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Abstract

Play based learning is considered very important for early primary grade children. Many

developing and under developed countries are struggling to implement this play based

learning method. This study aims to explore teachers’ perception on play based learning. The

findings of this research indicated that teachers are generally know about play based learning

in early primary grade children but they prefer conventional learning method. In terms of
practice play based learning, it was found that teachers think that it will be time consuming.
The research further revealed that teachers need more training and guidance to know about
play based learning. As they have a very little idea about fully functioning play based
learning curriculum, therefore they think it will increase their work load. This study
recommended that teachers’ training on play based learning for early primary grade children
is needed. Also existing curriculum and policies need to be reviewed to incorporate the play
based learning pedagogy. Lastly, further research needs to be carried out on a larger scale to

see a nationwide perspective.

Key Words: Teachers; Play based Learning; Early Primary
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CHAPTER I:
INTRODUCTION & BACKGROUND

Introduction

Learning via play has been shown to benefit a child's growth. Playing can only be educational
if it is enjoyable, meaningful, energetic, and socially involved (Parker & Thomson, 2019). In
education, playing allows for initiative, engagement, creativity, and sociability (IPA, 2014).
Play-based learning aids in the development of social skills, increases motivation to study,
and enhances language and numeracy abilities in youngsters. Playing entails taking initiative,
concentration, and being interested about the world (Wonder school, 2017). It also helps
children with problem-solving skills, emotion regulation, creativity, decision-making,
teamwork, resilience, sharing, and socializing in small and large groups, all of which help

children make better life choices and teach them lasting skills (UKEssays, 2020).

Early primary grades are defined as children aged 6 to 8. (UNICEF, 2018). Children's
educational experiences in the early primary grades can be transformed by play-based
learning techniques, which can improve learning motivation and outcomes (The Lego

Foundation, 2018).

Teachers' attitudes about the use of play-based approaches are shaped by their knowledge of,
comprehension of, and interpretation of how play-based approaches help children's learning
(Puteh & Ali, 2013). Aside from their parents, teachers play a critical role in the lives of
children. Teachers serve as a protector, caregiver and companion to children as early as
kindergarten. The attitude and conduct of a person's early childhood teacher has a significant
impact on his lifelong learning. They absorb whatever they can from the environment in

which they are placed. With good direction, they obtain information and education. Without a



teacher, none of this would be possible. Teachers have an important role in influencing the

lives of youngsters in this way (The Asian School, 2019).

Primary education is the breeding ground for tomorrow's leaders, intellectuals, and inventors
(Local Assignments, n.d). It is here that youngsters begin their academic careers. A child's
life, which had previously centered solely on family and kindergarten, has abruptly shifted.
He begins elementary school with both anxiety and joy, and his teachers become an
important part of his life. At a young age, a kid meets his teachers and recognizes them as his
guardians, which is why primary school teachers have such a strong influence on children.

Children are influenced by their ideas, attitudes, and perceptions.

Teachers' attitudes about the use of play-based approaches are shaped by their knowledge of,
comprehension of, and interpretation of how play-based approaches help children's learning

(Puteh & Ali, 2013).

Teachers must be extremely efficient when it comes to establishing a correct learning style. A
youngster enjoys playing from an early age. They are unprepared to listen to a lecture. They
seek enjoyment in all aspects of their existence. When the instructor blends learning and
playing, play and learning may be on the same page. They must comprehend the value of
play and child-centered pedagogy in early childhood education, as well as possess the

requisite abilities and dispositions to implement play-based learning (UNICEF, 2018).

Teachers' perspectives, experiences, and beliefs about play-based learning as a core issue in
the field of early childhood education are important and relevant for a wide range of policy
agents, including national policy stakeholders, teachers, ECE practitioners, parents, and, most

importantly, children themselves (Moan, Hjetland & Wollscheid, 2019).



Statement of the Problem

Bangladeshi education policymakers, like those in many other developing nations, have been
focused on increasing access to school and increasing educational achievement rates (Trines,
2019), which can only be achieved when students like their learning experience. It is
dependent on the teacher's charisma in terms of increasing children’s attention to the
classroom and education. Bangladesh has one of the world's largest primary education
systems, so it is not be simple (ADB, 2011). The government elementary school is attended
by 51.32 percent of the youngsters. These are students from low-income or disadvantaged
backgrounds. Traditional pen-paper pedagogies create barriers between students and teachers,
and they frequently fail to address the developmental requirements of all kids, especially
underprivileged pupils who are frequently overlooked in standardized curriculum (Irizarry,
2019). It is proposed in the policy to provide a creative, beneficial, and enjoyable atmosphere
for students in primary and secondary schools in order to assure their adequate protection and
development (MOPME, 2010). In its last revised curriculum in 2012, the National
Curriculum and Textbook Board began incorporating internationally updated teaching-
learning methods and techniques, interactive instructional strategies, and formative
assessment procedures in each grade and subject to address the 21st century teaching-learning
needs (Alam & Shengquan, 2019). Teachers that are capable of pushing pupils to accomplish
are in charge of classrooms. Teachers must enhance areas of teaching such as instructional

procedures and teacher attitude in order to achieve the goal (Palardy & Rumberger, 2008).

So, here is some proof that policy supports play-based learning, but it is up to the teachers to
decide whether or not they are ready to implement it. Teachers cannot expect students to stay
in a chair all day and attend all of their classes. They have to have fun and play. However, a

teacher's primary obligation is to ensure that students learn. They are the ones who will be in
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charge of the classes. This is why it is necessary to explore teachers' attitudes toward play-

based learning in the early elementary grades.

Purpose of the Study

The purpose of this study is to find out how teachers feel about play-based learning. The
study's major goal is to understand more about teachers' thought processes when it comes to
play-based learning. This research was look at a circumstance when teachers are willing to

embrace a unique yet highly successful learning method.

Significance and Justification

Opportunities to play in the early elementary grades help youngsters comprehend academic
ideas and develop a desire to study (The Lego Foundation, 2018). Play-based learning aids a
child's overall development by including socio-emotional learning, as well as building
confidence, increasing motivation, and instilling cognitive abilities. The academic or
conventional approach to early childhood education focuses on instilling cognitive abilities
and knowledge in young children via structure and routine (Wonderschool, 2017). Play-based
learning has been shown to improve children's academic and developmental results. It can
also help your child succeed in the twenty-first century by teaching them useful skills
(Robertson, Morrissey & Rouse, 2018). Early childhood is a crucial period in a child's life
since it is not only when they learn to connect with others, such as peers, teachers, and
parents, but it is also when they begin to establish hobbies that will last a lifetime (Alvodro,

n.d.).



Play-based learning is vital in early elementary school for increasing a child's academic
career as well as fundamental abilities. Teachers in the early elementary grades do more than
just facilitate. In the classroom, their ideas and views are important. Teachers' attitudes
toward play-based learning are reflected in their classes, allowing children to acquire

important social, emotional, physical, and motor abilities (Onditi, Otengah & Odongo, 2018).

As a result, it's critical to investigate teachers' attitudes toward play-based learning. This
study provides insight into the present state of school teachers' ideas and attitudes concerning
the use of play-based learning in the classroom. It can help teachers who desire to employ
play-based learning improve their understanding. The findings of this study can help
policymakers and program implementers create a play-based learning method for early
primary school students. It's past time to hear what primary school teachers think about play-

based learning in the early primary grades.

Research Questions

e How do school teachers perceive the play-based learning for early primary grade?
e What are their views on “How play-based learning can be implemented in early
primary grades”?

e What is their opinion on the challenges of implementing play-based learning
approaches for early primary graders?



Definitions of the Key Terms

Play Based Learning

Play-based learning allows young children to play with objects, explore concepts, and
articulate new understandings. Playing alone, quietly, and reflectively is possible. It may, on
the other hand, be sociable, lively, and engaging (Edward, 2017). This research focuses on
early primary school students' play-based learning. Play-based learning is defined as a
technique of learning in which children play and learn in a collaborative and successful

manner.

Teacher

Teachers are, without a doubt, the most important people in our society. According to the
University of People, they provide children a sense of purpose, prepare them for success as
global citizens, and inculcate in them a desire to perform well and thrive in life (University of
People, 2020). Teachers' attitudes about the use of play-based approaches are shaped by their
knowledge of, comprehension of, and interpretation of how play-based approaches help
children's learning (Puteh & Ali, 2013). This research discusses at how primary school
teachers feel about play based learning approach. Including their thoughts, practices and

experiences everything is discussed here.

Perception

Perception is a more complicated process in which an individual selectively absorbs or
assimilates stimuli in the environment, cognitively organizes the perceived information in a
certain manner, and then interprets the information to make a judgment about what is going
on in the environment. It's a subjective process in which people see the same world in various
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ways (Kahyap, n.d). The term 'perception’ is used in this study to refer to the primary school
teachers' understanding, viewpoint, and knowledge. Their 'perspective' reflects their

comprehension and opinion of play-based learning as well as their knowledge of it.

Early Primary Grade

Children in the early grades of elementary school range in age from six to eight years old. 6-8
years considered the early grades of primary school (UNICEF, 2018). In this period, active,
play-based learning approaches can transform the educational experiences and strengthen

learning motivation and outcomes. (UNICEF, 2018).



CHAPTER II:

LITERATURE REVIEW

Many research have looked at teachers' perspectives on play-based learning for early primary
school students. For early primary grades, this section will seek to emphasize literature on

various elements of play-based learning as well as teachers' perspectives on it.

Importance of Play Based Learning in Early Primary Grade

Play-based learning is defined by the Early Years Learning Framework as a framework for
learning in which children organize and make sense of their social realities by actively
engaging with people, things, and representations (Aktova, 2017). Play-based learning is
beneficial to primary kids' cognitive, physical, social, and emotional development (Arrow,
2019). Children have found that using play as a pedagogical strategy has resulted in a
pleasant learning experience (Kobylak & Klyan, 2017). The kids were ecstatic to have the
opportunity to learn about other planets via play. Playing made sense to them, and as their
curriculum developed, so did their level of participation. In our lunar investigation, they
asked confident questions, contributed to their own knowledge, and socialized with their
peers (Kobylak & Klyan, 2017). Playing gives possibilities for self-discovery and social
relationships, as well as allowing children to test out new ideas and apply what they've
learned in school in a less stressful environment. Playing helps children develop their
imagination, speaking and listening abilities, as well as their understanding of math and
scientific ideas. Because children are organically eager to restore bonds and construct

structures, playing is a time where mistakes may be thoroughly investigated (Rogin, 2020).



According to research conducted by the Lego Foundation on play-based learning, children's
playful experiences are more likely to lead to deeper learning when they are joyful, actively
engaging, meaningful, iterative, and socially involved (The Lego Foundation, 2021).
According to the data, "combining joyful child-directed activities with teacher or adult
supported or led learning objectives™ is what play-based learning at school is all about
(Weisberg, Pasek & Golinkoff, 2013). Teachers, according to Nicole Michelle Coots, are
placing children at danger of failing in school if they don't let them to play (Coots, 2019).
Children learn 'naturally' via play, with the support of teachers who facilitate chances for play
in the environment in which they are immersed (Ali et al., 2018). Many studies have shown
that play-based learning has a true and positive influence on student learning and

development (Pasek, n.d.).

Teachers’ Perception on Play Based Learning

Teachers are still unsure about the relationship between play, learning, and growth
(Zhulamanova & Raisor, 2020). Some teachers said that play and learning are two distinct
conceptions, and that adopting play-based learning to satisfy academic goals was difficult.
They also believed that play-based learning would stifle play or, worse, teaching (Pyle &
Danniels, 2017). Play-based learning was favoured by the majority of teachers. Classroom
observations, however, revealed a discrepancy, since the teachers' declared learning approach
is not followed in the classes (Bantwini, 2015). Teachers' perceptions of play's impact on
learning in the classroom will influence how they use it in their classrooms (Pyle, Prioletta, &
Poliszczuk, 2018). If a teacher feels that play can assist and deepen academic learning, he or
she will become more invested in their position to integrate play in the classroom and use

various forms of play to acquire various reading and writing abilities.



Play, according to many ECE teachers, helps to children's overall development as well as
specific development areas including social, emotional, cognitive, and language development
(Moan, Hjetland & Wollscheid, 2019). Play-based learning is the concept of teachers and
students working together to co-create knowledge. Learning environments are purposefully
created to encourage creativity, social interaction, experimentation, and a passion for learning
(The Lego Foundation, 2020). Many teachers are worried, yet others are limiting playtime in
the classroom (Onditi, Otengah & Odongo, 2018). Teachers are reconsidering how they teach
young children to maximize their learning potential (UNICEF, 2018). Teachers' opinions
about the importance of play in the classroom will impact how they include it into their

lessons (Pyle, Prioletta, & Poliszczuk, 2018).

Global and Bangladesh’s Context Regarding Play Based Learning in Early

Primary Grade

Play-based learning is difficult in any environment, and culture plays an important role in
influencing how individuals in various countries interpret playing. People from various
cultural backgrounds tend to focus on different aspects of the same phenomenon (Azuma,
1986); because teachers’ opinions on play are shaped by their own cultures, these viewpoints
range greatly. Children's classroom experiences are influenced by teachers' ideas of play

(Taylor, Samuelsson & Rogers, 1999).

In Malaysia, the importance of a play-based approach to teaching and learning has been
highlighted (Ali, 2013). The majority of teachers in the United States believe in the benefits
of play (Zhulamanova, 2019). When it comes to play-based learning, Japanese teachers see it
as a way of life, whereas American teachers see it as a way of learning and growth (Taylor,

Samuelsson & Rogers, 1999).
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Bangladesh Education Policy illustrates how play, playfulness, and structure may be used to
create a learning environment (Hasan & Obaydullah, 2020). Teachers' perceptions of play-
based learning in Bangladesh differed from those in the West. It is not practiced in the same
way as it is in other nations (Chowdhury & Rivalland, 2012). Twenty-six studies on play
conducted in 18 countries, including Bangladesh, discovered that play-based learning
encouraged children to excel in a variety of learning areas, including language and literacy,
social emotional abilities, and numeracy (Maeder, 2021). In the context of worldwide
education reforms that highlight the relevance of skills for 21st century learning, play-based

learning in schools is critical (Parker, 2021).
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CHAPTER III:

METHODOLOGY

Study Design

This is a qualitative study since it examines primary school teachers' attitudes on play-based
learning. The qualitative research design was adopted in this study. Qualitative research is an
iterative process in which the scientific community improves its understanding by
establishing new meaningful distinctions as a result of getting closer to the topic being
examined (Aspers & Corte, 2019). Qualitative research may assist in gaining access to study
participants' ideas and feelings, allowing for the creation of a better understanding of how

individuals characterize their experiences (Stutton & Austin, 2015).

Because this is a qualitative study, two data gathering approaches were employed. "In Depth
Interview" (IDI) and "Focus Group Discussion” were two of them (FGD). These procedures
entail lengthy interviews in which participants describe a variety of topics that aid in the
study's goal. The perceptions of primary school teachers toward play-based learning were
investigated in this study. Through these data gathering approaches, a variety of opposing
thoughts and perspectives regarding play-based learning evolved, based on varied life
experiences. This research looked into their habits and obstacles when it came to play-based

learning.

Research Site

The research site for this study was three government primary schools in Dhaka city.

12



Participants and Participation Selection Procedure

In this study purposive sampling was used.
e Six teachers from grade one and two participated in the In-Depth Interview.

e Twelve teachers from grade one and two participated in two Focus Group Discussion.
Each group consisted six members.

Data Collection Tool

1. In-Depth Interviews (IDI)

2. Focus Group Discussion (FGD)

Data Collection Procedure

Two approaches were employed in this investigation. A questionnaire was created for IDI to
gather information on teachers' perceptions on play-based learning in the early elementary
grades. It was addressed with the teachers in order for them to offer their perspectives and

experiences.

There was also a series of questions for the focus group discussion that would assist to
understand the views and problems of teachers as a whole. An audio recorder was utilized to
capture all of the data. During the data gathering phase, detailed and informative notes were

taken. Each IDI and focus group discussion lasted about 45-60 minutes.
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Data Analysis

In this study data analysis was carried out in the following ways.

Initially, transcripts were arranged immediately following data collection. Various anecdotes
and experiences acquired from respondents (teachers) with the context of the research were
analyzed in an organized manner during this procedure. The transcriptions were then read

aloud many times. This was a narrative analysis.

The information was then divided into numerous themes and sub themes. Interpretation was
then summed up under the theme results. Then the outcome of this interpretation was
decided. There was a summary of the findings, which served to clarify the study. Finally,
findings of the study was done which included a compilation of articles and literature which

was contextual and represented in an unambiguous way.

Validity & Reliability

The data collection guidelines of IDIs and FGDs were reviewed by experts from BRAC

Institute of Educational Development (BIED).
Limitations

» There was no chance to observe the practices in the classroom.

* Teachers’ perceptions of a few government primary schools in Dhaka city was

considered, therefore, it was not possible to capture the whole scenario.

» Small sample size, hence, it was not possible to generalize over a larger population.

14



Ethical Issues

The study followed all ethical principles of research and the proposal of the study had been
submitted for ethical approval from BRAC University ethical review committee. Following
that multiple facets of ethics were integrated in this study. The participants’ willingness to
participate was guaranteed. None of their personal data will be utilized for anything other

than this study, and all data references will be kept anonymous.
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CHAPTER IV:

FINDINGS AND DISCUSSIONS

This chapter is divided into two parts. The first part, 'Findings," will provide data acquired
using two separate tools, IDI and FGD. The examined data will be reviewed in light of
literature and the researcher's reflection in the second part, 'Discussion.’ This section will
conclude with a conclusion and some suggestions based on the study's findings and

information.
Findings

Themes identified and presented in this section are important and interlinked either directly
or indirectly. Categories were identified by examining IDI transcripts and FGD transcripts.

Subsequently, data were organized into following themes and sub themes.
Demographic Information

A total of 18 government primary school teachers of grade one and two were interviewed. All
of them were female between the ages of 24 to 47. Four participants have a bachelor's degree
and the other fourteen have a master's degree. The teachers selected for this research are
currently appointed at government primary schools in Dhaka. All teachers have experience
working with play-based learning. Three teachers have eighteen months of experience in this
field. Fourteen teachers have experiences between three to seven years. One teacher is

working for a long time and has fifteen years of experience.
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Theme 1: Teachers’ knowledge about play-based learning for early primary
grade children

This section is in compliance with the first objective of this study which is to explore primary
school teachers' perception on play-based learning of early primary graders. The findings for
this section are presented under sub themes which will, in turn, describe the understanding of
teachers about play, opinions about importance of play in school, play based learning,
conventional method versus play based learning, opinions about play based learning in early

primary graders and essential strategies for learning and teaching in early primary grades.

Teachers’ understandings about play

This sub-theme reflects certain common factors which constitute very similar thoughts of
most of the respondents about play. In aspects of play, most of the teachers had the idea that
playing is compulsory in a child's life. In two of the interviews, the respondents explained
their understanding about play in a similar pattern, “The activity children do is play” (IDI-3,

9.11.21, IDI-4 10.11.21).

Including this statement, the other participants said that playing reminds them of the
playground, childhood and the noises made by children while playing. Some teachers even
mentioned playing in the classroom. A respondent from the FGD mentioned never getting the
chance to play in the field. However, the description was reflected in a different manner. She

said,

“When I hear the word play, indoor games come t0 mind in the first place. It reminds
me that | am playing with my cousins in a room. | never got the chance to explore the

playground. After started working here I saw another kind of play” (FGD-2, 10.11.21).
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Opinion about importance of play
Most of the respondents did not consider play to have a role in development. Respondents
who had a negative attitude towards play, did not think it was important for a child's physical

development. One teacher shared that,

“Many people say that play helps physical development. But | do not think so because |
have seen many other people who are physically developed without playing. I also didn’t

play that much in childhood. I do not think moving around is important” (ID1-4,

10.11.21).

Very few of the respondents possessed the knowledge about the importance of play in a
child's life. They talked about physical and mental development. Some of them even use play

as a learning tool in the classroom. One of the respondents mentioned,

“Children will play anyway. Playing is very good for their health and development. It
will help their physical and socio emotional development. We even use play for learning.

Otherwise, it is not easy to ask children to sit all over the day” (IDI-1, 9.11.21).

One respondent talked about the consequences of not playing. She said, “Without playing
children watch mobile or tab or play video games. These are not good for mind, body and

harmful for eyes” (IDI-6, 11.11.21).

Importance of play in school

Data revealed that some teachers thought that children would sit for a whole day with proper
classroom management. One of them said, “We are able to manage the class without play
based learning. If we teach properly then we can use conventional methods easily. We do not

need play based learning every day in school” (IDI-5, 10.11.210). One teacher shared her
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opinion in a negative tone which went, “Teachers do not want them to play. It is not about

what anyone wants but children will play anyway” (IDI-4, 10.11.12).

The other respondents were aware of the fact that it is not possible for teachers to ask
children of this age group to sit all day. As, in government schools they stay for a longer
time.
“Our students stay in school for the whole day. They come in the morning and leave
school in the afternoon. Of course, they will play. They play outdoors and we also
facilitate them to play in the classroom. Otherwise, these children will not sit for whole

day” (IDI-5, 10.11.210).

Play based learning
It was observed from the data that all teachers knew the term play-based learning from
different types of training. However, they still do not have knowledge about a fully

functioning play-based learning curriculum.

One response was, “We receive a lot of training regularly. In some previous training we
got the idea about play based learning in different ways. Also, we came to know about
ways to convert our regular textbooks to incorporate play-based learning” (IDI1-2,

9.11.21).

Some respondents were found to have a negative views to play based learning who thought
play-based learning is harmful for children as it creates a disturbance in pre-existing
discipline, “We do not have the strength to use play-based learning method. Also, it will
create chaos in the classroom” (IDI1-4, 10.11.21). Another respondent said, “We have heard

about play based learning. We were asked to use it in the classrooms but with this huge
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number of students we do not have the strength to do that. Also, it will wreak havoc in the

classrooms” (IDI-4, 10.11.21).

The rest of the responses supported play-based learning as an important learning tool for

children.
Conventional method versus play-based learning

Data revealed that almost all the teachers are fine with conventional methods. They think a
conventional approach is good and inclusion play based learning will make no difference in a

child's education. Regarding this, one participant shared that,

“Actually, in conventional methods children learn through play. We do not state directly
what we will teach but we use some play and then at last we say that you have learned it
through play. That is why | do not think we need play-based learning for that. Also,

children will get bored with too muc# play” (FGD-1, 9.11.21).

Another respondent voiced her worries that play based learning would not give the idea about

moral development. She explained,

“Playing is important. But play based learning will not aid moral development. Moral

development, too, is important. So, conventional method is better” (FGD-1, 9.11.21).

Another respondent thought, “/t would not be possible to use this play-based learning

method with this huge number of students in classrooms” (FGD-1, 9.11.21).

Very few respondents understood play-based learning will be better. One respondent, who
was very positive about play based learning, described why the situation will be better with

this method than the conventional method. She said,

“I think play based learning will be more helpful because we do both now. We give
playful education and also, use lecture methods like adult education. The problem is that
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a child enjoys some lessons and some are not enjoyable for them. So, it hampers their
learning. If we use play all the time then children will think they are playing while

actually they are actually” (IDI1-2, 9.11.21).

Opinion about play-based learning in early primary grade

Most of the respondents showed their impression in a negative way about play based learning

for early primary grade children. One of the respondents expressed it very clearly,

“Children like to play. That is why everybody is pushing about play based learning. But
if we can manage the classroom then it is easy to use the lecture method. Play based

learning is not important at all. We could only do this approach once or twice in a

month” (IDI-4, 9.11.21).

Rest of the respondents agreed that play based learning is great for early primary grade

children. One of the teachers explained,

“Actually, children are bound to play. It is not possible to teach them like adults. Even
when classes run, they move around. Like if they want a pencil or something else and
they try to move on that excuse. Gradually they understand the instruction. But in early

classes playing is better option” (IDI-1, 9.11.21).

However, even with this positive vibe, one of the teachers is worried. She said, “With this

huge population it is hard to handle something new” (IDI-5, 10.11.21).

Essential strategy for learning and teaching in early primary grades

There were some statements about the best learning method for early primary grade which is

opposite of play-based learning. One of the respondent mentioned that,

“I think from childhood a child should sit properly in the class. They should know that a

student is supposed to sit and let teacher talk. Actually, the lecture method is the proper
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way for learning. In many training sessions we have heard about the positive sides of

play but it is only easy to say. Implementation, however proves to be much hard” (IDI-4,

10.11.21).

One respondent who prefers play-based learning but even after being very positive about this
method she added a negative side of it saying, “Only play based learning can be boring.

Children get bored easily. So other types of methods are also important” (IDI-1, 9.11.21).

Data revealed that few teachers appreciated play-based learning as the best learning method.
One of the teacher mentioned her sincere appreciation of play-based learning as the best

learning method. She said,

“There is no other option for learning without play for early primary grade children.
Playing mainly helps to increase interest in learning but it also helps to learn
permanently. Sitting and reading something in a boring way is definitely not a perfect
way to learn for early primary grade children. This is the perfect age of learning. We
cannot wait until they learn to sit down properly and we will start our education. So,

without play based learning I cannot other alternatives” (IDI-5, 10.11.12).

One of the teachers added another kind of activity along with play-based learning. She said,
“I like two methods. One is play based learning and another is project-based learning. If
after the lesson we ask them to make something it will help them to memorize the whole thing

easily” (IDI-2, 9.11.21).

Theme 2: Practice of play-based learning for early primary grades

The intentions of the respondents about play based learning were understood while they were
talking about the practices they were doing in the classrooms. This theme was analyzed based

on some sub themes: opinion about play based learning for early primary grade, support of
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the curriculum, classroom experience of the teacher, environment of the classroom and

preparation of the teacher.

Supports of the curriculum
In the aspect of curriculum, most of the teachers thought that the current curriculum is not a
play-based learning curriculum. But according to them, in many ways, they are told to

conduct classes in a playful manner. One of the respondents pointed out that,

“If I am talking about books then it is yet not supporting this approach, not even the
guide book for teachers but it is not the end. We get a lot of training, educational
materials and participate in workshops. Everywhere it is advised to make classes an
enjoyable environment. They ask us to play with children. So, indirectly curriculum

supports play-based learning approach” (IDI-1, 9.11.21).

Another respondents said, “The curriculum does not support play-based learning. It is
quite opposite to that but only in some lessons play is necessary. Which does not make it

a play-based learning curriculum” (ID1-4, 9.11.21).

Classroom experience of the teacher

The gathered data showed that very few respondents said they do practice play based
activities in their classroom. They do different kinds of activities for better learning of the
children rather than regular lecture methods. One respondent elaborates how they were trying

to carry out play based learning. She said,

“Songs and rhymes are common. Otherwise, we use some educational material which is

sent to us by Sisimpur” (ID1-6, 11.11.21).

In the discussion about activity, one of the teachers shared what they do in their classroom to

impose play based learning,
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“We do group activity; educational songs and rhymes are common, and we also use

educational materials in the classroom” (FGD-2, 10.11.21).

However, most of the teachers try not to do activities in the classroom. They are not fine with
play-based learning. They do not want to use it in the class. Among them, one teacher said in
a negative tone that, “Actually, even if we do not want to do play based learning, it comes in

the class anyway” (ID1-4, 10.11.21).

With their experiences, teachers have some suggestions on how to convert conventional
learning systems into play-based learning. One common statement was coming back and

forth, “If you want to change the whole system then we need training” (IDI-2, 9.11.21).

Also, they added some more suggestions which are basically related to their everyday

classroom experience. Here are two statements as evidence to this:
“If possible books should be changed. It will be better for us” (IDI-6, 11.11.21).

“I think we are already doing play-based learning. Now if experts want to add
something more than we need guidance. Only after that would we capable to work with

this” (IDI-5, 10.11.21).

Environment of the classroom

In the conversation about indoor and outdoor set up for play based learning, most of the
respondents agreed that in case of play-based learning both set up are important. Some
respondents said that children can get more opportunities to think and explore. Some
respondents added that children will not get bored of learning if they can use some outdoor
space. One of the respondents said, “Our classrooms are well decorated and have enough

space for play based learning” (IDI-2, 9.11.21).

Some of the respondents said they need a bigger classroom for using this approach,
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In this approach I cannot scold the child, I cannot say anything. But | want discipline.

So, I need a bigger classroom where children can play easily” (FGD-1, 9.11.12).

Though very few respondents stated that outdoor space is not safe and it will create

disturbance in discipline for the children.

Training of the teacher

The collected data showed some respondents wanted to know play based learning better and
on this they said, “Actually we want to what is your purpose with this play-based learning
and what do you want” (IDI1-2, 9.11.21).

The other respondents thought in their classrooms, they were capable of doing everything for
the children. However, according to their statements, they require training to conduct classes

better through play-based learning. One respondent quoted it like,

“We are here to serve the nation. So, we have t0 prepare to do anything when the
situation requires but we will perform better only if we get proper training” (IDI-1,

9.11.21).

Theme 3: Challenges to implement play-based learning approach for early
primary grades children

It is very important to know about the challenges teachers are facing while using a play-based
learning approach in early primary grade. To understand this theme better we are using the
following sub themes- Challenges teachers face, extra work pressure and time commitment,

and parents’ opinion on play-based learning.
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Challenges faced by the teachers

During the conversation it was clearly understood that teachers face many challenges while
using play-based learning. The most common factor was the number of students. Also, they
were facing many problems which were mentioned by them. One of them talked about the

problem of picking a game for play based learning,

“The problem is some teachers do not find any game to play with children. They do not
know what to choose. Also, it is true that with this huge number of students, classroom

management usually prove fo be difficult” (ID1-2, 9.11.21).

Another respondent raised concern about the syllabus and time management. She said,
“Sometimes play based learning demands too much time but, nevertheless, [ am

obligated to finish the syllabus on time. So that is how it could be hard” (IDI-3, 9.11.21).

One of the respondents talked about the problems what they face during classroom play

activity,

“If I am talking about songs then I can say that I cannot sing songs. Then while doing
some games | cannot remember any. So, | use the same games which I have been taught
in my training sessions. Then the same results come every time and children get bored. It

would be better if I get some guidelines” (ID1-4, 9.11.21).

One teacher mentioned about turn taking by which she showed care for socio emotional

development. She said,

“Sometimes when we do a play with turn taking it is hard to give everybody a chance
and the problem is children who do not get to play feel sad. Then I feel bad for them”

(FGD-2, 10.11.21).

26



Extra work pressure and time commitment
Most of the respondents thought play-based learning would be time consuming and would

increase their workload. One teacher told us,

“We have a specific time for class. So, we have to plan properly before but for lesson
planning, we need more time to invest. How many groups we need, which child will
participate in which group and how much time do we need. These things need to be

sorted before class and it will be time consuming” (IDI-1, 9.11.21).

Some of the respondents thought though it would be time consuming, but after some time a
pattern would be fixed and teachers would be released from extra work load. A participant

told that,

“Workload will be high for some time after that everything will be ready and we will be

used to with that” (IDI-6, 11.11.21).

Teachers’ opinion about parents’ knowledge regarding play-based learning

One of the most important arguments was parents’ thoughts on play-based learning. Here
data told that this fact is sensitive to the teachers. Parents usually shared their views with
teachers. According to those teachers, most of the parents were not happy with play-based
learning. One respondent told us some opinion of them, “When we use play-based learning
for some days in a row then parents express their dissatisfaction about that teacher” (FGD-2,
10.11.21). This statement was supported by every teacher. Though some teachers added their

thoughts with this statement that parents will only be happy when children do well.
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Suggestions for starting play based learning in early primary grade

It was illustrated that most of the teachers needed training before asking them to implement
play-based learning in the classroom. According to them, teacher training, increasing the
number of teachers, counseling to the parents, and proper guidelines for the teachers,
maintaining the student teacher ratio and training on classroom management will be helpful.

One respondent told with an enthusiastic note that,

“We want a proper guideline and training before starting play-based learning
curriculum. We want to enjoy our profession. We do not want play-based learning be
posed as a burden on us. As we take classes in early primary grade by rotation, so, we

all want training for it” (ID1-6, 11.11.21).
One respondent suggested comprehensive research before starting it. She said,

“We should not jump into an approach because many other countries are using it but

also, we need to do research on that” (IDI-4, 10.11.12).

Discussion

This section presents the interpretations of the study results in light of the research questions,
the researcher's reflections and also provides an analysis of the findings with reference

evidence to the existing literature. The discussion has been presented under different themes.

Teachers' knowledge on play based learning for early primary grade children

The first research question sought to find out from all the teachers their understanding of play
based learning in early primary children. The study found that whenever teachers heard the
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word play it reminds them about the children's activity, playground and mostly how much
children love to play. In aspects of playing most of the teachers describe it as an activity of

the children.

Some teachers are aware that children will play anyway. They are unable to stop them.
Playing and learning are both natural parts of a child's daily routine. They think children will
play always but most children's schooling is designed to encourage study rather than play
(Samuelsson & Carlsson, 2008). According to most of the respondents of this study it was
found that school is usually considered as a place for learning and not for playing. In the
research findings of Pramling, Klerfelt and Graneld (1995) it was revealed that actually
teachers think school is a place for study. The majority of respondents, however, believe that

they are using correct learning tool in their classroom.

According to this research, most teachers believe that playing is not required for
development. According to one of them, play has no impact on physical development. As a
result, it was concluded that the majority of them lack a comprehensive understanding of the
relationship between play-based learning and optimal development. A study conducted by

Edick (2012) found the similar kind of findings.

The other responders, on the other hand, hold a different viewpoint. They believe that play
has an impact on development. This responses had alignment with the article “Role of Play in
Child Development” which was written by Ananda Majumdar (2020). They believe that
children's physical, mental, and social development occurs when they are playing. In the
context of education teachers think that with play based learning their development are two
types: developmental learning and academic learning (Pyle et al. 2020). Furthermore, it was
noted that numerous times during their discussion about the value of play, the topic of

playing in the classroom came up. There was also a claim that if children are not allowed to
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play, they will spend their time on digital gadgets, which is harmful to their physical and
mental development. Two researcher Anderson-McNamee and Bailey strongly supported this

in their study (2010).

According to the findings of this study, almost all the responses were familiar with the term
"play-based learning.” They do not, however, have a clear idea about fully functional play-
based learning curriculum. Essentially, they are familiar with this phrase via training
sessions. Only a small percentage of responders say they utilize it in the classroom for a
specific lesson. Despite understanding how to utilize this strategy, the majority of the

respondents claimed they would not use it in their class.

Majority of the respondents chose conventional learning method over play-based learning as
the most effective approach for child education. They think that play-based learning is very
time-consuming for teachers. Some of them believe that conventional method provides
sufficient opportunities for play-based learning. They do not believe they require anything
more. One respondent stressed the lecture method is very impactful, and she believes that
students should study in the same way from elementary to higher school. Contradictory to
that in many researches it was shown that teachers from the other countries feel that play is
essential because it prepares children for future learning (Hunter and Walsh 2014; Pui-Wah
and Stimpson 2004). However, few teachers agreed that play-based learning practices are
important for children which is supported by the research findings of Walsh and Gardner’s

research (2006).

Some respondents opined that the teacher can regulate the class at this age when it comes to
play-based learning in early primary school. They favor the lecture method since it is how
they have always learned. They believe it will assist children in succeeding later in life.
According to the findings of the study, if a teacher is capable, one teacher mentioned she can
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make children to sit and educate them for day-long courses in early primary school. Study of

Elicker and Mathur carried out the same findings in their research paper (1997).

Other respondents believe that forcing children to sit and attend courses is impossible.
According to the data, most teachers believe that early primary school students are not mature
enough to obey directions in the same way that adults do which is strongly supported by the
study of Finn and Pannozzo (2004). One responder stated that if children are allowed to play
correctly during the learning process at a young age, they would appreciate their education
later in life. Furthermore, teachers stated that children are not sure about what they should do.
At this age, they merely want to play. As a result, play might be a simple technique to

educate them.

The components of play-based learning is summarized after studying the extensive replies of
the teachers, which are: classroom management training, educational content, teachers' desire
and motivation, students' engagement, suitable book with supervision, and lesson preparation

(Morrow, Strickland and Woo, 1999).

Some respondents said that supporting this method is only mindless as it is not easy to apply
in the classroom with this huge number of students. One literature reviewed during the study
report which is written by Rogers stated the same thing that without proper student teacher

ratio it is hard to manage the classroom with play based learning (2010).

During the discussion, those who promote play-based learning discussed their techniques. It
is assumed that kids learn through songs, rhymes, materials, and games. They see it as a form
of play-based learning. In addition, it was found in this study that one of the respondents
believes that each child is unique, and that we should teach them according to their
personalities. Mclnnes, Howard, Miles and Crowley supported that in their study (2011).

They should not be forced to learn via play. Teachers must also understand the variety of
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their pupils and adapt their teaching methods to meet the needs of the students. As a result,
teachers must be knowledgeable about the teaching strategies that should be used in class for

effective learning. Malik and Altaf documented it as a true statement in their study (2021).

Practice of play-based learning for early primary grades

Analysis of the second theme revealed that every teacher knows about play based learning in
early primary grade. Though teachers acknowledge this method in different names. However,
by the findings it is seen that in many training this learning approach is called quality
education. Though responses are repetitively showing that most of the primary school
teachers do not think it is appropriate enough for their classrooms. This statement is

supported by Wood and Bennett who thoughts are similar to the respondents (1997).

Very few respondents are practicing this method in their classroom. When the conversations
turned to the topic of learning, some teachers hesitated and chose their words diplomatically.
They did not talk about learning in formal terms but reflected on how learning and child
development occur through play in planned and spontaneous activities. It is supported by

Nilsen (2021).

Almost all the respondents think the curriculum does not support play-based learning
however it was found that workshops and training ask teachers to make the learning
enjoyable. With it, it was a little contradictory with the statement where responses thought the

curriculum does not support play-based learning.

Teachers talked about their experiences with play-based learning in early primary school, and

it was clear that they do not utilize it very often because it adds to their burden. One teacher
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conveyed her worry in a variety of ways about the need for more teachers due to the large
number of classes. Another unfavorable aspect of play-based learning was the activities that
took place throughout the learning process. Martlew, Stephen and Ellis (2011) supported this

data by their statement which is teachers do not know what to do for play based learning.

The other teachers who use this method also shared their approaches. They engage in a
variety of learning activities, such as singing a song with alphabets and numbers, rhymes, and
using flash cards that are often used in their courses. Oral games, according to some data, are
used to improve class management. This helps to prevent indiscipline, and kids love to play.
This findings is supported by Leggett and Ford (2013) which suggested that oral games stop

indiscipline the classroom in early grades for children.

It was found that, the result reflected that teacher are worried about the extra workload.
According to the responses they need guidance in some areas and they definitely need them
before converting the curriculum fully in this learning approach. The same result reflected in

a study on primary school teachers which was done by Brostrom et al. (2015).

In this study respondents told that children love to play outside. According to an outcome of a
study which is done by Bennett and Deluca and Allen (1997) supported this data where they
described children love to play in the school playground. It was seen that, respondents value
the fact that children like playing. As a result, some respondents stress the need of both
indoor and outdoor contexts for play-based learning. They believe it will significantly
improve their learning ability. In addition, comments reveal that teachers want educational
play instruments in the playground. Cooney and Margaret (2004) shared similar thoughts in

their article “Is Play Important” and told that playground needs some material to learn.
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There is also an opposite reaction in this regard. Some respondents are concerned about the
safety of the outside environment as the fields are not always safe or clean. Children can get
hurt. Instead of all types of thoughts it was seen that all the teachers appreciate both indoor
and outdoor environments very much for play based learning. This statement is supported by

Lynch in his report “More Play Please” (2015).

According to the findings of the study, the majority of teachers are extremely committed to
their jobs. They are prepared to make an impact on the educational system. The majority of
participants stated that students are their priority. Whatever they do, they want the children's
learning to be as easy as possible. These participants requested specific training on playing
and play-based learning if they were to begin play-based learning. It was found out that in a
research of Martlew, Stephen, and Ellis the same thing was narrated which was before play

based learning, training is always needed (2011). It was also necessary to plan out the lessons
properly.

On the other hand, some teachers are not mentally ready to start over with the new approach.
They think it will only be an extra burden. So, their expectation goes beyond. It was
understood that along with training programs they also want new text books, guidance books

and lesson planning for this new approach.

Challenges to implement play-based learning approach for early primary grades
children

The last theme discussed in the study are challenges to implement play based learning to
early primary grade children. Based on the findings, it was identified that the huge number of
students is the main problem. It gives teachers a hard time to manage a classroom with many

students (Baker, 2015). As per the present study, in our country, the teacher student ratio
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cannot be maintained because of the ever-increasing population and this poses the main

challenge.

Some respondents indicated that though they have enough training on play-based learning,
many schools, especially those in rural areas, do not have all types of training programs. Pyle

(2018) did a research on teachers’ perspective and found out the same findings.

During the discussion on increased work pressure, respondents mentioned that would occur
as a result of the introduction of play-based learning. In addition, in this subject, the time
commitment will determine whether or not this strategy is appropriate for everyone. Baker
(2015) was also worked to understand the increased work pressure of the teacher regarding
this learning approach. In this debate, teachers have a variety of viewpoints. Most of the
respondents believe that this strategy will need more engagement, not just during class hours,
but also after class for lesson planning. Another viewpoint said that while this strategy might
be time demanding in the near term, it would be worthwhile in the long run. After then, the
work pressure will be reduced. Teachers encountered a number of difficulties, including a
lack of age-appropriate play infrastructure that supported learning, a lack of implementation

guidelines, and a glut of curriculum which was supported by the study of Matafwali (2020).

Parents’ opinion according to the respondents of this study revealed that most of the parents
are not appreciating this method. Parents complain about the teachers who took classes with
play-based learning in a row. Surprisingly it is found out in some other researches like Pui-

Wah and Stimpson’s (2004) study where their findings are same like this study.

The present study found out some suggestions from the respondents to start play based

learning in early primary grades. Primarily, it was found that everybody wants a training
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before starting anything new. Additionally, modified books and guidance are needed which is
stated by the participants. On a positive note it was seen that teachers want to enjoy their
profession by doing some more impact on education. In order to enjoying profession, similar

findings found out in Hegde and Cassidy’s (2009) article.

Conclusion

The purpose of the study was to explore primary school teachers' perspectives on play-based
learning, as well as their methods and obstacles. The study found that, while teachers favored
conventional curriculum, they were usually aware of play-based learning among early
primary school students. In terms of practice play based learning, teachers believe it will be

time demanding and add to their burden.

It was found out that respondents consider play as a child's activity. Basically they stated that
children will play anyway but in terms of learning, conventional methods are more effective.
The majority of participants agreed that this play-based learning strategy will not produce the
best outcome in the children. It was shown in the study that the majority of teachers do not

engage in play-based learning. Though few teachers are firm believers in and use play-based

learning in the classroom.

The study found out that employing play-based learning has several obstacles, including a
large number of pupils in the classroom, additional time commitment, and increased work

pressure.

Recommendations

A number of recommendations proposed on the basis of the findings of the present study:
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e Teachers’ training on play-based learning for early primary grade children is required.

e EXxisting curriculum needs to be reviewed to incorporate play-based learning.

e Policies need to be reviewed to ensure implementation of inclusion of play-based

pedagogy.

e Further research needs to be carried out on a larger scale to see a nationwide

perspective.
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Annex-1: In Depth Interview Guideline- English

In-Depth Interview Guideline

Research Topic: Teachers' perception on play-based learning for early primary grade

children

Date of interview:
Start time:

End time:

Section A: Demographic information
Name of interviewee:

Age:

Sex:

Educational qualification:

Teaching experience:

Name of school:

Address:

Section B: Knowledge of teacher about play based learning for early primary grade

children
1. When you hear the word ‘Play’ what comes to your mind first?
2. Do you think playing is important for a child? If yes, why?

Do you think children should play in school? If yes, why? If not, why not?
4. s playing an effective way for children to learn? How so?
5. Have you ever heard the word “Play based learning”? If so, could you tell me what

your idea of play-based learning is?
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10.
11.

12.
13.

Do you think a play-based learning approach is more effective than the conventional
learning approach? If yes, why?

Have you ever heard about play based pedagogy? What are they? Please share your
opinion.

Are you familiar with the word “early primary grade”? Please explain.

According to you, what is the importance of play-based learning in early primary
grade?

What are the essential components of play-based learning?

What is your opinion about play based learning for early primary grades one and two?
Please elaborate on your thoughts.

What is the best way to help children (grade one and two) learn? Please share.

Do you think play is an essential strategy for learning and teaching? If yes, why. If

not, why not?

Section C: Practice of play-based learning for early primary grades

5.

Do you think teachers of early primary grade are familiar with play-based learning
approaches? If so, how? If not, why?

Do you think you need a whole new set up to implement play-based learning? If yes,
why? If not, why not?

Does your present curriculum which you are using for the class support the play-
based learning?

What do you usually do for implementing play-based learning for grade one and
grade two classes? Please share your experiences.

What is your suggestion in making the grade one and two curriculum play based?

How important is both indoor and outdoor facilities in play-based pedagogy?

. What is your opinion about the design of the indoor and outdoor environment of the early

primary grades to implement this approach? What types of indoor and outdoor

environments do you have in mind?

8.

What types of preparation and training do teachers need to implement play-based

learning in their classrooms? Please share your opinion.
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Section D: Challenges of implementing play-based learning approach for early primary

grades children

1.

Do you think teachers may face challenges while using play-based learning? Explain in

detail what kind of challenges they are likely to face while using this approach?

Does the implementation of play-based pedagogy demand better time commitment of

teachers and increase workload? If yes, why. If not, why not?

3. What do you know about the parents’ thoughts about this approach?

Concluding question

1.

How do you think playful learning can be integrated into the early primary grades? Please

explain.
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Annex-2: In Depth Interview Guideline- Bangla
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Annex 3: Focus Group Discussion guideline - English

Focus Group Discussion (FGD) Guideline

Research Topic: Teachers' perception on play-based learning for Early Primary Grade
Children

Introductory questions:

How are you?

How is everyone at your home?

Guiding Question:

10.

11.

When you hear the word ‘play’ what comes first to your mind?

Do you think children should play in school? If yes, why? If not, why not?

Have you ever heard the word “play-based learning”? If so, then can you tell me what
your idea of play-based learning is?

What is your opinion about play based learning for early primary grades one and two?
Please explain your thoughts.

What is the best way to help children (grade one and two) learn? Please share.

Do you think a play-based learning approach is more effective than the conventional
learning approach? If yes, why? If not, why not?

What do you usually do for implementing play-based learning for grade one and
grade two classes? Please share your experiences.

Do you think you need a whole new set up to implement play-based learning? If yes,
why? If not, why not?

How important is both indoor and outdoor facilities to implement play-based
pedagogy?

Do you think teachers may face challenges while using play-based learning? Explain

in detail what kind of challenges they are likely encounter while using this approach?

What types of preparation and training do teachers need to implement play-based

learning in their classrooms? Please share your opinion.

50



12. What do you think? How can playful learning be integrated into the early primary

grades? Please explain.
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Annex 4: Focus Group Discussion Guideline - Bangla
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Annex-5: Consent Form for Teachers

Title of the Research: Teachers' Perception on Play Based Learning for Early Primary Grade
Children

Researcher: Farah Tuba

Purpose of the research

I am conducting this research as a part of my Master’s Degree requirement from the Brac
Institute of Educational Development, Brac University. The aim of this study is to explore
and understand the perception, practices and challenges of primary School teachers' on play
based learning of early Primary Grade Children.

Expectation from you

You will be interviewed as part of the above research project. This consent form is necessary
for me to ensure that you understand the purpose of your involvement and that you agree to
the conditions of your participation. Would you therefore read the accompanying information
and then sign this form to certify that you approve the following:

* The interview will be recorded, and a transcript will be produced.

* The transcript of the interview will be analyzed by Farah Tuba.

* Access to the interview transcript will be limited to Farah Tuba, Ms. Ferdousi Khanom, and
academic colleagues and researchers with whom there is collaborate as part of the research
process.

* Any summary interview content, or direct quotations from the interview that are used will
be anonymous so that you cannot be identified, and care will be taken to ensure that other
information in the interview that could identify yourself is not revealed.

* The actual recording will be deleted after the being analyzed and transcribed.

Risks

This is a minimal risk study, which means the harms or discomforts that you may experience
are not greater than you would ordinarily encounter during a regular professional life.
However, there are some risks to consider. You might feel embarrassed to discuss problems
that you experienced in worry to be judged. You do not have to answer any questions or share
anything you do not want to talk about. You can stop participating in the study at any time
without penalty. You might feel concerned that things you say might get back to your
supervisor. Your information will be kept confidential.

Privacy, anonymity and confidentiality
All information collected from you will remain strictly confidential. I would be happy to
answer any of your queries about the study and you are welcome to contact me.

Consent for audio recording

Audio recording is part of this research study. You can choose whether to give permission to
be recorded. If you decide that you don’t wish to be recorded, you will not be able to
participate in this research study.
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Future use of information

Some of the information collected from this study may be kept for future use.

However, in such cases information and data supplied to other researchers, will not conflict
with or violate the maintenance of privacy, anonymity and confidentiality of information
identifying participants in any way.

Right not to participate and withdraw

Your and your child’s participation in the study is voluntary, and you are the sole authority to
decide for and against your participation in this study. Refusal to take part in the study will
involve no penalty.

If you agree to my proposal of participating in my study, please indicate that by putting your
signature in the specified space below.

Name of the Teacher Name of the Researcher

Signature of the Teacher Signature of the Researcher

Thank you very much for your cooperation. For any further query, you may contact me. My
contact no is, 01911959833, or you can email at farahtubal8@gmail.com.
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