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Abstract

This study looks into carers' perceptions of 3-5-year-old children learning self-regulation in the
daycare and their parents' involvement. This study also looks into the challenges that carers
face in daycare settings while practicing self-regulation with the children. Numerous studies
highlight the significance of self-regulation for children's cognitive and behavioral
development, allowing them to act freely, manage themselves, and interact according to social
standards without adult supervision. In this case, carers play an important role in assisting
students to develop self-control through activities. The study included 13 participants who took
part in seven in-depth interviews and a focus group discussion at four nursery facilities. This
study revealed that carers have a general understanding of self-regulation and its importance in
early childhood. The study additionally found that one daycare center offers learning
opportunities for all types of children, with different activities tailored to their cognitive and
developmental stages. Carers' positive understanding of giving children words of importance
and offering alternative options fosters a supportive environment. The study suggests
incorporating self-regulation skills into daycare curricula and providing teachers with
additional training in child development facts. The findings also suggested that more research
into parents' perspectives and direct assessments of children's abilities is needed to gain a better

understanding of this study.
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Chapter I Introduction & Background

Introduction

Early childhood development (ECD), which emphasizes social, emotional, cognitive, and
physical elements of development, is essential for children's holistic growth. An increasing
number of women entering the workforce has caused a huge number of people to move from
rural areas to cities in search of better job opportunities. This makes it challenging for parents
and other family members to properly care for children at early years. As a consequence of this,
there is a greater need for organized child care in Bangladesh at present (Helmerhorst et al.,
2023). Day care centers, which are supported by community organizations, governments, or
parents, offer care for young children up to preschool age, providing teachers to concentrate on
play and education (Islam, 2016). Daycare facilities reduce parents' concerns by taking the
responsibilities of caring children. The quality of care that a child receives at their childcare
facility has an effect on both their physical and mental health. National legislation ensures that
these centers meet the needs of families, businesses, caregivers, schools, and society at large
(Islam, 2016). While high-quality childcare fosters intellectual growth, independence,
attention, and sociability then poor childcare can lead to language and cognitive deficiencies
and potentially raising the risk of antisocial behaviour (Literature Review of the Impact of Early
Childhood Education and Care on Learning and Development, 2015). Quality preschool
programs help children become less socially disadvantaged, improve their social skills, and
become ready for school. When children from different backgrounds attend the same program,
the benefits are multiplied (Literature Review of the Impact of Early Childhood Education and
Care on Learning and Development, 2015). A daycare program launched in 1997 with the goal
of increasing women's earning capacity. But the day care centre had some possible negative
impacts in children such as- anxiety, hyperactivity, and aggression increasing, as well as poor

social-emotional outcomes in early adulthood, especially for boys and those with behavioural



problems. (Erickson, n.d.) The complex process of child development is influenced by
experience, biology, environment, and genetics. It includes the rapid growth of the brain in the
early years and encompasses the physical, emotional, social, and intellectual maturation from
birth to adulthood(Faculty of Medicine, Universitas Airlangga, Surabaya, Indonesia et al.,
2020) A million or more new connections are made in the first few years of life; sensory
pathways emerge first, followed by language and cognitive functions.(/n Brief: The Science of
Early Childhood Development, n.d.) Research shared that daycare has proof of the ideal
outcome, which is that children spend more time in play groups, which enhances their language
skills, social skills, and self-regulation—all of which are vital for learning self-control in the
future (Ezmeci & Akman, 2023). According to Ezmeci & Akman, daycare centres have also
been reported to have adverse effects on children's intellectual, social, emotional, and physical
development; among them the personal-social problems are the most common developmental

disorders (Ezmeci & Akman, 2023).

Childhood self-control has a significant impact on children's academic performance and social
development, as well as their school preparedness and peer relationships. Although they are
still in the early stages of learning how to control their emotions and deal with life's
circumstances, preschoolers lack both emotion and behaviour control (Ayu Widiastuti, 2017).
Self-regulation abilities developed in early life improve children's motivation to achieve the
goals. It includes controlling ideas, actions, and feelings from an early age and predicts future
health outcomes like as accomplishments in life, not using drugs, and physical well-being
(Claussen et al., 2021). Self-regulation facilitates the development of close relationships with
peers, instructors, and parents. Less skilful children face a risk of being less competent and
having behavioural issues. Preschoolers need to learn self-regulation because it is linked to
mental health (Ayu Widiastuti, 2017). According to earlier studies, children under the age of

three have difficulty with self-regulation, with different aspects developing at varying rates.



Educators note that many children lack the self-regulation abilities required for formal
schooling when they start kindergarten; almost 50% of teachers say this is the case (Montroy
et al., 2016). Researchers also found that, only seven of the twenty-two self-regulation skills
elements are included in Turkey's MoNE (2013) preschool education curriculum, highlighting
the necessity for an additional programme to support children's self-regulation skills (Ezmeci

& Akman, 2023).

A few things affect how children learn to regulate themselves. There is a connection between
children's self-regulation, long-term health, academic performance, and family adversity and
economic support and high-quality early childhood education (Veijalainen et al., 2017).The
results demonstrated that children who were considered to be on track were more likely to
reside in homes with financial and social advantages and were less likely to face hardships in
their families. Regardless of whether they were receiving developmental support, they also
exhibited other favourable health and development indicators. According to the other study, a
child's inability to develop adaptive SR abilities might cause a variety of problems with social
competence and school adjustment. According to the findings of the study, the approaches that
are currently utilized to identify whether or not children require assistance may not be adequate
to foster the development of self-regulation skills. (Veijalainen et al., 2017). Lev Vygotsky, a
Russian psychologist recognized for his sociocultural theory, started investigating SR skills.
The sociocultural hypothesis which emphasises how social contact produces higher
psychological functions. These higher psychological processes are always observed twice. The
first time is at the intermental level, when communicative and semiotic techniques are used to
regulate relationships with other people. Later, as a result of internalisation, the child reaches
the intramental level and is able to control his or her own thoughts and behaviours by the
application of semiotic tools. The sociocultural theory of Vygotsky highlights the value of

social interactions in the growth of self-regulation abilities. Through opportunities for contact



with new peers and adults, the Early Childhood Education (ECE) setting plays a critical role in
supporting children's early emotional and social abilities. This reduces negative and aggressive
behaviour and encourages prosocial activity. Moreover, physical maturation and sensory-motor
development support the development of emotional, cognitive, and social control. Language
also helps children develop self-regulation abilities so they can stop negative behaviour and
satisfy their own needs. In order to teach children skills that will last a lifetime, adults need to
be knowledgeable in the ways children learn to control their emotions and behaviours

(Claussen et al., 2021).

Statement of the problem

This study aims were to find out the teacher’s perception of daycare learning on children’s self-
regulation. After the immediate family, daycare is the second most significant setting for early
development. Childcare is essential for early development because it gives children the chance
to socialise, form relationships, and experience a setting more like a school. Childcare centres
help parents balance work and family responsibilities while fostering their children's healthy
cognitive, linguistic, and social-emotional development. Early study on the impacts of daycare
focused on two primary areas: the attachment between mother and child, and the cognitive,
linguistic, and social-emotional development of the children. (Shonkoff et al., 2000). Children
are spending greater time in paid nonparental care due to developmental or educational needs
as more mothers join the workforce, with 75% of children under 5 years old receiving this care
(Ceglowski & Bacigalupa, 2002).Twenty-two million children from South Asia and forty
million children worldwide have had their early childhood education disrupted by COVID-19,
depriving them of vital services and stimulation. Before the epidemic, nearly 35 million
children under the age of five were left unsupervised by adults due to expensive, inadequate
facilities (Thompson, 2020). For children in their early years, high-quality daycare is vital

because it helps them develop the fundamental abilities needed to succeed in school and in life
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(Invest in Childcare, 2022). A key factor that influences how children grow and learn is the
quality of care and interaction they receive from their caregivers on a daily basis. Childcare
quality was determined by different factors that affect children's development. Ceglowski &
Bacigalupa 2002, research’s objective was to increase knowledge of daycare quality in all
settings, evaluate the disparities in care received by low-income families, and learn about the
effects of welfare reform on child care. The study also focused on the creation of local child
care services with budget allocation, depending on specific community needs (Ceglowski &
Bacigalupa, 2002). The National Research Council's summary reveals that day care's impact
on young children is primarily determined by the quality of experiences provided, not the
service's use or non-use. Childcare quality and daily interactions significantly impact children's
development, with high-quality early intervention programs enhancing academic achievement
and preventing delinquency in high-risk children. The increased of funding for quality
improvement without implementing intervention programmes on children's development and
learning outcomes is still unclear. It may vary depending on the level of need of the children
(Shonkoff et al., 2000). Furthermore, numerous research has endeavoured to assess the quality
of child care by examining the disparities in access to care among low-income families. A study
highlights the necessity of changing childcare services and allocating budgetary resources to
address the specific requirements of the community (Ceglowski & Bacigalupa, 2002). With that
discussion, this raised the question about how the daycare learning affects children’s self-
regulation with specific faucets of development, along with other aspects that needed to be
addressed. Early studies concentrated on the impact of daycare on the attachment between
infants and mothers. In the late 1970s, researchers investigated the quality of child care,
specifically with regard to cognitive and social development (Ceglowski & Bacigalupa, 2002).
and this linked to self-regulation. Self-regulation is critical to early brain development, and

poor self-regulation can result from stresses including as maltreatment, food insecurity, and



poverty. Nonetheless, developmental issues in young infants might not be easily identifiable,
thus paediatricians and daycare providers will be screening and monitoring these youngsters
more frequently (Claussen et al., 2021). This has also raised concerns about the quality of

service provided by carers.

Research demonstrates the importance of social responsibility (SR) abilities in day-to-day
living, including relationships with others, education, health, and career success, as well as
serving as a deter to crime and health problems. Even when taking into account IQ and social
class origins, children with stronger social skills likely to have higher IQs and socioeconomic
benefits, while weaker skills predict adult health problems and criminal convictions.(Claussen
et al., 2021) Thus, the goal of this study was to understand how the daycare learning assist in
children’s self-regulation, which is closely linked to their early development. Furthermore, the
parent involvement in daycare learning process and the challenges that impact children's ability
to regulate themselves was explored by using a qualitative methodology. Additionally, by
studying the learning of daycare, the quality of care and activities was also understood, which
has further helped to comprehend about such early care and education programmes be safe and

properly stimulating for early years children.

Purpose of the study

The purpose of the study was to understand caregivers’ perceptions of children's learning self-
regulation in the daycare and parent's involvement through caregivers’ view in the daycare
centers. This study was also conducted to know the issues that caregivers’ face in daycare

settings during practicing self-regulation with the children.
Research questions

1. What are the caregivers’ perceptions on children learning self-regulation in the daycare?



2. What are the caregivers’ perceptions regarding parents’ involvement in the learning of
children's self-regulation?
3. What are the challenges that caregivers face in daycare settings during practicing self-

regulation with the children?

Significance of the study

Early childhood self-regulation, beginning in the third trimester of pregnancy, and experiencing
the surroundings in an appropriate manner in the pre-school and elementary years are crucial
early life markers for later success. Studies show that early self-regulation abilities have a major
impact on one's preparation for school, academic success, sense of self-worth, ability to handle
stress, ability to cope with substance misuse, and chances of breaking the law, even in those
who are at risk of maladjustment (Executive Function & Self-Regulation, n.d.). The study's
goal was to better understand the early learning ways to daycare facilities that foster self-
regulation. The reason was to see the impact of the daycare learning system on children's self-
regulation is that a lack of early opportunities can have lifelong consequences for children.
According to recent statistics, approximately 250 million young children worldwide may be
impacted by learning poverty, which prevents them from reaching their full developmental
potential because of early stimulation and learning opportunities, poor nutrition, stress
exposure, and poverty. This affects roughly 53% of children in low- and middle-income
countries, and up to 80% of children in the poorest nations (Gromadai et al., 2020).The World
Bank's Global Director for Education emphasizes that early childhood education investments
in a safe and stimulating environment yield significant returns (Nearly 350 Million Children
Lack Quality Childcare in the World, 2021). Therefore, the global situation motivated to gain
insight into the learning procedures in daycare centres that develop children's skills with a

significant influence on their lives. This study was concentrated on the caregivers’ perspectives



regarding the daycare learning on children’s self-regulation, given that childcare facilities are
enhancing child development and contributing more women to the economy. According to a
report, funding childcare boosts the productivity of working women, promotes the results of
their children, stimulates economic growth, and aids in the robust recovery from the
pandemic(Nearly 350 Million Children Lack Quality Childcare in the World, 2021). With
intentions to build 60-day care centres at the district level for the children of working mothers
in an effort to enhance women's economic involvement, Bangladesh now has 139 government-
run childcare facilities (Tajmim, 2023). It was found from a study that investing in high-quality,
affordable childcare helps reducing poverty, develop potential, and stimulate the economy. By
making affordable, accessible childcare available, governments can boost the participation of
women in the labour force and the development of their children. It is possible to add 43 million
new employment by growing the daycare industry(Nearly 350 Million Children Lack Quality

Childcare in the World, 2021).

The Bangladesh Labour Law of 2006 acknowledges the significance of childcare services in
supporting working parents. In light of this acknowledgment, the government of Bangladesh
intends to establish 20 more daycare centres. The Ministry of Women and Children Affairs
currently manages 119 centres, and the goal is to increase the proportion of employed women
from the current 37.7% to 50% by 2041. This initiative falls under the jurisdiction of the
Ministry of Social Welfare, along with other projects. The Childcare Act 2021, passed by the
Bangladesh Parliament, showcases the government's commitment to assisting employed
parents and promoting the well-being of children in Bangladesh. In addition, the Bangladesh
government also guarantees that children receive adequate care and support through this
initiative, aiming to accommodate approximately 3000 children each year. Each daycare
facility accommodates 50-80 children aged between 6 months and 6 years (Jahan Tahseen,

2023). For middle-income nations such as Bangladesh, this initiative represents a significant
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endeavour to enhance women's involvement in the economy by expanding the availability of
daycare centres that offer opportunities for learning. This is important to parents who seek to
secure the safety and well-being of their children while also providing them with valuable
experiences. Prior research has explored daycare-related studies; however, these studies did
not specifically examine a single ability, such as self-regulation, which plays a significant role
in the early development of children. Because, a child's brain develops more quickly in their
early years and high-quality interventions have a long lifespan, so it is essential to invest in
fundamental skills around this age. At this time, children need care that includes opportunities
for play and learning, as well as stimulation, stress management, proper healthcare, and
nutrition (Gromadai et al., 2020). Research indicates that children who participate in these
programmes earn 25% more than their peers twenty years later, and adults who stay in school
for 0.9 years longer tend to work in higher-skilled occupations(Gromadai et al., 2020)._In
Bangladesh, there are many private daycare centers along with the government daycare
facilities. However, there are several challenges found in terms of low quality, accessibility
and affordability, lack of awareness about daycare centers with others issues.(Jahan Tahseen,
2023) Research showed that In a well-supervised group environment, children's social,
emotional, and behavioural development can improve, benefiting both their inner and outside
lives and preparing them for school(Gromadai et al., 2020).It was also found many daycare
facilities have grown over time to help working parents with their childcare demands, but many
do not adequately address the social, behavioural, nutritional, and health needs of the kids.
Besides, the research on daycare facilities in Bangladesh is not very thorough, focusing on their
service-providing guidelines, modes of operation, and effects on the development of young
children (T. M. Islam, 2016). So, the situation demanded of studying about daycare learning
that foster self-regulation is crucial as a number of children will have chance to spend their

important stage of their life in well -supervised care. According to the 1974 Qudrat-e-Khuda



Education Commission Report, kindergarten for children aged three to five years and day care
for those aged six months to three years highlight Bangladesh's considerable potential for early
childhood development. Early Childhood Development Policy (2013), Operational Framework
for Pre-primary Education (2008), and Pre-primary Curriculum (2011) are just a few of the
policies and rules that the nation has put into effect for early childhood care, learning, and
development (T. M. Islam, 2016). Nevertheless, a study revealed that Bangladesh has low
quality services, inadequate attention to health, nutrition, and social issues in daycare centres,
and little ability and experience in early childhood development (S. Islam & Anwar Khan
Nasreen, 2015). The various initiatives undertaken by the Bangladesh government and private
organisations to expand daycare centres and develop policies that prioritise early years
development are commendable. However, greater collaboration is needed across all sectors,
including strategic planning, funding, research to enhance learning methodologies, engagement
with public and private stakeholders, organisation of seminars, and implementation of training
workshops. This study is significant since it aims to identify the challenges faced by daycare
facilities in facilitating learning and enhancing knowledge, with the ultimate goal of promoting
these services. The capital of Bangladesh, Dhaka, is a heavily crowded megacity where parents
are forced to work to pay for their daily expenses and there is a growing number of nuclear
families. For working mothers, a care centre is definitely a huge relief. This is why working
mothers feel better knowing that their children are in safe hands and receiving the attention
they need if a trustworthy daycare facility offers appropriate child care and has a child-friendly
atmosphere. Thus, the significance of this study that helped to improve knowledge regarding
children’s learning self-regulation from the perspective of caregivers. In addition, the study was
likely shed light on two additional concerns: the involvement of parents and challenges that

caregivers’ face in daycare settings during practicing self-regulation with the children.

Operational definition
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Caregiver — Child caregivers have a crucial role in fostering the physical and cognitive
development of children, enabling them to achieve their maximum potential and become more
equipped to make valuable contributions to the economy. Caregiver refers as a person
responsible for the care and wellbeing of children in all contexts. The majority of centre-based
child caregivers in Bangladesh are young females who possess a comparatively high degree of
education (Rahman et al., 2022). So, in this study, carers have been denoted as the teachers and

supporting staff of daycare centres.

Caregiver’s perception — In this study, this phrase referred to caregivers' understanding of
developing self-regulation in children and the scope of its practices in daycare learning, as well

as how they see parents' involvement in their child's daycare learning.

Children - As per the Daycare Act 2021, children between the ages of 4 months and 6 years
are eligible for admission to daycare centers. In this study, children were defined as those

between the ages of three and five.

Child Daycare Center — Bangladesh offers many categories of child care establishments,
including factory-based, community-based, child care facilities operated by specialized groups
(governmental and non-governmental), and privately held child care centers (Helmerhorst et
al.,, 2023). Dhaka has allocated 35 out of the total 63 government-funded daycare
establishments available nationwide. Dhanmondi, Mohammadpur, Banani, Gulshan, and other
areas of Dhaka also possess a limited quantity of private daycare facilities. This study was
focused on two categories of child daycare facilities: public and private child daycare centers.
The government has different projects to run the daycare centre and among them, the data was
collected from the 43-daycare centre. The government provides two types of daycare facilities

based on beneficiaries’ income: middle-income and low-income daycare services. So, the data
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was gathered from 2 government daycares and 2 private daycare centers. The daycare centres

were located in Dhanmondi, Mohammadpur, Eskaton Garden, and Khilgaon.

Self-regulation — Self-regulation includes the ability to control one's thoughts, feelings,
attention, and actions. Thoughts are the power to remember steps, plan out steps to reach a
goal, think about the future, and keep things in mind while doing other things. Attention means
being able to stay focused, change your attention when you need to. This can help you feel less
angry, frustrated, sad, or distressed. Feelings include the ability to control your feelings in
socially acceptable ways, and the ability to calm down in tough situations like when you and a
friend are fighting. Behaviour means that a person is patient, able to control their impulses, and
able to change how they act in different situations. For example, they can wait calmly, and take
turns. In this study, this phrase was considered the scope and practice of these skills and how
these skills are developed in daycare settings, which will help to develop children's self-

regulation.

Chapter Il Literature review

e Early childhood and Self-regulation

Self-regulation is a vital skill for preschoolers especially at early stage (Day & Smith, 2013).
A study identified that, traditionally, self-regulation was defined as the ability to control
behaviours and emotions. This conceptualization has evolved to include individual and social
aspects including the ability to regulate behaviour, cognition, and emotions, when working to
accomplish a goal. (Braund & Timmons, 2021) It is part of higher-level executive functions
that develop rapidly in early childhood and influenced by genetics, relationships, and
experiences. (Claussen et al., 2021). In Day and Smith 2013 study, self-regulation recognized
a crucial for children's socialization, which includes motivational, cognitive, affective, and
behavioural components, enables individuals to freely act, manage themselves, and interact

12



according to social standards without adult supervision (Day & Smith, 2013). It enlightens one
understanding their own nature, the environment in which one works, and the manner in which
one must engage with the environment in order to accomplish one's own goals. Some research
has shown that children develop crucial skills like self-regulation at a young age (Turgut &
Sop, 2023).Self-regulation has many benefits, including improved social interaction, enhanced
learning capacity, and increased preschool preparedness (Turgut & Sop, 2023). The social
learning theory explained that humans acquire new behaviours by observing what others do
(Smith, J, 2006) Children who do not have strong self-regulation abilities when they start
kindergarten are more likely to experience social maladjustment, low academic achievement,
and rejection from their peers, according to research (Coelho et al., 2019). When preschoolers
struggle with self-regulation, it can be challenging for them to focus, follow directions, form
and maintain positive relationships with teachers and classmates, and participate effectively in
both small and large group activities. Also, children and adolescents who have trouble
controlling their impulses are more likely to act carelessly and impulsively (Turgut & Sop,
2023). The self-control helps to control this impulsive behaviour. Researchers showed that self-
control is short term strategy(Braund & Timmons, 2021) and it involves monitoring,
evaluating, and inhibiting behaviours or emotions to achieve a behavioural goal, encompassing
both top-down and bottom-up components, including emotional and behavioural inhibition. It
helps to improve emotional processing, impulse control, delayed rewards, and social
relationship management (Johnson et al., 2023). Broekhuizen et al., 2017 shared that
development of self-control depends on the ecological approach and setting. According to
researchers, children's social and emotional skills depend on stimulating environment, and
teachers have a key role in helping students acquire self-control through activities
(Broekhuizen et al., 2017).

Age and brain function regulate self-regulation
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Children's dispositions are not explained in a one-dimensional way, and according to Tao et al,
the development curves of children's self-control systems differ. Age is a predictor of children's
ability to self-regulate, according to the research (Turgut & Sop, 2023). Skills including motor
control, working memory, cognitive flexibility, and expressive and receptive language are
developed by children as they grow up and build their ability to self-regulate(Turgut & Sop,
2023). As self-control is linked to the self-regulation, between the ages of three and nine,
children's poor self-control system is stable, that is almost similar to (Tao et al., 2014) study
which shows self-control become steady between the ages of 4 and 10. Besides, between the
ages of five and six, their good self-control gets better. When comparing children aged four
and six in terms of self-regulation, the results showed that the former had better self-regulation
and more pleasant emotions (Turgut & Sop, 2023). The age and time also interrelated to
improve self-regulation as a study shared that the primary school education helps children to
develop better self-control as they must maintain self-control for up to 40 minutes in order to
pay attention to instruction. But losing control might result in disobedience to the rules and
inappropriate actions (Tao et al., 2014).

Parents- children relationship

The quality of early care settings and the relationship between parents and children are also
very important in assisting children in developing self-regulation Early self-regulation abilities
are crucial for successful behavioural adaptation in the classroom, and parents’ ought to
emphasize this to their children. A study recognized while severe and punitive parenting styles
decrease the use of independent self-regulation, positive parent-child interactions and loving
parenting styles foster self-regulation (Rademacher et al., 2022).Parenting styles that are
consistent, well-organized home surroundings, and healthy parent-child connections all have
an impact on self-regulation skills (‘Organisation for Economic Co-Operation and

Development. (2020). Early Learning and Child Well-being. A Study of Five-Year-Olds in
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England, Estonia and the United States. Paris: OECD.’, 2020).Child development was found
to be more significantly associated with parent and family characteristics compared to child
care features. Furthermore, child care did not predict alone certain developmental outcomes.
The impact of family and parental experiences on the well-being of children with significant
child care experience was comparable to that of children with limited or no child care
experience. And the study found children exhibited enhanced cognitive, linguistic, and social
aptitudes, as well as harmonious parental-child relationships, in situations where parents were
better educated, earned higher incomes, created emotionally supportive and cognitively
stimulating domestic settings, and encountered minimal psychological distress (NICHD Early
Child Care Research Network, 2006).

The gender differences in self-regulation

Several studies found the gender difference in self-regulation while others not. In certain areas,
children's levels of self-regulation skills in Estonia, England, and the US are similar, with girls
demonstrating higher levels (‘Organisation for Economic Co-Operation and Development.
(2020). Both teacher ratings and direct assessments with preschoolers reveal gender gap in
achieving self-regulation. According to research, gender disparities in the ability to self-
regulate emerge at a young age. The ability to self-regulate is more developed in girls than in
boys, which may cause of early socialization and role acceptance that direct girls to adopt self-
regulated behaviour in social interactions (Rademacher et al., 2022). There was no difference
in children's attention/impulse control or positive emotion regulation based on gender when
looking at the results of this study that focused on their self-regulation by gender. Research
found that preschool-aged children's self-regulation performance does not vary by gender.
Findings also showed that gender is not the only factor influencing children's ability to self-

regulate (Turgut & Sop, 2023).

15



Understanding the phenomenon of the daycare learning that assists children’s self-regulation,
some other factors such as the quality of the early care setting, their developmental functioning
along with different context condition can be helped to gain a better view and those mentioned

variables will also lead to the formulation of research questions for this study.

e Quality of early care setting

Children acquire self-regulation abilities through early care and education programmes, as well
as other settings they regularly experience. The teacher-child relationship, the environment of
the early care setting, and the teacher's training on self-regulation are all essential factors that

foster self-regulation in children.

Teacher -child interaction system

According to Broekhuizen et al children's sense of safety and ability to control their behaviour
are enhanced by teachers who are insightful, welcoming, and foster a positive learning
environment in the classroom (Broekhuizen et al., 2017). Relationships between emotionally
supportive teacher-student interactions and children's social integration and a positive attitude
were investigated in Broekhuizen et al., 2017 study that looked at behavioural self-regulation
as an indication of a child's temperament. When it comes to ECE and the social and emotional
growth of children, the study found that emotionally and behaviourally supportive classroom
experiences are vital (Broekhuizen et al., 2017). With the support of scaffolding, children will
be able to exhibit the right emotions, behaviours, and attitudes as they transition into preschool.
Preschoolers learn to concentrate on one thing at a time and channel outside stimuli into internal
growth via the program. So, Montenegro et al recognized that early childhood educators have
a profound impact on the behaviour and growth of their students by modelling appropriate
behaviour. This requires self-control and the capacity to control one's impulses long enough to
act on them. Preschool teachers that provide regular emotional support to their students have
been shown to enhance their social skills and academic performance (Department of
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Educational Sciences, Faculty of Philosophy, University of Montenegro, Niksi¢, Montenegro
etal., 2019). According to Votruba-Drzal et al, children's behaviour difficulties among African
American youngsters are greatly influenced by the quality of their child care; higher-quality
environments result in larger decreases in externalising and internalising problems. The
decrease in behaviour problems by the time children reach mid-elementary school have been
shown by research on the benefits of high-quality preschool care. On the other hand, poor child
care increases behavioural issues in mid-elementary schools. This suggests that while high-
quality environments mitigate the existing risks, they also protect children from undesirable
conduct and help them develop emotional and behavioural skills like self-control, peer
relationships, and conflict resolution in their early school years (Votruba-Drzal et al., 2010).
In classroom, learning and self-control are all related. It raises participation, attendance, and
problem-solving skills. Relationships, peer approval, and academic focus all improve for
students who exhibit greater self-control. For young children, teacher-reported information is
more effective (Johnson et al., 2023).

Effective teaching and stimulating environment

It vital to build social skills by teaching competence and establishing an engaging environment.
The teacher applies equal rules to the other preschoolers in order to help them understand their
activities and to motivate or discourage self-control. According to Niki, Montenegro et al.
(2019), examined the pedagogical factors, that influence the development of self-control in
preschool children found directive interaction between teachers and students, less independent
and spontaneous discovery, and limited cooperative learning resulted in conflict, which
undermines children's ability to regulate themselves (Montroy et al., 2016). Furthermore,
activities such as group work should be organized and supported by the teacher's spontaneous
conversation and activities so that students feel socially connected to one another in pursuit of

common goals (Department of Educational Sciences, Faculty of Philosophy, University of
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Montenegro, Niksi¢, Montenegro et al., 2019). According to Turgut & Sop, when it comes to
helping children learn to control their impulses, the need for effective educational strategies
and curriculum are crucial. In addition, the United States of America and other countries
promote self-regulation via curricular or curriculum extension strategies. Researchers
conducted a study to determine how different educational approaches foster self-regulation in
preschool institutions, including Montessori, private, and state schools. The findings revealed
that students at Montessori schools excel in self-awareness and social problem-solving abilities
compared to their MoNE counterparts (Turgut & Sop, 2023). The effective teaching also
includes the strategies that help children to be self-disciplined. According to a study, preschool
teachers recognise the value of discipline since they frequently prioritise the interests and
creativity of children before planned activities. The study highlights the value of spontaneous
discussion and common objectives in early life and recommends reviewing preschool settings
and everyday activities to support children's learning and effective self-discipline (Department
of Educational Sciences, Faculty of Philosophy, University of Montenegro, Niksi¢,

Montenegro et al., 2019).

Teachers’ training on self-regulation

The training course have an impact on kindergarten teachers and students. Perels et al study
experienced, training on self-regulation with the experimental group demonstrating the most
improvement and the control group not showing any. Training programs ought to combine
cognitive learning strategies for the development of cognitive skills, emphasize the long-term
advantages of self-regulation training for preschool teachers and kindergarten students, and
include practical applications. The study also made clear that kindergarten teachers should
incorporate self-regulated learning into their everyday routines rather than just emphasizing

material knowledge (Perels et al., 2009).
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Self-regulation features at different developmental levels in children

Taking into account children with varying levels of developmental functioning, the relationship
between self-regulation and participation in inclusive preschool settings is important.
Researchers made an effort to comprehend how children's participation might be impacted by
self-regulation abilities. A study was conducted on children, specifically on children with
disabilities, children who are at-risk, and children who are developing normally, to explain the
self-regulation features at different developmental levels in children. Self-regulation abilities
have a major impact on children' participation in school, according to the study. The levels of
involvement and self-regulation are lower in children with developmental delays and
impairments. The study underlined how important it is to support self-regulation in preschool
settings in order to enhance child development and engagement. It recommends identifying
children who are low-functioning early on and putting in place an organised model for

evaluation and intervention techniques (Coelho et al., 2019).

There are various viewpoints on the development of self-regulation, which is an important part
of cognitive development. According to Mischel's theory of self-regulation, there are individual
differences in how people control their emotions; for example, younger children tend to act
more impulsively. Inhibitory Control is a measure of executive function that includes self-
regulation, which is consistent with Spinmeister's theory. In contrast to executive function self-
control, which places an emphasis on cognitive capacity, temperamental self-control focuses
on emotional reactions, making early childhood an essential period for recognizing
malfunctioning inhibitory control (Gagne, 2017). The growth of self-regulation skills in
preschoolers can be aided by certain strategies, according to research. For children to learn to
self-regulate, it can be helpful to have meta-cognitive conversations and use Martinez-four
Pons' strategies: support, encouragement, verbal rewards, and modelling. Support involves
demonstrating desired behaviour, offering suggestions, and providing feedback, whereas
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encouragement involves engaging in internal conversation to assess one's own performance.
When teaching preschoolers, Vygotsky's private conversation is crucial. According to Day &
Smith, 2013, a child's ability to communicate privately is an important aspect of their
development, Because it happens between using language for social communication and
thinking internally (Day & Smith, 2013). Considering more facts of Vygotsky’s theory it is
appreciated independent thinking and offer scaffolding in challenging situation (Smith, J,
2006). Children learn self-regulation by internalizing private conversation. While learning their
rules, children may benefit from private communication. Day & Smith shared in their study
that 5-year-olds who used more cognitive and metacognitive private speech and less task-
irrelevant and nonfacilitative speech had higher autonomy, academic success, and creativity. A
study demonstrated that young children's use of private speech for self-regulation is an
important cognitive processing skill since it helps adults understand how children think and
make decisions. (Day & Smith, 2013) In addition, the self-regulation can be learned through
reinforcement which is key point of operant conditioning theory that explained by B. F skinner.
(Operant Conditioning, 2002). The reinforcement is applied in two ways positively and
negatively as a research study was found that Positive reinforcement enhances specific
behaviours by providing motivation and clear expectations, while negative discipline teaches
children to refuse punishment and abide by rules.(Sari & Indianti, 2019)

e Global Context

Taking into consideration of Self-regulation with children different development functioning,
Participation in activities is crucial for children's development and confidence. Teachers
support this through pedagogy, offering accessible information and interaction opportunities.
Veijjalainen et al., study shared that Nordic countries prioritize participation in early years,
focusing on children's capability, part-taking, and agency. Finnish ECE curriculum recognizes

both children and parents' participation in planning and evaluation activities, offering free
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education at all levels and services for low-income families. In Finland, teachers foster a
personal relationship with children, promoting sensitivity to their feelings and well-being. In
the United States, developmental psychology principles influence Early Childhood Education
(ECE), promoting independence, curiosity, decision-making, creativity, and problem-solving.
The Finnish International Association for the Evaluation of Educational Achievement (IEA)
Pre-primary Study found social skills, self-sufficiency, and language as the most important
skills in early childhood settings, while in the United States, socializing with peers and adults,
language, and self-expression were ranked. Veijalainen et al. examined teaching practices
aimed at enhancing children's participation, focusing on self-regulation and independent
initiatives in day care contexts. The study reveals that participatory pedagogy, with varying
levels of participation, can foster a supportive environment for ECE students. Teachers' support
for children's self-regulation varies, with some aspects indicating context-dependent self-
regulative curriculum should be developed. Veijalainen et al. also recognized that children’s
self-regulation could be supported and enhanced with pedagogical actions by teachers with
different-age children, which is also similar to (Montroy et al., 2016) study in aspects of
spontaneous conversation and interesting activities in preschool. The study suggests that the
participation framework is effective in studying children's self-regulation in a pedagogical
setting, where they require both social and cognitive support (Veijalainen et al., 2017).

e Bangladesh context

Most research on the quality of early childcare centers focuses on high-income nations.
Consequently, our knowledge regarding the standard of formal childcare in low-income
countries is quite limited (Helmerhorst et al., 2023). To promote women's involvement in the
economy, it is crucial to provide comprehensive assistance for childcare during their children's
formative years. Daycare facilities is the primary means to fulfil this obligation. Therefore,

interaction with others is crucial for reaching children’s development milestone in a way that
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will help them in every stage of their life. A youngster may be unable to cope with their
surroundings if they lack the ability to regulate their emotions and impulses and to
appropriately discipline themselves. Worldwide research shows that children's cognitive and
social-emotional development are significantly influenced by the quality of their day care.
Quality of caregiver-child relationship is a crucial factor for children's well-being and
development, and countries with high and low incomes, like in Bangladesh recognize this.
Several studies conducted in the United States have shown that children from low-income
nations benefit from high-quality child care(Helmerhorst et al., 2023). Furthermore, children's
learning capacities are improved by the effective intervention procedure, which included
quality interaction between caregivers and children. A study examined the quality of caregiver
interactive skills in Bangladesh factory based and community-based child care centers 0—6-
year-old. These organizations initiate their own training facilities for caregivers as no formal
certification program is available for them. The study evaluated a caregiver training program
to improve the pedagogical quality of early child care centers. Results showed a positive overall
influence of the training over time, with caregivers scoring higher on all (CIP) scales (focuses
on caregiver Interaction skills) except structuring and limit setting. The study suggests
caregiver should be sensitive and responsive to children's needs and nonintrusive(Helmerhorst
et al., 2023).The operationalization of parental participation, particularly in poribar/bari and
the new ECE centers, is severely impacted by parental mistrust in Bangladesh. To increase
parental understanding and trust in early childhood education (ECE) in Bangladesh, Kaillebo,
2020 found from the non-participant suggested long-term goals to boost Bangladeshi ECE trust
and parental knowledge. This study also demonstrated that outer exo and macrosystems affect
children's development and parental involvement in two Dhaka Early Childhood Education
(ECE) centers. It also identified that lack of parental involvement frameworks in Dhaka for

cultural barriers that hinders parental involvement in ECE (Kaéllebo, 2020). Age-appropriate
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preschool programs contribute to the development of children's reasoning and language skills.
According to the research, the program's intended level of cooperative play and peer
coordination in preschool learning where it was found severely lacking. People from all across
the world believe that solitary and cooperative play good for children’s growth and
development. A Study found that children in rural Bangladesh spend all day playing alone at
home while they are under the age of five, whereas in Canada, children of the same age begin
to play with their neighbours and daycare classmates (Aboud, 2006). In addition, the lack of
novelty in preschool content, along with the fact that many of the dramatic play items focus to
feminine family themes, makes preschoolers less interested than children who are not in
preschool (Aboud, 2006). Same study also revealed that the program structure was inadequate
and that preschoolers performed poorly in certain areas, like activities. Adults' failure to offer
stimulating materials and adequate scaffolding and action support for personal growth was
determined to be the root cause (Aboud, 2006). There is a growing trend of working women in
Bangladesh, yet many obstacles prevent them from using traditional child care facilities.
According to (Islam & Anwar Khan Nasreen), preschool centers have eight main issues, such
as inadequate facilities of day care facilities with adequate preschool program in various homes
and businesses centers, and not being convenient. Findings emphasis on the need for more
accessible and healthier child day care facilities and highlight some of the most pressing issues
currently facing these in Bangladesh. To better meet the requirements of working mothers, it
suggests improving services, making sure children are safe, keeping the area clean, and

providing pre-school programs(S. Islam & Anwar Khan Nasreen, 2015).

Chapter 111 Methodology

Research Approach and Design - For this study, the qualitative method was used based on
an in-depth interview and focus group discussions. Regarding the daycare learning system's

specific methodology, the focus group discussion was helpful to gain a more insightful
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perspective, and the in-depth interview was useful to delve into deeper thoughts about this

topic.

Research Participants- Caregivers are the people who work closely with children aged 3-5
years in a daycare centre, getting to know children better than any other member of the staff.
Both government and private daycare centres have caregivers to prepare children for primary
school. So, the private centres have their own preschool centres with daycare and government
daycare centres have basic learning facilities that are regulated by the caregivers. So, caregivers
participated in this study as carers since they worked directly with children in the daycare

centres

Research Site- Currently, Department of Women Affairs is in charge of 119 daycare facilities
across the nation. There are about 63 government-run free daycare institutions in the nation;
35 of them are in Dhaka. In addition, there are a few private daycare facilities located in
Dhanmondi, Mohammadpur, Banani, Gulshan, and other Dhaka neighbourhoods. So, Dhaka
was the site of the proposed research. For this study, the data was collected from both private
and government daycare centres those are located in Dhanmondi, Mohammadpur, Eskaton

Garden, and Khilgaon.

Participant Selection Procedure- Caregivers at daycare centres participated in this study. The
caregivers were selected through a purposive sampling technique and chose 13 carers from
both private and government daycare facilities. For an in-depth interview, seven caregivers
were selected from both private and government daycare facilities. The focus group discussion
was only conducted in a private daycare centre. Although the inclusion criteria for carers were
at least one year of experience in this field and working directly with children, it was not

possible to maintain the criteria for different workforce frames of work.
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Data Collection Tool

To gather information on the relevant study, an in-depth interview guideline and focus group
discussion were used. A socio-demographic form was developed that included the carers’ age,
gender, working experience, types of institutions, total number of children, number of children
with special needs, the number of carers in daycare learning. This research developed an IDI
guideline and focus group discussion guideline that was covered the following matters:
caregivers' knowledge of the daycare learning that helps self-regulation in children, parent
involvement in daycare learning, and challenges that caregiver faces in the daycare learning
that impact children's self-regulation. To ensure validity, the researchers considered all relevant
topics in a descriptive approach that reflected the setting in an unbiased manner. Additionally,
the tool was reviewed by experts from BRACIED and BRACU. The piloting was done with

two participants before finalising the tool.

Data Collection Method and Procedure - The data collection was done through seven face-
to-face interviews and one FGD. Before conducting the research, the researcher talked to the
respected authorities of the government daycare, including the director and sub-director of the
Department of Women Affairs and the principal and founder of private daycare centres, to
conduct the research at their organization. The purposes of the research, the topic, and the
researcher's introduction were briefed to the authority with a supervisory reference letter. After
obtaining consent, the interview was taken at the selected daycare centers. The focus group
discussion was carried out at a private daycare centre and before this, the researcher visited the
daycare and talked briefly about the study with the founder of that centre. After that, the
respected authority informed me about the teacher’s availability for a focus group discussion.
Before conducting the focus group discussion, the researchers cordially welcomed the
participants and let them be introduced to the rules and recording system for the for the focus

group discussion. The focus group discussion took 60-65 minutes and at the end, the researcher
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wrapped up the session by thanking the teachers. Data collection was done in Bangla and all
interviews were tape-recorded with participant’s consent. The data was collected between
February to March. The in-depth interviews were taken at different times and each interview
took over an hour. In government daycare centre, the data was collected from the government
daycare centre when the teachers were on duty. That's why the researcher informed the
participants about the interview time and knew their less busy time. Before starting the
interview, the researcher cordially welcomed the participants and introduced them to the rules
and recording system of the in-depth interview. The duration of each interview and one focus
group discussion took 60-65 minutes. The researcher shared information about confidentiality
and the interview’s name, as well as informed the participants that if they do not feel
comfortable continuing the interview anymore, they are free to do so. The interviews ended
with a thank you gesture. The entire data gathering procedure was conducted in a manner that

ensured no one felt disrespected.

Data Management and Analysis- Following the interview and data collection, initially all of
the information was organised from interviews, and audiotape recordings. Next, the data were
labelled with interview numbers and types of organisations, such as private or government
daycare enters and translated into English. After sorting all those and before starting the
interpretation, two photocopies of all the notes were made, and the original copy was saved
properly. Next, the sorted data was transferred to the computer and backup copies of all files
were also made. All those data were read again and checked carefully before proceeding to
analysis and interpretation. After that, from all that data, answers to the same questions were
identified and put together according to the same research question. Such questions as the
understanding of self-regulation were identified by 13 teachers and then the common and
important answers were separated and put into one category: caregivers’ understanding of self-

regulation and then, to know about children's self-regulation, some data pieces that found from
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the data (sharing toys, playing together) were put into other categories, such as characteristics
of children’s self-regulation. Thus, the data were categorised into four themes and sub-themes;
for instance — the characteristics of children’s self-regulation, the way children learn self-
regulation put into teachers understanding of self-regulation, curriculum in the daycare centres,
teacher-child interaction system put into practices in the daycare centres. Besides, the
framework and operation of the daycare were also identified by participants as well as through
the general conversation with the daycare in-charge. In addition, the data was analysed through
the other research findings and theories in the same conditions that were identified in this study.
Furthermore, the challenges and other issues that need to be developed were identified and

recommendations were given accordingly.

Ethical Issues

Before conducting the interview and focus group discussion, the consent form with a reference
letter was presented to the authority along with the study topic and objective. In this case, the
private daycare centre’s CEO arranged the interview and focus group discussion by talking
with the participants. On the other hand, at the government daycare centre, the researcher got
permission from the director and sub-director of the Department of Women Affairs, where they
authorised two types of daycare visits. So, when the researcher visited the daycare centre, the
document had to show the day care officer and then the selected daycare centre arranged the
interview session. The confidentiality of the participants and authorities was maintained
strictly. Before starting the interview session, the researcher informed all participants about the
recordings and note-taking, the duration of the interview and confidentiality. All participants
cooperated with the researcher by answering the question and they also needed some time to
answer the question as the interview session was taken on their duty time so they had to check

on other carers and children. Additionally, one participant did not participate on the scheduled
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day for the interview session so she arranged the time for the interview session for the next day.
In this case, the researcher did not force the participant and agree with the next meeting. To
keep the interview smooth, after some questions and by seeing the time the researcher provided
the necessary information about the interview session, such as the duration of the interview,
take time within the session to respond politely. Some participants struggled to identify the
meaning of self-regulation so the researcher gave the participants time to develop their own
understanding and then add the definition of the term with an example. After ending the
interview, a few moments were taken to check if all the questions were answered. At the end,

the researcher thanked all interviewees.

Limitations of the study

Some limitations of this study need to be acknowledged. According to the participation criteria,
the participants should have at least one year of daycare experience; however, it was found that
most of the participants did not have that much experience due to most of the participants’
switching jobs, some facing transfer issues and also a lack of work force. Besides, this study
was supposed to conduct interviews with the teachers and supporting staff of the selected
daycare centres who have direct interaction with children. However, I have conducted
interviews with teachers', as the other carers were unreachable. As per the plan, two focused
group discussions were supposed to happen, but one focus group discussion could only be done
in a private daycare centre. As the government daycare has different setups and follows the
same framework, they have only two participants in each centre. Therefore, there are not
enough employees because of transfer issues so it was not possible to conduct a focus group
discussion in the government centre. Hence, instead of focus group discussions in government
daycare centres, a total of five in-depth interviews have been conducted to collect the relevant

data. Primarily, this study’s plan was to conduct one focus group discussion and two IDIs in
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private and one focus group discussion, as well as two IDIs in government daycare centres,
which was not possible. Besides, the data had to be collected during working days in
government daycare centres as the participants were on duty. So, this situation might affect the
data. In addition, this study solely depends on participants’ information. Broad participation,
such as the inclusion of parental understanding, could add value to the results. Further, this
study aimed to investigate daycare learning that could help children’s self-regulation so there
was no scope to directly measure a number of children’s improvements in self-regulation

characteristics.

Chapter 1V Findings & Discussions

This study investigates caregivers’ viewpoints regarding children’s learning self-regulation in
the daycare. Data were collected through seven in-depth interviews in both private and
government daycare centers and one focus group discussion conducted in a private daycare
centre. The findings are organized thematically, with four overarching themes and
corresponding sub-themes. The study aims to gain insights into caregivers’ perception on 3-5-
year-children learning self-regulation in the daycare, explore parents’ involvement from the
caregivers’ perspective. This study has also identified challenges faced by the caregivers in

daycare settings while practicing/teaching self-regulation to the children.

Demographic information

The study included 13 participants from two private daycare centres and two government
daycare centres. The participants ages range from 24 to 55 and majority of them were female
and only one of the participants was a male. One focus group discussion and two in-depth
interviews were conducted in private daycare centres, while five in-depth interviews were

conducted in government daycare centres, which are government-funded and run two types of
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daycare programmes throughout Bangladesh. The participants' job experience at the selected
daycare centres ranges from two months to 18 years. The participants’ educational backgrounds
ranged from higher secondary school to master's degrees in child development and other
subjects. The number of children in four daycare centres ranged from 10 to 35. Only one of the

four daycare centres have children with special needs.
Findings
Theme 1: Teachers’ understanding of self-regulation

The early-year self-regulation of children has many components. The children's appropriate
self-control grows with participants understanding of their own self-regulation along with other
scopes and strategies. All participants described self-regulation as a method of controlling
oneself. For this, the majority of the participants mentioned several character traits that will
help them control their feelings and behaviour when working with others. A participant shared
that, “Self-regulation means self-control. Concentrate on a particular task without thinking too
much about it. When working with children, be patient and work with the child, and work
through building a relationship with him. Children will do many things but the caregiver will
work with the child by controlling his/her feelings” (Pri. IDI-1, 17" February, 2024). Majority
participants also illustrated that self-regulation is more than just controlling their own
behaviour; as one participant explained, “As a human being and according to the rules of
official work, not to be jealous, not to be angry, not to be stubborn, to manage the work
properly, to work with other colleagues in the office, with mutual respect or without hurting
anyone's feelings - this is my own self-control” (Gov. IDI-1, 21*' March, 2024). Self-regulation
is also identified as seeking help from others and behaving according to place. As one
participant said, “I control myself. Control myself from anger, jealousy, etc. Doing my duty
properly, taking the help of others if I do not feel okay or if there is any problem, these things
are called self-control”. (Gov.IDI-3,25" March, 2024). Another participant recognized that,
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“When we get angry for any reasons then we have to control ourselves. What we do at our
home we can 't do that behaviour outside”. (Pri.FGD, 24" February,2024).

Sub theme 1.1: Characteristics of Children’s self-regulation

When asked about the characteristics of children’s self-regulation, most of the participants
pointed out that socialisation, sharing things, and working on the same thing are identified as
self-regulatory behaviours. A participant explained, “My job here is to take care of the children,
and the main responsibility is to teach them primary knowledge. Their behaviour, socializing
with classmates, sharing toys, eating at the same table, and sharing food can be called self-
control”. (Gov.IDI-1,21*" March, 2024). Controlling impulsive behaviour is another aspect of
a child's self-regulating nature, according to another participant. “For children, self-control
means not throwing food on the table, not throwing toys that could hurt someone else”.
(Gov.IDI-2,25" March, 2024). Participants also reported that students occasionally lost focus
on reading and got impatient when working or sitting in one place, which was attributed to
other self-regulation traits. “Children often lose their attention when they go to read, they
become impatient and they have to be called and made to sit”. (Gov.]DI—5,27’h March, 2024).
According to one participant, self-regulation aids in children's understanding of the
consequences of their present actions. “It helps children to be able to see future outcome of the
present action and aware them to of their own action. They will be more aware about regulating
themselves.” (Pri.FGD, 24™ February,2024). Many children spend a set amount of time at
daycare centres. A participant valued the fact that children control their behaviour and
emotions and stay here without their parents, which is also identified as self-regulation. “Every
child stays here and separates from their parents for a certain time by control their behaviour
and emotion and interact with other children, this is part of self-regulation which is effective

for their later life”. (Pri.FGD, 24™ February,2024).
Sub theme 1:2 The way children learn self-regulation
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The majority of the participants noted that children can acquire self-regulation when provided
with alternate activities and diverting their attention by emphasising their choices. “We will
teach the children. One child may not share a toy, another may want to play with a toy that
does not share, in this case teach the child to share, give them star on their hand or teach them
self-control by connecting the child with another child or giving them another toy” (Pri. IDI-
1, 17" February, 2024). Most participants realized that children's attention can be captured
through activities or play that they enjoy, and participants always prioritized the children's
preferences. A female participant explained, “In the middle of a task, the children may have
left the task and gone in another direction. So, let them do some activity to keep focused on the
work. The children love the colour. We do 1 or 2 activities of painting that are done by hand
or fingers for 1-2 days in a week. And, then there's some motor work. I think it helps them to
self-regulate.” (Pri. IDI-1, 17" February,2024). Participants also believed that children's
choices should be kept within a certain limit and gradually reduced. A participant provided,
“Explain to the child first, if he does not understand, give him a toy according to his choice,
but within a limit, then gradually reduce it” (Pri. IDI-I, 17" February, 2024). Sometimes
children can be self-regulated by not paying attention to them. A respondent shared,
“Children's self-regulation is sorted according to their needs. For example, a child is very
hyper, and a child feel lethargic and does not want to do anything. At first, the child might not
listen to anything. Slowly they’ll get used to it that they have to wait. For example, if the child
waits, he understands that he will get something according to his/her choice. Again, if it is not
possible to manage the child in any way, then leave him as he/she is for a while. Not paying
attention to him or distracting him with something.” (Pri, FGD, 24™ February, 2024). A
participant discussed how positive and negative reinforcement can help children learn self-
regulation, “Children develop many behavioural issues when they demand something and don't

get it. Then, we give the child positive reinforcement, like if the child is working, then he is
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given something according to his choice, like, let him/her watch cartoons up to a certain period
of time and that is related to his learning. Now, if the child snatches the toy from his friend and
does not want to give it even after telling him, then he will be given negative reinforcement.
For example, if a child does not like orange juice, he will be given it. He wouldn't do it again
for fear of drinking orange juice. It is given according to the need of child. This reinforcement
has to be given to the child within a limit and has to be reduced gradually”. (Pri, FGD, 24™
February, 2024).

Some participants agreed that children require time to adjust to their new situation. That is why
participants don't force children to do anything. A participant faced a circumstance that “Focus
on the child's choice. For example, when a child first came here, he did not want to sleep in
bed. He's sitting on the bed. We didn't force him. I tell him, you don't want to sleep, okay. A
few days later, he was sitting on the bed. But after a few days, he went back to sleep. Here, the
child is not forced to do anything, children need time to adjust with new environment, his/her
choice is given importance. In this way, the child gradually adapts himself” (Gov, IDI-4,25™
March, 2024). Some participants realised that children imitate adults and learn by observing
what others do. A respondent recognised “If the caregiver works patiently with the children,
behaves well, then the children learn these things in that way. Again, children don't always
have to pay attention what we say. In a word, we are the mirror or reflection of children, they
are learning by watching us. Children learn from adults” (Pri. IDI-2, Ith February, 2024). It
is also understood by most of the participants that children even learn from their peers.
Participants had experienced and explained “There are many children here. If one hits the
other, the other child says don't hit him. Children learn from each other. There are many
children who do not want to share, then we make them understand about it” (Gov, IDI-4,25™

March, 2024).
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Giving children verbal explanations of things through love and affection is another way to help
them develop self-control. A participant stated, “Children of 3-5 years cannot be taught in
another way; they can only be told verbally. Verbally explain what is right and what is wrong.
It was seen that 2 children fought over toys while playing, then to control their behaviour, they
were taught to explain through affection” (Gov. IDI-1, 21" March.2024). When verbal
explanation is developed as a method for teaching children self-regulation, participants can
help children understand other people's emotions. A participant shared, “there are many
children who want one apple after eating another. Then, we have to explain to him that it is
someone else's, if he does not get it, he will be hungry” (Gov.IDI-3, 25" March, 2024). Two
participants recognised that having a routine can help students gain self-regulation skills. Daily
routines help children understand their fundamental behaviours, which are set into their
brains. A participants explained that, “Children are not like us; they learn a slowly. It's a habit
for them. Sharing from a young age, asking someone for help, these things will get into their
brain. And then they’ll be dealing with these things for the rest of their life.” (Pri.FGD, 24"
February,2024). Children, particularly those new to daycare, may refuse to listen at first. In
this situation, a participant believes that developing relations with children will benefit
participants in a variety of ways, “Children learn through their work. For example, I tell
children to help me do this or that. When, children will go home and they help his parents the
same way they do it here. Children don't listen at first. So, by creating a relationship with the
child, the children will listen to the caregiver. (Pri. IDI-1, 1 7' February,2024). Some
participants have also discovered that children learn through socialisation and reading books,
which will help them behave appropriately for their environment, “Here children are learning
how to control themselves when interacting with other children through socialization. In this
daycare, children learn this through storybook and puzzle book. Children often want to take

things without saying anything when they go to the mall with their parents. Learn these things
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from now on. Children see how to buy things in the shopping mall, pay bills, that is, the child
sees how to behave properly according to the place. This will help him to learn later in life.”
(Pri, FGD, 24™ February, 2024). There are various ways that children can acquire self-
regulation, like through rhymes and story listening. Few participants acknowledged this and
shared “Kids love to play in the play zone, again there is dining where everyone gets together.
Then, one child can learn about self-control by listening to other stories or rhymes.” (Pri. IDI-
1,17" February, 2024). Participants also identified storybook and picture book activities that
can help children learn self-regulation. One said, “Children can learn self-control by drawing
a picture based on a story. (Pri. IDI-2, 17" February, 2024). Another shared, ” there is a picture
book activity where there are pictures of food and toys. Children will say what they see in the
picture, if they want to. This way the child understands that he has to ask for something, he has

to say”. (Pri, FGD, 24™ February, 2024).

Sub theme 1.3: Teaching self-regulation

All participants agreed that learning self-regulation at a young age is important and beneficial
to children in the long run. Also, some participants recognised and agreed that children's brain
function at this stage allows them to pick up everything they see around them. A respondent
shared, “By the age of three, a baby's brain grows three times. Since then, development has
begun and it continues to 5 years and 8 years. At this time, he/she has a lot of learning ability.
It will gradually decrease thereafter. So, children between 0-5 years should be taught more
because they are capable of taking it. This learning will stay with them for the rest of his life.
(Pri, FGD, 24™ February, 2024) Children are compared to the plants and clay that two
participants described. A participant stated, “The way the plant is taken care of, its fruit will be
very good, the same is true for children. The values that are taught to the child throughout their
formative years are therefore passed on to the adult.” (Pri, FGD, 24" February, 2024). All

participants believe that young children's self-regulation learning helps them interact with
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others by sharing, understanding, and controlling their anger, which will have an impact later
on. This was shared by a participant. “Early-stage group work helps children later in life, such
as working together with others, controlling anger, etc. I can't do here what I do at home. Here
I have to work with everyone with a cool head, with patience. A professional approach is
required. we have to help one another, because here we are all one team.” (Pri.IDI-2, 17"
February,2024). Very few participants noticed that the children stayed here for a long time and
interacted with other children. It supports children to be courageous and take on leadership
roles in adulthood. “A participant reflected her thought that, “Of course, self-regulation at
young age helps children in their later life. Associating with others, being friendly, sharing -
all these helps the child in the future. There is a difference between the home environment and
the outside environment. Children learn how to get along with others. Then he/she will have
the courage and leadership to work in the future”. (Gov.IDI-1, 21°" March, 2024). Given the
children's young age, a participant emphasised the importance of instilling positive attitudes in
them. “Children have the ability to learn many things at this stage and it is better to provide
the positive thing as much as possible. After 5 years, children can develop the control of their
emotions and behaviour according to the situation”. (Pri, FGD, 24 February,2024). Some
participants believe that if children do not learn self-control at a young age, they will struggle
in adulthood. As a respondent explained, “Just like boys start eve teasing at the adolescence
period, girls suffer from mental disturbance due to their period problems. If we could talk to
them about it, they could control their behaviour, what should or should not be done. And it
will help him in his life.” (Pri, FGD, 24™ February,2024). Another participant identified our
society's current situation and shared one of her experiences with the children's parents. She
emphasised that, “Children learn what we teach them. “What we are seeing now is that
children are becoming reckless, getting intoxicated. This technique of self-control keeps

children away from this. And we talk to parents about it”. (Gov.IDI-3, 25" March, 2024). A
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participant also recognised the negative impact of not learning self-regulation and shared, “the
negative sides are children hurriedly jump into conclusion, cannot go too deep, and do not

want to give importance to the opinion of others”. (Gov.IDI-2, 24" March, 2024)

Although the majority of the participants recognised the benefits of self-regulation learning at
a young age, some had differing perspectives on children's futures. A participant said, “if
children do not learn self-control now, they will not be affected. Some of these social problems,
such as eve-teasing, are not related to self-control. This is because they are influenced by
heredity or family. Because, there are many children here whose parents do not live together,
so even if we want, we cannot teach everything to the children here. It has to be left to God.
(Gov.IDI-1, 21" March, 2024). Family role is crucial to regulating children, as a participant
explained her view, “Now, this teaching can be used later in life to work with others with
patience or giving importance to the opinion of others. However, this childhood education may
or may not have an impact in some way. Because, what the child has learned now can be
influenced in a different way due to another environment or association. The family
environment also plays a role. (Gov.IDI-2, 24" March, 2024 ).

Sub theme:1.4: Self-regulation and Gender

The Majority of participants believe that girls' sense of self-regulation is more developed than
boys. Participants believe it comes naturally. A participant stated, “Yes, girls have more
control, they are quieter. Boys are a bit of a nuisance by nature”. (Gov.IDI-2, 21°" March,
2024). Another participant said, “Yes, I do believe that. The boys can't. The girls are quiet,
calm, it's nature.” (Gov.IDI-3, 25™ March, 2024). Many participants agreed that social and
familial influences should also encourage girls to develop greater self-control. One participant
was acknowledged “Yes, there is. Girls tend to be quieter, less angry and more patient. In this
case, the family influence is on her, he learns by watching his mother and sister. And there's a
social impact. Our society wants girls to be less angry. Because of the fickle nature of boys,
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they pay less attention to family, they pay more attention to the outside. Boys aren't meant to
be responsible that much”. (Pri.IDI-2, 17" February,2024). Additionally, a participant noted
that, due to genetics, girls have greater levels of patience and self-regulation, “Yes, girls have
more control, they are quieter. Boys are a bit of a nuisance by nature. Girls are also patient,
which has a hereditary effect. However, the social impact is greater.” (Gov.IDI-2, 21*" March,
2024) Some participants explained from their experiences, since children learn best through
observing other people or families. A participant stated, “Children learn from their families.
Children will learn what parents do among themselves in the family, such as if parents shout
and talk, quarrel”. (Gov.IDI-3, 25™ March, 2024). Another respondent believes girls have
more self-control because of their mothers' influence. “Women are very self-reliant. They share
things like food and toys. It seems to be given by God. Again, there may be family influence,
the girls may have seen, the mother has given, helped everyone in the family”. (Gov.IDI-5,27

March, 2024)

Just one participant clarified that there are variations in self-regulation between boys and girls.
The participant also talked about her observations from her time working at this daycare. “Boys
understand some things, and girls understand some things. It's a mix-up, because ['ve seen girls
share and boys have some self-centeredness. But boys have more self-control in group work.
Again, family care has an effect on the upbringing of children. I have often seen that in this
daycare centre, the boys often leave the chair of the girls' choice. Boys are very sensitive to
these things. The way parents will take care of the children, the children want to get treated
the same way in other places such as daycare and so on”. (Pri.IDI-1, 17" February,2024)
Themes 1.5: Promoting self-regulation in children at different ages

There is no special child in the four daycare centres except the PV1 daycare centre. However, in one
daycare, there were some issues among children, such as speech delay and socialisation problems, that

have been improved by admitting them to the daycare. In the case of PV1 daycare, their services are for
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all types of children. Children are admitted to the P\V/1 daycare according to their age and developmental
condition. In the PV1 daycare, there are three levels to which a child gets admitted after evaluating their
age and cognition aspects: advanced play, ECD, and basic play. They provide different services for
children, for instance, group therapy, occupational therapy, hydrotherapy, and brain-boosting activities.
Currently, there are two special children in the PV/1 daycare centre. As the other daycare centre has no
special children, however, a participant talked about how to promote self-regulation in children of different
ages, and for this, communication with children is needed. Also, the play is helping carers encourage the
self-control ability of children. “Young children cannot be controlled too much; they need to be talked to.
You have to increase contact with the children by caressing them a little, singing, talking a little. Children
can be controlled. In this case, the caregiver can encourage the children of 3-5 years through various
activities and games. For example, when we play with children, such as passing the ball, children can
also see us how we are doing it, and we can encourage them by involving them in some other work™.
(Pri.IDI-2, 17" February,2024). One participant has observed that elder children occasionally
assist younger children, and that by staying here with children of different ages, a natural bond
is formed among the children. “I see that older children sometimes care the younger ones, or
if a younger child likes the older ones, they do what the older one say. For example, an older
child sits next to a younger child. Because the little child likes him and listens to him. he doesn't
have to be with him all the time. We also have to explain to the younger child that the older
brother has to play and eat. Try to give the older child his own space. Children stay here for 8
hours, seeing each other every day, a kind of bond is formed between the children to stay like
this. Thus, creates a bond between the children”. (PriIDI-1, 17" February,2024). Some
participants recognise that children have different abilities and needs according to their age. A
participant said, “Children of 2-3 years are less interested - do not want to know or learn
anything. 6-year-olds are interested. To grow interest in 2-3 -year-old children, we show them

pictures, write something. Children of 2-3 years, more often imitate adults. We allow children
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to play in age groups”. (Gov.IDI-3, 25" March, 2024). By identifying children’s emotional
and physical strength according to their age, a participant said, “every child's needs are
different. 3-year-old children are younger, they have more emotional feelings. Their minds are
soft. [ was very comfortable working with them at that age. 6-year-olds are physically stronger.
Mentally it's tough. And then I work with them. Sometimes when a child is stubborn, he does
not want to eat with everyone, he wants to eat alone. Then, let him eat alone. We don't force
him. Giving importance to children's words reduces them stubbornness” (Gov.IDI-4, 25"
March, 2024). Two participants clarified how children are encouraged and when exactly
participants can talk to children about their work. A participant clarified, saying, “If a 2-year-
old child is given something to draw, he draws something scribble. Then, I encourage him/her
to do it more. If I tell a 5-year-old child to draw a round shape thing, he/she will try do to it.
Even a four-year-old child can do the same. When a 5-year-old child is encouraged by praising
his/her work, he should be told that doing so will make your work better” (Gov.IDI-5,27
March, 2024).

Theme 2: Opportunities of practicing self-regulation in the daycare

When children stay together, some behave in the same way, some differently, and work in
groups or as individuals. Majority participants observed that children have some common
behaviours that they exhibit; for example, some children share, some do not want to share,
some children play together, some children hit others, someone screams in anger, some children
notice other children’s work, etc. A respondent shared her experience that “Some children don't
want to share. Again, if a child wants to give a toy, others will not take it. There are also many
children who play together in the ball house or on the slide. Children play together most of the
time. Children like to play some games alone and some games in groups” (Pri.IDI-1, 17"
February,2024) Some participants observed that the older children at the daycare behaved

kindly towards the newcomer. The situation was explained by a participant, “Fight with a toy,
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try to work on something by seeing others, when one child falls another one comes and
caresses. When the new baby is admitted, he cries for his mother, then the old children who
are already here say that your mother will come.” (Gov.IDI-3, 25" March, 2024). Children
make friendships, deal with interpersonal conflicts, and find solutions to problems. A
participant described her experience in this way: “When the children are playing together or
sitting side by side, they talk, talk, do this and that — each pushing the other to do this. Then
change the seat. Again, the person with whom he/she did this from a distance behaves a little
differently with him/her, and again when the daycare time is over, the two go out and go home

together. They don't remember the fight”. (Gov.IDI-5,27 March, 2024)

The different behaviours that are observed in children by the participants need to be directed
in a positive way. In this case, participants teach children how to exhibit appropriate behaviour
and the ability to calm down in difficult situations and be patient. The majority of the
participants shared that when children hit others, push, or throw things, the first thing they need
to do is calm them down first, then talk to them. A participant shared that, “If the child hits
someone or, screaming, does not want to share, then first separate them, then give them time
to calm down, sit him/her for a while with his/her favourite things. Then talk to the child and
he/she will understand”. (Pri.IDI-2, 17" February,2024). Another participant acknowledged
that participants can get solutions from children for their own behaviour, provide alternate
options to children, or make children feel different circumstances. The participant stated, “The
child may upset, he/she does not want to work or is throwing something, in this case we have
to understand the reason behind his/her upset. Now, if I tell the child why you did it, the other
friend is hurt, say sorry; it will make the child more aggressive. So, talk to the child first, know
from him/her the reason for his behaviour and know the solution from him/her. For example,

if the child is upset about wanting a toy, I can explain to him or give him options. If the child
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hits someone, how will the child feel if someone hits you? Talk about these things. Then tell the

child that you did it and it could hurt”. (Pri.IDI-1, 17" February,2024)

Few participants shared that as children have to stay here, they go through a routine life here.
When children wait for something, they have to wait, such as washing hands for something.
Then, the participant shows them logically when their turn will come, and then they can do
what they need. “Being in a routine, the children here realize that their meal time is over. If
the child wants to paint or is in line to wash his hands, he has to wait there. It develops patience
in children. For those who don't understand, tell them when your number will come then go
and show them by counting like- look, 1, 2, 3, and you are in 4 serials. So, you have to wait”.
(PriIDI-1, 17" February,2024). Some participants believed that children enjoyed playing
games, listening to stories, and rhyming. In this instance, caregivers interact with children and
take on certain roles throughout the story. Children can acquire patience, acceptable behaviour,
and the ability to stay calm under pressure through practicing these. Children who listen to
stories over a long period of time gain patience and the capacity to remain still. A participant
said, “With toys like magic slates, picture books, I carry the child in my arms so that they
remain calm. During the train game, children are arranged from small to large, in this way
they are asked to hold the line. Children are encouraged to listen to stories and be patient.
Children want to listen to stories. They have to sit for a long time. If no one listens, I'll bring
him/her to myself. To express the character of the story, sometimes I make sounds like the
characters of the story, like if there is a story of a tiger, I say halaum, they also do it with us”.
(Gov.IDI-3, 25" March, 2024). One participant shared that if children get into fights and are
stubborn to take something, then they allow children to see mobiles or give chocolate and
balloons.

The majority of participants reported that in addition to these methods for controlling children's

behaviour and attention, other activities are necessary to educate children on how to remember
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multiple directions, make simple plans, and minimise their feelings of anger, frustration, and
sadness so they can concentrate on their work without interruption. Most participants
recommended giving children simple directions so they could follow them. Participants also
give a demonstration of it in addition to this. One respondent said, “Here the children are told
to keep the ball of this colour in this basket. These tasks are also very helpful in keeping their
instructions in mind. In this case, first give simple instructions and then gradually add smaller
ones”. (PriIDI-1, 17" February,2024). Another respondent shared, “We give simple
instructions so that children can remember. We do not give many instructions to the children
at the same time. For example, if a child is asked to bring a pencil or scale from the drawer,
then first give 1 instruction and then another, say like this”. (Gov.IDI-3, 25" March, 2024).
Participants offer various activities with the students to help them focus more and follow
instructions. Another participant related his experience, “There are colour activities where the
primary colour of the children is identified. According to the colour, the children will insert
different things. Along with this, children’s hand-eye coordination is also increased. The
children will place the colourful balls or sticks according to the colour instructions. To do this,
children have the strength to sit in one place for some time, work with attention and work
according to the instructions.” (Pri, FGD, 24" F, ebruary, 2024). The thoughts of self-
regulation were also increased by many different activities and a participant said, “We have
many kinds of activities here so that the child can do a task with attention. For example, the
act of popping bubbles helps them to stay focused. Because to burst the bubble, he has to think
and work well. Pin Board Activity, Pull the ball out of the colouring rice and put it in the
basket”. (PriIDI-1, 17" February,2024). Participants occasionally make an effort to make
instructional games easier for young children. As one participant stated, “there are
instructional games, like children play train. I make them point from small to large in different

places, they see the points and then follow it”. (Gov.IDI-3, 25" March, 2024). Regarding
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planning, the majority of participants mentioned that children of this age don't usually do so,
so they either assist them or create plans on their behalf. Participants ask for the assistance of
supporting staff in this as well. One participant shared, “When we work in a group, three
children sit at a table. Then [ first went to a table and told the three children like-first you can
draw a line, or colour the picture. That's what I tell everyone. In this case, there are supporting
staff who help children”. (Pri.IDI-1, 17" February,2024). It is also observed by a participant
regarding group play that children do not make plans and there is no option for choosing a team
leader for the group. They plan activities for children or act as team leaders. Sometimes they
choose a team leader from a different age group. “Some games like Phool Toko, Mela Go - in
these games we share everything. I'm a team player. There is a big girl here, who we sometimes
call a team leader to work with other children”. (Gov.IDI-5,27 March, 2024). A participant
also thinks it is easy for children to make simple plans by following one method through small
games.

If children are sad or upset for any reason, most participants agree that they should encourage
or help them. A participant stated, “If the children work in groups, we can tell them and share
the responsibility, you do this, and they will do that. But if all children want to do the same
thing, then it's better if you do it by diverting him to what he/she can do better. Then
encouraging the child by saying that if he is upset, he will be given a star, or play with
something else”. (Pri.IDI-2, 17" February,2024). Another participant said, “When children
get angry or frustrated - I help them, I do it myself. Or give the child something else”. (Gov.IDI-
3, 25" March, 2024). Participants also believe it is a way to keep children calm without forcing
them. A participant provided that, “In case of distress, food, toys or TV are provided. Calm the
child as needed. If a child is angry or upset about something, we help him or her do it without
forcing him”. (Gov.IDI-1, 21°" March, 2024). Children do a lot of things together at a daycare

centre so they need therapy and other options to help them control their anger. A participant
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explained that, “One child can push another, and the child wants the other child's toys, in this
case they are given group therapy. The children will learn how to play with others through
turn taking. In group therapy, there is a kind of socialization of the child and the child learns
to see others and understand that they are also playing in this way and toys cannot be taken
away. Some kids don't want to wait. Then I keep alternative options for them; like - a sensory
toy that is in the hands of the child according to the child's choice. Thus, children not to hit
others and no need to take food from anyone”. (Pri, FGD, 24" February, 2024)

Sub Theme 2.1: Parents involvement in learning self-regulation

Participants believe that parents play a critical role in helping children develop self-control.
Since a participant sharing, “Parents need to know what their children need and what they don't
need. If they can control this, the child will learn to control himself. And if the parents do not
understand this, then the children grow up to be stubborn and do not want to understand
anything”. (Pri.FGD-1, 24™ February,2024). A number of participants believe that parents'
involvement in daycare learning is critical so that children do not become confused. A
respondent shared, “Parents give their children what they want. But here it is not given what
they want, here the children have to wait and this is also need to practice by the parents at
home. Through parent meetings and training parents are able to know how they create balance
between daycare and home for their children’s learning”. (Pri.FGD-1, 24™ February,2024).
Another participant recognised that children's learning is hampered if parents are not involved
in daycare learning. “It is important for parents to be involved in the daycare learning process.
If parents are not involved, there will be no understanding between the caregiver and them,
which will affect the child's learning. It will be seen that the children are learning in one way
here and in another way at home, so they will be confused”. (Pri.IDI-1, 17" February,2024).
For the benefit of their children, a participant emphasised that parents should control their

behaviour. “We tell parents to value what their children want, but keep it under control. We
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had a child here who was very pushy. Then I talked to his mother and found out that the child's
father kept him under very strict control, which made the child angrier. So, I told them, “Listen
to the words of the child and give him importance, speak to the child with affection”. If we
can't control ourselves, we can't control our children.” (Gov.IDI-3, 25" March, 2024). Parents
try to learn about daycare learning on their own; they also communicate with participants via
online platforms such as WhatsApp regarding their children's needs. Another participant
explained that daycare learning can be sustainable with parental involvement.” What the
children will learn from here, if they get it after 6 years in other place then their " self-control
will be developed that way. We don't know how parents interact with their children. However,

if parents work with children like us, they can develop better self - control as they grow older.

(Gov.IDI-5,27 March, 2024).

However, in private daycare (1), there are numerous methods of parental involvement that have
been discussed by participants who are already working in the daycare. The parent meeting is
held every three months, and in the event of an emergency, parent training is scheduled on the
same day as the meeting in the private daycare. The male participant for PV1 shared, “There
is a meeting with the parents once in 3 months and for any emergency. On the day of the
meeting, the parents were shown the works by hand. Children often forget what they are doing.
Whatever reinforcement is given immediately, if it is stopped, the children will forget it”.
(Pri.FGD-1, 24™ February,2024). Home management is another way to involve parents, as it
allows participants to better understand the children's home environment. A female participant
explained that, “Through home visits, parents' engagement, home environment, activity list,
these are monitored. What are the activities for the child at home, how is the child being
groomed, what is his room like, what else has been done to increase the child's cognition level.
We have a daily top sheet, which tells parents what the child is doing every day, what he/she is

eating”. (Pri.FGD-1, 24™ February,2024). Parents can learn about their children's
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developmental status and what they can expect from PV1 over the next three months by sharing
reports. This was shared by the male participant, “Through report sharing with parents how
much a three-month-old child has improved, where his development status was three months
ago, and what percentage has improved now. And before the meeting, an evaluation form is
given to the parents. There are 10 questions that parents answer about how their child has
improved. She also shares what her children have learned from the daycare and what they hope
to accomplish in the next three months. A report is being prepared in this regard. The report
was shared with the parents for about an hour”. (Pri.FGD-1, 24™ February,2024). Parents are
invited to quarterly meetings at government daycares. All participants agreed that if a child
requires assistance, we talk to their parents mostly directly. A female participant explained it,
“There is no option for parents to join. They are asked to come on a special day or if the child
has a problem. For example, if children want to be alone, can't socialize, don't behave the way
they do every day, then it is reported to the parents. For 3—5-year-old children, there is not
much communication between parents and participants. We meet with the parents every day,
and if there is any need, we inform them”. (Gov.IDI-1, 21** March, 2024). One participant
thinks their duty is to educate children and shared that “Yes, there are monthly meetings with
parents. Then we tell the parents what the child has developed, how they can help - we discuss
this with them. For example, if the child learns these letters today, we tell the parents that you
will teach them at home. It is our duty to educate our children. The rest is their personal matter.

Could we talk about that”? (Gov.IDI-5,27 March, 2024).

Theme 3: Practices in the daycare centres
Promoting self-regulation in daycare settings through emphasizing on some aspects plays a

vital role in children's early lives.

Sub Theme 3.1: Environment and Curriculum in the daycare centres
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The majority of the participants felt that in order to engage children in learning self-regulation,
it is essential to value children’s choices so that children can connect with this environment. It
was explained by a participant, “Of course, it is important. We all have different jobs here. One
person can't do everything here. A child is taken care of by all of us. In this case, first of all,
for a new child, actually building a relationship with him/her, we have to give importance to
his choice or his words. First, we need to act in such a way as to children get acquainted with
this new environment. Then he/she can slowly get involved in the learning process”. (Gov.IDI-
1, 2I*" March, 2024). Also, some participants thought children learned from adults. One
participant shared that, “Children stay with us for a long time, they will see and learn what we
do. We will have an impact on their behaviour. Children will behave in the same way at home
or when interacting with others, such as family, friends, or participants. They will give us back
what we gave them. (Pri.IDI-2, 17" February,2024). Another participant explained that
participants might have problems, but they should control their behaviour and seek help from
others to ensure that children are safe. “Babies can pick up on things very quickly. Children
learn both good and bad. That's why the care of a carer is so important. Children imitate the
caregiver in how they are behaving. Children will learn if the caregiver behaves aggressively.
The carer may also have many problems, there may be a family or financial problem, then you
have to keep yourself in order. If the carer has anxiety or anger for any reason, it should be
controlled and then work with the child. If the children see that the caregiver has behaved in a
different way, then the children will be afraid and such behaviour will also be created among
them. In this case, the carer will give himself time, while someone else takes responsibility for
the children”. (Pri.IDI-1, 17" February,2024). A few participants think that when children feel

safe and loved by participants, they will listen to teachers.

Curriculum and successful teaching methods are essential. Every daycare has its own

distinctive curriculum. Private daycare providers have their own curriculum for teaching
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children, and they modify it based on the needs of the children. A participant who stated, “we
have our own curriculum which is activity based. We work on a variety of topics in addition to
our regular work. The focus is on how to make children happy. For example, we have February
21 in front of us, so we will work on it throughout this week. We work with them on the language
as much as we can so that they understand this. It’s happening in our daycare. And the
curriculum is changed according to the needs of the children”. (PriIDI-1, 17"

February,2024).

In the case of government daycare, all of them follow the same curriculum structure and their
purposes are the same. There is a term called "PP,” where all the daycare curriculum rules are
written. A participant explained that, “according to the PP, children should be taught reading,
writing, mathematics such as 1-20. Our main focus is to prepare children for school”.
(Gov.IDI-3, 25™ March, 2024). Besides, there are different books that are provided for the
children; colour, animals, stories, rhymes and drawings books.

Sub Theme: 3.2: Teacher-child interaction system

In this instance, the majority of the participants have identified the crucial components that are
required for learning self-regulation: participant -child interactions, scaffolding, and modelling
appropriate behaviour. A participant mentioned that, “/t is crucial to understand child's
favourite things and to connect with him through.” (Pri, FGD, 24" February,2024). Some
participants believe that by appreciating the children's work, a connection can be made. The
perspective of a respondent “Relationships with children can be built through appreciation. [
really appreciate the way the kids draw pictures. It stimulates the child. It will get better with
time. If I don't appreciate it, he'll lose interest”. (Pri, FGD, 24" February,2024). Since every
child learns differently, most participants allow the children to do whatever they want. This is
how one participant put it, “Sometimes when children want to be participants like me, we let
them do it. There is a child who can say a lot, there is someone who can write, then we let the
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children do these things. Then, when other children see it, they want to do the same. I tell
children we can’t do it all in one day, so I tell them do it today or the next day”. (Gov.IDI-5,27
March, 2024) Some participants recommended demonstrating appropriate behaviour to
children so they could learn about it. That was mentioned by a participant, “When children
come in the morning, they bring packets of chips or chocolates, when they finish eating, they
throw them down in the floor. Then, we have to tell the children to put the packet in that basket.
The first child who comes here has to show it first. There's a kid here who doesn't want to be
put in a packet like that. Then we tell the other child, you drop this packet in the basket. Then
again, the child who did not want to throw in the basket wanted to pull the packet from him
who was told to throw it and put it in the basket himself”. (Gov.IDI-5,27 March, 2024). Several
participants mentioned that we ought to correct children when they make mistakes, but we
should do so with appreciation. According to how a participant described it, “If the child makes
a mistake, such as saying something wrong while telling a story, the participant can help by
telling the child. In this case, you can help the child tell the story with simple words. This has
to be done by complimenting the child that you are right, but we can also say like this”. (Pri,
FGD, 24" February,2024). Another participant emphasised that we should not say that
children are wrong. “A child should never be wrong. We don't say to child you're wrong. We
use the word as little as possible.” (Pri, FGD, 24™ February,2024). In addition to these
strategies for offering young children early care, participants emphasised the need to provide a

comfort zone for them and avoid forcing them to do anything.
Sub Theme 3.3: Teachers’ training

All participants received child management training in order to support the learning of young
children. By controlling their own behaviour and emotions, participants are better able to help
children develop self-regulation. A participant talked about it, “There’s training. In working
with a child, how we will talk to him, what will be our behaviour, this is known from this
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training. Again, there are different types of children and how to manage them can be learned
from here. There is also training in child development. The training shows the caregiver how
to control his or her behaviour. If the caregiver is upset or has any problem, in that case he
can stay a little apart for a while. Then we can fix ourselves and come back. Children cannot
be told about this upset, because they will ask questions again and again. Mental relaxation
like yoga and meditation is done in the morning by children. And it's in the curriculum, which
helps them properly manage their health and everything else”.  (PriIDI-2, 17"
February,2024).

In another private daycare, participants received different trainings such as daycare
management, behaviour management, child development, governance management, self-
management, gender, communication, and leadership. A participant shared that, “There is a
chart of how much sleep a child needs according to age. He has to do everything according to
the routine which helps the child. These things can be known through daycare management”.
Another female participant brought up the point that the daycare's participants all received
training that is crucial for assisting children, “Participant ’s training is provided based on the
children developmental domain. All the training that a participants need for helping a child
are provided by the training. Speech training is also provided”. (Pri, FGD, 24"
February,2024). Both the male and female participants concluded that behaviour management
training is the most beneficial for fostering in children a sense of self-control, “Through
behaviour management participants are able to know how to behave, how to talk with children
Such as -If a child becomes very adamant or restless then first attempt is made to calm him/her.
For this reason, if you give him/her sensory activity, he becomes calm down, then give him/her
warm water fish toy or pick up a toy from the water or with soapy water let them make bubbles
which will help children gradually calms down”. (Pri, FGD, 24™ February,2024). Another

participant is also adding to this training on how to set children's brains, “Whatever work is
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done for the children, talk to them first. Communicating with them sets the subject in the child's

brain”. (Pri, FGD, 24" F, ebruary,2024).

Only one participant reported having received purification training, “An instruction has been
given on purification. Awareness of the use of language. We have been trained to keep our
speech pure when we speak and to teach children moral behaviour. If I do not follow the rules
of the office, such as the rules, the children will not be able to learn anything from me”.
(Gov.IDI-1, 21*" March, 2024). However, most of the participants of government daycare
shared that they did not receive any training for a long time. One female participant said, “/
trained before the pandemic. The training I received before that was on the development of
children from the womb to 6 years. There we learned about children’s physical and mental
development. We learned about normal and special children in that training. We know what a
1

year old does and how a 3-year-old does it. These things help me a lot”. (Gov.IDI-5,27 March,
2024).

Theme: 4 Challenges

The challenges that participants faced in daycare learning that affected the self-regulation
development of children aged 3 to 5 were primarily related to toy materials and storybooks.
Other issues encountered by participants included special child management, dealing with
children for balancing their developmental levels, and lack of training. Most participants agreed
that toys, materials, and storybooks are insufficient for children to learn more. In addition,
children are given screen time to keep them active. A participant shared that, “There are toys
here, but children do not like to see same toy again and again. Then, they have to be connected
via TV or something else. We don't make toys here. We are running with the toys provided by
our subsidy. Parents give toys to their children and take the toys with them when they go back

to their home”. (Gov.IDI-1, 21°' March, 2024). Another participant shared that, “the material
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here is not enough. Children get bored by reading the same story book. From toys, stories or
rhyming songs - children get interested in getting new things. We write the authority according
to their needs. That's how we are given”. (Gov.IDI-3, 25" March, 2024)

Some of the challenges that the participants faced were addressed by higher authorities and the
daycare in charge. One participant reported that children's storybooks were changed because
they were inappropriate for the child's age. Also, when working with children, nannies should
avoid using words that two participants recognize. This was shared by a participant, “nannies
who stay here with children often behave in the same way as they do at home. They are less
aware of the using words. Therefore, separate training has been arranged for them, through
which they can learn about the management of children”. (Pri.IDI-2, 17" February,2024). One
participant shared, “Working with children is always a challenge. Every day a new problem
comes up. We need to learn new things. It's more challenging for me because I'm the only male
participant here. Typical and special children live together in our daycare. These children have
physical needs for a long time. I didn't know anything about it at first. And then I received
training in those topics. When children develop physical needs, they show it. Physical needs of
children with neurodeficiency come in 6-7 years. At the same time, Body rubbings, sensory
stimulation work can reduce children physique needs. So as a participant, I have to learn these
things all the time”. (Pri. FGD-1, 24™ February,2024). Dealing with children can be difficult
for a new participant; however, spending quality time with them assisted a participant in
developing rapport with children, “When I came here, a child did not want to come near me,
did not want to sit. It didn't even work with reinforcement. He doesn't want to sit without a
handful of participants. Children have some of these traits. So, I started spending time with
him. I listened to him and tried to play. I slowly built a relationship with him. It happens to kids
when they don't want to do anything else. They need to be given time. I have to tell the child

that I have a place for him. I love and respect him a lot”. (Pri.FGD-1, 24" February,2024).
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Discussion

Theme 1: Teachers’ understanding of self-regulation

A research study showed that self-regulation enlightens one to understand their own nature, the
environment in which one works, and the manner in which one must engage with the
environment in order to accomplish one's own goals. (Turgut & Sop, 2023). Participants mostly
identified that anger, sadness, stubbornness, helping each other, working in a team, focusing
on work, patience, respecting other people's opinions, and not hurting others are all included
in self-regulation. It is also noted that most participants use self-control to define self-
regulation. Although there is a difference between the two terms, Self-regulation, traditionally
defined as controlling behaviours and emotions, has evolved to encompass individual and
social aspects, including behaviours, cognition, and emotions, in achieving goals (Braund &
Timmons, 2021). On the other hand, according to the researchers' findings, self-control is a
short-term strategy (Braund & Timmons, 2021). So, the participants identified the signs of
stress and some appropriate self-regulation behaviours. Although their statements indicated all
the skills of self-regulation that are mentioned in the operational definition, it is also noted that
participants said that as human beings and members of other parts of society, their feelings,
behaviours, and actions should be controlled by not hurting others, managing one’s own
behaviour, acting as per place, holding focus, and patiently working with children. Participants
views of the self-regulation nature and engagement with the environment, like when they work

in the daycare with children, supported the above research statement.

Sub theme 1.1: Characteristics of Children’s self-regulation
In this section, all of the participants mostly recognized the children's various dispositions of
self-regulation skills, such as socialization, sharing, doing things together (like eating food

together), controlling their impulsive behaviour (not throwing food), paying attention to tasks,
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and knowing their output of the current action. Participants spend an important hour of
children's daily lives so they have good recognition of their self-regulation nature. Identifying
children's important feelings by participants about staying in daycare without their parents
really adds a different dimension to children’s self-regulation aspects. That also indicates a
positive idea about participants understanding of self-regulation. The identification of
children's characteristics of self-regulation was also found in a research study that emphasised
that self-regulation is crucial for children's socialisation, which includes motivational,
cognitive, and behavioural components and enables individuals to freely act, manage
themselves, and interact according to social standards without adult supervision (Day & Smith,
2013). However, in daycare, the carers supervision is a must at this young age to properly
regulate children’s self-control and participants also shared that children’s behaviour and
emotions are controlled by staying in daycare, which will help them in their later lives.

Sub theme 1:2: The way children learn self-regulation

Research showed that children experience their surroundings, and if children learn early-year
self-regulation in an appropriate manner in the pre-school and elementary years, that helps
them achieve success in later life (Executive Function & Self-Regulation, n.d.). The findings
showed that all participants experienced how children learn self-regulation in daycare.
Although, in this study, it was seen that all daycare centres have their own routine about their
daily activities from morning to evening. In the daily routine, the formal learning duration is 1
hour, and the play time is half an hour. However, the majority of the participants observed that
children learn self-regulation not only at that particular time but also in several other ways
when they stay in daycare. Children may not share, lose their attention in the middle of a task,
or not listen to the participant first. Participants identified that through teaching, they can assist
children in learning self-regulation. Besides, by providing alternative things, diverting

children's attention, capturing their attention through activities or play that children enjoy, and
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giving positive and negative reinforcement, all those things slowly manage children's
behaviour, feelings, and thoughts. Positive and negative reinforcement is a key component of
"operant conditioning.". It is a therapeutic method of learning in which behaviour is primarily
controlled by its consequences, as defined by American psychologist B.F. Skinner. (Operant
Conditioning, 2002) This was one of the key findings among the various way