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Abstract

Private tutoring has become a widespread phenomenon across the world countries including
Afghanistan. It is commonly provided to prepare students in Afghanistan for the Konkor exam
which is the national entrance exam to public universities. However, there is a handful of
studies conducted on this matter. This paper entitled “Private Tutoring in Afghanistan: The
Role of Private Tutoring in the Konkor exam” employed a qualitative method to gather data
from the stakeholders. Stakeholders here referred to students, teachers and parents. This paper
follows two aims, understanding the perceptions of the stakeholders regarding private tuition
and the role it plays in preparing students for the Konkor exam. The data for this study has been
gathered through four online one-to-one interviews with teachers and three online FGDs (Focus
group discussions) with students and parents. The findings of this study reveal that the
stakeholders perceive private tuition from different dimensions including economic, social and
academic. Generally, they show a positive viewpoint such as supporting school lessons,
preparing students for the exam and encouraging students. They also perceive that private
tutoring plays a significant role in student’s preparation for Konkor exam which is very crucial
for the student’s further study. However, they also mention some drawbacks such as creating
disparity and causing health issues for students and burdening low income families. It is
recommended that quality of school education should be improved so that students’
dependency on private education decrease. Additionally, more studies on private tutoring
especially on private tuition status at the present time should be conducted so that a clear picture

of private tutoring in Afghanistan can be illustrated.
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Chapter 1
Introduction and Background

1.1 Introduction

Higher education plays a vital role in improving the quality of life of people, especially youths
(Webb et al., 2018). Over the past two decades, the people of Afghanistan have become more
aware of the significance of higher education and the potential it can change their lives. They
value higher education to gain a better job, study their desired major, or enhance their
competency and knowledge. Annually, thousands of students graduate from universities across

Afghanistan, thus more youths are looking to uplift their knowledge and obtain degrees.

Since 2001, when relative stability returned in Afghanistan, a new chapter in the development
of education has begun, marked by Baiza, Y. (2013) as redevelopment and reconstruction of
modern education. Before the beginning of this period, the educational resources and
infrastructures had been dramatically damaged due to years of war and conflict. When a new
government was established in 2001, the national and international institutions began their
collaboration with the government to reconstruct different sectors including education. It is
considered a golden period for people of Afghanistan especially the younger generation to
attend schools and universities more than any period (Pherali & Sahar, 2018). The number of
school students increased significantly from nearly one million schools in 2001 to 9.5 million

in 2019 (Naqawi, G. H., & Rajath, D. V. 2022).

In Afghanistan, two ministries are leading the education affairs in the country: the Ministry of
Education and the Ministry of Higher Education. The Ministry of Education-MoE directs the
affairs related to schools, religious learning centers, private tutoring centers, and semi-higher
education centers; while the Ministry of Higher Education-MoHE is responsible for both

universities and higher education institutions.



Moreover, the establishment of private institutions was promoted when the first act of
privatization was issued in 2006 (Saif, 2018). Based on the constitution of Afghanistan issued
in 2004, the government supports and encourages private institutions including private schools
and tutoring centers (Moreno, 2005). Since 2006, a considerable number of private institutions
have been established which provide education services including vocational training, teacher
training, religious education, and private tutoring. Private tutoring, which is known as shadow
education, has acted as supportive learning for school studies (Bray, 2013). Mainly, it is called

shadow education because it exists like a shadow in supporting school education.

Private tutoring in Afghanistan is commonly known for supporting school students in their
school lessons to prepare for the Konkor exam. The Konkor exam is the only public exam
conducted annually to identify qualified students of high school graduates for public
universities ‘seats. It is undertaken by the Ministry of Higher Education. It is mentionable that

each student has two chances to take the exam.

Although the private tutoring phenomenon has been growing over the past years in the country,
it has not received much attention from researchers. There are a few relevant and reliable
materials discussed on the topic of private tutoring and the Konkor exam. For example, Baiza,
Y. (2013) a research associate at the [IS-Institute of Ismaili Studies, discussed both private and
formal education development of Afghanistan since the 20™ century. Furthermore, Sherzad, A.
R. (2016) examined some factors including candidates’ choice selection and school
performance in the success of students. Some articles investigate the impact of education
initiatives. For instance, Mobariz, A. S. (2022) studied the impact of the capacity building
program, which aimed to assist and support girls who live in remote regions to take preparation
courses. Mohammad (2020), explored the economic impacts of Konkor preparation courses in

Kabul for parents and students.



This research paper has five chapters. In the first chapter, the Research Topic and Question,
Research Significance, Problem Statement, and Purpose of the Topic are articulated. In the
second chapter, the reviewed literature is discussed. Following that, the third chapter is the
methodology part discusses the research methods and tools for this study. Subsequently, the
findings are discussed in the fourth chapter. Finally, the fifth chapter discusses the results and

conclusion.
1.2 Research Topic

This research entitled “Private Tutoring in Afghanistan: The Role of Private Tutoring in
the Konkor Exam” has been chosen due to certain reasons. Firstly, private tutoring has not
been studied much even though it has been an expanded phenomenon across the country. While
seeking the literature on this topic, it was realized that studies related to this topic have not
been done yet. Secondly, my interest in this topic is sparked by my tutoring experience in one
of the private tutoring centers in Kabul where I taught mathematics. I became eager to deepen
my understanding and contribute to the body of knowledge by exploring it. It also explores
how private tutoring assists students with the Konkor exam. Although there are a few studies
about the Konkor exam, the role of private tutoring has not been explored yet. This title deals

with three aspects: private tutoring, the Konkor exam, and the perception of the stakeholders.
1.3 Statement of the Problem

According to the Education Law of Afghanistan (2008), it is aimed that post-secondary
education prepares students to be accepted into public universities. In Afghanistan, despite the
growing number of students who complete high school and are eligible for the Konkor, their
enrollment in public universities is relatively small (Sokout, H., & Paracha, S. 2014). Thus,
most school students prefer to choose private tutoring centers to prepare for the exam. The

challenges in schools such as the lack of resources for the exam (Sokout, H., & Paracha, S.



2014) and poor quality of teachers (Moreno, 2005), are considered as the main reasons for

students’ preference toward private tutoring centers.

Furthermore, when the government permitted private education in 2010, several PTCs- private
tutoring centers started their activity in the provision of private education for different subjects
and disciplines. As a result, more parents were encouraged to send their children to such

educational centers.

On the other hand, private tutoring alongside school learning has been restricted for secondary
girl students in Afghanistan since 2021, when the new regime came into power (Easar et al.,
2023). They are not allowed to participate neither in school nor private tutoring centers.
According to the educational authorities, this restriction is referred to social, cultural, and
security reasons (Easar et al., 2023). Additionally, secondary girl students are not allowed to

participate in Konkor exam.

Moreover, there’s a prevalent belief among school stakeholders such as teachers, parents, and
administrators of both public and private education settings in central Asian countries that
private tutoring is essential for achieving better performance and exam results. (Silova, I.
2010). In some societies such as Hong Kong, it is perceived as a supporting and complementary
system. (Richard, 2021). While students and parents in Turkey (Igbay, M. A. 2005) perceive it
as a source of extra earnings for teachers. Although most parents However, there is a lack of
study on how it is perceived by stakeholders in Afghanistan and what roles it plays in student
preparation for the Konkor exam. This gap could be addressed by hearing their voices through

an academic study.
1.4 Research Questions

Question 1:

What are the perceptions of Students, teachers, and parents toward private tutoring?



Question 2:

What is the role of private tutoring in the student’s preparation for the Konkor exam?
1.5 Purpose of the Study

The study is designed to explore the private tutoring phenomenon based on the perception of
teachers, students, and parents. They are considered key players in child education. Mainly, it
explores the motivations and reasons for students’ participation in private tutoring classes and
how private tutoring is practiced in some private tutoring centers in both rural and urban areas.
Furthermore, it studies the role of private tutoring in Konnor’s preparation of students who
finished their primary level and planning to pursue higher education. Despite that, the methods
and strategies used in private tutoring centers, their differences from the school context, and
their effectiveness and impacts are discussed. Lastly, its advantages and disadvantages from

the stakeholders’ viewpoints are discussed.
1.6 Significance of the Study

Since 2001, private tutoring has seen significant growth and expansion in both rural and urban
areas of Afghanistan, running parallel to regular education (Sherzad, A. R. 2018). Despite its
rapid promotion, there have been only a handful of studies conducted to understand this

phenomenon.

This study aims to fill this gap in the body of knowledge by providing valuable insights into
the current state of education in Afghanistan. It seeks to understand the role of private tutoring
within the broader educational landscape, and how it is shaping learning outcomes. The
findings from this study can inform future policies and practices aimed at enhancing the quality

of education in the country.



Furthermore, this research could serve as a reference for other researchers interested in this
field, paving the way for further studies. By shedding light on the practice of the private tuition

system in Afghanistan, this study can contribute significantly to the body of knowledge on

education in post-conflict societies.



Chapter 2
Literature Review and Conceptual Framework

This chapter discusses the literature related to the topic of private tutoring and the Konkor
exam. Due to a lack of relevant studies in Afghanistan’s context, I have explored this topic in
other parts of the world especially developed countries that have some similarities with our
context. There is limited available literature on the subject of Konkor, private tutoring, and

stakeholder perceptions in Afghanistan.
2.1 Parameters of private tutoring

Private tutoring become a broad phenomenon across different parts of the world. (Bray, M., &
Kobakhidze, M. N. 2014) To gain a deeper understanding of it, its parameters and aspects
should be discussed. Bray, (1999) identifies three dimensions, which could differentiate it from

other types of private leanings: academic aspect, privateness, and payment.

The first aspect of private tutoring is its academic purpose. Private learning could be provided
both for academic and non-academic purposes. There are private centers that operates for
tutoring music, art, and sports. However, this study considers private tutoring to enhance
student’s competency and knowledge in the subjects required in the Konkor exam. In the
Konkor exam, questions are prepared from science, social science, and language subjects.
Furthermore, private tutoring could be for standardized tests including IELTS, the International
English Language Test, and TOEFL (Test of English as a Foreign Language) (Yung, K. W. H.,
& Hajar, A. 2023). In Afghanistan, there are enormous centers for preparing students for these
tests, however, this study focuses on the private tutoring that is operating for the Konkor

preparation examination.

The second parameter is payment as mentioned by Bray (1999) - who pays for it. Private

tutoring could be paid for by parents or some NGO- non- NGO-governmental organizations or



subsided by state. For example, some organizations such as JRS- Jesuit Refugee Services, an
international organization (JRS, 2023). Its services are mostly for refugees and displaced
people. It supports complementary education for children, youth programs, vocational training,
mental well-being, and psychological support within different provinces including Kabul,
Herat, and Daikundi. Its learning centers provide literacy, English language, ICT- information
communication and technology, and Konkor preparation courses. Another example is BRD-
BRAC learning division (“BRAC Learning Division signed an MOU”, 2014) as cited by Islam,
(2019). It was an agreement between the government of the People's Republic of Bangladesh
and BRAC- an international NGO, to educate people across the country. The focus of this
research is on both private tutoring centers provided by individual and non-governmental

agencies.

Third, private tutoring is a supplementation of learning. It means that private tutoring supports
the mainstream school to reduce the burden of learning. (Bray, 1999). There are enormous
subjects taught in mainstream schools that might not be learned properly in the school due to
the issues such as shortage of time, quality of teaching, or providing feedback and giving

instruction for students.

What is more, there are different forms of private tutoring including one-to-one, small group,
large group, and even through internet and radio. The form that is under the focus of this
research is the large group classes where a lecturer teaches around 100-500 students in a large

hall, similar to a theater hall.

Moreover, there are different terminologies used for private tutoring in Afghanistan and other
countries. For example, in English-speaking countries, it’s known as “private tuition” and
providers are called “centers, academia, and institutions”. In Japan, such educational centers
are called “JEKO” (Bray, 1999), and in Turkey, they’re known as “Dersane” (Ireson, 2001, as

cited in Bray & Silva, 2006). In Afghanistan, these service centers are referred to by various



names such as educational centers, institutions, learning centers, or Konkor preparation centers.
Despite the mentioned aspects, private tutoring centers cater to different age groups and
educational levels of students, from ECD to primary, secondary, and tertiary grades. This study
is concerned with secondary and post-secondary levels, which prepare students for the Konkor

exam.
2.2 The growth of private tutoring in the world

According to Bray, (1999), private tutoring is increasing in most societies of the world. In
China, 80% of tenth graders receive private tutoring; while in South Korea it is 60.5% of high-
school students. Likewise, 46% of school students in the Philippines were enrolled in private

tutoring centers. (Bray, M., & Lykins, C., 2012).

The growth of private tutoring is multidimensional. There are different factors including social,
economic, cultural, educational, and geographical factors. (Bray, 2005, 2009, and 2010). Baker
et al. (2001) believes that private tutoring has been as a tradition in some societies. It has a
rooted practice in eastern societies of Asia (Bray. M, 2003) due to the competitive nature of
the education system and parent concern. For instance, the term “education fever”- social
emphasis on education, could exemplify the intense pressure on parents to academic success.
(Lee, 2005). Socially, private tutoring leads to achieving superiority or gaining fluent success.
(Pallegedara & Mottaleb, 2018). On the other hand, it has been perceived as a source of social
segregation as it is probably less affordable for households who have low incomes. (Jerrim &

Sims, 2020).

From a socioeconomic perspective, it could offer some benefits for tutors and tutoring centers.
For teachers, it could lead them to become more respected and known (Popa & Acedo, 2006),
serving as a source of extra income. Basically, a study by Popa & Acede (2006) shows that the

low salary of school teachers is the reason that they prefer to attend private courses. Moreover,



Dang (2013) argued that there is a significant gap in the number of children using private

learning between urban and rural children.

There are some controversial perspectives regarding this phenomenon. Bray, (1999) argues
that it could reduce the workloads of mainstream education. It leads to progress in the academic
performance of students in Tanzania (Mlawa, K. P., & Mtitu, E. A. 2022). In Egypt, private
tutoring has become a source of extra income for school teachers (Hartmann, 2008).In Nepal,
students perceive it beneficial due to boosting student’s confidence and providing feedback for
them. (Saebed, 2021). In some societies like China (Zhang, Y., 2013), it served more for the
students who struggle with their studies. Parents in some Central Asian countries perceive
private tutoring essential both for the children's academic performance and for obtaining better

results in exams.

On the other hand, there are several criticisms of private tutoring. Harber, (2014) argues that
private tutoring provided by non-state agencies might be less sustainable and reliable, due to
their fairly consideration about quality and their highly dependency on the fees collecting from
students. Thus, it could have impact negatively on long term benefits of education. Despite it,
student in urban areas have more access to private tutoring compared to rural areas, with a
percentage of 66.6% and 91% relatively. Families in some societies such as Turkey (Igbay, M.

A. 2005), struggle with affording tutoring fees due to their low income.
2.3 The Growth of Private Tutoring in Afghanistan

Private tutoring has seen significant growth in in south Asian countries including Afghanistan
(Dahal & Nguyen, 2014) which could be attributed to various factors such as cultural,
educational, and economic. Private tutoring, culturally, has taken place in homes and mosques
(Baiza, 2018). Learning in the mosque and at home was legitimated in 1923 to prepare children

before school education (Baiza, 2018).

10



From an economic prospect, it has become an entrepreneurship and source of income for
private tutoring centers. Over the past decades, enormous private tutoring centers established
in the country in different parts of Afghanistan. A conducted study from 16 private tutoring
centers in Kabul province shows that they earned an income of 619 million Afghani-

Afghanistan currency units, within one year (Zaheen, 2020).

Furthermore, the lack of resources and learning materials in mainstream schools could be
another factor in its growth. For instance, ICT subject is taught in schools without students'
access to a computer lab (Seendani, 2013); nonetheless, most private tutoring centers are

equipped with ICT labs and the internet.
2.4 Konkor Exam in Afghanistan

In Afghanistan, students aspiring to pursue tertiary education in public universities are required
to pass an exam known as the Konkor exam (Sherzad, 2018). The term ‘Konkor’ is probably a
modified version of the French word ‘Concours’, which denotes the process of sourcing,
screening, and selecting individuals for various purposes (Alavi et al., 2021). Konkor, as the
sole mechanism in identifying competent students for public universities, plays a crucial role
in the career life and future life of students in Afghanistan (Sherzad, A. R. 2018). The Konkor
exam comprises 360 questions, with half dedicated to science subjects and the other half to
social sciences (geography, history) and languages (Persian and Pashto) (Bamik, H. 2019). The
exam is administered annually by the Ministry of Higher Education’s Directorship of Konkor
Examination. However, some educational analysts of Afghanistan including Sherzad, A. R.
(2018) argue that the Konkor exam has been an ineffective tool for identifying qualified
students, as it primarily benefits students who excel in mathematics and have strong exam-

taking skills while overlooking students with talents in the arts.

11



2.8 Conceptual Framework

The factors behind the Growth
of Private Tuition

Social
economical
Cultural

Educational

Perception of the
stakeholders

Konkor exam * Students
s Teachers

* Parents

Figure 1: Conceptual Framework for perceptions on the role of private tutoring in
Konkor

12



Chapter 3
Methodology

This chapter discusses the methods employed in this study. It discusses the steps proceeded for
data collection which involved the research approach, sampling size and site, the sampling
procedure, type of data, the process of data collection, the researcher’s role, data analysis,

ethical issues and concerns, creditability and rigor of the study, and the research limitations.
3.1 Research Approach

Generally, there are three research methods for educational research: qualitative method,
quantitative method, and mixed method (Creswell, 2012). Based on the nature of the research
questions and purpose, using a qualitative method seemed more relevant and useful for this
research. This research aims to know the perceptions of stakeholders about private tutoring and
thus a qualitative method used to understand more about the views of people and obtain detailed

information from a few people (Creswell, 2012).

Moreover, the focus of this research is to study the phenomenon of private tutoring thoroughly
which could be addressed through using qualitative data. This study followed the five steps
discussed by Creswell (2012), for data collection which are identifying the site and participants,
seeking their permissions, determining the information needed to address the questions,

providing protocol, and administrating the procedure.
3.2 Research Participants and Site

Similar to most educational qualitative research, this study employed purposeful sampling. The
intentional selection will enable researchers to understand more deeply the central phenomenon
of the research (Creswell, 2012). Patton (2002) as cited by Suri (2011) believes that before

choosing the research’s site and respondents, it should be ensured that they possess rich data.

13



In this research, people from different provinces and backgrounds were selected as participants.
There were 16 respondents in interviews and FGDs. In the interview, there were four teachers
from different provinces and contexts. The reason behind this selection was to gather
experiences and perceptions of the teachers from different provinces as private tutoring has
widely been practiced in different provinces across the country. The teachers who have
teaching experience in both contexts of the school setting and private tutoring centers, to gather
information about the difference between the two contexts. The participants were from
different ages from 22 to 41 with teaching experience from 2-10 years. Three of them were
male and one of them was female teachers. It was because, in private tutoring centers, most

teachers are male.

Similarly, in FGD also participants were from different provinces, backgrounds, and genders.
The FGDs were with students and parents; students as the main stakeholders who directly use
private tutoring and parents as supporters of their children who are considered the key players
in the learning process. Before selecting student participants, it was considered whether they
have experience of being taught in both school and private tutoring centers. Among the
students, there were both successful and unsuccessful students. In other words, those who could
pass the exam successfully and enter their desired major and university, and those who could

not.

As briefly mentioned before, they were from both rural and urban contexts. Different forms of
private tutoring centers are operating in different provinces which differ based on their fees,
teaching methods, materials, and resources. Thus, the participants were from different
provinces and parts of the country including Kabul, Daikundi, Badakhshan, Baghlan, and
Balkh. Most participants were from Kabul, the capital of the country with more than four
million population (Wilmoth et al., 2023) is the most populated city in the country and a place

for some of the popular private tutoring centers. Daikundi is a rural province in the central part
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of the country, where some NGOs are working to provide private tutoring services for the

people living there.
3.3 Sampling Procedure

This study employs purposeful sampling for data collection. Based on the problem and purpose
of the research, using a sampling approach seemed more effective. This qualitative research
explores the stakeholders’ perceptions and discusses the practice of private tutoring in
Afghanistan; thus, purposeful selection seemed essential in collecting deep data. For finding

sample sites and respondents, these steps were followed.

Firstly, the characteristics of participants and sites were identified and then the people who
represent different dimensions of the site and people were explored. Before data collection,
some characteristics of participants and private tutoring centers had been identified and
participants and sites had been chosen accordingly. These characteristics were locations,
gender, age, fees, tutoring forms, teaching and studying experiences. Then, a sample of 16

people was selected for four interviews and three FGDs.
3.4 Data Collection Methods

There are different types of qualitative data collection including observation, interview,
document review, and audiovisual materials (Maxwell, 2012), which are used for qualitative
research based on the nature of research questions. For this qualitative approach, two types of
methods s were used: one-to-one interviews and focus group discussions. There were four
interviews and three focus group discussions. The reason behind preferring this approach over
other approaches is that it allows researchers to ask open-ended questions to collect in-depth

data.
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3.4.1 Interview method

The one-to-one interview is a type of interview that is conducted individually and the responses
are recorded (Maxwell, 2012). In this research, there were four interviews with teachers who
have teaching experience in school and private tutoring contexts. This approach could be used
visually or physically in the presence of participants. Since I have been living in Bangladesh
and the participants were in Afghanistan, I had the only choice to conduct it virtually. This
approach is also recommended when the researcher ensures that the participants share their
thoughts freely and talk without hesitations. My interviewees were school teachers who are
commonly good at freely sharing their thoughts in online interviews. Moreover, I used my
computer recorder to record the interview and data, which later were used for transcription and

analysis.
3.4.2 Focus Group Discussion

Researchers use this approach when they want to know a shared understanding of a group
(Maxwell, 2012). In this research, this approach was employed to collect the experiences and
attitudes of students and parents on private tutoring. As the research questions aimed to
understand the perceptions of students and parents from different contexts, using this research
created a discussion among participants from different contexts to exchange their experiences.
Overall, three FGD with students and parents were conducted: two FGDs were with students
and one FGD was with the students’ parents. An open-ended question list for the discussion
had been provided before the FGD conducting. This approach is also effective in bringing into
discussion of those people who talk with hesitate. Some of the students seemed not much
comfortable to articulate their views at in-person discussion. Therefore, this approach was used
to encourage them to share their thoughts by seeing and considering other group members.
Additionally, some of the parents were not interested in talking to one-to-one interview, while

they seemed more willingly to talk in a group with other students’ parents. Furthermore, having
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the experience of leading a group discussion in academic centers, where I was teaching,
encouraged me feel more comfortable in managing and keeping control over the discussion,

where controlling the panel is considered a key factor in gathering a quality data (Maxwell,

2012).
3.5 Role of the Researcher

Throughout this study, I made efforts to minimize bias and prejudice. Given my personal
experience in teaching and studying at private tutoring centers, which could potentially
influence data collection and analysis, I focused the role of researcher committed to gathering
accurate and authentic information from participants. Additionally, 1 carefully prepared
research question for both Focus group discussions and interviews to avoid giving hints or
clues to the participants. During data collections, my focus remained on facilitating the

collection of unbiased data.
3.6 Data Analysis

Data analysis is one of the crucial steps in research which requires a good understanding of
how to make sense of the words of participants provided in response to the research questions
(Creswell, 2012). To better organize and interpret the gathered data, I followed the five steps
of data analysis suggested by Creswell (2012). The steps were data organizing, transcribing,

coding, theming and reporting, and discussing.

Initially, after every interview and FGD were finished, I organized the gathered data into
separate files saved by the names of participants and dates to access them easily later. Then,
the recorded data were transcribed. It means I carefully listened to the respondents ‘recordings
and typed them in a Word document. After that, the transcribed data were coded. Before
generating codes, I thoroughly read the transcriptions to familiarize myself with their similar

S€NnseEs.
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The next stage was generating themes from codes. The codes were grouped based on topic
similarity. From these groups, themes were generated. From data gathered for this study,
overall, six themes were generated, which are discussed in chapter four (findings) and chapter

five (discussion and conclusion).
3.7 Ethical Issues and Concerns

Following ethical guidelines provided by Flick (2022), each participant provided informed
consent, and pseudonyms were used to ensure confidentiality. The data was collected with the
participants’ consent. Before each interview, participants were given a consent letter to read,
which clearly outlined all research-related information such as the title, location, and purpose
of the study. The letter also emphasized that participants had the right to withdraw from the
interview at any point and could choose not to answer any questions or share any information
they were uncomfortable with. They were reassured that all their details, including their names,
institutions, age, gender, and other information, would be kept confidential. During conducting

interviews, efforts were made to avoid any bias or prejudice.
3.8 Credibility and Rigor

To enhance the creditability of my work, two pilot interviews were conducted. They also
assisted me in practicing interview taking and noticing those questions require changes and
improvements. Furthermore, we participated in two research courses offered under our
Master's degree program, which uplifted our knowledge and understanding of research and its
methods. Furthermore, I have had some fruitful discussions with my supervisor and other
academic instructors whose positive views on the topic persuaded me to study the topic.
Furthermore, I have taught at one of the private tutoring centers in Kabul for more than one
year from where I have gained some experiences about this phenomenon. I also used a

triangulation method involving various participants to view the phenomenon from multiple
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perspectives. I ensure that the findings of this research will not be shared or disclosed with

anyone without a legal way and academic purpose.
3.9 Limitations of the study

Undeniably, every research study comes with its own set of limitations, and this study is no
exception. These limitations should be taken into account as they could potentially impact the
research findings. The first limitation is the small sample size. As private tutoring is an
expanded phenomenon in Afghanistan and there were limited participants for the research, the

finding may not represent a whole picture of the private tutoring context.

Another limitation relates to connectivity issues. The interviews and focus group discussions
were conducted online via Zoom and Whatsapp platforms. While online interviews do have
certain advantages, they also come with their own set of challenges. For instance, participants
sometimes lost their connection, which could have affected the quality of their responses and
disrupted the flow of the discussion. Additionally, sometimes poor connectivity causes the
interviewer to turn off the video call and continue with the audio call, losing the opportunity to
observe the body language of interviewees which is considered and helpful source of gathering

data.

Another limitation is the government’s restriction on girl’s education. Since the political
change in 2021, female students at the secondary level have not been allowed to go neither
school nor private tutoring centers, which made it very difficult to find female respondents for
the study. Although there are reports of girls studying secretly in private homes, it was still
challenging to find and contact them. The girls who participated in this research were school
graduates of previous years before the changes, and they shared their experiences reflected the

picture of the years before August 2021.
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Chapter 4
Findings

The data for this research has been gathered through interviews and FGDs. There were four
online Interviews with teachers, who had teaching experience in both school and private
tutoring contexts, students, and parents. The interviews and FGDs were used to address two
objectives of this study. The first is to understand how this phenomenon is perceived by the
stakeholders, and the second is to see the role of private tutoring in preparing students for the
Konkor exam. The teacher participants chosen for interviews were from both rural and urban
areas. They were from the provinces of Kabul, Baghlan, Badakhshan, Bamyan and Balkh. To
keep the privacy of my participants, pseudonyms were used instead of their real names. The

following are the themes generated from coded data.

1. The stakeholder perceptions of private tutoring

2. Private tutoring practices in private tutoring centers

3. Forms of Private tutoring in Afghanistan

4. The role of private tutoring for student preparation

5. Differences between school and private tutoring centers

6. Disadvantages of private tutoring
4.1 The Stakeholders’ Perceptions of Private Tutoring

The stakeholders have different perceptions on private tutoring. Mostly, they perceive it as an
effective and positive phenomenon. Most parents think private tutoring assists their children to
prepare for the exam and study. Also, they mentioned their children do not struggle with the
challenges students have in public schools. They mentioned several issues including a lack of

teachers with competency, insufficient teaching time, poor leadership, and poor motivation of
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students. Jawad, a teacher who has recently graduated from university and become a private

tutoring teacher, shared the struggles he faced when he was a student.

All subjects, whether language such as Dari and Pashto or scientific and mathematical,
lacked a systematic approach that would allow students to be adequately prepared for
university entrance exams from the beginning of their studies until the end of grade 12.
Another issue I encountered during my schooling was the irregular class schedules and
time allocation. Some subjects received insufficient time, while others were allocated
more time than necessary. This imbalance meant that certain topics were left
incomplete. Another critical reason was the lack of quality teachers. During my time at
school, there were very few highly qualified teachers. (FGD#2, 2/15/2024)

Another participant in FGD#3, a parent, whose children studied in private tutoring centers

shared his experience and said:

I must say that schools are good places for learning, but they face a lot of challenges.
For example, there is poor leadership and students are not very interested in going to
school. But in private tutoring centers, there is good management and students

participate in classes enthusiastically. And as our children are satisfied with private
tutoring, we are satisfied as well (FGD#3, 03/07/2024)

Furthermore, another participant added that private tutoring centers prepare a competitive
environment for students, which is not only between the students but also between the centers,
which makes them to try their best and have more successful students in the Konkor exam. In
addition, another parent (FGD#3) said that the positive result that students gained in the exam
encouraged other youths and younger students to participate in Konkor preparation classes.
Moreover, teachers also perceive it as a plus point for school students. In interview#2, when

the teacher participant was asked about what is private tutoring, he said:

Private tutoring which prepares students for the Konkor exam is very effective. The
effectiveness is due to focusing on a particular subject. As an example, they focus on
specific subjects such as mathematics, Physics, and chemistry. As they provide private
education for the charges of fees, they are made to develop their learnings based on
student's expectations and demands. (Interview#2, 02/11/2024)

4.2 The Private tutoring practice in private tutoring centers

The findings of this research suggest that there are two programs for Konkor exam preparation;
Basics of science subjects and Konkor exam preparation. The difficult school subjects such as

mathematics, chemistry, and physics are covered separately under the basic program. Konkor
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exam preparation is a package containing whole Konkor subjects including Science subjects,
language, and social subjects. It is mentioned that before starting a Konkor preparation course,
the nominated students go through a pre-course assessment to measure their competency in

science subjects.

Based on the evaluation, the students will be enrolled either in basic or Konkor preparation
programs. Moreover, there are different approaches for covering the subjects. For example,
science subjects including math, geometry, trigonometry, chemistry, and physics are taught in
private tutoring centers. Social subjects such as geography, History, and Languages- Dari and

Pashto are assigned for self-study. Zaman in interview#3, elaborated in this regard.

Some private educational centers start from basic arithmetic and progress all the way
to advanced mathematics. They cover topics like algebra, equations, and eventually
advanced mathematics. Similarly, they follow this approach for physics, chemistry,
geometry, and trigonometry. Once the science subjects are completed, they move on to
social sciences and language. (Interview#2, 02/15/2024)

4.3 Forms of Private Tutoring in Afghanistan

According to the information given by the participants, they mentioned three different forms
of private tutoring are available in Afghanistan. Which are provided by individuals, NGOs, and
village communities. For instance, Zaman in interview#2, who is currently pursuing his Ph.D.

in Economics, stated,

According to my understanding, private tutoring is a kind of investment in education to
earn money and meet the expectations of students. In economics, we have privatization
which governments share the responsibility of different sectors with private sectors. In
education, we could say it is a kind of privatization of education to fill the gaps in
schools and help student in their Konkor preparation. (Interview#2, 11/02/2024)

Additionally, when he was asked about who pays for it, he said that the parents pay for such
kind of services provided by private tutoring, and in return, the center provides resources and
learning facilities for students. Another teacher in interview#3 mentioned, “7The private
tutoring center which is established by individuals are often operating in cities because there

is a great number of students living in.” (Interview#3. 02/15/2024).
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The second form of private tutoring mentioned by a teacher participant, who is currently
teaching in NGO private tutoring centers, expressed, “In the town we live, there are private
tutoring centers supported by Jesuit refugee services (JRS). In addition to teaching computers
and the English language, they also provide Konkor preparation courses for students. A lot of

people send their children to the center which is free of charge.” (Interview #4, 02/11/2024)

The third form is village-community private tuition, which is conducted during the winter
season in the villages. Based on the findings, the village community gathers and exchanges
their viewpoints regarding hiring a teacher who is usually chosen from school teachers or
university students to teach Konkor subjects. “As I remember, they asked me to teach
Mathematics, Pashto, English, and Science subjects for three months of winter. I used school

classrooms for teaching because of school holidays in winter (Interview#1, 01/22/2024).
4.4 The Role of Private Tutoring for Student Preparation

Private tutoring could prepare students for the Konkor exam by providing qualified teachers
and equipping students with the contents and skills required for the exam. It assists the student
to improve their knowledge of the school subjects and exam procedures. Students are supported

by the private tutoring centers in the following ways:

4.4.1 Access to Quality Teachers

Most of the participants say that the shortage of quality teachers has been a challenge in
schools, while private tutoring centers do not have this issue. As the student participants in
FGD#1 were asked about their intention to join private tutoring, they mentioned different
challenges that had been faced in the school context. Dilshad, a student of a private tutoring

center from Balk City, stated her insights:

The quality of teaching-learning is poor in both public and private schools. The
teachers are not qualified teachers as they do not teach according to their studied major
and the school management utilizes them in teaching any subjects without teachers. It
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makes students follow private tutoring to reach their targeted goal. (FGD#I,
02/19/2024)

Similarly, Hamid, a student from Kabul City, added to the point and said, “There was a lack of
teachers in my school. The school management often used the available teachers for covering
all subjects. There, we had math teachers who were teaching Pashto.” (FGD#1, 02/19/2024).
When he was asked about its impact, he responded that students had missed most of the
important contents and concepts of the subject that should have been taught. Adding to this
point, Omid, another student said, “In the school, we had teachers who did not know the
contents and topics of the subject. Whenever we asked them questions, their answer was,” We

will skip this part, and it will not come in the exam”. (FGD#2, 02/27/2024).

4.4.2 Support School Lessons

Private tutoring assists students in reviewing and studying the lessons of different grades and
repeating the topics and contents of lower grades, perceived as helpful for student learning. As
an example, Hamid, a participant from Kabul, shared his insight, “Another reason could be the
fact that when students are in grade 12, they will not remember the contents of lower grades.
Therefore, studying through private tutoring helps them to review the whole contents and
become more prepared to respond to the Konkor questions.” (FGD#1, 02/19/2024).
Additionally, it also has helped students to learn the contents which have been difficult for
them. Sami, a student of private tutoring in a rural area, expressed, “Exactly, private tutoring
helps us to solve the contents and concepts which have been missed in school. As an example,
it helped to understand the Integral [a mathematical concept], which I had missed in school
learning.” (FGD#2, 02/27/2024). Likewise, another participant, Wahid, said, “A4s [
experienced the school, I have come to the result that there are a lot of subjects such as
chemistry or mathematics, which includes complex concepts, cannot be understood without

private tutoring.” (FGD#1, 02/19/2024).
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4.4.3 Accelerate Student Confidence, Reading Skills, and Exam Skills

Private tutoring could serve the students to be equipped with the skills required for the exam.
Most participants perceived that it enhanced their different skills including testing skills,
reading speed, and improving their confidence. These are the words of Dilshad in the FGD#1

who believes tutoring courses have helped her enhance exam skills.

More specifically, Konkor's preparation helped me to enhance my focus and attention,
before, I had not read properly the questions. There are some tricky questions which
start with a positive word and end with a negative word. Previously, I had been
scanning the question and selecting one option without much attention. I used to choose
an option that seemed correct. Studying at Private tutoring centers, I have gained the
capacity to read the questions properly and analyze what is being asked. I spent about
three hours on 160 questions on the exam. I enhanced my capacity to answer within the

given hours. (FGD#1, 02/19/2024).

It also improves the reading skills and patterns of students. Hamid, from the urban context,

elaborated on this discussion and said:

Despite helping us pass the exam, it also enhanced our reading skills. For example, we
might have read a book in school within hours without understanding the points, but,
preparation courses have helped us improve our reading speed. As we had to complete
the reading of a book or two within a week, it changed the habit of our reading and we
became more fast readers. (FGD#1, 02/19/2024).

Furthermore, it could play a critical role for students to be familiarized with the exam
procedures and types of questions. For instance, Hamid, in FGD#1, shared his viewpoint, “In
my opinion, the students who want to pass the exam should take at least a short-term course to
get familiarity of the questions. There is a big difference between the school exams and Konkor

exam” (FGD#1, 02/19/2024). Kadrin, another participant in the discussion, added and said:

Before [ started preparing for the Konkor, whenever I heard about the Konkor, I felt
upset, thinking it was the hardest task in the world. But when I started preparing, my
confidence increased day by day. Whenever I took an exam and got high scores, I felt
more and more confident that I could succeed in my desired field” (FGD#]1,
19/02/2024)
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4.4.4 Major Selection

Private tutoring guides the students to gain the required score for their desired major and
university. In FGD#2, Ali, a student participant, discussed this matter from his points of view

in this way:

The tutoring center helped me a lot to succeed in my desired field and university. Since
I was a school student, engineering was my desired field. I wanted to become an
engineer. After the results of the mock test in the center were announced, [ saw my score
which convinced me I would get the required score for my planned major. When the
main Konkor was approaching, I consulted with the course teacher and he also advised
me on the choice of the field because in Konkor you can choose five majors. And
Sfortunately, I succeeded in my first choice at the Polytechnic University of Kabul.
(FGD#2, 27/02/2024)

Another student participant in the same conversation expressed their viewpoints and said,

One of the challenges that students are facing is major selection. Because the scores of
different universities and fields vary according to universities and majors. The year [

took the Konkor exam, even though I got a good score. However, I still failed because
the fields I had chosen required a very high score. (FGD#2, 27/02/2024)

4.5 Differences between School and Private Tutoring Centers

4.5.1 Quality Teachers and Teaching Timings

It 1s stated by most participants that there are quality teachers in private tutoring centers, while

in school, there are not quality teachers. For instance, Hamid in FGD#1 believed.

I think the main reason that students join private tutoring courses is that school
teachers teach subjects which is not based on their experience and qualifications.
Obviously, they cannot teach properly students to understand the lessons; but, in the
centers, a teacher teaches based on their qualifications, this is why the content is
understood more comprehensively and properly. (FGD#2, 02/27/2024)

Another participant in the same discussion, added, “In our school, we were facing the problem
of shortage of teachers. I think it was because there were many classes and few teachers, and

the school administration had to use available teachers in all subjects.” (FGD#1, 02/19/2024)

In terms of differences in lesson timings, teacher participants mentioned that teachers in private
tutoring centers have more time to teach. Mrs. Zarifa in interview#4, who has teaching

experiences in both contexts, indicated.
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Another problem I faced in school is that the class time is very short. For a subject, it
might be taught two or three times a week within 35 minutes. But in our private
educational centers, I had two hours daily for one subject, which was taught six days a
week. I could implement my lesson plan properly. (Interview#4, 02/11/2024)

4.5.2 Teaching Methods and Learning Materials

The teaching materials and teaching methods used in both contexts are perceived differently

by the participants. Mrs. Zarifa in interview#4, explained:

In school, the teaching method typically involves the following steps: First, when we
enter the classroom, we inquire about the students’ well-being and settle them down.
Then, we review previous lessons and connect them to the current topic. Before starting
the lesson, we create motivation by indirectly introducing problems or objects related
to the subject matter. We link these to the current lesson. Similarly, we relate the
current topic to previously studied subjects. Next, we spend around 20 to 25 minutes
explaining the lesson and engaging in class activities. Toward the end, we assign

homework to the students. This is my teaching approach in school. (Interview#4,
11/02/2024)

When she was probed with the question of what methods were used in private tutoring centers,
she said that they use a lecture approach and sometimes engage students by asking questions.
It is due to time limitations. According to her words, PTC aims to cover the designated topics
within the specified time. “For example, if we consider a physics textbook, it should be
completed within a certain period, usually finishing one chapter per hour. Therefore, it's not
possible to accomplish multiple tasks within an hour”. (Interview#4, 11/02/2024) another
teacher interviewee in interview#2, also expressed that teaching methods in their centers are
lecture-based and rarely engaging activities. Additionally, a public school teacher shared his
perspective and said that the application of the student-centered method, few lectures, and more
activities, has been promoted in public schools and the school curriculum is developed based
on this approach. He shared his experience: if I wanted to teach students how to add numbers,
I would briefly explain to the students and then we would do one or two examples of addition.
Later, I would have the students do more examples. Also, activities were included in the books,
which had to be done as class activities for students, either through group work or individual

work, which was a good method that students could benefit from.
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Concerning accessibility to educational materials and resources, there are some differences
between private tutoring centers provided by individuals and NGOs in rural areas. Some
teachers from rural areas stated that students at JRS courses have access to resources such as
projectors, computers, blackboards, and visual aids relevant to their subjects to teach
effectively. However, students in private courses provided by the community mentioned that

they do not have access to such materials.

Furthermore, teachers in private tutoring centers expressed that textbooks of private tutoring

centers have been prepared from the Konkor questions of previous years or external resources.

My experience was such that we purchased textbooks from websites. We bought books
that were in English and a group of teachers translated them. We picked up the
questions and topics that we found appropriate and useful, and prepared chapters. And
when there were more chapters, we compiled them into a book. Our primary source
was the school curriculum. When I bought a foreign book, it was considered to match

the topics of the school textbooks. Our center mostly used Turkish resources.
(02/11/2024)

Some teacher participants said that teachers can choose their preferred teaching resources. For
instance, Jawad in FGD#3 said that he was using different textbooks of different authors. As
he said, “When I was teaching mathematics in the course, I used the books of Mr. X for algebra

and Professor Y for arithmetic”.

4.5.3 Assessment Processes and praising ways in Private Tutoring Centers

Participants perceived that PTCs conduct weekly and monthly tests. The questions come from
three different subjects: science, language social subjects, and Islamic subjects. Student
participants say that the main focus of private tutoring centers is on science subjects which
include mathematics, physics, and chemistry. The social subjects such as history, geography;
languages, Dari and Pashto, and Islamic subjects, Islamic teachings, Tafseer- Interpretations of
holy Quran. Students are given tasks to do self-study for non-science subjects to set for weekly
and monthly tests. Zahra, a student participant, said that they had to review one or two books

weekly and they had a test at the weekends. They also said that they had monthly exams, from
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the subjects of the past weeks, which have helped them improve their exam skills: fast reading
of the questions and finding the accurate answers. After the exam was done, they were given
the answer key of the question to check their answers. When all the contents are covered and
the Konkor exam is close by, the PTC arranges some mock tests to prepare them more

practically. Zaman, a teacher participant in interview#2 shared his experience and said,

The mock test was designed exactly like the real exam. All the questions for the exam
had been designed from the questions of previous forms before conducting the exam.
Students had to select their major and university and complete the questions within 160
minutes. On the exam day, most teachers were present for invigilation. After some days,
their results were announced and installed on a noticeboard so everyone could see their
results. (Interview#2, 11/02/2024)

Although similar tests are conducted by private centers in big towns independently, village
private tutoring relies on teachers from other centers. Shamir in interview#l, a teacher

participant from a rural context, said.

Because we didn’t have the resources for the mock exam, we couldn’t take the Konkor
mock exam from the students, even though we took the subject exam monthly or weekly.
And some years, teachers from the provincial or Kabul training centers would come
and hold a mock exam. This not only helped the students to understand their level and
readiness but also was a kind of advertisement for their training center. (Interview#l,
22/02/2024)

Wahid, a student participant in FGD#2, talked about the difference in types of questions. He
said the exam in school is quite different from the Konkor exam. Most questions in the school
exam were descriptive and analytical, while questions that came in the Konkor exam were more

in the forms of MSQ- Multiple choice questions, true/ false, and filling gaps.

Moreover, private tutoring centers offer incentives for those students who obtain higher scores
on the tests, which reinforces competition among students. Omid, a student participant in
FGD#2 said that PTCs encourage competent students by offering incentives and inspiring them
to work harder. Unlikely, there is no such praise in public schools. Some parents also discussed
that it makes learning more competitive and makes their children work harder to gain better

marks.
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4.5.4 Differences in Student Population and Giving Feedback

According to the findings of this study, the number of students in a private tutoring classroom
is far greater than in a school setting. Mrs. Zarifa in interview#4 said that the number of students
in school is usually between 20-50 students in a class. Similarly, this number is similar in NGO
private tutoring centers. However, this number is different in private tutoring centers provided
by individuals. As an example, a participant in FGD#2 commented in this regard that the
number of students in a private tutoring center is from 300 to 700. Additionally, some student
participants perceive that tutoring centers are more flexible in addressing students’ voices. This

is the perception of a student from a rural context in FGD#2 which was shared in this regard.

Our experience in school was such that we couldn’t be very active because there was a
kind of teacher-centered approach. Whatever the teacher said, we had to accept our
education. We didn’t protest much, but in private educational settings, whether it’s a
course or college entrance exam preparation, students can be more active and express
their opinions. If they don’t like something, they can raise the voice of their

dissatisfaction. (FGD#2, 02/27/2024).

It is said by some participants that private tutoring centers provide feedback, while it is not a
common practice in public schools. Omid in FGD#2, expressed that when they got lower
scores, they received feedback in the areas which needed improvement. He added that there is
a co-teacher in PTCs which assist the main teacher in giving feedback and answering students’

questions.
4.6 Disadvantages of private tutoring

Despite the advantages, private tutoring has been perceived that it could lead to some
disadvantages for parents and students. Financial issues have been one of the drawbacks
mentioned repeatedly by participants, which means it is not affordable for most of the students.
They mentioned that they had paid different amounts of money from 800 to 1200 Afghani.

Some parents also expressed the same concern. As an example, Malik, a parent participant in
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FGD#3 mentioned that due poor economic situation and poverty, most families cannot provide

the fees of their children for private tutoring services.

It has been mentioned both by teachers and students that private tutoring could have negative
impacts on school students. Sami in FGD#2 stated that private tutoring centers discouraged
school students from mainstream learning and increased their absenteeism. Similarly, Omid

another participant in the discussion said.

When I was in grade twelve, there was a boy who was in the second position of the
class. Since starting to study at private tutoring center, he has becoming too much busy
with homework and studies. Even he was doing the course assignment in the school
class. Finally, he lost his position and fell to fifth place” (FGD#2, 27/02/2024).

Most student participants complained that they had experienced pressure and anxiety due to
overloaded studies. Dunya, a participant in FGD#1 shared her experience that due to loads of
lessons and lack of sleep, which caused her to learn a new lesson with a lot of difficulties. She
added that they had to pass an exam from one subject per week, making her memorize a book
in a week. Additionally, it is also mentioned that it caused her to get annoyed easily with simple

things.

Elina, another student participant mentioned that it impacted negatively on socializing. It made
her such busy that she could not make time for social and family gatherings. Moreover, students
felt overwhelmed because both school and private tutoring lessons were running at the same

time, which was mentioned by another participant in FGD#2.

Furthermore, the loads of lessons could impact the way students learn. As an example, Dunya,
a participant from Kabul City, explained: “In private tutoring, we were focused on memorizing
the contents. About my experience, I have forgotten most lessons and formulas after passing

’

only one year. I think it has been because of receiving too many lessons within a short time.”’-

FGD#1, 19/02/2024
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Another disadvantage shared by some participants is that private tutoring could lead to an
increase the disparity among students from different genders, contexts, and economic
conditions. Some participants say that urban students have more access to quality private
tutoring centers, while students in rural contexts do not. In interview#1, Shamir, a teacher from
a rural context, said, “There are a lot of quality private tutoring centers in cities, with years of
experience, and are equipped with every necessary materials and resources”. He then added
that it has been the reason that the number of students from urban areas in public universities
is far greater than rural students. On the other hand, another participant added that it is

affordable for those families who are in better economic conditions and said.

In my village, those parents who are in a better economic condition and when their sons are in
grades 11 and 12, send their children to large cities such as Kabul, Herat, or other provinces
to rent a room and study at private tutoring centers. Parents with middle economic conditions
send their children to the town of the province such as Nili, [the center of Daikundi province].
Parents with low economic conditions send their children for private tutoring launched in the
village. It is clear that the quality of private tutoring in cities is much better in comparison with
villages (Interview#l1, 22/1/2024). Similarly, a female participant in FGD#1, also said that
leaving the village and moving to cities to study is possible for boys. She discussed, “Parents

do not allow their girls to live in a city alone without their parents”.

Moreover, some students complain that private tutoring centers focus more on top students
who gain high marks in the tests. Elina in FGD#1 expressed her experience in the following
words, “There were more than 500 students in a class. After a while, those students who had
scored top, they were identified and included in a group called elite group. The centers focused
more on this group and they were provided some extra chapters with more difficult questions

(19/02/2024). Similarly, a teacher participant in interview#2 shared his viewpoint about the
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elite group in this way: the success of this group means the success of the center. If they gain

top scores in the exam, the center could use it for advertisement later.
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Chapter 5

Discussion and Conclusion
5.1 Discussion

This chapter discusses the findings gathered from different stakeholders’ information and
summarizes the earlier chapters in the conclusion part. The core aim of this study is to explore
the perception of the stakeholders about private tutoring and the role it plays in the Konkor
preparation of school students. As mentioned in the earlier chapters, the data for this study has
been collected through interviews and FGD from the participants- parents, teachers, and
students. As the reviewed literature for this study indicates, private tutoring has become a
widespread phenomenon across the world which attracted the attention of researchers to study
it at country-level and international level. This study will discuss the findings in light of similar

studies conducted in other parts of the world on this topic.

There are both positive and negative perceptions regarding private tutoring among Afghan
students, teachers, and parents which is comparable to the results gained in this topic in other
contexts. They viewed it from academic, social, and economic perspectives. From a positive
viewpoint, it is perceived as an effective, addressing, and satisfying way of learning. However,
it is being complained about for increasing social and economic disparities, burdening low-

income families, disturbing school lessons, and leading to surface learning.

Some said that private tuition influences positively on student preparation for the Konkor exam.
In Afghanistan, students often start Konkor preparation at private tutoring centers when they
are at school secondary level. Most such centers have several years of operation and experience
in this field. Most of the student participants said that their success in the exam was due to
private tuition, which is similar to the student perceptions of other countries including

Bangladesh, Pakistan (Sahito, Z., et al. 2017), India, and Tanzania, who refer their school grade
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success to receiving private learning. According to Bray (1999), it is more common in societies

where the education system is highly competitive and exam-centered.

Additionally, some respondents stated that private tutoring addressed the challenges that
students and teachers faced at school such as teacher shortage, lack of learning resources,
inappropriate learning approaches and school curriculum implementation, insufficient teaching
time, and poor school leadership. The shortage of teachers at schools motivated both school
teachers and students to tend to private tutoring (Hartmann. S, 2008). As an example, a student
in FGD#2 pointed out that because the number of teachers was insufficient at school they were
being taught some subjects by a teacher with different and irrelevant teaching and education

background to the subject. Therefore, students were motivated to participate in private tuition.

On the other side, some public school teacher’s especially male teachers, who are usually the
bread-winner of the family in Afghanistan, mentioned that due to their low salary at school,
they were forced to teach at the private centers. However, the money they receive for private
tutoring is far higher than teaching at schools. For example, Mr. Ahmadi revealed that the
salary he was paid for private tutoring was three times greater than teaching at school.
Relevantly, a study showed that private tutoring centers in Afghanistan attract more qualified
teachers with strong educational backgrounds by offering, on average, five times more salary

in comparison to schools (Olmedilla, 2005).

Lack of teaching and learning resources at school is another issue discussed by participants.
Most students especially from rural contexts expressed that they were faced with a lack of
classroom, teaching materials such as markers, whiteboard, or blackboard chalk, and textbooks.
However, a few students from urban schools said that they had access to the school library and
laboratory for exploring topics or experiential activities which were not well-equipped.

Additionally, this challenge is more severe in rural contexts. For instance, Shamir in an
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interview expressed, “There were a lot of problems there- School. Even school did not provide

properly our basic demand such as chalk; which made us ask students to contribute”.

On the other hand, participants stated that private tutoring provides better learning and teaching
resources and material for students and teachers. Most teacher participants said that the
classrooms at private tutoring centers were equipped with computers, projectors or LCDs, and
the Internet. One of the teachers from rural contexts, who taught at NGO private tutoring, stated

that the center provided the learning material requested.

Another positive point for private tutoring is focusing on specific subjects. Unlike the school
context, where a student should study five or six subjects every day, they study one specific
subject. Commonly, private tutoring centers teach sequentially mathematics including

Arithmetic, Geometry, Trigonometry, statistics; Physics, and Chemistry subjects.

Furthermore, it is perceived by some participants that the teaching time at school is insufficient.
Both teacher and student participants said the teaching time, which is between 30 and 40
minutes, is not adequate to cover the lesson plan. Some of them also added some essential
subjects such as physics, chemistry, or mathematics, from which Konkor questions come, are
taught one or two times per week, which is not enough. At private tutoring centers, however,
the learning and teaching is more, usually within one and half hours or two hours which is

adequate, as stated by teacher respondents.

Apart from its positive influences, private tutoring is being viewed as bringing some negative
outcomes, especially for vulnerable and low-income families. When participants were asked
about its disadvantages, most participants mentioned that it increases disparity among students,
especially among parents. Certainly, private tutoring services are not free, which is not
affordable for every family. In this sense, some respondents feel it serves more for those

students whose economic condition is strong. Therefore, these students have better
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performance at school and Konkor exam. It is especially true for most people as more than
55% of Afghan people are living under the poverty line- earning less than 1.99 US dollars per
day. For low-income parents, it is a heavy burden to send their children to private learning

centers (Valerio, 2013).

Despite this disadvantage, participants expressed that private tutoring increased disparity
among students living in different places. Particularly, it increased inequality between urban
and rural students. It is stated by some students that the quality and resources of private tuition
centers in cities are far better than in rural areas. Here, rural area refers to the villages that are
far away from big cities and towns. For instance, one male teacher said, “There are a lot of
quality private tutoring centers in cities, with years of experience, and are equipped with every
necessary materials and resource”. In contrast, there are not many professional teachers, poor
learning resources and materials, and a lack of technologies in the learning process. Similar to
this finding, a study in India demonstrated that students in urban areas not only take more
advantage of using private learning but most of their time is spent on private tuition (Azam,
2016). Additionally, private tuition assists more boy students than girl students. Parents in rural
areas usually send their children to towns and big cities to study at private tutoring centers,
which serves more boys in comparison to girls. This is mainly due to the cultural attitude of
people in Afghanistan. Culture and male-dominated norms in Afghanistan are the main barriers

to girls’ education (Bamik, 2019).

In addition to mentioned disadvantages, it is also perceived to disturb the school education.
Some participants said that when students start Konkor preparation, their focus turns from
school learning to private learnings. For example, in FGD#2 a student said, “Second, it causes
careless for school system. It causes the student not only not properly study the school lesson

but increase their abseentism”. The possible reason behind this disattentivity is that they not
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only face with loads of readings from private tutoring but from school as well. For example, a

student shared his thoughts in this regard and said,

During Konkor's preparation in recent years, students are not only studying for the Konkor but
also dealing with school subjects. The pressures of school are significant for young individuals,

which makes us feel overwhelmed by the pressures of our studies.

Similar to Afghanistan’s context, teachers in Nepal also perceive that student become less
attentive to school studies as a consequence of private tutoring (Subedi, 2018). Almost all
students both boys and girls experienced different degrees of anxiety and stress during the
Konkor preparation period which caused some negative impacts on their health and learning

ability. This is the experience of one of the female participants who said.

During the year I was studying, I experienced a lot of stress and anxiety. Due to time
constraints, I also suffered from sleep deprivation. In my opinion, there was an increase
in boredom as well. The stress I was under made it harder for us to learn our lessons.

(FGD#1, 19/02/2024)

Similarly, another student said that due to loads of studying and lack of breaks, they could not

find time to engage in social gatherings and have entertainment.

Beyond these disadvantages, they mentioned that private tutoring learning focuses more on
memorization than understanding of concepts. As evidence, a student said, “In my opinion,
private tutoring is just about memorization of books. I think about it, a year has passed since I
took exams, and many things are not in my memory. I even can’t recall mathematical formulas
that I had studied extensively”. Learning is not just about a quantitative increase in knowledge,
it is more about the ability to understand concepts and interpret and the ability to solve problems
(Shaw, 2019). However, the priority of private tutoring is to make sure that students are

prepared for the exam without considering whether their learning happened deeply or not.

The findings of this study indicated that private tutoring centers prepare students for the exam

by providing quality teachers, supporting school subjects and contents, and enhancing students’
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reading skills, self-confidence, and exam and major selection. Unlike the school context, where
students are faced with a shortage of teachers and quality teachers, students seemed satistied
with private tutoring teachers. Unfortunately, there is a shortage of teachers in public schools
in Afghanistan (Roehrs, 2015). Almost all students stated that they had competent and
experienced teachers there who knew how to conduct and manage a classroom properly.
Additionally, private tutoring supports school learning. It means that students may not receive
effectively the topics and contents covered in school due to the challenges they face. However,
private tutoring centers act as helpful learning so that student can strengthen their subject
knowledge. Bray (2003) considers private tutoring as supportive education for mainstream
education. Furthermore, private tutoring enhances some critical skills that seem important for
the Konkor exam. First, it enhances the reading skills of students. As one student mentioned in
this regard, their reading speed and cognition have been enhanced by the extensive readings
they received from tutoring centers. This skill is especially effective in social and language
subjects that require fast reading for the exam. Second, they mentioned exam skills or having
the ability to find easily the correct answer. As the students take extensive weekly and monthly
exams, they become more competent in identifying the types of questions, analyzing questions,
and finding and circling correctly the right answer. Third, taking private tutoring increases the
self-confidence of students. Private learning develops the self-confidence of students (Subied,
2018). The Konkor exam is indeed a very competitive and stressful experience for most
students. However, the mock tests designed and administrated by private tutoring centers orient
students with the procedures of the exam. As they mention, it mentally prepares them for the

€xam.

Finally, students mentioned that private tutoring staff assists them in their major and university
selection. As Konkor is a very competitive exam and there are limited seats available, it

requires a very careful and thoughtful major selection. Each candidate can have maximally
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three selections of majors and universities. In private tutoring centers, students are supervised
on major selection usually after their mock test results are announced. They are instructed

which major and university they should choose that enhances their success possibility.

The results showed that there are several differences between school and private tutoring
centers in terms of assessment, teaching timing, student population in a classroom, providing
instruction, teaching materials, and approval of student’s achievements. As some participants
discussed, private tutoring students are faced with extensive weekly and monthly exams. The
exam is the only way of assessment conducted using private tutoring centers. However, in
school, students mention that there are various assessment approaches including asking
questions, group work, and homework. On the other hand, some studies showed that private
tutoring learning diminished learning from deep understanding to memorizing contents for the
exam. Their focus is to prepare students for fulfilling the requirements of the exam rather than
to assist them in understanding the contents. It is due to the nature of public exams. Another
discussed difference is the student population within a classroom. The student population in a
school context is far greater than school setting. At school, there are between 30 to 50 students,
whereas the number of students in private tutoring classes is even reached 1000 students.
Although studies show that the student population and quality of teaching have a direct
correlation, most students perceive the teaching methods used in the private tuition courses as
effective. Despite the discussed points, they also stated that teachers at private tutoring centers
provide feedback for students. The students often give feedback when student pass a weekly
and monthly exam and they say they should focus on the parts they need improvement. Finally,
when students were asked how much private tutoring assisted them for Konkor out of ten, they
gave different marks between six score to 10 scores. However, girls perceived it as more

significant with 8.8 points on average than boys with an average of 7.5.
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5.2 Conclusion

This study on private tutoring in Afghanistan and its role in student preparation for Konkor is
conducted with students, teachers, and parents who are considered key players in children’s
education through interviews and FGDs. After analyzing the data, some interesting findings
were obtained. Generally, there is an optimistic perception about private tuition. However,
there are some concerns and drawbacks discussed by them. Mainly, there were two aims
targeted for the study: exploring the perceptions of stakeholders and understanding their role
for student success in the Konkor exam. They perceive this phenomenon from academic, social,
economic, and wellbeing perspectives. Academically, it serves student to review their school
subjects and practice more mock tests. However, there was a concern that it could serve against
student’s motivation for school learning. Furthermore, it is perceived as a source of income for
school students whose salary is very low. On the contrary, it is affordable only for those
families who belong to middle and high-income families. From a social perspective, it become
a source of gathering different people from different provinces and learning environments, it
also serves more for students from urban areas compared to rural areas. The respondents
perceive that private tutoring equips them with the skills and knowledge required for successful
passing of the exam including self-confidence, reading, exam, and time management. They
also discussed some differences between school and private tutoring contexts in terms of their
assessment, teaching approaches, session timing, and number of students per class and giving

feedback.

What I learned from the findings is that private tutoring despite positive aspects could lead to
some disparities among students. Student from urban contexts have the superior of accessing
to quality and well-known private tutoring centers. On the contrary, it is less accessible for
female students who are living in remote areas as private tutoring centers are commonly

established in cities and big towns.
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5.3 Recommendations

Based on findings gathered from different participants and some considerations noticed

throughout this journey, the following recommendations are made:

e Although private tutoring centers have been promoted in the country, they cannot be the
alternative for mainstream school. Therefore, education authorities and school leadership
should focus on improving the quality of school education especially in terms of Konkor
preparation so that student’s dependency on private tuition reduce, which is not affordable
for most people.

e The quality of school teachers, which students frequently cite as a reason, should be
improved so that students do not have to resort to expensive and stressful private tutoring
centers.

e Private tutoring is a multidimensional and broad topic to study. There could be more studies
on the status of private tutoring in recent time especially after banning school and private
tutoring centers for Afghan girls. Although the private tutoring centers are closed, some
reports indicate that girls participate in home classes (classes taken place at the houses)
which seems an interesting and demanding case for study. Overall, there are different
dimensions of private tutoring that could be explored thoroughly with a larger sample size
and using different approaches including class observation and face-to-face interviews.

e It is recommended especially for NGOs that more initiatives and interventions should be
developed to support remote and less advantaged students to take preparation for the
Konkor exam. It will be particularly crucial for building the capacity of female students
living in remote villages who cannot go to big cities, unlikely to their male peers, due to
cultural constraints.

e [t is suggested that private tutoring centers should apply active learning approaches rather

than passive learning ones in their teaching methods. Mostly, it is stated that students forget
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easily the concepts and lessons after a while. However, if student are given a chance to be
involved in the learning process, their learning will be more sustainable.

Adding to the above points, parents should be involved in the learning process. Almost all
students and parents revealed that both school and private tutoring centers ignore the role
of parental involvement. Parents should be treated as key stakeholders of children's
education which could not only contribute to child learning but also to improving the

overall teaching and learning system.
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Appendix A. Consent Letter
Dear participant,

I am Rahimullah Haidari a master’s student at BRAC University, BRAC Institute of
Educational Development (BRAC-IED). The title of my thesis is “Private Tutoring in
Afghanistan: The Role of Private Tutoring in the Kankor Exam”. As part of the master’s
requirements, I am conducting this research and I request you to participate in the interview. It
is committed that all the information you provide will be kept completely confidential and your
answer will only be used for academic research purposes. If you feel uncomfortable answering
any question, you can ignore it. However, I encourage you to provide honest and accurate

answers based on your understanding and knowledge.
Thank you for your assistance and support.
Respectfully,

Rahimullah Haidari

Postgraduate’s student at BRAC University
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Appendix B. Interview Guide

Private Tutoring Center: Location:

School level: Teacher's (T) Name: T. Exp at PTC:
T Exp at School: T. Qualification:

Age: Gender:

Questions:

1. As ateacher, what is your perception about private tutoring?

2.

How were the activities conducted in the educational center? Or in simpler terms, what did
you do to prepare students for the entrance exam (Konkur)?

You have experience teaching in both schools and entrance exam centers. What is the
difference between teaching methods in schools and private tutoring centers?

I want to know your opinion about their teaching methods in two different references.
You were teaching both in school and in the educational center, how did you manage both
institutions?

How do private tutoring centers prepare students for the entrance exam (Konkur)?

What methods and strategies did you use in your centers?

I want to know what educational materials you used.

What do you know about the advantages and disadvantages of private tutoring in

Afghanistan?

10. How did you measure the effectiveness of your work?

11. What were your exams like?

12. Can you tell the experience of one of your successful students
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Appendix C. Focus Group Discussion Guide

10.

11.

12.

13.

How long have you been taking private classes?

What is your understanding of private tutoring?

How have you benefited from private tutoring? Why or why not?

What is your motivation for taking preparatory classes?

What difficulties have you experienced with preparatory classes?

How do you think your parents and teachers feel about preparatory classes?

Have you noticed any changes in your academic performance since you started taking
preparatory classes?

How have preparatory classes helped you prepare for the entrance exam?

How do preparatory classes differ from the school education process?

In which specific sections of the entrance exam do you feel preparatory classes have helped
you?

Did you feel more confident on the entrance exam because of preparatory classes? Why or
why not?

Can you share any strategies or methods you have learned from preparatory classes that
helped prepare for the entrance exam?

Would you recommend preparatory classes to other students who are preparing for the

entrance exam? Why or why not?
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