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Abstract 

A study on the approaches of CLIP implemented NFPE and regular NFPE schools was 

undertaken to fmd out the variations of teaching-learning situations in the classroom of 

these schools. In the study, detailed and thorough investigation was made to ascertain the 

effectiveness of teaching-learning process, to assess its strengths and weaknesses in the 

class-room situation and to observe various ways of communication between the teachers 

and learners. The study was conducted in four NFPE . schools (CLIP implemented and 

two regula), on a sample of 132 learners (1st year). The role of the teacher was found 

very prominent in the class room. The study clearly revealed that the leamers of regular 

NFPE school were found better in 'reading' but not in 'writing' while those of CLIP 

implemented schools showed just the opposite result. In respect to learners' 

achievement tests, the results clearly showed some deficiencies. However, some specific 

reconunendations had been made here with the hope that the NFPE programme would be 

benefited. 
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Smnmary 

Education aim at bringing desirable change in the behaviour of the learners. This change 

requires about a change in their knowledge, skill, attitude, values, belief and 

understandings. Every education system has a goal, a goal leading the nation to that 

future. 

When the goverrunent of Bangladesh was unable to deliver primary education to all 

school age children for non-available of institution and even where schooling was 

available, many students dropped out due to the pressure of widespread poverty. In this 

moment the government of Bangladesh _f~l~the importance of ~-;zrmal education in 

the primary level. BRAC set up its Non-Formal Primary Educafibnr NFPE) programme 

to contribute towards a strengthening of the Governments UniversJt'~rimary Education 

Programme-Education-For Ali-by the year 2000. The NFPE curriculum has been 

designed on the basis of rural life to fulfil the needs of rural children. 

Group activity is the focal point of that curriculum since children learn best when they 

work is small peer groups. Duration of each class divided into three segments. In the 

segment an introduction of the topic was made. Nex"t small group-activities were 

conducte~ in the final segment to the class was reunited for the purpose of the evaluation . 

.As emphasis is given more on tl1e child-centric method than on the teacher- centric 

method, it greatly facilitates flexibility in curriculum supplementation. 

It is realized that efficiency of education does not depend on modernized curriculum, 

.distinctive teaching method and environment. Finally, what is important is the proper 

application of the various teaching-learning approaches in the class. 

Rational ofthe Study 

Many studies are done with the focus on improvement of school-quality, reduction of 

illiteracy, relevance of cuni.culum , retention of students. But it is utter important to 

examine the teaching approach and to obsen.:e the activities of the teachers and learners 

in the class. 
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The present study is an attempt to understand and to bring about further all round 

pertaining to CLIP implemented NFPE school and regular NFPE school ofBRAC. 

The study will also undertake investigation and assessment of teaching-learning approach 

of the class-room. 

Statement of the problem 

"A study on the approaches of CLIP implemented NFPE school and regular NFPE 

school." 

Objective of the study were-

1. to explore the teaching-learning situations in the class-room of CLIP implemented 

NFPE schools and regular "N"'FPE school$; 

2. to observe class-room activities ofBangla 'reading' and 'writing' in both approaches; 

3. to fmd out relative effectiveness between the teaching-learning situations in CLIP 

implemented schools and regular NFPE schools. 

Methodology 

-----~~ 
Sample of the study: The study was conducted in two CLIP implemented NFPE schools 

a~ from Mymensingh and another two regular NFPE schools in 

rural areas ofRangpur district for 1st year students (Marctfu999)//ehools ~exc seleet~ () 

Out of the total 132 learners of the four selected samples, 60 learners (15 from each 

school) $.,ere selected for rea~.g ~d writing tests. Teachers, Programme­

Organiser1(PO), Programme AssistanttPA) vere selected for unstructured interview who 

are attached with the NFPE programme. 
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Procedure of data collection 
~~#.M 

The following instruments were used for data collection: 
7\ 

1. Questiollllaire 

2. Pat1icipation observati~method and unstructured interviews 

3. Learning observation fo~block of si..-...: minutes) 

4. Tools for learners assessment tests. 

The researcher spent six days at Mymensingh and another sL-...: days at R~opur district: . 

Participant observation techniques is an essential tool to acquire more authentic 

information about the programme and it helped to gam insight into the network of 

multiple variables operating in the class-room environment and needs of the learners. The 

teacher and learners verbal interactions were supplemented by the use of audio-recording 

made on the tape-recorder in the class. Sixty minutes was the total duration of the each 

class. A learning observation form was divided into ten time- blocks each having si..x 

minutes for the observation of activities of teachers and learners in the class-room. The 

assessment tools were developed to assess the learners' achievement in reading and 

writing skill. 

Discussion and conclusion 

The study :fmdings reveal that the infrastructure and educational facilities were 

satisfactory in CLIP implemented school and regular NFPE school. The sex ratio of 

learners was satisfactory 57.57 percent girls and 42.42 percent boys. 

BRAGs principles of pedagogy emphasize child centred class-room and peer- group 

interactions. But teacher resists alternative kind of teaching. They show a leaching to be 

the centre of class-room activities, directing and soliciting students responses and 

reinforcing the idea of the teacher as the source of information, answers and achievement 

evaluation. Basically there was no difference between the ~pproach of CLIP implemented 
~ . . th 

NFPE schools and regular NFPE schools . .l.':Ule teachers role were very promment m e 

class-room of both types of schools. 
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L~am~rs of CLIP implemented 1'-JFPE scho•>ls \\ere not given ::my previou:; conception 

about th~ on-croinu ksson bv the tca~.:hcr in the dass-room .. -\s a result the kamcrs had no 
.:> ~ • 

concerH about rhe lesson. A. preliminary conception about the subject hcforc -;tarting the 

lesson in the ..;lass. should he prepared for the kamc:rs to draiY their .:mention to r!J-:: topic 

to be kamt. 

For the pictur~ discussion phase in the CLIP implemented Jpproach , teacher used th~ 

picture of the book due to non-availnbility of the Flip-Chart. The size of the picture was 

so small that it was nor clearly visible fi·om the distance. The picture of the book should 

have been clear and distinct. In this situation it was wise to use Flip-Chan for benct1r of 

the learners. \v'herC"'?ts the tea(;hers of regular )-'FPE school used th~ Flip- Ch:lrt for the 

Jiscussion of the picrur<; phas<=. It \Va::; really ;m di.:..:rivc :1pproach. 

!"h-.: invcstig3tor obscrv.:d that rh~ t~:~ch..:r ,)f CUP implcm..:at.:d. ~chool m:ade i~Tong: 

pri)I1U!h.:iation of aiph~bers JnJ w··Hds in rho: ,J,1ss .. -~s J resulr !h<! ;~~ano;;rs JiSG fo!io\Vo;.d .. 

tlk' ~amc pronun;;.iarion by rhei.r r::~pid catching capm;iry. wi11cl1 "llrimardy .;re::~reci 

probkms in '"·riting .;orrc<.:r wc)rds and scntenc.es. Pt:rhaps there may be ;J cotnmunicarinr~. 

g.:~p between rhe supervisor ;1nd reacher. and also in the training proc~dur:;:. 

The fmdings of the present ;tuJy .;;;-,,p ... Tabk 1 m··! : ... shO\vs thar rhe pcrfonnJnce 1lf 

kamers in word reading and sentence reading was sarisfadory. Reganling conception oC. 

the \.\"Ord the CLIP implemented school had -l-2.22 p.:rcent learners had high conception, , 

and 31.11 percent learners had medium conception .Jbout the \Yords-<:-7- ~. '-..,-,.~ •. \\ 11ere 

,-.,Js in regular ~·FPE 6-J-.88 percent le.:~mers had high conception and 25.:25 percent le:uners .. , 

h:1d medium conception in that test. Therefore. the conception of CUP implemented~, 

karncrs \YJs less satisfactory than th.: learners ufrcgular )..l:PE schcols~.: T.tbi .... ~.. , , 

l{;:garding ihe conceprion ·1f picture idenrificat:on ·-vhich \Vas ~imili!r to rhe sentenc~,: i 

-:_50 perc~nr 1-:arn.:rs achi~n;:d high category . ..,.,5 p::!r;.;::m :.tLhi~v~J m~dium ;,;:m:go.ry 



Therefore, the conception of CLIP implemented learners was less satisfactory than the 

regular 'N"FPE schools(see Tabl0 2). Lack of relevant discussion was the main reason of 

less satisfactory result in the conception of words and sentences. 

The investigator observed that the approach of word formation and v.:;;ibi sentence 

making of regular NFPE school was satisfactory for acquiring the skill of word formation 
~(l'Y"I!I~ 

and sentence ·making rapidly. But in CLIP Implemented school the Was foJl!ld not 
>A 

sufficient for the learners to acquire the skill of word and sentence formation orally. So, it 

would be modified. In the area of word formation both types of school should be 

preferred in writing practice on the slate, it would help the learners to increase the skill 

of word formation and word conception. 

l11ere was no significant different?.e.in the comprehension test between the learners 

performance of CLIP implemented and regular NFPE school, though i1n actual number. 

there was a difference of only three and four in both items respectively(gee Table 3) . 

Only 13.33 percent learners were able to acquire the skill of rapid reading who were 

excellent -tscc Table 4). The excellent category learners were able to read the paragraph 
. \1tt.k(¥) 

with proper pace and correct pronunciation. There was no significant differenttthe 
/\ 

performance of CLIP implemented and regular NFPE Schools, though in actual numbers 

there was a difference only two learners. But the overall performance was not satisfactory 

in rapid reading. 

In writing skill only 15 percent learners who were declared to be excellent ,23.33 perc~t 
'-, t. b r.vt.u.N- A.uv Lh.Lrl..~ w -u-u.... h CJ'"W' 

learners were from CLIP implemented schools and regular NFPE schools, they were able 
/I. 

to write three sentences correctly within five minutes. The Table 5 shows that the 

learners performanc~0f CLIP implemented schools was better than the regular NFPE 

schools in writing sentence. But the overall learners performance was not satisfactory 

since 41.66 percent learners in both types of schools were unable to \.-\Ute any sentence 

for lack ofv.-riting practice and incorrect spelling. 
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At the beginning of the regular NFPE approach, teachers had given instruction about the 

concept of the subject for reading, picture discussion, identification of alphabets, word 

and sentence formation, rapid reading and writing practice. The above procedure were 

followed step by step in the classes and the learners gained there skills properly. The 

investigator observed a gap in the teaching method· of CLIP implemented school. The 

teacher started the rapid reading in the class after picture discussion. The four essential 

steps were_ found missing-a).relevant discussion, b).using Flip-Chart, c).initial reading 

and repetition d) identification of alphabets. 

The teacher of regular NFPE school also .pro·Eided spends more time~vith slow students, 

calling them to the black-board for writing, focussing on their particular difficulties, and 

seeking peer help for them. But the teacher of CLIP implemented gave less time with 

slow students. 

When the CLIP teacher were interviewed, it was found that they did not remember their 

training-components and still clung to the traditional approach. TI1e CLIP teachers would 

not adjust with the new approach after receiving short training 15 and 19 days for which 

very little application of the new approach was noticed in the class-rooms. 

As the CLIP implemented approach still being at the formative stage, right time had not 

yet arrived for a comparative study of this new approach and the traditional approach of 

BRAC. Nevertheless, the researcher was of the opinion that if a study was made of the 

two approaches, it would greatly facilitate in determining the next steps towards the 

successful ofthe new approach. 

Recommendation 

Lesson plan is very essential for the teacher and it helps the teacher to create learning 

situation by the proper application of principles and rules of learning. Lesson plan should 

bt: fkxible. I\.{ore emphasis should be given in preparing the lesson plan before going to 

the class. 
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1. Before starting a new lesson, the teacher should prepare the learners and draw their 

attention to the topic to be learnt. 

2. A congenial and friendly atmosphere free from all kinds of fears and intimidation 

should be encouraged in the school. 

3. More emphasis should be given on-participatory approach in the class-room situation. 

4. To improve the teaching skill emphasis should be given on demonstration lesson or to 

conduct micro-teaching for the teachers. 

5. Teachers and trainers should have thorough knowledge on teaching techniques and 

methodology for primary level. For the above purpose training on effective primary 

teaching should be conducted by NFPE programme at the field level. 

6. The steps of teaching should be appropriate and appealing to young minds. 
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Introduction 

Education aim at bringing desirable change in the behaviour of the learners. Tilis change 

requires about a change in their knowledge: skill, attitudes, values, belief and 

understandings. Every education system has a goal, a goal leading the nation to that 

future. 

The constitution of Bangladesh states "The State shall adopt effective measures for the 

purpose of relating education to the needs of the society and proceduring properly trained 

and motivated citizens to serve those needs". It is not clear what is the need of our 

education system (C 'howdhury, Haq and Ahmed, 1997:1). 

Education is consciously used as a tool for the realization of national aspirations. The 

educational goals are related directly to the national problems Education is the instrument 

of social change and relates to productivity, which is, in turn linked with economics and 

national development. 

In Bangladesh about 80 percent of the people live below the poverty line. The under 

privileged parents of the society suffer from extreme poverty. Most of the poor illiterate 

families in rural areas cannot afford to send their children to school as regular student 

since their labour is needed in the fields or at home. Most rural parent consider that the 

school curriculum is not designed and oriented to the rural needs, environment. and 

culture (Mohsin, 1992). 

"When the government was unable to deliver primary education to all school age children 

for non-available of institution and even where schooling was available, many students 

dropped out due to the pressures of widespread poverty. In this moment the Government 

of Bangladesh fehl!.the importance of Non-formal education in the primary level. BRAC 

set up its NFPE programme to contribute towards a strengthening of the Governments 

Universal Primary Education Programme -Education For All- by the year :woo. The 

]'.;'FPE cuniculum has been designed on the basis of rural life to fulfil the needs of rural 

children. 
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Group activity is the focal point of that curriculum since children learn best when they 

work in small peer groups. Duration of each class divided into three segments. In the first 

segment an introduction of the topic was made. Next small group-activities were 

conducted and in the fmal segment to the class was reunited for the purpose of the 

evaluation. As emphasis is given more on the child-centred method than on the teacher­

centred method, It greatly facilitates· flexibility in curriculum supplementation in the 

class. 

It is realized that efficiency of education does not depend on modernized curriculum, 

distinctive teaching method and environment. Finally, what is important is the proper 

application of the various teaching-learning approach in the class. 

Rationale of the Study 

:Niany studies are done with the focus on improvement of school-quality ,reduction of 

illiteracy, relevance of cmriculum, retention of students. But it is of utter importance to 

examine the teaching approach. and to observe the activities of the teachers and leamers 

in the class. 

The present study is an attempt to understand and to bring about fiuther all-round pertaining to CLIP 

Implemented NFPE :md regular NFPE school of BRAC. TI1e study will also undertake investigation and 

assessment ofteaching-leaming approach of the class-room . 

Statement of the problem 

A study on the approaches of CLIP implemented ]\.i'FPE School and regular NFPE school. 

Objectives ofthe Study 

The Objectives of the study were-

1. to explore the teaching-learning situations in the class-room of CLIP implemented 

NFPE schools and regular :NrPE schools, 

2 
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Group activity is the focal point of that curriculum since children learn best when they 

work in small peer groups. Duration of each class divided into three segments. In the first 

segment an introduction of the topic was made. Next small group-activities were 

conducted and in the :fmal segment to the class was reunited for the purpose of the 

evaluation. As emphasis is given more on the child:.centred method than on the teacher­

centred method, It greatly facilitates flexibility in curriculum supplementation in the 

class. 

It is realized that efficiency of education does not depend on modernized curriculum, 

distinctive teaching method and environment. Finally, what is important is the proper 

application of the various teaching-learning approach in the class. 

Rationale of the Study 

Nlany studies are done with the focus on improvement of school-quality ,reduction of 

illiteracy, relevance of cuni.culum, retention of students. But it is of utter importance to 

examine the teaching approach. and to observe the activities of the teachers and leamers 

in the class. 

The present study is an attempt to understand and to bring about fiuther all-round pertaining to CLIP 

Implemented NFPE and regular NFPE school of BRAC. TI1e study will also w1dertake investigation and 

assessment of teaching-learning approach of the class-room. 

Statement of the problem 

A study on the approaches of CLIP implemented NFPE School and regular NFPE school. 

Objectives ofthe Study 

The Objectives of the study were-

1. to explore the teaching-learning situations in the class-room of CLIP implemented 

NFPE schools and regular NFPE schools, 
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Teaching: Teaching ts the arrangement of information, an environment to facilitate 

learning. 

Learning: Learning is the development of new knowledge skill and attitudes when the 

individual interacts with information and environment. 

Methodology 

Sample of the Study: The study was conducted in two CLIP implemented NFPE schools 

from Mymensingh and another two regular NFPE schools in rural areas of Rangpur 

district for the 1st year students. (March '99), schools were selectee. Out of the total 132 

learners of the four selected samples, 60 learners (15 from each school) were selected for 

reading and writing tests. Teachers, Program organisers (PO), Program Assistants (P A) 

were selected for unstructured interview who are attached with the NFPE programme. 

Procedure of data collection 

m..t.tt..oo\ s .91M 
The following instruments were used for data collection: 

" 
1. QuestiolUlaire 

2. Participant observation method and unstructured interviews 

3. Learning observation form (block of six minutes). 

4. Tools for learners assessment Test 

1. Questionnaire: 

An open-ended questionnaire was prepared for collecting the opinions of the teachers 

back ground, training and learning activities in the class of CLIP implemented NFPE 

and regular NFPE schools. 

2. Participant observation: 

Participant observation was done by the researcher for 6 days at 1v1ymensingh and 

another si.""\ days at Rangpur districts. Participant observation teclmiques is an 



essential tool to acqmre more authentic information about the programme and it 

helped to gain insight into the network of multiple variables operating in the class 

room environment and needs of the learners. The teachers and learners verbal 

interactions were supplemented by the use of audio-recording made on the tape 

recorder in the class. 

3. Learning observation form: 

Total duration of the class (60 minutes) was divided into ten time-blocks each 

having 6 minutes for the observation of activities of teachers and learners in the 

class-room . 

..t. Tools of learners assessment Test: 

The assessment tools were developed to assess the learners' ach.ie_vement in reading 

and \Vriting skill. These \Vere designed based on the lessons taught during nine­

months period. 

Reading tests 

Four sets of tests were developed 1) to assess the ability to read words with conception, 

2) to assess the ability to read sentence with conception, 3) comprehension tes~ to 

measure the learners' interest and response accurately and 4) to assess the ability of 

rapid- reading. 

1. Reading Test l:There were 3 words (<f<f, ~, ~) are selected for the purpose of 

word formation. Each word contains a picture for accurate assessment of the 

learners' reading of the words with conception . Learners' ability was put into three 

grades. 

Reading Correctly: 

High: The ability to read the \vord fluently Vliith correct pronunciation. 

Medium: The ability to read the word by spelling with some error in pronunciation. 

Low: Unable to read the word. 
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Conception of word: 

High: Fulfilment of the three criteria for the discussion of picture. 

Medium: Fulfilment of the two or one criteria about the discussion of picture . 

Low: Non-fulfilment of the criteria. 

2. Reading Test 2: There were four sentences selected for the assessment of learners' 

skill of sentence-making. Each sentence has two items-reading correctly and 

conception. Titree pictures were given for each sentence. Learners read the sentence 

and identified the correct picture. Learners' ability was put into tlu·ee grades. 

Reading Accurately: 

High: The ability to read the sentence fluently with correct pronunciation 

Medium: The ability to read the sentence by spelling with some errors m 

pronunciation. 

Low: Unable to read the sentence. 

Conception: 

High: The ability to identify the correct picture 

Medium: The ability to identify the picture partially. 

Low: InabUity to identify the picture completely. 

3. Reading Test 3: A Paragraph was used for the third reading test. At first the 

investigator read out the passage slowly and then asked three questions were put to 

the learners to measure the performance of comprehension test. The learners 

performance was divided in to two items - Interest and correct answer. The test was 

graded into three categories-high, medium and low. 

Interest: 

High: Total interest in listening the paragraph. 

Medium: partial interest in listening the paragraph. 

Low: No interest in listening the paragraph. 
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Correct Answer: 

High: Correct answers to the questions . 

Medium: Correct answers to some ofthe three questions. 

Low: Total inability to answer the questions. 

4. Reading test 4: It consisted a paragraph with 29 words and 5 punctuations. The 

learners performance was rated in the following four categories: 

Excellent: The ability to read the paragraph with proper pace and con·ect 

pronunciation. 

Good: The ability to read the full paragraph with spelling and correct pronunciation. 

Average: The ability to read the paragraph with spelling having made more than five 

mistakes in reading .. 

Poor: Inability to read any part of the paragraph. 

5. Writing Test 

The investigators selected the word '<f<?' for sentence making by the learners. The 

performance was rated as excellent, good, average and poor. TI1e criteria for the test have 

been given bellow-

Excellent: Ability to -write three sentences correctly. 

Good: Ability to write m·o sentences correctly 

Average: Ability to write one sentence with some mistake 

Poor: Unable to write any sentence 

Procedw·e of data analysis: 

Data collected through interviews and observations had described qualitatively. The Jata 

on the reading-writing \vTiting test had been subjected to percentage analysis. 
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Data analysis and inte1·pretation 

This section is aimed at analysing and intexpreting the collected data to realise th~ stated 

objectives of the study in the following heading-

1. Description of the situation of teaching-learning process in the CLIP implemented 

NFPE School. 

2. Description of the situation teaching-learning process in the regular NFPE School. 

3. Assessment ofleamers perfonnance in Bangia reading and writing. 

Infrastructure and Educational Facilities 

The investigator selected two CLIP implemented NFPE and two regular ml'E schools at 

the districts of Mymensingh and Rangpur respectively. The locations of these schools 

were in rural areas and the environment of these schools were satisfactory. The lighting 

and sitting arrangement was adequate and they had elbow space for writing practice. 

The timing of the classes at tl1e school was convenient and supply of learning materials 

were sufficient and timely. But the condition of the black board was un-polished and 

rough and so the writing was not properly visible from the distance in tbe class-room. 

The investigator observed that the attendance of teachers and learners were regular and 

they came to school on time. 

Teachers Back·Ground 

CLIP implemented NFPE School: The teachers of these schools were female. One of 

the teacher passed Dakhel examination from the Madrasha ancl'rvorked in BRAC's school 

for 4 years. Another one passed S.S.C examination and she joined recently in the BRAC 

school. Both of them received basic and CLIP training after selection as teacher of 

NFPE. They attend the refreshers course every month at team office. They could not 
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remember their training components Teachers stated that there was no instruction to write 

the lesson plan for "Asho Pori 1st Part". 

Regular NFPE School: In regular NFPE School one teacher was male and another 

was female. They have school Secondary Certificate (S.S.C) and have experience of 

more than 11 years in BRAC's :N"'FPE school. They got basic training after selection as 

teachers and they joined refresher's course every month at team office. They 

remembered their training components very well. Both teachers stated that the lesson­

plan must be written before starting the class and they follm.ved a module given from the 

team office. 

1. Situation of teaching-learning process in the CLIP Implemented NFPE school 

Recapitulation the previous lesson: 

Before starting the lesson teachers always recapitulated the previous lesson and evaluated 

them. The learners were put to test for spelling of words, word-formation, and reading, 

the leader of each group was asked to go through the last lesson. As a matter of fact, only 

those leamers having proficiency of reading were preferred for test, consequently the 

weak learners lost inspiration in their teaming failing to develop their knowledge. 

Rapid reading: 

In the CLIP implemented NFPE schools, students were asked to fmd out a certain page of 

the book which the children often failed to do so. TI1e teachers were seen to stand in 

front of the black-board with the teA1-book in their left hand and naturally, their backs 

faced the children. 

At the beginning teachers discussed about the picture of the text-book. But the size of the 

picture was so small that it was not clearly visible from the distance. The picture of the 

book should have been clear and distinct. In this situation it was wise to use Flip-Chart 

for benefit of the leamers. The teachers started their lesson by reading loudly and asked 

the karners to follow them by looking at each line of the book page. Surprisingly, the 
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-

teachers were even found to pronounced some alphabets wrongly to cite a few examples 

'! is pronounced ~ ~ is pronounced <f, ~ is pronounced 'if, ~ is pronounced ~ etc. Learners 

wrongly followed the wrong pronunciation. 

The teachers were seen reading out 5 pages a day, each page for 3 times. TI1e teachers 

went through the pages very hurriedly without following punctuations. As a result, the 

pupils often failed to follow the lessons. The teachers, then, read out from the book and 

the pupils were to repeat the same in chorus which resulted in cacophony of voices in the 

class room. 

Then the teacher formed 5 small groups. The learners of each group sat in a circle, and 

kept reading all the pages one by one while others repeated loudly. In this process of 

group learning, the abler reader helped the weaker ones. 

Finally the teachers again formed the large group for the evaluation of reading among the 

learners. It was observed that the weak learners were left out of the test and a sizeable 

numbers of pupils lost their inspiration for learning. 

Word formation 

The teachers asked the students of that class to make a word with an alphabet orally. 

Then each learner was asked to ~5 words by the use of an alphabet learnt in the 

class. The teachers did not write the words formed by the students on the black board 

and in no tinle lost track of the words f01med by the pupils. Here in too, good pupils are 

patronised by the teachers while a great majority of learners lost interest in learning. This 

obviously led to an unsatisfactory result. 

Sentence Making 

Each learner in the class was asked to form a sentence with the word he/she learnt in the 

class. Ne:'l."t, ~ach pupil was asked to makes 5 sentence with the word he/she learnt and 

write the same on his/her slate. This process ha<l indeed, developed the~tli5of sentence 

making. Th-: above exercise of sentence-making was clone in smaller groups in 12 
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minutes time. It was observed that the teachers did not examine the writings of the slates 

nor did they correct the wrong ones. If these wrong sentences were corrected, better 

result would here followed. 

From the above discussion it is ckar that the teacher of CLIP implemented school did not 

maintain the lesson-plan in the classes. They always maintained the following steps for 

"Asho Pori 1st Part". 

Recapitulation the previous lesson 

Picture discussion without Flip-Chart 

Rapid Reading and repetition 

Word fmmation 

Sentence making and writing on the slate 

2. Situation of teaching-learning process in the regular ~"'FPE school 

Recapitulation ofthe previous lessons 

The teachers of regular NFPE schools allotted six minutes' time (on an average) to asses 

the learners' knowledge from previous lesson before starting the new lesson. They tested 

the learners for spelling of words, fmmation of words, making of sentence and reading of 

the previous lesson. In this connection both the teachers were equally careful about the 

slow and good learner. As a result learners gradually developed their knowledge and skill 

on basis of their previous lessons. 

Relevant discussion 

The male teacher of regular NFPE school made relevant discussions of the subject with 

the learners. He asked some small questions about the relevant lesson to give clear 

conception to his learners. After getting the theme of the lesson fi:om the learners, the 

teacher was happy to announce the topic to the learners. But the female teacher did not 

discuss the relevant subject before starting the lesson. 
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Initial Reading 

Both the teachers hanged the Flip Chart over the black board on the left side facing the 

learners. Then both teachers asked some questions about the picture of the Flip-Chart 

which was related to the subject of ihe book of "Asho Pori 1st Part". The learners raised 

their hands from their respective sitting places who knew the answers. Then a few 

learners were asked to reply the questions. Then the teachers read the contents of the 

Flip-Chart three times and the learners listened attentively. It was observed that the 

teachers paid close attention to their learners. The male teacher was rich in his reading 

style and correct pronunciation. He was successful to keep learners' attention on the 

lesson all the time. The female teacher was not so efficient to keep the attention of her 

learners in the contents of the lesson because her reading style was not found good. 

Then the teachers changed their strategy they read the alphabets, words, sentences having 

the learners repeat it at a time after them in nmmal voice. Teachers repeated this lesson 

tluee times for 8 minutes. Both teachers tactfully evaluated the ability of all learners to 

identify the new alphabets or words. In this way, the learners recognized the alphabets 

and words easily. 

Word formation 

Then both the teachers got into formation of words with the alphabets.which the learners 

· learnt in the class. After one minute or so, the teachers asked their learners about the 

words they just formed. When each of the attending learners told one word, both the 

teachers wrote that immediately on the black-board. In this way they collected above 30 

words from the learners. They read each of those collected words loudly for two times, 

and learners repeated them. 

~ext the teacher again instructed each learner to make 5 words for the first time, 10 

words for the second time, 15 words for the third time and 20 for last time with the newly 

leamed alphabets verbally. \Vnen above instructions of the teachers 'vere follmved, it 

was noticed that better results \Vere possible than the CLIP implemented schools. 
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Sentence :Making 

As in the case of making of words, the teachers then embarked upon the gradual process 

of sentence formation. First the learners were asked to form a sentence with the word 

formed by the learner. Then, each learner was asked to form gradually 5 sentences and 

next, 10 sentences with the words formed earlier by the learner. If this method of gradual 

sentence making were followed, the individual capacity, skill and knowledge of 

sentence-building of the learners could have increased manifolds (greatly). In this 

connection, the investigator would like to point out that if above method of sentence 

making were done in writing as well, then the learning process would have been more 

successful. 

Rapid Reading: 

Teachers instructed the learners to open the book. "Asho Pori 1st Part" indicating the 

page number for increasing their reading speed and skill. One page was learnt one day in 

the class. First, they began to read a loud voice with correct pronunciation repeated the 

selected page three times. The teachers allotted 3 minutes for this learning. TI1en some 

leamers were called upon to read the lesson. Preference was given to those leamers who 

were relatively weak in reading. After this, small groups of learners were formed in the 

class and reading continued in the groups. This group-reading lasted five minutes which 

appeared too short. The teachers paid close attention to the groups while reading. In the 

opinion of the investigators, more time should be allotted for rapid reading. 

Writing Practice 

Both the teachers gave 10 minutes (on average) for writing practice Two alphabets were 

written on the black board and some of the leamers were called upon to write over the 

alphabets on the black board. Deficient (weak) learners were mostly ·chosen for this 

purpose. After over-writing was done the leamers were asked to write the same 

alphabets on the board. Once this process was over, the learners were asked to w-rite the 

same on their slates. 
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In should be evident from the above discussion that. the teachers of the regular N"FPE 

maintained a specific lesson plan. This, in tum, helped to create a harmonious learning 

atmosphere in the class. 

The teacher of regular NFPE covered the following steps regularly in the class of "Asho 

Pori 1st Pa1i". 

Recapitulation of the previous lesson 

Relevant discussion 

Used Flip - Chart for picture discussion 

Initial reading and repetition used by Flip-Chart 

Identification of alphabets\ 

Word formation (verbally) 

Sentence making (verbally) 

Rapid reading and repetition 

\Vriting practice on the slate 

The above procedures were followed step by step in the classes by the teachers which 

helped the learners in gaining skill and knowledge. 

Therefore, in the approach of CLIP implemented schools, four essential steps were found 

missing-

a. relevant discussion, 

b. using Flip-Chart, 

c. initial reading and repetition 

d. identification of alphabets. 

So, the approach of regular NFPE schools was found more suitable and effective than the 

CUP implemented ones. 
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3. Assessment of learners performance on Bangia 'reading' and 'writing'. 

This section discussed the performance of the learners in the skill of Bangia 'reading' and 

'writing' on completion of the first year course. Duration of time for rapid reading test 

was 5 minutes and 10 minutes for writing. 

Table 1: Learners Performance On Reading Test 1 

Selected Items Category of CLIP Regular NFPE Total 
Word learners implemented School 

performance NFPE School 
N=30 0/o N=30 0/o N=60 0/o 

Reading Hicll I 26 86.66 27 90 53 88.33 
Correctly Medium 4 13 3 10 7 11.66 

I~ Low I - - - - ! - -
Conception Hi !Ill 19 63 21 70 40 66.66 ! ' 

I 
I :Medium I 11 36.66 9 30 I 20 33.33 ! I 

I I I 

I Low I - - - -, I - - I 
I I Reading High 10 33.33 12 40 22 36.66 I 
I 

Correctly Medium 12 40 10 33.33 22 36.66 I 
I 

''%i I Low 8 26.66 8 26.6 16 26.66 1 

Conception High - - 15 50 15 25 
Medium 6 20 10 33.33 16 26.66 
Low 24 80 5 16.66 29 48.33 

I 

Reading High 22 73.33 22 73.33 44 73.33 
I CotTectly Medium 7 23.33 6 20 13 21.66 
I c4i<vr Low I 1 3.33 2 6.66 I 3 . 5 

Conception High 19 63.33 26 86.66 46 75 
Medium 11 36.66 4 13.33 15 25 
Low - - - - -

The Reading Test-1 consisted of reading words only. The Table-1 provides data 

pertaining to this test. Out of the total students of four schools 88.33 percent, were found 

to be of high category. The success rate of high category in the CLIP implemented 

schools were 86.66 percent and that ofNFPE schools were 90 percent. The high category 

leamers were able to read the word '<f<TS' with correct pronunciation. 

Out of the total learners of the schools, 11.66 percent learners were of medium category. 

In the CLIP implemented school 13 percent were successful and in the regular NTIE 

schools 10 percent were successful. The successful ones of this category were able to 
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read that word with spelling but some made mistakes in pronunciation. There was no 

learner in the low category in both types of these schools. 

Regarding conception of the w~rd, a total of 66.66 percent learners w~re of high category 

considering all the learners together of these successful learners in the high category, 63 

percent learners were from CLIP implemented and 70 percent learners from regular 

NFPE schools. They had the clear conception about the picture of ~·A total of 33.33 

percent learners (combined) were found to be of medium category of which 36.66 

percent learners were from CLIP implemented and 30 percent from regular NFPE school, 

they were able to fulfil requisite criteria of picture discussion. There were no learners in 

the 'low' category. 

The next word was ':{fu'. Out of the total students of the four school~, 36.66 percent 

learners achieved 'high' category. The success rate of high category in the CLIP 

implemented schools were 33.33 percent and that of regular NFPE schools was 40 

percent. They were able to read the word '~' with correct pronunciation. Out of the totJl 

learners of the schools, 36.66_percent learners were of medium category. In the CLIP 

implemented school 40 percent were successful and in the regular NFPE schools 33.33 

percent \Vere successful. The medium category learners were able to read that word \Vith 

spelling but some error in pronunciation. In the low category the percentage of leamers 

performance was same (26.66) in the CLIP implemented and regular NFPE schools. 

Regarding conception of the word, a total of 25 percent learners were of high categor~y 
. . 

considering all the learners together. Of these successful learners in the high category, 

the percent of learners were nil from CLIP implemented school and 50 percent learners 

from regular NFPE schools. They had clear conception about the picture of ']fu'. A total 

of 26.66 percent learners (combined) were found to be medium of which 20 percent 

learners were from CLIP implemented school and 33.33 percent learners from regular 

:r-,rpp£ schools. They were able to fulfill requisite criteria of picture discussion. Out of the 

total learners of the schools, 48.33 percent learners were of 'low' category, 80 percent 

kamers were from CLIP implemented school and 16.66 percent learners from regular 

NFPE schools. They had no conception about the picture of '"Wf'. 
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The third word was ·~·. Out of the total students 73.33 percent were found to be of 

high category. The success-rate was same (73.33 percent) in both the types of school. The 

high category learners were able to read that word with correct pronunciation. Out of the 

total learners of the schools, 21.66 percent learners were of 'medium' category. In the 

CLIP implemented school, 23.33 percent were successful and in the regular NFPE 

schools 20 percent were successful. The medium category learners were able to read that 

word with spelling but some error in pronunciation. Only 5 percent learners were 

assessed 'low' category- they were unable to read the word. 

Regarding conception of the word, a total of 75 percent learners were of high category. 

Considering all the learners together of these successful learners in the high category, 

63.66 percent learners were from CLIP implemented and 86.66 percent learners were 

from regular N"FPE schools. They w·ere able to fulfil requisite three criteria of picture 

discussion. A total of 25 percent learners (combined) were found to be of 'medium' 

category of which 36.66 percent learners were from CLIP implemented school and 13.33 

percent learners from regular NFPE school. They were able to fulfill requisite two criteria 

of picture discussion. There were no learners in the low category. 

It would be evident that from Table-1 that 64.44 percent learners achieved 'high' 

category and 25.55 percent learners achieved medium category from CLIP implemented 

1\I"'FPE schools. In regular N"FPE schools, 63.33 percent learners achieved 'high' category 

and 21.11 percent learners achieved medium category in this-test. If the above results 

were compared, the learners' performance of CLIP implemented school and regular 

NFPE schools were satisfactory. 

It would be clearly evident from Table-1, that the CLIP implemented schools had 42.22 

percent successful learners of high conception and 31.11 percent learners had medium 

conception of the selected words. \Vhere as in regular :N""FPE 64.88 percent learners had 

high conception and 25.55 percent learners had medium conception in that test. 

Therefore, the conception of CLIP implemented learners was less satisf.1ctory than the 

learners of regular i'-.TFPE schools. 
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Table -2: Learners Performance On Reading Test 2 

Selected Items Category of CLIP Regular Total 
Sentence learners implemented NFPE 

preformance. NFPE School School 
' 

N=30 0/o N=30 0/o N=60 0/o 
I 

Reading High 16 53.33 21 70 37 61.66 

~ Correctly Medium 6 20 4 13 10 16.66 

I "ffit Low 8 26.66 5 16.66 13 21.66 
I w; Conception High 17 56.66 21 70 38 63.33 

I Medium 4 13 2 6.66 6 10 

I Low I 9 30 7 23.33 16 26.66 

I . I Reading High 17 56.66 14 46.66 31 51.66 

l.!,:c:~ 1 Accurately Medium I 9 30 10 33.33 19 31.33 I 

Low ! 4 13 6 20 10 16.33 : 
'>'l~f 

1 Conception High 24 80 23 76.66 47 78.33 

Medium ! 2 6.66 1 6.66 I 3 5 
Low 4 13.33 6 20 10 16.66 

Reading High I 25 83.33 27 90 52 86.66 
Accurately Medium 2 6.66 2 6.66 4 6.66 

~ Low I 3 10 1 3.33 4 6.66 

1lTW Conception jHigh 28 93.33 I 28 93.33 56 93.33 

~ 

I 
Medium 1 3.33 2 6.66 I 

. .., 
5 ..) 

Low 1 3.33 - - 1 1.66 

! Reading High 3 10 12 40 15 
,. 
...,) 

I Accurately Medium 18 60 11 36.66 29 48.33 

~r~ Low 9 30 6 20 15 25 

~~ Conception High 18 60 24 80 42 70 

~~ Medium 2 6.66 2 6.66 4 6.66 

Low 10 33.33 4 13 14 23.33 

TI1e Reading Test 2 comprised of four sentences. Each sentence divided into two items 

and each item divided into three categories -high, medium and low. The ftrst sentence 

was~ 0rPT ~·. Among the total learners, 61.66 percent '·~-~<·,·-~~were found to be of 

high category. The success rate of high category in the CL.TI' implemented schools were 

53.33 percent and that of regular NPPE schools was 70 percent. T11e learners >vere able to 

read that sentence fluently with correct pronunciations. Out of total learner of the schools, 
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16.66 percent learners were of medium category. In the CLIP implemented school 20 

percent were successful and in the regular :NTIE schools. 13 percent were successful. 

The medium category learners were able to read the sentence by spelling with some error 

in pronunciation. Out of the total learners of the schools 21.66 percent were found to be 

of low category of which 26.66 percent learners were from CLIP implemented and 16.66 

percent learners from regular NFPE schools. The low category learners were unable to 

read the sentence. 

Regarding the conception of picture identification a total of 63.33 percent learners were 

of high category considering all the learners together. Of these successful learners in the 

high category, 56.66 percent learners were from CLIP implemented and 70 percent 

learners from regular 'NTIE schools. They had clear conception to identify the con·ect 

picture. Only 10 percent learners were (combined) were found to be of medium category 

of which 13 percent learners were from CLIP implemented and 6.66 percent from regular 

N'FPE schools, they had partial ability to identify the pi;;ture. A total of 26.66 percent 

learners were found to be of low category of which 30 percent learners were from CLIP 

implemented and 23.33 percent from regular NFPE schools, they were unable to identify 

the picture. 

·~ vt~ \51141C"i'Q ~··, was the next sentence of this test. A total of 31.66 percent learners 

achieved high category for their better performance, 56.66 percent learners were from 

CLIP implemented and 46.66 percent learners were from regular }.;"FPE schools. They 

had ability to read the sentence fluently 'l>vith correct pronunciation. A total of 31.66 

percent learners were found to be of medium category of which 30 percent learners were 

from CLIP implemented and 33.33 percent learners were from regular NTIE schools. 

They were able to read the sentence by spelling with sorrie en·or in pronunciation. 16.66 

percent learners from the total learners were found to be of low category of which 13 

percent learners were from CLIP implemented and 20 percent learners were from regular 

'N"FPE schools. They were unable to read the sentence. 

Regarding the conception of picture identification, a total of 78.33 percent learners were 

of high category considering all the leamers together. Of these successful leamers in the 

high category, 80 percent learners were from CLIP implemented and 76.66 percent 
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learners \Vere from regular ]\iFPE schools. The had high conception to identity the con·ect 

picture. Only 5 percent learners achieved medium category of which 6.66 percent 

learners from CLIP implemented schools and 3.33 percent learners from regular NFPE 

schools. They had partial conception 'to picture. Out of the total, 16.66 percent learners 

were found to be of low category of which 13.33 percent learners were from CLIP 

implemented NFPE and 20 percent learners were from regular NFPE schools. The were 

unable to identity the picture. 

Among these learners a total of 86.66 percent learners achieved high category in the third 

sentence <i.->Ti.'"! ~ m', 83.33 percent learners were from CLIP implemented and 90 

percent learners were from regular NFPE schools. The had ability to read the sentence 

fluently with correct pronunciation. Only 6.66 percent learners were found to be medium 

and low category is both types of these schools. Therefore, the learners' performance of 

CLIP implemented 1'-IFPE schools was less satisfactory than the regular l\TFPE schools. 

Regarding the conception of picture identification o~,the sentence, a total of 93.33 percent 

learners were of high category. The same percentage (93.33) ofleamers were found to be 

high category in both types of these schools. They had high conception to identity the 

correct picture. Only 4 learners in both types of schools had no-conception to identifY the 

picture. In regular NFPE, there was no learners in the low category. 

·~~ ~ ~ ~ ~·, was the last sentence of this lest. Only 25 percent learners 

achieved high category of which 10 percent learners from CLIP implemented NFPE and 

40 percent learners from regular NFPE schools. They were able to read this sentence with 

correct pronunciation. Out of the total students of the schools, 48.33 percent were found 

to be of medium category. In the CLIP implemented schools 60 percent were successful 

and in the regular i\lFPE schools 36.66 percent were successful. They were able to read 

the sentence with spelling but some made mistakes in pronunciation. Out of the total 

learners of the schools, 30 percent learners were of low category of \Vhich 30 percent 

learners were from CLIP implemented schools and 20 percent learners were from regular 

~JFPE schools. They were unable to read the sentence. 
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Regarding the conception of picture identification, a total of 70 percent learners were of 

high category, 60 percent learners were from CLIP implemented and 80 percent learners 

from regular ~"FPE school. They had high conception to identify the correct picture. 

Only 6.66 percent learners were 'medium' category. The percent of CLIP implemented 

NFPE and regular NFPE schools were same (6.66 percent) in this category. They were 

partially able to identify picture. Among these learners 23.33 percent were found to be 

'low' category of which 33.33 percent learners were from CLIP implemented and 13 

percent learners were from regular :N'"FPE schools. They were unable to identify the 

picture. 

The Table-2 revealed that 50.83 percent learners achieved 'high' and 29.16 percent 

leamers achieved •medium' category from the CLIP implemented NFPE schools. In 

regular NFPE schools, 61.66 percent learners achieved "high' category and 22.50 percent 

learners achieved medium category in reading sentences. If the above results were 

compared the learners perfonnance of CLIP implemented and regular NFPE schools was 

satisfactory. 

It would be clearly evident from Table-2, that the 72.50 percent learners achieved 'high' 

and 7.5 percent learners achieved •medium' category from the CLIP implemented 

schools. In the regular NFPE schools, 80.00 percent learners achieved 'high' category 

and 5.83 percent learners achieved 'medium' category in this test. Therefore, .the 

conception of CLIP implemented learners was less satisfactory than the learners of 

regular NFPE schools. 

Table 3: Learners Performance On Reading Test 3 

Items Category of CLIP Regular NFPE ! Total 
learners implemented school I 

performance NFPE school 

l N=30 0/o N=30 0/o N=60 0/o 

! Interest 

1 
I 
1 Correct 
' answer 
I 
i 

I High I 

I ).;fedium l 
I Low I 
I i High I 

i Medium 
:Low 

10 33.33 
16 53.33 
-t. 13 
8 26.66 
17 56.66 
5 16.66 
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16 53.33 26 43.33 
13 -l3.33 I 29 48.33 I 

I 1 3.33 5 8.33 I 

I 16 - ! 24 40 
13 43.33 30 50 
1 3.33 6 10 
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Out of the total learners of the schools, 48.33 percent learners were of medium category. 

In the CLIP implemented school 53.33 percent were successful and in the regular :NTIE 

schools 43.33 percent were successful. The learners had partial interest to listen the 

paragraph. Then, the learners petformance of CUP implemented NFPE school was better 

than the regular NFPE schools. 

Only 8.33 percent learners were found to be of 'low' category of which 13 percent 

learners were from CLIP implemented school and 3.33 percent learners were from 

regular NFPE schools. They had no interest to listen the paragraph. 

Regarding the correct answers of the paragraph, ·a total of 40 percent learners were of 

high category considering all the learners together of these successful learners in the high 

category 26.66 percent learners were from CLIP implemented schools and 53.33 percent 

le::uners were from regular NFPE ~chools. The high category learners were able to 

answers tlu·ee questions correctly. Therefore, the learners perfmmance of CLIP 

implemented schools was less satisfactory than the regular NFPE schools. 

Out of the total learners of the schools, 50 percent learners were of medium category of 

which 56.66 percent learners were from CLIP implemented school and 43.33 percent 

learners were from regular NFPE schools, they were ability to correct.answers to some of 

the three questions. 

Only 10 percent learners were achieved low category, 16.66 percent learners were from 

CLIP implemented schools and 3.33 percent learners were from regular schools. They 

were inability to answer the questions. 

There was no significant different between the learners perfonnance of CLIP 

implemented :1'-lFPE schools and regular NFPE schools, though is actual numbers there 

was a difference of only three and four in both items respectively. 
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Table 4: Learners Performance On Reading Test 4 

CateoorY ! CLIP implemented Regular NFPE school Total "' ~ I NFPE school 
Of learners N=30 0/o N=30 0/o N=60 0/o 
performance 
Excellent 3 10 5 16.66 8 13.33 
Good 9 30 9 30 18 30 
Average 14 46.66 13 43.3 27 46 
Poor 4 13 3 10 7 11.66 

The Reading Test 4 was prepared to assess the learners ability of reading paragraph 

consisted of 29 words and 5 punctuation. The Table 4 affords a picture of the learners 

performance on rapid reading. Out of the total ~tudents of the selected schoolsl3.33 

percent were found to be of excellent. The success-rate of excellent in the CLIP 

implemented schools were 10 percent and that of NFPE school was 16.66 percent. TI1e 

excellent category learners were able to read the paragraph with proper pace and correct 

pronunciation. There was no significant different between the performance of CLIP 

implemented and regular N"'FPE schools, though in actual numbers there \Vas a difference 

only two learners. 

A total of 30 percent learners (combined) were found to be of 'good' category of which 

the same percentage (30) learners were from CLIP inlplemented NFPE and regular NFPE 

schools, they were able to read the full paragraph with spelling and correct pronunciation. 

There was no difference between the both types of schools. 

Out of the total learners of the schools, 45 percent learners achieved average category. In 

the CLIP implemented school 46.66 percent learners were in average and in the regular 

NFPE schools 43.33 percent learners achieved average category in this test. There was 

no significant difference of learners performance between the two types of schools, 

though in actual numbers there was a difference of only two. 
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Only 11.66 percent learners were found to be of' poor' category 13 percent learners \vere 

from CLIP implemented school and 10 percent learners were from regular NFPE schools, 

they had unable to read any part of the paragraph. 

Therefore, the Table-4 reveals that the highest percentage of learners who were average 

from both types of school. Only 13.33 pe.rcent learners were able to acquire the skill of 

rapid reading who were excellent in this test 

Table 5: Learners Performance On Sentence Writing 

Category CLIP implemented Regular NFPE Total 

I Of learners 1 

NFPE school school 
N=30 0/o N=30 0/o 

I performance I 
I 

7 2 l Excellent 1 23.33 6.66 

N=60 0/o 

9 15 

i Good I 5 16.66 5 16.66 
i .-\verage 7 23.33 9 30 

10 16.66 
16 26.66 

Poor 11 36.66 14 46.66 25 41.66 

The \Vnting skill test aimed to assess the learners' performance on sentence \VTiting. 

Table-S provides data pet1aining to tlus test. 

Out of the total only 15 percent learners \Vho were declared to be excellent in the writing, 

the highest percentage (23.33) of learners were from CLIP implemented schools and the 

lowest percentage (6.66) were from regular NFPE schools. The excellent category 

learners were able to write three sentences correctly witl1 in 5 minuets. 

Totall6.66 percent learners' perfoffilance was considered good on this test, there was no 

difference between the performance of learners CLIP implemented schools and regular 

1'-<TIE schools. The good category learners \Vere able to write two sentences correctly. 

Average was the next category in the test. 26.66 percent learners whose ability was found 

to be average. There was no significant difference bt:tween the performance of both 

types schoo~ though in actual numbers there was difference of only two. 

64 
2-l 



This Table 5 shows that -l-1.66 percent learners \Vere unable to write any sentence for lack 

of writing practice and the learners performance of CLIP implemented schools was 

better than the regular 1'-I"FPE school in writing sentence. 

Discussion and Conclusion 

:>- The study fmdings reveal that the infrastructure and educational facilities were 

satisfactory in CLIP implemented NPFE school and regular 1\'PFE school. The 

sex ratio of learners was satisfactory 57.57% girls and 42.42% boys. The sitting 

arrangement was adequate and "U-style", and they had elbow space for writing 

practice. The investigator observed that children ofBRAC schools got 3 hours per 

day for class room activities. Timing of the classes and learning materials were 

sufficient and timely in both types of school. 

>- BRAC's principles of pedagogy emphasize child-centred class rooms and peer­

group interactions. But teacher resists alternative kind of teaching. They show a 

teaching to be the centre of class-room activities, directing and soliciting students 

responses and rein- forcing the idea of the teacher as the source of information, 

answers and achievement evaluation. Basically there was no difference between 

the approach CLIP implemented and regular NFPE schools. ~e teachers role 

were very prominent in the class-room of both types of schools. 

>- Learners of the CLIP implemented NPFE school were not given any previous 

conception about the ongoing lesson by the teacher in the class-room. As a result 

the learners had no concept about the lesson. A preliminary conception about the 

subject before starting the lesson in the class, should be prepared for the learners 

to draw their attention to the topic to be learnt. 

}- For the picture discussion phase in the CLIP implemented approach, teachers used 

the pictures of the book due to non-availability of the Flip-Chart. The size of the 

picture was not sufficient to make it clearly visible from the distance of the class-
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room. It should be larger, clear and distinct. Where as the teachers of regular 

:N'FPE school used the Flip-Charts for the discussion of picture phase. It was 

really an effective approach. 

>- The investigator observed that the teachers of CLIP implemented school made 

wrong pronunciation of alphabets and words in the classes. As a result the 

learners also followed the same pronunciation by their rapid catching capacity, 

which ultimately created problems in writing correct words and sentences. 

Perhaps there may be a communication gap between the supervisor and teacher, 

:md also in the training procedure. 

> The approach of teaching 5 pages a day was found overburdened for the leamers 

and teachers in CLIP implemented school .It should not be more than t\Vo pages 

per day. 

? TI1e fmdings of the present study from Table-1 that the performance of learners in 

word reading was satisfactory. Regarding conception of the won~ the CLIP 

implemented school had 42.22 percent learners had high conception and 31.11 

percent learners had medium conception about the words~.~.~ 1 \Vncre as 

in regular NFPE 64.88 percent learners had high conception. and 25.25 percent 

leamers had medium conception in that test. 'Therefore, the conception of CLIP 

implemented learners was less satisfactory than the learners of regular NFPE 

schools. 

)P> The reading test 2 consisted of four sentences ~ ~ DT.'l1. ~ 01~1 ~ ~. 

~ m m, ~~ ~ ~ ~·~ 1 Each sentertce divided into two items and 

each item divided into three categories-high ,medium and low. In reading 

sentences 50.83 percent learners achieved high category,29 .16 perc~::nt learners 

achieved medium category from the CLIP implemented NFPE schools and 61.66 

percent karners achiewd high category,22.50 percent learners achieved medium 

category from NFPE schools. The above results were compared the leamers 
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performance of CLIP implemented and regular NFPE schools was satisfactory 

(see Table-2). 

);:> Regarding the conception of picture identification which was similar to the 

sentence, 72.50 percent learners achieved high category, 7.5 percent achieved 

medium category from the CLIP implemented schools and 80.00 percent learners 

achieved high category, 5.83 percent learners achieved medium category from 

regular NFPE school in this test. Therefore, the conception of CLIP implemented 

learners was less satisfactory than the regular "N'FPE schools (see Table 2).Lack of 

relevant discussion was the main reason of less satisfactory result in the 

conception of words and sentences. 

>- The investigator observed that the approach of \Vord formation and verbal 

sentence making of regular NFPE school was satisfactory for acquiring the skill 

of word formation and sentence making rapidly. But in CLIP implemented school 

the approach was found not sufficient for the learners to acquire the skill of word 

and sentence formation orally. So it should be modified. In the area of word 

formation both types of schools should be preferred in VvTiting practice on the 

slate, it would help the learners to increase the skill of word formation and word 

conception. 

>- There was no significant different in the comprehension test between the learners 

performance of CLIP implemented and regular NFPE schooL though iil actual 

numberfthere was a difference of only three and four in both items respectively 

(see Table 3). 

> In the reading test 4 was prepared to assess the learners ability of rapid reading. 

Only 13.33 percent learners were able to acquire the skill of rapid reading who 

were excellent The excellent category learners were able to read the paragraph 
k+tJ-'U\. 

'>Vith proper pace and coiTect pronunciation There was no significant differenrtthe 
/\. 

perfmmance of CLIP implemented and regular ~""FPE schools, though in actual 
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numbers there was a difference only nvo leamers(see Table 4).But overall 

performance was not satisfactory in rapid reading because the good and average 

categories learners were unable to read the paragraph fluently with proper pace 

and correct pronunciation. Incorrect pronunciation (alphabets, words, 

syllable),lack of identification of alphabets, lack of teachers careful attention to 

the children for reading time were the main reason 9f not satisfactory performance 

of learners in both types of schools. Should be totally avoided wrong 

pronunciation of alphabets and words, arranged silent reading in the class for 

increase the skill of rapid reading of the learners. 

>- In writing skill only 15 percent learners who were declared to be excellent,23.33 

percent learners were from CLIP implemented schools and 6.66 percent learners 

were from regular NFPE schools ,they were able to write three sentences correctly 

with in five minutes. The Table 5shows that the learners performance of CLIP 

implemented schools was better than the regular NFPE schools in writing 

sentence. But the overall learners performance was not satisfactory since 41.66 

percent learners in both types of schools were unable to write any sentence for 

lack of writing practice and in.correct spelling. Time of writing practice should be 

increased in the class of both types school for increase the learners writing skill. 

~ The study observed a significant influences oflearners getting help in their studies 

at home and parental education who were rated excellent or good in reading and 

Writing skill test by the informal discussion of these learners. 

> Blackboard used by the learners was found insufficient, it should be increased the 

use of the blackboard by the learners for writing. 

:;:. At the beginning of the regular 1'·1FPE approach, teachers had given instruction 

about the concept of the subject for reading, picture discussion, identification of 

alphabets, word and sentence fmmation, rapid reading and writing practice. TI1e 

above procedure •vere followed step by step in the classes and the leamers gained 
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their skills properly. The investigator observed a serious gap in the teaching 

method of CLIP implemented school. The teacher started the rapid reading in the 

class after picture discussion. The four essential steps were found missin7-a) 

relevant discussion, b) using Flip-chart, c). initial reading and repetition 

,d)identification of alphabets. 

);- The teacher of regular NFPE school also prg-..iasd- spends more time(\vith slow 

students, calling them to the black-board for writing, focussing on their particular 

difficulties, and seeking peer help for them. But the teacher of CLIP implemented 

gave less time with slow students. They should give more emphasis with slow 

students. 

);- Teacher talk was found more din:cted towards instructional purposes, little time 

was spent on 4isciplinary problems for both types of school. 

);- When the CLJP teachers were interviewed, it was found that they did not 

remember their training-components and still clung to the traditional approach. 

The CLIP teachers would not adjust with the new approach after receiving short 

training J5 to 19 daj·g for which very little application of the new approach was 

noticed in the class-rooms. 

~ As the CLIP implemented approach still being at the formative stage, right time 

had no yet arrived for a comparative study of this new approach and the 

traditional approach of BRAC. Nevertheless, the researcher was of the opinion 

that if a study was made of the two approaches, it would greatly facilitate in 

determining the next steps towards the successful(realisation) of the new 

approach. 
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Some general recommendations 

1. Lesson plan is very essential for the teacher and it helps the teacher to create 

learning situation by the prop_er application of principles and rules of learning. 

Lesson plan should be flexible. More emphasis should be given in preparing the 

lesson plan before going to the class. 

2. Before starting a new lesson, the teacher should prepare the learners and draw their 

attention to the topic to be learnt. 

3. Learning 5 pages a day is too much for the learners and teachers 111 CLIP 

implemented P."FPE school. It should not be more than two pages per day. 

4. A congenial and friendly atmosphere free from all kinds of fears and intimidation 

should be encouraged in the;: school. 

5. More emphasis should be given on participatory approach in class-room situation. 

6. To improve the teaching skill emphasis should be given on demonstration lessons or 

to conduct micro-teaching for the teachers. 

7. Teachers and trainers should have thorough knowledge on teaching techniques and 

methodology for primary level. For the above purpose training on effective primary 

teaching should be conducted by ~"FPE programme at the field level. 

8. Before introducing any method it should be pre tested in the field. 

9. The steps of teaching should be appropriate and appealing to young minds. 

10. More emphasis should be given on 1rvriting practice in the class. 

11. Proper and correct use of teaching aids must be ensured in the class. 

. 12. For proper evaluation. more time should given on slow learners m CLIP 

implemented school. 
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Class Observation Form 

Name of the School 

Name of the District 

Location of the School : 

Seating Place : 

Lighting Arrangement : 

Air: 

Lesson Plan : 

Objective of each lesson : 

Text material : 

Condition of the Black Board : 

')(I I I 

Satisfactory 
Not Satisfactory 

Satisfactory 
Congested 

Adequate 
In adeqll4lte 

Sufficient 
No Sufficient 

Flcxiablt: 
Regid 

Knovm 
Unknown 

Available 
Not Avililble 

Satisfactory 
Not Satisfactory 

73 



Learning Observation Form 

:!'-Tame of the school: Date: 

N2me of the te2cher: 

N2me of t.~e Subject: 

No. of learners: 

Content BLOCK OF 4 1\fi:!\TIS 
I i 6mint i 6mint I 6mint I 6mint 
! Recapitulate on 
! previous dbcu~ion 

th-E' I 000000 I 000000 I 000000 I 000000 
! I ! 

I Relevant discussion 1 oooooo 1 oooooo 1 oooooo 1 oooooo I 
! Picture discussion ! 000000 I 000000 ! 000000 ! 000000 .. 1 Imttal readmg 

i Use of black board bv the 1 000000 1 
~ learner · i I 
: l::sc of Tc.u:hing niu i 000000 ! 000000 

6mint I 6mint 
oooooo I oooooo 

000000 000000 
000000 000000 

6mint I 6mint 
oooooo 1 oooooo 

I 

oooooo 1 oooooo 1 

000000 ! 000000 i 

6mint I 6mh: 
oooooo I oooon 

! 
oooooo 1 oooo bl) 

()() 000000 I 0000 · 
I 000000 1 ooooco 
I OOOOC:D 

0000!10 
I oooooo 

000000 
' 000000 
i 000000 
! 

000000 i 000000 

~ ·e f>rrili;1~ ~ ~ ~ (<llTOT~ ~-~ ~ ~' <!1~. ~ ~ ~ ~~ ~ · 

:~R>-t~; ~~~fi,P\'n'f("O~~~~~~~~~~~~~~; 
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