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1.0 [NTRODUCTION

Education either formal or non-formal has been recognized as a
cornerstone of economic and social develbpment. Now more than ever
before in history, education has become even more crucial to the
develcpment process as accelerated technological change and new
organization of production transform the world economy. Information
mcre than machines or labour aione 1s the basgf of new sources of
wealth. Develiopment in all its forms economic, social, and cultural
especially in terms of Bangladesh will depend increasingiy on

knowiedge - intensive industriess, agriculture, and services.

Education 1s a Key to developing that Kknowiedge which is sc

essentizl to adiust to rapid changes.

For developing countries educational investment will be one of the
most important factors coniributing to economic growth. Increased
education of parents especially mcthers has an important impact on
chilé health and reduced fertility at all levels of e;cnomic

development.

Evidencelshows that investment in education and training of the
labour force plays a crucial role in economic development. -For
exampie education contribuﬁes to the §hysicalf productivity of
workers and rfarmers. Also women's education has a long-term effect

on economic development and quality of life. And at last education
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has a positive effect in poverty alleviation.

30 far we have axtensively discussed rthe value of educarion and the
contribution of educaticn tc economic and social development. Let

us now briefly 1lock 1into the present educatiocn scenario in

Bangladesn.

Bangladesh has one of the world's lowest iiteracy rates where only
35.6% of the population 1is literate fcr those 15 yesars and older.
Over 385% of the rural women cannot read or write. Abocut 40% of the
primary school age population never attend school, and among thosse

who enrcoll in schocl around 70% drop out before thney reach the

o

eit outs are girls.

[ =]

tne

Hh

fifth grade, andé most ©

by
(Y

Most Bangiadeshis todav live from basic agriculturs. 3ut 1li in

the next century will be much mors demanding. Tomorrow's citizens

rt
’_.J

in both rural andé urban areas will work much more in industry an

Q.

gues

[

services, often learning and relearning new skilis and techn

throughout their working lives.

This rejection of schooling 1s not entirely due to weakness in the
education svstem. For many children the basic problem is poverty.
Their families are trapped in a vicious intergeneraticnal cvcle oI
deprivation and ignorance. Parents who themselves had no education
generaily rail tO appreciate the necessity of regular school

attendance and can offer theilr children little help with their
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studies. Uneducated children grow into illiterate adults and thus

the cycle is repeated.

Wwith this diséstrous education scenario in mind, in 1985 BRAC
initiated a primary education program. Which emerged as an
important supplement to tne formal education system. BRAC's Non-
Formal Primary Education (NFPE) program was designed at first only
for children 8-10 vears of age, it focused'almost exclusively on
children from the poorest families. From 1988, the program expanded

egory of school for older children 1ii-196 vears of

ct

nto a new ca

(S

ge. The NFPE was never intended as an alternative or z substitute

om

for the formal primary education provided by government schoocls. It

was and will continue to be complementary and supplementary, aimecd

zt educating drop-outs and non-starters from the couniry's poorest

o}

fzmilies. ,

+

The model behind this program is very innovative. Its curriculum is

or a rural popuiation. An important featuze is the

Hy

suitabie
communilty invoivement through regular parent-teacher meetings. The
séhoolsvhave small classes, extra curricular activities which is
good for child's basic education. A major factor is ihat the class
hours are flexible, leaving the children time 10 help theilr
families in income generating activities. Girls are an important

-—

focus of this program.

The basic objectives of this program are : 1) help rural and urban
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children achieve basic literacy and social awareness; 2) encourage
stpdents to participate 1in extra curricular activities such as
physicai ezercise, s;gging, dancing, drawing, crafts and games, as

well as stcry book reading, ail of which attract higher attendance

in BRAC schoois.

NFPE activities are not solely restricted tc the rural areas. BRAC
has set up 10 schools on a pilioct basisn;he Khiigaon slum area of
Dhaka in 19390. These schools foiiow the NFPE curriculum and
methodolég' Though certain modificaticns had to be made &

accommcdats the program to the urban atmosphsre. Tne demand icr

Hy

these scncois has led to the repiication of the program in other

ive different siums

(41

At present there are 190 schocls operatingc in

[¢7]

Dhaka: Khilgaon., Agargaon, Taitola, Nandipara. and Dnaipur.

+h

o
There are apout 5320 students enroiled in thése schools. Out of
them 70 percent are female. The age of these children are a littie
higher than their ruréi counterparts; it ranges irom 9-11 years of
age. There is oniy one area office operating for all the schools in
the urban slums which 1s located in Maghbazar, and it is headed by
an area manager with the support of 8 program organizer and 2
program assistant. School time is generally set in the morning; so

that NFPE can encourage higher attendance; because during the day

most children are involved in income generating activities.
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2.0 QBJECTIVES

BJECTIVE

To vuncderstand the objective of this paper, one must 'first
understand the role of sustainability, tne Soncegt, program
sustainability, and what will and will not make the NFPE urban
program sustainablie. The issue of program sustainability is related
to institutional viability and the viability of the program
beneficiaries. The instituticnal viasility 15 measured by hncw
viabie 1its apility to deliver services cn a sustained basis.

It is very important to have sustainable education program tc make
a viabies nation puilding effort. Given the growing compiexities and

¢f numan survival, especially in the developing worigd,

chaliienges
the widening of the gap between the haves and the have nots, tiae
limited access o©oif mest of the potsntial users to up-to-date

technological advantages, the increasing incompatibpility between
the percsived ancd the actual deveiopment benefits, the declining
world resources vis-a-vis the slow return from the renewable

technological initiatives, and other related ifactors.

[ beiieve that a sustainable education program 1is not only a timely
and appropriate development initiative but also fits very well with
the BRAC operaticnal goals of sustainable human development. The

multi-dimensional efrfects orf education on the human development

process have made 1t a viable premise orf pecple-centred

davelopment. S0 it 1is clear - that development of desired
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sustainablility 15 necessary for pecplie-cantred development process.

[t i3 important that we understand the major obstacles in front of
a sustainable education program. 1t is believed thnat dropout of
chiidren from schocls is one of the most important if not the most
important barrier to the sustainabiiity of the education program.

The researchers has recently observec that the dropout rate in NFFE

[
t

seems {0 have increased. In tne case of BRAC urban schcols &ropo

s the most critical problem to its sustainability. BRAC has taken

[

a5 a challsnge to keep the drcpout rate to a minimum.

drcpout rate in BRAC urban schocls. It is clear that to minimize

T 1s aiso clear that sccio-economic characteristics

(=

suca dropouts.
of these children attending BRAC schcols is where the problem seems
to iie. Thereiore we must exp.ore the soclo-economic

these children; before we can rind a cure to

That is primarily what this paper will try to achieve; which is to
analvze the soclio-economic reasons that leads a child in urban
schools to dropout. May be then we can find a cure to this disease;

and clear all the obstacles to the sustainability of the program.

3
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Methcdology

It 15 important to make it clear that this will be 2 qualitartive
study rather than a quantitative study. Thereicre the methodclogy

I

of the study will represent a gqualitative perspective.

Out of the existing 196 BRAC urban scnools, 10 were locked at in
varticular; the selection was done at random. Two schools per sium
was s2iectsd out o 3 siums in.the greater Dhaka area. Prom each
schcoi 2 drop out students were seiscted for the studv. Putting the
number of students studied at 20 (czses). Drop outs in the first

guartsr oi the academic vear and first year oI schooling wsres given

prefersnce over those in other quarters and years. A study of these
students allowed me to look at these children both in terms of why
thev dropped out and their environment at nome, and the Dbastis

(sium} in which they iive in.

e

Here are some of the steps Iollowed in my researc:.

i) Interviews witih NFPE urban Program Organizers To get an
introduction of the different siums énd trace NFPE's urban
experience.

2) Interviews with the dropped out children, to rind out location
of thelr homes, average family size, primary occupations and

education lsvel in each family and labour commitment of the

children.
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-

8)

-

g
Observation of parents-teacher meetings. Focus group

rdiscussions were also conducted with parents to gain insignts

intc their attitudes towards education and perspectives c¢n

sccial issues (marriage, dowry, etc.).
I attended a cne-day reiresner course conducted by NFPE ifcr
the teachers of the urpan scnools. This helped me t©2
understand the teachers 1n terms of their enthusiasm, and

sensitivity to the issue cof drcp outs.

(U]

Jisits tc the nomes of the ZJ students in the study. As

result I was abie to observe tThe main basti areas. Iniormal

et

discussions were held witn <the avaiiable parent in each

nousehold using a checkiist as a guide. Many times such

conversaitions gave rise to group discussions as other peopls

I also heid group discussions with few dropped out children to
get toO know them bpetter and to understand how thev structure

their daily lives. And to find out the main socio-economic

‘reasons Ifor dropping out oi NFFE.

I aiso held intormal talks with the mullahs in each basti to
get a different perspective on their attitudes toward
education of girls, social issues and the drop out issue of

urban ‘children in general.
Literature review of relevant sources which gave me bath

quantitative and gualitative inrormation on bastis and urban

education.

<
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4. LIMITATION

Althcugh the main focus of my repcrt was to tind out the socio—
eccnocmic reasons behind the drop cut of urban children from NFPPE
scheois; I was limited by the fact that many of the children and
their parents nad moved to othef rarts of Dhaka or thneir villiage
hcmes farm their respective ©Dastis. However, I have tried o
compiement my findings from those p2opie I could get hold of. Ané

general information from other studies on urban bastis.

ct

n important short coming was that I was not able to make freguen

(14

tc the bastis at nignt which is the time when it is possibl

-y

o

min

»
h

family members at hcme and in a relaxed state o

[n)
(8]
'
'
d]
[«7
)
Q
n
ct
I

I could have had more in depih interviews with the pdrents at that

The sample size was deliberately kepot small to enable me to buiid

)

rapoort with parents and the dropped out children. This is only the

"

second study on urban issue concducted by BRAC. Thererore, this
study should be treated as exploratory. So it is important in

uture to conduct more investigaticn on this issue.

H,

5.0 FINDINGS

There are many socio-economic reasons why a poor child drops out ot

school. In this report I shall discuss few of the socio-economic

R
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reasons why a child drops out, which are relevant in an urpan

context.

Economics of poverty seems to De the main cause behind the drop cut
infurban schools. My study has shown that economic need 1is <the
strongest criterion for drop out. A child's labour is invaluablie in
é basti and parents can 1ili afiord to paft with their child
icng period of time. They are concerned about the opportunity csst
of losing their child's working contribution.

-“

in a Dpoverty stiricken socic-eccnemic milieu, the phenomenon 2

l(:

ot .ng out from school shoulé necessarily be caused predominanti

- b
i

Dy economic and ailied factors. Factors such as heavy hnousehclid

CTK. Beécause many women are decreed cor left Gestitues at tne dezza

Hh

(O FE O
1

f their husbands and become guarcdians of their children threocuch

o

guardiansnip Or, more usualily, none wish to become responsible oI
re of the widow and chiidren. Such children rarely have a2
chance ifor education for thnev Degln at an early adge to helip in
maintaining the family. For cniidren's work is usually Qi:al 0o
family survival, and it 1s more so the case in an urban contex:t.
5 ci the families can not adeguately feed their‘children and

hence tne question of education does not arise at all.

In a poverty stricken basti where restrictive child labour laws

connot he fully enforced, children often tend to be subjected o
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11
rigorous physical labour. In fact many of the children in my study
are compelled by the necessity of circumstances to remain engaged
in income generating phyéical labour in supporting their families.
~lthough physical labour by itself may not be bad, subjugation of

the growing child to labours work is bound to adversely affect its

education.

wnile most of the male dropoutis earn some money, only few of the
females nave tThis opportunity. Cultural conditions generating a

icr boys than for girls in the labour market, are

Q.

higher deman
forcing the giris 1o a situation of extreme poverty and dependence.

n Tate of giris in income generating activities is

ot

reiativeiv smeil cultural conditions tend to prevent many of them
rom being imvolved inm such activities. A jiot of the girls are
involved in family occupation or cottage indusiry were they get the
opportuniivy ior encgaging in income generating activities. The
gverage earning is usualiy high in such specific occupation. But on
the other hand, cultural concditions offer a larger opportunity o

T types of work i.e ricksha puliling. In many cases

[¢)
o]
<
1]
+
(o]
H
Q
...l
[ 1Y
h
{1}
la]
w
s

both boys and gifls are involved 1n the same occupation i.e
nousehold s3ervant. But these latte: occupations <traditionally
generate icw income, because the supply oi such manpower in the
labour market is quite high in comparison with their demand. A
Dhaka child can earn 40 to 50 taka per day just by scavenging ior

waste paper.

At

- 102



12
In the recent years, female drop-outs from BRAC urban 3achools have
found employment in the new garment industry. Because of its fast
growing rate, the industry 1s attracting young urban girls to drocp
out of schocl; because it offers a relatively high_income from the
traditional workx. The industry hnas drawn heavily from the urban
pastl populaticn in general. But working in this industry brings
major problems Ifcr young girls, for example since most of the
garment wWOIrkers nave to work late in the night trving to keep
schedules, theif sescurity is endangered by thrsats of abduction aznd
assaults: The econcmic situation is such that these unfortunate
ing caildren are obviouéiy engaged in trving to earn

anc¢ rigcrous pnhnvysical lazbour. So th

their bread tarcuch very crue

though of educaticn is sometimes out of the cuestion.,

Lack of motivaticn Irom presents towards education 1s a major

e i e

social factor, that many times leads a child to drop out of school.
Because of the lack of educational awareness Of parents in backward

societies.

n general. the illiterate and disadvantaged parents do not feel

-

encouraged to send their children to school since thev are not much
aware about its userfulness. [ found that there 1s a strong
connection between the educational status of the family and their
attitudes toward the children's education; thererors the lower the
education status or thé family; it is likely to find a négaciva

attitude towards education in general.

K
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[ have found in my study, that the heads of the hcuseholds do not
want to left the educational career of their cnildren continue. In
many cases attitudes of the heads of households do not appear to
differ depending cn the sex of the child. They dc not feei that
education can cnange the lives of poor people, 35c tney do not

encourage the cnildren to study.

The underprivileged parents c¢f the urban society sufifer from

gXtreme poverty. SO sometimes their attitude towardé education is a

o
[t

flection of their economic condition. Therefcre mcst parencs,

1Y

(a7

stea

.

o}

of sending their children to school prefer to engage them

in some sort of income oriented work. Fathers themselves encourage

Hh

their children to be involved in any Xind of jecb for nandful ¢

zarning.

~y

rice or for peti:

Urban chiidren are invaluable to their parents in an urban setting.
Although cnilé labour is prevaient in rural society, in an urban
se:tijg where supportive structures ars considerably weaksned,
parsnis lean heavily on children to keep the family running. During
an average day., a cinild has to help the mother with domestic chores
which are much more time consuming and far flung than 1in the
village, e.g. collecting water, washing clothes. If both parent{s
wOorx, the child guards the house and tends siblings. In case of
sickness, the child hagﬁ to substitute for the mother in all
household; duties. Without children‘sAhelp it is impossible to live

in a3 basti, evervbodvy has to look after their own household.
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Most importantly, a child's labouf has hard eccnomic value in
cities, either as a full time worker in different industries or as
rasual laborers such as paper picker, brick breaker etc. There are
those who are hnard pressed encugh to rely on their children's

inputs to survive. They work in garment factories, metal workshop,

3

ills etc., and contribute substantially to the hcocusehold economy.
This need forces the parents to esncourage their children tc work,

and not tc attencd schooli

i

In case of girls. the motivaticnal factor was even less. 1 many

cases parents felt the positive peneiits of education, but did not
fesl theses sxtendsd to girls. A father felt that it was bad for his

esteem 1o be sduczting daughters cver nls son. Parents do nct feel
“hat there is anvy use of educating their daughters since it is the
convention that the girls will ultimately leave their parental nome

fter marriage. They believe that education for giris was of little

importance bevond giving them self confidence in married iife.

So it is clear that if the society is not free from prejudices and
the new values are not established, the country can not solve the
drop out probiem. An as long as the basic needs oI the poor

- = o

their daughters to school and aliow them to continue.

Gender base 1s a major social problem in our society, that

sometimes lsads a girl child to drop out of school. So it 1is
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important that we understand society's artitude towards girls in
genaral. Because many of the dropped out girls in my study left

school for this particular reason.

Traditionally, a women in Bangladesh derives her status from her
family. Her role includes maintenance cf her ifamily as a social
institution and. as an economic entity. Most importantiy, throcugh
chiid bearing and child rearing, she ensures the sxistence of
succeeding generations. Women nave Deen responsible'fcr domestic
work, which is perceived as their contribution for maintaining the
family as an economic unit. Most of Bangladesnh has a traditional
patriarchnal society which is based on class and gender divisions.

Ciass mcobiiity aliows movement between rich and poor, but the

.

(21

Givision of social svace and are dififierence in benhaviorazl norms

-

between men ané women are rigidiv maintained. The family, which

constitutes the basic unit of socilal control, sets the norms for

Throughout the ages, the predominant patriliineal svstam nas given

-~

high wvalue to sons as potential providers and perpetuators of
family names. Thev receive preferential treatment and access to
education, Dbetter nutrition and health care. Women, on the other
hand, are viewed mainly in their reproductive roles and are given
subsidiary status as economically dependent liabilities and the

causes of non-productive expenditures. Gender discrimination starts

at birth. According to predominant local customs, birth of a box is
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anncounce«d by loud "AZAN" whereas the azan 13 whispered in the naw
born girl's ear. In the naming ceremcony, two goats are sacrificed

for a poy and one for a girl.

Most society has dictated that daughters are temporary member of
their natal homes. Their value is articulated in connection with
marriage exchange. As non-prcductive members of the family,
traditicnally daughters have had 1ittls access to educaticn,
especialily in the poor familiss. Scarce resources are invested in
’o”s as potentiai providers. rFarents are reluctant to sené ths
'-ﬂ:;teré 1C sciicoi because thev fzar Zor the daughters' safety, as

unmarried girl are crucial

m

chzstity and the reputation of th

t

[

pctentia

H,

factors which many determine nsr value 1inp the eves ©

<

nusoands and in—law.yGirls ars viewed as potential® mothers &nd
nomémaxers. Priority is given to their training in domestic chores
rather than to <their rignt tc education. Thevy are generallwy
cerceived as mother and wives and not &s eqﬁal working partners.
Men are wusuallv -engaged in productive activities outside and
accordingly educated and trained. Wcmen have to look after the
household chores for which no such skiil development training or

education is thought to be essential.

Another factor 1is Purdah. Purdah coften obstacles female education
in urban areas. It is due to such tradition many of the minor girls
are coniined within their houses. The girls in the urban basti are

traditional in their beliefs. Forced as they are to move publically
e
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t take showers, get water, use latrines, they still hecld on to the
nation of purdah and private space. In some cases, the purdah nad
;;tracted from the pnysical to the mental, but is 3till ezpressed

as an ideal. If no purdah can b2 maintalned at all, small acts such

n tnem,

Q

as teaching young giris the XKoran or keeping a strict =ye

become assertions of restoring zurdah.

It is clear that these traditional views had discouraged many young
urcan girls from attending schocl. I found this to b5e& an issue

benindé drop-outs in my study.

Another important factor benind school dropout of girls; is that
5 security. The ambiguizy of
parents towards education a&arise directly from the sccial

environment of ths Dastis. There is always fear of randcm violence.,

sexuali harassment in the basti. Children are warned

o

tidnapping an
repeatedly to stay within safs parameters. In some cases BRAC
schools were outside what 1is considered as safe parameters.

nts' fears for security 1s more s0 in the case of voung girls.

L2 7]

ar

@

In a busvy commercial settling such as an urbdan basti, with a strong
undercuréent of illegal activities, pafents fear young girls will
be raped or tempted to turn bad. One has to be carerul to keep the
reputation of one's daughters intact for their marriagesg
especially with the prejudices around. Parents of boys sa;d they
would never marry their sons to city bred girls because they have

the reputation of being too smart and wanting to watch cinemas all
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sometimes mothers quit thelr jJobs toc stay and watch over their
daughters. Or 2lse parents put them irn Jobs where they can be kapt
off the streets. As a domestic help in a rich house or as workers
in the garment factories. Most praisr tc give théir cdaughters cif
in marriage at an earliy age toc avoid any chances ci sezual abuse

1d tainted reputation. The 1deal age according t©oc the parents

m
-

ey Rnew well giris ought to get

ol

seems to be 12 vsars. Aithough tl
marrisd ;ater, secause in their ocinicn, marriage and pregnancy 2t
a YOUng age ars camaging to girlis, hneaith and mental state. Despite
his insight, mcst feel compelised Ly thelr circumstances tco
considser eariy marriages for their daughters. Conseguently, mosi
perents feel that education is worthiess for a dJdaughter. A iew
parents relt that some education would help the girl to be a gopd
wifis or daughtar-in-iaw. Parents are not convinced how education is
integralily tied with the future orf their children and the wide

variety of opportunities, which exist for an educated person.

I have found 1in my study that some oI <tThe drop outs can be
explained, because oI the migratorv nature oi the ﬁrban dwellérs.
Urban stuaies have shown that urban ramilies are, by and large, not
rooted in their respective bastis. Urban families move from their
respective bastis due to threat of eviction from the respective
landlords or the government, increasing violence or in most cases’

improving economic status. They move in search of bettsr employment

at
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cpportunitias not just in 3earch of .jobs. For example bezidaz
lateral changes, there are diztinct patterns of economic mobility.
Several heads of families ﬁhat I met had started as rickshaw
puiiers, moved up by buying thezir own rickshaw, subsequently to
rent out to others or else changing to a more profitabie
cccupatcion, iike owning a shop or mess. They move from their small
shacks into more spacious surrounding of to tin houses. Sometimes

sven move back tc their village aouse, bacause they found better

thev can achisve; people ars taking steps to improve on tThsir

exiisting quality of 1ife. So this is a factor that sometimes leads

& cnild to drop cut of school; bescause he or she nas to more along
witn their respective heads oi ithe family. Thers is also the case
of forced migration, when the goveraoment demclishes & pasti, then

the familiies havs to more.

irrelevant curriculum sometimes is an additional factor, ot a
mz1or one, to a child dropping out of school. Although some oF the
ﬁ”rriculum.in BRAC urban schools have Dbeen matched to the urban
context: images still focus the rurali environment. The
recommenaations on health and nvgisne stem frem the expectation
that water and space are within one's access; which is not the cass
in an urban basti. This sometimes explain the <children's
disengagement from the text relating to their environment.
Thereifore the children are less motivated to attend school. And it

ieads to negative attitudes towards education.

Py
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Another additional factor 1s bullying in school. [t was a small
reason given tc me Ly the parents for withdrawing their chiidren
from school; but aicng with other major factor zucn as economics.
I have observed tiat there 1s a high degree o¢f striking amcng
children and buliying of young, s3hy or new children not frcm the
same area as the rest. Some parents téld me that they were very
upset at tne_teacher's inability to stcp these sorits ¢f incidzsnce.

But is was never given to me as the prime factor Sehind the droo

e

1 a children. One can call this a discouraging factor.

}-
w

Hh

out ©

6.0 CORCLUSION

.education has been playing an eifective rcle in social development.
Man 1s +the principal architect of development activities of a
nation and education provides maximum support to make him perfec:
through flourishing a balanced combination of his personality and

inherent gqualities.

Seli determination i1s strengthenad and moral value is awakened
through education. It is essential to educate all for the sake of
an overall devalopment Of a country. At least, practical education
at the primary 1level should be given to all. Bducation 1s a
commitment in national development. It establishes a close network

of relationship with other development activitiss of the country.

W
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Education helps both male and female to play an active rcle in the

uninterrupted pacs of developmental program of the country.

Therefore, for a developing country like ours; 1t 1s 23s52ntial to
ensure a sustainable education program for all the children. And
try to solve the prcblems that namper this sustainacility; with
special emphasis on girls education. Because it 1s undeniable that
women's educaticn plays a positive and effective rols in nationai
pbuilding in the long rﬁn. it nas a long term impact on the family
as well as on the society. If education can cresate oppcrtunity for
all women 1t would De able to emancipate them 2zand srepars and

encourage than for a better living. It i1s due to illiitesracy that a

(o

arge portion of human rescurce could not make any substzantive
contripution in the develcpment of the country. A ungducatedé women
can not do much for the countrvy. Rather, they remain sccizlly

dependent on the mailes.

3y

=

axking education compulsory and universal, you will craate a

pective future for women. SO in conclusion if universal primaryv

‘0

ro

n

education is implemented successTtully, then the women populiation oI
Bangladesh will De able to make positive contribution 1in
development oI the socilety. Therefore it 1s impeortant that we
explore and 1investigate. and at the same time c2me up with

solutions for the obstacles rfound in my study; 1f we want to
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I wisn to conclude with some general recommendations:
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7.0 Recommendations

Take on more program organizerz to help the followup on

schools and students.
Provide more motcrbikes to increase PO mobili:y.

Investigate the employment cpportunities both iocally and city

wide to generate iniormation icr the motivaticnal package Ior

‘children.
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sommon problems and generali discussions on education and its
practical impact can Iorge tihe community Ieelizng needed tTo
keep these schoois viable.

Crganize student body into groups and give them
esponsibilities to ensure sttendance, coﬁvince parents,
Support one another.

Mskes violence a topic of discussion. Let chilidren explore whev

thev hit each other and what wavs can fignts be resolved.

Program organizers should emphasize the value or education to

the parents of the children.
Program organizers should also discuss gender issues with the

parents and their children whan ever they have a chance.
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