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Abstract 

Professional development is a continuous process. For enhancing teachers’ professional growth 

as well as personal development, professional development training programs play an 

important role. The purpose of this study was to understand the practices of teachers’ 

professional development trainings of English Medium Schools in Dhaka City. This study also 

intended to understand the perception of teachers and administrators about professional 

development training and challenges they face. By using a qualitative approach, perceptions 

were explored based on the in-depth interviews. The interviews were conducted through phone 

call with the help of semi-structured interview guidelines. Data were collected from teachers, 

trainer and academic training supervisor. Findings from this study shows that, English Medium 

School mostly provides trainings related to teaching techniques, classroom management, active 

learning, differentiated learning strategy, conflict management, time management, language 

development, dealing parents and students, google tools, MS Office etc. Some trainings are 

organized for building professional relationship among teachers. Need assessment process 

before the training is not clear to the teachers. This sometimes create conflict of interest while 

assigning trainings to the teachers. This lack of proper needs assessment create challenges for 

trainer also. However, all the teachers expressed that, trainings has been helpful in their day to 

day work and having a great impact on their career in a positive manner. 

Keywords: English Medium School, Professional Development Training, Teachers’ 

Perception, Challenges.  
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Chapter 1 

Introduction and Background 

1.1 Introduction  

The concept of English Medium Schools in Bangladesh was introduced in British period 

(Mousumi & Kusakabe, 2017). However, some of the then established schools have been 

converted to Bengali Medium Schools after the liberation of Bangladesh. But after 

independence, English Medium Schools were started to establish by Bangladeshi nationals. 

The number of English Medium Schools grew exponentially in the 90s. Bangladesh 

government’s giving importance on increasing availability of Education for All, instead of 

focusing on any particular system of education provided by private institution (Kitaev, 2007) 

helped to rise the number of English Medium Schools. .  

The number of English Medium Schools are approximately 500, among those 162 are 

registered under the British Council in Dhaka. The number of English Medium Schools can be 

larger than this also in reality (Kamol, 2009). British curriculum and syllabus are followed in 

these schools (Haque, 2011). 

English Medium Schools became very popular in Bangladesh when it started providing O’ and 

A’ level studies along with pre-schools and primary grades. As these ensures the credibility 

and international standard which also attracted the parents of the students. Local elites are 

attracted to international examinations to increase the advantage in this growing educational 

competition and economic globalization (Lowe, 2000). Due to the need of English in every 

sector parents’ interest shifted towards English Medium Schools more than Bangla Medium 

Schools (Rahman et al., 2010). Bangladeshi people explored opportunities with the help of 

good grasp on English which attracted them more towards the English Medium Schools. People 
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also consider western culture as a modern culture (Al-Quaderi & Mahmud, 2010) thus want to 

educate their children with modern and western education system. 

To keep up with the quality and modernization style of education system teachers’ professional 

development is considered as an essential part. Teachers’ professional development is 

important to improve the quality of education (Darling-Hammond, 1999). To maintain the 

standard of education, English Medium Schools are also focusing on the training and 

development of teachers. These trainings are helping teachers to develop themselves as a better 

teacher and also providing knowledge in different areas of professionalism for the betterment 

work environment. By providing various pre-service and in-service training to the teachers 

English Medium Schools are setting different standards. 

This study intends to understand the current practices of professional development trainings at 

English Medium Schools and the perceptions on it. It will identify the challenges are being 

faced throughout the trainings from both teachers’ and trainers’ perspective. Results may help 

to address teachers needs through professional development trainings. Schools may get better 

understanding as teachers expect professional development training services from the schools.  

1.2 Research Topic 

Professional development is needed for the better performance of teachers. Professional 

development helps teachers to get adapted with the change of teaching learning process, 

improves attitudes towards students and as a result help improving students’ academic results. 

It is more related with the need of individual as well as organizational (Heideman, 1990). It 

was indicated that teachers have a major role on students’ learning and school improvement in 

every country (Cochran-Smith & Zeichner, 2009).  

Professional development training can be categorized into different varieties – permanent 

training, continued training, in-service training, human resources development, skill-building 

courses etc. (Bolam & McMahon, 2004). Professional development of teachers also referred 
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as the quality of maintaining classroom, identifying teaching learning processes and 

maintaining relationships with colleagues for any situational support (Rudduck, 1991). 

Teachers’ professional development is also important for their drive for career and motivation. 

Creating an environment in the workplace which makes opportunity of more creativity and 

insightful skills will motivate the teachers to progress (Bredeson, 2002) 

The research area for this study is professional development training programs of English 

Medium Schools of Dhaka city. Types of trainings those are provided for teachers, perception 

of teachers and school administrators about those trainings and challenges faced regarding 

those trainings will be covered in this research. 

The title for this study is – 

Professional Development Training Programs for the Teachers of English Medium Schools in 

Dhaka City 

1.3 Statement of the Problem 

Professional development plays an important role in a teacher’s life. It helps to improve 

teaching skill and also develop the professional career. Lack of professional development 

trainings of teachers has also impact on the classroom. Student’s achievement can be increased 

by implementing the techniques and suggestions learned from the professional development 

trainings (Hsieh, 2015; Richards & Skolits, 2009; Tam, 2015). Without professional 

development trainings teachers won’t be able to learn different teaching techniques and 

methods of conducting a class to make the lesson fruitful for students. According to Guskey 

(1994), schools can be improved only by cultivating skills and capabilities to the teachers. 

Professional development training teaches about managing classroom and give guidance to 

handle different types of students for giving better education. Student learning cannot be 
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ensured without developing a teacher. An actual teacher has the duty to focus on student 

learning and thrive for personal development (Stronge, 2018). 

Not only students learning, professional development trainings but also cover different aspects 

of professionalism such as time management, team building etc. which will make a teacher 

more professional and build a positive work environment. To create a better environment in 

the workplace and keep the teachers motivated to overcome any challenges, professional 

development trainings are very essential. Having professional relationship with colleagues and 

practical knowledge is known as 21st century need which must  polished by professional 

development training for teachers. These professional development trainings will also help the 

teachers to prepare themselves to adjust with the different changes in the institution (Trilling 

and Fadel, 2009). 

Professional development focuses on teachers’ needs (Zhao, 2012). For the maximum benefit, 

professional development programs should be aligned with teachers need. Without focusing on 

the need of the teachers, this will be of no use. According to Zhao (2012), those professional 

development trainings which are conducted by other teachers and focused on specific teachers 

needs have the most impact on teachers. However, there is no much data regarding teachers’ 

perception about school based professional development trainings. It has been seen in a 

research that, the lack of focusing on teachers about their perception on professional 

development and ignoring their suggestions towards it has made them uninterested toward their 

work environment and had impact on high turnover (Moss & Brookhart, 2015). To improve 

students’ learning and develop teachers’ skills professional development trainings are 

unavoidable for teachers’ professional and personal growth. 

This study will help us to identify the perceptions of teachers along with school administration 

and also give us the knowledge of current practices of professional development of English 

Medium Schools. The study will also give us the information about the challenges regarding 
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any professional development trainings. Through this research, we will get to know about how 

to overcome those challenges and will find out recommendations based on the that. 

1.4 Research Questions 

To explore the trainings provided from the school and perception about it along with the 

challenges of professional development trainings there are three research questions developed. 

The research questions are - 

Research Question 1: What are the professional development trainings teachers get from 

an English Medium School? 

Sub question 1: What are the types of trainings teachers get? 

Sub question 2: What are the modalities of those trainings? 

Sub question 3: What new trainings have been introduced in Covid-19 pandemic? 

Research Question 2: What do teachers and school administrator perceive about the 

professional development trainings? 

 Sub question 1: What do teachers perceive about the professional development 

trainings? 

 Sub question 2: What do school management perceive about the professional 

development trainings? 

Sub question 3: Does professional development trainings have any impact on teachers’ 

career development? 

Research Question 3: What challenges do teachers and school administrators face while 

conducting these professional development trainings? 

 Sub question 1: What challenges do teachers face regarding professional development 

trainings? 

 Sub question 2: What challenges do school administrators face while providing 

professional development trainings? 
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Sub question 3: What challenges do trainers face while providing professional 

development trainings? 

Sub question 4: How these challenges can be overcome? 

1.5 Purpose of the Study 

The purpose of this qualitative study is to understand more about the professional development 

training programs of English Medium Schools, and the perception about the trainings from 

teachers’ and school administration’s end. From both ends, I will try to find out the current 

trend of trainings that teachers get from the school.  

I will also try to find out what school administration thinks about giving professional 

development trainings to the teachers, how they plan and organize it, how the training need is 

being assessed and if the teachers feel their need is being met. 

Lastly it will focus on the challenges those are faced from both side while conducting or 

organizing a training. By answering all the three research questions I will try to find a holistic 

view of professional development trainings of English Medium Schools in Dhaka city. 

1.6 Significance of the Study  

The result of this study will help to get the teachers’ as well as school administration’s point of 

view about the professional development trainings. It will help to understand the perception of 

teachers about professional development trainings and their expectations about it; which can 

be beneficial for the school administrator and trainer for designing any training for teachers. 

This study will help to understand the challenges faced by teachers during a training. It will 

also cover whether the trainings are being helpful, are they being able to apply the techniques 

and strategies in the classroom, if teachers feel these trainings have impact in their career 

growth.  



7 

 

It will also focus on the challenges those a trainer or an academic supervisor face while bring 

arranging or conducting a training. It will bring out the solutions to avoid those challenges. 

This result will help to make a bridge on understanding different perspectives of teachers, 

trainer and administrators about professional development trainings. 

Also the study will give the reflection on the school’s current practices of professional 

development training programs and how teachers’ perceive those programs. The results may 

be used in designing the professional development trainings effectively considering the 

teachers’ feedback.  

There has not been any study relating to this field in Bangladeshi English Medium School 

context. This study will give the researchers further scope for study in future.  
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Chapter 2 

Literature Review and Conceptual Framework 

In this chapter I explored themes related to professional development trainings for teachers and 

perceptions about it. The literature has been reviewed from different books, journal articles and 

paper. There has not been sufficient research on professional development trainings of 

Teachers related to English Medium Schools in Bangladesh. After analyzing different authors’ 

published research papers, I have organized my literature review in four different categories: 

a) Definition of professional development of teachers, b) Importance of professional 

development for teachers, c) Types of professional development trainings for teachers and d) 

Perception of teachers and administrators about professional development trainings and their 

expectations from it. 

2.1 Definition of Professional Development of Teachers 

Professional development means to increase professional knowledge or skill of teachers or 

administrators from education sector through different training or workshops (Partnership, 

2013). People can develop themselves individually through their experiences. Assessing 

abilities can help them to identify the growth in their profession (Kagoda & Ezati, 2014). 

In another way, professional development means that teachers understanding their roles and 

the processes of teaching learning. It starts from the beginning of the career and continues 

development throughout the provision (Linda Darling-Hammond et al., 1995). 

Professional development improves the quality of teaching (Hirsh, 2001). Similarly, it plays an 

important role in teacher’s preparation and progress (Birman et al., 2000). 
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Professional development is equally important for both new and old teachers (Starkey et al., 

2009). Professional development programs help the old teachers to renew their previous 

knowledge and experience (Rogers et al., 2007). 

2.2 Importance of Professional Development Trainings for Teachers 

Professional development is very important to improve the quality of education as it helps 

teachers to develop continuously through understanding of teaching skills and different 

knowledge which also increases a student’s learning opportunity (Hargreaves & Fullan, 1992). 

It also brings out the best learning outcomes from students with the help of teachers’ different 

approaches in classroom performance in an organized manner (Guskey, 2002). Professional 

development trainings also help the new teachers to learn about classroom management 

techniques (Berliner, 1986). 

The best kind of professional development programs are those which meet the specifics needs 

of teachers. Teachers crave for practical relation between their learnings from training and 

classroom scenario (Sandholtz & Scribner, 2006). Teachers expect to gain definite ideas that 

will have the contribution to their everyday classes (Fullan & Miles, 1992). Along with this, 

developing skills and abilities to contribute to the personal growth also attracts the teachers 

towards professional development. The professional development of teachers involves any 

action or process which has relation in improving skill, attitudes, understanding or involvement 

with present or future work (Hargreaves & Fullan, 1992). To promote professional 

development, it is important to understand the process of professional growth (Clarke & 

Hollingsworth, 2002). Teachers achieve professional growth through professional 

development and practice. It helps to be successful in individual goals and also gives space to 

get feedback for further development (Abdal-Haqq, 1996).  
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2.3 Types of Professional Development Trainings for Teachers 

The two major type of professional development trainings are – traditional and non-traditional. 

The traditional professional development training consists of short workshops, conferences etc. 

The non-traditional professional development training consists of mentoring, coaching, peer 

observation etc. The basic difference of these two types of trainings are their duration (Ozer, 

2008). 

Researchers expressed that shorter period of professional development trainings have lesser 

impact to the participants as it takes more time to reach the goal (Birman et al., 2000; Easton, 

2008). So, it is less effective for improving teachers’ skills (Boyle et al., 2004). 

Traditional professional development trainings also do not have much impact on individual 

teaching and learning problems (Collinson & Cook, 2001). It does not give enough time and 

freedom to the teachers to experiment with teaching learning process. Alternatively, non-

traditional professional development trainings provide more time which helps the teachers to 

implement the learnings in real life (Birman et al., 2000). 

Professional development trainings can be categorized in another type- which are in-service 

training and pre-service training. Different person needs different areas to develop. 

Professional development programs can overlay with each other. Thus this should be designed 

according to the need of area (Lucilio, 2009). Pre-service training and in-service training helps 

to increase the overall quality of a teacher (Behrstock-Sherratt et al., 2014). 

 In the analysis of English in Action’s (EIA) school-based teacher development it was found 

that the teachers class performance improved because EIA provided educational mobile 

technology, new materials and school-based support. The authors also agreed that SBTD might 

help to improve teachers’ performance (Power et al., 2012).  
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As per teachers, professional development includes observation of colleagues, on-the job 

training, workshop, mentorship, research and all the inquiries which address individual need 

(Boyle et al., 2004). Teachers also want practical classroom problems related contents in the 

training (Filipe et al., 2014).  

Yook and Lee did a research on the perception of Korean EFL teachers about their classroom 

teaching and if it has been affected by the professional development trainings. In that study, in 

service trainings were more helpful than pre service trainings. According to them, pre-service 

trainings were more theory oriented and in service trainings helped more in speaking skills and 

methods of EL teaching (Yook & Lee, 2016). According to Fullan (2005), professional 

development includes all the learnings experiences be it formal or informal from pre service 

till retirement. 

2.4 Perceptions of Teachers and Administrators about Professional 

Development Trainings and Their Expectations from It 

Effective professional development means to understand the goals of the professional learning 

(Wells, 2014). In a study conducted in Indonesia, it was found that most of the EL teachers of 

Elementary schools did not have any in-service training. Also mismanagement has been seen 

in the training programs arranged by governments as the contents was chosen by the 

government which was more focused on theories rather practical application (Zein, 2016).  

According to a research in Ireland, teachers feel they are responsible for their own professional 

development. Personal interest, career growth these influences them to attend professional 

development trainings. They also feel schools’ limited training budget and lack of interest is 

the barrier of getting professional development trainings (McMillan et al., 2016).  
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Teachers’ perception about professional development helps the school management to 

understand teachers’ need and interest regarding the areas of development that keeps the 

teachers motivated for further development (Bartolini et al., 2014).  

Teachers prefer hand-on application trainings with follow-up from academic coaches rather 

than passive workshops (Richards & Skolits, 2009). Teacher viewed professional development 

as administrative leadership and ownership in professional learning (Owen, 2015).  

Teachers have expectation towards administrators regarding getting support on resources, 

leadership and encouragement for curiosity for professional development (Burke, 2013). It was 

found in a study that, those teachers who got support from administrator are more motivated to 

take risks to improve student learning (Curwood, 2014). Teachers felt valued intellectually 

when given some leadership responsibilities (Díaz, 2013).  

2.5 Conceptual Framework 

A conceptual framework helps to organize the research and gives the guidance along with 

research questions for better conceptualizing in conducting research (Brooks, 2000). From 

literature review it was understood that professional development is a lifelong process for 

career.  

It develops a person both personally and career wise. Professional development helps a person 

to understand his/her areas of improvements and motivates to work on those. Professional 

development plays a very important role for teachers. Teachers performance in the classroom 

have an impact on the students. So it has also an impact on students’ performance also.  

In this research, I want to find out about the practices of professional development trainings of 

English Mediums Schools in Dhaka city as well as the challenges teachers and administrators 

face. I also want to find out the perception of teachers and school administration about 
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professional development trainings. All these will help me to find out the holistic understanding 

of professional development trainings of English Medium Schools in Dhaka city. 

 

 

 

 

 

 

 

Three research questions have been developed to find out the above understandings. This 

conceptual framework will guide us to answer all the research questions addressed in this study 

and help to reach to the goal of its conclusion. 

 

  



14 

 

Chapter 3 

Methodology 

3.1 Research Approach  

Qualitative study focuses on the broader perspective of a research and produces descriptive 

data based on the written, oral or observable behavior (Taylor, S. J., Bogdan, R., & DeVault, 

2015). Qualitative research is designed to give an in-depth explanation of a specific program 

or topic or setting (Mertens, 2010). As this study also focuses on an in-depth understanding on 

the professional development trainings of English Medium School teachers. So, I planned it as 

a qualitative research.  

Qualitative research focuses on the understanding of individual or groups or human problem. 

This starts with emerging research questions and moves forward to data collections procedures. 

Data collection takes place in participant’s setting and researcher make interpretation of those 

data discovering from specifics to making general themes (Creswell, 2014). This approach will 

be the best suit in this research as it will guide us to find the result in an in-depth manner. To 

understand the practices and perceptions of professional development trainings from teachers 

and administrators end, an in-depth analysis of data is needed and with the help of qualitative 

approach this can be achieved in the best manner. 

3.2 Research Site 

In the Annual report of  BANBEIS (2012) it was mentioned that the number of English Medium 

Schools are 159. Among those 109 (68.55%) schools are post-primary English Medium 

Schools, which are located in Dhaka mostly (BANBEIS, 2012). As most of the English 

Medium Schools are located in Dhaka city, from this population two English Medium Schools 

have been purposively selected for this research. These two schools are very renowned. One of 

them is the oldest English Medium Schools of Dhaka.  
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Both of the schools follow same British curricula. Data regarding professional development 

was available and easy to accessible for the researcher to these sites. As in-depth data was 

needed for this research and both the schools conduct professional development trainings 

regularly so it was helpful to get necessary data from these schools. It was one of the main 

reasons for choosing these schools. 

Another reason was to collecting data from similar profiled schools will also help the study to 

give a general idea of professional development trainings from an English Medium School’s 

perspective.  

3.3 Research Participants 

The participants for this research were selected through purposive sampling. The reason behind 

choosing the participants was getting rich data from the participants. All the participants were 

able to provide enough information related to this study as they had sufficient knowledge in 

this field. Purposive sampling allows to select participants as per the need of the study to gather 

the most relevant data. According to Creswell & Plano Clark (2017), in purposive sampling 

the selection of participants involves individual or group of people who have the proficient 

knowledge and are well informed with a phenomenon of interest. 

There will be total 7 participants for this research. Among them 3 participants were male and 

4 participants were female. None of them have work experience less than 2 years. Five teachers, 

one trainer from management and one academic training supervisor were selected purposively 

for this qualitative study.  

I have selected two schools for this research and considering those as school A and school B. 

In this case, among five teachers, two of them were from school A and the other three teachers 

were from school B. One academic training supervisor was from school B and one trainer was 

from the management of school B.  
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3.4 Sampling Procedure 

The participants were selected through purposive sampling. Purposive sampling is the most 

common used procedure in qualitative research (Wu Suen et al., 2014). It is also known as 

judgment sampling which focuses on the qualities of participants while selecting them. It is not 

a random procedure. The researched decides to select participants based on the purpose of study 

and choose those who have rich data and willing provide with honesty for research (Bernard, 

2006). 

Five teachers from two different schools, one trainer from administration and one academic 

training supervisor were selected purposively for this qualitative study. Upon taking verbal 

consent from the school administration the participants were contacted through email. After 

getting the response from the email the participants were confirmed for the interview for this 

study. Before interview a consent letter was sent and signed from every participant for 

confirming their consent. 

Initially I planned to take equal number of samples from both the schools, which means 

choosing additionally a trainer and academic training supervisor from school A. But during 

pandemic it was difficult to get response from those participants and for this reason was unable 

to manage data. 

This research involved getting written consent letter from participants at the beginning of the 

study and before or during data collection ensured participants satisfaction and willing to 

provide data. Also, personal identity of all the participants were handled with confidentiality 

in this study. A table has given below about sampling information -  

Schools Teachers Trainers Academic Supervisors Total Participant 

A 02 00 00 02 

B 03 01 01 05 

Table 1: Sampling information of participants 



17 

 

3.5 Data Collection Methods 

Data collection process is interviews with the help of semi structured interview guidelines. In 

the semi structured guideline the questions are predetermined and communicated by using that 

the interview guide (Rubin & Rubin, 2005). I interviewed five teachers from two different 

schools, one trainer from administration and one academic training supervisor. Three sets of 

semi structured interview guidelines are used for three different segments of participants. One 

is for teachers, another for academic training supervisor and other is for trainer from school 

administration. The interview has been taken over mobile phone conversation. 

3.5.1 Phone Interview with Teachers 

The qualitative research process is emergent for the researcher. It means, the plan for the 

research might change or shift after starting to collect data in the field. Qualitative research is 

understanding the issue or problem from participants and addressing it in the research for more 

information (Creswell, 2014). 

For phone interview, appointment has been taken from teachers beforehand through email. The 

phone interviews were conducted as per teachers’ preferred time. Each interview was recorded 

after taking permission from the teachers. It took 15 to 20 minutes for each interview.  

3.5.2 Phone Interview with Academic Training Supervisor 

The interview guideline for academic training supervisor covered types of training they mostly 

arrange for teachers and how they do need assessment before assigning any training to teachers. 

It also covered challenges academic training supervisor faces while arranging a training. Also 

we got to know about teachers’ preferences about trainings shared with the academic training 

supervisor. 

Academic training supervisor was agreed to do the phone interview for this research. I used a 

semi structured guideline for this interview. Semi-structured design is used most frequently in 
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the interviews of qualitative research. The semi structured method can be used for both 

individual or group. This method is versatile and flexible (DiCicco-Bloom & Crabtree, 2006). 

This method helped to collect data through phone interview with the academic training 

supervisor. The interview schedule was set by communicating with the academic training 

supervisor through email. The schedule was set as per the preference of the participant. It took 

15 minutes to get done with the interview. The phone interview was also recorded after taking 

permission from the participant for this research. 

3.5.3 Phone Interview with Trainer 

A semi structured interview guideline used for the Trainer. The interview guide has the main 

contents of the study (Taylor 2005). This interview guideline helped to understand trainer’s 

perspective of delivering any training, teachers’ feedback to the trainers about training, 

challenges a trainer face to arrange a training etc. 

In the face-to-face interview it is easier to build the rapport with the participants through gesture 

and posture. To build the rapport in the telephone interviews, instant response is important to 

make the participants feel that the researcher is providing them full attention in order to collect 

data (Glogowska et al., 2011). Considering the current pandemic situation, the data was 

collected through telephone/mobile. Telephone interviews have played a significant role of 

collecting data in various research fields (Purdon & Thomas, 1994). 

3.6 Data Collection Tool (Semi-structured interview guideline) 

Three semi structured interview guidelines have been used in this research. Researcher get the 

freedom in this method to improvise follow-up questions according to the response and 

situation. To study perception or opinion, semi structured interview guidelines are very 

appropriate (Louise Barriball & While, 1994).  Three different sets of questions were included 

in those three interview guidelines to get the most valid data from different segment of 
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participants. There was not much difference of those tools. One tool was for teachers, another 

one for academic training supervisor and the one was for the trainer. In semi structure interview 

guideline, the interviewer can add or avoid questions to get the most relevant data which makes 

the data collection method more effective (Keller, 2012). 

I used semi structured interview guideline for this study as the sample size was relatively small, 

consisting of 7 participants. According to Munn & Drever (1990), semi structured interviews 

are the best for small scale research as it gives the flexibility to the researcher to gather the 

most useful data. 

3.7 Role of the Researcher 

As the researcher collects data and gives input in analysis so it has been sees as a critical role 

in qualitative research (Creswell, 2014). My role in this study was as an observer and included 

collecting data, recording, making transcription, analyzing the data and storing it safely. In 

qualitative research the researcher plays as an instrument of data collection (Denzin & Lincoln, 

2008). I worked as a primary instrument in this study as I have collected data, after that coded 

those data and analyzed to find emerging concepts and patterns. 

A professional relationship and trust had been developed with the participants and maintained 

the confidentiality in this study. Participants responded me through email after I proposed their 

consent for the interview. The participants were allowed to choose the time and medium for 

their interviews. All the participants chose to do the interview over phone due to the Covid-19 

situation. I interviewed participants for this study from 7th February 2021 to 4th March 2021. 

To avoid biasness, I cross-checked the information with participants after transcribing the data. 

I cross-checked over phone after transcribing the data to confirm the transcription and asked 

the participants if they want to add, change or discard any information. All the participants 
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confirmed the data transcription and did not change anything. I tried to be fair and honest 

throughout this research.  

3.8 Data Analysis 

For analyzing data, I have followed the steps shown by Creswell (2014). According to Creswell 

(2014), first of all we need to organize and prepare the data, then transcribe the data and reading 

it, after that conducting analysis for coding, then identifying sub-themes from those codes and 

then generating bigger themes and finally making interpretation of those larger meaning of 

data.  

I have collected data over phone interview for this study and recorded those data while 

interviewing the participants for further analysis. While collecting data, taking notes are very 

important. As it helps to transcribe the data later through multiple scanning (Creswell, 2014). 

Notes were taken in this study while interviewing over phone. Then I transcribed the data by 

listening those recordings. Then I read those transcriptions multiple times. As the first read will 

give an overall idea. In this stage, taking notes, observations in margins or transcripts help to 

understand the depth and creates reliability of the data (Creswell, 2014).  

Then I started to do coding of those data by reading the transcripts again and again to find 

similar topic by making clusters. Coding is a process where data are organized by writing a 

word which represent a category in the margin. This is done by putting brackets on similar 

terms or images (Rallis & Rossman, 2003). Coding gave the idea of important data and with 

more data more codes were developed. Researcher can make codes for description if needed 

(Creswell, 2014). 

After that, the codes were breaking down into manageable themes (Creswell, 2014). I tried to 

develop a description and make categories of sub themes and then identified the emergent 

themes for analyzing the data. Researcher uses his/her personal experience or knowledge as a 

tool to interpret the data from coding and by analyzing comes up to the answer (McCracken, 
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1988). The detail information of people, places or events in a setting falls under the description. 

In the end, I made interpretations of those data from themes. In qualitative studies data are in 

descriptive form after interpretation. 

Data triangulation was done in this research. Triangulation means to collect data from multiple 

sources for the enhancement of accuracy (Creswell, 2009; Merriam & Tisdell, 2016). I have 

collected data from different sources such as teachers, academic training supervisor and trainer. 

These three sources have been used to collect data for understanding the different aspect of 

similar research issue which can be included as triangulation method.  

3.9 Ethical Issues and Concerns 

In order to conduct this research, I asked for a signed consent letters from each of the 

participants prior to the research. Before signing the consent letter, I explained about the whole 

research objective, procedures and where will I use the findings. As, It is needed to give full 

disclosure to the participants about the purpose of study prior getting the consent (Patton, 

1990). Then asked for their consent. Also, the participants were given full right to withdraw in 

any point of the process. Though no participants withdrew and everyone cooperated with me 

very well.  

The anonymity is maintained throughout this study. All the data recorded with the consent of 

the participants. No name or personal information is revealed this study.  

The data are kept safely in my phone storage with password protected system. As I am solely 

conducting the research by myself no one else has the access to this except me. All data 

transcriptions will remain locked on the home property of the researcher for two years in a 

locked file cabinet. The result will be shared with the participants after the completing the 

research. 
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To promote reliability and validity of data analysis process “rich, thick descriptions” and 

adequate engagement in data collection” strategies (Merriam, 2009) were employed. As 

researchers are expected to explain the research experience in a real way rather than focusing 

on the personal aim in qualitative research (Munhall, 1988). So the analysis has been done in 

an unbiased manner too. 

To avoid biasness, this research has done by following the ethical guidelines of BRAC IED. 

An ethical form was filled and had taken approval from the supervisor and the committee prior 

collecting the data. Another ethics report was also submitted after analyzing the data to ensure 

the maintenance of ethical guidelines. 

3.10 Credibility and Rigor  

This study is conducted to complete my master’s thesis. Before selecting the research topic, I 

have gone through different literatures and tried to identify a problem related to education 

sector. To develop this study, I submitted a proposal to my supervisor and upon feedback 

piloting has been done to finalize the tool before collecting main data. After that the actual 

research has started. Keeping myself bound into my research timeline has helped me to 

maintain the rigor of the research.   

To avoid biasness cross checking has been used in data analysis. This research employs 

participants interview, research of literature and cross checking with the participants. Member 

checking allowed to analyze the findings and make any comment by the participants (Harper 

& Cole, 2012; Creswell, 2014). I conducted member checking after the transcription is done. 

The participants were later informed about the data they provided after the interview 

transcription was done. They were allowed to provide more clarifying information or edit 

previously given information.  
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3.11 Limitations of the study  

The biggest limitation of this study was collecting data in a small scale. Considering the current 

pandemic situation, the data collection process was also done through phone interview.  

As it was not possible to observe the participants while collecting data, some data might get 

lost. Because, in qualitative study it is important to observe participants’ expression and 

gesture-posture to understand the deeper meaning of the data. It was a limitation of this study 

for not having an in person interview..  

Another limitation was small sample size of the qualitative research. As smaller sample size in 

qualitative research, it does not allow to generalize the issue to the whole population (Harry & 

Lipsky, 2015). I chose two English Medium Schools of Dhaka city and among all the 

population chose 7 participants for this study. I tried to collect data of one trainer and one 

academic training supervisor each from both the schools but due to not getting proper response 

from one of those schools, it was difficult for me to collect data equally. It has been another 

limitation of this study as school administrator’s perspective has been shown considering data 

from one school only.  
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Chapter 4 

Results 

4.1 Introduction  

This study intended to know professional development training practices in English Medium 

Schools. This study also tried to find out how teachers and school management perceive about 

those trainings and challenges they face while attending or conducting those trainings. Five 

teachers from two different schools were interviewed to know the practices and perception of 

Professional development trainings. One Academic Training Supervisor and one Trainer were 

interviewed using a semi-structured interview guidelines to collect the qualitative data. 

The researcher analyzed the data of interview transcripts thoroughly which emerged into three 

different broad themes: (a) Types of professional development trainings provided from 

Schools, (b) Expectations and (c) Challenges. There are several sub-themes under each theme.  

This chapter is organized with the description of these three emerging themes. Supporting  

evidences to the themes were presented through direct quotes and interview stories. 

4.2 Types of Professional Development Trainings provided  

To understand the practice of professional development trainings, it is important to know what 

type of trainings are provided from the English Medium Schools to the teachers. Almost all the 

participants mentioned about major trainings on classroom management, active learning, 

lesson planning and time management. There are also different trainings which have been 

provided by the schools such as conflict management, team building, google tools, cyber 

bullying etc. 
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4.2.1 Trainings on teaching methods and classroom management  

In my study it has been found that teachers are provided trainings on lesson planning, classroom 

management, active learning, activity based learning, differentiated learning, academic related 

training etc. T2 said, “We got training on differentiated learning, activity based learning, 

classroom management etc.” (T2, 14-02-2021). In addition to T2, T4 expressed, “We also got 

training on how to prepare lesson plans, making questions for exams” (T4, 23-02-2021). 

Participants also mentioned about getting different trainings on their initial days which helped 

them a lot. T3 expressed –  

“When I joined in this school, I was a fresher. How to manage a class, how to form a 

group in the classroom and make it effective, how to categorize different type of 

students and form groups; all these hands on trainings helped me a lot in those initial 

days” (T3, 22-02-2021). 

Trainer and academic training supervisor from school administration also mentioned similar 

types of trainings. SchAd1 said, “Trainings are provided based on the need. If any teacher face 

problem regarding classroom management, then he/she will be assigned to that training” 

(SchAd1, 26-02-2021). 

4.2.2 Other skill development training 

Among different types of trainings, teachers are also provided some skill development trainings 

from schools. In this study teachers mentioned about getting trainings on time management, 

language development, problem solving, team building, conflict management, behavior, 

etiquette, professionalism, dealing parents and dealing difficult students. As per T3 –  

“There are different types of trainings. Some trainings are focused on our 

professionalism, which were arranged for all; for example – trainings on 
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professionalism, conflict management, team building etc. Some trainings are academic 

training; for example – subject related teaching techniques” (T3, 22-02-2021). 

Similarly, Trainer1 said –   

“Among the soft skills, language development skill is given more priority as it is an 

English Medium School. Other than that problem solving, team building, conflict 

management etc. are provided to the teachers” (Trainer1, 26-02-2021).  

On the other hand, T3 mentioned significantly about the trainings on dealing parents and 

students. As per T3, “We got trainings on how to deal with parents and difficult students, which 

helped us a lot” (T3, 22-02-2021). 

4.2.3 IT training 

Participants mentioned some IT trainings on – digital board, google classroom, google meet, 

google tools, google slide, MS office, MS word, MS powerpoint etc. As per SchAd1, “We 

arrange training as per the need. If any teacher needs training on google tools, we assign 

him/her for next training on it” (SchAd1, 26-02-2021). 

A Teacher of that school mention the similar trainings. T3 said, “School organizes training on 

MS word, MS office, MS powerpoint throughout the year as per our need” (T3, 22-02-2021). 

Besides, T5 expressed, “We got training on digital board and how to make the class interesting 

by using it” (T5, 24-02-2021). 

4.2.4 Trainings during Covid-19 pandemic 

Schools have been arranging trainings on google tools, google classroom, google meet, google 

slide, online teaching, cyber bullying, how to increase involvement of students in the 

classroom, how to motivate students and increase participation online during pandemic. 

According to T4 – 
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“Schools are regularly arranging trainings on how to motivate the students and how to 

increase their participation in the classroom during this pandemic. These trainings are 

helping teachers to connect with students more in this pandemic” (T4, 23-02-2021). 

In addition, T2 mentioned about trainings regarding digital safety. T2 said, “During this 

pandemic as everything is going online, schools are arranging trainings for teachers to create 

the awareness of cyber bullying among students” (T2, 14-02-2021). She also added, “Initially 

we got trainings on how to teach online and how to use google tools during this pandemic” 

(T2, 14-02-2021).  

The academic training supervisor also mentioned about similar type of trainings. According to 

SchAd1, “In this pandemic, we had training on google classroom, google meet” (SchAd1, 26-

02-2021). 

4.3 Perceptions 

In this theme both teachers and management’s expectation and perceptions are addressed from 

the result. 

4.3.1 Perception of teachers 

In this study, teachers perceived that professional development training helped them growing 

as a teacher. Teachers also feel customization training is not possible to arrange for schools. 

But teachers feel training from direct professional trainers are more effective than getting it 

from other senior teachers. 

While talking about the previous experiences of training T1 said, “Trainings are seemed more 

effective when we get it from direct experienced trainer” (T1, 12-02-2021). 

T4 stated differently that sometimes senior teacher’s stories of real life experiences motivate 

in the training session. According to him, “When any senior teacher shares her journey or 
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experience regarding any situation in a training session, it motivates me further” (T4, 23-02-

2021).  

Teachers understand that schools cannot arrange training to fulfill everyone’s need. As T3 said, 

“It is impossible for school to arrange customized training for teachers. School tries to arrange 

trainings those will be beneficial for us” (T3, 22-02-2021). 

In addition to that T2 described, “The trainings are designed such as it can be used in the 

classroom. In the end, all the teachers feel these trainings help them a lot in their professional 

life” (T2, 14-02-2021). 

According to T5, “Professional development trainings helped a lot to grow personally and 

professionally” (T5, 24-02-2021). T1 strongly emphasized on career development and said, 

“Professional development trainings grew me as a teacher” (T1, 12-02-2021). 

4.3.2 Perception of trainer 

Trainer feel the trainings can be more fruitful if participants show interest in the session but at 

the end of the training all the participants can feel these trainings bring improvement in their 

performance. Trainer also agrees that not all the trainings are equally helpful for the teachers. 

According to Trainer1, “Learning of training sessions can be more fruitful if the teachers feel 

interested towards it” (Trainer1, 26-02-2021). As a reason for teachers’ lower interest, he also 

mentioned, “Not all the trainings meet expectations of teachers equally” (Trainer1, 26-02-

2021). 

At last when telling about trainings and teachers’ improvement afterwards, Trainer1 expressed, 

“After completing a training when teachers see their improvement then they can realize these 

trainings have helped” (Trainer1, 26-02-2021). 

4.3.3 Perception of school administrator 
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School administrator feels the trainings are conducted as per the need of the teachers. 

Furthermore, SchAd1 said, “We observe classes to assess the need of the teachers and then 

assign trainings accordingly” (SchAd1, 26-02-2021).  

However, she also feels like the trainer that, all trainings are not equally effective. According 

to SchAd1, “The success of a training depends a lot on the trainer” (SchAd1, 26-02-2021). 

Shedding light on improving the training quality, she said, “Teachers convey time to time their 

feedback regarding training and we can see their improvement in the performance” (SchAd1, 

26-02-2021). 

4.3.4 Expectations of Teachers from Trainings 

Teachers expressed expectations of getting more training on making effective lesson plan for 

40-45 students, differentiated learning, teaching learning strategy, child psychology, hands on 

training on technology, English language training and coping mechanism after pandemic. Also 

expressed the expectations of having resources available those used in the trainings. 

According to T5, “It would be beneficial if any training is arranged on how to prepare an 

effective lesson plan which will help to manage a class of 40-45 students” (T5, 24-02-2021). 

On the other hand, T3 expressed expectations about getting more training on IT and English 

language. As per T3, “I think we need more hands on training on technology and English 

language for a better communication” (T3, 22-02-2021). 

Teachers also said their classes are consisting of different types of students. In the expectation 

of further training T1 expressed, “There should be more trainings on teaching learning 

techniques, how to implement differentiated learning, understanding child psychology” (T1, 

12-02-2021). 
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By emphasizing on this, T2 said, “We need more trainings on differentiated learning trainings 

to handle special needs children” (T2, 14-02-2021). 

 T4 focused on the teachers and students’ mental health and adjustment with the physical 

classes after pandemic. As per T4 –  

“After pandemic when school will be open, if the school arranges trainings on how to 

cope up with new situation, it would be helpful to adjust for both teachers and students.” 

(T4, 23-02-2021) 

Sometimes, teachers feel there are scarce of resources to apply any strategy learned from the 

trainings. On this issue T1 expressed her opinion, “The resources they use in a training session 

should be available to implement in the regular class” (T1, 12-02-2021). 

4.3.5 Expectations of Trainer from Trainings 

In this study, trainer explained about their expectation, that they want teachers’ enthusiasm and 

eagerness to learn during a training. Along with it, trainer has expectation of a better 

communication between administrator and teachers before assigning any training to them. 

They want school administrators to maintaining time properly. 

According to Trainer1, “Training allocation should be cleared with the participants from 

administration while assigning any training” (Trainer1, 26-02-2021). He further added, “Time 

management is very important. It should be maintained for a better training session” (Trainer1, 

26-02-2021). 

In addition to that Trainer expressed that –  

“Sometimes teachers show resistance towards a training which makes it difficult to 

conduct a session. More enthusiasm from teachers are expected to have a successful 

training session” (Trainer1, 26-02-2021). 
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4.3.6 Expectations of school administrator on Trainings 

The school administrator expressed expectation of teachers coming to them and opening up 

about any training related problem and attend all the trainings regularly. She also showed 

expectation from trainers and school authority to arrange more hands on trainings which are 

mostly requested from teachers. 

According to SchAd1, “Teachers ask for more hands on training which we need to organize 

more” (SchAd1, 26-02-2021). 

 She also expected on getting feedback from teachers after trainings. This will give them a 

chance to improve the trainings. There she said, “We want teachers to come to us for any 

feedback regarding training” (SchAd1, 26-02-2021).  

The school administrator also emphasized on trainer’s capability to make a training interesting. 

As SchAd1 said, “Teachers always expect real scenario based problem solving training which 

a trainer sometimes misses and that leads to an uninteresting session for teachers” (SchAd1, 

26-02-2021). 

On the contrary, about the improvement after trainings, she added, “Sometimes to see the 

improvement of teachers, they are expected to attend the assigned trainings regularly” 

(SchAd1, 26-02-2021).   

4.4 Challenges 

4.4.1 Challenges for teachers 

Teachers face different challenges during trainings. This includes having different group 

mates to discuss about teaching techniques, getting trainings on the weekends, after school 

trainings, internet issues for online trainings, not getting time to convey the need. 

According to teacher T1 –  
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“While different subject related teachers were in a same group. The teaching 

techniques shared in the trainings were difficult to discuss instantly about application 

with other group members as they had different subject knowledge.” (T1, 12-02-

2021) 

While talking about the training schedule T4 conveyed that, “Trainings are arranged on 

weekdays after classes. It is challenging if these are arranged on weekends” (T4, 23-02-2021).  

Putting strong emphasize on trainings over the weekend, T5 said, “When any day long training 

comes on weekend then it becomes difficult to do office without any rest” (T5, 24-02-2021).  

Same teacher when asked about trainings after schoolwork, said that, “It’s difficult to 

concentrate on training sessions after school hour as we feel exhausted” (T5, 24-02-2021). 

While focusing on the challenges based on need assessment, T1 expressed, “We remain so 

busy with classes and all that we don’t get time to convey the need. The trainings are assigned 

randomly from admin” (T1, 12-02-2021). 

Teachers also shared struggles related to technical issues like- internet disruption during 

pandemic. About it T2 said, “We face challenges when internet gets disrupted during any online 

training. It has been the biggest challenge in this pandemic” (T2, 14-02-2021).  

4.4.2 Challenges for organizers 

Challenges are different from administrator and trainer’s perspective. School administrator 

faces challenges with IT support and instant problem solving.  

The school administrator conveyed about the challenges with IT during any training sessions.  

SchAd1 quoted, “Sometimes IT supports are needed and technological challenge seems the 

biggest one during a training” (SchAd1, 26-02-2021).  
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   SchAd1 also focused on another problem, as per her, “Sometimes teachers come with  

problems during the training session which can’t be solved instantly, that makes the situation 

a bit challenging” (SchAd1, 26-02-2021). 

According to Trainer, coordinating and arranging a training after managing time from different 

campuses has been the biggest challenge. According to Trainer 1, “Arranging a common place 

for training from different locations with limited time is a bit challenge” (Trainer1, 26-02-

2021).  

Apart from that, less interest of teachers during a training makes challenging for the trainer to 

conduct. The trainer also expressed -  

“Sometimes supervisor recommends a teacher for a training but the teacher does not 

feel the need of it. In that case, the teacher feels uninterested during training session 

and does not give the full effort to it.” (Trainer1, 26-02-2021) 

4.4.3 How to overcome the challenges 

The teachers who participated in this study gave multiple suggestions to overcome the 

challenges. Teachers said that, instead of assigning teachers randomly to trainings, there should 

be a communication with teachers before assigning a training so that teachers also get to convey 

their needs and be aware of the training.  

T1 said in this regard, “They should do a survey before assigning trainings, I guess that would 

help to sort properly in demand-wise” (T1, 12-02-2021). 

In similar to that suggestion Trainer1 also said, “Administrators should consult with the 

teachers before assigning any training. It will decrease the resistance of teachers towards a 

training” (Trainer1, 26-02-2021). 

To make the training more effective T1 suggested – 
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 “If possible the groups should be made with similar subject teachers in the training so 

that the teachers could discuss applying the learning or technique in their related field” 

(T1, 12-02-2021).  

Participants also expressed about training time. As T5 suggested, “Trainings should arrange 

within school hour so that we can concentrate better” (T5, 24-02-2021). 

The school administrator suggested that, “IT related arrangements needs to be checked 

beforehand to avoid any interruption during training” (SchAd1, 26-02-2021). She also added, 

“Any IT person if available during sessions and also could be assigned for any emergency 

support, that would help” (26-02-2021).  
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Chapter 5 

Discussion and Conclusion 

5.1 Discussion 

The purpose of this study was to identify practices, perception and challenges of professional 

development trainings of English Medium Schools of Dhaka city. This study is focused on the 

perceptions of teachers along with school administrator about professional development 

trainings and challenges faced from teachers, trainer and school administrator sides regarding 

it. The information from this study might help the school administrator to strategize and plan 

professional development trainings and implement in a better manner. Teachers feel driven to 

become leaders and learn more to achieve goals and do better performance (Cook, 2014).  

The key findings of this study are, both the English Medium Schools mostly run training 

programs regarding pedagogy, which includes – teaching techniques, active learning, teaching 

strategy, differentiated learning strategy etc. In various studies it was found that effective 

professional development trainings can lead to the changes in pedagogical practices of a teacher 

(Lattuca et al., 2014). 

Some trainings are organized for better performance in the school environment such as team 

building, conflict management, time management, dealing parents and students, problem 

solving, language development, professionalism and etiquette etc. Apart from these, teachers 

also get IT related trainings which are – google tools, digital board, MS office etc. to run their 

day-to-day work. 

Trainings are provided through online during this pandemic. Before it used to be face to face 

session. Online trainings for teachers have achieved a great exposure in recent years 

(Karchmer-Klein & Pytash, 2020). It was shown in my study that teachers get trainings on 

online teaching, cyber bullying, google tools, MS office etc. during this pandemic. Online 



36 

 

trainings are mostly focused on teaching techniques in online and IT related. These trainings 

are also focused in managing students online during a class, increase participation of students, 

motivating students during this pandemic. 

In this study, it was found that teachers feel professional development trainings helped them to 

grow as a teacher and have a positive impact on their professional career. Teachers understand 

that professional development trainings cannot be customized according to individual needs, 

but they agree so far that the trainings have been arranging are being helpful for them. Some 

teachers expressed that it can be more effective to get training from a professional trainer. In 

their initial days, these trainings taught all the necessary things from conducting a class to 

managing it. According to Calderhead & Shorrock (2005), teachers face most difficulties in 

their initial days from teaching to managing a classroom and trainings help them a lot in that 

time. Teachers also feel their experience has made them better teachers along with these 

trainings. 

Teachers expressed expectations on trainings about differentiated learnings and techniques to 

handle special needs children as the classroom consists of students with all types of learning 

styles. Differentiated learning means giving instructions to students and teaching materials 

based on the needs and according to the different learning styles of the children (Morgan, 

2014). In a research in Indonesia it was found that, teachers were unable to teach and address 

the needs of special need children in the classroom because they didn’t have enough knowledge 

or training about different learning styles (Marlina et al., 2019). In my study, teachers also 

showed expectations about trainings on child psychology, hands on IT training, English 

language training. 

In addition to that, teachers mentioned about trainings on coping mechanism for both teachers 

and students when the schools open after covid-19 pandemic. Teachers feel it will be beneficial 
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for both teachers and students to overcome the challenges in attending physical classes and 

activities after this long pandemic. 

From a trainer, it was found in this study that the professional development trainings are very 

helpful for teachers. It can be more fruitful if teachers were more enthusiastic and eager about 

it. According to that trainer, teachers feel the difference after completing a training, though all 

the trainings don’t bring similar result. But at the end of the training, teachers realize it was 

fruitful. Trainer expected more interest from teachers attending any training. The trainer also 

emphasized on time management in his interview. Trainer also expressed his expectation of 

maintaining proper time and communicating with teachers beforehand. Trainer consult with 

academic training supervisor before organizing any training. In previous researches in has been 

seen that,  to increase learning, professional development should be aligned with need and 

focused on the problem (Stewart, 2014). Similar findings are present from the trainer’s 

perspective in this study too. 

Academic training supervisor participated in this study as school administrator. It was found 

in this study that academic training supervisor thinks the trainings are arranged based on the 

needs of the teachers. This was a contradictory statement from the trainers and the teachers’ 

perspective. As per the academic training supervisor, they observe the classes and then assign 

the trainings accordingly. Teachers sometimes convey to their supervisor if they feel any 

training needed further. Teachers mostly convey the requirement of real problem based 

trainings to their supervisor. Similarity found in a study that, teachers prefer professional 

development trainings which includes real classroom based problem or real life experiences 

(Filipe et al., 2014; Roseler & Dentzau, 2013). 

Academic training supervisor also expressed her expectation about getting feedback and 

sharing observations about trainings from teachers. She also showed her expectations on 

arranging more hands on trainings for teachers and to make the trainings more effective. The 
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academic training supervisor assigns training after observing the classes and tries to arrange as 

per the need of the teachers. She expected teachers to attend trainings regularly. 

On the contrary to academic training supervisor’s take on needs assessment before trainings, 

teachers think that the trainings are assigned randomly from administration. They suggested to 

do need analysis with teachers before assigning them any training which might increase their 

interest to attend also. In my study, teachers find challenges if the training schedule is not 

aligned with their work routine. On weekends they find it hectic to attend a training. They 

prefer trainings on weekdays. Most teachers gave feedback that the training schedules are good 

to attend if it’s on weekends.  

In this study, teachers expressed that, in the training the resources they use for techniques and 

teachings should also be available for practical classes. Sometimes, they don’t follow a strategy 

because of the scarcity of resources. In this case, they can’t implement the strategy that they 

learned from a training. They also said, if the groups are made with similar subject teacher in 

a training session, then it would be helpful for peer learning and then during discussion about 

applying methods taught in the session in their classes. 

While arranging trainings, the trainer faces challenges to match time for all the participants of 

different campuses to conduct a training on everyone’s common time. Trainer also suggested 

to have a better communication between teachers and school administrator for avoiding 

difficulties in the training session before assigning to the teachers. 

In this study, both teachers and academic supervisors face IT related challenges in trainings. 

There has been a number of studies where it was seen that both new and experienced teachers 

feel inadequate to use any kind of technology in the classroom (Abdal-Haqq, 1995). It was also 

seen that schools are incorporating technologies in the classroom but was not providing enough 

training on it (Large et al., 1998). Especially if it’s in online the network issue becomes crucial 
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for both parties. Though schools are providing different trainings on google tools in this 

pandemic but participants asked for more IT trainings to become more sound on technology 

and use it in teaching. 

Professional development has an impact on classroom teaching and student learning; which 

also increase a teacher’s knowledge and skills (Yoon et al., 2008). As per the participants, 

professional development helped them to develop their different skills to grow personally and 

professionally. The participants agreed that these trainings are being helpful in their daily life 

work and making them grow in their profession. In conclusion, all the participants shared 

Professional Development Trainings are important in career development and are being helpful 

in teaching the students. 

5.2 Conclusion  

This study was intended to identify the practices of professional development training of 

English Medium Schools. The results shown in chapter 4 gives the glimpse of idea about the 

common trainings of English Medium Schools. The data were collected from 2 different 

schools’ participants and the results were quite similar regarding practices of professional 

development trainings. 

The study also tried to find out the perception of teachers and school administrators about 

professional development trainings. The results also reflected some of the challenges faced by 

teachers and school administrators. 

It has been observed in this study that schools are arranging professional development trainings 

on mostly teaching learning methods, techniques on classroom management, time 

management, team building, conflict management etc. Teachers feel these trainings played an 

important role initially in their career. Trainings like active learning, differentiated learning 

helped teachers to deal with different types of students in the classroom. Though teachers feel 
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more trainings on these topics are needed. According to academic training supervisor, teachers 

always expect real scenario based problem solving training. Teachers also expressed the need 

of trainings on language development for better communication. Trainer also mentioned about 

giving priorities of language development training from school.  

All the participants in this study commonly showed interest on training related to IT. During 

this Covid19 pandemic, online teaching was the only way to run the schools. Teachers 

expressed, they are not much sound on technology and more IT related trainings will be 

beneficial for them to conduct the classes in a better manner. Along with that, schools also 

focus on IT trainings like google tools, MS word, MS power-point, google meet etc. Along 

with those, trainings on safe internet, cyber bullying, keeping students’ attention, making 

online classes interesting and interactive etc. have been arranged online for teachers in this 

pandemic. 

Teachers feel sometimes the trainings are assigned which they don’t feel they need. In this 

case, both teachers and trainer expressed that, the teachers feel uninterested. This de-motivation 

and uninterest creates difficulty to conduct a training. The academic training supervisor said 

differently in this matter, they assign the trainings after observing the class where they feel the 

teacher needs improvement. Also, if any teacher seeks any training for personal development 

they try to assign him/her when they get chance. Teachers doesn’t know how the needs are 

analyzed before assigning training. They feel the trainings are assigned randomly mostly by 

the administrators. The teachers suggested to communicate with them before assigning any 

training or do a survey which will eradicate any confusion and will make the training more 

fruitful. 

Regarding the challenges, all the teachers preferred trainings on weekdays. They find it 

challenging to attend any training on weekends as they feel exhausted without any weekly 

break. Teachers also mentioned about getting groups with different subject-oriented teachers 
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in the training session which makes it difficult to discuss and relate any idea shown in the 

training instantly. Teachers preferred same subject teachers in a same group in a training. The 

trainer faces challenge while coordinating with different campuses and make a common time 

for the teachers. The academic training supervisor mostly mentioned about technological 

challenges during a training. Teachers also mentioned about internet issue while attending any 

training online during pandemic.  

All the participants agreed that these trainings have been very helpful to grow them 

professionally and helped a lot in teaching also. Teachers feel apart from their experiences, 

these professional development trainings also made them a better teacher.  

Personally, this study helped me a lot to understand the in-depth knowledge of professional 

development trainings that occurs in English Medium Schools, how teachers see those 

trainings, how those trainings are assigned, if the trainings are meeting the needs and all those 

challenges faced by trainer, supervisor or teachers. 

5.3 Recommendations  

The recommendations are given based on the findings of the study. Some recommendations 

are below: 

 Schools need to inform the teachers about need analysis process and take suggestions 

from teachers while doing need analysis. 

 A better communication should be established between teachers and administrators 

regarding assigning any training to teachers; after need assessment is done for trainings.  

 Schools should arrange more IT related trainings on how to use different tools and 

incorporate them in daily teaching to make the lessons interesting in this pandemic. 
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 After trainings, schools need to make availability of resources for teachers to use in the 

classroom to apply the strategies learned from training. 

 Teachers need to convey more to the administrators about their need and requirements 

about trainings. 

 Schools need to focus more on the IT support system during a training. If any challenge 

arise while conducting a training, an IT person should be assigned to support the trainer 

for solving the problem instantly to have an uninterrupted training session. 
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Appendices 

Appendix A. Consent Letter 

Dear Concern, 

I am a student of Masters in Education at BRAC University. As part of my thesis program, I 

am doing a research on the practices and perceptions of teachers and management about 

professional development programs of an English Medium School of Dhaka. I hope the result 

of this study will help to get the teachers’ and management’s point of view about the 

professional development. Also the study will give the reflection on the school’s current 

practices of professional development programs and how teachers’ perceive those programs. I 

am writing to ask if you would be willing to take part in my research. 

This research involves having a conversation with me about your experiences at school 

regarding professional development programs. All information will be stored anonymously, 

which means no body will know who said what. The entire process will take maximum thirty 

minutes of your time.  

During this interview, notes will be taken and the interviews recorded for later transcription. 

All data will be stored anonymously once it has been collected. You will be able to withdraw 

permission to use data from the interview within two weeks after the interview, in which case 

the material will be deleted.  

The signed consent forms and original audio recordings will be retained to researcher with 

security arrangements until the university confirms the result of dissertation. A transcript of 

the interview in which all identifying information has been removed will be retained to the 

researcher until thesis dissertation.  
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I would appreciate if you could sign below the consent letter if you are willing to participate 

in this research. Many thanks in advance for your consideration of this project. Please let me 

know if you require further information. 

Best regards, 

Sumana Afrin 

M.Ed Student, BRAC University 

 

----------------------------------------       ---------------- 

Signature of participant        Date 

  



55 

 

Appendix B. Interview Guide for Teachers 

1. Can you tell me a little about yourself – how long you have been working in this 

school? 

2. Tell me about the trainings that you received from school? Could please share the 

timelines also? 

3. Do you feel these trainings help you in your classroom teaching? If so how? 

4. Do you ever feel the school have been arranging trainings according to your need? If 

not so then how do you convey that? 

5. What type of training do you expect from the school? How the trainings are being 

provided (mode, duration, content) 

6.  What type of challenges do you feel when you have to attend any training programs? 

7. Do you think professional development training programs have impact on your career 

development? 
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Appendix C. Interview Guide for Academic Training Supervisor 

1. Can you tell me a little about yourself – how long you have been working in this 

school? 

2. What kind of professional development and support do you provide? 

3. Tell us the process how the need is being assessed? 

4. Tell us the feedback you get most from the teachers about any professional 

development training. 

5. Tell me about the requirement you get most from teachers about professional 

development programs. 

6. Do you feel the trainings are serving it purpose completely? 

7. What are the challenges you face about arranging/designing the trainings? 

8. Is there anything else you want to share? 
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Appendix D. Interview Guide for Trainer from Administration 

1. Can you tell me a little about yourself – how long you have been working in this 

school? 

2. As part of the school administration, what kind of professional development trainings 

do you arrange for teachers? 

3. Tell us the process how the need is being assessed? 

4. During your interactions with participants what feedback have you got about their 

professional development experiences? Are their needs being met?  

5. Could you please describe the duration of the training programs? How does the 

duration impact the overall experience? 

6. What are the challenges you face generally while conducting any training?  

7. Is there anything else you want to share that I have not asked yet? 
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Appendix E. Interview Transcription 

Researcher: Can you tell me a little about yourself – how long you have been working in this 

school? 

Participant: Total 5 years in this school. 1.5 years in senior section (class 5,6,7). 4 years in 

middle section (class 1-4). 

Researcher: Tell me about the trainings that you received from school? Could please share 

the timelines also? 

Participant: Initially there were in-house trainings. The senior teachers who have experience 

more than 10 years used to get those trainings and then they used to provide trainings to the 

junior teachers. It was not that effective to me as we did not get it from directly an expert 

trainer. We get trainings mostly on classroom management, time management, lesson 

planning, active learning. 

Researcher: Do you feel these trainings help you in your classroom teaching? If so how? 

Participant: Those trainings did not seem interesting or effective enough. But sometimes got 

to learn different creative learning techniques/active learning method which were pretty 

helpful in the classroom. Now after coming to senior section, I’m getting trainings from 

direct trainers. The overall training style has changed. They bring external trainer for training 

now. 

Researcher: Do you ever feel the school have been arranging trainings according to your 

need? If not so then how do you convey that? 

Participant: As we all remain so busy so we don’t get time to convey our needs. The trainings 

are assigned randomly from admin. If they do survey on need assessment, I think that would 

be beneficial for us. How they assign training I have no idea. 
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Researcher: What type of training do you expect from the school? How the trainings are 

being provided (mode, duration, content). 

Participant: Need more trainings on teaching learning strategy. Resources should be available 

those are shown in the training for applying in the classroom. Trainings are needed on how to 

implement differentiated learning in the classroom for special need children, behavioral issue, 

child psychology. 

Researcher: What type of challenges do you feel when you have to attend any training 

programs? 

Participant: Having groups with different subject oriented teachers while doing a training 

makes it harder to discuss the training materials about how to apply it on the class. Groups 

formed with same subject teachers makes it easier to relate. 

Researcher: Do you think professional development training programs have impact on your 

career development? 

Participant: Experience itself makes you grow. Along with it, these trainings helped me a lot 

personally and professionally. It made me a better teacher I can feel. 


