom
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In the interaction pattern section 30 studentsli(% of total respondents said
that {-S, T-Ss, S-T, Ss- T, S-S, SsallSypes interaction happened in the classroom
and it was shown in the graph No. 8. More spedlficd3 girls indicating 100% of the
girls and 43% of the total respondents said thakiatls of interaction were held in the
classroom. On the other hand, it was found that alboys indicating 100% of the boys
and 57% of the total respondents agreed on the pbimteraction pattern held in the
classroom. From the chart it is clear that clagsrde a place where all kinds of

interaction patterns take place to accelerate Endginguage learning.

20 Graph 9: Enjoyable interaction pattern
g 15
el
3
%10
2
£ 5
k3
6 0
2 T-5 T-Ss Ss-Ss
M Girls 13 13 13
m boys 17 17 17 17 17 17

Graph 9 showed the interaction patterns which vesjeyable in the classroom.
13 girls representing 100% of girls and 43% of th&al respondents said that they
enjoyed all kinds of interaction in the classrootdnsurprisingly, 17 boys representing
100% of boys and 57% of the total respondents g&t they enjoyed all interaction

patterns which were done in the classroom. Thissts here shows that in different
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situations different types of interaction took m@am the classroom which triggered

students to learn English language.

Table No. 6: Language used by teacher in the Clsr®om

English Bangla Both
Boys Girls | Boys Girls Boys | Girls

Instruction 0 0 0 0 17 13
Helping 0 0 0 0 17 13
Elicitation 0 0 0 0 17 13
Correction 0 0 0 0 17 13
Teaching vocabulary | 0 0 0 0 17 13
Explaining task 0 0 0 0 17 13

Table No. 6 represents the data which were founnutalising language in the
classroom by the teacher for different activiti@ie responses were: there was no
activity where their teacher used only English laage or only Bangla language. For
instruction Helping the studenteliciting answeror any responsesorrecting mistakes
and errors,teaching vocabulary, explaining taskn all cases Teacher used the both
languages (English and Bangla) and 100% of theestsdaffirmed for it.

Graph 10: Opportunity for pair/group work
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In Graph 10, the opportunity for group/pair workthe classroom is shown. There
was no student who talkedost of the timeseldom/rarelyandnot at all when there was
any scope to do pair work or group work. 12 ginidicating 92% of girls and 40% of the
total respondents chose falvayswhen there was opportunity for doing pair/grouprkvo
in the classroom. Only one girl chosemetime. The choice ofsometimeswas too
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insignificant to take into consideration. On thaesthand, 17 boys i.e. 100% of the boys
and 57% of the total respondents agreed on the paah there waslwaysopportunity
for pair work and group work in the classroom. Toikal data represented by the graph is
29 students out 30 i.e. a considerable numberunfesits indicated that opportunity of

pair work or group work was available in the classn.

Table No. 7: Language used by students

Language
Activity English Bangla Both
Girls Boys Girls Boys Girls Boys
Pair work 0 0 0 0 13 17
Group work 0 0 0 0 13 17
Instruction 0 0 0 0 13 17
Helping others 0 0 0 0 13 17
Correction 0 0 0 0 13 17

Table No. 7, shows the language used by the stddewdifferent activities. For
pair work, group work, giving instruction, helpimgher, correcting mistakes and errors
there was no students who used solely English agBaAll students i.e. 100% of girls

and boys used both the languages (English and 8gangl|

Table No. 8: Impact on lang. learning in doing thes activities
( 1= lowest, 5= highest, 2,3,4, in between)

- Learning outcome
Activity 1 > 3 1 5
Group work 0 0 0 0 30
Pair work 0 0 0 0 30
Individual work 0 0 0 0 30
Choral drill 0 0 0 0 30
Chain drill 0 0 0 0 30

Table No. 8 shows the impact of different actiwatiechniques on English
language learning. The learning outcomes are showmumber and 1 stands for the
lowest, 5 stands for the highest and 2-4 repregesition - in between the lowest and
highest. However, the data represented in Tableo®/s 100% of the respondents chose
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the highest point of learning outcome i.e. whenytheed or practiced the mentioned

activities or techniques in the classroom, theytigethighest outcome from them.

Table No. 9: difficulties faced by students

Not at all | Seldom/rare Sometimes | Most of the | always
ly time

Boy | Girl | Boys | Girl | Boys | Girls | Boys | Girls | Boys Girls

S S S
g) Reading 0 0 0 0 17 13 0 0 0 0
h) Speaking 0 0 0 0 0 0 17 13 0 0
i) Writing 0 0 0 0 17 13 0 0 0 0
J) Listening 0 0 0 0 17 13 0 0 0 0
k) Grammar 0 0 0 0 17 13 0 0 0 0
[) Vocabulary| O 0 0 0 17 13 0 0 0 0

Table No. 9 shows the frequency of difficulty fadeg students while dealing
with different language skills and elements. Fadiag skill 13 (100%) of girls and 43%
of the total respondentsometimedaced problems and 17 (100%) of boys 57% of the
total respondents faced problems in practicingséwme skills. There were no students
who faced difficulties in the practicing readinglisinder the frequency headot at all
Seldom/rarely Most of the timeand always Regarding Speaking skill there was no
participant who faced difficulties in the frequentsvels Not at all, Seldom/rarely,
sometimes and alwayBut the table shows that 13 (100%) of girls aBé6bdof the total
respondents faced difficulties in practicing spegkiskill and 17 (100%) of boys
indicating 57% of the total respondents faced dlifties in practicing speaking skill and
their level of difficulty wasMost of the timeThe table shows that in practicing writing
skill there was no student who faced difficultiecept sometimedrequency level. At
that level 13 (100%) of girls meant 43% of the tt@ad 17 (100%) of boys indicating
57% of the total respondents faced difficultiese Table also shows the same result for
the listening skill and language element- gramnma\acabulary.
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Table No. 10: How they solved problems

Individual Pair work Group work Consulting
work with teacher
Girls | Boys Girls | Boys | Girls| Boys Girls| Boys
g) Reading 0 0 0 0 0 0 13 17
h) Writing 0 0 0 0 13 17 0 0
i) Listening 0 0 13 17 0 0 0 0
]) Speaking 0 0 13 17 0 0 0 0
k) Grammar 0 0 0 0 13 17 0 0
[) Vocabulary| 0 0 13 17 13 17 0 0

Table No. 10 shows how students overcome their lenad while practicing
different skills and systems of the English langudepr reading skill it was found that 13
(100%) of girls meaning 43% of the total and 170&d) of boys meaning 57% of the
total solved their problemeonsulting with their teachern this regard there were no
students respondents for any other option iriaividually, pair work or group work
When anyone looks at the table for solving probleetsted to writing skill he/she would
notice that all students did it group. They did not talk about any other options. Iseca
of listening skill, no students solved the problandgividually, in group or by consulting
with teacher 100% of the students solved their problems reggréistening skill in
pairs. For speaking skill, no students tried to soleirt problemsndividually, no one
did it in group or consulted with their teacheihey only took help opair work To
solve grammar problems, there was no responsmdaoridually, pair work andteacher
consultation 100% of students did it thougiroup work For vocabulary problem
solving there was no respondent who diddividually andconsulting with their teacher
All students did it basically througpair work and group work Observing the table it
may be noticed that there were no problems in thgsmoom that could be solved only
individually, throughpair work, group workor teacher consultatiomather there would

be a combination of all the possible ways.
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The school is situated in Haluaghat upazill undgmiénsingh district. In this school

there were 34 respondents and the proportion tf gias larger than the boys. There were

20 girls and only 14 boys in class nine. Their eygge was 14-16, on an average they have

to stay 6 hours a day in their school except Thaysd a week. They also have to spend on

an average one hour each day for their Englishuageg class. All the specific findings are

described below by using graphs and tables.

No. of students
=
ONPOOON

Graph 11: Command on English
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Graph 11 represents the findings of Command of iEimglanguage of the

respondents which was found in the questionnaireesun the school. There were five

options likePoor, Fairly good, Good, Excellent and othdos get the real scenario of

students’ English competency. It was found in thevey that there was no student with

Poor Command of English language and also the same§rfidund in case dExcellent

andOthersoptions. It was also found that there were 17 sitgdandicating 50% of the

total hadFairly good Command of English and the same number for thmgiood
Command of English. However, there were 11 (55%)ios and 32% of the total

respondents who werEairly good and 9 (45%) of girls meaning 26% of the total

respondents, who wef@oodat English. On the other hand, there were 6 (482boys

indicating 18% of the total who weFairly goodand 8 (57%) of boys meaning 23% of

the total respondents we@»odat English language.
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Graph 12: Classroom activities
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Graph 12 shows the classroom activities which fgeke in the classroom. A list
of classroom activities were given in the questaren survey and the participants
responded accordingly. The classroom activitiesewedividual work, pair work, group
work, peer reading, asking and answering questod otherslike role play, dialogue
demonstration, etc. To analyze the response obrelgmts on classroom activities, the
researcher has categorized all students accordimggnder. It was found that for every
classroom activity 100% of girls i.e. 59% of théalaespondents agreed on all activities
(individual work, pair work, group work, peer readinasking and answering questjon
except others On other segments of classroom activities, only 7 (35%) gofs
representing 21% of the total respondents gave th@nion. On the other hand, the
researcher found that 100% of boys i.e. 41% ofttit@ respondents did agree that in
their classroom all the activities took place exdde segmendthers However, in that
part only 2 (14%) of boys representing 6% of thaltoespondents said they have very
little scope for doing other activities in the desom. In the graph it was shown that in
the classroom there was an ample scope of pragiiettividual work, pair work, group
work, peer reading, asking and answering questiod 100% students agreed on that.
But for theotheractivities like role play, dialogue demonstratiets. were rarely done in

the classroom.
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Graph 13: Interaction pattern done in Classroom
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Graph No. 13 shows the possible interaction patternich can be done in the
classroom and they afeS, T-Ss, S-T, Ss- T, S-S, Ss- S and. SFesre were 14 girls
indicating 70% of girls and 41% of the total respents who said-S interaction was
held in the classroom. There were 20 (100%) osgiid 59% of the total respondents
who indicatedT-Ss, Ss-T, S-S, Ss- &sd S-Ssinteraction patterns practiced in the
classroom and there were only 18 (90%) of girlscating 53% of the total respondents,
who agreed on the point th&tT interaction pattern also found in the classroom.tk
other hand, looking at the graph it may be notitteat all 14 (100%) boys indicating
41% of the total respondents agreed on the poiimttefaction patterns namelySs, S-T,
Ss- T, S-S, and Ssh8ld in the classroom. There were 6 (43%) of bogammg 18% of
the total and 12 (86%) of boys which expressing b%e total informants vote far-S
and S-Ssinteraction patterns held in the classroom. Obsgrthe graph one might say
that the classroom is a place where all kinds ¢éraction patterns take place to
accelerate English language learning.
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Graph 14 shows the enjoyable interaction patterhgtwwere practiced in the

classroom. There were 11(55%) girls meaning 32%etotal respondents who chadse

S interaction pattern as one they enjoyed very midte same number of girls also

showed their interest fd8s- Tinteraction pattern. Fd8-S, Ss- Sand S-Ssinteraction

pattern 100% of girls indicating 59% of the totalidents expressed their stand. The

graph also shows that 17 (85%) of girls meaning ©%he total informants enjoyet

Ssinteraction pattern and f@-T interaction pattern 12 (60%) girls indicating 38¥%the

total respondents expressed their opinion. On ¢tmérary, 14 (100%) boys meaning 41%
of the total students enjoyddSs, S-SandSs- Ssnteraction patterns. 5 (36%) boys, 15%

of the total enjoyed-Sinteraction pattern in the classroom. 6 (43%) beryd 18% of the

total voted forS-T interaction pattern.Ss- Tinteraction pattern was enjoyable for 7

(50%) boys indicating 21% of the total respondehtsthe graph it may be found that

12(86%) boys indicating 35% of the total responsleahjoyed theS-Ssinteraction

pattern. From the graph it can be interpreted 1% of the students preferred pair

work and group work.
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Table No. 11: Language used by teacher in the Cer®om

English Bangla Both
Boys | Girls | Boys | Girls | Boys| Girls

Instruction 14 20 0 0 0 0
Helping 0 0 0 0 14 20
Elicitation 14 20 0 0 0 0
Correction 0 1 0 0 14 19
Teaching vocabulary 0 0 0 0 14 20
Explaining task 0 0 0 0 14 20

Table No. 11 shows the response of students alamguhge used by their
teachers in the classroom during interactions. § wegre different indicators set in the
guestionnaire likelnstruction helping studentseliciting answersfrom the students,
errors and mistakes correctipifeaching vocabulargr new words anéxplaining tasks
to the students. For givinmstruction and Elicitation100% of boys and girls (all
respondents) said that their teacher used Englisubage and there was no student who
said their teacher used only Bangla or both langsiag the classroom. To provitielp
to the students, the teacher used both languagéseirtlassroom, said 100% of the
respondents. Only one of the girls gave her opiritaat for correcting mistakes and
errors teacher used only English language and rest ofgbgondents (19 girls and 14
boys) expressed their observation of the use df lastguages. Faeaching vocabulary
and Explaining tasks,the teacher used both languages according tol100%heo
respondents. In analyzing the table it was fourat there were no indicators whether

teachers used only Bangla in the classroom.
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Graph 15: Opportunity for pair work and group work
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Graph No. 15 shows how much opportunity studentf@opair work and group
work in their classroom. 20 (100%) girls said timabst of the timehey have the
opportunity for doing work in the classroom in pairgroup, indicating 59% of the total
respondents. On the other hand, boys respondet differently than the girls. In the
chart it is found that 11(79%) boys indicating 32%he total respondents’ opinion was
they have the opportunity for doing pair work amdup workmost of the time3 (21%)
boys indicating 9% of the total have the opportuoit doing pair work and group work
sometimesThere was no student either boys or girl who $lagy have opportunity for
doing pair work or group worélways, seldom/rarelgndnot at all.

Table No. 12: Language used by the students

Language
Activity English Bangla Both
Girls Boys Girls Boys Girls Boys

Pair work 0 0 0 0 20 14
Group work 0 0 0 0 20 14
Instruction 19 14 0 0 1 0
Helping others 0 0 0 0 20 14
Correction 0 0 0 0 20 14

Students have to do different activities in thesstaom. Sometimes they have to
do their class work in pairs and sometimes in graupey have to instruct their partners
or group members, they have to help them and &ksp have to correct their friends in

the classroom. Responses to the question as tolavitatages they use during the above



39

activities are given in Table No. 12. For doipgir work andgroup work100% of the
respondents used both languages andh&ping othersand correcting mistakes and
errors 100% of the students used both languageenlin one activityinstruction, 19
(95%) girls indicating 56% of the total and 100%y$andicating 41 % of the total
respondents used only English language. There wergirls or boys who used only
Bangla for any of the activities. Only one girl icating 5% of girls and 3% of the total
used both the languages fostruction

Table No. 13:Impact on lang. learning in doing thse activities
(1= lowest, 5= highest, 2,3,4, in between)

. Learning outcome
Activity 1 5 3 4 5
Group work 2 32
Pair work 34
Individual work 34
Choral drill 2 21 4 4 3
Chain drill 4 3 7 13 7

There are many activities that students have tondihe classroom. Often the
teacher engages students in pair work, group wesdmetimes individually and
sometimes the teacher used choral drill and chailh @he respondents gave their
opinions on a scale of degrees (1 for lowest arfdr highest) about the impact of the
said techniques on their learning. While engagegtaup work2 students (6%) said they
acquired language at point 4, which is a bit ldentthe highest point. For the same
activity (group work), indicated by 32 students ¥®4that they learnt language at the
highest point. When they involved themselvepair work, 100% of the respondents said
their language learning occurred at the point £llevhich was a bit below the highest
point. Individual workalso helped them in learning English language 06 of them
learnt English at the point 3, indicating the maldif highest and the lowest point of
learning outcomeChoral drill also helped the students to learn English langaadehe
responses were vastly different from the previouscussed two techniques. Here 2
(6%) of the students voted for the lowest outco2ie(62%) voted for the learning point

2, 4(12%) students voted for the middle learningt the same number of the students
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voted for the second highest point (Point 4) ar8®@(of the total respondents voted for
the highest learning poinChain drill is one of the important techniques for teaching an
learning a language, especially English languagé2%), 3(9%), 7(21%), 13 (39%) and
7(21%) of the students responded for the lowedth& highest points accordingly as
shown in Table No. 13.

Table No. 14: Difficulties faced by students

Not at all Seldom/ | Sometimes | Most of the| always
rarely time
Boys | Girls | Boys | Girl | Boys | Girls | Boys | Girls | Boys | Girls
S

a) Reading 0 0 2 14| 11 6 0 0 0 0
b) Speaking 0 0 0 10| 4 4 9 6 0 0
c) Writing 0 0 0 16 | 10 4 3 0 0 0
d) Listening 0 0 1 6 11 10 1 4 0 0
e) Grammar 0 0 12 7 1 12 0 1 0 0
f) Vocabulary| 0 0 1 6 8 12 4 2 0 0

Table No. 14 shows the difficulties faced by studewhile practicing different
language skills e.g. Reading, speaking, listenigd writing skills and systems of
language like grammar and vocabulary. There wereddverbs of frequencydt at all,
seldom/rarely, sometimes, most of the time and y@wased to express the degrees of
difficulties. For practicing reading skill there meno students who faced difficulties in
the degree ofiot at all total 16 (47%) of the respondents faced diffieglseldom/rarely
out of them 2 (14%) were boys and 14(70%) girls.(79%) boys and 6 (30%) girls
indicating 17 (50%) of the total respondents fadédficulties sometimesand there was

no student who faced difficultyost of the timandalwaysin practicing reading skill.

In practicing speaking skill there was not studevit® faced difficultyNot at all
no boys faced difficulty &dom/ rarelybut 10 (50%) of the girls which indicating 29% of
the total Seldom/rarelyfaced problems. Total 8 (24%) of the respondenitstioem 4
(29%) of boys and 4(20%) of girls faced difficutiSometimesin the frequency level
Most of the timel5 (44%) of the total respondents faced diffi@dtout of them 9(64%)

were boys and 6(30%) were girls according to théeta
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In practicing writing skill there were no studentho faced difficultiedNot at all
andAlways There was no boys who faced difficultiesdd®m/rarelyin practicing writing
skill but there were 16 (80%) of girls which indicey 47% of the total faced difficulties
Seldom/rarely There were 10 (71%) of boys indicating 29% of tibkal and 4(20%) of
girls indicating 12% of the total respondents faciticulties Sometimen practicing
writing skill. There were 3 (21%) of boys meaning ®f the total respondents faced
difficulties Most of the timebut there were no girls who faced difficultis®st of the

time

There were no students who faced difficulties Bit allandAlwaysin practicing
listening skill There were 1(7%) of boys and 6 (30%) of girls Wahiedicating 3% and
18% of the total respondents accordingly facedatliffies Seldom/rarelyin practicing
listening skill. The table showed that 11 (79%}haf boys and 10(50%) of girls meaning
32% and 29% of the total respectively faced prokl&metimesn practicing listening
skill. There was 1(7%) of boys which indicating 3%othe total and 4 (20%) of girls
which indicating 12% of the total respondents faci#@iculties Most of the timdn

practicing listening skill.

Practicing system of language especially grammat aocabulary are very
important to communicate properly. In the questamresurvey students put their opinion
whether they faced any difficulties in practicingsem of English language. For
grammar practice no student faced difficulties at allandalways There were 12(86%)
of the boys indicating 35% of the total and 7 (358k)irls indicating21% of the total
faced difficultiesSeldom/rarelyin practicing grammar. There was only 1 (7%) o th
boys and 12(60%) of the girls which indicating 3#d&35% of the total respondents
faced Sometimesdifficulties in grammar practice. There were noy®owho faced
difficulties Most of the timen practicing grammar but there was 1(5%) of gmisaning

3% of the total faced problenMost of the timén grammar practice.

Regarding vocabulary practice not a single stutbo®d difficultiesNot at alland
Always,the result showed in the table. There were 1(78%)dnd 6(30%) girls indicating
3% and 18% of the total responder8sidom/rarelyfaced difficulties in practicing

vocabulary accordingly. It is shown in the restéible No. 4 that there were 8 (57%)
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boys meaning 24% of the total and 12 (60%) girt8dating 35% of the total who faced
problemssometimesn vocabulary practice. There were 4 (29%) boyd 210%) girls
indicating 12% and 6% accordingly who facktbst of the timeproblems here. In
analyzing the difficulties of the students in di#fat stage it is clear that the problems are

arisenSeldom/rarely, SometimasdMost of the timef the adverbs of frequency.

Table No. 15: How they solved problems

Individual work | Pair work Group work  Consultingtiv
teacher

Girls | Boys | Girls | Boys| Girlg BoysGirls | Boys

a) Reading 11 18 11 17 12 20 13

b) Writing 9 18 | 10 | 15 | 11 | 20 | 13

c) Listening 11 12 9 16 11 20 13
d) Speaking 7 17 11 14 11 20 13
e) Grammar 5 15 7 18 5 20 13

RFNNICI N

f) Vocabulary| 3 20 12 19 8 20 13

Table 15 is shows the result of how students owveecthe problems they face
while practicing different language skills and gyss of English language. Sometimes
they solve their problemmdividually, sometimes irpairs, sometimes discussing with
group members and sometimes thegnsult with their teacherTo solve reading skill
problems 11(55%) girls representing 32% of theltatal 4 (29%) the boys signposting
12% of the total respondents triedlividually. In pairs, 18 (90%) girls, indicating 53%
of the total and 11 (79%) boys meaning 32% of ttal tsolved their problems. 17 (85%)
girls and 12 (86%) boys, implying 50% and 35% ad thtal solved their problems in
groups 20 (100%) girls and 13 (93%) boys indicating 588@ 38% of the total solved
their problems bygonsulting with their teachers

To solve writing problems 9 (45%) girls indicati@§% of the total respondents
tried individually but there was no boys who did it. 18 (90%) gifd 40 (71%) boys i.e.
53% and 29% of the total students solved theirimgiproblems by consulting with their
partners air work). The table shows 15 (75%) girls and 11(79%) hogscating 44%
and 32% of the total solved their writing problemsgroup Most of the student 100%
girls and 93% boys solved their problemsdoysulting with their teacher
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In solving listening skill problems, 11(55%) giffedicating 32% of the total tried
on their own individually) but there were no boys who tried on their ownstive
problems to practice the listening skill. There evdr2 (60%) girls and 9(64%) boys,
indicating 35% and 26% of the total tried to sotleir problems by listening ipairs.
There were 16 (80%) girls and 11 (79%) boys imgy#/% and 29% of the total
respondents, who believe group workto solve the listening problems. Almost all
students (20 girls and 13 boy, 33 students ou#di.8. 97%consult with their teacheo

solve their listening problems.

There were 7(35%) girls and 1(7%) boys which walceating 21% and 3% of
the total respondents solved their speaking prolidgrtheir own effort. 17 (85%) girls
indicating 50% of the total and 11(79%) boys indicg 32% of the total shared their
problems with theipairs to solve the problems. There were 14(70%) gints B1 (79%)
boys implying 39% and 32% of the total work groups to solve their speaking
problems. There were 20 (100%) girls and 13 (93&fkshbndicating 59% and 38% of the

total who solved their problems bgking help from their teacher

Regarding grammatical problem solution 5(25%) ofsgindicating 15% of the
total respondents and 4 (29%) of boys implying 1@f4he total tried on their own
(Individually). 15 (75%) girls and 7(50%) boys indicating 44% &@% of the total
solved their problems by sharing with their parsnfrairs). 18 (90%) girls indicating
56% of the total and 5 (36%) boys indicatingl5% tbé total students solved
grammatical problems igroups By consulting with their teachersd00% of girls and
93% of boys and all together 97% of the total resiemts overcome their problems.

When the students are faced with problems in usoogibulary 3 (15%) girls and
5 (36%) boys implying 9% and 15% of the total triedsolve it on their own. On the
other hand, irnpair 100% of girls and 86% of boys indicating 59% ar&¥63of total
respectively solved their vocabulary problems. 99%) girls and 8(57%) boys solved
their vocabulary problems igroup. Finally, cent percent of girls and 93% of boysko

help from their teacherg@nsulting with their teachetd solve vocabulary problems.
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The table shows that a very small number of stiwdaeontved their problems
relating to skills and systems of languagdividually. Most of the time majority of
students tried to get solution of their problemshwheir partners or group membew
their teachers,indicating there were interactions that took place they learnt better
when they interacted with their friends and teasher

4.2 Findings from Teachers interview:

The researcher has interviewed three teachersreé tbelected schools for the
study. They are experienced in teaching Englishnfiany years. Not only teaching
English they have experienced of different subjeeching like social science, history
etc. The researcher has used an interview toolhwikigiven in the appendix A. there are

12 questions regarding classroom interaction amguage used in the classroom.

4.2.1 Teacher - 1:

The researcher went to interview an English tea@whool -1 who has been
serving there for 10 years. He was appointed aErgglish teacher and from the very
beginning he has been teaching English along watimes other subjects like social
science and mathematics in the same school. Heohasduct five English classes in a
day. The first period duration is one hour and/fiftinutes for each of the rest four. The
teacher said that he performed different types diviies e.g. giving instructions,
clarifying tasks to the students, monitoring andpimg the class when students were
engaged in pair work or group work, even when ttielyany task individually, eliciting
and cross checking answers of the students andevihetm on the board. He also
mentioned that he tried to create opportunity fadents for working in pairs and groups.
These activities were really helpful to him and Bisidents for developing English
because through these activities everyone got @inoement of using English to express
themselves. To instruct the student he used English sometimes Bangla language
when his students could not understand English.ckoifying any task the teacher used
simple English and sometimes Bangla for their bettelerstanding. In the classroom he

used more than 80% of English so that studentsgpiration from him.
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Interacting patternsT-S, T-Ss, S-T, Ss-Ss,SSand S-Sstook place in his
classroom as told by the teacher. He mentioned sofmthe advantages of these
interaction patterns for example; students got ckanto share their ideas, views,
concepts and experiences with their partners aach&rs in English. These activities
created opportunities for students to speak, listerothers which considerably bear
importance for learning English language. He alsmtioned some disadvantages e.g.
sometimes the class became too noisy which was gmodkarning a language but
harmful for the other classes. Sometimes someeostindents became quiet and reluctant
while doing pair work and group work. Then he mored to involve them in work and
sometimes made fresh pair or group to make thes dies and thus he overcome the
problems.

When the students involved themselves in pair ougyrthey learn better- said the
teacher. He also showed some causes for his opiRmmexample, the students got the
scope to speak, listen, read and write any taskliaboration. There were some barriers
which hampered classroom interaction he faced.h@mtlarge class size, protestation
from other teachers and the Headmaster for commgohoise in the classroom while
doing task in pairs or groups etc. were mentionaHke sat with the Headmaster and
other teachers to convince them that a languags clauld be noisy, otherwise students
would not be able to learn to speak in English.nTtieey were convinced and allowed
him to do his activities in the classroom. The acowdation problem has yet not been
solved though the concerned people have been isthrithe expected language outcome

has come when students work in pairs and groups.

4.2.2 Teacher - 2:

The researcher interviewed a class teacher of $&h@nd he was the Assistant
Headmaster of that school. He has been teachinliskrigom the very beginning of his
teaching career and he has 18 years experienteddhing in the same school. He has to
conduct five English classes in a day with a doratf one hour for the first one and 50
minutes for the rest. The teacher said that hettgerform different types of activities,
e.g. giving instructions, clarifying tasks to thedents, monitoring when students were

engaged in pair work or group work, even when thdyany task individually.
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He also mentioned that he often creates opporésnibr students to work in
pairs, and groups. After the completion of tasks thg students, he elicited their
responses and in most cases he wrote them dowheohlack board so that each and
every student could see the right answer. Thesetad helped him and his students to
develop English because through these activitiesf dhem had chance of using English
to express themselves. While giving instructionsubed English, but sometimes he had
to use Bangla language when his students were eirtablunderstand English. For
clarifying any task the teacher used simple Engiisti sometimes Bangla if they could
not understand. On average the teacher used 90%sHEngthe classroom according to
him.

Regarding interaction patterns, the teacher saatl THS, T-Ss, S-T, Ss-Ss, S-S
interaction patterns took place in his classroomeXpress the advantages of interaction
patterns he said, students got chance to share itlegis, views, concepts with their
partners and teachers in English. Through theseitas they got opportunity to speak
and listen to others, which were considered as wemyortant for learning English
language. He also mentioned some disadvantagestiBwes the class became too noisy
which hampered other classes because they weraghaldsses in a tin shed building.
Sometimes some of the students felt bored andtegltizvhile doing pair work and group
work. Then the teacher monitored them to engageark and sometimes he put them
into fresh pairs or groups to make them more actifaus he tried to overcome the
problems.

The teacher admitted that when the student didhamytin pair or group, they
learnt better because they got the scope to sfistdg, read and write during any task
collaboratively. He mentioned some of the barrigisch hinder classroom interaction
e.g. shortage of accommodation, large number aoflestis, complains from others,
especially for creating noise in the classroom g/hibing any task in pairs or groups. To
solve these problems he said he could control ne@aehow but accommodation
problem went beyond his capacity. Even then hedaskare than five students to sit in a
bench considering they were friends. The teachenitéetl that when he put his students
into pairs or groups, the interaction seemed mibsttve to him because pairs or groups

produced language beyond his expectations.
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4.2.3 Teacher- 3:

The researcher took an interview of an Englishtieaof School 3, who had been
working there for 11 years. She had been teachimgjih there since the beginning of
her job along with performing some administrativerkv as she is the Assistant
Headmistress of the school. She has to conduet Erglish classes in a day with
duration of one hour for the first one and 50 masutor the others. She said that she
performed different types of activities e.g. givingstructions, clarifying tasks to
students, monitoring and helping the class whedestis were engaged in pair work or
group work, even when they did any task individga#liciting and cross checking
answers of the students and wring them on the b&ire also added that sometimes she
arranged debate competition in the classroom aokl tieem outside the classroom for
project work which are given in the textbooks. @ls® mentioned that she tried creating
an English speaking environment in her school.f8heaed a language club in her school
so that students could practice English there &edisthe president of the club. Further
she said that she liked to see her students wopkiits and groups in her classroom and
outside the classroom. These activities really éetlper and her students in developing
English because by these activities she could ereatcongenial English speaking
environment. She used English to instruct her sttsdand seldom she used Bangla
language. To clarify any task the teacher used sanple English and she also used

Bangla for the same purpose if her students faffédutties to understand.

Regarding interaction patterns, the teacher ssudlly in her clas3-S, T-Ss, S-

T, Ss-Ss, S-S and S48teraction patterns took place. She mentionedetiaeere many
advantages of these interaction patterns she fournmractice. For example, students
shared their ideas, views, concepts and experienitastheir partners and teachers in
English. These created opportunities for studemtspeak, listen to others which were
very important for learning English language. Oe tither hand, she also mentioned
some of the disadvantages e.g. sometimes thelsassne too noisy which was good for
learning a language, but polluted environment filveo classes. Sometimes some of the
students became quiet and reluctant and some ai thed to make the classroom

chaotic while doing pair work and group work. Toeosome these problems she
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monitored and engaged them in work and sometimesnsde fresh pairs or groups,

which made the class live.

When the students involved themselves in pair ougrwork, they learn better
than any other situations, as described by theheacShe also gave reasons for her
comments. For example, students got the scopedakspisten, read and write while
doing any task set for them in the classroom collatively. There were some barriers
which hampered classroom interaction she faced ractigpe. Of them large class,
allegation from other teachers and Headmaster dotralling noise in the classroom
while doing tasks in pairs or groups etc. were m@able. They also complained against
her to the SMC (School Management Committee) that was unable to control her
class. She sat with the Headmaster, SMC and athehérs several times and convinced
them that language classes likely to be noisy. Wtlspeaking no one can learn his or
her mother tongue, let alone any foreign or sedanduage like English. Then they were
convinced and allowed her to do these activitiehénclassroom. When students worked
in pairs or in groups the expected language outcobservable, so when she put her

students into pairs and groups the interaction sdemost effective.

4.3 Finding From FGD (Teacher)
4.3.1 FGD-1 (Teacher)

The researcher conducted an FGD (Focus Group Riscys with non-
government secondary school English teachers aahRhl] BLC (BRAC Learning
Center). There were 14 teachers and only threleenh twere female teachers. First of all,
the researcher explained his intention for therumev. With the permission of the trainer
and participants he recorded their speech for thipgse of further use while writing the

dissertation paper and defending the thesis ageved

All teachers said usually they use the both langu&aglish and mother tongue
Bangla). Only one teacher who belonged to a tri@snfal), said, “I use three languages
in the classroom - English, Bangla and Santali’effigvone of the interview session
agreed on one point that they used all these laygguéor the better understanding of

their students. They also mentioned that when Htanlents are unable to follow them in
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English, they use other languages especially timeither tongue. To teach words they
use their mother language, e.g. to make studemtsrstand the English word ‘Rice’ in

Bangla they use ‘vat’ and in Santali ‘daga’.

In English class they face some difficulties inngsEnglish language. One of the
teachers said that most of the students are fraynpaor family, they could not afford to
buy a good dictionary or any other necessary boaksially they blamed poverty. But
after a long discussion it was found to be falsth VBRAC school students. One of the
teachers of the group supported by other teaclagdstisat the English competency level
of the students is very poor; they cannot undedsthair (teacher’s) language. They also
admitted that some of the students have good ComhnednEnglish and they can
understand English easily.

They all agreed on the necessity of learning Ehghgcause English is an
international language. For getting a good jobngabroad, for higher study, to talk with

a foreigner even to maintain social status learinglish is essential.

According to teachers, they engage their studendffierent activities like asking
and answering questions, playing games, discugsatgres, writing on different topics,
choral drills (while teaching vocabulary especigdhpnunciation),pair work, group work,
chain drill etc. During performing these classroautivities they expect English

language from their students but often they dogetit.

The informants of FGD said that they usually ddedént activities mentioned
above in the classroom. Some types of interacte place there. For example, while
giving instructions, all students listen to thecte&x. So Teacher- students interaction
pattern is obtained here. They mentioned studentest, students- students, student-
students, teacher- student, and Student- teacheraation patterns occurring in the
classroom. They also mentioned teacher- studends samdent- student interaction

patterns occurring about 70% of the total timehef ¢lass.

Regarding using language in the time of differgpes of interaction pattern they
usually use the both languages (English and Bangla) teachers said they use English

sometimes. 50% of the respondents said that dumiegaction with their students they
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sometimes used English and sometimes Bangla. Réke garticipants said they used
both Bangla and English. When they asked the stadary questions they answered in
English. When the students used Bangla while dgag/group work all teachers

inspired them to use English. All the teachers $iaéd every day they involved students

in pair and individual work and sometimes they ined them in group work.

While doing pair work and group work, they faceangsochallenges like the class
becoming noisy and chaotic, some students becoattemive and reluctant, and some
students keep silent. To overcome these problems db monitoring and ask them to
lower their voice. Three teachers said that thdge@dgshem to stop. Two teachers said
mentioned a very interesting technique to stoprtheise. They start singing and allows

students comeback to the topic.

They all agreed on the point that pair work andugravork are helpful in learning
a language because students get a chance to pristguage with their partners. They
feel free to exchange their opinions with theieffids. They do not bother about the right
or wrong expressions, they just continue their essation and thus they get the real
practice of language. When they (students) gotkstaod cannot continue their

conversation, the teacher allows them to speakeaim mother tongue.

4.3.2 FGD-2 (Teacher)

The researcher conducted another FGD (Focus Graspugsion) with non-
government secondary school English teachers air&l&LC, there were 15 teachers
and only two were female. First of all the researaxplained his aims and objectives for
the interview. With the permission of the trainadgarticipants he recorded their speech
for the purpose of further use while writing thessirtation paper and defending the
thesis as evidence.

Regarding using languages in the classroom theay ssiially they use both
languages (English and mother tongue Bangla) amgdicentage of using English was
70% and Bangla 30%, there was only one teachersaltbhe used only English in the
classroom. Teachers from different schools in tG®Fsession agreed on one point that

they use all these languages for the better uradeistg of their students. e.g. To make
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the instructions clear, asking and answering gaestidescribing objects and pictures.
Further they said to teach difficult word they ug=thgla.

In English class they faced some difficulties ging English language. Some of
them mentioned some problems while interviewinglees students did not have good
Command of English, they felt shy to speak in Esiglithey did not have listening and

speaking skills up to the mark. So, the teacheldcoot use English in the classroom.

Everybody agreed on the point of necessity of iegrrEnglish because to
communicate with others they need English asanhisnternational language. For getting
a good job, going abroad, for higher study, to phgsexam even to maintain social
status learning English is essential. To operateputers, mobile phones and using any
other technology in the modern age learning Englishessential. Because the
development of commercial and business sectordanelarning foreign currency, they
need to learn English. After all learning Englishaimatter of prestey

There are some common activities that take plaeetypical classroom according
to the FGD interviewees, e.g. pair, group and iiddial work. Sometimes group work,
dialogue demonstration, asking and answering cuestidebates, vocabulary tests, etc.
are practiced in the classroom. Usually, as teachleof them prefer the use of English
by their students but they face some problems vwapéaking English because they have
limited stock of vocabulary and they feel shy. @fi¢he teachers said there was nothing
wrong with the students, actually when we the teexltannot speak English well to
clarify each and every point.

In the FGD session, teachers said about diffesgrést of interaction pattern that
take place in the classroom. When students slmie ideas with the teacher then
Student- teacher interaction happens. When oneestughares anything with another
student, then Student- student interaction happenthe same ways they talked about

Students- students, Student- students interacatems in the classroom.

During interacting in different stages, the teaalsgs both the languages for the
student’s better understanding and the students ddsthe same. Most of time all

teachers involve their students in pair work antiestimes they practice group work.
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When students practice pair work and group workhia classroom, they face
some challenges such as the class becoming notsyt aneates disturbance for other
classes. Some students take the role of a domihamson and other students feel
inferior. To overcome these problems they do momtpand ask them to lower their
voice. Sometime they use body language to lower Woégce. They counsel both students

who talked much and less to ensure everyone’scgaation.

Pair work and group work can be effective for |@agnEnglish language because
students get chance to practice language with ffeginers. They feel free to exchange
their opinions with their friends. They do not bettabout the right or wrong expression,
they just continue their conversation without argsitation. When they (students) get
stuck and cannot converse smoothly, they (teacilér)v them (students) to speak in

their mother tongue.

4.4 Findings Form FGD (Student)
4.4.1 Students-FGD 1:

According to students their teachers used bothuagegs (Bangla and English)
though their proportion was (50-50) in the Englctassroom. Actually, when a teacher
wanted to make topic under discussion and instastior tasks clear, he used mother
tongue, said the students. There were some promatmsising English in the classroom
like students’ stock of vocabulary was not enought & was true for the teacher too.
When the teacher tried to continue his class inliEimgstudents could not follow the
teacher. So, the teacher was obliged to use Banghés class, said 80% of the total
students.

If they used English, they would be able to comrmoatd in English with their
friends, teachers and relatives and ultimately tweyld be able to communicate with
English speaking people from home and abroad. alsysaid that for higher education,
good jobs, using modern technologies for diffenamtposes, etc. knowing English was

important.

The teacher engaged them for doing pair work, grawgek, asking and
answering questions, writing answers, paragrapitingr etc. during pair work and
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group work they preferred to use English languagetbey could not continue their
conversation/ discussion in English because oftagerof vocabulary and practice in real
life.

Different types of interaction patterns like Teachestudent, Student- teacher,
Student — student and Students — students, etcptace in the classroom but most of the
time they became involved in pair work and somesirgeoup work. They tried to use
English language during pair work and group wotkey{ faced some problems like some
of their friends did not like to participate in thenversation or discussion. Then they and
their teacher encouraged them to use English iin theesssroom. Students believed that
pair work and group work were effective for praictgc English language because they
got real chance to speak, listen, read and writelwivere very important for learning
language. Sometimes their teacher allowed thens¢éoBangla with a view to continue

communication, but not most of the time.

4.4.2 Students FGD- 2:

The teacher used both Bangla and English languadbel classroom to make
students understand the topic and tasks clearlyeigtudents faced difficulties to
understand, the teacher used Bangla, about 6abe atudents said. The rest 40% of the
students said, actually, when their teacher cooldcontinue speaking in English, then
teacher used Bangla and English.

They said learning and practicing English was Jenportant because English
was an international language. To communicate ¥athigners and high officiala in
Bangladesh, learning English was very important. dfdy that, for higher study at home
and abroad, using technology like computers, eyemating mobile phones, English was
essential.

In their classroom they sometimes engaged in pankwhardly they do group
work. Sometimes they had to do writing activities different topics for different types
of writing like paragraphs, compositions, lettees;. and they usually write from their
memory. They also engaged in asking and answetriegtmpns, dialogue demonstration,

role play, etc. They preferred to use English lagguwhile doing pair or group work.
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Different types of interaction patterns took placehe classroom likd-S, S-T,
S-S, Ss-Sstc. When they did pair and group work they triecuse English language
with their partners. Yes, they said they faced sgr@blems for doing group work
because their benches were fixed so they could move freely. Their teacher
encouraged them to use English while doing pairkviiut sometimes they used Bangla
too. The teacher also allowed them to use Banglhdrclassroom when they engaged in

pair or group work only to continue the communicati

4.5 Finding from Classroom observation:

The researcher has observed one class in everplsdhdnas been mentioned
earlier that the researcher selected three scliookhe study. Because of some ethical
issues, the researcher has not been mentionedctio®ls and teachers names in the

study. The observation reports are as follows:

45.1 School 1:

There were 34 students according to the registeiass nine and 28 students
were present on that day. The physical settingn@fctassroom was very traditional. The
benches were arranged in three columns and therdtidiere placed there accordingly.
In one bench there were 5 students. One columnspesified for the boys and the rest
two for girls. The number of girls were almost dteuthan boys. The teacher started the
class with greetings in English and then he handgd English in the class. The medium
of instruction was Bangla. The teaching matersddiby the teacher was authentic (he
was teaching narration) and it was made up by Aihe teacher created a scope for
students to do pair work. He wrote some of exesce the board and students were
asked to do the exercises discussing with theitnpes. He monitored the class and
elicited answers from the students. He asked stadercome to the front of the class for
writing answers on the board. After writing answers the board the teacher did not
check it in the whole class. He also used chaift traching technique for eliciting
answers. He did not use any written lesson plantlaadime was not distributed properly

for different segments of the class and activities.
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The interaction pattern in the observed classw8s T- Ss and S-S. The teacher
used 80% Bangla and 20% English which was tot&\ersed of what was said in the
interview. The language used by students was 50gtighnand 50% Bangla though the
teacher encouraged them to speak in English. rBagment of errors was too direct. He
gave feedback to the students one by one in frbtlteoclass. Teaching techniques and
procedures used by the teacher was a mixture of @GAMICLT (Grammar Translation
Method and Communicative Language Teaching Appnoadiitude of the students and
the teacher towards English was negative. Sombeo§tudents tried to give answers in
English and they made mistakes, then the teackeddbhem to use Bangla if they could
not express themselves. It seemed to the obsdrakethe students were animated; they
were not accustomed to using English in the claéStidents and the teacher were in a
stressed environment, seemed to the observer. Véralbobservation of the class was

very interesting, it was English class but Englists used occasionally.

4.5.2 School 2:

In the second school there were 41 students, biyt 2 were present on the
observation day. The classroom setting was a thérdint from the very first school. Here
also benches were fixed but in each bench there @/students placed there. The teacher
started the class through greetings and tried déss$ to use English in the classroom. The
medium of instruction was mostly English; sometirhesused Bangla for students’ better
understanding. Both pair work and group work wesealin the classroom. The teaching
material used by the teacher and the students wdsltgpok from the market, no one use
the textbook by NCTB (National Curriculum and Teotk Board). The teacher asked his
students to do a gap filling activities from thadgbook individually. After completing
each task, he asked them to exchange their writinigpgstheir partners for peer checking.
He also made groups for another activity and hedskem to exchange scripts among
groups for cross checking. He elicited answers fthme students by mentioning their

name and wrote the answers on the board and chéodedin the whole class.

There were T-S, S-T, T-Ss, S-S, and Ss- Ss intera@atterns found in the
classroom. The language used by the teacher wag 066 of English and 30% of
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Bangla. The teacher was really encouraging theestsdor using English. The students

used 60% English and 40% Bangla in the classroom.

The treatment of errors was sometimes direct anteBmes indirect. The teacher
used a mixture of CLT and GTM in the classroom.itAde towards English by the
teacher and students was positive. It was seem#tketobserver that the students were
enthusiastic in learning English. They tried thie@st to use English in the classroom.
Both the teacher and the students were active,tlbey were not animated. The
atmosphere of the English class was congenialgaming English, stress free and the
teacher was able to create friendly environmeiisrclassroom.

4.5.3 School 3:

The total no. of the students of the class wasa®dong them only 34 were
present on that day. The seating arrangement wWiesedit from previously mentioned
two schools. The classroom setting was ‘U’ shapedigh boys and girls sat separately.
The teacher started the class through greetingnglish. Then she continued her class
and used about 10% Bangla in the class. There waadice of pair work and group
work in the classroom. The students used only Ehgluring pair work and group work.
Sometimes they used Bangla and continued theiussan. The teacher monitored the
class, inspired students to use English and ensewvedyone’s participation. She was
using textbook by NCTB. She involved students ierpeading and Jigsaw reading and
the student were very spontaneous in the class.tddehing techniques and procedure
was eclectic (a mixture of CLT, GTM, Audio lingudirect etc.). The treatment of errors
was a bit different. She elicited answers fromghelents and wrote on the board so that
every student could get the correct answer. If staglent made mistakes she accepted
his/her answer and wrote on the board. Then shedas&r/him to read the answer and
also asked to find out mistakes if there any. Wthext very student was unable to find
any mistake, then she asked the whole class foedayn and if any of them could not
do that she herself made the correction. They sHoileir positive attitude to use
English in the classroom and both of them were aromated in the classroom. The
atmosphere of the classroom was friendly, stre=s ftongenial and suitable for English
teaching and learning. The teacher’s role wasercthss provoked the students’ learning

of English.
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Chapter 5: Discussion

5.1 Discussion on questionnaire survey:

From the unban school 30 students (13grils andayg), semi-urban 34 students
(20 girls and 14 boys) and in rural school 28 stusl€17 girls and 11 boys), total 92
student, (including 50 girls) took part in the gimsnaire survey. Only the urban school
has 8 girls and 7 boys who have poor command ofigngnd in the rural school one girl
has excellent Command of English. In the three alsh49 indicating 53% students (out
of them 50% girls) have fairly good Command of Estylwhich is considerably good
syndrome according to the survey. And 27 indicag8gbo students have good command
of English (among them 63% girls). Almost everydemt of the three schools admit that
they have the opportunity of doing individual wopair work, group work, peer reading,
Asking and answering questions in the classroominbural school’'s 100% girls do not
agree on pair work, group work and peer readirigpud 50% of girls agree on the point
that they have opportunity of doing pair work amdup work and only 29% girls of the

rural school said they have opportunity for peadneg in the class.

Regarding interaction pattern 100% of the studémis: urban and semi-urban
schools said thak-S, T-Ss, S-T, Ss-T, SSS;Ss and S-3steraction patterns were found
in their classrooms, but the rural school studemizressed a different opinion. Almost
100% of them agreed on T-Ss and S-S interacticienpatand only 10 students said Ss-
Ss interaction pattern occurred in the classroamihere were no students who said that

there was S-Ss interaction pattern occurred ircldgsroom.

Regarding enjoyable interaction patterns occurrnipe classroom, 100 % of the
students from urban and semi-urban schools enjeyntbut the scenery of the rural
school is a bit different. 75% the students enjegsTinteraction pattern. Only 25%

students enjoy S-S, and 46% students enjoy Sst&aation pattern in their classroom.

A teacher has to perform many activities in thesslaom such as giving
instructions, providing help to students in differesituations, elicit answers, error
correction, teaching vocabulary, explaining tasis, To perform these activities the

urban school teacher uses English and Bangla laega&cording to the needs of
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students and for the rural school the result isoatnthe same as the urban school. The
semi-urban school has a different picture here fag.giving instructions and for
elicitation the teacher uses only English language for other activities teacher uses

both languages.

While answering the specific question how oftenythave the opportunity of
doing pair work or group work in the classroom, 92P2) girls and 100% boys of the
urban school saidlwaysthey have the opportunity and only one (8%) girt sabout
sometimes On the other hand, in semi-urban school’'s 10046 gaidmost of the time
they have the opportunity for pair and group wouk B9% and 21% boys said forost
of the timeand sometimesaccordingly. In the rural school 100% girls agfee the
sometimesand 91% and 9% boys agree smmetimesandmost of the timaccordingly
which are almost contradictory with the result oteraction patterns done in the

classroom.

Students have to do pair work, group work, givingtiuctions to others, helping
others and also correct others mistakes and errdifferent situations in the classroom.
During doing all these activities 100% studentsudfan school used both Bangla and
English languages. For the semi urban school thaltralmost same excepistruction,
here 100% boys and 95% girls used only English&ndgirls used the both languages.
In the rural school, only one boy used only English giving instructions and error
correction each. One boy used only Bangla whilenglgiair work, 3 girls used Bangla
while doing group work, 9 girls and 2 boys used @arfor giving instructions, 11 girls
and 3 boys used Bangla for helping others and oné/boys used Bangla for correcting
mistakes. And the rest students used both BanglaEaglish language for doing these

activities.

Teachers usually use different techniques for tegchn the classroom such as
pair work, group work, individual work, choral drithain drill, etc. what is the outcome
of these techniques in language learning, to ansherquestion 100% of the urban
school students voted for the highest point (hidating the highest and 1 is indicating
the lowest point) for each. In semi urban schodk9udents agreed on the highest

learning outcome while doing group work, they agpeed on the second highest point
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of language learning outcome while doing pair wdsk. interaction between student-
student and interaction between students- studeptdbetter than any other interaction
pattern. In the rural school, students also chtlesesecond highest and the third highest

point as their learning outcome for pair and grougok.

Regarding facing difficulties in practicing difent language skill and system
100% students of urban school faced difficultgEsnetimedor all skills and system
except speaking skill and 100% student faced dilties heremost of the time In the
semi urban school, about 45% students face probonsetimesfor all skills and
systems, 36 %eldomand 19% students faced problemsst of the timeln the rural
school, about 40% and 33% of the total studemisdfaifficultiesseldomandsometimes
respectively for all language skills and systemd tre rest students faced problenat

at all, most of the timandalways

While analyzing the data how they solve the probtéey faced in practicing
language skills and system it is found that in arbahool, 100% students took help from
their teacher for reading, for writing and gramrh@0% students relied on group work,
for listening and speaking 100% students took Hedpn their partner. For solving
vocabulary problems they chose both pair work arml work. In the semi urban
school, the students preferred to take help frosir teacher for each and every problem.
Beside that they also chose to work in pair andugroost of the cases. In the rural
school, all students also chose to take help fiosir teacher and also preferred to work
in pair and group. The result showed us the impegaof interaction among the students

and teacher, student- student, and students- sguden

5.2 Discussion on Interview:

The three interviewee teachers have 10, 18 andehts of experiences in
teaching English in their own school respectivaig ahey have to spend 4hours and 20
minutes for conducting English classes in a dayhéir English classes they engage their
students in different types of activities wheredsiuts get chance to share their ideas,
views, experiences, everything. They can interatt wot only their partners or group

members but also with their teacher individuallg @ollectively. While doing pair/group
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work teachers face some problems like the classto@some noisy, some of the students
become reluctant and silent. Teachers make theiweatirough monitoring. Sometime

their colleagues complaint against them to the Hemier and SMC. They convinced

them by arguing that without making sound no one learn a language. The teachers
use more than 80% English in their classes and B@#gla for their students’ better

understanding which creates an environment fosthéent to speak and listen to English
with their teacher and friends.

5.3 Discussion on FGD (Teacher):

From two FGDs it is found that teachers are usiath banguages (Bangla and
English) to make the students clear the instrustimmd tasks which students are to do in
the classroom. They engage student is differemtiges in the classroom and most of
them they do it individually and in pairs. Sometgrtbey put their students into groups
for doing some tasks and they get good results veligshents do something in pairs or
groups only because they get the chance to negatietir understanding with their
friends. There are some classroom activities (gskind answering question, dialogue
demonstration, project work, debate competitiorgative writing etc.) which create
opportunities for different types of interactiorg.estudent- student, students —students,
teacher- students, teacher- student, student-deastic. These interaction patterns create

room for negotiation which is crucial for languaggguisition and learning.

5.4 Discussion on FGD (Student):

According to student FGD, it is found that the temccould not continue their
speech in English though it is expected. Differgyges of interaction patterns are
practiced in the classroom, among them pair wotkgmoup work are seemed to be most
effective to learn English. It is their (studentginion that learning English is essential
for many reasons and the students learn better tiegrhave the scope of speaking with
their friends (Pair and group work) that implieg tlact of collaborative learning. When
students face any difficulty in speaking Englidhthey get help form their teacher they
can practice well the language. Lev. Vygotsky’'s ZBISo support the finding from
student’s FGD.
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5.5 Discussion on Classroom observation:

The physical setting of the observed classes @ktlschools was not same. The
first and second school has the traditional settthggh is not suitable for interacting with
each other but the third school has the “U” shagietthg arrangement which is really
good for interaction. Three schools have commomesgeand that is boys and girls sat
separately according to the Bangladeshi culture.

The medium of instruction of the first school wasngla and the rest two
English. The first school’s students used Bangldendioing pair work, but the rest two
schools’ students used English. In the first schadly pair work is done but the rest
schools pair work and group work are done. The nadteised by the teacher was
authentic for the first school, second school'scthea used guidebook and the third
school’'s teacher used textbook by NCTB where maopas found for interaction. T-S,
T-Ss, and S-S interaction patterns found in thet chool but in the rest two schools Ss-
Ss interaction pattern also found along with prasip said interaction patters. Peer
reading and Jigsaw reading techniques were fourntth@nthird school. So, ultimately,
school 2 and 3’s students could use English faeb#tan the first one due to interaction
and it is supporting by Vygotsky’s constructivisthebry. The processes of error
correction were different in three schools. Finsé avas direct and rest was indirect. The
environment of the first school was stressful amel rest two were stress free and that's
why they learn better than the first school. Timsling is proved the reality of Krashen’s
Affective filter hypothesis. As the medium of insttion of 2¢ and & school was
English and the teachers of these school were eagiog so, the students learn English
better than the first one and it is another probfKoashen’s Acquisition learning
hypothesis.

5.6 Triangulation of the discussion:

From the above discussion there it is found thattetlis an inconsistence between the
findings from the observation and the interviewotigh the interviewees demanded they
use at least 80% of English in the classroom baitotbservation report does not support
them. In the questionnaire survey students alsoesgpthe same opinion. However,

teachers use Bangla to clarify tasks, clear theuaons and teaching new and difficult
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words in the English classroom which is not expecheit it is also proved that to teach a
foreign of second language using mother tongueribaés in good result than any other
techniques.

In analyzing the result (of all the research tasded by the researcher) it is found
that there is a scope to interact with Teacherdesity Teacher — students, Student-
teacher, Student- student, Students- studentsalandStudent- students in the classroom
which accelerate negotiation and collaboration. dumge learning is a result of
collaboration and negotiation if it is interactiwehich is supported by Ellis (1990),
Alright (1984) Long (1996) and many other researchiEhe observation reports and the
student’s questionnaire survey give the proof tatre there is more interaction there is
more language outcome and vice versa. So, classhoi@raction is essentially one of
the issues occurring in the classroom that plaiah role in learning English as a foreign
or second language in the context of Bangladesh.hipothesis of the study is proved.
Among the other issues that has impact on Englisguage learning are the atmosphere
of the classroom. Stress free, congenial and flyeadd environment with less anxiety
gear up the English language learning and viceaverke role of the teacher is also a
very important issue for English language learnihgs also found in the study. In the
school 3 which is regarded as semi urban locatedatdhe teacher is too active in her
class and she has been doing different activitesér students and result seems positive
in English language learning. On the other handere/ithe teacher is not friendly,

animated, the proficiency of English language ig/\ymoor.
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Chapter 6: Recommendations and Conclusion

6.1 Recommendations:
6.1.1Recommendations for researcher:

Though this study has an importance in the coragé¥nglish language learning
in Bangladesh, to get more reliable and authemsult in the arena of the study the
researcher has some recommendation on the followsugs to the other researcher for
further research:

» Include more school and informant for questionnauevey as sample as there
are millions of students studying in the field {stihesearch has a survey on
only 92 student of class nine from three schools).

» Conduct more FGD with at more teachers ( the rebeahas conducted only
two FGDs with 29 teachers)

» Conduct more FGD with student from different class.

» Conduct more interview of English teachers as thnds of teachers are in
this area (in the present study, only three teachere interviewed).

» Do more classroom observation to get the real smenéthe field (only three
classroom observation was done by the researchérdstudy)

» To talk with other subject teachers and take fredtes for comparing with the
opinion of interviewee (English teachers), obseorst and survey.

6.1.2ZRecommendations for Teacher:
The researcher has recommended on some pointdiregaclass conduction and
interaction from his experience of conducting stisdy. They are as follows:

+ Creating more and more opportunities for pair warld group work so that
students can get abundant scope to practice thmggtiage especially speaking
and listening.

% Making the environment congenial, stress free agatléss for using English
inside the classroom which inspire students to tmacit outside of the
classroom.

¢ To laud students so that they feel proud of ufiegarget language.

+ To encourage students to be creative in using Em¢ginguage.

+ Setting tasks which reflect students’ daily actdst
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¢ Creating room for debate competition among students
+ Setting language club in the school where studeats use English language
without any hesitation.
+ To enhance using prescribe textbooks by NCTB.
+» Ensuring the use of authentic teaching materials.
6.2.Conclusion:

Different types of classroom interactions are digantly important in foreign
language/ Second language development. It is arthadnteractions between teachers
and students and also interactions among studehtfawilitate language development
and will lead to better language learning. Longd@%and Gass (2003) have claimed that
classroom interaction facilitates learning becauwskeile focusing on communicating,
learners can receive feedback and receive opptdsito make use of that feedback by
modifying their output. In the present paper ifdand that when students get chance to
interact with their teacher they can practice laggu It is also found that teacher has an
important role to play to make the environment emal, friendly, stress free, fearless
and environment with lower anxiety which accelenateraction for learning. Another
important finding of the study is - when studené$ gny opportunity to interact among
themselves, they learn better. So, the classrodaraction has an important role in
teaching learning process. The hypothesis of thalyst‘classroom interaction is
essentially one of the issues occurring in thesctasm that play a vital role in learning
English as a foreign or second language in theexortf Bangladesh” is proved by the
result of the study.
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Appendices

Appendix A

Questionnaire (Student)
(You are requested to fill up the following infortizan. Your name will not be disclosed
anywhere. The information will be used for acadepigpose only.)

Name of the school:

Upazilla: District:

I. Participant’s Information:
a)Name: (optional ) b) .Age:
c) Class: d) Roll no.

h) Mother tongue:
i) Target language:
J) Command of the Englislanguage:

() poor (ii) fairly good, (iii) good, (iv) excellet (v) others: (please specify)

Il. Regarding Classroom Activities:
1. How long do you have to stay in the school in a2d@lease mention)
2. How long do you have to spend for English classexdiay?
3. Did you study at any other school before? If yease mention details about that
school. )Name, address, position in the Upazilth@istrict, environment of learning,
guality of teachers and relationship with them )

4. What activities do you usually do in the classroom?
(a) individual work, (ii) pair work, (iii) group wi, (iv) peer reading, (v) ask and answer
guestions, (vi) others (please mention)
5. Which of these interaains patterns usually happen in the classroom?
a.T-S; b.T-Ss; ¢. S-T; d.Ss-T;e.S-S; f. Ss- Ss
6. Which one you enjoy more for your English learning?
a.T-S; Db.T-Ss; ¢ S-T; d.Ss-T,;e.S-S; f. Ss- Ss g. S-Ss




7. Which language do your teacher use in the classfoothe following:

Language
English Bangla Both

Activity

Instruction

Helping

Elicitation

Correction

Teaching vocabulary
Explaining task

Why? Please mention

8. Are there any opportunities to do pair /group Wolikyes, how often?
A. always, B. most of the time C. sometimed). seldom/rarely E. not at all.
9. Which language do you use while doing the follayvattivities:

. Language
Activity English Bangla Both
Pair work
Group work
Instruction
Helping others
Correction

10.What is the impact of doing the following activgie the classroom; please put tick
mark in the relevant box. 1 is indicating lowestriéng outcome and 5 the highest and

2,3, 4 in between.

- Learning outcome
Activity 1 > 3 7 5

Group work
Pair work
Individual work
Choral drill
Chain drill




11. Do you face difficulty in practicing the followingkills? How often do you face
difficulty?

Not at all | Seldom/rarely Sometimes  Most of thalways
time

m) Reading

n) Speaking
0) Writing

p) Listening
g) Grammar
r) Vocabulary
s) others

Please Specify other:

12.How do you overcome that problem? You can selecertitan one option.

Individual Pair work | Group work Consulting
work with teacher

m) Reading

n) Writing

0) Listening

p) Speaking

g) Grammar

r) Vocabulary

s) others

Please specify other:

13.. Do you have any suggestions?

Thank you!



Appendix B

Interview questions for Teacher

How long have you been teaching English?

How long is your English class?

What are the classroom activities you perform?

How do these activities help you and your studentfevelop English language?
Which language do you use for instruction?

Which language do you use for clarifying any topi¢Ray?

What are the interaction patterns that take plat¢he classroom?

What are advantages and disadvantages of thosadtites?

© © N o bk wdhPE

Do you think students learn better if they worlpair/group? Why or why not?
10.What are the factors that hinder classroom interaet

11.How do you overcome them?

12. When does interaction seem most effective?



Appendix C
Focus group discussion questions (for Teachers)

Brief introduction:Introducing myself and explanation of objectivel gmocedure.

Questions:

1. Think about the classroom language used in your class.
» What languages do you use in your classroom? Whizepuse them?
» When do use mother tongue?
» Are there any challenges/ difficulties in using Estg? What are they?
2. UseEnglish in the classroom.
» Why is it essential/ necessary to use English?
3. Classroom activities.
» What activities do you engage your student in thestoom?
» Which language do you prefer for those activities?
4. Think about the interaction patterns of your classroom.
» What are the interaction patterns you observearctassroom?
» Which language do you use during any kind of irteoa?
» How often do you involve your students in pair/gyauork?
» Do you face any challenges doing pair/group worthenclass? How do you

overcome them?

Y

Do you think pair/ group work can be effective ¢éain English? How?

A\

Do you allow your students to use mother tongudenihteracting with other
students? Why?

5. If you have any more suggestions:




Appendix D
Focus group discussion questions for students

Brief introduction:Introducing myself and explanation of objectivel gmocedure.

Questions:

1. Think about the classroom language used in your class.
» What languages do your teachers use in your classtdVhy do they use them?
» When does your teacher use mother tongue?
» Are there any challenges/ difficulties in using Esig? What are they?
2. UseEnglish in the classroom.
» Why is it essential/ necessary to use English?
3. Classroom activities.
» What activities does your teacher engage you withe classroom?
» Which language do you prefer for those activities?
4. Think about the interaction patterns of your classroom.
» What are the interaction patterns you observedrctassroom?
» Which language do you use during any kind of inteoa?
» How often does your teacher involve you in paingrevork?
» Do you face any challenges doing pair/group worthanclass? How do you

overcome them?

Y

Do you think pair/ group work can be effective éaidn English? How?

Y

Does your teacher allow you to use mother tonguéewiteracting with
him/her/other students? Why?

5. If you have any more suggestions:




Appendix E

CheckKlist for classroom observation

Name of the institution:

Upazilla: District:
Total no. of participant: present:
Grade:

Date:

Subject:

Topic of the lesson:

Class time:

a. Physical setting of the classroom:

>
>
>
>

Physical dimension of the classroom;
Seating arrangement;
Furniture condition

Other equipments

b. Classroom management features:

>

YV V. V V V VY

Instruction

Pair work

Group work

Monitoring

Checking

Elicitation

Time management
» Allocation of time for different segment of lessplian
» Allocation of time for different activity

Lesson planning

Material according to lesson plan



c. Interaction pattern:
> T-S

T-Ss

S-T

Ss-T

S-S

Ss-Ss

Others

d. Use of L1/L2 by the teacher:
» Percentage of L1

YV V. V V V VY

» Percentage of L2

e. Use of L1/L2 by the students:
» Percentage of L1
» Percentage of L2

f. Teaching materials:
> Textbook
» Teacher’s prepared materials
» others

g. Treatment of errors and language use:
» Direct
> indirect

h. Teaching technique and procedure:
> GTM

CLT

Eclectic

Drill

Elicitation

Demonstration

Discussion

YV V. VYV VYV V VYV V

dramatization



i. Attitude of teachers:

>

Y V V VY

>

Friendly
Helpful
Supportive
Distant
Indifferent

other

. Attitude of students:

>

Y V VY V

>

Animated
Active
Attentive
Distracted
Passive

other

k. Overall observation:

>

>

Atmosphere
* Stressful
» Un-stressful
* Positive
* Negative

Other

[. If any other comments:
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Appendix F

(i)  Picture of FGD (Teacher)
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(i)  Pictures of FGD (Students)




(iii)

Pictures of questionnaire survey
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(iv) Interview picture:




14

(v) Pictures of Class observation:




