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CHAPTER 1 

INTRODUCTION 

I got the opportunity to work as an intern at South Point School & College, Malibagh 

branch. It is a private school established in 2003 by Hamid Ali, the former principal of 

Viqarunnisa Noon School and College. Shahnaz Begum is the vice principal of the Malibagh 

branch of the school. Since I have observed English medium classes that follow the Cambridge 

curriculum, I have seen them using teaching methods containing a mix of Grammar translation 

method, Communicative Language Teaching method, and Direct Method. Ur (2013) mentioned 

that a 'language-teaching method' is a set of principles and procedures based on language and 

language acquisition theory.  

           Before starting my internship at the school, I had yet to gain experience in teaching. 

Therefore, I was still determining what to expect and assumed my responsibilities would be easy 

as the students I would be observing were from grades one and two. However, I soon learned 

that teaching young learners and managing their classes is one of the most challenging 

responsibilities for a teacher.  

Their attention span is concise, and they lose interest quickly. I have observed how the 

teachers manage the classroom with their tactics. Moreover, managing a large classroom with 

around 28-36 young learners is challenging. Most of them handled the students well, while 

others needed to work more. 

          Teachers' ability to organise classrooms and regulate student behaviour is crucial to 

obtaining effective educational outcomes (Reschly, 2007). Teachers play a variety of roles in a 
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regular classroom, but one of the most important is that of classroom managers. A mismanaged 

classroom cannot support effective teaching and learning. (Marzano & Marzano, 2003). This 

report is the outcome of my experience as an intern at South Point School & College. I have 

learned many things here, including teaching, preparing materials, managing classrooms, 

checking scripts, etc. I observed the classes most of the time during my internship and took a few 

classes after getting permission from my supervisor. I took two sections of grade 1 and two 

sections of grade 2, four in total. During the internship, I realised that some teachers needed to 

catch up on their ability to manage the classrooms properly, as some students could only focus 

partially. Thus, as the classroom management of such a large classroom was the most 

challenging part for me, I focused on how it could become more efficient for young learners and 

teachers.  
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CHAPTER 2 

LITERATURE REVIEW 

PART 1 

POPULAR ELT METHODS 

The primary focus of this report is the teaching methods that the teachers use in the class to 

teach the students and the classroom management system. Various teaching methods can be 

applied according to the teacher's preference. A teacher has to find a suitable teaching method 

through which the students will acknowledge what they are learning in the classroom. Thus, 

teachers must know about different methods to deliver second language teaching knowledge 

correctly. I will focus on some of the teaching methods and the classroom management system I 

observed during my internship. 

• Grammar Translation Method 

• Communicative Language Teaching 

• Direct Method 

2.1.1 GRAMMAR TRANSLATION METHOD 

 
GTM, or Grammar Translation Method, was derived from Latin and Greek teaching 

approaches in the nineteenth century, also known as the traditional teaching style. It was 

primarily used in the teaching of classical languages.  

It is an approach to language learning that begins with thoroughly analysing its 

grammatical rules before using this understanding to translate sentences and text into and out of 

the target language (Richards & Rogers, 2014).  
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GTM was introduced with the intention that if the students learn the grammatical rules of 

the target language, it will help the students to connect the grammatical rules of the target 

language with their first or native language, which will help them understand the similarities and 

differences between the rules which will help him to speak and write better. With this approach, 

students learn to study important literary words. They acquire accurate reading and writing skills 

in the target language, which is essential. While this method can be tedious as a primary activity, 

it is a specific analysis of the written target language, particularly its grammar and vocabulary, 

learned using bilingual word lists. Additionally, using the mother tongue as a teaching medium is 

ineffective for developing speaking and listening skills. It is thought that it will be rather 

enjoyable if the last two points are used as a pre-task. Unfortunately, this approach pays little 

attention to speaking and listening abilities, and the end consequence is typically an inability on 

the part of the learner student where they need to use the language to communicate. According to 

this approach, students should be taught the grammar of the language they are studying, meaning 

the target language. The Grammar Translation approach instructs in the participant's native 

tongue. Additionally, it emphasises grammar principles, provides vocabulary with literal 

translations, and stresses the value of memorisation.  

The principles of the Grammar translation method 

 The Grammar translation method enables the students to read and write the target 

language while no emphasis is given to oral skills.  

When learning a second language, the native language continues to serve as the reference system 

(Widdowson, 2003). The grammar translation method emphasises the memorisation of 

vocabulary by bilingual learners. According to Richards & Rodgers (2014), vocabulary is chosen 
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exclusively based on the reading materials, and words are taught through bilingual word lists, 

dictionary research, and memorising.  

Grammar is taught in a direct way. For example, the students are first taught the rules and 

then examples. Richards & Rodgers (2014) also mentioned that the medium of instruction is the 

learner's native language. It explains new concepts and allows for comparisons between the 

foreign language and the learner's native language. 

The grammar Translation method emphasises the translation of the target language to the 

native language. They believe that if the students can translate from one language to another, 

they will be considered successful language learners. 

The Techniques of Grammar Translation method 

Techniques adapted by the teacher to make the teaching effective vary from teacher to 

teacher. However, the basic techniques of GTM are: 

• A literary passage in translation: Students will be assigned a literary passage to read in 

the target language and then translate it into their native language. 

The translation may be written or spoken. Translations made by the students can show 

that they understand their meaning 

• Reading comprehension questions: Students respond in the target language to these 

questions. Answers to the questions may be found in the reading text or based on the 

student's understanding or personal experiences with the text. 

• Fill-in-the-blanks: The instructor provides the class sentences that are lacking certain 

words. Students should complete the sentences using new vocabulary or a particular 

grammar style. 
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• Use words in sentences: Students are asked to create phrases using the new vocabulary 

they have learned from the reading. This method can demonstrate whether learners truly 

comprehend the new words. 

• Composition: The students must write a composition in the target language. Some parts 

of the reading material form the basis for the topic. 

2.1.2 COMMUNICATIVE LANGUAGE TEACHING 

 
Communicative Language Teaching (CLT) is an approach to teaching languages that 

emphasizes communication. It emphasizes learning a language through genuine 

communication.  

Communicating competence is the main objective of communicative language teaching 

(Richards, 2005). The foundation of communicative teaching is the theory that adequate 

language proficiency requires more than a working understanding of vocabulary, grammar 

rules, and pronunciation. In any professional or social setting, learners must be able to use the 

language effectively. Over the last three decades, some theorists have discussed (and 

continue to discuss) the exact definition of communicative competence.  

Although grammatical competence is a significant factor in language learning, it is 

evident that there are other factors at play as well because it is possible to become fluent in a 

language's sentence formation principles but still struggle to communicate effectively 

(Richards, 2005). There are two main directions that the communicative strategy can go. 

First, some teachers prefer teaching a rule before having their students practice it. A 

communicative approach is flexible rather than a specific set of instructional strategies. The 

best way to describe it is with a group of fundamental principles. In Communicative 
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Language Teaching (1991), David Nunan lists these five essential characteristics:An 

emphasis on communicating in the target language through interaction: 

• Including authentic texts in the classroom environment. 

• Giving a chance for learners to focus on both language and the learning process. 

• Enhancement of the learner's personal experiences as important contributors to classroom 

learning. 

• An attempt to connect language learning in the classroom with extracurricular language 

activities. 

As the features above show, The communicative method is concerned with the unique needs 

of each learner. Learners can quickly and easily acquire the needed abilities by making the 

language relevant to the world rather than the classroom. 

Techniques of Communicative Language Teaching (CLT) 

• Authentic materials: Teachers use materials from real life, for example, kids section of 

newspapers, articles, television, etc., which use original language for communication so 

that students can get an idea of how language is used in real life. 

• Rearrange sentence: the students need to rearrange the sentence into the correct and 

meaningful order. 

• Role play: the students have to act according to the given situation, and they have to also 

communicate with each other through the given character. 

• Information gap: the students have to predict something and match their predictions 

with their partners. And they will get instant feedback from the partners. 
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• Picture strip story: in this activity, the teacher will show the students an incomplete 

picture, and the students have to complete the story by predicting another probable part of 

the story. 

2.1.3 THE DIRECT METHOD 

 
The direct method is also known as the Reform Method / Natural Method / Phonetical. 

Method / Anti-grammatical Method. According to Freeman (2003), the primary goal of this 

method is to directly associate meaning and target language by using realia, pictures, or 

pantomime. 

Some linguists were strongly opposed to Teaching formal grammar and being aware that 

language learning was more than just learning rules and acquiring imperfect translation skills. 

Instead, grammar should be learned inductively, drawing the regulations governing how the 

language functions from the language itself.  

Rivers (2018) summarizes the characteristics of the Direct Method as students learn to 

understand a language by listening to a great deal of it and that they learn to speak it by speaking 

it- associating speech with the appropriate action. 

The Direct Method's weakness is that it assumes that learning a second language can be 

done the same way as learning a first language when the conditions are very different in reality. 

The Principles of the Direct Method 

• The direct method focuses on oral communication and correct pronunciation of learners. 

• The Direct method focuses on verbal communication, and less importance is given to 

writing and reading exercises. 

• Grammar rules are taught inductively, i.e., after giving examples, the rules are given. 

• The Direct method focuses on correct pronunciation. 
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• Vocabulary is taught through demonstration and pictures. 

PART 2 

 

CLASSROOM ISSUES & MANAGEMENT 

 

2.2.1 GENERAL TEACHING 

 
 Teaching is one of the most honoured professions as it helps each person to shape up 

while gaining knowledge of this world, preparing them to become a person ready to conquer 

their dreams and ambitions. It is certainly not an easy profession, as teachers should always 

remember that every action directly affects their students' behaviour and perspective about 

different objectives. Moreover, teaching without proper subject knowledge can become an issue 

as the students will not understand what they are learning. Newton (2012) mentioned that it is 

undeniable that knowing a few routines and facts is helpful, but merely learning more is not 

sufficient. Nowadays, gathering information is simple, but understanding it matters most. It is 

not the quantity that matters but the quality of the knowledge acquired and delivered to others. 

Classroom management is frequently cited as crucial in students' learning (Marzano & Marzano, 

2003). Nonetheless, new teachers and those with more experience often struggle to set up and 

keep a well-managed classroom where students can learn (Jones & Jones, 2012). Without proper 

classroom management, the learning environment is hampered, and the purpose of teaching 

children is often not fulfilled enough. This can happen if a teacher does not give much 

importance to classroom management, thinking it might not be much of a deal. However, it is a 

misconception that can interfere with effective teaching (Garrett, 2014). Effective managers 

organise their classrooms to minimise behavioural issues and minimise the need for frequent 

disciplinary measures (Evertson & Weinstein, 2006). Garrett (2014) also mentioned that teachers 

mistakenly believe that a well-organised classroom equates to a calm and peaceful environment. 
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However, an effective learning environment can frequently be chaotic since learning is not 

passive. Speaking, sharing, learning, exploring, trying new things, and asking questions are all 

activities that can create noise. 

2.2.2 CLASSROOM MANAGEMENT WITH YOUNG LEARNERS 

 
 Classroom management is a large area to explore. However, it is among the most 

imperative teaching parts (Schneiderová, 2013). According to Scrivener (2012), organising and 

conducting a practical class could be the key to a course's achievement. Teachers' attitudes, 

intentions, personalities, and relationships with the students have a significant role.  

As significant as the area of exploration might be, it is indeed a difficult task as balancing the 

attitudes of both learner and teacher is a must as it plays a vital role in class management. 

Landrum & Kauffman (2013) described classroom management as a source of concern for 

teachers, administrators, and the general public. Student behavioural management contributes 

significantly to teacher burnout and job dissatisfaction; beginning teachers consistently view 

student behaviour management as their greatest challenge. Moreover, the general public 

consistently ranks student behavioural management as the top or second-most severe issue facing 

schools. A well-known author of a book on effective discipline uses these specific words to 

describe the situation: 

Our schools are grappling with a severe issue that is wreaking havoc on teaching and 

learning. The issue is student misbehaviour. A teacher has had plenty of practice if they are now 

teaching. However, if someone is preparing to teach, they should be warned: it is the most severe 

obstacle to success and can potentially jeopardise one's career (Charles, 2014). 

           The more positive the attitude, the more interested the learners will be, especially young 

learners. Successful teaching and learning in English for young learners, or EYL, comes from 
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effective classroom management (Qinglan et al., 2004). Managing English for young learners 

(EYL) classroom activities has become challenging for teachers. It causes young learners to have 

different characteristics, such as dislikes, criticism, low concentration spans, and minimal 

attention (Schneiderová, 2013). Learners between the age of 7-12 years are considered young 

learners. Since their attention spans are short, implementing a proper classroom management 

method takes more time and effort.  

2.2.3 TEACHING ENGLISH TO YOUNG LEARNERS 

 
 Around the world, the concept of "young learner" has various meanings (Scott & 

Ytreberg, 2001). As the education system is developing daily, the age of learning the English 

language as a compulsory subject is also lowering. Children are encouraged to learn English 

from the play level by introducing them to various objects in the English language. Teaching 

English to Young Learners has become its field of study (Shin, 2006). English being the bridge 

of the global communication system, has become the main reason teaching English from such a 

young age is being considered. Although, a group of studies point out that there is no evidence 

that learning from such a young age will make them better at English, and previous studies have 

also given contradictory results (Pinter, 2011). On the contrary, Ara (2009) mentions 

According to Copland & Garton (2014), there are three factors; social, environmental, 

and individual factors alongside the quality of teaching, which play vital roles in children being 

exposed to the English language in primary education. Social factors include things like social 

class, which affects their access limit to learning, and the significance of English in the learner's 

society. Environmental factors mean the learner's roots and family's perspective on learning 

English. Lastly, the learner's perspective on the language and the motivation to learn falls under 

Individual factors. 
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There are some explanations for why young children learn more effectively. Teaching 

English to young learners has become necessary because of the chances that young children 

have, the fact that the brain is more flexible before puberty than after, and that language learning 

is possible without self-consciousness at a young age. Teaching English to young learners is a 

more specialized area of teaching English that deals with younger learners. Teaching adults is 

much different from this. When instructing young learners, it is important to remember that they 

are a diverse class with a range of information, expectations, motivation levels, and, last but not 

least, learning styles. Young students absorb everything we say and how we say it like sponges 

(Pransiska, 2016). Linguistics professor Dr. Susan Curtiss, in a book by Curtain and Dahlberg 

(2004) opines that young people have such a strong capacity for language acquisition that it does 

not appear to matter how many languages you try to introduce them to; they can pick up as many 

spoken languages as you give them a chance to hear repeatedly and systematically.  

2.2.4 VISUAL LEARNING 

 
 Young learners, as mentioned above, are typically aged from 7-12 years old or younger. 

Students usually understand what the teacher is trying to convey at this age but need help to 

analyse the language. They have limited reading and writing skills and are generally only aware 

or concerned about themselves (Nunan, 2015). However, they are indeed visual learners as any 

picture or movement grabs their attention quicker, and they tend to focus and try to understand 

the picture or video. 

Various studies claim that visual formats account for 75 per cent of all information 

processed by the brain. Furthermore, visual information is better mapped in students' minds 

(Williams, 2009). The assimilation of information from visual formats is defined as visual 

learning. When presented visually, information is more easily understood in the classroom. 
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Visual information includes pictures, flowcharts, diagrams, videos, simulations, graphs, cartoons, 

colouring books, slide shows and PowerPoint presentations, posters, movies, games, and 

flashcards, among other things (Rodger et al., 2009). Ara (2009) notes that children learn better 

through various activities such as games, rhymes, and songs, which can be helpful tools for 

learning any foreign language. It helps them ease the pressure of learning while making their 

learning environment more enjoyable. 

Adding plenty of toys, puppets, pictures in vibrant colours, or objects that correspond to 

the ones used in the tales or songs teachers sing can help keep their interest and keep them 

participating in the activities (Shin, 2006). Teachers can use the formats mentioned above to 

deliver enormous amounts of information in simple ways that reveal patterns and connections. 

According to research, students remember information better when presented visually and 

verbally. These strategies assist students of all ages in managing learning goals and achieve 

academic success. 

2.2.5 ELICITING 

 
 Eliciting means introducing the topic to the learners through a few questions to know 

how much the learners are aware of the particular topic to be taught. Teachers are vital in 

maintaining the class and resolving issues, such as the students' passivity (Fitrati et al., 2017). 

Furthermore, Thuy (2011) stated that elicitation is typically done by asking questions and 

combining them with various instruments. 

Teachers dominate the classroom, choose the topics, take turns leading the discussion, 

and give the majority of the questions; they ask many questions and guide the responses from the 

students as well. They have complete control over the classroom in which they implement proper 

questioning techniques on the students. They have solutions to the students' speaking issues 
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(Toni & Parse, 2013). The elicitation technique is one method for getting students to participate. 

In Kaswan (2014), Schmidt defines elicitation as a technique that actively encourages students to 

produce speech or writing. Elicitation refers to various procedures that allow teachers to get 

learners to provide information instead of giving it to them. Teachers can obtain ideas, feelings, 

meanings, situations, etc. Usman et al. (2018) state that the purpose of elicitation in speaking 

classes is to encourage students to talk and improve their vocabulary, grammar, pronunciation, 

and fluency. According to Molinero & Garcia-Madruga (2011), asking questions shows 

originality and curiosity. 

Additionally, identifying the information and an issue is necessary. According to Darn 

(2010), Asking questions is one of the essential tools teachers have because it is both a natural 

part of communication and one of their most common methods. Additionally, questions help 

teachers effectively manage the classroom, engage students in the teachings, encourage 

participation, and enhance students' knowledge. 

2.2.6 SCHEMA THEORY 

 
One of the critical skills in learning English is reading. It is known that, although we 

cannot feel it immediately, language comprehension is a crucial link in communication between 

input and output (Ann, 2011). In long-term memory, there are types of knowledge called 

schemas. A schema is a collection of related memories, ideas, or words. By grouping things, we 

create a cognitive shortcut that speeds up the process of storing new information in our long-term 

memory and retrieving it (Loveless, 2022). German philosopher Kant initially mentioned 

Schema in 1781. Rumelhart, an American expert in artificial intelligence, is the one who finally 

developed Schema into a systemic and comprehensive theory (Cui, 2002). Students' 

comprehension of the course content will most likely be the same or similar; therefore, it is 
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crucial to recognise that student's comprehension of the content may be drawn through the lens 

of their prior experiences, which is known as 'schema' (Czarnec & Hill, 2018). 

As it incorporates personal experience, it successfully captures students' attention and 

encourages them to read more, read quicker, and form accurate reading judgments (Zhao & Zhu, 

2012). When people investigate the environment and attempt to understand how things function, 

they demonstrate "patterns" of behaviour known as schemas. Learners may experiment with the 

same activity on various things (Whalley, 2007). It is also important to note that research has 

shown that when adults in a child's environment recognise and encourage their learning patterns 

or Schema, it can result in higher levels of self-esteem (Roberts, 2002). Young children learn 

about their surroundings through repetitive acts like stacking toys, spinning the sand wheel, 

filling their homes with objects, and playing in the water. It can be deduced that a child's intrinsic 

play is focused on trajectories, rotation, or containing, for example, if they repeatedly perform 

the same activity in several circumstances. These behaviours are known as schemas (Athey, 

2007). Children group schemas into clusters, and as their play develops in complexity, it 

eventually impacts spoken language and abstract reasoning. However, development is not 

necessarily linear, as with any learning theory (Arnold & the Pen Green Team, 2010). 

2.2.7 SETTING UP ACTIVITIES 

 
Classroom activities are one of the most critical parts of teaching young learners. In a 

classroom, emphasizing successful learning is crucial for student retention. For the students to 

enjoy the course and achieve targets, the teachers must be adaptable to the changing classroom 

environment and the needs of the students. Activity-based learning (ABL), described as a 

learning process in which learners are continuously engaged, is one such approach (Panko et al., 

2007). Cameron (2001) describes children actively seeking to "make sense" of what parents say 



 21 

to them and ask them to do, that is, to compare and contrast the meanings and purposes of these 

instructions. They can only make sense due to their limited and incomplete knowledge of the 

outside world. Therefore, to assess if students will understand what to do or will be able to 

understand a new language, teachers must observe classroom activities from the learners' point 

of view. Researchers recommend motivating usage-based practices, 'activities such as interactive 

games, songs, reading aloud, and storytelling' (Muñoz & Spada, 2019, p. 238). 

           Planning how the teacher will introduce the materials (required to complete a task) to the 

students will help engage them and can be part of the activity itself. They can use the classroom 

and the children's sense of play. The teacher should be enthusiastic about the task or activity 

ahead so that the students will be motivated to complete it. She or he should plan and involve the 

students in this stage. It could be as simple as making a quick prediction before reading or 

listening, allowing them to speculate on the characters in a story before the teacher reads, or even 

asking open-ended (not yes/no) questions to allow them to provide ideas. 

Furthermore, teachers should let students know the boundaries during the setup stage, 

especially when giving out such fun stuff (scissors, paper, sticks, etc.) They should also consider 

this stage to be a part of behavioural management. Lastly, it takes time to set up tasks and 

activities. It is, in fact, a stage in and of itself, and students can use it for learning as well. Setting 

up the lesson with engagement/motivation, boundaries, using models, examples, and questioning 

will inevitably take time. The teacher should allow and plan for this so the students have time to 

learn by doing the task (Steele, 2018). 

2.2.8 SEPARATION ANXIETY  

 
With the separation of children from their parents, it is natural for them to be afraid of 

saying goodbye. After all, children have grown accustomed to being with their parents since 
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birth. Separation anxiety is a normal developmental stage for children (Good, 2013). Children 

returning to school are expected to experience anxiety. This change may be quite traumatic and 

stressful. They might cling, cry, withdraw, or show irritability or anger. Therefore, it is essential 

to consistently attend to students' needs to avoid students—especially young students—throwing 

tantrums before classes begin (Davies, 2014). It is commonly seen in kindergarten and grade 1, 

as the learners are very young at this stage. Although in terms of psychology, it is known as 

"Separation Anxiety Disorder."  

           Separation Anxiety Disorder is a common mental health issue among children who fear 

being separated from family members or close relatives. They refuse to leave their comfortable 

houses and are vulnerable and clueless about how to help themselves. All children and 

adolescents experience some anxiety as they mature and find themselves in different realities. It 

is a normal stage of development. Both biological and environmental factors may contribute to 

its occurrence (Shetty, 2022). The combined contribution of parents and teachers can reduce this.  

           Having a trustworthy, known school staff member present when the child arrives at 

school, there would be a good chance that some initial anxiety and an increased sense of security 

will be alleviated when they see a familiar face as they approach or enter the building. Providing 

reasonable assurance can also be effective. For example, it is okay to reassure a child if they ask 

questions like "will I be okay," "is my mom coming back," or "when am I going home." Still, the 

teacher should avoid doing so repeatedly since this can make them stay away from the classroom 

longer and exacerbate their fear (Wise, 2022).  
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PART 3 

2.3.1 BANGLADESH CONTEXT 

 Classroom management can differ for each country depending on the region and socio-

cultural context. Bangladesh has developed its teaching skills vastly by incorporating many 

teaching materials and techniques in the last decade. However, it still needs to catch up 

compared to the global teaching arena, as there are many gaps. 

 Because of its global needs and recognition, English has risen to the top of our 

educational system, from primary to higher education. The Bangladeshi government has always 

been eager to undertake numerous projects to improve students' communicative competence in 

English. Unfortunately, despite years of preparation, students must acquire communicative 

competence in English. There are multiple explanations for this disaster. In the classroom, 

students are rarely asked to participate in a communicative activity. 

 Furthermore, students find it challenging to be more active in classroom exercises and 

prefer to avoid accepting responsibility for their studies. Therefore, communication in the 

classroom is only fixed among the more progressive students. Besides that, most teachers in a 

large classroom cannot communicate with each student. This is because they are not trained in 

classroom management issues (Islam, 2020). 

 According to Hosan and Weiyan (2022), Classroom management is one of the core gaps 

in primary schools because, without proper classroom management, it is impossible to ensure 

quality education. Although the country emphasized classroom management in 2000, most of the 

schools, especially the rural area schools, lack behind as the teachers are less experienced and the 

number of students is unusually high. Even in urban areas, a high number of students in a single 

classroom is becoming an alarming issue as it gets challenging for the teacher to make every 
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student focus in the classes. In addition, Hosan and Weiyan (2022) mentioned that most teachers 

needed help managing their classes properly in the delivery of content where the students 

whisper with each other due to the large classroom size, and as a result, classroom instruction 

goes astray. 

 This is the generic situation of classroom management. However, when it comes to 

English Language teaching, it becomes even more challenging as it is taught as a second 

language which needs more attention and concentration. However, compared to the Bangla 

medium and English version classes, English medium classes are managing better as they try to 

follow the global teaching styles.   
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CHAPTER 3 

MY EXPERIENCE 

 

3.1 INTRODUCTION 

 
For my internship, I got to work at South Point School & College, Malibagh branch, where I 

observed the English Language classes of grade 1 & 2. The students were aged between 6-9 

years old. As I observed the classes in English Medium, most of the students could understand 

the instructions they received in English. The daily pre-class routine was central, as all the 

students would stand and participate in the morning assembly. Then, they start with our national 

anthem and do some light stretches before the vice-principal recites the school’s oath speech 

which the students repeat after her. 

 

Figure 3.1: Oath of South Point School & College 

 Since it is an English Medium school, all activities are done in the target language. 

However, exceptions are made when a student has difficulty understanding what the teacher tries 
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to convey in the target language. The teachers mainly used the Grammar Teaching method, the 

Communicative Language Teaching method and the Direct method to teach their students. 

Furthermore, as the students of these two grades are relatively young, they are taught basic 

grammatical rules like nouns, articles, vowels, homonyms etc. As for the materials, they use an 

introductory fundamental grammar textbook, which I will discuss later in the chapter. They are 

assessed through homework, class tests, and surprise tests divided into four quarters. 

 Each class had around 28-36 students, which is undoubtedly considered a large 

classroom. Moreover, the class durations were 40 minutes, making it challenging for the teachers 

to manage the students. I will describe the challenges that I faced during my internship and the 

classroom management system of the school. 

3.2. CLASSROOM OBSERVATION 

 
 On my first day of observation, I noticed the classroom environment as I entered them. 

At the same time, all the students greeted enthusiastically, “Good Morning, Miss, Assalamu 

Alaikum Miss, how are you, Miss?” They seemed to be in a good mood and ready to learn new 

things from their teacher. Teachers’ attitudes, intentions, personalities, and relationships with the 

students have a significant role in successful classroom management (Scrivener, 2012). The 

students showed no sign of uncomfortableness or distress when their teacher entered the class, 

which is a sign that the teacher is managing the class well. Although I had seen some teachers 

who were strict, only when disciplining naughty students. Effective managers organize their 

classrooms to minimize behaviour issues and minimize the need for frequent disciplinary 

measures (Evertson & Weinstein, 2006) 

 The classrooms were small in size but well-oriented. The walls were painted in different 

shades and cartoons to make the classroom look more interesting. I looked at the board while the 
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teacher was preparing to start the class. There was one whiteboard, one pair of table-chair for the 

teacher and 18 pairs of benches for the students divided into three columns, two sitting on each. 

Using of Board:  It is the essential material that every teacher requires to teach. In that class, there 

was a medium-sized whiteboard. The teacher has divided the board into two parts, like this, 

Topic Date: 

Day: 

Sub: 

Total Students: 

P.S: 

A.S: 

Figure 3.2: WhiteBoard 

On the right side of the board, the date, day, and subject of the class are taken, and the 

total number of students in the class and the number of both present and absent students are 

noted down for the teachers' and students' convenience. 

           As mentioned earlier, all activities are done in the target language. Some students, 

especially those in grade 1, struggled to communicate in English and often used their native 

language when they could not convey their sentences in the target language. However, the 

teachers were very helpful and always encouraged them to speak in English. As Qinglan et al. 

(2004) mentioned, the more positive the attitude, the more interested the learners will be, 

especially young learners.  

           Each teacher used their own preferred teaching methods. One of the teachers used 

Grammar Translation Method to teach. For example, In grade 1, the book Junior English 1 by 

Haydn Richards was used as the teaching material, which focused on grammatical rulers 
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primarily. The teacher first started by explaining the usage of "to, too and two" in both the native 

and target language. And then wrote the following exercise from the book to give them 

examples. 

It is an approach to language learning that begins with a thoroughly analyzing of its 

grammatical rules before using this understanding to translate sentences and text into and out of 

the target language (Richards & Rogers, 2014). When learning a second language, the native 

language continues to serve as the reference system (Widdowson, 2003). 

 

 

 

 

Figure 3.3: Book cover of Junior English 1 
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Figure 3.4: Exercise from textbook  

 

As she concluded the class, she assigned them homework from the same lesson for next week. 

 

 

 

Figure 3.5: Homework from textbook 
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Another teacher preferred to use the Communicative Language Teaching method. 

Communicative Language Teaching (CLT) is an approach to teaching languages that emphasizes 

communication. It emphasizes learning a language through genuine communication.  

Communicating competence is the main objective of communicative language teaching 

(Richards, 2005). The teacher first asked them a few questions related to the topic to be taught; 

Homophones. 

She asked them if they knew any words which sounded identical but had different 

meanings. This is known as eliciting. Eliciting means introducing the topic to the learners 

through a few questions to know how much the learners are aware of the particular topic to be 

taught. She asked everyone, one by one, and some of the responses were, Peer-pair, bear-bare, 

hair-here, I-eye, dear-deer etc. In this way, the students are actively participating classes 

encouraging them to be more comfortable speaking in the target language. In Kaswan (2014), 

Schmidt defines elicitation as a technique that actively encourages students to produce speech or 

writing.  

The teacher next wrote some questions from the textbook and told them to try to fill it up 

correctly.  
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Figure 3.6: Exercise from textbook 

Most of the students could answer correctly, while some struggled as the words sounded 

almost similar. The teacher next asked the students to repeat each homophone five times after 

her. She emphasised the difference in how the words are pronounced and spelt differently. 

Although the CLT method requires authentic materials, I have not seen the teacher use anything 

other than the textbook as teaching material. However, I have seen them use "rearranged 

sentences" during class tests to see if they understand the topics they had learned and sometimes 

arrange role plays to promote communication between students.  

 Another teaching method I have seen being used is the Direct Teaching method. 

According to Freeman (2011), the primary goal of this method is to directly associate meaning 

and target language by using realia, pictures, or pantomime. 

 This method uses only the target language, while grammar rules are taught inductively. It 

primarily focuses on verbal communication, and less importance is given to writing and reading 

exercises. In one of the classes of English Literature in grade 1, the teacher would use only 

English to explain different parts of a story and would focus on teaching the students how to 

pronounce words correctly. She would let the students understand the text by using their existing 
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knowledge, known as schema. Loveless (2022) mentioned in his article that, in long-term 

memory, there are types of knowledge called schemas. A schema is a collection of related 

memories, ideas, or words. By grouping things, we create a cognitive shortcut that speeds up the 

process of storing new information in our long-term memory and retrieving it.  

 While the students were getting better in vocabulary and able to relate the topics with 

their existing knowledge, they also had difficulty comprehending the formation of different types 

of sentences. I think this happened because the students are young and might not be ready to 

learn English through the direct method. Moreover, we learn our first language from repeated 

exposure to the language. However, in the case of learning a second language, being able to 

figure out the parameters is crucial. Apart from this, various materials such as video 

demonstrations and pictures are also used in this matter which the teacher did not use in the 

class.  

 Young learners are visual learners, as various studies claim that visual formats account 

for 75 per cent of all information processed by the brain. Furthermore, visual information is 

better mapped in students' minds (Williams, 2009). If the teachers used a few kinds of visual 

demonstrations, they would be able to connect the dots to understand the parameters. Or else 

most students tend to forget what they did in the class after returning home. 

3.2.1 CHALLENGES IN CLASSROOM MANAGEMENT 

 
 New teachers and those with more experience often struggle to set up and keep a well-

managed classroom where students can learn (Jones & Jones, 2012). As the students in the 

classes I have observed are young learners and more extensive in number, I have seen some 

teachers struggle quite a bit to manage the class and teach them while having short class periods. 

On the other hand, some could manage student behaviour very well.  
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It is undeniable that knowing a few routines and facts is helpful, but merely learning more is not 

sufficient. Nowadays, gathering information is simple, but understanding it matters most. It is 

not the quantity that matters but the quality of the knowledge acquired and delivered to others 

(Newton, 2012). Managing a young learner class requires patience and a proper strategy to make 

the most of each class. By this, I mean to be able to handle any student behavioural issues and 

teach them in a way that will keep their attention focused in the class and maintain a balance. 

 Without proper classroom management, the learning environment is hampered, and the 

purpose of teaching children is often not fulfilled enough. This can happen if a teacher does not 

give much importance to classroom management, thinking it might not be much of a deal. 

However, it is a misconception that can interfere with effective teaching (Garrett, 2014). For 

instance, in one of the classes of grade 1, one of the students started to cry for his parents during 

class time. The teacher was trying to pacify him but seemed panicked about it. She had to call 

another teacher at the end to help her while the class was in absolute chaos as none was there to 

monitor them while she was attending to the students. Although these are exceptional cases and 

do not happen regularly, it should be kept in mind that situations such as such can occur, and the 

teacher should know how to handle them. 

 Effective managers organise their classrooms to minimise behavioural issues and 

minimise the need for frequent disciplinary measures (Evertson & Weinstein, 2006). During one 

of the classes where I was assisting the teacher, one of the students started to panic when we 

gave out the questions for a surprise test on articles. Without even glancing at the question paper, 

he started to cry and said that he did not know any of the answers to the questions. The teacher 

signed me to pacify and encourage him while she took the test. I asked him to read the question 

first and start writing. He slowly started to read while most of the students were done with the 
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test; the teacher came to attend to the student and sent me to the front to manage the class. This 

way, she balanced between conducting a class and managing student behavioural issues.  

 Young learners often have difficulty coping in new environments, especially at school, 

with unknown faces. Good (2013) mentioned that with the separation of children from their 

parents, it is natural for them to be afraid of saying goodbye. After all, children have grown 

accustomed to being with their parents since birth. Separation anxiety is a normal developmental 

stage for children.  

 Teachers need to be extra cautious in handling them as they are susceptible, and any kind 

of negativity might trigger their anxiety. This also applies to the students as well; the teachers 

should manage the class in such a way that the learning environment provides a positive aura. 

Qinglan et al. (2004) also said that the more positive the attitude, the more interested the learners 

would be, especially young learners. Successful teaching and learning in English for young 

learners, or EYL, comes from effective classroom management.  

 Another reason for facing difficulties in managing the class was a large number of 

students in the classroom. As the classroom is small in size, there are around 28-36 students in 

each class it is challenging for the teacher to pay attention to all of them. Hosan and Weiyan 

(2022) mentioned that most teachers needed help managing their classes properly in delivering 

content where the students whisper with each other due to the large classroom size. As a result, 

classroom instruction goes astray. 

 Moreover, as they are young, energetic and have a lesser attention span, some become 

hyperactive in class. For instance, they were constantly moving their desk back and forth, 

playing with their pen or water bottle. Even if the teacher tells them to stop and listen to the 

class, they tend to forget disciplinary instructions and continue with what they are doing. 
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 I also encountered an incident when a 2nd grader showed an obscene gesture with his 

hand to another student, and the teacher witnessed it. However, I was impressed by how she 

handled the situation professionally by not yelling at him but with real-life examples and reasons 

why such gestures are not to be used. 

 Lastly, I have learned many valuable things that have helped me gain knowledge in 

teaching and student behaviour. However, I had only observed classes during most of my 

internship. Hence, I did not get good experience in teaching practically, which would have been 

more beneficial for me if I had been given at least five to six classes.  
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CHAPTER 4 

RECOMMENDATION 

 
 During my internship, I pointed out a few ideas and techniques to the teachers to help 

them better with classroom management since it was the only major issue I observed and faced 

challenges. 

Firstly, they should incorporate more teaching materials besides relying on the textbook. 

Setting up various activities will grab the attention of young learners, and they will be more 

interested in what is being taught in class. Also, instead of written assessment, they can assess 

them through fun activities like role-playing, games etc. 

Following that, the seating arrangement could also be changed based on the activities. For 

example, during group activities, the desks can be arranged in a ‘U’ shape where the teacher will 

stand in the front and be able to see the students. 

           Next, I introduced them to the different teaching methods and how to utilise the current 

teaching method they were using in the class. For instance, I suggested that the teacher apply the 

communicative language teaching method, including authentic materials like kids’ section of 

newspapers, magazines, and brochures, so the students can understand how English is used in 

real life. The teacher using the direct teaching method, could use different types of photos and 

play cards so that the students could grasp the topic by learning visually. 

           Subsequently, for young students who have ‘separation anxiety’, teachers should deal 

with them cautiously. They should create a positive environment by being patient and having 

delicate behaviour towards them. 

           Lastly, as the classes have a large number of students, the teacher should create a set of 

routines and follow them strictly in every class. Such as starting the class in the same way, 

increasing the volume while speaking to them, not allowing unnecessary objects on their desks 
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while teaching, and preparing a solid lesson plan as the class period is short and the student 

number is significant. If the lesson is planned, the teacher will know exactly what to do in the 

class and have better control over the class as well.  
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CHAPTER 5 

CONCLUSION 

 
 In conclusion, the three-month internship period was an excellent experience for me. I 

met experienced teachers who taught me how to master the art of teaching and made me realise 

the worth of the teaching profession. The amount of hard work they put into teaching is 

genuinely remarkable. The purpose of my internship was to observe and teach English language 

classes to find out how the different teaching methods I have learned throughout my undergrad 

studies are applied practically. Furthermore, find a gap area which needed to be brought to light 

and on which I would write my report. I can undoubtedly say that classroom management is one 

of the most crucial and challenging parts of teaching since almost everything depends on how 

well a class is organised and conducted. 

Moreover, it takes much work to handle young learners. After observing several classes 

and taking two-three classes that I was given to take, I evaluated them with relevant theories 

based on the student’s behaviour and teachers’ classroom management system. I noted some 

recommendations for the teachers that will help them conduct classes more efficiently. However, 

the teachers seemed content with their teaching method and did not intend to incorporate new 

teaching styles or materials. Nonetheless, learning a second language at a young age is 

challenging and time-consuming. However, with the help of various teaching styles and 

techniques and their proper application, teachers can organise effective classroom management 

to teach students.  
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