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Executive Summary 

The education programme of BRAC is designed to provide quality basic education to the 
poor children of Bangladesh. Based on the Declaration of the World Conference on 
Education, BRAC designed an instrument to measure the level of basic education of 
Bangladeshi children. The Research and Evaluation Division of BRAC regularly 
monitors the performance of graduates of BRAC schools through this instrument. This 
report presents the basic educational and enrolment status qf the graduates of two cohorts 
of 1995 and 1997. Two independent samples were drawn from two cohorts and the 
learners were tested nine/ten months after their graduation. The sample from 1995 cohort 
was also tested in 1997. Children from three systems of BRAC schools were assessed: 
those in Non Formal Primary Education (NFPE) and in Basic Education for Older 
Children (BEOC) which was directly operated by BRAC, and NFPE under the Education 
Support Programme (ESP) whom are operated by other NGOs using the BRAC model. 
The sample sizes for the two independent surveys were J259 each. Among the 1259 
graduates of 1995, 949 could be traced in 1997 (75%). · 

Enrolment in formal school 
• Of the graduates of 1997, around 87% of NFPE and over 75% of BEOC were found 

currently enrolled in formal schools after ten months of their graduation. For ESP, 
this rate was 89%. Compared to 1995, the enrolmeot significantly increased only 
among the graduates under ESP. 

• Among the graduates of 1995 who were followed up in 1997, the enrolment rate 
significantly deteriorated after two years. Nearly 67% of NFPE, 53% of BEOC and 
58% of ESP graduates were found currently enrolled. (t may be mentioned that 89% 
ofNFPE, 78% ofBEOC and 81% ofESP were found enrolled in 1995. 

Basic educational level 
Tire graduates of 199 7 
• On average, 69.3% of the graduates of 1997 satisfied all four criteria of basic 

education viz., reading, writing numeracy and life skills knowledge. The 
performances of the graduates of NFPE and BEOC were statistically equal 
(respectively 69% and 71.2% of the sample). On the otqer hand, the graduates of ESP 
did significantly worse compared to the children of other two groups, only 49% of 
them passed all four criteria. 

• Nearly 30% of the graduates possessed partial basic education and slightly over 1% 
of the graduates could pass none of the critetia. 

• No gender difference was observed in the performance of 1997 graduates . 
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• Skill wise analysis showed that on average more than 85% of the graduates satisfied 
the criteria of life, reading and writing skills. However, this rate was 93 .5% in the 
case of numeracy. In all the skills criteria the graduates pnder ESP did significantly 
worse than the children in the other two groups. · 

Overall change: 1995 to 1997 
• The basic educational performance of the graduates deteriorated for all three samples 

of children (on average, from around 75% to 69%) between 1995 and 1997. This 
deterioration was 73% to 69% in NFPE, 76% to 71% in BEOC and 75% to 49% in 
ESP. Statistically significant fall was observed in ESP. 

• The perfOrmance of the graduates of all tlu·ee groups of children became lower in 
1997 than their performance in 1995 in all the four skill areas. However, it is only the 
ESP whose fall was seen statistically significant in all the four skills. 

• In both the surveys (1995 and 1997), the girls of NFPE showed significantly worse 
performance in numeracy compared to their male peers. In the case of BEOC a 
similar pattern of gender difference was seen only in 1997. However, the girls of 
NFPE outperformed boys in writing. 

1995 graduates: 1995 to 1997 
• Among the graduates of 1995 who were interviewed in 1995 and again traced in 

1997, the level of basic competencies increased over two years (71% to 84% for 
NFPE, 76% to 77% for BEOC and 78% to 83%) for ESP). The level of increase was 
seen statistically significant only among the graduates ofNFPE. 

• The level of performance increased in all the four areas of the test. However, it was 
statistically significant in life skills for all the three study groups, and in writing and 
numeracy only for NFPE. 

• Around 64% of the gn.iduates of NFPE and BEOC and 71% of the graduates of 
NFPE-ESP passed all criteria of basic education in both the surveys. 

• Enrolment of the graduates in formal school w~s fcund to be an impcrtant factor 
towards sustainability of the level of basic competencies. 

86 

IV 



Introduction 

The World Conference on Education for All (WCEFA) 1990 at Jomtien, Thailand, set a 

new goal for the developing countries around the world to educate the people of these 

countries with basic education. As a signatory to the dec~aration of this conference, 

Bangladesh is to impart basic education to at least 80% of schtJol-age children by the year 

2000 (Primary and Mass Education Division, 1995). In recent years, the government of 

Bangladesh has committed itself greatly to education. Compulsory primary education 

was introduced in 1993. Education for girls has been made free up to grade eight. Apart 

from these public efforts, several non-government organisations (NGOs) have taken up 

programmes on education for children and adults. BRAC st(lrted education programme 

for children in the mid-1980's with special emphasis on girls' enrolment and provides 

quality education. There are about 40,000 non-fonnal cen~res currently operating in 

Bangladesh, of which nearly 35,000 are operated by BRAC (Chowdhury et al., 1996; 

BRAC, 1997). 

In the light of the Jomtien conference and with the assistance of UNICEF Dhaka, the 

Research and Evaluation Division (RED) of BRAC developed an innovative 

methodology called the Assessment of Basic Competencies (ABC) and conducted a 

nation-wide study in 1992 to assess and measure the level of basic education of children 

( 11-12 years) of Bangladesh (Chowdhury et al., 1992). The study was repeated using a 

more refined instrument in 1993 (Nath et al., 1993 ). The two studies show that the basic 

competency rate among children was very low, 24.9% in 1992 and 26.7% in 1993. 

BRAC operates two models of primary schools for children of two different age groups 

viz., Non-Formal Primary Education (NFPE) and the Basic Education for Older Children 

(BEOC). In 1985, the N"FPE programme began as a three-year programme for chiidrer; 

aged 8-l 0 years . In 1988, the BEOC (previously known as Primary Education for Older 

Children or Kishor Kishori) began as a two-year programme for children aged 11-14 

years. BEOC was extended to a three-year programme in 1993 and NFPE has been 

extended to a four-year programme in 1998. Another initiative of BRAC's education 
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programme is the Education Support Programme (ESP). This programme helps other 

NGOs to replicate BRAC's model of non-formal primmy education in their working 

areas. BRAC provides technical and financial support to the participating NGOs through 

the ESP. The BRAC education programme offers a replicable model capable of 

achieving basic literacy and social awareness among the children of the poorest 

households. The teaching materials were developed by BRAC to meet the needs of the 

children (literacy, numeracy, health, ecosystem, community, economy, world and basic 

science) (BRAC, 1993). The books of BRAC schools are made by BRAC, however the 

curriculum is broadly based on the government curriculum. The graduates of BRAC 

schools have the option of continuing their education in formal schools. Most of the 

BRAC schools are in the rural areas and the goal of all these schools is to enrol at least 

70% girls. 

Several studies were conducted to assess the level of basic education among the 

graduates ofBRAC's education programme (Nath et al., 1992, 1994 and 1996). Tracer 

studies were also initiated to evaluate the progress of the graduates, however these studies 

were based on a small sample size (Nath eta!., 1992 and 1994). The study by Nath et at.. 

(1996) is a representative one according to coverage and research strategy. A decision 

was made to initiate another tracer study ofthe graduates covered in the 1996 study. This 

report presents the findings of the latest tracer study. 

Objectives 

The study aimed to: 

1. assess the existing level of basic competencies of the ,;hildren who graduated from 

BRAC schools in 1997, 

2. assess· the variation in the level of basic competencies of the graduates of differt111t 

BRAC school category broken down by sex, 

3. find a change in the level of basic competencies of the graduates of 1995 over a 

period oftwo years, 
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4. find a change in the level of basic competencies of the ~RAC's education programme 

over a period of two years. and 

5. assess the changes and variation in enrolment in formill schools of the graduates of 

BRAC schools. 

lVIethodology 

The methodology used in this study was developed in Ba~ladesh and was used in other 

studies on Assessment of Basic competencies (ABC) (C~,wdhury et al., 1992; Nath et 

al., 1993 ). The methodology was developed in consultatiqn with experts from different 

universities and with organisations at home and abroad. 

Definition of basic competency 

Considering the definition of 'basic education', 'basic l'arning needs' and 'learning 

achievement' by the Inter-Agency Commission of the Wqrld Conference on Education 

for All (WCEF A, 1990), the advisory group of 1992 ABC ~rvey modelled the following 

definition of 'basic competency' for Bangladesh: 

Basic education will refer to education intended to develop basic 

learning skills (i.e. , JR 's) as well as some basic life skills necessmy 

for the children to survive, to improve the quali{Jl of their lives and 

to continue learning. 

The instrument to measure basic education 

The instrument, designed in accordance with the definitiop, had four sections: reading, 

writing, numeracy and life skills/knowledge. A variety or questions were set for each 

section. T_he modified instrument used in the 1993 natiqnal survey was used in this 

. st~rvey with a total of 42 items (questions). 
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There were ten questions under 'life skills/knowledge' section. Six of them were on 

health, one on poultry/livestock, one on population, one vn basic attitude about gender, 

and the last one was on specific knowledge of the outside world. 

The 'reading skills' section consisted of three parts. The first part contained five words 

with different difficulty levels, the second part contained a sentence with five words, and 

the third part included a comprehension passage which was related to life in Bangladesh 

and conveyed a development message. 

The 'writing skills' section of the instrument had four pa1ts, viz., writing own name and 

the name of village/town, words, a sentence, and a letter. 

There were six parts in the 'numeracy skills ' section, viz., counting, reading numbers. 

writing numbers, addition, subtraction and mental arithmetic. For further details on the 

design and its modification see: Chowdhury et al., 1992 and Nath et al., 1993. 

Information on a number of socio-economic characteris~ics of the graduates and their 

parents and households were also collected from parents/guardians . 

.Defining the minimum level of competency 

Children satisfying the following criteria were considered to have 'basic competency', as 

in all previous surveys: 

a) answering 'correctly' at least seven of the ten life skills questions; 
b) answering 'correctly' at least three ofthe four questions from the reading 

comprehensive passage; 
c) 'correctly' communicating a given message through writing a 

communication letter to his/her father or any relative; and 
d) answering 'correctly' at least three of the four mental arithmetic questions. 

The study population 

Three groups of children were considered for this study; These are NrPE and BEOC 

graduates operated by BRAC and NFPE operated under ESP. BR.t\C-operated schools 
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are located in the same areas as its rural development progr lmmes (RDP). To obtain the 

answers to the first two and the fourth objectives of this stu y, a representative sample of 

children who graduated at the beginning of 1997 were tes d after nine months of their 

graduation. To achieve the third objective, an attempt was . ade to trace the graduates of 

1995 who were tested by Nath et al., ( 1996). It can be men oned that in 1995, a total of 

3,993 BRAC schools (NFPE 3,008; BEOC 856; and NFP~-ESP 129) were completed, 

from which 119,790 students graduated. In 1997, the numbqr of completed schools were 

' 11,552 (NFPE 9,231; BEOC 2,236; and NFPE-ESP 85) frtm which 3,78,708 students 
l 

graduated. 

The following pages describe sampling, field operation, inttrviewers' training and data 

quality of the first round interviews of 1997 graduates and t · second round of interviews 

of 1995 graduates. Detailed information about the first und of interviews of 1995 

graduates is available elsewhere. Interested readers are requ sted to see Nath et al., 1996. 

Sampling 
f 

The 30 cluster sampling procedure used previously in ABC s;rveys was used to select the 

graduates of 1997 for this study. For BRAC operated sch~ls, 30 teams were selected 
! 

separately for each type of school, applying probability :proportional to sizes with 

systematic sampling techniques. From each team two scqools were selected, one at 
'· 

random and one adjacent to the first one. Lists of childred who graduated from these 

schools were compiled from which two separate samples of7boys and 7 girls were taken 

at random. If any problem arose (due to absence of select~d respondent in the house, 

etc.) the interviewers took another school closest to the qne they just finished, and 

repeated the process to complete the remaining interviews. ' A similar procedure was 

followed for NFPE and BEOC schools. 

For ESP schools, the list of 85 schools completed in 1997 W'4S collected. Thirty schools 

were selected at random. Another 30 schools were also seleqed at random among those 

NGO's from which the first 30 schoois were selected. Frorp the graduates of the two 

schools two separate samples of 7 boys and 7 girls were selected randomly. Thus. around 
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210 graduates from each of the six groups, totalling 1,259 were covered of the graduates 

of 1997. 

An attempt was also made to trace all the graduates of 1995 interviewed in the study done 

by Nath et al., (1996) for this study. However, among 1,259 graduates, only 945 could be 

traced. 

Detailed information about the sample size of this study is presented in Table 1. 

Table 1 The study sample 

Graduates of 1995 
Graduates of 1997 

surveyed in 1995 resurveyed in 1997 % traced in 1997 surveyed in 1997 

NFPE 
Boy 210 164 78.1 211 
Girl 210 168 80.0 210 
Both 420 332 79.0 421 

BEOC 
Boy 207 151 72.9 210 
Girl 213 154 72.3 210 

Both 420 305 72.6 420 

NFPE-ESP 
Boy 191 130 68.1 207 
Girl 228 178 78.1 211 
Both 419 308 73.5 418 

Total 1259 945 75.) 1259 

Field operation 

The nucleus of data collection was a team of two male persons. While one person 

e011ducted the actual interview, the other kept the crowd and the onlookers (children and 

adults) away. This ensured smoother interviews. There were 10 such teams of 

interviewers in·the survey. Six supervisors ensured data quality. The data ~.:ollection and 

the quality control activities were done between November 8 and December 13, 1997. 
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Training 

A four-day training workshop of the interviewers and the s~pervisors was held in Dhaka. 

It included classroom discussion, role-play exercises and :field operations. A detailed 

instruction manual was also used. The core researchers of this study conducted the 

training sessions. 

Data quality assessment 

There were three different systems of ensuring/checking t~e quality of data collected. 

For example, of the two interviewers making up a team, one was made head whose 

responsibility was to ensure the quality of data collected by the other member. The core 

researchers of this study carried out random visits to the SJ)Ots to ensure that the teams 

were going to the right places and conducting the interviews ~s per instructions . 
! 

Table 2 Percentage of respondents for whom the results of ori~inal and post-enumeration 
interviews matched, by selected indicators. 

Indicators 

Current enrolment status 
Place of defecation 
Prevention of night blindness 
Reading of word 'mother' 
Reading of word 'pond' 
Reading of word ' freedom' 
Question from comprehension passage 
Writing own name 
Writing the word ' Bangladesh' 
Message communication through letter 
Counting '40-50 ' 
Reading '49 ' 
A mental arithmetic 

n 

*.Source: Nath & Chowdhury (1996) 

Graduates of 1995 
Surveyed Re-sllfVeyed 
in 1995* in 1997 

93 .2 
95 .9 
94.5 

100.0 
100.0 
93 .2 
97.3 

100.0 
94.5 
91.8 
88 .9 
95.8 
91.8 

73 

94.3 
~9 . 0 
95 .1 
98.1 
97.1 
97.1 
95 .1 
99.0 
97.2 
C)~ .1 
g~ . l 

9~ . 1 
10().0 

104 

Graduates of 1997 
Surveyed in 1997 

97.2 
89.7 
88 .8 

100.0 
99.0 
91.6 
95.3 
99.1 
96.3 
90.7 
94.4 
92.6 
87 .9 

107 

A section of th€ spots covered by each team was randomly selected for post-enumeration 

check. In each, out of 14 graduates originally surveyed ly the team, four were re-
.... 
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interviewed to check the quality and reliability of the data. Out of 180 spots, 55 were re

interviewed which included 211 interviewed graduates (104 of 1995 and 107 of 1997). 

This size is nearly 10% ofthe original sample. 

Instead of repeating the whole instrument, information only on selected items were 

collected. These were then matched with the original interviews to find any deviations. 

This matching operation showed that the data quality was very good. Most of the items 

matched in more than 90% of the cases. Table 2 presents the percentages of cases which 

matched between the two parallel interviews in respect to selected items. 

The quality control supervisor found a problem in one spot of an interview team. Instead 

of conducting the interviews at the residences of the graduates, the team conducted those 

in the school where the children were currently enrolled. All interviews taken from this 

spot were discarded and a new spot was selected for fresh interviews. 

Results 

Socio-economic characteristics of the respondents 

The socio-economic characteristics of the interviewed children who graduated in 1997 

are presented in Table 3. On average, the mean age of th~ respondents was 12.4 years. 

The mean age was highest among the graduates of BEOC followed by NFPE of BRAC 

and ESP areas respectively. It was found that some chpdren were enrolled in other 

schools before enrolling in BRAC schools. These children were 12.4% of the total 

sample. This rate was highest among the boys of BEOC tp1d lowest among the girls of 

NFPE. After graduating frpm BRAC schools, 85% of th~ children enrolled in formal 

schools for further education . Percentage of graduates er!'rolled in formal schools was 

highest among the graduates of NFPE-ESP and lowest arr~ong the graduates of BEOC. 

Nearly three quarters of the mothers ' and 56.3% of the fathers' of the respondents never 

attended any educational institute. Proportionately more illiterate parents were found 

among the graduates of BEOC. 
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On average, yearly food security status of more than half ~f the households from which 

the graduates came from was reported as deficit. This r,e was nearly 60% among the 

graduates of NFPE-ESP. Nearly 44% of the parents/guar1,ians reported that at least one 

person within their households sell manual labour for mo~e than I 00 days a year. This 

rate was relatively higher among BEOC graduates a~d lower among NFPE-ESP 

graduates. It was observed that about 64% of the househqtds had less than 50 decimals 

of cultivable land. Persons from households with less thtn 50 decimals of land and at 

least one person selling labour for more than l 00 days a yepr were considered eligible for 
' 

BRAC's development programmes. Only 36.5% of the .raduates were found to come 

from such eligible households. It was observed that at le~t one person of nearly half of 
' ' 

the households were involved with NGO activities. Ar~und 15% of the respondents 

came from non-Muslim households. 

Table 3 Socio-economic characteristics of the sample mduates, 1997. 

Socio-economic NFPE BEOC NFPE-ESP All 
characteristics Boy Girl Boy ~ Girl Boy Girl (weighted) 

Mean age (in year) 12.1 12.1 13.& 13.9 11.6 11.9 12.4 

Current enrolment rate 87.2 87.1 78.~ 74.9 90.3 88.2 85.0 

Enrolled in other schools before 
enrolled in BRAC schools(%) 14.2 9.0 25.a 17.5 9.2 8.5 12.4 

Mothers never attended school(%) 75.4 71.0 80 .• ; 79.6 71.0 73.0 73.8 

Fathers never attended school(%) 56.9 53.8 61.2 63 .0 55.6 62.1 56.3 

Yearly food security status as deficit (%) 53.1 51.5 59.a 57.8 60.9 58.7 53 .3 

HHs with <50 decimals of land(%) 62 .6 66.2 58 ... 58.8 62.8 61.1 63 .8 

HHs survive on selling manual labour(%) 43 .1 43.5 45.5 116.9 35 .7 39.2 43.9 

BRAC membership eligible HHs* (%) 36.5 36.4 35 .'1 37 .0 29.5 34.0 36.5 

HI-ls with NGO membership(%) 50.5 49.8 47.1 49.0 52.2 50.7 49 .7 

Non-Muslim(%) 16.1 14.8 15.! 17.5 16.9 19.4 15 .5 

* Eligible o:: Households with less than 50 decimals of land an4 at least one person sell labour 
more than I 00 days in a year; Non-eligible = others. 
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The socio-economic characteristics of the interviewed childre.1 who graduated in 1995 

are available in Nath and Chowdhury, 1996. 

Enrolment situation 

This section gives information about enrolment of the gradua1es in fonnal school after 

completing a three-year curriculum in BRAC schools. Table 4 presents the enrolment 

rate of the graduates of 1995 and 1997 after ten months of their graduation from BRAC 

school. It is already mentioned that on average, 85% of the graduates of 1997 were found 

currently enrolled in fonnal school. This figure is similar to that when the graduates of 

1995 were interviewed in the same duration often months. For NFPE and BEOC school 

children, no statistically significant variations were found in current enrolment rates 

between the graduates of 1995 and 1997. A similar result was found when data were 

broken down by sex. On the other hand, among the graduates of NFPE-ESP the current 

enrolment rate significantly increased from 76.8% to 88.8% (p<0.001). Statistically 

significant increases in enrolment rates were also observed when data were analysed 

separately for boys and girls. No gender variation was observed in enrolment rates. 

Table 4 Percentage of children currently enrolled in formal school after ten months of 
graduation from BRAC school by type of school, sex and year of interview. 

Sex 
Year of 
interview Boy 

NFPE 
1995 87 .6 
1997 87.2 

Level of significance liS 

BEOC 
1995 74.9 
1997 78 .6 

Level ofsignificance liS 

NFPE-ESP 
1995 75.9 
1997 90.3 

Level ofsignificance p <O.UOI 

ns = not significant at p = 0.05 

Girl 

87.6 
87.1 
ns 

75 .6 
74.8 
llS 

77 .2 
88 .2 

p <O.OJ 

10 

96 

Both 
(weighted) 

87.6 
87.1 
liS 

75.4 
75.9 
/IS 

Level of 
significance 

ns 
ns 

ns 
ns 

76.8 ns 
88.8 ns 

p<O.OOI 



Table 5 presents the enrolment rate of the graduates of 1995 in two different time periods 

of 1995 and 1997. It was observed that the enrolment rat~s of all the three groups of 

children significantly decreased by two years. Decreases iq enrolment rates were found 

statistically significant even if the data were analysed for boys and girls separately. 

Statistically significant gender differences were noticed only among the NFPE graduates 

when interviewed in 1997 where girls outnumbered their peer boys. However, this 

difference was statistically insignificant two years before. 

Table 5 Percentage of graduates of 1995 currently enrolled in formal school by type of 
school, sex and year of interview. · 

Sex 
Year of Both 
interview Boy Girl (weighted) 

NFPE 
1995 89.0 89.9 89.6 
1997 59.1 70.2 66.9 

· Level of significance p<O.OOI p<O.OOJ p<O.OOJ 

BEOC 
1995 78.8 77.9 78.2 
1997 47.7 55.2 53.0 

Level ofsignificance p<O.OOJ p<O.OOJ p<O.OOJ 

NFPE-ESP 
1995 77.7 82.6 81.1 
1997 57 .7 57.9 57.8 

Level of significance p<O.OOJ p<O.OOJ p<O.OOI 

ns =not significant at p = 0.05 

Level of 
significance 

ns 
p<0.05 

ns 
ns 

ns 
ns 

Among the NFPE graduates of 1995, 65.7% were currently enrolled in both the surveys 

(Table 6). ·This rate was 51% and 55% respectively for t~e graduates of BEOC an? 

'NFPE-ESP. Around a quarter of the graduates were currently enrolled in 1995, however, 

they dropped out from school within the next two years. So111e of the graduates were not 

enrolled in 1995, but were currently enrolled in 1997. Nearly l 0% of the graduates of 
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NFPE, 19.8% ofthe graduates ofBEOC and 16% of the graduates ofNFPE-ESP were 

found cunently enrolled in neither of the surveys. 

Table 6 Percentage of graduates of 1995 who were followed up in 1997 by enrolment status, 
school type and sex. 

Currently Cunently 
School enrolled in enrolled in 
type both surveys 1997 but 

not in 1995 

NFPE 
Boy 57.9 1.2 
Girl 69.0 1.2 
Both 65.7 1.2 

BEOC 
Boy 45 .7 2.0 
Girl 53.2 1.9 
Both 51.0 1.9 

NFPE-ESP 
Boy 54.6 3.1 
Girl 55.1 2.8 
Both 55.0 2.9 

Performance in basic competencies 

The 1997 graduates 

Currently Currently 
enrolled in enrolled in 
1995 but neither 
not in 1997 surveys 

31.1 9.8 
20.8 8.9 
23.9 9.2 

33.1 19.2 
24.7 20.1 
27.2 19.8 

23.1 19.2 
27.5 14.6 
26.2 16.0 

According to the definition of basic competency used in all previous studies of the same 

kind, 69.3% of the graduates of 1997 satisfied all four criteJia of basic competency (Table 

7) . Over 70% of the graduates of NFPE and BEOC 1 operated directly by BRAC) 

satisfied these criteria. However, no statistically significant difference was observed in 

the performances between these two groups of children. The performance of the 

graduates. of NFPE under ESP was significantly low contpared to the graduates the. of 

other two groups (p<O.OOl). Only 49.1% of these children satisfied the criteria ofbasic 

education. On average, no statistically significant gender variation was observed in the 

data. However, girls of NFPE did slightly better than their peer boys and boys of rest of 

the two study groups did better compared to the girls of the same group. Among the six 
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groups of respondents, boys of BEOC did best (76.2%) aqd the girls of NFPE-ESP did 

worst (48.8%). 

Table 7 Percentage of graduates satisfying all basic competen.:;y criteria by type of school and 
sex, 1997. 

Sex 
School Bo~t Level of 
type Boy Girl (weig~ted) significance 

NFPE 66.8 70.0 6~.0 ns 
BEOC 76.2 69.0 7' .2 ns 
NFPE-ESP 49.8 48 .8 4~.1 ns 

All (weighted) 68.5 69.7 6~.3 ns 
Level of significance p<O.OOI p<O.OOI p<Q.OOI 

ns ==not significant at p == 0.05 

Table 8 Percentage of graduates satisfying partial and none of the basic competency criteria 
by type of school and sex. 1997. 

Partial None 
School 
type Boy Girl Both Boy Girl Both 

NFPE 33 .2 28.5 29.9 1.4 1.1 
BEOC 22.9 29.1 27.2 1.0 1.9 1.6 
NFPE-ESP 46.4 43.2 44.2 3.9 8.1 6.7 

All (weighted) 31.3 28.7 29.5 0.2 1.6 1.2 

'Partial basic education' was defined as graduates satisfy~ng at least one of the four 

criteria but not all. Table 8 shows that nearly 30% of the graduates possess the basic 

competency criteria partially and slightly over 1% of the re~pondents could pass none of 

the criteria." 

Performance on each of the four assessment criteria for different study groups of 

graduates is p~esented in Table 9. On average, more than 85% of the graduates satisfied 

th~ critetia of life skills, reading and writing. However. this rate was 93 .5% in the case of 
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Table 9 Percentage of graduates satisfying different basic competency criteria by type of 
school and sex, 1997. 

Sex 
School Levelof Both 
type significance Boy Girl (weighted) 

Life skills 
NFPE 
BEOC 
NFPE-ESP 

All (weighted) 
Level of significance 

Reading skills 
NFPE 
BEOC 
NFPE-ESP 

All (weighted) 
Level ofsignijicance 

Writing skills 
NFPE 
BEOC 
NFPE-ESP 

All (weighted) 
Level of sign~ficance 

N umeracy skills 
NFPE 
BEOC 
NFPE-ESP 

All (weighted) 
Level of significance 

84.4 
88.6 
68.1 

85.1 
p<O.OOJ 

86.3 
91.9 
75.8 

87.3 
p<O.OOJ 

80.6 
84.3 
69.6 

81.2 
p<O.OOJ 

97.6 
98.1 
92.8 

97.7 
p<O.Ol 

ns = not significant at p = 0.05 

88.6 
86.2 
70.1 

88.0 
p<O.OOJ 

86.2 
87.1 
70.6 

86.3 
p<O.OOJ 

89.5 
81.4 
65.9 

87.8 
p<O.OOJ 

91.4 
93.3 
87.2 

91.7 
ns 

87.3 
86.9 
69.5 

87.1 
p<O.OOJ 

86.2 
88.5 
72.2 

86.6 
p<O.OOJ 

86.8 
82.3 
67.0 

85.8 
p<O.OOJ 

93.3 
94.7 
88.9 

93.5 
p<O.OOI 

ns 
ns 
ns 

ns 

ns 
ns 
ns 

ns 

p<O.Ol 
ns 
ns 

ns 

p<O.Ol 
p<0.05 

ns 

p<O.OOl 

numeracy. In all the skills criteria, the graduates of NFPE under ESP did significantly 

worse compared to the children of the other two groups. The level of significance of 

such difference was p<O.Ol innumeracy and p<O.OOl in the other three skill areas . Less 

thar. 70% of the children of NFPE under ESP passed the criteria of life and writing. No 
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statistically significant gender variation was found in the plrfonnance of life and reading 

skills. Gender differences were found statistically signific~.nt in the writing skills among 

the NFPE graduates and in numeracy skills among the ~aduates of BRA.C-operated 

NFPE and BEOC. 

Change in basic competencies 

This section deals with the variation in the level of basic competencies of the graduates. 

The first part of the section presents the overall chang~ in basic competency level 

achieved by the graduates of BRAC's education programme. The second part presents 

the change in the level of basic competencies of the grad1J41tes of 1995 over a period of 

two years. 

Table 10 Percentage of graduates satisfying all basic cpmpetency criteria by type of 
school, sex and year. 

Sex 
Year 

Boy 

NFPE 
1995 72.9 
1997 66.8 

Level of significance ns 

BEOC 
1995 73.4 
1997 76.2 

Level a/significance ns 

NFPE-ESP 
1995 74.9 
1997 49.8 

Level of significance p<O.OOI 

ns =not significant at p = 0.05 

Overall variation 

Girl 

72 .9 
70.0 
ns 

77.5 
69.0 

p<0.05 

75.4 
48 .8 

p<O.OOJ 

Both 
(weighted) 

72.9 
69.0 
liS 

76.3 
71.2 
ns 

75 .3 
49 .1 

p<O.OOI 

Level of 
significance 

ns 
ns 

ns 
ns 

ns 
ns 

Two separate samples from the graduates of two different cohorts were analysed in this 
. 

part. On average, there was no significant change in the level of basic competencies 
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among the graduates of NFPE and BEOC over two years (Table 1 0). However, when 

data were analysed separately for boys and girls it was observed that the basic 

competency level of the girls of BEOC decreased significantly {p<0.05). Among the 

graduates ofNFPE-ESP, a statistically significant deterioratinn was observed in the level 

ofbasic competencies (p<0.001). In 1997, the performance of the graduates ofNFPE

ESP became two thirds of the performance of 1995. This was the case for both boys and 

girls. The performance of the girls of BEOC significamly decreased because they 

showed significantly poor performance in life and reading skills in 1997 compared to 

their performance in 1995 {p<0.05). On the other hand, the performance of the graduates 

of NFPE-ESP became worse in all the four skills criteria over this period (p<0.01) 

(Appendix I). 

Table 11 Percentage of graduates of 1995 who were followed up in 1997 satisfying all basic 
competency criteria by type of school, sex and year of interview. 

Year of 
interview Boy 

NFPE 
1995 72 .6 
1997 84.1 

Level of significance p <0.05 

BEOC 
1995 72.2 
1997 73 .5 

Level of significance llS 

NFPE-ESP 
1995 78.5 
1997 81.5 

Level of significance ns 

ns =not significant at p = 0.05 

Tracing 1995 graduates 

Sex 

Girl 

70.8 
83.3 

p <O.OJ 

77.9 
77.9 
ns 

77.0 
83.1 
ns 

Both 
(weighted) 

71.3 
83 .5 

p<O.OOl 

76.2 
76.6 
ns 

77.5 
82.6 
ns 

Level of 
significance 

ns 
ns 

ns 
ns 

ns 
ns 

This part analyses data on the basic educational performance of the graduates of 1995 

who were tested in 1995 and 1997. The level of basic competencies of the NFPE 

graduates of 1995 significantly increased by two years (p<0.001) (Table 11). Similar 
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results were found when data were analysed for boys and girls separately. However, no 

significant change was observed among the graduates ofth~ other two groups of children. 

The performance of the girls of NFPE increased in the areas of life skills, writing and 

numeracy (Appendix II). However, for boys the increlfse occurred only in writing. 

Although the graduates ofBEOC and NFPE-ESP failed to show any increase in the level 

of basic competencies, they showed significantly bett~r performance in life skills 

(p<0.05). Children of each of the six groups failed to increase their performance in 

reading over two years. 

Table 12 Percentage of graduates of 1995 who were followed 1.1p in 1997 satisfYing different 
competency criteria in both the surveys by school t)'Jte and sex. 

School Life Reading Writing Numeracy Basic 
type skills skills skills skills education 

NFPE 
Boy 81.7 87.8 76.8 98.2 64.6 
Girl 83.9 82.! 78.6 91.7 63.7 
Both 83.2 83.8 78.1 93.7 64.0 

Level ofsignificance ns ns ns p<O.Ol ns 

BEOC 
Boy 85.4 87.4 70.2 96.7 60.9 
Girl 89.6 91.6 76.0 93.5 65.6 
Both 88.3 90.3 74.3 94.5 64.2 

Level of significance ns ns liS ns ns 

NFPE-ESP 
Boy 83 .1 86.2 83 .1 96.2 71.5 
Girl 83 .7 89.9 83.7 93.3 70.8 
Both 83 .5 88.8 83.5 94.2 71.0 

Level of significance ns ns ns ns flS 

Note: Statistically significant differences were found only betweFn BEOC and NFPE-ESP in 
writing (p<O.O I) and basic education (p<0.05) . 

. Table 12 presents proportion of graduates satisfied all basi~ education criteria in both the 

surveys of 1995 and 1997. It was observed that around q4% of the graduates of NFPE 

and BEOC S!ttisfied all criteria ofhasic education in both tbe surveys. This rate was 71% 

among the graduates of NFPE-ESP. The performance of the graduates under ESP was 
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found to be significantly higher than the graduates of the other two schools (p<O.Ol ). 

Skill wise anaiyses show that over 80% of the graduates of all six groups passed the 

criteria of life and reading in both the surveys, however, it was over 90% in the case of 

numeracy. In writing, over 70% of the NFPE and BEOC graduates and over 80% of the 

graduates under ESP passed the criteria in both the surveys. 

Analysis of data showing the proportion of graduates of 1995 by competency status 

(competent in both surveys, competent in 1997 but not in 1995, competent in 1995 but 

not in 1997, competent in neither surveys) in basic education and its different 

components are available in Appendix III. 

An attempt was taken to understand the relationship be[ween basic educational 

competency status and different socio-economic factors of the graduates. The socio

economic factors that were found to be statistically significant determinants of basic 

education of the graduates of 1995 were chosen for this analysis (Nath et al., 1996) . 

. However, sex and mothers' education were also consider~d in addition to those 

determinants. It was observed that the graduates of 1995 satisfied the criteria of basic 

education in both the surveys irrespective of sex, age and mothers' education (Table 13). 

On the other hand, the graduates who continued education in fonnal school, whose 

fathers were educated, who had access to TV and whose households had more than 50 

decimals of land were more likely to be competent in all four criteria of basic education 

in both the surveys. It was also seen that continuation of education in formal schools was 

the most important factor in this regard. Among the graduates who continued education 

in formal schools over the last two years, 73.6% satisfied basic education criteria in both 

the surveys. Othenvise, this rate was neariy 48% among thost who did not enrolled in 

any school after graduating from BRAC schools. 
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Table 13 Percentage of graduates of 1995 by who were ; followed up m 1997 basic 
education competency status and different socio-ec~nomic status 

.J 

' 
Competent Competent Competen~ Competent 

Socio-economic in both in 1997 but in 1995 buJ in neither Remarks 
status surveys not in 1995 not in 1991 surveys 

Sex 
Boy 65.4 14.4 8.8 11.5 
Girl 66.8 14.8 8.4 10.0 ns 

Age (in years) 
s 10 65 .2 18.8 6.3 9.8 
11-12 66.8 14.0 7.8 11.4 
13 -14 67.6 13.6 10.0 8.7 
15 -18 62.7 14.9 9.0 13.4 ns 

Enrolment status 
Enrolled in 

both surveys 73.6 14.5 6.4 5.5 
1997, not in 1995 63.2 21.1 10.5 5.3 
1995, not in 1997 63 .2 12.6 12.3 11.9 l = 83.4 
neither surveys 43.7 17.6 9.9 28.9 p<0.0001 

Mothers' education 
No schooling 64.3 15.1 9.1 11.5 
Some schooling 71.5 13 .2 7.0 8.3 ns 

Fathers' education 
No schooling 62.4 16.5 8.4 12.7 X,

1 = 10.5 
Some schooling 71.0 12.2 8.8 8.0 p<0.02 

Cultivable land 
<50 decimal 63.2 15.9 8.0 12.9 x2 = 8.9 
2: 50 decimal 69.9 13.0 9.3 7.8 p<0.05 

Watched TV 
No 58.9 19.0 8.4 13.7 x2 = 26.7 
Yes 73.0 10.3 8.9 7.8 p<0.001 

Discussion 

BRA.C initiated non-formal primary education programme to give chance to be educated 

to the childreri of poor mra1 families. Children who had never been to school or dropped 

out tram the formal ~ducation system are the intended learners of BRAC schools. 
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BRAC has opened several more schools since 1990. Speci<l;l emphasis was also placed 

on quality primary education in the light of the Declaration 4f the World Conference on 

Education for All. One of BRAC's education model, known as Kishor Kishori (KK) 

school, was renamed Basic Education for Older Childreu (BEOC) to fit with the 

objectives cited in the World Declaration. At the same time, BRAC also started to 

emphasise enrolment of graduates in formal schools after completing a three-year non

formal curriculum. The Research and Evaluation Division of BRAC regularly monitors 

the level of basic education achieved by the graduates of its education programme. 

Watching the enrolment situation of the graduates in formal school is also a part of this 

activity. 

The findings of this study shows that nearly 70% of the graduates of 1997 had basic level 

of education, which is 4.5 percentage points less than the performance of the graduates of 

1995 when tested with the same duration of l 0 months . This indicates overall decrease in 

the level of basic education over a two-year period. However, this difference was not 

statistically significant. Comparing this performance with the goal set by the Jomtien 

Conference it can be said that BRA.C's education programme could not meet WCEFA 

goal of achieving an 80% level of basic education. A question was raised by Nath (1997) 

on whether the three-year curriculum ofBRAC schools can provide the expected level of 

basic education. In answering this question the same study showed that at least five years 

of schooling is necessary. Recent extension of BRAC's NFPE from three years to five 

years might be helpful in this regard. 

It was observed that among six groups of children the level of basic education decreased 

significantly in three groups. These groups are the girls of BEOC and both boys and girls 

ofNFPE under ESP. A statistically significant decrease in the ievel ofbasic education in 

NFPE-ESP. school indicates a fall in the overall quality of education in this section of 

.BRAC's education programme. However, a significantly higher proportion of Hie 

graduates of this programme enrolled in formal schools for further education, whereas the 

enrolment rat~s were statistically similar in both the years among the children of the other 

two groups. The enrolment situatiOn of the recent cohort of BRAC school graduates 
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(graduated in 1997) in formal schools is satisfactorily goou. However, it is sad that the 

graduates of the schools under ESP are not doing well ie~ basic competency in recent 

years. Only about half of the students of ESP could pllSS all four criteria of basic 

education. There is a need to look into this issue. ESP schools are managed and 

supervised by other NGOs. BRAC management caq ask the respective NGO 

management about this matter of poor performance. The quality of both academic and 

administrative supervision of these schools should be increased. Quality of teacher 

training should also be assessed and necessary steps should be taken for further 

improvement. 

Like the 1995 survey this study also observed that there was no significant gender 

variation in the level of basic education and the rate of enrolp1ent in formal schools. This 

is a good sign for BRAC's education programme. Hqwever, this study observed 

significant gender differences in numeracy among the graduates of both types of BRAe

operated schools. The girls of these two types of schools were found significantly less 

likely to be competent innumeracy compared to their peer bpys. The gender difference in 

numeracy among the graduates of NFPE was found comdstent with the earlier study 

(Nath & Chowdhury, 1996). This finding is sad and indicates that mathematics is not 

taught equally to boys and girls in NFPE schools. On the other hand, the boys of NFPE 

were significantly less likely to be competent in writing skills than the girls of the same 

group. Gender difference in achievement should be considored as a serious issue. There 

is a need to explore why discrimination is occurring only in mathematics for a long 

period. Is there anything wrong in the curriculum or in teacpers' attitude that caused this 

discrimination? Further research is needed to explore this. 

Let us look at the performance of the graduates of 1995 wpen interviewed in 1995 and 

1997. Th~ level of basic education significantly increased by two years only among the . 
. graduates of NFPE. However, the enrolment rate of all the six groups significantly 

decreased by this period. As expected, it was observed tha~ further enrolment in formal 

school incre<J,Sed the level of basic education of the children. The basic educational 

performances of the graduates of 1995 who continued educ~ion for next three years were 
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much higher compared to the graduates who never enroll~d m any formal school. 

Variation in competency rates due to formal school enrolment was much wider compared 

to the other socio-economic factors such as parental education, access to electronic media 

or land ownership of the household. This again indicates two things. Firstly, the three

year curriculum of BRAC schools is not adequate to achieve a satisfactory level of basic 

education. Secondly, continuation of education for about three years in formal schools 

also failed to reach the 80% level of basic education, the WCEF A goal. However, we 

can't deny the need for continuation of education of BRAC school graduates in formal 

schools. It is not clear why this is happening. Probably the formal schools are not doing 

its duty properly. Even these schools failed to prevent dropout of the children. Findings 

of this study further indicate poor quality of educational provision in formal schools. 

BRAC is trying to raise basic education level among the poor children in Bangladesh. 

The level of basic education of the graduates of BRAC schools was found significantly 

higher compared to the students of formal schools (Nath, 1997). Children do enrol in 

formal schools atter graduating from BRAC schools. BRAC can't reach its intended 

goals if the formal schools system does not work properly. BRAC's recent effort to run a 

five-year cycle of primary education may be a very positive initiative for the expansion of 

basic education in Bangladesh. Even then there is a need tl) improve the educational 

quality in fonnal schools. Joint effort of the government and BRAC might bring better 

results in education for the children of Bangladesh. 
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Appendix I 
Table I.1 Percentage of graduates satisfying life skills criteria by type of school, sex and year of 
interview. 

Sex 
Year of Level of 
interview Boy Girl Both significance 

NFPE 
1995 84.8 87.1 86.4 ns 
1997 84.4 88.6 87.3 ns 

Level of significance ns ns ns 

BEOC 
1995 90.3 92 .0 91.5 ns 
1997 88.6 86.2 86.9 ns 

Level ofsignificance ns p<0.05 ns 

NFPE-ESP 
1995 83.8 86.4 85.6 ns 
1997 68 .1 70 .1 69.5 ns 

Level of significance p<O.OOJ p<O.OOJ p<O.OO/ 

Table 1.2 Percentage of graduates satisfying reading skills criteria ty type of school, sex and year 
of interview. 

Sex 
Year of 
interview Boy 

NFPE 
1995 91.4 
1997 86.3 

Level ofsignificance ns 

BEOC 
1995 89 .4 
1997 91.9 

Level of significance ns 

NFPE-ESP. 
1995 35 .9 
1997 75.8 

Level of s igniflcance p<O.OJ 

Girl 

87.6 
86.2 
liS 

94.4 
87.1 

p<0.0.5 

89.9 
70.6 

p<O.OOJ 

110 
24 

Both 

88.7 
86.2 
ns 

92.9 
88.5 
liS 

88.7 
72.2 

p<O.OOJ 

Level of significance 

ns 
ns 

ns 
ns 

ns 
ns 



Table 1.3 Percentage of graduates satisfying writing skills criteria by type of school, sex and year 
of interview. 

Sex 
Year of 
interview Boy Girl Both Level of significance 

NFPE 
1995 83.8 84.3 84.2 ns 
1997 80.6 89.5 86.8 p<O.Ol 

Level of significance ns ns ns 

BEOC 
1995 82.6 86.4 85.3 ns 
1997 84.3 81.4 82.3 ns 

Level of significance ns ns ns 

NFPE-ESP 
1995 85.3 89.0 87.9 ns 
1997 69.6 65.9 67.0 ns 

Level of significance p<O.OOI p<O.OOI p<O.OOI 

Table 1.4 Percentage of graduates satisfying numeracy skills criteria by type of school, sex and 
year of interview. 

Sex 
Year of 
interview Boy 

NFPE 
1995 98.1 
1997 97.6 

Level of significance liS 

BEOC 
1995 98.1 
1997 98.1 

Level of significance ItS 

NFPE-ESP 
1995 96.3 
1997 92.8 

. Lf!vel ofsignf{icance ns 

Girl 

93.8 
91.4 
liS 

96.7 
93.3 
liS 

95 .2 
87 .2 

p<O.Ol 

111 

Both 

95.1 
93.3 
ns 

97.1 
94.7 
ns 

95.5 
88.9 

p<O.OI 

Level of significance 

p<0.05 
p<0.01 

ns 
p<0.05 

ns 
ns 



Appendix II 

Table 0.1 Percentage of graduates of 1995 satisfying life skills criteria by type of school, sex and 
year of interview. 

Sex 
Year of 
interview Boy Girl Both Level of significance 

NFPE 
1995 84.1 87.5 86.5 ns 
1997 96.3 94.0 94.7 ns 

Level of significance p<O.OOJ p<0.05 p<O.OOJ 

BEOC 
1995 89.4 92 .2 91.4 ns 
1997 94.0 96.1 95 .5 ns 

Level of significance liS ns p<0.05 

NFPE-ESP 
1995 86.2 86.5 86.4 ns 
1997 92.3 93.3 93.0 ns 

Levei of significance ns p<0.05 p<O.Ol 

Table 11.2 Percentage of graduates of 1995 satisfying reading skills c~·iteria by type of school. sex 
and year of interview. 

Sex 
Year of 
interview Boy 

NFPE 
1995 91.5 
1997 92.7 

Level of significance liS 

BEOC 
1995 90.1 
1997 92 .1 

Level of sign"ijicance liS 

NFPE-ESP 
!995 89.2 
1997 93.8 

Level ofsignificance liS 

Girl 

86.9 
92.9 
ns 

94.2 
96.1 
ns 

91.6 
94 .9 
ns 
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Both 

88.3 
92.8 
ns 

93 .0 
94.9 
liS 

90.9 
94.6 
/IS 

Level of significance 

ns 
ns 

ns 
ns 

ns 
ns 



Table 11.3 Percentage of graduates of 1995 satisfying writing skill~ criteria by type of school, sex 
and year of interview. 

Sex 
Year of 
interview Boy Girl Both Level of significance 

NFPE 
1995 84.1 82.7 83.1 ns 
1997 90.2 91.7 91.3 ns 

Level of significance ns p<0.05 p<O.OJ 

BEOC 
1995 78.8 89.0 85.7 p<0.05 
1997 80.8 81.2 81.1 ns 

Level of significance ns ns ns 

NFPE-ESP 
1995 86.9 88.8 88.2 ns 
1997 89.2 91.0 90.5 ns 

Level of significance ns ns /IS 

Table 0.4 Percentage of graduates of 1995 satisfying numeracy skills criteria by type of school, 
sex and year of interview. 

Sex 
Year of 
interview Boy 

NFPE 
1995 98 .8 
1997 99.4 

Levei of significance ns 

BEOC 
1995 98.0 
1997 98 .7 

Level of sign ijicance /lS 

NFPE-ESP 
1995 96.9 
1997 98.5 

Level of signij'icance ns 

Girl 

92.9 
98 .8 

p<O.OJ 

95 .5 
97.4 
ns 

96.1 
95.5 
liS 

113 
27 

Both 

94.7 
99.0 

p<O.Ol 

96.3 
97.8 
115 

96.3 
96.4 
ns 

Level of significance 

p<O.Ol 
ns 

ns 
ns 

ns 
ns 



Appendix III 

Table III.l Percentage of graduates of 1995 by life skills competenl:y status, school type and sex. 

School Competent in Competent in Competent in Competent in 
type both surveys 1997 but 1995'but neither 

not in 1995 not in 1997 surveys 

NFPE 
Boy 81.7 14.6 2.4 1.2 
Girl 83 .9 10.1 3.6 2.4 
Both 83.2 11.5 3.2 2.0 

BEOC 
Boy 85.4 8.6 -l.O 2.0 
Girl 89.6 6.5 2.6 1.3 
Both 88.3 7.1 3.0 1.5 

NFPE-ESP 
Boy 83.1 9.2 3.1 4.6 
Girl 83 .7 9.6 2.8 3.9 
Both 83.5 9.5 2.9 4.1 

Table 111.2 Percentage of graduates of 1995 by reading skills comp,!tency status, school type and 
sex. 

School Competent in Competent in Corr.petent in Competent in 
type both surveys 1997 but 199$ but neither 

not in 1995 not i)1 1997 surveys 

NFPE 
Boy 87.8 4.9 3.7 3.7 
Girl 82 .1 10.7 4.8 3.7 
Both 83 .8 9.0 4.5 3.7 

BEOC 
Boy 87.4 4.6 2.6 5.3 
Girl 91.6 4.5 2.6 1.3 
Both 90.3 4.5 2.6 2.5 

· NFPE-ESP 
Boy 86.2 7.7 3.1 3.1 
Girl 89.9 5.1 1.7 3.4 
Both 88.8 5.9 2.1 3.3 
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I • Table 01.3 Percentage of graduates of 1995 by writing skills co11petency status, school type and 
sex. ~ 

School 
type 

NFPE 
Boy 
Girl 
Both 

BEOC 
Boy 
Girl 
Both 

NFPE-ESP 
Boy 
Girl 
Both 

Competent in 
both surveys 

76.8 
78.6 
78.1 

70.2 
76.0 
74.3 

83.1 
83 .7 
83.5 

Competent in 
1997 but 
not in 1995 

13.4 
13 .1 
13.2 

10.6 
5.2 
6.8 

6.2 
7.3 
7.0 

~ 

C~>mpetent in 
1,95 but 
n\t in 1997 

I 
, 

'{ 7.3 
4.2 
5.1 

8.6 
. 13.0 

. 11.7 

3.8 
5.1 
4.7 

Competent in 
neither 
surveys 

2.4 
4.2 
3.7 

10.6 
5.8 
7.2 

6.9 
3.9 
4.8 

· Table UI.4 Percentage of graduates of 1995 by numeracy skills CtJmpetency status, school type 
and sex. 

School Competent in Competent in C<>fnpetent in Competent in 
type both surveys 1997 but 19~5 but neither 

' not in 1995 nof in 1997 surveys 

NFPE 
Boy 98.2 1.2 0.6 
Girl 91.7 7.1 ': 1.2 
Both 93.7 5.3 ? 1.0 

BEOC 
Boy 96.7 2.0 1.3 
Girl 93.5 3.9 1.9 0.6 
Both 94.5 3.3 . 1.7 0.4 

NFPE-ESP 
Boy 96.2 2.3 0.8 0.8 
Girl 93.3 2.2 2.8 1.7 
Both 94.2 2.2 2.2 1.4 
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