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Abstract 

There has never been any successful implementation of alternative assessments previously in schools in 

Bangladesh (Podder, 2020 as cited in Podder & Mizan, 2020). During the coronavirus pandemic, 

Bangladesh has taken alternative (weekly assignments) initiatives to assess students instead of yearly 

exams (Alamgir, 2020). Hence, this study aims to find out the state and the factors of alternative 

assessments of English language during the lockdown at the secondary level of Bangla medium (Bangla 

version) public and private schools in Dhaka, and gauge to what extent CLT-principles are followed, if 

at all. A qualitative approach has been used to collect data through teachers’ and students’ interviews, 

and documents collected (assignments) from the students have been analyzed thematically through 

coding the written texts. Though the document analysis reveals that writing activities (the only focus of 

the English assignment) carry the features of the tasks of CLT – which is the NCTB-mandated English 

language teaching approach – findings show that the practice of alternative assessments of English is not 

effective among the public and the private school students and teachers because of significantly negative 

washback of the SSC exams which is a public summative assessment that follows the traditional 

assessment structure. Additionally, the teachers of both public and private schools are found to be using 

GTM, practicing topics, activities, exams (traditional assessment) important to the SSC exam and 

remained negligent toward the practice of the NCTB-given English assignments, though NCTB has 

prohibited the practice of any other assessments (Hasan, 2020). This is mainly due to the lack of teacher 

training and unfamiliarity with the new assessment system. In this paper, significant measures to improve 

the practice of alternative assessment have been recommended, such as increasing the value of alternative 

assessments to be as highly heralded as the SSC exam.  
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1.0 Chapter 1 

1.1 Introduction 

Bound (1995) states that students can overcome poor teaching quality but there is no way to 

overcome the poor quality of assessments. Alternative assessment has appeared as a challenge to the 

traditional testing system (Anderson, 1998). It is found to be “indirect”, “inauthentic”, “one-shot”, 

“speed-based”, “norm-referenced”, “decontextualized” (Baily, 1998), lacking in feedback practice 

(Baily, 1998),  “[known as] single-occasion tests” (Law and Eskes, 1995), “[assessed] individually” 

(Baily, 1998), “[assessing] only the lower skills” (Law and Eskes, 1995), focuses learners’ ability of 

memorization and recall (lower level of cognition skills) (Smaldino et al., 2000) (as cited in Dikli, 

2003, p. 15). Additionally, traditional tests are also product-oriented, summative in nature, “focus[es]on 

discrete answers”, and “[evaluates] non-interactive performance” (Armstrong, 1994; Bailey, 1998, p. 

207 as cited in Brown & Abeywickrama, 2018, p. 17). Assessment of learning has always been the core 

consideration of teaching-learning endeavors (Dawson et al., 2013). Brown and Hudson (1998) state 

that alternative assessment has been approved in the discipline of EFL/ESL as the practice of language 

testing is more connected with language learning (as cited in Al -Mahrooqi & Denman, 2018).  

Alternative assessment assesses “what [students] integrate and produce, rather than on what 

they can recall and reproduce” (Huerta-Macías, 2002, p. 339). It incorporates various types of 

assessments which involve different real-life oriented tasks that trigger and use students’ higher-level 

thinking skills in the real-life context (Al Ruqeishi, 2015 as cited in Monib et al., 2020). In addition, the 

communicative language teaching method also requires the use of the target language in a real context. 

The tasks which are used in CLT embed the features of real-life communicative events. For example, 

role play, authentic materials, picture stripe stories, etc. (Freeman, 2008).  

 This study sheds light on the contemporary relevant literature including related theories and concepts, 

the current scenario of English language assessment in Bangladesh, and the alternate initiatives of the 
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Bangladeshi government to engage students in their studies. It also discusses the methodology adopted 

to conduct this research, findings from the analysis, discussion, and finally the conclusion.  

 

1.2 The Problem Defined  

Though the Communicative Language Teaching approach has been the official English 

language teaching approach in Bangladesh for over two decades, there are problems in implementing it, 

especially in the realm of language assessment. In particular, only two of the four fundamental 

language skills – reading and writing – are assessed, and even these are based on memorization. 

Moreover, neither school-based assessments nor continuous assessments have made favorable changes 

to the English language curriculum. The following challenges remain lack of classrooms; unwillingness 

of teachers; shortage of classroom teachers in the schools; high teaching load of the teachers; large 

class size; financial constraints; lack of monitoring; and lack of CA training etc. (p. 8)” (as cited in 

Islam et al., 2021). Thus, there is a need to find whether, and to what extent, the weekly English 

assignments are given during the pandemic to assess SSC students’ English skills and keep them in 

practice worked. 

1.3 Research Context 

Secondary School Certificate and Higher Secondary Certificate are two important high-stake tests 

where success plays important roles in students’ future, creating parents’ social image as well as the 

reputations of teachers and schools and the public image of the government. (Amin and Greenwood, 

2018). 

Hence, the secondary level, especially, classes 9 and 10 are one of the important levels where 

students begin taking preparation for their board exam and that is why the researcher has chosen class 9 

from private and public Bangla schools to investigate the similarities/differences in the practice of the 

English weekly assessment. 

1.4 Significance of the Study 
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In the secondary and the higher secondary level of Bangla medium schools in Bangladesh, grammar is 

assessed discretely without using any comprehensive communicative context, reading texts, and 

writing items are found to be repeated in the English national board exams over the years which is 

causing the tendency of rote learning among students (Ali & Hamid, 2020; Ali et al., 2018; Amin & 

Greenwood, 2018). Therefore, it does not allow students to use their innovation, and creativity (Ali & 

Hamid, 2020), including speaking and listening skills in the English language in real-life contexts and 

there is no alignment with the national English curriculum (Amin & Greenwood, 2018). Alternative 

assessment has found its credibility in EFL/ESL classrooms as it contributes to improving both 

receptive and productive skills (Monib et al., 2020). Hence, the study on English assignments in 

Bangladesh during the corona pandemic will open the window for further future research on alternative 

assessments and their connection with the CLT approach in Bangladesh as well as the importance of 

such assessments during corona-like pandemics to engage students in their studies. Additionally, it will 

have an in-depth scenario of English language assignment to researchers and will carry implications for 

the stakeholders like test designers, decision-makers, administrators linked with curriculum 

development, teacher trainers, teachers, and others who are related to the Bangladesh education system. 

1.5 Objective of the Study 

This research aims to find out the state of alternatives (weekly assignment) and factors related to such 

alternatives in Bangladesh at the secondary level (class 9) during the corona pandemic in private and 

public Bangla medium (Bangla version) schools through the below-mentioned questions. 

1.6 Research Questions 

1. Do the activities in the assignments which have been implemented as an alternative during the 

pandemic contain the characteristics of alternative assessment and Communicative Language 

Teaching approach? 

2. How is the new assessment and feedback practiced in reality? 



 

 

EXPLORING ALTERNATIVE ASSESSMENTS 4 

 

 

 

3. What effect does the practice of weekly assignments have on class 9 students? 

4. What effect does the practice of weekly assessments have on class 9 English language teachers?  
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2.0 Chapter 2 

2.1 Review of Literature 

2.1.1 Introduction 

This chapter presents the previous research on English language assessment practices and their 

impact on the secondary level in Bangladesh in detail. The section also refers to relevant concepts, 

theories, and relevant scholarly work related to assessment practices.  

2.1.2 Assessment and Alternative Assessment 

To begin with, assessment is a continuous process that incorporates different types of extensive 

methodological techniques (Mousavi, 2009, p. 35, as cited in Brown & Abeywickrama, 2018). 

Different types of assessments such as informal assessments, formal assessments, formative 

assessments, summative assessments, diagnostic tests, placements tests, alternative assessments 

(Brown & Abeywickrama, 2018), conference assessments, portfolio assessments, self and peer 

assessments (Douglas, 2010), etc are observed today.  

Furthermore, according to Cheng & Fox (2017), assessment has three dimensions- firstly, 

assessment for learning, a process used by both teachers and students to find students’ learning 

outcomes, for instance, formative assessment. Secondly, an assessment of learning is only used to see if 

the learning has happened, this type of assessment is used to make a certain assertion to see students’ 

status at a particular point in time, for example, summative assessment. Thirdly, assessment as learning 

is a process where a student self-evaluates himself or herself to achieve certain learning goals in the 

future, for instance, formal self-assessment, etc.   

Currently, English language teachers have realized the need for new alternative assessment 

techniques to give the students a better language learning environment so that the students can not only 

be evaluated based on their knowledge but also simultaneously use it in the future while practicing the 

language in the real life. (Tosuncuoglu, 2018).  
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2.1.3 Various Aspects of Alternative Assessments 

Alternative assessment is a reaction to traditional assessments or tests (e.g., Herman, 

Aschbacher, and Winters. 1992, as cited in Douglas, 2010). It is a result of the criticisms that include 

the conservativeness of the test content which focuses on testing some basic skills by neglecting the 

capability for critical thinking and problem solving of students, the lack of a link between test content 

and curriculum, and so on. (Herman et al., 1992).  

Furthermore, it is designed to stimulate substantial productive learning for students themselves 

(Hargreaves et al., 2002, as cited in Fox, 2016) as centre for teaching and learning, BYU, states 

“alternative assessments are used to determine what students can and cannot do, in contrast to what 

they do or do not know” (Centre for Teaching and Learning, BYU). The main aim of this assessment is 

to collect documentation about the ways students are catching up, operating, and finishing real-life 

activities in a certain area. (Garc´ıa & Pearson, 1994, as cited in Huerta-Macías, 2002). 

 These assessments are built on the principle of constructivism and sociocultural theory. Firstly, 

the tasks are real-life centered which not only prioritizes learning but is also related to the real life of 

the learner (Maslovaty & Kuzi, 2002). Secondly, according to the perspective of sociocultural theory, 

knowledge is located, and learning is social, intuitive, cooperative, and implanted in an individual’s 

local culture which can be explicitly observed in the classroom situation where teachers, students, and 

their peers constantly work cooperatively by sharing their power in the process of assessment. (Gipps, 

1999) (as cited in Fox, 2016). Therefore, alternative assessment is also referred to/ categorized as 

performance assessment, authentic assessment, dynamic assessment, direct assessment, constructivist 

assessment (Simonson and others, n.d.), criterion-referenced assessment, informal assessment, situated 

(or contextualized) assessment, and assessment by the exhibition (Hamp-Lyons & Condon, 2000, as 

cited in Fox, 2016; Herman et al., 1992; Huerta-Macías, 2002; Islam & Stapa, 2019, as cited in Dikli, 

2003; Monib et al., 2020). 
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Moreover, McConlogue (2020) asserts that an alternative method is required to prevent stress 

and workload from students which happens due to exam pressure. Recently, in the field of education, 

remodeling can be observed in the method of evaluating students' output where summative assessment 

progressively converts into formative assessment (alternative assessment). (Monib et al., 2020). 

However, Anderson (1998) points out both the issue of a formative and summative evaluation process 

which he thinks, must be incorporated in the procedure of alternative assessments. Through the process 

of teacher feedback, students get the opportunity to reflect upon themselves before completing the final 

work through the process and practice of revision. (Anderson, 1998). 

2.1.4 Formative Function of the Assessment 

Miller (2002) states that the formative function of the assessment relates to the learners’ 

learning progress, motivates them, offers necessary feedback on the areas where it is required for future 

work, and boosts the desired learning outcome. Cizek (2010) and Douglas (2010) define/state the 

purpose of formative assessment as a process where both students and teachers are involved and work 

as a team to comprehend students’ learning and organization of concepts, identify strengths, diagnose 

weaknesses, as well as areas of development that work as a source of information to assist the teachers 

to make plans for instructions and at the same time help students to enhance their understanding and 

develop their achievement (as cited in Cheng & Fox, 2017 ). 

2.1.5 Feedback 

Alternative assessments provide feedback to learners which is absent in the practice of 

traditional assessments (Dikli, 2003). Feedback plays an important role in how the next chapter or unit 

will be planned for parents, students, and teachers from the information which are gathered from the 

formative assessments/alternative assessments (Fox, 2016) – for example, portfolios, checklists, and 

observations (Cameron, 2001). Cheng & Fox (2017) have stated that the practices and responses 
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(feedback) of assessment determine students’ capability to learn. The most important factor behind the 

feedback is students’ understanding and usage of it. 

2.1.6 Summative Function of the Assessment 

Though alternative assessment is formative in nature (Monib et al, 2020; Armstrong, 1994; and 

Bailey, 1998, as cited in Brown and Abeywickrama, 2018), it also has a summative function, and being 

summative is one of the fundamental motives of assessment (Miller, 2002). It is in line with the 

“assessment of learning” (p. 5) which is organized at the end of a certain instructed time which can be a 

course, program, unit, project semester, or a school year to assess student academic achievement, 

learning, and other skills that he has acquired. (Cheng & Fox, 2017). 

2.2 Scenario of English Language Assessment in Bangladesh 

2.2.1 In Reality- The Split between Objective and Execution 

 “Curriculum, instruction, and assessment are intricately connected to each other (Pellegrino, 2010)” (p. 

5). But for Bangladesh we can see a different scenario i.e., it is a test-driven country where exams play 

a cultural role in assessing students. (Al Amin & Greenwood, 2018a, 2018b; Ali et al., 2018) (as cited 

in Islam et al., 2021).  

2.2.2 Assessment Practices, Teaching Methods, and the Effects of Washback  

Execution of assessment improves the success of language policy and execution of curriculum 

depends on the standard of evaluation and testing (Das et al., 2014). Communicative language teaching 

(CLT) was adopted in Bangladesh in 1996 (National Curriculum, 2012) as a language teaching 

methodology among primary and secondary levels. It was also a shift from the grammar-translation 

assessment method to a skill-focused assessment method of the English language in Bangladesh (Islam 

et al., 2021). It was assumed that the assessment methods in CLT will be used by academics and 

individuals. Ironically, this has been problematic since its initiation. (Quader, 2001b).  
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Changes made to the curriculum did not change the practice of the grammar-translation method 

because the question pattern of high-stake assessment still resembles the characteristics of the 

grammar-translation method (Khan, 2020). Ali, Hamid & Hardy (2018) state that the test is 

inconsistent with the aim of the English language in the national curriculum as well as with the current 

English language education policy which requires the development of students’ communicative 

competence. Additionally, it has been found that teachers only use and practice such design and pattern 

of assessment methods that are linked to the public exams (Sultana, 2019). Only writing, reading, and 

prescriptive grammar are assessed, though the test items are non-contextual, and memorization-based 

(Islam et al., 2021). 

For example, in the case of the primary English curriculum (2012) in Bangladesh, emphasized 

all four skills of listening, speaking, reading, and writing but has not combined assessment policies into 

it. Secondly, the junior secondary (grades 6-8) English curriculum assimilates both formative 

(continuous assessment) and summative assessment (half-yearly, final exam, and Junior School 

Certificate) as well as combine all four skills. However, the JSC exam excludes listening and speaking 

tests methods (National Curriculum, 2012) and comprises only reading and writing skills, grammar, 

and vocabulary. Thirdly, the secondary (9-10) English curriculum has divided English into two parts- 

1st paper and 2nd paper. The first part focuses on language skills through different themes like home and 

family, hobbies, etc. The second part stresses grammar and composition. (National Curriculum, 2012). 

Both formative and summative assessment methods are followed but the marks distribution of 

receptive skills, productive skills, and grammar are not equal. The curriculum has assigned 40 marks 

for writing and 40 marks for reading, on the other hand, 10 marks for listening and 10 marks for 

speaking. (Islam et al., 2021). 
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(Rahman et al., 2021, p. 10) 

English 1st paper (100 marks)  English 2nd paper (100 marks)  

Part-A: reading test  50 marks  Part-A: grammar test  60 marks 

1. MCQ 1×7=7 1. Cloze test with clues 

(vocabulary test) 

0.5×10=5 

2. Short questions 2×5=10 2. Cloze test without clues 

(vocabulary test) 

0.5×10=5 

3. Summarizing 10 3. Matching 1×5=5 

4. Information transfer 1×5=5 4. Fill in the blanks with the 

right form of verbs 

0.5×10=5 

5. Gap filling without clues 

(vocabulary test) 

1×5=5 5. Change of speech/narration 5 

6. Matching 1×5=5 6. Transformation of sentences 1×10=10 

7. Rearranging 1×8=8 7. Completing sentences 1×5=5 

Part-B: writing test  50 marks 8. Use of suffix and prefix 0.5×10=5 

8. Paragraph writing 10 9. Tag questions 1×5=5 

9. Completing story 10 10. Use of linking words 1×5=5 

10. Describing graph/chart 10 11. Punctuation 5 

11. Letter writing 10 Part-B: composition 40 marks 

12. Dialogue writing 10 12. Writing cover letter with 

CV 

8 

  13. Letter writing 10 

  14. Paragraph writing 10 

  15. Composition writing 12 
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Particularly, Ali & Walker (2014) assert that there is no separate teacher training for English 

teachers. They are trained in general education. For instance, the teachers of the primary level are 

trained under the Ministry of Primary and Mass Education in the Primary Teachers Training Institute 

(PTI), and the secondary level trainers are trained under Teachers’ Quality Improvement (TQI) and the 

Secondary Education Sector Development Project (SESDP) and Teachers Training Colleges (TTCs) as 

well as in the National Academy for Educational Management (NAEM). However, such training does 

not focus on teaching methodology and the way books can be used in classroom situations.  

However, School-Based Assessment (SBA) in 2007 and Continuous Assessment (CA) in 2012 

have been reformed as an alternative assessments. According to Susanna (2020), continuous 

assessment (CA) evaluates the students’ progress or performance throughout the duration of a course. 

In Al-Mahrooqi and Denman’s (2018) words, “Alternative assessment is somewhat of a blanket term 

that is often used to describe a variety of alternatives to what is popularly considered more 

“standardized” forms of testing” (p. 1). Both School-Based Assessment (SBA) and Continuous 

Assessment (CA) assessment methods are defined as alternative assessments by Podder and Mizan 

(2020). It has been found that 30% of marks were allocated for this assessment which includes different 

engaging activities like group work, project work, and so on (NCTB, 2007). Then, it was changed to 

CA assessment and 20% of marks were allocated. Given that, the name SBA did not cover madrasah 

and college, and therefore, CA has been used as a common name. (Podder and Mizan, 2020). 

The policy of SBA included “class tests, class work, homework, assignments, oral 

presentations, and group work” (Begum & Farooqi, 2008, p. 7), and CA included “Class tests, class 

works or practical works, and homework, group presentation, peer work, class assignment, oral 

questioning methods and other socio-psychological dimensions of the students [were also included] as 

assessment methods” (Begum & Farooqi, p. 7-8). However, neither SBA nor CA has been effectively 

implemented and none of them including the national exams are aligned with aim of the national 
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English curriculum which aims at the implementation of the CLT approach in English. It was found 

that SBA was implemented by 7% of the schools. The reasons behind the failure of such assessments 

were, “extra load of teachers, shortage of trained teachers, complex type recording system of SBA 

results, and lack of close monitoring and mentoring system” (Bangladesh Examination Development 

Unit, 2016, p. 2) (p. 7) [similarly,] lack of classrooms; unwillingness of teachers; shortage of classroom 

teachers in the schools; high teaching load of the teachers; large class size; financial constraints; lack of 

monitoring; and lack of CA training, etc. (p. 8)” (as cited in Islam et al., 2021). 

2.2.3 The Alternative Initiatives Taken by NCTB to Engage Students in Their Studies 

A short syllabus based on the content from the National Curriculum and Textbook Board 

(NCTB) will be used for designing the assignments for students of classes 6 to 9 which has been started 

on November 1, 2020, as a replacement for the yearly examination (Alamgir, 2020). The purpose of the 

weekly assignment is to figure out the gap in the student’s learning so that the authority can take the 

corrective initiative. As the COVID pandemic increased, the weekly assignment system extended to 

2021 (Assignments for Class 6 to Class 9 for the First Week, 2021). Additionally, students will be 

promoted based on the assignments which obtain no marks or grades. (Alamgir, 2020). 

As a result, eight guidelines have been considered to give knowledge to the teachers and 

students regarding the overall aspects, and below are some of the relevant ones (Hasan, 2020): 

Firstly, the activities mentioned in the guidelines would start from November 1 and the implementation 

of these guidelines will be under the management of all the Regional Deputy Directors, District 

Education Officers, and Upazila Secondary Education Officers. NCTB directed a 30-working-day 

secondary school syllabus which had to be followed and the syllabus would be posted on the website 

www.dshe.gov.bd in due time. Next, NCTB, in collaboration with experts in the appropriate subject, 

designed content for the assigned tasks from the required syllabus. Every week, assignments developed 

from following the topic would be delivered to the heads of all educational institutes at the secondary 

http://www.dshe.gov.bd/
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level. The educational institution will be unable to conduct any other assessment activities (tests, 

homework, etc.) other than the ones assigned by the board. Furthermore, the teachers will identify the 

student's weaknesses and take necessary action on those students in the following academic year with a 

special focus on them based on the performance of the submitted assignments. The institution leaders 

will create plans to record the assignments including teachers' evaluations.  
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3.0 Chapter 3 

3.1 Methodology 

3.1.1 Introduction 

The whole chapter has explained the methods the researcher considered before collecting the 

information for the study and while doing the study. It includes settings, research design, sampling, 

sample size, instruments, data analysis instruments, and data triangulation. 

3.1.2 Research Design 

The researcher has used qualitative research methodology to explore the state of English weekly 

assignments in Bangladesh at the secondary level (class 9) during the coronavirus pandemic in private 

and public Bangla medium (Bangla version) schools. Creswell and Creswell (2018) assert the nature of 

the research enables the researcher in face-to-face interaction with the participants where they can 

openly share their thoughts which not only lets them observe their behavior but also interpret and learn 

the meaning of the problem or issue that they hold. The researcher also enjoys the opportunity of 

looking at the background, culture, and experiences of the participants which are playing a significant 

role in shaping their perceptions. Eventually, Vaus (2002) opines that this research design provides 

infinite data regarding the real life of the people and their situation as the method makes the behavior of 

the participants more comprehensible within its larger context. Therefore, since the qualitative research 

method deals with human understanding of certain facts in society, it will help the researcher to deeply 

investigate the situation of the English weekly assessments and feedback practice, the attitude of 

teachers and students towards the assessment, and finally, the impact of such assessment on students 

and teachers at the secondary level.  

Moreover, the data has been analyzed using an inductive approach (thematic analysis) where 

codes and then themes that emerge from the data are not pre-formulated. (Sarantakos, 2013). 

3.1.3 Sampling 
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The researcher has selected the Bangla medium (Bangla version) for students, teachers, and 

classrooms from the secondary level (class 9) in order to learn about the situation of weekly 

assignments. Since Class 9 is a level where students begin to prepare themselves for the SSC exam 

which is arguably the assessment with the highest stakes in Bangladesh, she has found the individuals 

and sites rich in information; thus, she has used purposeful sampling (Creswell, 2012; Creswell & 

Clark, 2017).   

3.1.3.1 Sampling Strategy 

 The researcher has selected participants from private and public Bangla medium (Bangla 

version) secondary level schools “to present multiple perspectives of individuals” (Creswell, 2012, p. 

207) and to showcase the “complexity” (Creswell, 2012, p. 207) of the situation based on the 

ownership of the schools. It is expected that students, teachers, and classroom management from public 

and private Bangla medium (Bangla version) schools may have variation in teaching, learning, and 

assessing the English language or getting the benefits in facilities which will generally create two 

different characteristics. Thus, to identify different features to get variation in the data regarding the 

weekly assignments, the researcher has firstly used a purposeful maximal variation sampling strategy 

(Creswell, 2012; Creswell & Clark, 2017) which requires a rich variety of participants – in particular, 

two different groups for comparing and contrasting the private and public Bangla medium and version 

students. 

Secondly, even after the identification of two different stakeholders (students and teachers) 

from Bangla Medium (Bangla version) private and public secondary level (class 9) schools to find 

multiple points of view, it was difficult for the researcher to find adequate and suitable participants 

because of the lock-down due to the pandemic. In this case, the researcher has used a purposeful 

snowball sampling strategy. Snowball sampling is a type of purposeful sampling which helps to find 

“the best people to study because of the complexity of events” (Creswell, 2012, p. 209). The researcher 
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started collecting data from the participants she is familiar with and then asked the “participants to 

recommend other individuals to be sampled’’. (Creswell, 2012, p. 209).   

3.1.3.2 Sample Size 

 Student profile: - 15 Bangla medium (Bangla version) students studying in class 9 from public 

schools and 15 Bangla medium (Bangla version) students studying in class 9 from private schools have 

been selected for the interviews to find the similarities and differences in how they dealt with the 

weekly English assignments. Most of the students were female and very few of them were male aged 

between 15 to16. All the students were from Dhaka city. 

Teacher profile: - Additionally, interviews were also conducted with 8 secondary English 

language teachers from Bangla medium (Bangla version) schools (4 from public and 4 from private). 

Among the 8 teachers, one male and female English language teacher working in a private secondary 

school had achieved their honors degree in English Literature and master’s degree in ELT and Applied 

linguistics and the rest of the male English language teachers had accomplished their honors and 

master’s in English Literature. All of the teachers were from Dhaka city and from the same schools that 

the researcher has chosen for students’ interviews. 

Regarding the size of the sample, the researcher thinks that the above participants are sufficient 

to provide enough data to present an in-depth picture. In this regard, Charmaz (2006) has stated that 

“gathering fresh data no longer sparks new insights or reveals new properties. This is when [the 

researcher has] an adequate sample,’’ (as cited in Creswell & Creswell, 2018, p. 262) an idea of 

saturation. Regarding the selected documents that make up the second data source, read 3.1.4.2   

3.1.4 Instruments 

3.1.4.1 Semi-structured Interview 

 Firstly, the researcher wanted to use a focus group discussion but then, it has been impossible 

to schedule a fixed time as none of the participants (teachers and students) could decide on a single 
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time. Finding no other ways, she has selected a one-to-one semi-structured interview type to collect 

data. A semi-structured interview works as a prompter and reminds the interviewer to ask questions 

about such issues which he desires to cover (Bell & Waters, 2014). On the contrary, a personal 

interview establishes rapport between interviewer and interviewee by creating a relaxed environment 

that enables the participants to concentrate, it also discourages the interference of third parties (Vaus, 

2002).  

There were predetermined indirect questions regarding a class hour, English language teaching 

method, teacher’s belief, English language skills practiced in the class, the language students and 

teachers use (speak) to communicate in the class, activities or tasks used in the online class, feedback 

practice, the practice of the assessments other than assignments, the practice of the assignments and 

feedback, marking criteria, motivation, the way English is taught, teacher’s role in helping students in 

the assignment, students and teachers attitude, washback effect and so on. All these questions have 

been designed based on the discussion of theories and other research studies in the literature review 

section.   

However, the interviewees came up with information that was significant to my study and provoked me 

to ask more questions. The questionnaires used for the interviews are open-ended so that it allows the 

interviewees to respond in detail which helps the educator to explore the responses of the participants 

to relate them to the central phenomenon. (Creswell, 2012). 

In addition, the analyst has accomplished a pilot testing on the questionnaire before attempting 

the actual interview with the help of one of her English language teachers who teaches the English 

language at a well-known private university. The researcher has made changes depending on the 

feedback of the teacher to make it as focused and specific as possible. 

3.1.4.2 Documents Collection and Selection: The researcher has also collected the soft copy of 

the English assignments while interviewing the students (designed and assigned by the Bangladesh 
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education board) to understand whether the tasks/activities in the assignments carry the characteristics 

of the task in the CLT approach. The analyst has also looked at the rubric which includes the way 

feedback must be provided in the assignment. Since it is an assessment, the researcher has also thought 

to look at it through the lens of the characteristics of assessment. 

She has also collected samples of the activities/question papers from every student in order to 

understand the way teachers are assessing the students.  

Before selecting the samples, firstly, she has deeply gone through all the documents and sorted 

them out based on the institutions to which the participants belong. Then, she selected them by keeping 

the research questions in her mind. Both the data are presented in the finding section under particular 

themes. Documents are also analyzed in the way interviews have been analyzed below.  

3.1.5 Qualitative Data Analysis 

3.1.5.1 Analyzing Interview Questions and documents 

The data have been analyzed using the following steps described by Creswell & Creswell 

(2018): -  

Firstly, the researcher has organized and prepared the data for analysis which involved 

transcribing and, dividing based on the sources of information. She transcribed the data (interviews) in 

her notebook based on the type of institution (public or private) a participant belongs to. In order to 

know the data, she has read and gone through the text to make the data more familiar to her. The 

researcher searched for the opportunity to think about what overall meaning a text or words of the 

participants have been reflecting on and has taken some initial notes. After that, the researcher involved 

herself in coding the data following the steps of coding that Tesch (1990) and Creswell (2007) have 

recommended (as cited in Creswell, 2012). Firstly, “getting a sense of the whole” (p. 244) means to 

make a sense of the entire picture by reading the transcriptions precisely and jotting down the ideas that 

come to mind while reading. The next step is selecting a file that seems to be the shortest or most 
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interesting like one interview or one document and going through it by keeping some questions in mind 

and underlining the words or phrases of the participants or documents which the researcher has thought 

to quote directly. Then, write the underlying meaning in the margin in two to three words. Furthermore, 

the process of coding begins with pointing out the text segments, assigning bracket around them, and 

then for an appropriate explanation of the meaning of the text segment, a code or phrase have been 

placed. After coding the whole text, a list of all codes is created. After that, all the similar codes are 

grouped, and the unimportant codes are excluded. The researcher reduced the list of codes to the 

smallest number gradually and rechecked the data to see whether any new codes can be emerged by 

cross-checking with the list she has made earlier as the target of the researcher is to reduce the codes to 

get three themes or descriptions. Finally, she has created themes and descriptions from the data and has 

represented the description and themes in the finding section. 

3.1.6 Data Triangulation 

In qualitative research, validation of the accuracy and credibility of the findings are insured 

through member checking and triangulation. Triangulation is the process of using multiple data 

collection instruments to verify the evidence of the study (Creswell, 2012). The data of this study have 

been triangulated in the below ways: 

  

 Students’ Opinion     ``  The documents of the activities  

        students are being practiced  

 

 

       

     Teachers’ Opinion 
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3.1.7 Considering Ethical issues 

The researcher has maintained the below issues in this study: 

1. Maintaining the privacy of the participants: The researcher has kept the name of the participants and 

the institution hidden and used pseudonyms to maintain the confidentiality of the research so that it 

does not cause any harm to anyone. 

2. Taking permission: She has taken permission from the teachers, students, and the institution to 

record and use the information for the research. For online class observation of private school, the 

analyst has got the permission of two weeks from the principal, and for observing the recorded videos 

of public-school class observation, she has taken the permission of two weeks from the headmaster. 

Moreover, before conducting the interview session, the researcher informed the participants that data 

are being collected for research purposes and that it will benefit the English education sector and make 

the administrators rethink the issues regarding alternative assessments. 

3. Avoiding plagiarism: The researcher has used paraphrasing, summarizing, and quoting while using 

information from other books or articles. The research has also used in-text citations and citations to 

acknowledge the authors. 

4. Avoiding falsifying data: The analyst has been unbiased towards the participants while collecting the 

data. She has not manipulated any of the information in benefiting the needs of her interest. The 

researcher has presented the information as it is and has been very truthful throughout the whole 

process of the research. 
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4.0 Chapter 4 

4.1 Findings 

4.1.1 Introduction 

This chapter firstly presents what and how students are supposed to be assessed in the English 

assignments, then, the findings found from the interview of students and teachers show the ways 

English assignments are practiced. Finally, it explores the effect of the English assignment through the 

lens of the characteristics of assessment and washback hypotheses.  

4.2 Research Question: 01 

1. Do the activities in the assignments which have been implemented as an alternative during the 

pandemic contain the characteristics of alternative assessment and Communicative Language Teaching 

approach? 

Theme: Activities and Alternative assessment 

Emergent categories: Types of activities; Communicative Language Teaching approach 

Since the national curriculum of English Education policy in Bangladesh has integrated the 

communicative language teaching method (Hamid & Honan, 2012, as cited in Rahman et al., 2019), the 

researcher has thought to explore some of the written activities of the English assignments from the 

students of class 9 (2021) while conducting the interviews and among those assignments, she has 

decided to analyze four English assignments to find out whether such activities contain the 

characteristics of the activity used in communicative language teaching method.   

To begin with, since the activities are designed based on the lessons of a unit from the book, it 

has been assumed that the students first read the lessons to have a general idea about the overall writing 

topic and then involve themselves in writing the task.   

The first assignment asked students to prepare a short report on Sheikh Mujibur Rahman 

(known as the father of the nation in Bangladesh) by collecting the most important information 
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regarding him in 180-200 words. Moreover, the students can use images, newspaper clips, narratives, 

etc. to support the assignment. See Appendix  1 

The second assignment asked the students to explore the pastime activities of the older 

generation and their generation by interviewing their elderly people. Then, it has asked to note down 

the differences by giving reasons behind the differences using their thought. See Appendix 2 

Then, the task of the third assignment directed the students to plan the subject matter 

highlighting heroic struggle and sacrifice in 1971 for staging the program in school to celebrate the 

Golden Jubilee of Bangladesh’s independence. See Appendix 3 

The task of the fourth assignment is to make the students think about the ways Bangladesh can 

develop itself by converting unskilled people into skilled human resources by explaining using 5 ideas. 

See Appendix 4 

All the above writing activities can be defined as unguided writing or free writing because, in 

such activities, students are free to write without any apparent guidance, help, or feedback during the 

process of writing, although the title or the topic of the activity is already given. In these activities, 

remarks are given later. (Scrivener, 2011). 

The role of the teacher, in this case, remains as a facilitator as he/she motivates students to write 

but without giving any concern to forms of the language rather the students experiment with ideas and 

become less afraid of doing errors (Nunan, 2003).  

Now, in the four activities, we can see that these written tasks are based on real-life, culture, 

and context-based, and students can practice English on the discourse level, which means vocabulary, 

cohesion, and coherence. In this regard, we can define such activities as an alternative assessment as all 

of the tasks equip learners with skills to employ in real-life situations (Al Ruqeishi, 2015 as cited in 

Monib et al., 2020) and are a paradigm shift from traditional assessment. (Charvade, Jahandar & 

Khodabandehlou, 2012 as cited in Monib et al., 2020). 

about:blank
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All of the activities are designed based on the lessons of a unit from the book English for Today 

designed by the National Curriculum & Text Board for classes 9-10. 

Regarding the three characteristics of tasks, every activity consists of an information gap. In the 

first assignment, the students do not know all the most important information regarding the father of 

the nation, in the second one, the students do not know the pastime activities that their elderly people 

had and the differences in the pastime activities between their elderly people and them with reasons. In 

the third assignment, the students had to think critically about planning items by highlighting heroic 

struggle and sacrifice in 1971 for staging the program in school to celebrate the Golden Jubilee of 

Bangladesh’s independence and in the fourth assignment, students need to critically think about the 

ways unskilled people of Bangladesh can be converted into human resources. Thus, all the activities 

have a significant information gap that the teachers know but the students do not know and must think 

about it. 

Next, all the tasks allow students to choose what they will write and how they will write by 

maintaining a writing structure, topic, introduction, description, and conclusion. Additionally, each of 

the assignments has a column on rubrics. Rubrics have been drawn to provide remarks to students and 

students can also become aware of writing a standard piece based on the criteria. Such a type of rubric 

is known as a holistic rubric as it describes the quality of an assignment using basic terms, such as 

excellent, good, fair, and unsatisfactory. The teacher then fits the assignment based on the description 

under the terms. (Nunan, 2003). For example, the first assignment states that to get excellent, a student 

must add at least 10 kinds of information, proper use of coherence, cohesion, and vocabulary, 

Similarly, the second one requires at least 5 reasons, appropriate use of vocabulary and error-free 

sentences, and so on.  The requirements of getting excellent are set but the students have the 

independence of what and how they will write.  
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Finally, the main objective of CLT is communication using the target language. The students 

based on the feedback from their teachers will “evaluate whether or not [their] purpose 

(communication) [have] been achieved based upon the information [they have received] from [the 

teacher]” (Freeman, 2008, p. 129).   

To mention that the researcher has gone through all the English assignments of 2021 of class 9 

and all of the activities in the assignments have focused mainly on assessing writing skills, consisting 

above characteristics and criteria.   

4.3 Research Question: 02 

2. How is the new assessment and feedback practiced in reality? 

Theme: Practice and Feedback of New Assessments 

Emergent categories: Irresponsive towards students regarding the issues of assignments; Topics. 

exercises, teaching methods significant to SSC exam are only the priority; Adopting unfair means in 

the assignment because of lack of motivation; Instructions provided by teachers as well as institutions; 

The use of negative punishment on the students; Prioritization of standardized test/exam over the 

alternative assessment; Lack of appropriate instructions and training; Assignment as a criterion of 

promoting and positioning students. 

4.3.1 Interviews of Teachers and Students from Public and Private Schools 

Findings show that the significant washback effect of the high-stake test (S.S.C) has made the 

practice of alternative assessment (English assignment) a failure which is presented below in detail in 

the form of themes. 

4.3.2 Interviews of the Students 

Similarities in the responses of the students studying in public school and private school: 

4.3.2.1 Irresponsive Toward Students Regarding the Issues of Assignments 
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 Similar experiences among students have been found both from the private and public-school 

students regarding teachers’ negligence towards the assignment issues of English. Firstly, Sajid, a 

public-school student states, “teachers say assignments are for home, we need to complete and 

submit . . . teachers say that they will check and give us feedback . . . but have never got our 

paperback”. Nipa, Arita, Prajakta, Anima, Arpita, Antila, Anika, Monika, Rohit, and others have also 

shared the same experiences. None of them had a chance to look at the answer sheet of the assignment 

after submission nor they have got any feedback or mark.  

4.3.2.2 Topics, Exercises, and Teaching Method Significant to SSC Exam Are Only the 

Priority  

The researcher has found the use of the grammar-translation method approach by their teachers 

in teaching and assessing English 1st paper and English 2nd paper while interviewing them. Both 

students studying in private and public schools have mentioned grammatical items that are thought of 

discretely without using any context. For example, fill up, match 5 sentences, right form of verbs, 

narration, transformation, completing the sentence, suffixes, prefixes, tag questions, connectors, 

capitalization, and punctuation. On the other hand, only reading and writing skills are practiced through 

memorization not the way the communicative language teaching approach has suggested. 

Moreover, findings from the interview with the public-school students show that teachers make 

them practice the topics that are significant for the high-stake test (SSC exam) and students also feel 

comfortable with it. Students or teachers do not practice or discuss English assignments or topics 

related to English assignments. Additionally, similarities are found in the interview of students 

studying in private schools with the students at public schools.  

4.3.2.3 Adopting Unfair Means in the Assignment Because of Lack of Motivation  
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Students at public schools have acknowledged that they copy from other sources instead of 

doing it by themselves. Furthermore, private school students have also accepted the fact of copying and 

stated several reasons which are similar to the finding of public-school students.  

4.3.2.4 Instructions Provided by Teachers as Well as Institutions 

From the interview of public-school students, it has been found that the teachers have not 

provided any specific instructions related to the content of the assignment rather general instructions 

were given. On the other hand, in the case of providing instructions, the analyst has found a different 

scenario from the interview of the private school students. Students have been provided with content-

specific instructions along with the basic instructions mentioned above as public students stated right 

after the implementation of the assignment.  

4.3.2.5 The Use of Negative Punishment on the Students 

Nipa, a student studying in one of the well-known public schools has mentioned, “teachers 

threat us of not giving promotion to class 10 if not submitted”. Moreover, Arita, also from a public-

school state, “we do not have exams now and that is why the school thought of promoting us through 

assignment”. Another student Prajakta from a public school has asserted, “neither we have online 

classes, nor we have exams like a private school . . . the government has prohibited teachers to give any 

other exams except assignment and teachers use it for promotion”.  

On contrary, according to the students at the private schools, the teachers have not submitted 

assignments the only criteria for promoting and positioning students in the upper class. It has been 

found that different exams and tests are also considered for ranking and promoting besides the 

assignment, though the government has strictly forbidden conducting any other exam or test besides the 

assignment (Hasan, 2020, no. 04).  

4.3.3 Interviews of the Teachers 

4.3.3.1 Prioritization of Standardized Test/Exam over the Alternative Assessment 
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 The teachers of both public and private schools have been practicing standard tests or exams, 

even though exams and tests had been disallowed during the lockdown by the government, and have a 

negligent attitude towards the practice of assignment. 

Tests for English 1st paper and English 2nd paper are being conducted online which is 

important for the students to engage in studies. For example, a class test where the pattern is sometimes 

in the form of a multiple-choice question or written. Model tests from the test papers or guidebook on 

grammar and passages from English for Today of English 1st paper, paragraph writing, letter writing, 

etc., are mostly tested which obtain 50 to 60 marks. Fareen has shared a pattern of the ways they assess 

the students online: 

“Eng 1st p: Any model question (MCQ, QA, rearrange, complete story, chart paragraph,   

 email, paragraph, Fill in the blanks with or without clues) = 60 marks 

Eng 2nd p: Part: A (Grammar 30 marks) 1. Gap filling with clues: 5 marks    

      2. Substitution table: 5 marks    

      3. Changing sentences: 5 marks   

      4. Suffixes and prefixes: 5 marks    

      5. Question tag: 5 marks     

             6. Capitalization: 5 marks 

Part: B (composition 30marks)   1. Paragraph (8 marks)    

      2. Essay 12 marks      

  

         3. CV writing 10 marks.” 

Another question pattern shared by Kasem:        

 “English 1st paper: passage mcq+question and answer+ unseen passage (50 marks) 

English 2nd paper: article, matching, the right form of verbs, question and answer, tag  
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questions, paragraph, composition, completing story (50 marks) ... Time duration: 2hr” 

For the above two online exams, the students must sit in front of the camera with their pen and 

paper and submit the answers later by sending the pictures of the answer sheet through Facebook 

messenger or WhatsApp. 

Additionally, Karim has shared an MCQ test on English 1st paper and 2nd paper which was 

conducted through the google form: 

“English 1st paper: 20 marks MCQ question from a passage    

 English 2nd paper: 20 marks MCQ question from completing the sentence, suffix, and  

 prefix, narration, tag question, changing sentence”. 

4.3.3.2 Lack of Appropriate Instructions and Training 

 Firstly, Qader, Nayeem, Safwan, and other English teachers at public schools have shared that 

they did not get any training on how English assignments should be assigned or the way they should be 

taking a class using technologies or the internet. Though Qader has 22 years of teaching experience and 

training under ELTIP, he could not explicitly explain how the CLT method can/should be 

implemented. Moreover, Nayeem, another public-school English teacher has been asked regarding the 

practice of English assignments in the class. He replied, “government has given the work for home, 

there is no specific training or instruction given from the government. We have suggested students not 

make mistakes.” He has 20 years of experience and training under TQI-SEP. Furthermore, Safwan, 

another public-school English teacher, having 13 years of teaching experience and training under TQI-

SEP has stated, “I think training could be given since it is a new system of assessment, but the 

assignment is very easy, and we teach students using CLT.” 

4.3.3.3 Assignment as a Criterion of Promoting and Positioning Students 

 Though the assignments obtained no marks, teachers at public schools have used it as a 

criterion for promoting or ranking the students to engage them in their studies and make them complete 
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the assignment. Failing in submission can make them lose their position in the class or can cause them 

demotion which is stated by both the students and teachers.  

4.4 Research Questions: 03 & 04 

3. What effect does the practice of weekly assignments have on the students? 

4. What effect does the practice of weekly assignments have on the teachers? 

Theme: Effects of Alternative Assessment 

Emergent Categories: Negative washback effect of the high-stake exam (S.S.C) 

4.4.1 Negative Washback Effect of the High-Stake Exam (S.S.C) 

The findings from the student and teacher interview show that the washback effect of the S.S.C 

exam has become an obstacle in the practice of alternative assessment, thus, the assignment does not 

play any role on teachers and students.  However, to understand the issues of effect extensively, the 

researcher has looked at it through the lens of the five major principles of language assessment (Brown 

& Abeywickrama, 2018) and the washback hypotheses by Alderson & Wall (1992).  

The first principle of assessment, validity, is a characteristic of a test that states that the test 

should measure what it is supposed to measure. The assignment, an alternative to traditional tests, lacks 

construct validity because the assessment does not focus on assessing reading, speaking, and listening 

(proficiency and communicative competence) which means it does not meet the linguistic constructs of 

being valid according to the English curriculum in Bangladesh. Furthermore, the assessment also lacks 

criteria-related validity because the rubrics that have been designed as a criterion to evaluate the 

students’ assignments are not appropriately followed by the teachers. Teachers do not check the 

assignment or provide feedback after the submission. Additionally, the assessment also lacks 

consequential validity as students consider it as a “waste of time” instead of a learning experience and 

do not feel any motivation towards it.  
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Secondly, a test can be defined as authentic when the task is real-life oriented. Again, the 

researcher has already explained how the tasks of the assignment are real-life, context, and culture 

based. 

Thirdly, the assignment seems to be practical as it engaged students in their studies during the 

lockdown without much mental pressure, physical content, and financial pressure.  

Fourthly, the assignment also lacks intra-rater reliability which is an internal factor that occurs 

due to the carelessness, tiredness, biased attitude, etc. of a subject teacher. Most teachers ask students 

to submit the assignment as a criterion for promoting them, also, many students complain that most of 

the students receive “excellent”, this has reduced their interest to write the assignment by themselves. 

Consequently, they feel comfortable copying or paraphrasing ideas from other sources. 

Finally, according to the principles of the language assessment, the assignment does not have 

any consequential validity or washback which includes “accuracy in measuring intended criteria, its 

effect on the preparation of test-takers, and the (intended and unintended) social consequences of a 

test’s interpretation and use”(Brown & Abeywickrama, 2018, p. 36) and “the effect of testing on 

teaching and learning” (Hughes, 2003, p.1 as cited in  Brown & Abeywickrama, 2018, p. 39) due to the 

washback effect of the high-stake test (S.S.C) on it.  The overall findings from the interviews prove that 

if the test (assignment) does not have significant consequences, it will not have washback, and if the 

test (SSC exam) has significant consequences, it will have washback, which is largely dependent on the 

nature of the test. (Alderson & Wall, 1992). Furthermore, the negative or negligent attitude of the 

teachers and the students toward the practice of English assignment also manifests that a test (SSC) has 

the power to impact the attitude towards the “content, method, etc of learning/teaching” (Alderson & 

Wall, 1992, p. 9).  
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5.0 Chapter 5 

5.1 Discussion 

5.1.1 Introduction 

The chapter presents a discussion and conclusion on the findings which includes the review of 

the major findings, the way research questions have been answered, the reflection of the researcher on 

the data, and views of the researcher regarding the findings which have been compared with the 

literature, limitation of the study and finally researcher’s suggestion for the future research. 

5.1.2 Comparison with the Literature 

The study has critically explored the situation of the alternative assessment (assignment) 

implemented during the lockdown to engage students in their studies. It has been found from this 

research as well as the earlier research that any initiative regarding education taken by the government 

is always unplanned and lacks appropriate research. The researchers Rahman and Pandian (2018) have 

stated that policymakers of Bangladesh do not consider the reality of the classroom while taking any 

initiative. Like SBA and CA, English assignments do not completely reflect the methods of assessment 

(Islam et al., 2021) that are embedded in the approach of CLT. 

Besides, adequate training is significant as found in the findings and regarding this, they have 

stated that English teachers, after completing their honors and master’s in literature face problems 

when they are assigned to teach CLT- based textbooks because of their beliefs and the role they are 

playing as a teacher play an important role. (Ali & Walker, 2014). Additionally, Rahman & Pandian 

(2018) have mentioned that Bangladesh ignores the reality of the classroom and the needs of the 

teachers during every phase of the curriculum development, which can be explicitly observed in the 

finding from the teachers' interviews that teachers are either unaware of implementing CLT or unclear 

about the way activities of the assignment can be conducted in the class. (Das, Shaheen, Shrestha, 

Rahman, and Khan, 2014 as cited in Rahman et al., 2019).  
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Furthermore, Rahman et al. (2012) have shared that the assessment system of Bangladesh only 

assesses learners’ ability of memorization and skills of comprehension, which can be explicitly 

observed in Arpita’s, Rahman’s, and Anhar’s statement, students of the public and the private schools 

where memorization is suggested by the teachers. Moreover, their study has also shown that the 

practice of feedback in the class is unsatisfactory (Rahman et al., 2012) which can be perceived in the 

practice of assignment from the interview which lacked the need-based detailed feedback. 

On contrary, the study has shown that even after the prohibition of the other assessments like 

exam/test (which asses what high-stake test requires) except assignment, the teachers and students have 

continued to practice such assessments which evoke “a ritualistic tone, informed by more conservative, 

compliant and what is seen as context-dependent circumstances” (Ali et al., 2018, p. 17). Additionally, 

the negative attitude of the students towards the assignment and their only focus on the content, topics, 

and exercises which are important to do well or pass the high-stake tests have become a threat to the 

way of achieving the curriculum goals and objectives (Islam et al., 2021).   



 

 

EXPLORING ALTERNATIVE ASSESSMENTS 33 

 

 

 

6.0 Chapter 6 

6.1 Conclusion 

6.1.1 Introduction 

 This section closes out the study by acknowledging its limitations, summarizing the findings, 

and providing some recommendations for assessment-related stakeholders such as students, teachers, 

and policymakers. 

6.1.2 Limitations and Future Research 

Though the research provides some significant insights into the issues regarding alternative 

assessments and the high-stake test in Bangladesh, it has some obvious limitations. Firstly, it is 

qualitative research that has been conducted on very limited participants. The sample size of this 

research is 10 public and 10 private students, 3 public and 3 private English teachers from secondary 

level Bangla medium Bangla version schools. However, another limitation might be the lack of 

authenticity in the collected information. The participants who have participated in the interviews may 

not answer faithfully. Despite having limitations, the research fills up the gaps in the literature 

regarding the situation of alternative assessment during the pandemic in Bangladesh. It is one of the 

types of research which also contribute to the field of washback as the analyst has found the significant 

washback effect of the high-stake test on the practice of alternative assessment in Bangladesh. 

Additionally, further future research can be conducted on the practice of alternative assessment in 

Bangladesh by using a mixed-method approach or just a quantitative method approach by using the 

instrument class observation along with interviews. 

6.1.3 Review of Major Findings, the Way Research Questions Have been Answered, and the 

Reflection of the Researcher on the Data 

Firstly, it has been found that the assessment designers have carefully designed the assignments 

following the CLT approach. Secondly, regarding the ways English assignments and feedback are 
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being practiced in the reality, the study has found the negative washback effect of high- stake exams 

which is hindering the practice of alternative assessment (English assignment) among both private and 

public-school teachers and students. Furthermore, no significant differences have been found regarding 

the practice of English assignments among the students and teachers of public and private schools. 

Both teachers at public schools and private schools remain negligent in responding to students 

regarding the assignment. The teacher’s sincerity decreased as they found that the assignment held no 

or less value compared to the SSC exam. Additionally, the grammar-translation method (GTM) has 

become the most convenient teaching methodology to design the syllabus, topics/materials, activities, 

and contents which are significant to the SSC exam. The high-stake testing system welcomes the use of 

GTM, even though the government has prohibited the practice of any other type of assessment except 

assignment during the corona pandemic. The teachers and the students of both private and public 

schools practice and prioritize standard tests/exams ignoring the English assignments.  

However, slight differences in the interview of public and private school teachers and students 

regarding instructions and the criteria of promoting or ranking students in the new class, issues of CLT 

approach, and assessment literacy have been observed. Private school students receive content-specific 

instructions along with the basic instructions right after the application of the assignment whereas 

public school students remain unaware of the content-specific instruction. Even after the prohibition of 

any type of physical exam or test, private school students have to sit for the online exam as well as 

submit the assignments. Public school students on the contrary are promoted or positioned based on the 

submission of assignments. Moreover, public school teachers seemed to be unaware of the 

implementation of the CLT method to assess students, conversely, private school English teachers are 

found to be aware, but they hold a different perspective regarding the implementation of the CLT. 

Furthermore, to perceive an in-depth understanding of the effect of the assignment, the analyst 

has analyzed through the lens of the five major principles of language assessment (Brown & 



 

 

EXPLORING ALTERNATIVE ASSESSMENTS 35 

 

 

 

Abeywickrama, 2018) and the washback hypotheses by Alderson & Wall (1992). The study has found 

no effect on the assignment as it does not have consequential validity, therefore, it does not have 

washback. On the other hand, it has also been found that the SSC exam which is a high – stake test has 

significant consequences, hence, has the power to exploit the attitude of students and teachers towards 

the subject matter, methodology, etc. Furthermore, it can also be suggested that not only the assessment 

system needs to be reformed but also the tertiary education background of the English teachers needs to 

be considered to meet the goal of the curriculum. From the teachers’ interviews, it has been found that 

most of the teachers have received their honors and master’s degrees in literature except two, who 

obtained their master’s in ELT and applied linguistics but honors in literature. The teachers’ teaching 

methodology is significantly influenced by their educational background as degrees in English 

literature do not equip them adequately in English teaching and learning. 

6.1.4 Recommendations 

The researcher has come up with some suggestions based on the findings on how alternative 

assessments can be included and developed in the context of Bangladesh including the SSC exam to 

foster communicative language teaching method. 

Firstly, the findings evoke that initiative must be taken to change the design of the high-stake 

test based on the communicative language teaching approach to change the belief of the teachers and 

students in teaching, learning, and assessing the English language.  

Secondly, based on the test specification and object, the question pattern needs to be very 

innovative, creative, and contextual.  

Thirdly, any implementation of alternative assessments from the government must have the 

gravity like the SSC exam so that it also has important consequences like the high-stake test which will 

make the teachers and students prioritize the such practice of the assessment equally.  
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Fourthly, only the introduction of an assessment along with guidelines and instructions will not 

be effective if it is not monitored strictly.  

Fifthly, to motivate and involve the students to do such types of communicative assessments, 

the teacher has to become a positive reinforcer which means the presence or addition of any stimulus to 

an act or the environment of that act which will increase the possibility of that act to be repeated again 

(Feldman, 2016).  

Sixthly, a change in teachers’ and students’ beliefs is needed to practice the such type of 

communicative assessment. For this, the first thing that must be considered is to understand the 

differences between the program ELT and Applied Linguistics and Literature.  

Seventhly, it is very difficult to say the way speaking and listening tests can be incorporated in 

the context of Bangladesh but not completely impossible. For example, a format of one examiner 

(playing both the role of examiner and interlocuter) and one/ two candidates can be used for a speaking 

test.  

Finally, to face coronavirus-like pandemics, the teachers and students need to be aware and 

trained regarding the use of alternatives to the classroom, classroom and testing materials, and 

assessment. For instance, remote teaching and learning are impossible to think of without a 

computer/smartphone, internet, and significant software. Tasks should be designed in such ways that 

they can be practiced using such software, like, Google Docs, which works better for writing as well as 

group work. Also, many plagiarism tools, like Turnitin, can be used to check the writing.   

https://www.bing.com/ck/a?!&&p=46967d5d4a1b7cdc3bf7e39ff75fcf07b9b90ea98b71564dcface87ef97ce838JmltdHM9MTY1MjQ0MjY3MCZpZ3VpZD03ZTA2YmRkMi01OWI5LTRjMzctYTNlMy04YmVkN2NiZTQ4MWYmaW5zaWQ9NTE0OA&ptn=3&fclid=fb4dceec-d2b2-11ec-bf12-2f7466b2bbae&u=a1aHR0cHM6Ly93d3cudHVybml0aW4uY29tLw&ntb=1
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EXPLORING ALTERNATIVE ASSESSMENTS 44 

 

 

 

Assignment 3 
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Questionnaire for teachers: 

1. Could you please share your educational background with me? 

2. Did you take any training regarding English teaching? 

3. Currently, how are you teaching and assessing English language in your class? Could you give an 

example on the way you are teaching and assessing English?  

4. How are you practicing English assignment? 

5. Has government provided you with instructions or training related to English assignment? 

6. How do you mark or provide feedback on the assignment? 

7. What is your opinion regarding the solutions that are uploaded on the internet and students copying 

from it? 

8. Could you explain me the term CLT and how the activities in the English assignments are related to 

CLT? 

9. What are the other assessments used beside the English assignments? 

10. How students are being promoted? 

11. Do you consider it as an extra load? Why? 

12. What English language skills do you practice and asses currently? 

13. How do you focus on the form of a foreign language when you teach? (Grammar, Vocabulary, 

Pronunciation). 

14. How do you design tests for your course? What are your ways of implementing activities/tasks? 

 

Questionnaire for Students: 

1. What school are you studying? Private or public? 

2. How are you learning English currently? 
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3. How does your teacher assess English language?  

4. Could you please share some topics, exercises that are being practiced by your teacher currently? Is 

it like before? Do you find any changes in teaching practice currently? 

5. How does your English teacher assist or guide you in the English assignment? 

6. Do you enjoy doing English assignment? 

7. Do you take help from any other sources while doing the assignments? 

8. Which type of assessment is prioritized more? English assignment or exam? 

9. How much time has been allotted for the submission of the assignment? 

10. How does your teacher grade your English assignment? 

11. Does your teacher provide any feedback? 

12. Do you prepare yourself before doing the assignments? 

13. What materials are used in learning and assessing English? 

14. Has your teacher provided any instructions or guidelines on assignments? 

15. How is your exam graded or marked? 

16. What English language skills are being practiced by your teacher? 

17. What English language skills are being assessed through the assignment? 


