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Abstract

Foreign language anxiety among learners is a vital issue around the globe in the field of foreign
language education. As the educational institutions of Bangladesh had to take an unexpected
shift towards online learning in order to continue education during this covid-19 pandemic, it is
essential to improve the quality of English language classes in the online platform. Therefore,
this research focuses on foreign language anxiety in online English language classrooms. The
present research has adopted a qualitative method with some supporting guantitative data and
collected data from five secondary level schools in Dhaka to explore both the teachers’ and
students’ perception regarding foreign language anxiety in online English classes as well as
sought to find out the reasons behind it. The findings provided in this research paper highlight
that foreign language anxiety is less in online English language classrooms despite some
challenges. It also identified that students’ personality, self-motivation, learning environment and
teacher student relationship have substantial impact in causing foreign language anxiety in online

English classes.
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Chapter 1

Introduction and Background

1.1 Introduction

Foreign language anxiety is an emotion prevalent among language learners all over the world
established in the field of education particularly in language learning. During the Covid-19
pandemic, Bangladesh had to pull off a major shift in the field of education by introducing online
education especially in schools and colleges. As schools are now operating online, | think this
field of online education is an important area to conduct researches for further development in
the field of foreign language education. Hence, this study tries to unravel the perception of
secondary level students and teachers on foreign language anxiety in the online English language
classes through Qualitative approach. The study proposes to collect qualitative data supported by
some quantitative data through Focus Group Discussion (FGD), Interview and close ended
survey from secondary level students and teachers in four urban Bengali medium schools of

Dhaka city.

1.2 Research Topic

Foreign language anxiety in online English language classrooms

1.3 Statement of the Problem

According to Spielberger (1983), anxiety is defined as “the subjective feeling of tension,
apprehension, nervousness, and worry associated with an arousal of the autonomic nervous
system” (as cited in Zhang, 2014, p. 30). However, it is of utmost significance to differentiate
between different types of anxiety arising due to different factors. Here, Foreign language
anxiety refers to a unique and complex type of anxiety related to learners’ self-perceptions,

1



beliefs, feelings and behaviors limited to foreign language learning classrooms because of having
a distinctive learning process (Horwitz et al.,1986).Foreign language anxiety is an internationally
recognized phenomenon and a number of studies have been conducted regarding this issue which
indicates that ‘anxiety’ is one of the most prominent affective factors in foreign language
learning (Horwitz et al, 1986; Liu & Huang, 2011). A study in Pakistan revealed that learners
feel anxious in English language classes and brought into light some prevalent causes behind
language learning anxiety from intermediate level learners’ perspectives. Moreover, this study
suggested that language anxiety is a multi-faceted and complicated phenomenon which needs
further exploration (Bhatti, 2016). Not to mention here in Bangladesh, many students struggle in
English language learning because of having this anxiety. English being a global language it is
essential to have a good command over this language for students to survive in this competitive
world. Hence, through this study, the researcher wants to explore secondary level English
language learners’ and teachers perception on foreign language anxiety in the context of
Bangladesh. Although quite a few researches have been conducted regarding foreign language
anxiety in Bangladesh, this study will focus on online English classes during this unprecedented
pandemic, as Bangladeshi schools had to start taking online classes for the first time in this time

which will unravel ways to improve the field of language learning education.

1.4 Research Questions
1. How do the students perceive foreign language anxiety in online English Language
classes?
2. Why foreign language anxiety happens among students in online English language

classes?



1.5 Purpose of the Study

The purpose of the study is to understand the role of foreign language anxiety in Online English
language classrooms from Bangladeshi perspective. To be precise, this study intends to find out
the perceptions of Bengali medium secondary level students and English language teachers
regarding how this online English language classroom is working for them and the ways it can be
improved in terms of English language learning. Moreover, this study will not only try to
understand what students’ and teachers’ think about foreign language anxiety but also will dig
deep into finding the causes of foreign language anxiety in online English language classes to
unravel the root causes behind it. Besides, it will also seek for solutions to decrease the level of

anxiety among students in online English classes.

1.6 Significance of the Study

This study will shed light on the present situation of online language classes to understand one of
the notable challenges of English language learning among students; that is foreign language
anxiety. The findings of the research will provide information to revise our present teaching-
learning process to ensure quality in online language education. Moreover, as most of the
research on foreign language anxiety is conducted with college or university level language
learners, the researcher could find very few researches on this issue with the secondary level
learners. Hence, this research hopes to bridge the gap of exploring foreign language anxiety in
online languages classes in the above mentioned context of Bangladesh. Moreover, this study
seeks attention of the language educators by creating further scopes for research in areas which

includes foreign language anxiety and online language learning.



Chapter 2

Literature Review and Conceptual Framework

2.1 Foreign Language Anxiety:

Anxiety can be observed in not only foreign language classes but also in other classes, yet
research shows some distinctive characteristics of formal foreign language anxiety which might
provoke anxiety in leaners who are learning foreign language rather than other learning
situations. To illustrate, Foreign Language Anxiety can be defined as a unique and complex type
of anxiety related to learners’ self-perceptions, beliefs, feelings and behaviors limited to foreign
language learning classrooms because of having a distinctive learning process (Horwitz et al.,
1986, p. 128). For instance, a classic example that supports the existence of anxiety among
students is, when learners “freeze up” in the middle of the test despite having the required
knowledge which results in poor performance (Maclntyre, 1995). This is a different type of
anxiety from other academic anxieties because it has a unique metacognitive element which
makes the learners aware and feels like they are “deprived” from their comfortable and normal
means of communication, which is their mother tongue. Hence, learners feel the pressure that
they have to communicate through a language in which they are not enough competent. And this
creates the feelings of inadequacy in them both in terms of academic achievement and self-
representation (Schlenker & Leary, 1985). Moreover, this feeling of linguistics limitation might
make the learners feel disparity between their “true” self and a more limited self when they
present in a second language other than their mother tongue (Horwitz et al., 1986). In other
words, this inability to present ideas and opinions by one in the target language which might
threaten one’s self-esteem as well as their self-image (Horwitz et al., 1986). In fact, this

incompetency to use the language without any errors (mispronunciation, grammatical mistakes
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etc.) lead to negative evaluation by others and the failure of comprehending the target language
(spoken and written inputs including instructions) results in embarrassment among students as
well as confusion about the proper response or action (Horwitz, 2001). It happens because
“language and self/identity are so closely bound, if indeed they are not one and the same thing,

that a perceived attack on one is an attack on the other” (Cohen & Norst, 1989, p. 76).

Other researchers also connected the role of foreign language learning with second language
learning and English being both second and foreign language in this country, these two are
closely related. According to Krashen (1982), affective factors have strong connection with the
acquisition of second language which reinforces the role of foreign language anxiety. As the
level of affective filter varies among individuals, “Affective Filter Hypothesis” suggests creating
a second language learning environment with lower affective filter. And anxiety being one of the
prominent affective variables, it increases the affective filter in individual learners which
impedes language learning by blocking their ability to process and understand the message from
available comprehensible input in the target language. In other words, here foreign language
anxiety works as an affective filter which leads the students to being unreceptive to language
inputs which deters their language learning (Krashen, 1980). Language learning environment
plays an important role to keep the affective filters low and thus reducing anxiety in language
learning. Extrinsic motivators such as socio-cultural context, especially language learning
environment where second language or foreign language learning takes place, has a substantial

impact on students’ language anxiety (Schwartz, 1972, as cited in Scovel, 1978).



2.2 Types of Foreign Language Anxiety:

Research shows that this foreign language anxiety affects in the whole language learning process
having impact on all the four main skills of a language- Listening, Speaking, Reading and
Writing. And researchers are already working to investigate these specific types of anxiety
related to foreign language learning and its skill areas: foreign language writing anxiety (Cheng
et al., 1999; Daly & Miller, 1975), foreign language reading anxiety (Saito et al., 1999), Foreign
Language Speaking Anxiety (Luo, 2011; Horwitz et al., 1986) and foreign language listening
comprehension anxiety (Kim, 2000; Vogely, 1998). According to a study conducted among
intermediate level Spanish students revealed that nature of speech influencing communication
apprehension is one of the major factors behind foreign language listening anxiety (Vogely,
1998). Moreover, Kim (2000) through his research found that self-confidence while listening is
another key factor impacting listening anxiety. Subsequently, Speaking in foreign language is
another area where learners struggle and feel anxious the most. Young (1999) has stated negative
thoughts and fear of failure of students as the main factors behind speaking anxiety (as cited in
Yassin & Razak, 2018). This foreign language anxiety affects in reading skills as well. Having
reading anxiety might result in poor understanding of a text in the target language. Saito et al.
(1999) investigated the relationship between foreign language anxiety and its results which
revealed that most of the learners, who have foreign language anxiety, also have foreign
language reading anxiety which ultimately impacts in having lower grades in the examination. In
addition to that, a research conducted by Cheng (2004) conforms the existence of Foreign
language writing anxiety and offered Second Language Writing Anxiety Inventory (SLWAI)
which disclosed three dimensional conceptualization of anxiety such as- cognitive anxiety,

somatic anxiety and avoidance behavior, which has negative co-relation with the language



learning ability of the learners. Last but not the least, studies have also showed that foreign
language anxiety has a negative effect on academic performance in foreign language learning

(Chen & Chang, 2004).

2.3 Understanding Foreign Language Anxiety among Students:

Studies have shown that in foreign language classrooms students frequently enter with anxiety
(Yoshida, 2010). Maclintyre and Gardner (1991) observed some prominent characteristics of an
anxious student. Anxious students refuse to participate voluntarily in activities of the classroom,
feels discomfort in experience of second language learning. Moreover, they are always scared of
making mistakes and avoid trying new linguistic forms (as cited in Burden, 2004). In addition,
students having high level of foreign language anxiety often shows avoidance behavior such as
being absent in class or being irregular in homeworks as well. Anxious students also tend to
forget vocabularies and grammar they have previously learned in test situations (Horwitz et al.,

1986).

2.3.1 Physical and Emotional Reactions: Andrade and Williams in their study found out some
common physical reactions among students going through anxiety. The most common physical
reaction of them all is faster heartbeat and emotional reaction is that students feel that their mind
goes blank and they cannot concentrate further. Apart from these, some other physical reactions
are such as feeling hot or burning cheeks, sweating and feeling a lump in the throat (2009, p. 11).
Nonetheless, Williams and Andrade reported that it is quite visible that these emotional reactions
could be related to many of the anxiety-provoking situations among students, for instance,

students’ remaining silent is classes and not responding promptly (2008).



2.3.2 Expressive and Verbal Reactions: Foreign language anxiety among students is also
associated with verbal and expressive reactions. It means that students feel anxious while
planning and producing something in the target language more than having input in the target
language. It is again combined with fear of negative evaluation among students leading to their
loss of self-esteem. Not to mention, this fear and lack of confidence is accountable for most of

the anxiety provoking situations (Andrade and Williams, 2008).

2.4 Causes of Foreign Language Anxiety: The main factors of foreign language anxiety are
mostly caused by processing and output related tasks. Fear of having a bad impression or
receiving criticism from others is the most cited cause behind foreign language anxiety which
leads learners to feel less competent than their peers. Similar results are visible from a study on
Japanese EFL (English as a Foreign Language) learners (Burden, 2004). Overall, the result of
this study holds processing and output accountable for majority of the anxiety provoking
situations that has been reported. Here, the learners mostly experience anxiety for not being able
to achieve a goal and the specially the desire to express themselves efficiently (ibid.). Also, in
half of the cases, students feel that teachers are responsible for anxiety provoking situations in
the foreign language classroom and to some extent they find themselves accountable as well
(Williams and Andrade, 2008, p.187). In addition, research shows that when teachers correct
student’s error in a discouraging way, it provokes anxiety among them. Here, though students are
aware about the importance of error correction for the development of their language learning,
incorrect responses and making errors in front of their peers still induces anxiety among them

(Horwitz et al., 1986).

Moreover, Williams and Andrade presented some more anxiety provoking situations in foreign

language classrooms in their study. Firstly, students become anxious when the teacher asks them
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questions by randomly selecting and at that time others become anxious thinking about the
possibility of their turn. Also, while delivering a speech in front of the peers, students usually
feel anxiety especially if peers stare at them while at the time of speaking in front of them. On
top of that, the long pauses while thinking of what to say next makes them more uncomfortable
(2008, p. 186). Apart from speaking activities and negative evaluation of the peers, lower level
proficiency of the learners is another vital factor working behind foreign language anxiety. The
low proficiency or inability of the learners to use the target language and express through it
makes them anxious as they always tend to overthink about making errors (Kondo & Yang,
2003). However, the relationship between foreign language anxiety and low proficiency of the
learners is still debatable on the basis of “chicken egg discussion”. The debate is about whether
low proficiency of learners is a ‘cause’ or ‘result’ of foreign language anxiety (Sparks &

Ganschow, 1991).

Nonetheless, two variables such as situational variables and learner variables also have
significant influence on language anxiety among students. Here, the existence of "situational
variables, for example, course level, course organization, course activities, instructor behavior
and attitudes, and social interaction among learners” are explored in previous researches.
Furthermore, they demonstrated learner variables that "include, ability, age, attitudes, beliefs,
culture, gender, learning styles, and personality variables among others" (as cited in Williams &

Andrade, 2008).

2.5 English Language Learning Context of Bangladesh:

Before this covid-19 pandemic, English has always been taught in physical classrooms in

schools. English language provides more opportunities to socio-economic and technological



development of a country. Also, being skilled in English creates better job opportunities leading
to better living standard for individuals and that is why learning English has become quite
mandatory in Bangladesh (Chaudhury, 2011).Though English language is a compulsory subject
in our country from primary to tertiary level in madrasahs, schools and colleges’ yet people
struggle to speak or write properly in English even after completing their higher education most
of the time (Shahriar, 2012). One of the prominent reasons behind Bangladeshi learners’ failure
in attaining a significant level of proficiency in English may be that they go through anxious
feelings in English language classrooms (Das, 2020). Due to this high anxiety, or precisely
foreign language anxiety, the learners perceive that their English language ability gets restricted.
These learners might feel insecure of their limited linguistic competency in English being

exposed to others resulting in less participation in classroom activities (Das, 2020).

2.6 Online Language Learning:

Online learning is an educational alternative which is growing in this technological era for
adults. It has maintained a crescent demand since the very beginning because adults, who cannot
attend physical classes regularly due to time and space constraints are benefitted through this
online learning (Estevez et al., 2015). Means et al. (2009) refer online learning as the “learning
that takes place partially or entirely over the Internet”. Hockly (2015) defines the term ‘online
language learning’ to refer to language learning that takes place fully online, via the internet,
without any face-to-face interaction in both formal language and informal learning environment.
Due to Covis-19 pandemic, several prominent Bangladeshi secondary level schools have shifted

in to taking online classes (Abbas, 2020).
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Alberth (2011) mentioned that students’ personal characteristics have influence in their
perceptions towards online courses, ultimately impacting on their performance and outcomes. He
added that physical absence of the teachers can damage some students’ motivation. In his study
some students stated that they prefer conventional classrooms over online courses for effective
learning, even though they had enjoyed interacting in online courses. In contrast, other students
said that they prefer online courses for future classes and had enjoyed working and interacting
online. According to Pichette, some students having high level of foreign language anxiety tend
to enroll in an online course to secure their anonymity, which make them believe that they will

not have to speak and interact with their peers (2009).

Albert also claims that, students’ individual characteristics might partially influence the
perception of online learning. Independent students and students who have previous exposure of
technology are more likely to take advantage of online classes than the students who have no
experience with technology, or have to depend on the presence of a teacher for confidence
(2011). Moreover, Kirovska-Simjanoska (2016) mentioned that digital learning depends on
initiative and motivation of the students. However, while studying at home, students might

become prone to distractions which can affect their learning.

One of the most common arguments regarding online language learning is about oral
proficiency. Blake et al. (2008) presented that many educators and institutions still have doubts
on developing foreign language oral skills in online courses. Furthermore, a study in Chile
during the Covid-19 pandemic shows that lack of interaction with students and poor internet
connection are two of the major challenges of online classes (Sepulveda-Escobar & Morrison,
2020). Moreover, the obscurity in online language classrooms as a result of interacting in a

foreign language without verbal or visual indications might lead the students to a sense of
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isolation from others which again increase their level of anxiety (as cited in Kaisar &
Chowdhury, 2020). Therefore, it is of utmost importance to research more on this area as these

challenges in online language classes might hinder the linguistic achievement of the students.

Not to mention, there are plenty of researches in online language learning yet in Bangladeshi
online English language classroom context it is rare due to the sudden shift in education system
of this country. Hence, this research will focus on online English language classrooms and
explore secondary level students’ perspectives regarding foreign language anxiety in this

platform.

2.7 Conceptual Framework

A conceptual framework that is followed in this research is adapted from the framework
developed by Yassin and Razak (2018). It is a much simpler version of the framework which the
researcher has modified according to the context and the purpose of the research. It shows that
anxiety is one of the major psychological aspects which is detrimental to learners’ improvement
in English language skills, specifically in a foreign or second language learning situation (Razak
et al., 2017). Here, Foreign language anxiety is a specific type of anxiety related to foreign
language learning situation (Horwitz et al., 1986, p. 128), in spite of being derived from general
anxiety that people feels within themselves. This foreign language anxiety can occur in online
English language classes due to different factors which is related to the four skills of language
learning- listening speaking, reading and writing. According to previous studies, speaking is the
most anxiety provoking skill for the students. For instance, Philips (1992) found a negative
relationship between foreign language anxiety and speaking performance of the students; as it is

seen that the learners having higher level of anxiety are more likely to say less and use short
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units in the communication process. Similarly, listening anxiety is related to foreign language
anxiety and studies show that students experiencing higher level of foreign language anxiety
often have higher level of listening anxiety as well (Hussein, 2005). Sellers (2000) investigated
the connection between language proficiency and reading anxiety which indicate that the
students experiencing higher level of foreign language anxiety usually less understand the
language content of a passage and suffer from having more off-task thoughts in comparison to
other students. However, the result of the same study has shown a few positive aspects of foreign
language anxiety on reading skill as well. Last but not the least, exploring the relationship
between writing performance and anxiety, research has shown that students who are less
proficient in the target language experience higher level of anxiety. It is because they have

insufficient vocabulary which hampers the ability to express their ideas (Daud et al., 2005).
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Chapter 3
Methodology
3.1 Research Approach

This study is a Qualitative study which is again supported by some quantitative data. This
qualitative research approach is “best suited to address a research problem in which you do not
know the variables and need to explore” (Creswell, 2012, p. 16). In this study, online English
language classes are explored to uncover the participants’ experience of foreign language anxiety
in the online platform. Hence, this process is suitable for the researcher to build a complete
picture of foreign language anxiety among secondary level students and to have profound

understanding of the current situation of online English language classrooms.

3.2 Research Site
The research site includes five Bengali medium schools in Dhaka which are selected
conveniently. Schools which have been continuing its academic works through online classes

during this pandemic are chosen to get appropriate data for the research.

3.3 Research Participants

The research participants are 74 secondary level students and five secondary level English
language teacher. All the participants are selected conveniently. These participants include one
teacher from each school and the number of students varied from school to school. They are

grade 9 and 10 students (age range 14-17 years including both male and female), who have been
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attending online English language classes, and secondary level English language teachers (both
male and female) who have started taking online classes during this Covid-19 pandemic.
Therefore, they could contribute in this research by sharing their perceptions and experience of

Foreign (English) language anxiety in online English classes.

3.4 Sampling Procedure

The participants of this research are selected through Purposive sampling. In this research the
targeted population is secondary level students and English teachers of Bengali medium schools
in Dhaka, specifically the schools which are conducting educational work through online
platform. The researcher in this research selected students who have at least 10 months of
experience attending online classes, and teachers who have at least five years of teaching
experience, including having at least 10 months of online English teaching experience in

secondary level.

Institution Number of Teachers | Number of students in | Number of students
Interviewed FGD Surveyed

A School 1 6 14

B School 1 8 15

C School 1 7 20

D School 1 6 10

E School 1 6 15

Table 1: School wise number of research participants
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3.5 Data Collection Methods

For this qualitative research, Focus Group Discussion (FGD) and interview are the main research
tools. In addition to that, this research is supported by some quantitative data using a survey
questionnaire. The researcher collected the qualitative data (FGD and interview) through zoom
calls to get data from the students and the teachers. Survey is used to collect data from the
students through Google form as well. All these procedures completed online ensuring safety of
the participants amidst this pandemic. Prior to the data collection, a consent form was sent to the
parents of the students (as their age is below 18), the teachers and the Head Teacher of the
schools for them to know the purpose of the research mentioning that the collected data will be

presented anonymously in the research.

3.5.1 Focus group discussion

FGD being one of the main data collection tools, the researcher arranged five FGDs (one for
each school) with the secondary level students to know their perspective about foreign language
anxiety in this ongoing online English language classes and their English language learning
experience in online platforms. The researcher played a role of a facilitator and recorded the
discussion through zoom app. Firstly, the researcher gave introduction to the group and tried to
create a friendly environment so that participants can feel at ease to share their opinion to the
group. The FGD questionnaire has 5 probing questions to get in depth idea of the students
perception of the research questions. Nonetheless, each of the FGDs had at least six participants
and was about 45-55 minutes long. Focus group discussions promote self-disclosure among
participants and the interaction is more likely to bring out the best information. It works best
when participants are similar and cooperative with each other because sometime in individual

interviews one might be hesitant to provide information (Krueger & Casey, 2009). Hence, for
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this study the focus group participants are classmates so that they feel comfortable talking to

each other.

3.5.2 Interview method

Interview being another major data collection tools, the researcher interviewed five secondary
level English language teachers of Bengali medium schools. All the five interviews were about
45-50 minutes long and I recorded all the conversation of the interviews through zoom app. The
researcher started with some rapport building question to make the participants comfortable, and
interview guide helped the researcher to keep the conversation on track. Also, the researcher
asked some follow-up questions which were not mentioned in the interview questionnaire,
because it was necessary to get a better understanding of the participants’ point of view. These in
depth interviews provided the researcher with the opportunity to have one to one discussion for
detailed information. Moreover, teachers’ interview strengthens the data as teachers are one of
the main stakeholders who observe the students’ English language learning throughout the online
classes. Furthermore, every individual having their “own social history and an individual
perspective on the world” (Fontana & Frey, 2005, p. 722), interviews is an effective way to

access their insight.

3.5.3 Survey

The survey questionnaire includes two multiple choice questions and 15 Likert scale statements
to support the answer of the research questions. The researcher got the important ideas from
these survey questions and used those through some contextualization. The studies include
Language Listening Anxiety Scale (Hussein, 2005), Foreign Language Reading Anxiety Scale

(Saito et al., 1999), Chinese Language Speaking Anxiety Scale (Horwitz et al., 1986; Luo, 2011),
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English Writing Anxiety Scale (Lee, 2005). Here, all the 50 students are surveyed conveniently

through Google forms.

3.6 Role of the Researcher

In the FGD, the researcher played the role of a facilitator by creating a friendly environment in
the beginning and just reading out the questions to the participants. Not to mention, the
researcher have studied in a Bengali Medium school of Dhaka in my secondary level studies.
During the time of conducting FGD and interview, the researcher tried to be mindful of her role
as researcher in this particular context so that her previous experience does not mold the
participants’ opinions. In addition, the researcher’s role includes ensuring safety of the research

participants maintaining the ethical issues in every phase.

3.7 Data Analysis

In data analysis method, the researcher analyzed the qualitative data by Coding. In qualitative
research, this process summarizes the collected data into smaller number of themes (Creswell,
2013) and present through narrative passages. Along with these, the supporting quantitative data

is analyzed through percentages.

3.8 Ethical Issues and Concerns

A consent form is sent to the respective institutions as well as the as the parents prior to data
collection as the secondary level students are aged below 18. Confidentiality had been
maintained regarding the participants’ identity by presenting the data using pseudonyms. Here,
the consent form included a brief description on the research and the researcher’s contact so that
they can ask for any further actions if necessary. Moreover, the participants had the complete

freedom to withdraw themselves at any point from this research. Also, the researcher deleted the
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recorded data of this study after the completion of this research to ensure confidentially of the
participants. Nonetheless, the whole data collection procedure was conducted virtually keeping
in mind the safety issues during this pandemic. However, the researcher taught English for two
years, and studied in a Bengali medium school herself. Hence, the researcher tried to deal with
her bias by not engaging in the conversation and just playing the role of a facilitator in the FGD

and interview.

3.9 Credibility and Rigor

The researcher did an in depth study on reviewing the literature for having a profound
knowledge regarding the subject matter which helped in carrying out the study. From the study,
the researcher developed a research proposal which gave the research a structure. Last but not the
least, the researcher collected data from different sources (FGD, Interview, and Survey) to
triangulate information and justify the themes coherently to ensure validity of this research. This
is because “If themes are established based on converging several sources of data or perspectives
from participants, then this process can be claimed as adding to the validity of the study”

(Creswell, p.302, 2014).

3.10 Limitations of the study

As all data for this research is collected virtually due to the Covid-19 situation, the researcher
had to face quite a few challenges. Due to online data collection, the researcher could not
observe the full body language of the participants. Also, some of the participants could not keep
their video turned on due to the instability of their internet connection. For this, the researcher
could not observe their facial expressions which might hinder in showcasing the complete

picture of the participants in this study.
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Chapter 4

Results

4.1 Introduction

This chapter includes all the data that the researcher collected from FGD and surveying
secondary level students as well as interviewing secondary level English language teachers in
Bengali medium schools. This chapter will also focus on the results from the collected data
which will be discussed in response to the central research questions according to the following

themes-
e Attitude towards online English language classes
e Foreign language anxiety in online English language classes
e Causes of foreign language anxiety in online English language classes
e Language skill based anxiety
e Impact of foreign language anxiety in online English language classes
4.2 Attitude towards online English language classes:

Both the teachers and the students consider online English language classes as a decent
temporary initiative during this covid-19 pandemic, not appropriate as a permanent solution for
English language learning. Though students are not habituated in online English language classes
yet students, especially higher grade students from grade 9 and 10 are getting benefits from
online English classes as they are matured enough to understand that they have a board
examination ahead and these classes are not going to come back. However, the consensus

achieved by most of the groups was that neither the students nor the teachers prefer online
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English classrooms over physical English language classrooms as they had to suffer from the
instability of internet connection and other limitations of online English classes. Whenever the
students miss some contents in the online English classes due to technological issues, they feel

nervous about asking teachers to repeat the parts they have missed.

According to majority of the teachers, students’ attitude towards online classes highly depends
on their personality traits and online learning mostly depends on students’ self-motivation. For
some students, schools are not just a place to study rather an open window from which they can
see the outer world and a source of their entertainment as well. On the other hand, for some
others who do not like abiding by the rules, or do not like to travel to school might prefer online

classes. One of the teachers, Ms. Nadia mentioned,

Some, some, | think some students are enjoying online classes. The other day one student
called the day before Eid for wishing. | asked him, how are you enjoying online English
classes? He said, | think I am enjoying online English classes the most may be. | do not
like rushing for school, rickshaw is not available, and in rainy days roads are muddy.
Now | am free from all these struggles. | am at home, studying well comfortably and | am
enjoying it. However, | think most of the students do not prefer online English classes

(Personal communication: Interview #2, 20-05-2021).

In addition to that, one teacher highlighted that sincere students are more likely to prefer online
English language classes because there is no wastage of time in online classes due to classroom
management issues. Some students also supported this point and brought it up in the FGD. They
believe that it is easier for them to understand what the teacher is saying in English in the calm

and quiet classroom environment as the teacher can mute students in the online classes.
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Moreover, the students stressed the possible scopes and opportunities of online English language
classes. Here, teachers can now share screen and show interesting English videos which was not
quite usual in physical English language classrooms. It provides more exposure to English and
language learning resources in lesser time frame which facilitates in English language learning.
To support, the quantitative data also showcased that 59.50% students feels good about online
English language classes with 32.40% students finding it average because of several limitations
such as internet instability, limited time and less scope for peer to peer interaction etc. disclosed

through the FGD data.

Furthermore, the teachers also reinforced the opportunities of online English classes as students
can get more study materials because digital contents related to the lesson can easily be shared

online. Regarding this one of the teachers, Mr. Rahim stated,

In online English classes, the listening part of the English For Today book is easily being
practiced now, which was mostly ignored in the physical classrooms as we had to shift to
multimedia classrooms for that. However, | think slow learners would still prefer physical
class over online because individual attention is needed for them (Personal

communication: Interview #3, 28-05-2021).

As opposed to that, one of the issues brought into light in the discussions was that teacher
monitoring is not quite possible is online English classes. Hence, students feel a bit lazy to
participate and get distracted easily as they can easily hide behind the camera and do things as
they please. One student named Rafiq said,

“In online classes, I feel lethargic as students are less responsive and that is why I feel

online English classes are mundane. It does not provide the actual feel of a language
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learning classroom. | get easily distracted and | can give less attention. That is why |
think I learn less in online English language classes” (Focus group notes #5: 27-05-2021).
Another reason for preferring physical English classroom mentioned by the students was the lack
of interaction in online English classrooms as for learning any foreign language, interaction is
one of the most important parts of the process. One of the students, Tania stated,
“I feel isolated in online English class. I miss learning and communicating with my
peers. In physical English class we used to work in groups sometimes, and | really
enjoyed it. But in online English classes, apart from a few, most of the students hardly
participate” (Focus group notes #1: 18-05-2021).
However, the survey result fluctuates from this perspective of the students. The results show,
41.89 % of the students agreed that they feel isolated in online English language classroom
whereas 51.35% students disagreed about it.
In addition, the students indicated that eye contact is missing in online English language
classrooms. This limits the students from practicing eye contact in real life conversation. Not
only eye contact, but also there is time limitation in free zoom application which has shortened
the English language class timing resulting in lack of practice in online English classes.
Another thought provoking issue discussed in one of the FGDs is the lack of technological
training of the teachers. One of the participants name Nabila said-“I think there are lots of scopes
and opportunities in online learning platforms but due to the inexperience of the teachers, we are
not being able to make the best out of it” (Focus group notes #4: 10-06-2021).
The above contradictory opinions demonstrate the possibility of differences between online and

physical English language classrooms. To make it evident, 85.10% students mentioned in the
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survey about the significant differences between online and physical English language

classroomes.

4.3 Foreign language anxiety in online English language classrooms:
According to the English language teachers, foreign language anxiety persists among the
students in online English classes though there were several contradictory opinions about it
among students. Overall, the level of anxiety is less in online English language classes than
physical English language classes and this anxiety mostly depends on the skill they are learning
at a specific moment which teachers can understand really well. For instance, one teacher named
Adnan mentioned that “When I call students in online English classes to say something, they say
that they will write it down and show it to me in chat” (Personal communication: Interview #1,
03-06-2021). Also, another teacher, Ms. Lima said that-
Yes, | have observed anxiety among my students, and | understand that. Whenever | ask
them to do anything or tell them to ask any questions in online English classes, they seem
to get nervous. Whenever | ask them any question, they tend to hide and try not to
answer. This is a very common phenomenon in my online English classes. For example,
today | gave them some writing exercises in class. | have taught them interrogative
narration in class and gave them classwork on that topic. Thereafter, when | asked them
to tell me what they have written. As always, only one student responded. The Other
students do not speak up easily. They worry about giving wrong answers. They hesitate
and we do understand their hesitation (Personal communication: Interview #4, 02-06-

2021).
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Most of the teachers think that students’ biggest anxiety in online English classes is that the
teacher might ask questions individually. They are not anxious about learning English (having
input) rather responding to questions (giving output) in English.

A number of students also shared that unstable internet connection in English classes sometimes
raises their anxiety level. Because while rejoining classes, they think that they might not be able
to follow the class further because of the gap. One student named Ussash articulated that “in
online English classes, if the teacher asks me any question after rejoining, my heartbeat raises
and due to nervousness | tend to forget the answer even if I did not miss that part and know the
answer” (Focus group notes #3: 02-06-2021). Furthermore, survey responses show that 71.62%
of the students are concerned regarding unstable internet connection in online English language
classes. Besides, responding to the statement, “In online English classes, | feel 1 will not be able
to understand anything even if 1 miss a tiny part which frightens me”, 54.05% students agreed
whereas 37.84% students think otherwise.

Discussing on how students understand that they are feeling anxious, one of the students, Anika
stated that, “I understand that I am feeling nervous while speaking in online English classes
because my words get stuck and | start to stammer even if 1 know what | am supposed to say”
(Focus group notes #3: 02-06-2021). Then Shawdipta added, “When teachers ask something my
words gets jumbled up and legs start shivering, but when 1 finish giving the answer, it goes away
and I feel normal” (Focus group notes #3: 02-06-2021).

Moreover, it came out from the focused group discussions that grammar is another area where
students tend to struggle and this weakness makes students nervous sometimes. Therefore,
foreign language anxiety is visible when students are asked grammatical questions. It is because

sometimes they feel scared thinking about the accuracy of their perceived answers. Furthermore,
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students get concerned about their impression in front of the teachers and think that incorrect
answers might give negative impression of them.
Remarkably, several other teachers noticed that some students who used to be quite nervous in
physical English language classrooms seemed to be less anxious in online English language
classroom because when they turn their cameras off they feel less judged by their peers and less
scared of their teacher. Mr. Rahim mentioned that “Hesitation and nervousness is less in online
English classes” (Personal communication: Interview #3, 28-05-2021).
To support that, several students stressed on the teachers statement and mentioned that they feel
less anxious in online English classes than the physical English language classrooms as well. It is
because one of the biggest concerns of students which make them nervous is the possibility of
their peers’ criticism. Students tend to worry about their peers reaction if they make any errors or
mispronounce any words while speaking and in online English classes some students think that
peers pay less attention to what others are saying which gives them a feeling of security. In
Lucky’s words,
| feel less scared in online classes because peers do not stare at me in online class or pass
any comments in online English class. Also, I do not feel someone is criticizing me for
my English speaking skills in online classes. That is why | can speak at ease in online
classes because | feel there is less judgment even if 1 make some major errors (Focus
group notes #3: 02-06-2021).
To add to that, Afran said,
Actually, after online classes started, at first when teachers used to ask questions in
English class I used to feel puzzled and think whether I will be able to give the right

answer or not, or what if my pronunciation goes wrong? Or what will others think about
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me? But then | realized that it is easier in online classes. | feel that no one is watching me

except the teacher. That is why | do not feel shy. | feel good in online classes. | do not get

nervous anymore (Focus group notes #3: 02-06-2021).
The survey responses also approve this perception, from the responses of the statement, “In
online English classes, | expect to do poor in classes even before | enter them”, it can be said that
most of the students (71.62%) denied overthinking about not being able to learn English before
joining online English classes, yet 21.62% of the students still have that extreme level of anxiety
in online English classes. In addition, 75.68% students responded that they do not feel more
anxious in online English classes in comparison to other classes, but 21.62% students said they
feel more anxious in online English classes rather than the other subjects. Statement regarding
another probable issue, “I get worried when I can’t watch the lips or facial expressions of the
person who is speaking in online English classes” disclosed that 62.16% students disagreed
which means they do not feel nervous because of this issue, though 25.68% students agreed that
this issue causes problem in online English language classrooms and make them nervous.
Last but not the least, a few of the students completely denied the existence of foreign language
anxiety among them in online English language classes. Apurbo said, “I don’t feel nervous in
online English classes. | learn with interest. Even if | make any error, | ask the teacher and clear
out my confusion. And for my mistakes if people laugh at me, I don’t really care about that. I am

always open to learning” (Focus group notes #5: 27-05-2021).

4.4 Causes of foreign language anxiety in online English language classrooms:
Interview and FGD of the teachers and students unraveled various reasons behind foreign
language anxiety among students in online English language classrooms. Not only has it showed

the impact of less exposure of English environment in online classrooms but also it puts
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emphasis on the roles of students, peers, teachers and other causes which have direct or direct

impact on provoking foreign language anxiety among secondary level students.

4.4.1 Less exposure of English language:

Lack of exposure of the language is also one of the major reasons behind the anxiety students
feel anxious as per the teachers. All of the five teachers mentioned that English being a foreign
language, it naturally seems very difficult for the students to understand because people of our
country do not speak in English. Also, most of the students rarely have any scope to hear this
language or get any exposure of this language outside classroom. Even majority of English
teachers in Bengali medium schools do not talk in English in the class hours. That is why, it is
not mandatory for the students to speak English in online English language classes all the time.
Students participating in FGDs also supported this reason, and shared, when suddenly the teacher
asks something in English, students tend to hesitate replying back in English language. As a
result, students are not habituated in speaking English which escalates foreign language anxiety

among them.

4.4.2 Lack of motivation among students:

Teachers also believe that students struggle in learning English because of their lack of
motivation. This level of motivation varies from one student to another. Though the importance
of motivation is a significant factor behind learning a foreign language like English, some
students who belong from a lower socio-economic background struggle to hold on to this
motivation during the economic crisis amidst the pandemic. Mr. Adnan mentioned that “students
belonging from lower socio economic background do not get the proper care and guidance from

home to culture and practice English. This lack of practice hinders their confidence over
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competency of English language and grows anxiety among them” (Personal communication:

Interview #1, 03-06-2021).

4.4.3 Personality Traits:
One of the salient causes unraveled in the discussion is that the level of anxiety varies from
person to parson depending on their personality traits. For instance, some students find learning
English interesting and they take the criticism of the peers and teachers as an opportunity to
rectify and learn better. Ratul said, “I don’t feel anxious in online English classes. I don’t worry
about giving out wrong answers. | like learning new words and | enjoy learning English. The
only struggle I feel in learning English is to speak in English” (Focus group notes #2: 26-05-
2021).
Additionally, some students mentioned about their adaptability in any situation which they think
is the reason to not feel nervous in any of the English language classes. Asif shared-
“I never felt nervous in online English classes because I can adapt well in any situation.
And if | talk more about online English classes, | know that in zoom app, most of the
students do other works and get distracted easily. But who wants to learn and sincere can
learn well from online English classes as well” (Focus group notes #3: 02-06-2021).
On the contrary, other students worry a lot about the reaction of the teacher and the peers while
practicing English language which increases the tendency of nervousness among them in the
online English language classrooms. Muna said, “When teacher ask anything, | tend to
overthink. I fear that he might get angry if I say anything wrong” (Focus group notes #1: 18-05-

2021).
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4.4.4 Fear of failure in front of the peers:
One of the major reasons working behind foreign language anxiety among students agreed by
most of the students in the discussions was the impression in front of the peers. Peers probable
reaction is what they worry the most about while participating in the online English language
classes. Though many of them agreed that the scope for peers’ reaction and criticism is quite less
in online English language classrooms, yet their thinking and previous experience had set their
mentality to such extent that they still worry about making errors and its consequences which
makes them anxious in even online English language classes. In Bakul’s words,
Often it happens that | feel like I know the answer but | do not have the courage to say it
in front of the class worrying about it being wrong. We think what would be our
impression in front of the peers and the teacher if we make any error in front of them And
in online classes, thinking about these things, we are more reluctant to answer the
questions (Focus group notes #1: 18-05-2021).
Tina added,
While reading in online classes, | wonder what are my peers is thinking. What if my
pronunciation is not right? What if my peers are talking or laughing about it behind the
camera? Whether I am making any mistakes or not, I tend to think about the students’
reaction behind the camera as | cannot see them in online English classes (Focus group

notes #1: 18-05-2021).

4.4.5 Learning gap:
In the interview, one teacher has mentioned about learning gap being one of the root causes of
students’ foreign language anxiety in the upper levels. According to the teacher, in our

examination system, it is easier for students to pass to the next grade without having the required
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English language competency for the next level. And this learning gap creates a barrier in the
following levels that the students reach. The learning gap is more prevalent in students who
belong to lower middle class background because they have less opportunities of getting help in
studies from their family and their families tend to be less concerned about doing well in studies.
Regarding this, Mr. Adnan shared-

Learning gap makes English hard for the students to catch up with the level of English in

higher grades. That is when students starts having thoughts of their incompetency in

English and feels anxious while participating in English language activities even in online

English language classrooms (Personal communication: Interview #1, 03-06-2021).
It is also considered by the students is that the specific weakness in certain areas of the language
itself is another significant cause behind foreign language anxiety in online English classes.
These certain weakness gets bigger with time and creates anxiety among the students. A few
students disclosed their struggle in Grammar and vocabulary in English for which they find the
language quite hard to learn. Mitu stated- “In higher grades, teachers do not teach or revise
grammar; they just give us exercises to practice assuming we know everything. But there are
some grammatical contents where I still struggle” (Focus group notes #3: 02-06-2021).
One more reason behind this learning gap considered by the teachers is the tendency of rote
memorization among students. As our examination system does not incorporate all four skills of
language, some students memorize contents in English to write in their examination scripts. In
this regard Ms. Lima said,

Students who are habituated to rote memorization get nervous because they think that

they might forget and not get enough time to recall what they have memorized if they are

asked to speak. Even while writing, these students experience anxiety, thinking that they
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might forget a few lines and as their learning is completely based on rote memorization,
they will not be able to complete it; because they do not have the linguistic skill to write
something on their own in English language (Personal Communication: Interview #4, 02-
06-2021).
Also, another teacher argued that, listening and speaking skills of the students do not develop
among the students like the other two skills, as the English language curriculum of our country
puts emphasis on only reading and writing skills. That is why whenever an English teacher asks
the students to answer something verbally in English they get anxious as they are not habituated

to speaking in English.

4.4.6 Teacher-Student relationship:
Another reason came up in the focused group discussion was the relationship between the
English language teacher and the students. The teacher’s behavior in class and with the students
has a significant impact on how the students feel in the online English language classroom and
while interacting with the teacher. If the teacher is friendly, it creates a motivating environment
in the language classroom for students to share their ideas and take participate in the lesson.
Conversely, strict behavior of the teachers intensifies their anxiety in the online English language
classrooms and disengages them more from the class activities. Baker stated,
| am weak in grammar. In a grammar class, | get indifferent in the class as | cannot
understand anything. Once | got scolded for this when I could not answer the question the
teacher asked. | felt very sad at that time. From then, I feel very insecure in participating

in the class (Focus group notes #1: 18-05-2021).
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4.5 Skill based foreign language anxiety among students:
Both the interviews and focused group discussion has brought to light the existence of foreign
language anxiety which is related to the four skills of a language- reading, writing, listening and

speaking.

4.5.1 Reading Anxiety:
From the teachers’ perspective, English language reading anxiety is less among the students in
online English classes. Most teachers said that they have never observed reading anxiety among
students. Mr. Adnan shared,
| did not see any reading anxiety in my students. They are always very enthusiastic about
reading in online English language classes. Whenever | ask something to read aloud from
book, many students unmute themselves and say “Ma’am me”, or write in chat about
their eagerness for reading aloud (Personal communication: Interview #1, 03-06-2021).
Discussing about the skills, reading is the part where only a few students mentioned about having
anxiety which supports the teachers’ belief in this regard. Most of the students rarely feel anxiety
in tasks based on reading in online English language classrooms. According to Toru, “I rarely
feel nervous is online English classes, that only at the time when the teacher tells us to read a big
English passage. Overall, I don’t feel that much anxious” (Focus group notes #5: 27-05-2021).
In addition, the survey results show that 52.70% students do not feel nervous while teachers ask
them to read aloud anything from the text whereas 43.24% thinks that they feel more or less
nervous at that time. Moreover, 58.11% students disagrees with the survey statement, “When I’'m
reading English in online classes, I get so confused that I can’t remember what I’'m reading”,

which means majority of the students do not forget what they are reading about while reading,
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whereas only 36.49% think otherwise. It supports the teachers’ perception that students feel less
anxious in reading English.
Nonetheless, another teacher named Ms. Nadia mentioned about her doubt about the students’
avoidance in English reading activities online. She said,
When | ask someone to read aloud who never reads in class, just at that time, either their
internet connection gets lost or they cannot hear me properly. They just send me a text
that “Ma’am I cannot hear you”. We are not sure whether they can listen to us or not

(Personal communication: Interview #2, 20-05-2021).

4.5.2 Writing Anxiety:

Most of the teachers agreed that, students rarely have any writing anxiety in online English
classes. They are habituated in writing English from the very beginning of their education.
Though they might make errors in sentence structure, still they mostly prefer writing over
speaking because it gives them a sense of secrecy from the people around them in both online
and offline English classes. In Mr. Shahid’s words, “While students are writing in English, they
can think and write at ease because they feel that no one is seeing what s/he is writing, and after
submitting the write up, only the teacher would see it, that also when s/he will not be around. It
gives them a sense of safety and comfort while writing” (Personal communication: Interview #5,
07-06-2021).

The students’ perception from the FGD also matches with the teachers’ one here, revealing
further a new angle to view it. From Nezam’s perspective, “When I am writing, no one can see
what I am writing behind the camera. It gives me relief and that is why I don’t feel nervous while
writing. But | feel nervous when suddenly the teachers asks me to turn on my camera and show

my copy” (Focus group notes #4: 10-06-2021).
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In addition to that, one of the students named Tabassum shared, “I don’t feel nervous if we are
given any writing task in online English language classes because in online we can secretly take
help from internet and complete our task easily. Also, in writing we have time to think and then
write.” (Focus group notes #1: 18-05-2021).

Moreover, according to the survey, for the statement “My mind seems to go blank when 1 start to
work on writing something in English in online classes”, 55.41% students responded negatively
as opposed to the 39.19% positive responses, which supports majority of the students’ and
teachers’ belief about having less writing anxiety in online English classes.

To note, even after acknowledging that they feel less anxious in writing tasks, some students
further added that in online English language classes, they tend to avoid writing, and
interestingly the reason behind is neither anxiety nor weakness in writing. It is lack of scopes for
teacher monitoring in online English language classes which the students take advantage of. One
of students named Shawdipta said, “Now in online English classes, we avoid writing even if the
teacher tells us to do so because teachers cannot see what we are doing” (Focus group notes #1:
18-05-2021).

Though in FGD students mentioned in detail about their tendency of avoiding writing in online
English classes, the survey results is quite contradictory to this. 70.27% of the students
responded negatively to the statement- “As the teacher cannot see what | am doing behind the
screen, | avoid writing in English in online classes even if the teacher tells me to do so”, which
means students do not avoid writing in online classes whereas, only 22.97% students agreed to

the statement.

35



On the other hand, few students mentioned about having anxiety while writing in English. One
of them named Sarna stated, “Whenever the teacher tells us to write something, I feel nervous at

that time thinking whether I will be able to write it or not” (Focus group notes #1: 18-05-2021).

4.5.3 Listening Anxiety:

All the teachers interviewed in this research mentioned about the existence of English language

listening anxiety among students. Ms. Nadia shared her experience,
Once | took the whole class in English, in the next class half of the students were absent.
When 1 tried to figure out the problem, they said no one understands your class, Miss.
Why would someone not understand my class? | took the class in an understandable way.
Problem is that they do not understand the language well. Sometimes the kids say, Miss,
the thing that you were saying, could please repeat it in Bengali? (Personal
communication: Interview #2, 20-05-2021)

The reason behind is that they are not trained well from the very beginning in doing English

classes fully in English. That is why students get anxious every time a teacher takes class

completely in English because they already believe that they will not understand the class

because it is conducted fully in English.

While sharing experience, Ms. Lima said, “Very few students try to understand what I am saying

while taking class in English. Most of the students are not sincere and don’t feel curious to listen

to me” (Personal communication: Interview #4, 02-06-2021). Not to mention, Mr. Karim added,

“Most of them can write well, and most of them got A+ in the board examination, but they

cannot grasp well by listening because their listening skill is not developed in schools” (Personal

communication: Interview #2, 20-05-2021).

36



In FGDs, the students also highlighted issues regarding foreign language listening anxiety in
online English language classes which supports the teachers’ statements. They mentioned that
one of the reasons behind their disinterest in the class is the language barrier. Also, the time
constraints in online English language classes make it difficult for students to seek help to the
teachers. For instance, Nitu mentioned,
When Sir takes class in English, I don’t understand well. That is why I lose interest in
class and stop listening further. I don’t even feel like to ask question to the teacher.
Because the teacher will need more time if we tell him to repeat everything in Bengali.
But we don’t have enough time in online classes (Focus group notes #3: 02-06-2021).
Another student Mouree said, “When new words come up during online English classes, in a
passage or in teacher’s lecture, | get stuck thinking about that word and forget what the teacher
has taught before” (Focus group notes #2: 26-05-2021).
Nonetheless, a different opinion came out from some of the students as they think that English
language classes should be conducted in English for better learning. In Ratul’s words,
“I prefer the teacher conducting class in English because other than that we don’t have enough
scope to listen to English and learn from it. And no one around us speaks in English” (Focus
group notes #3: 02-06-2021).
Though in FGDs the number of students preferring listening activities in online English classes
are very less due to listening anxiety, survey results shows the opposite. The students’ response
in the survey shows that 64.86% students do not feel intimidated during any listening activities
though 29.73% students have experienced anxiety. Also, 62.16% negative response of the
students on the survey statement- “During listening activities in online English classes, | get

confused when I don’t understand every word which makes me forget what I’ve heard”
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demonstrates that students have less listening anxiety, in contrast to the 33.78% positive

response.

4.5.4 Speaking Anxiety:
English language Speaking anxiety is the most common anxiety existing among students in
online English language classrooms, agreed by all the teachers interviewed. Mr. Adnan stated,
“Students get nervous while speaking in online classroom because they think they have to speak
smoothly. But in writing they can take time to think and then write” (Personal communication:
Interview #1, 03-06-2021). Also, a student named Farhan further mentioned that, “Whenever
teacher asks us to just write a summary of a text, we do not face any problem. But when the
teacher asks us to say the summary of the text in our own words promptly, | feel anxious and |
get stuck” (Focus group notes #2: 26-05-2021).
A bit different perspective came out from the perception of one of the teachers, Ms. Nadia who
mentioned that-
When the word anxiety comes, | would rather say what the students feel while speaking
in English is more shyness than anxiety. Our kids feel shy to talk in English. And why do
they feel shy? Because students do side taking, they mock their peers and make them feel
shy when they try to speak in English (Personal communication: Interview #2, 20-05-
2021).
Speaking anxiety is an area where most of the students have also agreed to have faced anxiety
the most. Majority of the students feel anxious when the teachers ask them any questions.
According to a Nusrat, “Whenever the teacher asks me something in English, I get so scared that
| often forget the answer that | was supposed to say, even if I know the answer very well” (Focus

group notes #1: 18-05-2021). Faruk explained further,
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Even if | know the answer, | do not feel like saying it because | start thinking what if |
can’t say it properly like the teacher? What would be the impression of mine in front of
the teacher? What would the students think about me? What if they laugh behind the
screen at my mistakes? These kinds of thoughts succumbs me while speaking in online
English classes (Focus group notes #2: 26-05-2021).
Now if we look at the survey, students’ responses on the influence of peer’s reaction in speaking
anxiety is quite interesting as it neither confirms nor denies speaking anxiety in online English
language classes. Here, for the survey statement- “I am afraid that the other students laugh at me
behind the screen when | speak English in online classes”, the percentage of students responding
both positively and negatively are 39.19%, and 22.7% students avoided answering this question
by referring to “no comments”. Nevertheless, 51.35% students think that in online classes they
feel comfortable in speaking as they feel no one can see them, whereas only 27.03% students
differ.
Moreover, not getting accustomed with the language is another reason for the speaking anxiety
shared by the students which they think is visible in their actions during online English classes.
Sadia mentioned,
| feel anxious because | am not habituated to speak in English and | cannot find the right
words while speaking in English. 1 worry how | would start and end, and how | would
continue conversation and answer back in English, because whenever | think, my
thinking is in Bengali and then | have to translate it in my head and it takes quite a bit of
time. And as English speaking is not practiced in class | tend to overthink a lot about

what others will think about me. Especially when the teacher asks us to explain
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something in English I get stunned and very nervous” (Focus group notes #3: 02-06-
2021).
In another discussion Tonmoy said that-
| only feel anxious when | have to speak in English, other than that | feel fine. In the first
online English class, the teacher asked me to introduce myself in English. I know how to
introduce myself in English, | have read and written paragraph on this many times. But
still while I was speaking, my voice was shaking. Students who have not as much good
result as mine could speak better than me. | felt very shy and very bad about myself at
that time (Focus group notes #5: 27-05-2021).
However, as mentioned earlier, students also highlighted in the discussion that in compare to
physical English language classes, they feel less anxious while speaking in online English
language classes. It is because they do not need to do face to face conversation here, where the
scope of passing comments and judgment is lot more than the online English classrooms. The
survey results also support this thinking of the students. The survey response showcases that
majority (56.76%) of the students disagree about trembling while speaking in online English

classes, as opposed to 33.78% students who still shiver in anxiety.

4.6 Impact of foreign language anxiety in online English language classrooms:

Foreign language anxiety in online English language classrooms has significant impact in the
language learning process of the students. Firstly, students avoid communication with their
teachers in English classes due to speaking anxiety. Secondary level English teacher Ms. Nadia
mentioned that, “Indifferent students are getting more scopes to avoid. They know the all the
techniques to avoid in online classes” (Personal communication: Interview #2, 20-05-2021).

Students also agreed that due to less scope for monitoring, they avoid participating in different
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tasks in online English language classes and this lack of practice ultimately hampers their
language learning. This results in lack of communication between teachers and students and it
creates learning gap because they do not clarify their confusions due to this anxiety whereas
communication is a must for learning any foreign language. For example, Mamun said,
Because of nervousness, we hesitate to ask questions even if we miss any part due to
internet issues, and without asking questions we cannot learn well. When we feel nervous
we cannot concentrate on what the teacher is teaching. Teacher keeps on giving lecture
and we tend to think and live in our own imaginary world. And it creates a loophole in
our language learning (Focus group notes #3: 02-06-2021).
Another student named Asif added, “Sometimes my classmates say that they have understood
everything and the teacher don’t need to repeat it. At that time | feel really uncomfortable to ask
anything even if I have a lot of confusion” (Focus group notes #4: 10-06-2021).
Foreign language anxiety not only impedes the speaking ability of the learners, but also slows
down development of their listening skills. As most of the students are not interested to hear in
English, teachers have to conduct English classes using Bengali language. And because of this
anxiety of listening to English, students lag behind in listening skill and thus their English
language learning is hampered a lot. On another note, when students get scared, they are more
likely to make silly mistakes even after knowing the answer, only because of the tension.
Repetition of things like this are said to have negative mental impact on the students.
Furthermore, according to the teachers one of the most important and effective way to improve
language competency is by practicing. However, Mr. Rahim indicated that “students who have

English language anxiety practice less and that is why their improvement graph is not
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satisfactory. Actually as English is a foreign language, the more one practices it, the more it gets
better” (Personal communication: Interview #3, 28-05-2021).
Remarkably, students stressed that in terms of the examination, this anxiety does not have any
notable impact as the examination results are not affected by it.
The focused group discussion also brought up a completely different perspective of the positive
impact of foreign language anxiety among the students. Thinking about the impact of foreign
language anxiety on the examination, Ria mentioned,
I don’t think nervousness has any impact on my results because I only have anxiety when
teacher asks me to converse in English. At that time | struggle to create quick sentences
and also think if it is grammatically correct or not. Most of the students are weak in
listening and speaking and these two skills are not assessed in examinations. In
examinations everything is written based. That is why I don’t think it affects my result in
any way but it does affect my language learning (Focus group notes #5: 27-05-2021).
Nevertheless, one positive side of foreign language anxiety is that it sometimes motivates the
students to practice more and do their best to be better in that language. For instance Joy stated,
“The anxiety that I feel in online English classes, drives me to work hard and do better in
English. As this is hampering my language learning, | feel I need to overcome this anxiety”

(Focus group notes #3: 02-06-2021).
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Chapter 5

Discussion and Conclusion

5.1 Discussion

This study attempted to explore the students’ and teachers’ attitude towards foreign language
anxiety in online English language classrooms and then tried to find out the reasons behind this
anxiety from their perspectives. This research paper previously discussed about foreign language
anxiety and its types, various physical and emotional reactions related to it as well as the possible
causes of this anxiety around the world. The results overall reveal that in this particular context
of Bangladesh, foreign language anxiety is less among students in online English language

classes and identified some major causes behind it.

5.1.1 Foreign Language Anxiety in Online English Language Classes:

Based on the literature review, foreign language learners usually enter the classroom with
anxiety (Yoshida, 2010). However, the results of this study show that most of the students do not
start the online English language class with anxiety beforehand. According to Pichette, students
who have high level of foreign language anxiety prefer online courses because it provides them
with a sense of anonymity as it makes them feel that they are not obligated to interact with their
peers (2009). The qualitative data of this study revealed some specific kinds of students who
prefer online English language classrooms rather than the physical one. These include mostly
students who used to have high level of foreign language anxiety in physical English language
classes and some sincere students who favor the calm and quiet environment of online English
classes. Students who had high anxiety in physical English language classrooms feel safe behind

the cameras in online classrooms because in online platform there is much lesser scope for peer
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criticism. Moreover, in the literature review, a study conducted by Alberth (2011) disclosed an
opposing view; as some students prefer conventional classrooms over online courses for
effective learning, whilst some other students prefer online courses. However, the quantitative
data of this research confirms that majority of the students have positive impression towards
online English language classes. Nevertheless, the qualitative data explains that though the
students and the teachers welcome this online initiative during this pandemic, they prefer
physical English language classrooms over the online ones mostly due to unstable internet
connection, lack of teacher monitoring, limited class time and less scope for peer to peer

interaction.

5.1.2 Understanding Foreign Language Anxiety among Students:

Anxious students can be recognized through several characteristics such as disengagement in the
classroom activities, being uncomfortable and scared about making mistakes throughout the
learning experience and try to avoid new linguistic forms as well (as cited in Burden, 2004). In
the qualitative data of this study, the teachers’ perception is anxious students tend to hide and are
less responsive because of overthinking about the possible errors. Moreover, Horwitz et al.
mentioned about anxious students’ tendency to show avoidance behavior such as being absent or
irregular, and nonetheless, forgetting previously learnt vocabularies and grammar when they are
being tested (1986). In the interview data of this study the teachers’ narration of a situation
where 50% students remaining absent is visible because of the class being conducted in English.
Also, the students here shared their experience of forgetting the answer when teachers ask them
any question even they know it beforehand. According to Andrade and Williams, some physical
and emotional reactions are common among the learners who are anxious, such as- faster

heartbeat, mentally going blank, burning cheeks, sweating and feeling a throat lump (2009).The
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research participants partially agree with it, because here students have not only shared about
their experience of heartbeat raise and mind going blank but also added shivering of legs when
they feel anxiety. Moreover, expressive and verbal reactions are visible among students which
planning and producing in the foreign language (ibid.). The qualitative data agrees with the
student’s anxiety about doing output related task and brought up students’ experience about their
words getting stuck and jumbled up while speaking and starting to stammer due to foreign

language anxiety.

5.1.3 Reasons behind Foreign Language Anxiety in Online English Language Classrooms:

For the question of why foreign language anxiety happens among students, in the literature
review one study shows that the learners mostly experience anxiety due to the feeling of failure
to achieve a goal and the desire to become efficient in communication (Burden, 2004).
Nonetheless, in this particular research, learning gap has been identified as one of the root causes
of foreign language anxiety even in online English language classrooms by mostly the teachers,
which grows with passing into higher levels and works as a major factor to diminish the self-
confidence of the students. One research in Chile during the Covid-19 pandemic indicated two
main challenges of online classes- lack of interaction with students and poor internet connection
(Sepulveda-Escobar & Morrison, 2020). Majority of the research participants including both the
teachers and students agreed that unstable internet connection is indeed one of the major causes
of anxiety in online English language classes. Additionally, previous research shows that
sometimes the teachers are accountable for rising foreign language anxiety among students
(Williams and Andrade, 2008, p.187). The research participants especially the students consider
the, teacher- student relationship and teacher’s behavior in the online classroom as an important
factor, including the strict ways of correcting student mistakes. Moreover, Alberth claimed that
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in online courses students’ personal characteristics can have significant influence on learners’
performance; and also highlighted the advantage of the students having previous technological
exposure (2011). Though the issue of technological exposure has not come up in any of the
qualitative or quantitative data, but less exposure of English language has been established as
one of the major causes by both the students and the teachers. Other than that, the findings of this
research completely agree with the influence of learners personal traits because positive attitude
towards learning through mistakes has proved to be helpful in language learning. The literature
review also demonstrates that digital learning is dependent on initiative and motivation as
students can get easily distracted while learning through this platform (Kirovska-Simjanoska,
2016). In the qualitative data, the teachers shared motivation as a significant factor in online
English classes, but in this context learner motivation can sometimes be affected by their socio-
economic background.

5.1.4 Foreign Language Anxiety in relation to Four Skills of Language:

5.1.4.1 Speaking Anxiety:

From the literature review, we can again see the relationship between foreign language anxiety
and the four language skills- listening, speaking, reading and writing. Philips in his study stated
about the negative impact of foreign language anxiety on the speaking performance of the
students (1992), and Young (1999) has indicated fear of negative evaluation as the main cause
behind (as cited in Yassin & Razak, 2018). The research participants of this study also
completely agree with it, because speaking is the part where anxiety has been found the most in
online English classes though in lesser extent than the physical English language classrooms, and
the underlying cause fear of failure in front of the peers as well as the teachers has been agreed to

be a prominent cause by both the teachers and the students.
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5.1.4.2 Listening Anxiety:

Previous studies revealed that communication apprehension (Vogely, 1998) and self-confidence
(Kim, 2000) are two major factors behind foreign language listening anxiety. Here, the results of
this research confirms communication apprehension as a vital cause behind listening anxiety
because the qualitative data shows the students’ disinterest in class due to the language barrier,
which results in their avoiding behavior in online English classroom activities and sometimes
even being absent in classes itself. However, conflict arises when the supporting quantitative
data opposes most of the qualitative data, as some students expressed their preference of
conducting classes fully in English. The researcher expected positive response of the students
regarding listening anxiety in the supporting quantitative responses as well. The researcher
thinks that the deviation in the results means most of the students are confused about their feeling
of listening anxiety and it usually reveals through long and deep conversations rather than short
surveys. Also, the number of research participants who participated in the survey is larger than
the close qualitative FGDs, which again refer that many students feel less listening anxiety in

online English language classes.

5.1.4.3 Reading Anxiety:

Subsequently, a research conducted by Sellers indicates that students who experience higher
level of foreign language anxiety have negative impacts on reading anxiety such as
understanding the reading contents less because of having more off-task thoughts (2000).
However, according to the research participants, majority of the students do not experience
anxiety in reading tasks in online English classes with a few exceptions mentioned by the

teachers.
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5.1.4.4 Writing Anxiety:

Considering the writing anxiety, Daud et al. (2005) has shown that less proficient students suffer
from higher level of writing anxiety due to lack of vocabulary and their incompetency to express
efficiently. Furthermore, three dimensional concept of anxiety including cognitive anxiety,
somatic anxiety and avoidance behavior has been negatively related to the writing anxiety
impacting the language learning ability of the students (Cheng, 2004). Conversely, this specific
research found writing anxiety rare among the students in the online English language classroom,
as this platform provides students a sense of anonymity. Though the qualitative findings pointed
out the students’ avoidance tendency in writing, the reason explained by the learners’ was not

anxiety rather it was lack of teacher monitoring in online classes.

5.1.5 Impact of Foreign Language Anxiety:

Chen & Chang have showed that foreign language anxiety has a negative impact on the
academic performance of the students in foreign language learning (2004). The findings of this
research brought into light that foreign language anxiety has significant impact on the language
learning process of the students by impeding the speaking as well as listening ability of the
students; yet in this context it does not affect the academic performance of the students because
of listening and speaking being exempted from the assessment system. Besides, the participants
shared that when students get scared, they are more likely to make silly mistakes in the learnt
contents and repetitions of these things have negative mental impact on the students. In addition,
the results demonstrate that this foreign language anxiety deters students from communicating
with the teachers, which in the end grows the learning gap among students. Interestingly, that is

how this study again takes us back to the previously mentioned “chicken egg discussion” (Sparks
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and Ganschow, 1991) by the debating about low proficiency being the ‘cause’ or ‘result’ of
foreign language anxiety. Nonetheless, this research highlighted a positive impact of foreign

language anxiety as well, which motivates the learners to work hard for better result.

As this research reveals the causes of foreign language anxiety both from the teachers’ and the
students’ perspective, the findings can be shared with the English language teachers and other
personnel who designs the teacher trainings so that they can better construct and take the
trainings keeping in mind how to cater the issue of foreign language anxiety among students.
This research data could be significant while the teachers will be given specific trainings, they
will be able to take better foreign language classes where the level of anxiety among students
would not be threatening and this might improve the English language teaching learning process

the children go through in the educational institutions.

The research would have been more thorough if data could be collected through English
language classroom observation. This would have given a better insight to how students are
participating in the online English language classes as well as the way teachers are conducting
these classes. Moreover, mixed method research could also have been followed for measuring to
what extent students feel foreign language anxiety based on each of the language skills in online

English language classroom of Bangladesh.

5.2 Conclusion

This research has provided an overview of secondary level students’ and English language
teachers’ beliefs on the present situation of foreign language anxiety among students in the
online English classes during the covid-19 pandemic as well as demonstrated the underlying

causes. It has also shed light on the impact that foreign language anxiety have on online English
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language classes and the ways to improve in the context of Bangladesh. The major findings
include that foreign language anxiety is less in online English language classrooms mostly due
the scope of being invisible to everyone by merely turning off the camera. It makes the students
feel safer from the fear of negative evaluation by their peers for making errors; and as student-
student interaction is limited in online English classes, it help some students to be more
communicative in online English classes than the physical ones. Nonetheless, the online platform
creates the anxiety of missing parts of classes due to technological issues which increases learner
anxiety by making them feel insecure about their abilities to grasp the contents of the online
English language classes. The examination centric education led to the finding of the teachers’
adherence to speak in Bengali while teaching English to the students, mainly because of the deep
rooted learning gap of the students from previous classes which makes complete English
environment incomprehensible for the students. Hence, students are more comfortable in reading
and writing activities rather than speaking and listening (though listening activities are rare) even
in online platforms. Along with these, this research also found out some learner variables such as
students’ personality, self-motivation, and situational variables such as learning environment and
teacher student relationship which have significant effect (positive or negative) in causing

foreign language anxiety among students in online English classes.

For a country like Bangladesh, which has started this online education as a response to manage
the crisis in education sector due to pandemic, has a long way to go in online English language
pedagogy. Hence, since the issue of foreign language anxiety is seen to be reduced among
students in online English classes, their perception and suggestions should be kept in mind while

developing curriculum for improving future online English language education in this country.
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5.3 Recommendation

Recommendations based on this study which will help to improve the language learning

situations and create further opportunities for research are as follows-

e For facilitating foreign language learning of the students, teachers should create a
friendly classroom environment and maintain an amicable relationship with the students.

e Create peer learning opportunities through interesting collaborative tasks, such as project
work, pair work, small group work, games, role-plays etc. in online English language
classrooms using zoom breakout rooms or other applications.

e Teachers should deal properly with learner's errors and provide feedbacks by
emphasizing on students’ strengths rather than failures. It could be done by always
beginning with a positive comment on what a student has achieved and ending with
positive comments as well.

e Teachers should help learners to accept the fact that mistakes are an unavoidable natural
part in the process of foreign language learning from which they can learn a lot, so that
learners do not get demotivated for making errors.

e Teachers should establish empathy as a classroom norm so that students understand the
effect of passing negative comments about their peers during English classes and refrain
from doing it, which will ultimately make learners more comfortable in participating in
the online as well as physical English language classrooms.

e Teachers should conduct English classes in English language with minimal use of the
native language from the beginning of the schooling so that the students can get more
exposure of English language and get habituated to it, which will lead to the decrease of

their anxiety level while listening to English.
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Further research can be conducted following mixed method research to bring out more
detailed information regarding the extent of foreign language anxiety students have
depending on the four skills of language in online English language classroom in the
context of Bangladesh.

Policy makers can utilize this data to make specific trainings obligatory for teachers so

that they can support students better to reduce foreign language anxiety.
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Appendix A

Survey for Students
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Appendix B

FGD Questionnaire for Students

2 (FIFA 36 FETFH 6 “Exploring Foreign Language Anxiety in Secondary Level
Online English Language Classes during Pandemic” ~TN<® 10 SNITNR G FOG2N FT
(AR | MHNF BIIF PRI AN AR TOIN© G2 MIFNR G Y2 YA
GRS ATAGT | IO AN TS AFE HANF ABKP O (GBI 6o
TLHARY PR NS LY FAR | G2 HCEAGNE T (FITANG NI FICG
TR TN AL G OF (HNANT A = |

STEATEAID ST S TR (T | Q0O W 2 FII| (12 2 N SN JF
AT TG WorTe AN | 9= FES NOINS (MG AT M AN (5 ST F
g IR AMF B (618 ITS AN | HTATGNOTS SARF T WK AfS
SN QY (AL FT I G ALY FAR | AN ARSI Gy AN
M|

S | WNEATRN 3TAMGT FICH 2LTANG; R AT BT (NN IC6T WHNNG NN L ? AN

B NATRN 23(IG T NG PAN? O (RN P B2

2 | SN N B ANATIN 23(AG I (PN IdN O BN B2 I WHNNF OB

T =W, OIRA WA [FOIT AT AEN (T AN WL (FIN JF6T NS FIG
PA(R?
© | FNATRN R FICAT (FIN (TN ST AN ([ NG5 AT ?

8| AN fF NN X, ANAT2IN 23TAMG) FICH (T2 OF AN NS FIG[ B (01K

PICT WA 2GS Ol FACO AN 72 WANK I (P N =?

¢ | {3 B AMCHA TN I ANAIRN 233TANG PICT AWHNNF ©F 6T BN I A

AFGH LN PRI R A N Faw?

65



Appendix C

Interview Questionnaire for Teachers
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Appendix D

Consent Letter for Head Teacher

My signature below indicates that | have read the information provided and have decided to
allow the students and teachers of my educational institution to participate in the study titled as
“Exploring Foreign Language Anxiety in Online English Language Classes During Pandemic” to
be conducted online for partial fulfillment of M.Ed thesis of the researcher. | understand the
purpose of the research project is to learn about the perspectives of secondary level students
regarding their experience on foreign language anxiety in their online English language
classrooms. The students will participate in a focus group discussion session (FGD) for about
one hour and an online survey, and the teachers will participate in an interview for about 45

minutes regarding this research.

| agree to let the students and teachers of grade 9 and 10 of my institution to participate in the
research knowing the following conditions with the understanding that I can withdraw them from

participating in the study at any point of this research.

[1 The identity of the institution and the participants will be concealed. The data will be

presented in an anonymous way.

(1 Information gathered during the course of the project will become part of the data analysis and

may contribute to published research reports and presentations.

[1 There are no foreseeable inconveniences or risks involved on the students participating in the

study.
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[ Participation in the study is completely voluntary. If I decide to withdraw permission after the

study begins, I will notify the researcher of my decision.

[ If further information is needed regarding the research study, I can contact Shakika Rubaiat.

Contact no: +8801628575696

Email: shakika.rubaiat@teachforbangladesh.org

Name of the Head Teacher:

Signature:

Name of the School:

Date:
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Appendix E

Consent Letter for Teachers

My signature below indicates that | have read the information provided and have decided to to
participate in the study titled as “Exploring Foreign Language Anxiety in Online English
Language Classes During Pandemic” to be conducted online for partial fulfillment of M.Ed
thesis of the researcher. I understand the purpose of the research project is to learn about the
perspectives of secondary level students regarding their experience on foreign language anxiety
in their online English language classrooms. | will participate in an interview for about 45

minutes regarding this research.

| agree to participate in the research knowing the following conditions with the understanding

that I can withdraw from participating in the study at any point of this research.

[1 The identity of the institution and the participants will be concealed. The data will be

presented in an anonymous way.

(1 Information gathered during the course of the project will become part of the data analysis and

may contribute to published research reports and presentations.

[1 There are no foreseeable inconveniences or risks involved on the students participating in the

study.

(1 Participation in the study is completely voluntary. If I decide to withdraw permission after the

study begins, | will notify the researcher of my decision.

[ If further information is needed regarding the research study, I can contact Shakika Rubaiat.

Contact no: +8801628575696
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Email: shakika.rubaiat@teachforbangladesh.org

Name of the Teacher:

Signature:

Name of the School:

Date:
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Appendix F

Consent Letter for Parents

My tick on the “Yes” below indicates that I have read the information provided and have decided
to allow my child to participate in the study titled as “Exploring Foreign Language Anxiety in
Online English Language Classes During Pandemic” to be conducted online for partial
fulfillment of M.Ed thesis of the researcher. | understand the purpose of the research project is
to learn about the perspectives of secondary level students regarding their experience on foreign
language anxiety in their online English language classrooms. My child will participate in a
focus group discussion session (FGD) for about one hour and an online survey regarding this

research.

| agree to let my child participate in the research knowing the following conditions with the

understanding that | can withdraw my child from the study at any point of this research.

(1 The identity of participants will be concealed. The data will be presented in an anonymous

way.

[ Information gathered during the course of the project will become part of the data analysis and

may contribute to published research reports and presentations.

[1 There are no foreseeable inconveniences or risks involved to my child participating in the

study.
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[ Participation in the study is completely voluntary and will not affect either student grades or
placement decisions. If | decide to withdraw permission after the study begins, | will notify the

school of my decision.

[ If further information is needed regarding the research study, I can contact Shakika Rubaiat.

Contact no: +8801628575696

Email: shakika.rubaiat@teachforbangladesh.org

Name of the Parent:

Signature:

Name of the Student:

Name of the School:

Date:
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Appendix H

Sample Interview Transcript

Interviewer: W@[Wﬁﬁ‘fﬁ AT, (PN H[(RQ~N?

Interviewee: OIeT | AT (FN ATGN?

Interviewer: Gl ST O] W NEARTNGATATR | AN NP NN HIE NN
busy schedule (XTH AN (MK GT |

Interviewee: =T =T {5 (4] L1121 DIAG) AV MY S A RS PR[ACEY meeting fix PRV

Interviewer: TERI AT Still | really appreciate your help | &< B AITE AT AANT]
AN TEPIE R | AN TN FyAie (M Or=0e W 5 = (T BT record FECO
ATF? @Y AN research G FIOGF G | research (¥ IO (51T recording o fEfes
BT (M RAS

Interviewee: Sure! No problem!

Interviewer: Okay Sir. OTR(eT @ Bl | WINF AN 2N XA WA (P 1A (A(H
B(AMG ATIHRAN? I3 F© IS L(H ACIH2N?

Interviewee: TN eT® SN NN (ATHF Q=T 2 ATEOI FITH 2T VIR NGITAT
Wfoeewl V¥ IR [FB J01 H(e | [FF FEI0G O fow IR 4|

Interviewer: Thank You.

Interviewee: 200t (ATF JYN HB 57

Interviewer: TSRI, (Ummm), Thank You. SIBR], A TfW Grade 9 and 10 (T ATHA,
OIR( 2018 (YTP ATCA (Y(<P Grade 9 and 10 8 MR

Interviewee: o [T GFAN P 8 (Y 12
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Interviewer: Umm... 8 SRS 8T {5 SR | W6y W= (o1 =esy Ao a3
ORI PPN fNTON G (O VO FI ATNCG NS A7 TN 0 FAT (0510
TNRE QLN TGN R0 =0T (1R

Interviewee: 5T

Interviewer: g2 SN2~ 231 F3T VO H2NIF B SICAT ACHN? NN Jomw 4
G I NN T (T (10T ATT AN *1F0 FAT|

Interviewee: I3 IQCAJ (I

Interviewer: <P IR (A1 Ok. Great. So, DA I WHNNTHF Experience B (1911
PACON WA (NOGT ANAIRN T (N7

Interviewee: STBRI STNIF Experience I FT W e, (STOT AR WV A I6C©
HAIF N (T OICET FATCHNT | I AN | BT P CT WEAMT JBCT Taste | S JF6I FAT
(R AAfAAGT (TOII ATONTER, VIS H12(F TN IS | VLT TS AN 4 FA|
STOA1 AF6T TN N 2 (T AIHFE WNATR(N GTA WK | WNE WA 2 I FG
ST W SN T 0, AGOI (AT A6 G T meeting FICO NE, I (AP TG
& WS AT WK fFR2 @ AME NI T @ 4 ST 6100 BIY, 5[ FF FN
FICS BT | JFG STV ZCF (0% NF | So, virtually AL SRR (T NI @ste
ROOR | (TN, 44N A QAR AL BT JEACRA, (FIT WA 07 AR, (PIAT
N 0T WR? BE FISOI ANRE F© ST RO IR (M|

Interviewer: @’r
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Interviewee: STOLTE, Ny WP (I WHTGIEG R(© GRS | f[FF AU JF0I FF
(AT TCHR| (T AT T BT | Wi Wi =T (T GfS SIGHe w2t Wiy =ews
(I Y =] SR AT (PICH (PICA R NI | QYA TP PG AR (6T S
TN TGRS FEFOIA a1 RN SN I (T, "©1%, (FI (1 I FAT I
T DA 5 AT WSS AN ? ST A QN SO AT ? W,
I (PIAT S SICEAT R AN, W] G ST AN NP [T AR (I07
RGBT TN XS SICET | A2 QI [[FAGT T (I A= I SIGA
T R ©OIRCeT WA SACECT (@ LR 0TI FIKY AT SN (TP TS, IR
(ACF @R, ummm... (A6 FIZF FA, BT I WFR- 257007 (T RITQTEN WG| 2
R Te I SR = OIS ([T TR, OIR(e SHATRNGI (56 | W (JTF S
JECT 1, 6T (J56 | SINK NN =Y BT SIRCETT OICedl RY SIS, (IBICH Sl
MR Direct Interaction 2571 Y PIRIBIR (el FITLCN HP ICOTH AR AH(F, JF G
AMTPG (F (AT | ©12 W17 G2 YOI W ACECH @ prefer FICIT| DG TG
IO FYT R (F, Attention ATSAT I T full attention FYCNT AN ATCI N1 Attention
missing RCI | DA STANIN (RLATS AR 1| =T | WK QN (T (F
(NESTF HITCEN| (572 ST (BT |TRR | (6T (OF JF6I NS 19 TN | TS HFI
OGS W 20T AT TS Bl IR | 25T | W (G2 TfER AHIF ©OF (PN 4
(V2| (57 TACOT TP (FICAT AN FIICR | AN somehow network buffering ITICY
WO AT | STIPR MNEATT 6T 5 SN 100 percent successful ITCO AR

Interviewer: TG ST, Thank you so much. THNT] perspective (YTH © BTN as a teacher |
AN AN (T I RN, AR 5 VN = students [T IF IR shift BT ™ FIACR?
(T RN LGy T 5 O11 AW P2 WK HHNNG WA S (AN
PV 2

Interviewee: ST | (O (G| (PG (PO (PG (PO NG FACR| TN JH0T
SBUGS NP 57 A AN AN (PN SRR B2 S G5 | S (AN H(RA?
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N AN T QN (FAN WR? AR ST ©led, T GellR et R0~ [ Iy
(FAN INGT FAR? & R I HIACRCY ([ GNGT WA FAR | SR I LTS
(8T, (RIOTR6 F4T, [FFT 18T T =1, I A T8, TS I, Jf J© FT (AF
W& (AR O I WMR, AN FIOTQSTEAT FAR, ACIHIS I(HR HR (R,
WK OIFNR | W NG FAR! (O 47PN W & & AR (T I5Y 07 ()
OITl 4< comfortable feel SR (F OIFT V(N PR W8, ﬁT@E CIRERIRESERINE
ANCF N & (T IV OIS interaction HIST T w1 | AN HITR(P reach FACO
ATACGN NI, AN HITF attention TN ATICRN N1 TSI (ST loss (I TMCER | SINTHI
GG BT Feifeel Z0HR 1| INAT 1T 0T O F FAR? FSEsion (g6 0 k|
SEIRIGEE CQ]TJ‘W&BT QAT X[ | FIE offline b Wﬂﬁﬂ\—')ﬁifarea cover PJICO
ANTACGN, NIRN (6T AR | slomeﬁT@ processT’;‘TsIow?C?[Wl
offline & DA JFY TORHAT HOITS AR, ANTIZCN (61 ATICR I, AN
AR N1 G2 ST BT (ATH TCHR| I HILCY T complete ZCER W | AF6T lacking
(T (AT YRR | W ISR [FF BRI RO CHR | PIEY QN AN AN
JIEGITHACE TO0 attract FACO AT FICH, N0 O AT AN | JOA1E (S (PO
HZN PR WNAIRN 01| [FE I 54T L_R I | W WG Y JF0I AQHR FAR |
S STRPH P electric TGN STHATTH 0T (ATH, AT, WP DI LT OIF
BTG, A0 WIS Wl HASRAT 4 ([ JF6T | A [FRMA YLOC A& (F0NgR,
WY (O SR FSH= N G continue FATS NIE TANAT | SIFT 44 1S
Gl | fPROT OIeT ISR N WME WCH | & (I, AT (FENF 40! [RIY Wny,
TIINRT AT AR (it Wsicet HiHEfog SN | {58 == fNrGEe Sy (F, (i
M 13 3% =03, ﬂfﬂ%ﬂ:ﬁk‘ﬂl WM AR offline 4 fPU K1 &L expectation NI
T Q@R T (6 M N FIN A0 I (T A G T2 FIA N0 2@
O 3 J(I WS G| G2 BT ({18 ] ([T 18 R
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Interviewer: & STTH | G2 SRR TG T (ML T R SHUGHA O T
BTANG A1ATS AT 1| struggle FCH| I (AR F 1 1Y SR It WA TN
FEN?

Interviewee: Struggle JeTC® WISCe <5, T OIeT, IAKH2 R3TANGy (@ O, 8THF FICR
offline online JLGIR same | MCHE WA TR (T I 14, W1 (TN T (I OIS
YRR | fFR PR SIHIGH A9 WAR IO ([, IICOT IO 59 BIF STNY WA AR
AP0 fPR| 8 SN (GHO PR, “Sir, are you free?” WA W 35 ATF ANCF F
answer BT ﬂ?iﬁ RO ATIRN? O HN(H2 [0, what is the difference between
‘affect’ and “effect’? LA 2 IGOIAT FH | WAZ I WY, ©F (G WG, IN? W
struggle {9 (T RIA T, AR Y (@ struggle FICO AGRNT (T | FIFY HN IR,
PRV SRR (TP, WA ATV TN AHAIRA FP0 ZeTN, S [BHIRET, OIS,
ummm FECO ATH PITEAIOIS INNOIS GGRA BLACR (T AR YR (& GH00
struggle TS CEZAT| SN B12 (T STITNY WINTHA (IO STON0! Hte, GFG
IR i 17 ST B (T OIF AIGIE (7 OIF (5 ATl FCI FIAMF| (T2
lacking BT ©ITHE ST R, (TTET TS N 2T | ™K ALNFIE 61 AT (9T
WPTTEHTR WP ([ DA, =77 DN TS B9 TR, ST (T (I AT
T@ ST Y (AT TSR, IBOIHACE Mo MR | SUNTHd SNy FE 92 SyfIsmese
et NI, SR YU QUG RN STod1E o7 FAT IeT0o IR Y Y (@ struggle
PO AERAT| I AN (ETWWFFTWTW G0l dictionary (TG (NTo
N (I FICO 0| AY LT S Y Wﬁfﬁf, synonyms, antonyms, pronunciation
BT SWCR | English I CFTE N I61], WNT RO B CFLH (O AN AT
G, & English (VTGN SINP (@ SRS | WK SHACGIT G FAT (G AT
social networking ¢ ® (I involved, 8T J¥H foreign friends RCER foreign partner X,
7 (TA cousin AT (RTNF IR AP, OICHS AN AfSNT© FAT =R | IHET [FF
Y RRG) Y STROG FIYTO AR | W AR QN STNCHS (AP LN (<741 T
WP (I 572G, easier than our times. Ok ACNP Q= struggle PFCO (RAT| JIT
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JAHR OIS OI] OIe1R (R | W MR WAR (N2, O (O struggle FICI T, FIHY
S (YRR AP (2| fFT Y P01 T AR G4 Y TROG2 33TANG (741
AL, I A

Interviewer: Thank you Sir. ™I ST SN2 0T ABICAS T 5 (FIH anxiety,
hesitation, nervousness T S observe FCICRN? T feel FLACRA AN experience g
NCI?

Interviewee: (NP (I AL oIy Jfed, @W?Qﬁﬁm teaching & (X
8Bl method SR OIF NCKT (RS (R direct method (T2 (VGBI WTNTAS PIFPEACN
e B BTN TGN (TP JBGI umm. .. IECO AN (T IP0! ITPN ATGDIR
ST, 71 (T 2o OBIRAT 2o RIoT JIor 1 IACo AT 1| 78 512 28T
Gio® | IF06T OIF WA @Y ATGR R W | AN ST SN 4@, AN
(AT (MU YIS | (MY (MUY eI Y, 8% (T afNTNies [MSey Bte
OIS SR (NG ARG (M PR | SO (PG NS OINT #1241 | 7187 |
STRG; Ol (V4T 78 | WINITHR CHCq (T fSG6T ROICR direct method follow FHCO
fSYCR, (T, S =TS English medium 0 TR | 82T (O7 1T I (FITAT
TR (W21 G (IR NN 18T TGN FHed & FCACS AR | AU AT I
IO MR | ST NIR, Re o) SN © SCSIGT strict W11 & 11 771 ©fow A,
O SINITHS 00 R | IR (T TANK TN BSH0! A7 NI SR | (T AT AP
(I TS =T T | AN AN S SR demonstration class & CIAA full English 4
(FTREIF (RS &F FIATN | Most of the students 2T F(F ©IfBCY &, 81 (T f[F72 RIS
AR T, (161 A TS AR (7| FIHY SNHE SR (SO ST CeT B0
RT MR &P (AP SROIK IR (OfF BT I (O (T ST BTH ST Y AN
{51 SR but they can write well GINCLT [FE (RO 4 2T ATST SRUGC |

Interviewer: (Chuckles)
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Interviewee: GG ANFEFIT & AT (AT, (G I 57 AP 4 AT (AR, Refem
& AT (AR | TFB B Y00 AR AT, SV OICHA listening skill BT (OfF F<1 AN |
891 WY reading WK writing BT ¢ FIICR | BT skill BI2 ANNSIS develop FIC® RS |
w1 RCET (O ST APCIR | And ISR (B nervous X0 W | AITBITHACS AN SRS
SIS (Of B | TR FACO 2NN | IS SNTHA | AT (BT nervous X3, ST
(O O AR | W O GIT HAE! YN W 0L G (AR ©OF (AF I (F
*AGI WS (STOT RCHR #1881 | WINITHE TR 2GS BT I eTGe A |

Interviewer: 1:\‘;7

Interviewee: N TGH (PN ATA? 82 (T AT (YT 3T Side talking PCI (9T | AT
(A ST TOEFIR (M| O 2R &1 TTGe1 (M| A2 G0 (ATF NI ([
(T WIS R W 28TINGy AT IS AT (BIN (T TGS NI FLATS AIATG1R T8 |
TS FIATS (T, el (1 RAIR | AN (PN FIG WNR (0T TS (9T el I AT
ST AGEIAT AR AN nervous X, I (RN NNAIR A1 | 3F WY, ANTHACE
curriculum BT (F IO design FICO 2 I AP IO 2R 4N SRS
speaking < 10 I listening « 10 NI JIFN HF M w1 e Q1 82 (T I
BTN NIFHOT (F (G, W g fOFF W1 oy, 81 TFST (5TH | | 10 9 9 (TS
Q| (TN AT T N AL IA00 AN, J67 0 PR JF6T BIRC® AT, "= 10
4 9 (IR, WGP SN pizza hut (ATH O JTN T 1" VT, (TR [FF
JHEICAS LT AP AR | N N (FN (AT W12 NS NP Ol (AR |
SO, TLN ATOIHOI skill & AT AT marking system (018 P00 AT | INNCOR
WINK N R S LTS A | 78 AWK Y FE AN, AN AACR | WML FNH
G-I ST SIS, WM &N P01 Hed, U (AN WM TN (GIPIE ST Sy
GB01 FH JF01 I ARV | Y FT A05R | (T61 R T ([, T, T4

S YA FT6T 2STIGS VAT, IR FICT LT ([ STHIGH A | (ST
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S YU IOIR FA (BT FEAN | F AN S IR SIE NN T 31 (FS
(IR T | ! F R (N | I (O W QIR N1 B NI | ST 073167
RUOR, GINIGT JLANT | So WINITHACP 14T RO NI N 2LTHAGTS FT 100 = | W
T ABETAIR 0, "SI, AL ST (T FAIOT I SBIP ARG AT IeAqN?”
Y WP IR R(Q | FIAN QN ST RCGR P17 BT (F (JIG5T 1| AGI6T
WTNT] lesson pIanT'STW Wﬁﬂ? (761 ™YY fAow 411 OrFr 8 G e
(ATF Y IR | FF (T BIHAFON STF WK A4 ([T TP (ST67 WG (AT 2
JRF HF 8 WIS JACS BIRIS | SIS, OINIG WINITHS (FI REHT S 1 ], J0IP
AT (F0Y 2ANG AT (NAONI THAON STNSATONS IR B (PO FIA
BITF (QILSTT F1 I 61 I (6T FAT T OIR(eA I OF-9I1S 8 FIGR| A3
TGOl OYNR BB IYN SR IR PO WGIF | TN S 8 LI (A,
ATOTHROI SPATP WSO = ]2 Vg 1 NG BFF Ie000 Q| 04N 8 JHF6!
NNTFOINR ABS NI (T, 2ot 1T (o1 et FT 700 2| AN (RIG (RO
R BT ST FACS 2 IR | "SI *IHAGT ST negative JF6T 37, B IAT I
11 8TF WA curious FICS R | f 23TANG =R, 2LTAMG I AN | (BT FACO =

Interviewer: STERT, AT 28 | {7 JY« TN ISATON HVeAT2N FICH (TN (FIN
TN STETG GRS anxiety [T O AMGTT (M J0eT WA N FAN? (FIA
(PIN ANY ﬂ\@(@%ﬁ [ NI TP CeT ANTANTT NN RA?

Interviewee: Writing & JTBETCRE (PIN anxiety (N2 (BTN PICA2 ReTw1 | STHI (TCHICAT
BT TG~ fT4T® I SR B 0L ANTS BT NI MR ST o | G2
GeIGl R 1| ST R reading & | JIT FICA reading FECO BIR0WI NI, O 44 G
GO BN NI WK TN S ST AGTO! SR, "SI, W G S NG| 7
f2rey farey SN 2GR ST | " S A1 SN (O S ST TSI, -1 TS N SIRAdH
forees BfF 1 T4~ TN I FOTP 4T (T FUNR TG | IO O ARVl DI6
RO T, ST (3 QNS AN | (5T SIS 6T (GHE P (T 5K AN QNN
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AT NS AIER N1 When we are not sure either (5 TS ATTER fF TR W11 I (T
STXUSTIT 3T, anxiety T, TICHCT (¥ anxiety XX ©UN2 I« W AT BT AN
IR IRV F? W SO GF61 FAT ICEAR W G AR (CA= BT *[94R
RS ARG | SN AN WY, YK NS IFC6I AV | (RGTHING JIAG B 0
3 BH O U I Bl I AN (B MR, (GLH2 IR (FI Y V2|
Attendance BT TRTER, yes sir, present sir OTF™(I N2 | (J IUEE16T GL (516, WP 661
R, SIS AR FICT (O] fo68 TN FI I5T FAT, WA MGAN WR ST
(PN B 0, "SI AR I ARTIHOrOA STFN V| WA FANCF
RS0 FAR M FSGSTT W F1 AT " AT 1K =, {41 S
AR TS =T T4 MNGTN I | O (@1 (g FAF A | S8 oF T
wﬁﬁ?@gw movement CRAT® AR W11 (7 fF =08 {5 F10st @g? s
fARGITS BI6 FATE (NS (LR, ARMG (4R, (A (CHD: FAR (FTOI
S| 8% (T AN (Y O AT | SOV (NS w1 A1 FICT 89 87
AGO! PN | AL ! FIS R FIOTH VoA (F | AN WNF oA AfF | T4H
T I FH (PICAT 2 BiF | "@fA fF Srarg 201 JATS (AHRI?" 8T FICA (O
VRPN (M AR | Gy 19, G ST RS (AR | JeeTrer @iy 6 qeeafee 4|
TSI WBLH (9 | JBT X IR AICELT I anxiety, (I I 2 FAE I35 A
&7 R P PIOT JFR NI T, [ FF (57 BIRCEAS A 1| {FONI AN N Y @
(ST ST SN N1R | 8 (O 8 WOR TR | S AN FACI (SIS O VA ez
N1 G ST AN AN FH, 92 BS018 Ol ATS AIF | STICECT I anxiety B
SBYMN JFG AT P AN FA A FA(16 F T@g M7 IS 518 avoid FICO |
I T4 I 2 M4, " (OrNa1 5 JATS (ATICZ?" "Yes sir,” {5 &g (@12,
"BU SR, " (I AJCAN (F2 (97", "(NT " | T3F AT T4 25y FfF T4 F2A
JEATS AR 1| 8T 5T TS OISl ves sir, yes sir I 6 19 F1 W1 {55
MR | SO AT T Y AN FE | A612 TGN G anxiety. (VA CFLG
(BT anxiety (W21 &1 G (T {OHTAT ST Wow IS & FI (79 BI (| (5161
TR (I (G (W2 STRA (BGN*N (R 2% FA(A [ Bad M|
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Interviewer: [ fF MR A=V A WNAIRN 23(ANG; FICT QAR ©OFGI BN
IR ICA AT NN HEN?

Interviewee: QIE—QI@?TWNT TH14 reason BI2 XCHR, curriculum & ATV | (RIGLIAT
(TR T R STFel TG included AIPTOT | Refer*T FRGIITNR IISIRT (MTLN S 1A
S (AP TeI(T0ieT 2T FAT IR I S UK listening skill BT after birth
develop FCI CHA | 82 AIIOT ST (OfF B (MST T | A2 WNHF TS
AR (T 0T 66T Ged AT 0 (PR punishment "N RGN AT A6 NRG" |
& T 8 (PG I AT G AHCO A | (O e8| IACES (3 OYN WK AT
AT ICEANT | BT SN 2 AT CFTH IAMR ©Y | T TGS (O WNCRR 2T
IR MBI (N2 | JF0T FICT RSy AR T YT AF0T IO [[FT A | IS =T
J1SET IACS JATS AP TN AT 2STAGTo GO FAT IS RS, 6T Qe TR
R RGN AT ST SO G2 fGf NS0 @5 (0F IM include F1 =
TS 4 10 WF, JF6T ST 10 WIF, I7FN M listening & speaking & 10 10
I ATHTO], ST guardian & IS *C@T| =T =T, listening TS 10 WWI
AGITS (1 *[7 HS MR 1| IS (TOI2 (P IR A4 FHRTT frts =011
JISTTE CF home tutor STTST BT IS 2, ST listening « fFE So TEST | J01 [5G
Il o (TR | S AINH G0 Afoseord FAT Ife, S gF STHUG6 9
RN TS (ATH, SR FIOE (TP WP (FIN PG| "SI SN (R Y Ol
2LTANG; [A1YTS AT, TN I6T (F0Y OLN NS (O A | fF& 203Gy Ie709
AT | Y ZTANG [FUTS AT (7 2 1, AN AR AN (@ Y 708 F61%
FAE N ST Y F 7Y ([F0L F01F AT G2 FIERAN FICAT S AN 0T
I (A5 NI S I (AN FACO R | APV 0T SHCARICSE FA
JEACAT, (T SNTHA QTN world A7 best ACIATHT G2 TSN@IHG (T ATATGT
&I AR | World A3 best IICATOT 2GNINTG (ATH | They had the best results. 12
TS PGS 2 ORIOOTS HHFTTH T | SYAG Or 1 FAf6e fluently IACS
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AAN | IS T NI < T ©Te Qe | (P ST R0eT AP (O ©f JRACT
JACO 2 QAL WA 22 Je002 Z(F | STo12 OrF KON (147 TS (I
WINRT IEICO AN | QNAT QFAT QNAT [FF AT ALAN N | LN (97 10 RN
1| 3J9A1g, listening and speaking aasﬁwwmﬂa%a@ (AT Y 8%
WES (TR 9 VG WA (SfF (I N | W SHNNF 61 3 I F, TS
ARGE (CHET FAF G G OGS BT Y (I Giels | @i [ 2eferrsy
5T BT I= WIFS O | INH [Fg [FR G NS I FA0ET M1 A8
OGP G S WAR (AR 472 SIS IN | O A" Gy GIsTer™w
OIS WNIHR TN WNF G| T (FIA [Fg (21 fFE AN FIf[Fans
A GO ARG 70 T =TT N FA I BN (FN ATV BT TN | AR
FCAT WA HIP A2 W M AT B HUTS BIR AT FIFFPACT
(N2 0 (ST AR AR (AT T | PCeT WG ORPAT PRI 42 [T (FR A
SRR RYTS BIETE8 ST A6 MR AT (@14 FE N1 SJodne « [ I
AT 10 WF 8 AF ST SR JINSTET*I L ST A8 (TGN (TS|
fFg fGfNT JOIR2 ARG TIFF 72 TOI2 IR AT & ST FEHr
NCAICIAN AT AST |

Interviewer: ST JNNTS SNeAT2N 2TAG) FICT (T2 ©F QARATH WL FIGT P
GO fF (I A} AT QAZLAITH 203G FREFIT 82117 G (T61 f[Fer?

Interviewee: SI¥I2 TG IGGTTHF LT (A2 RSN (O V2| FIHFCN WY
(TSR S STF YO AFOM, 4 fFF A SO ONF Y0 A1 8 T

ST SATR(PF WA FC G090 Y00 G2V (19 =0T I G (9f G2 A0 &g | g
ST SR TOCONCGS NS =(F, (FNSTF & (HUTS ([, AI(Fg NS BrEN WF
ARET | B1Re8 WY 2 AT @ NTe HHRA | 58 FHTE [FE 99N =T 1
JIS614T 5 ST AR BRI (1 (TS G Q4N ©F (0 I | WS W0 44N
4TS AT N1 ™ (T2 anxiety I PN IAR (6T (N2 (S| JNOUR(G WA 5,
AT B6® 36T JNGI26 AFT (T TN FR14TS AR N1 92 ANGn26 AT o
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e | f® QYN (IBT WY (5161 G=61 ST 2N FA Gad M1 [Porna? 8% o Wiy
RIYTS AR 1 4R OO (G O WA (W2 | S W ST RN (T A
oI, Y= (I U611 RS 26T 4« OI-1R SISy 0T (MR | WK -1 SIS
e OIAT 44N FIG 0T (SR | ©IHA N (FN ARION (W2 | JF6! [T AFCS
AIFCO! (T S WK SR 1 (N1 ©1R OF A9l [FF Q4 I WAL FR
1R QY O [ TR (O G4 SIEI & I HOHR [ | ([ FE 384G~
G2 AIIONOI WA | STSATL WA A 82 SIS catch FICO AR AT R =0
SIS T2 1T indifferent STR | ™K TRT SRS O[T HIRT=12 @R | v 4o
2(J SR YR, S €1 VN PACR OICAS RTINSy SICEAT SATCNNT BI-T SIS (N
MO (T (AT NTGnd SR (||

Interviewer: Thank You Sir. SUTNIF 2% JYTN2 (*1| This has been very helpful. STNIG
fASITE SR VOIS SIS BICG A9 | SANCE WIS 4N T (TR TN
GR ATANTL opinion elaborately GINITNTI GiT |

Interviewee: QINIKS fNTGE FF OIeT AT | Glad 1 could help.

Interviewer: BRI HIT], WIS YTRITN AT (M1 (TN | ATATR ARG |

Interviewee: THJR (TIPS |
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